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This study was performed in order to analyze university students’ self-efficacy
perception in view of various factors. The study group comprised 232 university
students studying at Hacettepe University located in Ankara, Turkey. The study was
designed on the basis of the survey method as a quantitative research method and a
cross-sectional survey pattern. During the process of data acquisition, the ‘General
Self-Efficacy Scale’ and the ‘Personal Information Form’ developed by the researchers
were used. It was found that the data acquired within the scope of the research was
distributed normally, thus, the data was analyzed using one-way analysis of variance
(ANOVA), a test for multiple comparisons. As a result of the study, university students’
self-efficacy perceptions were found to be significantly different in terms of their
academic average and upbringing style, but, on the other side, not significantly
different in terms of the variables of their class level, age, place they lived most of
their lives, family structure, number of siblings, average level of family income and
housing status.
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Bu arastirma, Universite 6grencilerinin 6z yeterlik algilarini gesitli degiskenlere gore
incelemek amaciyla yapilmistir. Arastirmanin g¢alisma grubunu Turkiye’nin Ankara
sehrindeki Hacettepe Universitesi'nde 6grenim gdren 232 Qniversite 6grencisi
olusturmustur. Calisma, nicel arastirma yontemlerinden tarama modeline ve kesitsel
tarama desenine gore tasarlanmistir. Verilerin elde edilmesinde ‘Genel Oz Yeterlik
Olgegi’ ile arastirmacilar tarafindan gelistirilen ‘Kisisel Bilgi Formu’ kullaniimistir.
Arastirmada elde edilen verilerin normal dagildig1 ortaya konmus, bu nedenle veriler
¢oklu karsilastirmalar igin kullanilan tek yonli varyans analizi (ANOVA) yontemi ile
analiz edilmistir. Arastirma sonucunda, lniversite 6grencilerinin 6z yeterlik algilarinin
ogrencilerin akademik ortalamalari ve yetistirilme tarzlari agisindan anlaml dizeyde
farkhhk gosterdigi; buna karsin sinif diizeyi, yas, yasaminin gogunun gegirildigi yerlesim
yeri, aile yapisi, kardes sayisi, ailenin ortalama gelir diizeyi ve barinma durumu
degiskenlerine gore anlamli bir farklilik gostermedigi bulunmustur.
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Introduction

University life could be described as a period of time that brings on certain challenges and
responsibilities and entails developmental difficulties such as academic success, having a profession,
social and interpersonal planning. It can be said that having to assume such responsibilities in this term
may affect an individual’s view about life negatively (Ozbay, Palanci, Kandemir, and Cakir, 2012). When
viewed from this aspect, it can be inferred that a university student’s positive and high self-efficacy
perception will have great impact upon his/her life positions in the future.

Since the emergence of Bandura’s learning theory (1977), the structure of self-efficacy has played an
important role in psychologists’ attempts to understand and estimate human behaviours. At the heart of
this theory, lies the hypothesis that self-efficacy beliefs help individuals determine how much effort they
will exert on an activity, how long they will persevere when confronting obstacles and how resilient they
will be in the face of adverse situations (as cited in Gore Jr, 2006).

Social cognitive theory suggests that self-efficacy is an effective approach that promotes resilience
against obstacles that are encountered, enhances long term and conscious planning, encourages self-
regulation and self-regulation activities (Bandura, 2001). Possessed self-efficacy skills affect an
individual’s problem solving and thinking skills. Individuals with a high level of self-efficacy feel more
confident, more relaxed and powerful. These individuals are more resilient and more endeavoring than
others. On the other hand, people with a low level of self-efficacy tend to have a narrow point of view
towards the situations and problems they face and less-developed problem solving skills (Kaptan and
Korkmaz, 2002). Hence, in the study that was conducted among university students by Alci, Erden, and
Baykal (2018) it was concluded that the students’ self-efficacy perception has a positively significant
relation with metacognition self-regulation strategies including planning, observing and regulating. From
this point of view, it can be said that it is important to evaluate self-efficacy perceptions of university
students, who will be assuming active roles in the future. Individuals who have a high level self-efficacy
perception are those who are sufficiently capable of dealing with stress, renewing themselves in terms
of emotions and have a healthy satisfaction with life (Ozbay et al., 2012).

In order that a university student who will become a parent and a careerist in the future is self-
efficient, beneficial to the other people, a contributing member of the society and successful in being
happy, it is important that the individual has a positive and high-level self-efficacy perception about
himself/herself. It is assumed that the way university students with a high level of perception of self-
efficacy behave towards other people in their work life, is a reflection of their perception.

When previous studies which were conducted in the field were examined in the body of literature, it
was seen that university students’ self-efficacy perceptions towards professions were analysed in
several studies (Azar, 2012; Demirtas, Comert, and Ozer, 2011; Korkut and Babaoglan, 2012; Morgill,
Secken and Yicel, 2004; Yenice, 2012), and that a number of studies focusing on specific fields, such as
self-efficacy perception towards mathematics (Akay and Boz, 2011; Aksu, 2008; Alci et al., 2018; Isiksal
and Cakiroglu, 2006; Tasdemir, 2019), self-efficacy perception towards teaching science (Akbas and
Celikkaleli, 2006; Berkant Gliner and Ekici, 2007), self-efficacy beliefs towards academic achievement
(Gore, 2006; Giirbiizoglu Yalmanci and Aydin, 2014; Komarraju and Nadler, 2013; Ozsiier, inal, Uyanik,
and Ergin, 2011; Polat, Dilekmen, and Yasul, 2015) were conducted; however, it was also seen that the
studies, in which university students’ general self-efficacy perceptions were analyzed were limited (Erol
and Avci-Temizer, 2016; Gil and Adigiizel, 2015; Parlar and Gengal Yazici, 2016; Siddiqui, 2015).
Therefore, this study was focused on university students’ general self-efficacy perceptions as a personal
characteristic rather than their academic self-efficacy perceptions. In this context, it is believed that this
study will contribute to other studies to be conducted in the field of evaluating general self-efficacy
perceptions of university students. In this regard, we aimed to reveal whether university students'
perceptions of self-efficacy differ according to their class level, age, place they lived most of their lives,
family structure, number of siblings, average level of family income, housing status, academic average
and upbringing style.
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Method
This study was designed based on the survey method, which is a quantitative research method, and
cross-sectional scanning pattern. According to Ozdemir (2016), cross-sectional scanning pattern is a
research model that aims to define the condition of the examined case at any time.

Study Group

The study group of the research was composed of 232 university students studying at Hacettepe
University located in Ankara province of Turkey. When the demographic information pertaining to the
university students who took part in the study is analyzed, it is seen that 12% of the participants of the
study are freshmen 26% of them are sophomores year, 34% of them are juniors and 28% are seniors at
the university. Furthermore, 5% of the students are aged 18 and below, 8% are 19, 17% are 20, 36% are
21 years old and 34% of them are aged 22 and above. The average age of the students in the study
group is 29.60.

Data Collection

During the process of data acquisition, the ‘Personal Information Form’ developed by the
researchers was used in combination with the ‘General Self-Efficacy Scale’, which was developed by
Schwarzer and Jerusalem (1995) and translated into Turkish by Aypay.

Personal Information Form

By means of the Personal Information Form developed by the researchers, information was acquired
from the students regarding variables of their class level, age, place they lived most of their lives, family
structure, number of siblings, average level of family income, housing status, academic average and
upbringing style.

General Self-Efficacy Scale

The General Self-Efficacy Scale that Schwazer and Jarusalem developed (1995) was translated into
Turkish by Aypay (2010). It consists of 10 items in total. It is a four point likert scale. Each item in the
scale is evaluated and rated on a scale from 1 to 4. The total score is calculated by summing the item
scores and ranges between 10 and 40. Higher scores indicate higher levels of general self-efficacy. The
test-retest method reliability coefficient of the scale is 0.80 (r=.80) (Aypay, 2010).

Data Analysis

Distribution of the data acquired for the study was examined and it was determined that the data
was distributed normally. In consequence, the data was analyzed using one-way analysis of variance
(ANOVA), which is a method used for multiple comparisons. In cases where significant intergroup
differences were observed, Tukey’s multiple comparison test was used to determine among which
groups such variance existed.

Findings

In this section, an overview of the findings and conclusions of the study is provided.

Table 1.
ANOVA test results of university students’ self-efficacy perceptions according to class levels.
Self-efficacy Source of Sum of df Average of F p Significant
perceptions variance squares squares difference
Class level Between 68.555 3 22.852 .974 .406

groups

Within 5350.751 228 23.468

groups

Total 5419.306 231

o

* p<0.05 (in this study, class levels were grouped as “freshman year”, “sophomore year”, “junior year” and “senior year’’).
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When Table 1 is examined, it is seen that university students’ self-efficacy perceptions did not
significantly differ according to their class levels. In line with this finding, it can be said that class level is
not a significant variable in describing students’ self-efficacy perceptions.

Table 2.
ANOVA test results of university students’ self-efficacy perceptions according to the place they lived most
of their lives.

Self-efficacy Source of Sum of df Average of F P Significant
perceptions variance squares squares difference
Place they lived Between 92.677 3 30.892 1.322 .268
most of their groups
lives

Within 5326.629 228 23.362

groups

Total 5419.306 231

“ v

p<0.05 (in this study, places where individuals lived most of their lives were grouped as “ countryside”,

]

“province”, ” metropolitan”.

sub province”,

When Table 2 is examined, it is revealed that the university students’ self-efficacy perceptions did
not significantly differ by the place they lived most of their lives. Based on this finding, it can be
indicated that the place where they lived most of their lives is not a significant variable in determining
university students’ self-efficacy perceptions.

Table 3.
ANOVA test results of university students’ self-efficacy perceptions according to family structures.
Self-efficacy Source of Sum of df Average of F p Significant
perceptions variance squares squares difference
Family structure  Between 20.378 3 10.189 432 .650

groups

Within 5398.928 229 23.576

groups

Total 5419.306 231

20

p<0.05 (in this study, family structures were grouped as “parents are alive and together”,
one of the parents is alive’”” and “both parents are dead”.

parents are alive but divorced”, “only

When Table 3 is analyzed, it is seen that university students’ self-efficacy perceptions did not
significantly differ from each other according to family structures. Within the scope of this finding, it can
be stated that family structure is not a significant variable in determining university students’ self-
efficacy perceptions.

Table 4.
ANOVA test results of university students’ self-efficacy perceptions according to their number of siblings.
Self-efficacy Source of Sum of df Average of F o] Significant
perceptions variance squares squares difference
Number of Between 146.023 3 48.674 2.105 .100
siblings groups

Within 5273.238 228 23.128

groups

Total 5419.306 231

o

p<0.05 (in this study, the number of siblings was grouped as “no siblings”, “1 sibling”, “2 siblings” and “ 3 and more siblings”.

When Table 4 is analyzed, it is seen that university students’ self-efficacy perceptions did not
significantly differ according to their number of siblings. In the context of this finding, it can be indicated
that the number of siblings is not a significant variable in describing university students’ self-efficacy
perceptions.
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Table 5.
ANOVA test results of university students’ self-efficacy perceptions according to average level of family
income.

Self-efficacy Source of Sum of df Average of F P Significant
perceptions variance squares squares difference
Average level of Between 106.359 4 26.590 1.136 .340
family income groups

Within 5312.947 227  23.405

groups

Total 5419.306 231

p<0.05 (in this study, average level of income was grouped as “259$ and below”, “260$ to 517", “518$ to 776S”, “777$ to
1034$” and “1035$ and above”.

When Table 5 is examined, it is seen that university students’ self-efficacy perceptions did not
significantly differ by the average level of family income. Based on this finding, it can be suggested that
the average level of family income is not a significant variable in determining university students’ self-
efficacy perceptions.

Table 6.
ANOVA test results of university students’ self-efficacy perceptions according to their academic average.
Self-efficacy Source of Sum of df Average of F p Significant
perceptions variance squares squares difference
Academic Between 307.225 2 153.613 1.1-2.0/2.1-3.0
average groups
6.881 .001* 1.2-2.0/3.1-4.0

Within 5112.081 229 22.323

groups

Total 5419.306 231
* p<0.05 (in this study, academic average was grouped as “0.1-1.0”, “1.1-2.0”, “2.1-3.0”and “3.1-4.0”.

When Table 6 is examined, it is seen that there was a significant difference between the university
students’ self-efficacy perceptions and their academic average. The results of Tukey’s multiple
comparisons test, which was applied to determine among which groups a significant difference existed,
indicated a significant difference among 1.1-2.0 (X=24.2) and 2.1-3.0 (X=29.75) and 3.1-4.0 (X=29.92)
and also in countenance of the ones who have high level academic average. Based on this finding, it can
be said that the more the university students’ academic average increases, the more their self-efficacy
perception is strengthened positively.

Table 7.
ANOVA test results of university students’ self-efficacy perceptions according to the dominant
upbringing attitude they have received from their parents.

Self-efficacy Source of Sum of df Average of F o] Significant
perceptions variance squares squares difference
Upbringing Between 320.085 3 106.695 4771 .003* Inconsistent
attitude groups /democratic

Within 5099.221 228 22.365

groups

Total 5419.306 231
*p<0.05 (in this study, dominant upbringing attitudes were grouped as “authoritative”, “concessive’”’, “inconsistent” and
“democratic”.

When Table 7 is analyzed, it is seen that there was a significant difference between the university
students’ self-efficacy perception and the dominant upbringing attitude they have received from their
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parents. Tukey’s multiple comparisons test was applied to determine between which groups a
significant difference existed. As a result, a significant difference between the democratic attitude
(X=30.58) and the inconsistent attitude (X=27.79), in the countenance of the democratic attitude, was
observed. In line with these findings, it can be said that self-efficacy perceptions of university students
who define the dominant upbringing attitude they received from their parents as democratic, are more
powerful than university students who define the upbringing style of their parents as inconsistent. This
condition may suggest the inference that students raised in a democratic family environment have a
more positive sense of self.

Table 8.
ANOVA test results of university students’ self-efficacy perception according to their age.
Self-efficacy Source of Sum of df Averageof F p Significant
perceptions variance squares squares difference
Age Between 154.992 4 38.748 1.671 .158

groups

Within 5264.314 227 23.191

groups

Total 5419.306 231

p<0.05 (in this study, the ages of the students were grouped as “18 and below”, “19”, “20”, “21"” and “22 and above”.

When Table 8 is examined, it is seen that university students’ self-efficacy perceptions did not
significantly differ by their ages. In the context of this finding, it can be said that age is not a significant
variable in describing university students’ self-efficacy perceptions.

Table 9.
ANOVA test results of university students’ self-efficacy perceptions according to their housing conditions.
Self-efficacy Source of Sum of df Averageof F p Significant
perceptions variance squares squares difference
Housing Between 58.004 4 14.501 .614 .653
conditions groups

Within 5361.302 227 23.618

groups

Total 5419.306 231

” oo ” oo

p<0.05 (in this study, housing conditions were grouped as “in government dorm”’, “in private dorm”’,
with friends” and “lives with family”.

”oo

tenanted alone”, “tenanted

When Table 9 is analyzed, it is revealed that university students’ self-efficacy perceptions did not
significantly differ from each other according to housing conditions. In the context of this finding, it can
be foreseen that the housing conditions variable is not significant in describing university students’ self-
efficacy perceptions.

Discussion & Conclusion

According to the results of the study, it is seen that university students’ self-efficacy perceptions do
not differ significantly according to class levels. The findings of the study conducted by Karaduman
(2015) to analyze the relation between university students’ self-efficacy perceptions and their lifelong
learning tendency also support the findings of this study in this regard. In the aforementioned study, it
was concluded that university students’ self-efficacy perceptions did not differ by class levels. Similarly,
in the research carried out by Yenice (2012) with teacher candidates studying at the Faculty of
Education, it was seen that teacher candidates’ self-efficacy perceptions did not differ according to class
levels, either. While the findings of studies that were done with regards to the topic differed from each
other, Kotaman (2008) defined self-efficacy as “an individual’s personal belief that he/she can achieve a
given task”. He also stated that, because of the fact that self-efficacy is a belief; individuals could believe
they have more or less potential than required to solve problems and fulfill responsibilities they face
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with. Based on the findings acquired from the conducted studies, it can be said that how self-efficacy is
perceived by individuals is important rather than class levels. While a low perception of self-efficacy may
inhibit the social and emotional development of individuals, a high level of perception can especially
support their development in these areas. From this point of view, it can be said that higher self-efficacy
perceptions of individuals are effective in dealing with matters and overcoming problematic situations
that they face, rather than class levels. It is thought that a high level of self-efficacy perception positively
affects an individual’s life-related skills and development.

Another finding acquired is that university students’ self-efficacy perceptions do not significantly
differ according to the place they lived most of their lives. However, in many of the previously
conducted researches it was stated that there was a relation between self-efficacy perception and the
place where most of an individual’s life has been spent. In the study conducted by Erol and Avci-Temizer
(2016) to analyze university students’ general self-efficacy perceptions by various variables, it was stated
that the self-efficacy perception of most of the students who participated in the study and have spent
most of their lives in sub provinces and provinces was higher than that of those who have spent most of
their lives in the countryside or small towns. Another study carried out by Gil and Adigizel (2015)
stated that the self-efficacy levels and general self-efficacy beliefs of students, whose family lived in
provincial centers were higher than students, whose family lived in district centers and towns. Another
study conducted among a different age group by Yilmaz, Yigit and Kasarci (2012) analyzed self-efficacy
levels of primary school students in terms of academic success and certain variables. In this study it was
found that there was a significant difference between the location of the school attended by the
students and their self-efficacy scores and it was determined that the average self-efficacy score of
students who attended schools located in metropolitan areas was significantly higher than that of
students who attended schools located in the countryside, towns and sub provinces. When the studies
and explanations in the literature are evaluated, it can be said that the place, where most of an
individual’s life has been spent, causes differentiation in the individual’s perception of self-efficacy in
line with the social opportunities and facilities offered by such place. In a place where social
opportunities and environmental stimulus are available largely, individuals have a better chance of
getting to know themselves and their own abilities, and this can be defined as an important opportunity
for self-efficacy development. The findings of the present study do not overlap with research and
explanations found in the literature but this can be explained by the difference among the social
opportunities offered by different places of living, from the smallest one to the largest.

Another finding that is obtained from the present study is that university students’ self-efficacy
perceptions do not differ according to family structure. Findings of the study done by Giil and Adigizel
(2015) are accordant with the finding of our study. In the aforementioned study conducted with
university students, the researchers found that family structure, whether single-parent family,
elementary family or extended family, did not cause a difference in students’ self-efficacy beliefs.
Despite a number of studies showing that the difference between self-efficacy and family structure is
insignificant, there are also studies in the literature which establish that family support affects university
students’ self-efficacy perception positively. In this context, in the study conducted by Torres and
Solberg (2001) to determine the role of self-efficacy, stress, social integration, and family support in
university students’ persistence and health, it was indicated that students who reported stronger
availability of family support had stronger self-efficacy. It was also mentioned that university students
who reported stronger family support were able to easily establish contact with faculty students and
other students and that their ability to achieve academic goals was stronger. Similar studies have also
mentioned that individuals from married families reported higher levels of self-efficacy than individuals
from single-parent families (Kalter et al. 1984; Kurtz and Derevensky 1993; Long et al. 1987; as cited in
Weiser and Riggio, 2010). Bandura (1977) stated that verbal support given to an individual who faces
difficulties can improve the individual’s self-efficacy and help the individual to overcome such difficulty
(as cited in GUl and Adiglizel, 2015). The study, in which Frank, Plunkett and Otten (2010) analyzed
perceived parenting, self-esteem and general self-efficacy of American adolescents, revealed that
parental support and understanding influenced general self-efficacy perception of adolescents. Based
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on the findings obtained from various studies and the literature, it can be said that family structure
affects self-efficacy improvement positively in terms of opportunities and possibilities provided by
families. While it would not be correct to make a generalization for all single-parent families, both moral
and material support that a child receives from a single-parent family is weaker than the support
received from an elementary family. In most cases, if a family is dealing with economic troubles and if all
responsibility belongs to a single parent, having so much responsibility for controlling family members
may reduce the amount of support that the single parent is able to provide for the child. As a matter of
fact, in a study examining the impact of poverty on women (Arikan, 2002), it was mentioned that most
negative consequences of the father's absence cause financial difficulties and that the mother, having to
face the problems alone and being unable to meet the needs of her children who need care and
attention, is left in a position where her remaining emotional resources are exhausted. Similarly, in a
qualitative study on the problems of single-parent families, Demir and Celebi (2017) pointed out that
economic problems were of utmost importance and priority for single-parent families, adding that when
a parent decides to continue life as a single-parent family, there is a decrease in the level of his/her
economic income, which negatively affects the family's standard of living. In some cases, children have
to work to help reduce the economic burden faced by the family where the father is absent. This affects
their education lives negatively, weakening the support that the family is able to provide to them. In this
context, it is thought that the decline in the quality of life and the required parental support may lead to
a decreased level of self-efficacy perception in individuals. On the other hand, it can be thought that
families, in which everybody’s responsibilities and duties are clearly defined, would be able to provide
stronger moral and material opportunities, encouragement and support, so as to affect individuals’ self-
efficacy perceptions in a positive way.

As a result of the present research, it is seen that there is not a significant difference between
university students’ self-efficacy perceptions and their number of siblings. It is seen that the finding of
the research done by Gil and Adigiizel (2015) shows similarity with the finding of this study. In the
aforementioned study, which aimed to examine self-efficacy levels of university students studying at the
department of health management, it was seen that students’ perception of self-efficacy did not differ
according to the number of siblings variable. In contrast, in a study conducted by Polat, Dilekmen and
Yasul (2015) to analyze the academic self-efficacy perceptions of prospective teachers, the results
obtained showed that the academic self-efficacy perception scores of teacher candidates who have 8 or
more siblings were low. A similar finding was obtained in the study, which was done with different age
groups, primary school students’ self-efficacy level was analyzed in terms of academic success and some
other variables by Yilmaz, Yigit, Kasarci (2012) and it was seen that there was a significant difference
between the participants’ self-efficacy scores and the number of siblings they had. Accordingly, it was
stated that students who had 2 siblings had higher self-efficacy scores than the ones who had 4 or more
siblings and students who had 3 siblings had higher self-efficacy scores than the ones who had 5 or more
siblings. In line with the results of research findings, it can be suggested that having a higher number of
siblings may create an environment that induces stress in individuals. When one takes into account the
fact that having a higher number of siblings means that the attention and the opportunities will have to
be shared among siblings in such an environment, it can be suggested that the self-efficacy of students
who have many siblings will be affected by these factors. Bandura (1977) also mentioned that the
difficult situations individuals are involved in, and the stress they experience affect their perception of
self-efficacy. He also mentioned that the individuals’ ability to make the right decision can be affected in
stressful and challenging environments and that this can affect their self-efficacy ability towards
overcoming the problems they encounter (as cited in Gil and Adigiizel, 2015). When the stress caused
by higher number of siblings is taken into consideration, it can be decided that a high number of siblings
may affect self-efficacy perception negatively.

Another finding obtained from this study is that university students’ self-efficacy perceptions do not
significantly differ according to the average level of family income. In the literature, there are a number
of other studies with similar findings. For instance, in the study that was done with university students
to analyze the students’ self-efficacy levels by Gil and Adiglzel (2015), it was concluded that whether
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the monthly family income level was high or low did not affect students’ self-efficacy perceptions.
Similarly, in a study that was done with university students, Karaduman (2015) analyzed the students’
monthly income level and obtained results showing that the students’ monthly income level was not
effective on their self-efficacy perceptions. In this context, it can be said that whether the financial
opportunities are strong or weak does not affect the realistic self-efficacy perception. It can be thought
that provision of limited or ample opportunities is a variable independent of self-efficacy awareness.
However, results obtained from a number of studies carried out in America show that economical
situation is effective on self-efficacy perception and that individuals who are raised in low-income
families have a lower level of self-efficacy (Matsen et al. 1999; Teachman 1987; as cited in Weiser and
Riggio, 2010). This difference may result from some priorities that are typical to Turkish and American
cultural characteristics.

Another important finding that is obtained from the present study is that there is a significant
difference between university students’ self-efficacy perceptions and their academic average. It is seen
that the significant difference in terms of the students’ self-efficacy perceptions is in support of the ones
who have high level academic success. Based on this finding, it can be said that the more university
students’ academic average increases, the more their self-efficacy perceptions increase, and that they
perceive themselves to be more sufficient depending on their success level. In addition, as the level of
class progresses, students who are provided with a better academic environment and more research
opportunities have higher self-efficacy perceptions. The finding of the present study is supported by
various studies found in the literature. In a study that was done with university students by Gore Jr
(2006), it was established that university students’ experiences about success or failure were linked to
their low or high levels of perception of self-efficacy and that it was a predictor of the students’
performance. In their study on self-efficacy and academic success, Komarraju and Nadler (2013) pointed
out that providing students with the necessary support and tools to manage stressful situations is an
invaluable resource for students to gain self-efficacy and improve their motivation to achieve success.
They also mentioned that the arrangements made to improve students' self-efficacy and efforts have a
predictive role in increasing academic success. As it was stated by Eggen and Kauchak (1999), students
with a high level of self-efficacy perception were more receptive to learning and activities about learning
than the ones with low levels of self-efficacy perception, and that they delivered a higher performance
in overcoming problems and difficulties by using coping strategies (as cited in Azar, 2012). In a study
performed to examine the difference among teacher self-efficacy beliefs of secondary school science
teacher candidates and math teacher candidates who graduated from various universities in terms of
different variables, a low level positive relation was found between teacher candidates’ self-efficacy
perceptions and their academic success (Azar, 2012). When one considers the fact that child
development experts may be employed by various organizations and that the students who fulfil the
required conditions may become teachers in the future, it can be said that the finding of Azar’s research
(2012) support the finding of the study. Furthermore, Alci, Erden and Baykal (2018) carried out a study
with university students and analyzed the relation between students’ self-efficacy perceptions and their
perceived problem solving abilities and obtained results showing that there was a significant relation
between the students’ self-efficacy perceptions and problem solving abilities, and that self-efficacy
perception affected success. In other words, students with a high level self-efficacy perception were
more successful than the ones who had low level self-efficacy. One of the findings of the study that was
done with primary school students of different ages to analyse the students’ self-efficacy levels in terms
of academic success and some other variables by Yilmaz, Yigit and Kasarci (2012), was that the success
of primary school students increased as their self-efficacy increased. This is in parallel with the findings
of our study. According to Yilmaz, Yigit and Kasarci (2012), as the class levels increases, the students’
knowledge and experience increase and as a result, the students’ self-efficacy is expected to increase.
While students with a high level of self-efficacy perception are more endeavoring to overcome the
difficulties that they face in lectures, students with a low level of self-efficacy perception are inclined to
give up trying (Epcacan and Demirel, 2011). The students’ good academic performance is linked with an
increased level of self-confidence. It encourages students to successfully achieve the tasks they are
assigned and to take more responsibilities (Zimmerman and Kitsantas, 2005).
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As a result of the present study, it is seen that there is a significant difference between university
students’ self-efficacy perceptions and their families” dominant upbringing attitudes. It is possible to say
that students who were raised in a democratic family environment are individuals who are able to take
more responsibilities for themselves and their lives, easily make decisions by themselves and be
independent from their families within reason. Additionally, it is observed that the self-efficacy level of
students who were raised with an inconsistent parenting style is lower. In the study carried out by by
Erol and Avci-Temizer (2016) with the aim of examining university students’ general self-efficacy
according to different variables, it was found that self-efficacy perception of students who defined their
family’s upbringing attitude as democratic was significantly higher than students who defined their
family’s upbringing attitude as authoritative/repressive/overprotective or careless. Based on the
findings obtained from the study, it was observed that the significant difference was in countenance of
the democratic upbringing style but out of countenance of inconsistent upbringing attitudes. Based on
this finding, it can be said that students with families that adopt a democratic upbringing style have a
more positive sense of self and accordingly have higher level of self-efficacy perception. In the study
that was done with Korean American University students by Kim and Chung (2003), authoritative and
concessive family attitudes were associated with low self-confidence among university students. Based
on the studies conducted and the literature, it can be assumed that the upbringing style adopted by
families is effective on individuals’ self-efficacy perceptions.

Another finding of the present study is that university students’ self-efficacy perceptions do not
differ significantly according to their age. The results of the study that was done by Gl and Adigizel
(2015) with the aim of examining self-efficacy levels of university students studying at the department
of health management support this finding. In this study, which was done with undergraduates, it was
found that there was no significant difference between the participating students’ ages and their
average scores of self-efficacy. Self-efficacy perception can be associated with the individuals’ high
perception towards themselves. Therefore, it can be said that the individuals’ perceptions towards
themselves, rather than their age, are effective on their self-efficacy perception. Thus, in the study
which family attitudes were found to be associated with Korean American university students’ self-
efficacy perceptions by Kim and Chung (2013), it was concluded that there was no significant relation
between the students’ ages and their self-perception. Despite that, (Kanat, 2018), in his study of
university students' general and academic self-efficacy perceptions, stated that there was a statistically
significant difference between students' ages and their perceptions of general self-efficacy.

The results of the present study showed that university students’ self-efficacy perceptions do not
significantly differ according to their housing conditions. A review of literature shows that there are
hardly any studies that focus on whether the students’ self-efficacy perceptions differ according to their
housing conditions or not. However, in a study analyzing prospective teachers’ academic self-efficacy
(Polat et al., 2015), the effect of housing conditions on self-efficacy perception was examined. In
reference to the results of this study, it was found that self-efficacy perceptions of teacher candidates
who resided in a flat were higher than that of teacher candidates who resided in dorms. Almost all
university students continue to live with their families and never experience living in a place other than
their family house until they start studying at the university. Students who stay in government dorms or
private dorms and flats rented on their own or together with their friends face problems in having to
meet personal needs such as cooking, heating, laundry and ironing for the first time, trying to get on
well with others in a shared environment, meeting the needs of the flat, etc., and this situation may
increase the students’ stress level. It can be said that individuals who live in a less stressful environment
tend to be more content and have a higher psychological well-being. An individual’s well-being can also
be assumed to be effective particularly on the quality of life and various academic and social abilities.
Siddiqui (2015) stated that psychological well-being and self-efficacy are predictors of students’
educational performance and success. In a study which was carried out by Siddiqui (2015) with the aim
of analyzing the impact of self-efficacy on psychological well-being among undergraduate students, it
was found that self-efficacy had a positive and significant effect on well-being among undergraduate
students and that self-efficacy increased psychological well-being. In this context, it can be foreseen that

172



DEMIRCIOGLU & ISIK — Cukurova Universitesi Egitim Fakiltesi Dergisi, 49(1), 2020, 163-184

self-efficacy perceptions of students who live with their family is higher than that of students who live in
dorms (government/private) and in flats (by themselves/together with their friends).

Suggestions

As individuals’ self-efficacy perceptions increase, their ability to look at themselves and the world
more positively and to deal with the problems that they face will improve. Similarly, a study that Yenice
(2012) carried out with teacher candidates revealed as a finding that as teacher candidates’ self-efficacy
level increased, their problem-solving ability also increased. In line with the works that are referenced in
this study, it can be said that self-efficacy has a rather important and effective role and it is affected by a
wide variety of variables.

Kotaman (2008) defined self-efficacy as “An individual’s personal belief that he/she can achieve a
given task”. This belief influences whether the individual would attempt to perform the task, his/her
persistence on this task, his/her motivation about the task and consequently, his/her performance.”
From this perspective, individuals with a low level of self-efficacy perception can be expected to feel
insufficient and have a weak belief in their capability to succeed. Although there are many different
factors that affect self-efficacy among university students, it can be said that the academic average,
which is accepted as a concrete indicator of success, has a positive effect on students' beliefs towards
success. As it is known that high academic averages contribute positively to the motivation levels of
university students and therefore their performance quality, it may be recommended to make
arrangements to include intervention programs in universities to increase students' academic
achievement levels and self-efficacy perceptions. In this study, self-efficacy perception was addressed
within the scope of certain variables and university students. For other studies to be carried out on the
topic of self-efficacy perception, it may be suggested to contribute to the relevant literature by
conducting studies in which the self-efficacy perceptions of university students are evaluated on the
basis of different variables, and also, studies in which the self-efficacy perceptions of individuals in
different age groups are evaluated.
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Tiirkge Siirimui

Giris
Universite yasami, 6grencilerin akademik basari, meslek sahibi olma, sosyal ve kisiler arasi
planlamalar yapma gibi birtakim yiktmlalikleri ve gelisimsel zorluklari biinyesinde barindiran bir donem
olarak degerlendirilebilir. Bu donemde sahip olunan sorumluluklarin bireylerin yasama dair bakislarini
zaman zaman olumsuz etkiledigi séylenebilir (Ozbay, Palanci, Kandemir ve Cakir, 2012). Bu ac¢idan
bakildiginda Universite 6grencilerinin 6z yeterlik algilarinin olumlu ve ylksek olmasinin onlarin
gelecekteki yasam pozisyonlari Gizerinde oldukga etkili oldugu soylenebilir.

Bandura’nin sosyal 6grenme teorisinin ortaya ¢ikisindan bu yana (1977) 6z yeterlik yapisi
psikologlarin insanlarin davranislarini anlama ve tahmin etme girisimlerinde merkezi bir rol oynamistir.
Bu teorinin merkezinde, bireylerin hangi faaliyetleri gerceklestirecegine, bu faaliyetleri
gerceklestirebilmek i¢in harcayacaklari gaba ve karsilastiklari engeller karsisinda ne kadar direneceklerini
belirlemeye yonelik 6z yeterlik inancinin yardimci oldugu hipotezi yer almaktadir (akt; Gore Jr, 2006).

Sosyal bilissel teori, 6z yeterligin karsilasilan gugliikler karsisinda dayanikhlik saglayan, bilingli ve uzun
vadeli planlamayi artiran, 6z diizenleme ve 6z dizenleme eylemlerini tegvik eden etkin bir yonelim
oldugunu belirtmektedir (Bandura, 2001). Sahip olunan 6z yeterlik becerileri, bireylerin problem ¢6zme
ve diisiinme becerilerini etkiler. Oz yeterlikleri fazla olan bireyler daha giivenli hisseder, daha rahat ve
glclidirler. Bu bireylerin gosterdikleri direng ve caba 6z yeterlikleri dusik olan bireylerden daha
fazladir. Buna karsin 6z yeterlik becerisi gelismemis insanlarin karsilastiklari olay ve problemlere bakisi
sigdir ve problem ¢dzme becerileri gelismemistir (Kaptan ve Korkmaz, 2002). Nitekim Alci, Erden ve
Baykal (2018) tarafindan Universite 6grencileriyle yapilan ¢alismada da 6grencilerin 6z yeterlik algilari ile
planlama, izleme ve diizenlemeyi kapsayan bilististi 6z diizenleme stratejileri arasinda pozitif yonde
anlamli bir iliski oldugu sonucuna ulagilmistir. Bu sonug Uzerinden, gelecekte etkin rol oynayacak
Universite dgrencilerinin &z yeterlik algilarinin degerlendirilmesinin dnemli oldugu séylenebilir. Oz
yeterlik algisi ylksek olan bireyler; stresle basa ¢ikmada, kendilerini duygusal anlamda yenilemede
yeterli hale gelebilen, saglikli bir yasam doyumuna sahip olan bireylerdir (Ozbay vd., 2012).

Gelecegin anne-babalarini, kariyer sahibi bireylerini olusturacak tniversite 6grencilerinin kendilerine
yetebilen, diger insanlara faydali olabilen, topluma katki saglayan ve mutlu olmayi basarabilen bireyler
olmalarinda kendilerine yénelik 6z yeterlik algilarinin olumlu ve yiiksek olmasi biyiuk dnem tasimaktadir.
Oz yeterlik algisi yiiksek olan Gniversite 6grencilerinin is hayatina basladiklarinda karsilastiklari kisilere de
bu algiyi yansitacaklari davranislarda bulunabilecekleri varsayilabilir.

Alan yazinda konu ile ilgili yapilan ¢alismalara bakildiginda, tniversite 6grencilerinin meslege yonelik
6z yeterlik inanclarinin incelendigi (Azar, 2012; Demirtas, Cémert ve Ozer, 2011; Korkut ve Babaoglan,
2012; Morgul, Secken ve Yiicel, 2004; Yenice, 2012), matematik 6z yeterligi (Akay ve Boz, 2011; Aksu,
2008; Alci vd., 2018; Isiksal ve Cakiroglu, 2006; Tasdemir, 2019), fen 6z yeterligi (Akbas ve Celikkaleli,
2006; Berkant Guner ve Ekici, 2007), akademik 6z yeterlik (Gore, 2006; Glrblzoglu Yalmanci ve Aydin,
2014; Komarraju ve Nadler, 2013; Ozsiier, inal, Uyanik ve Ergiin, 2011; Polat, Dilekmen ve Yasul, 2015)
gibi belirli alanlara yonelik bircok calisma yapildigi; ancak Universite 6grencilerinin genel 6z yeterlik
algisinin incelendigi arastirmalarin sinirli sayida oldugu (Erol ve Avci-Temizer, 2016; Gil ve Adigizel,
2015; Parlar ve Gencgal Yazici, 2016; Siddiqui, 2015) gorilmustir. Bu nedenle s6z konusu arastirmada,
Universite 6grencilerinin mesleki ya da akademik 6z yeterlik algilarina degil bir kisilik 6zelligi olarak genel
6z yeterlik algilarina odaklaniimistir. Bu baglamda yapilan arastirmanin, Gniversite 6grencilerinin genel
6z vyeterlik algilarini degerlendirme kapsaminda yapilmis diger c¢alismalara katki saglamasi
distntlmektedir. Bu dogrultuda arastirmada Universite 6grencilerinin 6z yeterlik algilarinin izerinde
etkili olabilecegi distiniilen sinif diizeyi, yas, yasaminin ¢ogunu gecirdigi yerlesim yeri, aile yapisi, kardes
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sayisi, ailenin ortalama gelir dizeyi, barinma durumu, akademik ortalama ve vyetistirilme tarzlari
degiskenlerine gore) farkhihk gosterip gostermedigini ortaya koymak amaglanmistir.

Yontem

Bu arastirma, nicel arastirma yontemlerinden tarama modeline ve kesitsel tarama desenine gore
tasarlanmistir. Ozdemir'e gére (2016); kesitsel tarama deseni incelenen olgunun herhangi bir andaki
durumunu tanimlamayi amaglayan arastirma modelidir.

Calisma Grubu

Aragtirmanin calisma grubunu Tirkiye’nin Ankara sehrinde yer alan Hacettepe Universitesi'nde
O08renim goren 232 Universite ©grencisi olusturmustur. Calisma grubunda yer alan (Universite
Ogrencilerinin bazi demografik 6zellikleri incelendiginde, % 12’sinin 1. sinif, % 26’sinin 2. sinif, %34’Unin
3. sinif ve % 28’inin ise 4. sinif 6grencisi oldugu; diger taraftan 6grencilerin % 5’inin 18 ve alti yas
diliminde, % 8’inin 19 yasinda, % 17’sinin 20 yasinda, % 36’sinin 21 yasinda, % 34’linln ise 22 ve (stl yas
diliminde oldugu gorilmektedir.

Verilerin Toplanmasi
Kullanilan Veri Toplama Araglar

Verilerin elde edilmesinde arastirmacilar tarafindan gelistirilen ‘Kisisel Bilgi Formu’ ile Schwarzer ve
Jerusalem (1995) tarafindan gelistirilen ve Aypay (2010) tarafindan Tiirk¢e’ye uyarlanan ‘Genel Oz
Yeterlik Olgegi’ kullanilmistir.

Kisisel Bilgi Formu

Arastirmacilar tarafindan gelistirilen kisisel bilgi formu ile 6grencilerden sinif diizeyi, yas, yasaminin
cogunu gecirdigi yerlesim yeri, aile yapisi, kardes sayisi, ailenin ortalama gelir diizeyi, barinma durumu,
akademik ortalama ve yetistirilme tarzlari degiskenlerine ait bilgiler elde edilmistir.

Genel Oz Yeterlik Olgegi

Schwarzer ve Jerusalem’in (1995) gelistirdikleri Genel Oz Yeterlik Olcegi (General Self-Efficacy Scale-
GSE), Aypay (2010) tarafindan Tirkge’ye uyarlanmistir. Toplam 10 maddeden olusmaktadir. 4’la likert
tipi bir dlgektir. Olgekteki tiim maddeler olumlu ydénde puanlanarak degerlendiriimekte ve toplamda
dlgekten 10 ila 40 arasinda puan alinmaktadir. Olcekten alinan yiiksek puan genel 6z yeterligin yiiksek
oldugu anlamina gelmektedir. Olgegin test-tekrar test giivenirlik katsayisi 0,80 (r=.80) olarak belirtilmistir
(Aypay, 2010).

Verilerin Analizi

Arastirmada elde edilen verilerin dagilimi analiz edilmis ve normal dagilim sergiledigi gortlmustir. Bu
nedenle veriler, ¢oklu karsilastirmalar icin kullanilan tek yonli varyans analizi (ANOVA) yontemi ile analiz
edilmistir. Gruplararasi anlaml farkliigin ¢ikmasi durumunda, bu durumun hangi gruplar arasinda
oldugunun ortaya konmasi icin Tukey coklu karsilastirma testinden yararlanilmistir.

Bulgular

Bu béliimde yapilan analizler sonucunda ulasilan bulgulara ve yorumlara yer verilmistir.

Tablo 1.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Sinif Diizeylerine Gére ANOVA Testi Sonuglar
Oz Yeterlik Varyans Kareler sd Kareler F p Anlamh fark
Algilar Kaynagi toplami ortalamasi
Sinif Gruplararasi  gg 5gg 3 22,852 974 406
Dizeyleri
Grup igi 5350,751 228 23,468
Toplam 5419,306 231
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p<0,05 (Galismada sinif duizeyleri “1. sinif”, “2. sinif”, “3. sinif” ve “4. sinif” seklinde gruplandirilmistir).

Tablo 1 incelendiginde, Universite 6grencilerinin 6z yeterlik algilarinin sinif diizeyine gore anlamli
diizeyde farkhlasmadigi gorilmektedir. Bu bulgu lzerinden, sinif dizeyinin 6grencilerin 6z yeterlik
algilarini agiklamada anlamli bir degisken olmadigi séylenebilir.

Tablo 2.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Yasamin Codunun Gegirildigi Yerlesim Yerine Gére
ANOVA Testi Sonuglari

Oz Yeterlik Varyans Kareler sd Kareler F p Anlamli fark
Algilar Kaynagi toplami ortalamasi
Yasamin Gruplararasi o, 577 3 30,892 1,322 268
Gogunun
Gegirildigi Grup ici 5326,629 228 23,362
i Topl
Yerlesim oplam 5419,306 231
Yerine Gore

n o ” ou

p<0,05 (Calismada yasamin ¢ogunun gegirildigi yerlesim yerleri; “koy”, “ilge”, “sehir” ve “blytk sehir” olarak gruplandiriimistir).

Tablo 2’ye bakildiginda lniversite 6grencilerinin 6z yeterlik algilarinin yasamin ¢ogunun gegirildigi
yerlesim yerine gore anlamh diizeyde farklilasmadigl sonucuna ulasiimistir. Bu bulgu baglaminda,
yasamin ¢ogunun gegcirildigi yerlesim yerinin lniversite 6grencilerinin 6z yeterlik algilarini agiklamada
anlaml bir degisken olmadig ifade edilebilir.

Tablo 3.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Aile Yapisina Gére ANOVA Testi Sonuglari
Oz Yeterlik Varyans Kareler sd Kareler F p Anlamli fark
Algilan Kaynagi toplami ortalamasi
Aile Yapisi Gruplararasi 20,378 3 10,189 432 650
Grup igi 5398,928 229 23,576
Toplam 5419,306 231

G n o« ”

p<0,05 (Calismada aile yapisi; “ebeveynler sag ve birlikte”, “ebeveynler sag ama bosandilar”, “yalnizca ebeveynlerden biri hayatta
ve “her ikisi de hayatta degil” seklinde gruplandiriimistir).

Tablo 3 incelendiginde, Universite 6grencilerinin 6z yeterlik algilarinin aile yapisina gére anlamh
diizeyde farklilasmadigi sonucuna ulasilmistir. Bu bulgu cercevesinde, aile yapisinin (niversite
ogrencilerinin 6z yeterlik algilarini agiklamada anlamli bir degisken olmadigi ifade edilebilir.

Tablo 4.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Kardes Sayisina Gére ANOVA Testi Sonuglari

Oz Yeterlik Varyans Kareler sd Kareler F p Anlaml
Algilari Kaynagi toplami ortalamasi fark
Sahip Gruplararasi - ¢ 623 3 48,674 2,105 100

Olunan

Kardes Grup igi 5273,283 228 23,128

Sayisi Toplam 5419,306 231

p<0,05 (Calismada sahip olunan kardes sayisi; “kardesim yok”, “1”, “2” ve “3 ve Uzeri kardese sahip olma” seklinde
gruplandirilmistir).

Tablo 4’e bakildiginda Universite 6grencilerinin 6z yeterlik algilarinin kardes sayisina gére anlamli
diizeyde farkhlasmadigi gorilmektedir. Bu bulgu baglaminda, kardes sayisinin Universite 6grencilerinin
oz yeterlik algilarini agiklamada anlamli bir degisken olmadigi belirtilebilir.
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Tablo 5.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Gelir Diizeyine G6re ANOVA Testi Sonuglari
Oz Yeterlik Varyans Kareler sd Kareler F p Anlamli fark
Algilar Kaynagi toplami ortalamasi
Ailenin Gruplararasi 16 359 4 26,590 1,136 340
Ortalama
Gelir Dizeyi _Grup igi 5312,947 227 23,405
Toplam 5419,306 231

p<0,05 (Galismada gelir diizeyleri; 1500 TL ve alti, 1501 — 3000 TL, 3001 — 4500 TL, 4501 — 6000 TL ile 6001 TL ve Uzeri seklinde
gruplandiriimistir).

Tablo 5 incelendiginde, Universite 6grencilerinin 6z yeterlik algilarinin ailenin ortalama gelir
dizeyine gore anlaml duzeyde farkhlagsmadigi sonucuna ulasilmistir. Bu bulgu lzerinden, aile gelir
dlzeyinin Universite Ogrencilerinin 6z yeterlik algilarini agiklamada anlamh bir degisken olmadigi
distnulebilir.

Tablo 6.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Akademik Ortalamalarina Gére ANOVA Testi Sonuglari
Oz Yeterlik Varyans Kareler sd Kareler F p Anlamh fark
Algilan Kaynagi toplami ortalamasi
gk:c:emlk Gruplararasi 307,225 3 153,613 ;,1—;8 /
rtalama * ,1-3.
Grup ici 6,881 ,001
5112,081 229 22,323 1,1-2.0/
3,1-4.0
Toplam 5419,306 231

*p<0,05 (Calismada akademik ortalama; “0,1-1.0”, “1,1-2.0”, “2,1-3.0” ve “3,1-4.0” seklinde gruplandirilmistir).

Tablo 6’ya bakildiginda Universite 6grencilerinin 6z yeterlik algilar ile 6grencilerin akademik
ortalamalari arasinda anlamh bir farklihgin oldugu gorilmektedir. Hangi gruplar arasinda anlamli
farkhhgin oldugunu ortaya koymak icin yapilan Tukey coklu karsilastirma testi sonucunda anlamh farkin
1,1-2.0 (X=24,2) ile 2,1-3.0 (X=29,75) ve 3,1-4.0 (X=29,92) arasinda akademik ortalamasi yiiksek olanlarin
lehine oldugu gorilmistir. Bu bulgu Gzerinden, liniversite 6grencilerinin akademik ortalamalari arttikca
0z yeterlik algilarinin pozitif ydnde guglendigi sdylenebilir.

Tablo 7.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Ebeveynlerinden Gérdiikleri Baskin Cocuk Yetistirme
Tutumuna Gére ANOVA Testi Sonuglari

Oz Yeterlik Varyans Kareler sd Kareler F o] Anlaml fark
Algilar Kaynagi toplami ortalamasi
Cocuk Gruplararasi " Tutarsiz-
Yetistirme 320,085 3 106,695 4,771 ,003 Demokratik
Tutumu Grup ici 5099,221 228 22,365

Toplam 5419,306 231

n n

*p<0,05 (Calismada baskin gocuk yetistirme tutumlari; “otoriter”, “tavizkar”, “tutarsiz” ve “demokratik” olarak gruplandiriimistir).

Tablo 7 incelendiginde, Universite 6grencilerinin 6z yeterlik algilari ile ebeveynlerinden gordikleri
baskin gocuk yetistirme tutumlari arasinda anlamh bir farkhhgin oldugu gérilmektedir. Hangi gruplar
arasinda anlamli farkliigin oldugunu belirlemek igin yapilan Tukey c¢oklu karsilastirma testi sonucunda
anlamh farkin demokratik (X=30,58) ve tutarsiz (X=27,79) cocuk yetistirme tutumlari arasinda,
demokratik tutum lehine oldugu ortaya konmustur. Bu bulgu tzerinden, ebeveynleri tarafindan baskin
olarak demokratik tutumla yetistirildigini ifade eden Universite 6grencilerinin 6z yeterlik algilarinin;
baskin olarak tutarsiz tutumla yetistirildigini belirten Gniversite 6grencilerine goére daha glicli oldugu
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soylenebilir. Bu durum, demokratik aile ortaminda blyimus 6grencilerin daha olumlu bir benlik algisina
sahip olmalari ile agiklanabilir.

Tablo 8.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Yasa Gére ANOVA Testi Sonuglari
Oz Yeterlik Varyans Kareler sd Kareler F ¢} Anlamli fark
Algilar Kaynagi toplami ortalamasi
Ogrencilerin Gruplararasi 154,992 4 38,748 1671 158
Yaslari
Grup igi 5264,314 227 23,191
Toplam 5419,306 231

p<0,05 (Calismada 6grencilerin yaslari; “18 ve alti”, “19”, “20”, “21”, “22 ve Ustl” olarak gruplandiriimistir).

Tablo 8’e bakildiginda Universite 6grencilerinin 6z yeterlik algilarinin 6grencilerin yaslarina gore
anlaml diizeyde farklilasmadigi gorilmektedir. Bu bulgu ¢ercevesinde, yasin Universite 6grencilerinin 6z
yeterlik algilarini agiklamada anlamli bir degisken olmadigi séylenebilir.

Tablo 9.
Universite Ogrencilerinin Oz Yeterlik Algilarinin Barinma Durumuna Gére ANOVA Testi Sonuclar
Oz Yeterlik Varyans Kareler sd Kareler F p Anlamh fark
Algilan Kaynagi toplami ortalamasi
Barinma Gruplararasi 58,004 4 14,501 614 653
Durumu
Grup igi 5361,302 227 23,618
Toplam 5419,306 231

”ooux

p<0,05 (Calismada barinma durumu; “devlet yurdunda”, “6zel yurtta”, “kirada tek basina”, “kirada arkadaslariyla” ve “ailesinin
yaninda kalma” bigiminde gruplandiriimigtir).

Tablo 9 incelendiginde, Universite 6grencilerinin 6z yeterlik algilarinin barinma durumlarina gére
anlamh diizeyde farklilasmadigl sonucuna ulasiimistir. Bu bulgu cercevesinde, barinma durumlarinin
Universite 6grencilerinin 6z yeterlik algilarini agiklamada anlamli bir degisken olmadigi 6ngoérilebilir.

Tartisma ve Sonug

Arastirmanin bulgularina gore, Universite 6grencilerinin 6z yeterlik algilarinin sinif diizeylerine gére
anlamh diizeyde farklilasmadigi gorilmektedir. Karaduman'in (2015) Universite 6grencilerinin yasam
boyu 6grenme egilimleri ile 6z yeterlik algilar arasindaki iliskiyi inceledigi c¢alismasinin sonucu, bu
arastirma bulgusunu desteler niteliktedir. Bu ¢alismada; lniversite 6grencilerinin 6z yeterlik algilarinin
sinif dlzeyine gore degismedigi belirtilmistir. Benzer sekilde Yenice (2012) tarafindan Universitenin
egitim fakiiltesinde ©6grenim gormekte olan 6gretmen adaylari ile yapilan galismada da 6gretmen
adaylarinin 6z yeterlik dizeylerinin sinif diizeyine gore farkhlik gostermedigi sonucuna ulasilmistir.
Kotaman (2008) 6z yeterligi ele aldigi calismasinda; 6z vyeterligi “bireylerin belirli gorevleri
basarabileceklerine dair olan kisisel inanglari” seklinde tanimlamistir. Ayrica 6z yeterligin bir inang olmasi
dolayisiyla bireylerin karsilastiklari problemleri ¢ozmek ve sorumluklari yerine getirmek icin gerekli
olandan daha az ya da daha fazla potansiyele sahip olduklarina inanabileceklerini ifade etmistir. Yapilan
calismalardan elde edilen bulgulardan yola ¢ikilarak sinif diizeylerinden ziyade 6z yeterligin bireyler
tarafindan nasil algilandiginin dnemli oldugu soylenebilir. Oz yeterligin disiik olarak algilanmasi
bireylerin 6zellikle sosyal ve duygusal gelisimlerini ketleyebilirken, yiksek olarak algilanmasi 6zellikle bu
alanlardaki gelisimlerini destekleyebilmektedir. Bu noktadan hareketle sinif diizeylerinden ziyade
bireylerin kendilerine yonelik 6z yeterlik algilarinin yiiksek olmasinin karsilastiklari durumlari ele almada
ve problem durumlarin istesinden gelmede etkili oldugu sdylenebilir. Oz yeterlik algisinin yiiksek
olmasinin bireylerin hayata yonelik becerilerini, dolayisiyla gelisimlerini olumlu yonde etkiledigi
distntlmektedir.
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Universite &grencilerinin 6z yeterlik algilarinin yasamin ¢ogunun gegirildigi yerlesim yerine goére
anlamli diizeyde farklilik gostermedigi elde edilen bir diger bulgudur. Ancak yapilan bir¢ok ¢alismada 6z
yeterlik algisi ile yasamin ¢ogunun gegcirildigi yer arasindaki iliskiden s6z edilmistir. Erol ve Avci-Temizer
(2016) tarafindan yapilan ve Universite 6grencilerinin genel 6z yeterlik algilarinin gesitli degiskenlere
gore incelendigi calismada; arastirmaya katilan 6grencilerden yasaminin biyik bir kismini ilge ve sehirde
gecirenlerin genel 6z yeterlik algillarinin kdy ve kasabada gegirenlere gore daha yuksek oldugu
belirtilmistir. Bir baska calisma Giil ve Adigizel (2015) tarafindan Universite 6grencileriyle yapilan
¢alisma bulgusunda ailesi ilgede yasayan 6grencilerin davranisa baglama 6z yeterlik diizeylerinin ve genel
0z yeterlik inanglarinin kdy ve kasaba gibi yerlerde yasayanlara gore daha yiksek oldugu belirtilmistir.
Farkh yas araligindaki bir baska ¢alisma Yilmaz, Yigit ve Kasarci (2012) tarafindan yapilan ve ilkégretim
ogrencilerinin 6z vyeterlilik dizeylerinin akademik basari ve bazi degiskinler agisindan incelendigi
calismadir. Bu ¢alismada; 6grencilerin okullarinin bagl bulundugu yer ile 6z yeterlik puanlari arasinda
anlaml farkhligin oldugu bulunmus, biyiksehir merkezinde 6grenim géren 6grencilerin 6z-yeterlik puan
ortalamalarinin kdy, kasaba ve ilge merkezinde 6grenim gorenlere gére anlamli diizeyde yiiksek oldugu
tespit edilmistir. Alanyazinda kirsal ve kentsel geg¢misin 6z yeterligi etkileyen faktor olduguna
deginilmistir (Birch, 1987; akt., Siddiqui, 2015). Alanyazindaki agiklamalar ve vyapilan g¢alismalar
degerlendirildiginde, yasamin c¢ogunun gegcirildigi yerlesim yerinin sahip oldugu sosyal olanaklar ve
imkanlar dahilinde bireylerin 6z yeterlik algilarinin farklilasmasina neden oldugu soylenebilir. Sosyal
olanaklari ve cevresel uyaranlari fazla olan yerlesim yerlerinde bireylerin kendilerini ve yeterliklerini
tanimalarina imkan saglayan ortamlarin daha fazla olmasi 6z yeterlik gelisimi icin dnemli bir firsat olarak
degerlendirilebilir. S6z konusu arastirmanin alanyazindaki agiklamalar ve arastirmalarla értiismemesi,
kiicikten biyuge yerlesim birimlerinin sagladigi sosyal olanaklar arasindaki farkin nispeten azalmaya
baslamasi ile agiklanabilir.

Arastirmadan elde edilen bir diger bulgu, tniversite 6grencilerinin 6z yeterlik algilarinin aile yapisina
gore anlamli dizeyde farklilik géstermedigidir. Gl ve Adigiizel'in (2015) yapmis oldugu calisma sonucu
arastirma bulgusuyla uyumludur. Universite &grencileriyle yaptiklari calismada; aile yapisinin tek
ebeveynli, cekirdek ya da genis aile olmasinin 6grencilerin 6z yeterlik inanglarinda degisiklige neden
olmadigl sonucuna ulasiimistir. Her ne kadar arastirma bulgusunda ve yapilan bazi ¢alismalarda 6z
yeterlik ile aile yapisi arasinda anlamh bir farklilik gériilmese de alanyazinda aile yapisinin Universite
ogrencilerinde 06z yeterlik algisini etkiledigini gosteren c¢alismalar bulunmaktadir. Yapilan bazi
calismalarda evli ailelerden gelen bireylerin, tek ebeveynli ailelerden gelen bireylere kiyasla daha yiiksek
diizeyde 6z yeterlik bildirdigine deginilmistir. (Kalter vd., 1984; Kurtz ve Derevensky 1993; Long vd.,
1987; akt., Weiser ve Riggio, 2010). Calismalardan ve alanyazindan elde edilen bulgulardan yola gikilarak
aile yapisinin bireye sundugu imkan ve sagladigi olanaklar acisindan 6z yeterligin gelisimini etkiledigi
soylenilebilir. Tum tek ebeveynli aileler icin genellemek dogru olmamakla birlikte tek ebeveynin
bulundugu ailelerde yasayan gocuklarin ebeveyninden aldigi hem maddi hem de manevi destek ¢ekirdek
aile yapisina kiyasla daha zayiftir. Cogu zaman ekonomik sikintilarin bas gosterdigi ve sorumlulugun tek
ebeveynde oldugu ailelerde, aile bireylerinin kontrollini elinde tutmaya ¢alisan ebeveynin yuklendigi
sorumlulugun fazla olmasi ebeveynin ¢ocuguna saglayacagi destegin azalmasina neden olabilir. Nitekim
(Arikan, 2002) yoksullugun kadinlar (zerindeki etkisini inceledigi calismada; babanin yoklugunun
olumsuz sonuglarinin ¢ogunun maddi sikintilara neden oldugunu ve yasanan sikintilari tek basina
goguslemek zorunda kalan annenin son duygusal kaynaklarini da tiiketerek bakima ve ilgiye muhtag olan
cocuklarinin ihtiyaglarini karsilamada yetersiz kaldigina deginilmistir. Benzer sekilde Demir ve Celebi
(2017) tek ebeveynli ailelerin sorunlarini ele aldiklari nitel galismalarinda; tek ebeveynli ailelerin
yasamlarini yalniz devam ettirmeye karar verdiklerinde ekonomik gelir diizeylerinde disUsler yasandigi,
aile i¢in onceligini ve 6nemini koruyan bu problemin ise ailenin yasam standardini olumsuz yonde
etkiledigini belirtmislerdir. Ayrica babanin olmadigi evlerde ailenin ekonomisine katki saglamak isteyen
cocuklarin galismak zorunda kalmalari egitim hayatlarinin da olumsuz etkilenmesine dolayisiyla ailenin
cocuga saglayacagi destegin azalmasina yol acabilmektedir. Bu baglamda yasam kalitesinin ve gereken
ebeveyn desteginin azalmasinin bireylerde 06z yeterlik algisinin azalmasina neden olabilecegi
distintlmektedir. Buna karsin herkesin gorev taniminin ve sorumluluklarinin daha belirgin oldugu evli
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ailelerde ise bireye sunulan maddi-manevi olanaklarin, tesvikin ve destegin fazla olmasinin bireylerin 6z
yeterlik algilarina olumlu yonde etki edebilecegi dustinilebilir.

Arastirma sonucunda, Universite 6grencilerinin 6z yeterlik algilari ile kardes sayisi arasinda anlamh
diizeyde bir farkhlik gostermedigi gorilmektedir. Gul ve Adiglzel (2015) tarafindan yapilan galisma
sonucunun arastirma bulgusuyla benzerlik gosterdigi gorilmektedir. Saghk kurumlari yoéneticiligi
boliminde egitim alan Universite 6grencilerinin 6z yeterlik dizeylerini belirlemek amaciyla yapilan
¢alismada; 6grencilerin 6z yeterlik algisinin kardes sayisi degigskenine gore farklilagmadigi gérulmdistir.
Arastirma bulgusundan farkli olarak Polat, Dilekmen ve Yasul (2015) tarafindan 6gretmen adaylarinin
akademik 6z yeterlik algilarinin incelendigi calismada; ailesinde 8 ve uzeri kardese sahip olan 6gretmen
adaylarinin akademik 6z yeterlik algilarina yonelik puanlarinin disik oldugu sonucuna ulagiimistir.
Benzer bir sonuca farkli yas grubuyla Yilmaz, Yigit ve Kasarci (2012) tarafindan yapilan ve ilkégretim
ogrencilerinin 6z vyeterlilik dizeylerinin akademik basari ve bazi degiskinler acisindan incelendigi
calismada ulasilmistir. Calismada; 6grencilerin sahip olduklari kardes sayisi ile 6z yeterlik puanlari
arasinda anlamli farkhlik oldugu gorGlmustir. Buna gore 2 kardese sahip olan 6grencilerin 4 ve daha
fazla kardesi olanlara gore, 3 kardese sahip olan 6grencilerin ise 5 ve daha fazla kardesi olanlara gore
daha yuksek 6z yeterlilik puanina sahip oldugu belirtilmistir. Bu nedenle bu galismanin bulgularindan
elde edilen sonuglar dogrultusunda kardes sayisinin artmasinin bireyde stres olusturabilecek bir ortama
zemin hazirladig dasindlebilir. Artan kardes sayisina bagli olarak azalan ilgi, kardesler arasinda
paylasilan imkanlar ve ortam goz 6ninde bulunduruldugunda, ¢ok kardesli ailelerdeki bireylerde 6z
yeterlik algisinin bu sartlardan etkilenmesi mimkin olabilir. Nitekim Bandura (1977) bireylerin iginde
bulunduklari zor durumlarin ve yasadiklari stresin bireylerin 6z yeterlik algilarini etkiledigine deginmistir.
Ayrica bireyin kaygi olusturan ve stresli ortamlarda dogru karar verme yetisinin etkilenebilecegini, bu
durumun ise karsilastigi problemlerle bas etmeye yonelik 6z yeterlik becerisini etkileyebilecegini
belirtmistir (akt., Gul ve Adigizel, 2015). Kardes sayisinin artmasinin bireyde olusturacag stres g6z
oniinde bulunduruldugunda, artan kardes sayisinin bireylerin 6z yeterlik algisini olumsuz etkileyebilecegi
kanisina varilabilir.

Arastirmadan elde edilen bir diger bulgu, Universite 6grencilerinin 6z yeterlik algilarinin ailenin
ortalama gelir diizeyine gore anlamli dizeyde farklihk géstermedigidir. Alanyazinda arastirma bulgusuyla
benzerlik gosteren galismalar bulunmaktadir. Gul ve Adigiizel'in (2015) Universite 6grencilerinin 6z
yeterliklerini inceledikleri ¢alismada; ailenin aylik gelirinin ¢ok ya da az olmasinin 6grencilerin sahip
oldugu 06z yeterlik algilarini etkilemedigi sonucuna ulasiimistir. Benzer sekilde Karaduman (2015)
Universite 6grencileriyle yaptigi ¢alismada; Universite 6grencilerinin aylik gelir dizeylerini incelemis ve
ogrencilerin aylk gelir dlizeylerinin 6z yeterlik algilari (izerinde etkili olmadigl sonucunu elde etmistir. Bu
baglamda maddi imkanlarin giicli ya da zayif olmasinin gergekgi 6z yeterlik algisini etkilemedigi
sodylenebilir. Sahip olunan imkanlarin kisith ya da zengin olarak sunulmasinin 6z yeterlik farkindahgindan
bagimsiz bir degisken oldugu disiinilebilir. Ancak Amerika’da gercgeklestirilen bazi arastirmalarin
sonucunda, ekonomik durumun 6z yeterlik algisi Gizerinde etkili oldugu, ekonomik durumu disik evlerde
yetisen bireylerin daha dislik 6z-yeterlige sahip oldugu ortaya konmustur (Matsen vd., 1999; Teachman
1987; akt., Weiser ve Riggio, 2010). Bu farkhlik, Tiirk ve Amerikan kultlr 6zelliklerinin kendine 6zgi
onceliklerinden kaynaklanmis olabilir.

Arastirmadan elde edilen 6nemli bir diger bulgu ise Universite 6grencilerinin 6z yeterlik algilari ile
dgrencilerin akademik ortalamalari arasinda anlamli bir farkhligin oldugudur. Ogrencilerin 6z yeterlik
algisina yonelik anlamh farkin akademik ortalamasi yiksek olanlarin lehine oldugu gorilmistir.
Dolayisiyla, tGniversite 6grencilerinin akademik ortalamalari arttikga 6z yeterlik algilarinin arttigi, basari
diizeylerine bagl olarak kendilerini daha vyeterli algiladiklari sdylenebilir. Alanyazinda arastirma
bulgusunu destekleyen galismalar mevcuttur. Gore Jr (2006) tarafindan lniversite 6grencileriyle yapilan
calismada basari veya basarisizlikla ilgili deneyimlerin 6grencilerin 6z yeterliklerini glcli veya zayif
algilamalariyla iliskili oldugu ve 6grencilerin performanslari i¢cin 6ngorici niteliginde oldugu sonucuna
ulasilmistir. Komarraju ve Nadler (2013) 6z yeterlik ve akademik basariyi ele aldiklar g¢alismada;
o6grencilere stresli durumlari yonetme konusunda gereken destegi ve araci saglamanin, 6grencilerin 6z
yeterliklerini kazanmalarinda ve basariya ulasma motivasyonlarini gelistirmelerinde paha bigilemez
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oneme sahip bir kaynak oldugunu belirtmislerdir. Ayrica 6grencilerin 6z-yeterliliklerini ve gabalarini
gelistirmeye yonelik yapilan diizenlemelerinin akademik basariyi artirma noktasinda éngoriicu bir role
sahip olduguna deginmislerdir. Eggen ve Kauchak (1999) tarafindan da belirtildigi gibi 6z yeterlik algisi
ylksek olan 6grenciler disiik olan Ogrencilere gore 6grenmeye ve O0grenmeye yonelik faaliyetlere
yonelik daha istekli olmakta, karsilastiklari zorluklara ve problemlere yonelik daha etkili bas etme
stratejileri  kullanarak daha yiksek bir performans sergilemektedirler (akt., Azar, 2012). Farkli
Universitelerden mezun olan ortadgretim fen bilimleri ve matematik 6gretmen adaylarinin, 6gretmen 6z
yeterlik inang farklarini gesitli degiskenler agisindan ortaya koymak amaciyla yapilan arastirma
sonucunda; 6gretmen adaylarinin 6z yeterlik algilari ile akademik basarilari arasinda disiik diizeyde de
olsa pozitif yonde bir iliskinin oldugu bulunmustur (Azar, 2012). Farkli yas grubunda Yilmaz, Yigit ve
Kasarci (2012) tarafindan yapilan ve ilkdgretim 6grencilerinin 6z yeterlilik diizeylerinin akademik basari
ve bazi degiskinler agisindan incelendigi ¢alismada; ilkogretim 6grencilerinin 6z-yeterliliklerinin arttikca
basarilarinin da arttigi belirtiimistir ve bu calisma arastirma bulgusu ile paralellik géstermektedir. Oz
yeterlik algisi yliksek olan 6grenciler derslere yonelik karsilastiklari zorluklarindan Gstesinden gelebilmek
icin daha cok calisirken, 6z yeterlik algisi dusuk olan 6grenciler galismayi yarida birakabilmektedirler
(Epcacan ve Demirel, 2011). Ogrencilerin akademik performanslarinin iyi olmasi kendilerine olan
guvenlerinin artmasiyla iliskilidir ve 6grencileri aldiklari sorumluluklari basaril  bir sekilde
tamamlamalarina ve daha fazla sorumluluk almalarina tesvik eder (Zimmerman ve Kitsantas, 2005).

Arastirma sonucunda, Universite 6grencilerinin 6z yeterlik algilari ile ebeveynlerinden gordikleri
baskin ¢ocuk yetistirme tutumlar arasinda anlamli bir farklihgin oldugu gorilmektedir. Anlamli farkin
demokratik yetistirme tutumlari lehine, tutarsiz yetistirme tutumlarinin aleyhine oldugu gézlenmistir.
ilaveten arastirma bulgusunda tutarsiz yetistirme tutumuna sahip dgrencilerin 6z yeterlik algilarinin daha
distk oldugu gozlenmistir. Erol ve Avci-Temizer (2016) tarafindan yapilan ve Universite 6grencilerinin
genel 0z yeterlik algilarinin gesitli degiskenlere gére incelendigi ¢alismada; annesinin ve babasinin
yetistirme tutumunu demokratik algilayan 6grencilerin 6z yeterlik algilarinin, annesinin ve babasinin
tutumunu otoriter/baskici/asiri koruyucu veya ilgisiz olarak algilayan 6grencilerden anlamh dizeyde
ylksek oldugu bulunmustur. Yapilan calismadan elde edilen bulgu lizerinden demokratik yetistirme
tutumuna sahip ailelere sahip olan ¢ocuklarin daha olumlu bir benlik algisina ve daha yiksek 6z yeterlige
sahip olduklari séylenebilir. Demokratik aile ortaminda yetisen 6grencilerin kendilerine ve yasamlarina
dair daha gok sorumluluk Ustlenebilen, kendi baslarina daha kolay karar verebilen ve ailelerinden makul
Olcide bagimsizlasabilen bireyler oldugunu séylemek mimkindir. Kim ve Chung (2003) tarafindan
Koreli Amerikan Universite 6grencileriyle yapilan g¢alismada da; otoriter ve asiri izin verici ebeveyn
tutumlari Gniversite 6grencilerinde dusiik o6zglivenle iliskilendirilmistir. Yapilan c¢alismalardan ve
alanyazindan yola cikarak ebeveynleri tarafindan yetistiriime tarzlarinin bireylerin 6z yeterlik algisi
Uzerinde etkili oldugu varsayilabilir.

Bu arastirmadan elde edilen bir diger bulgu Universite 6grencilerinin 6z yeterlik algilarinin
Ogrencilerin yaslarina gore anlamli diizeyde farklilik géstermedigidir. Gl ve Adiglzel (2015) tarafindan
yapilan ve saglik kurumlari yoneticiligi lisans boliminde egitim goéren o6grencilerin 6z yeterlilik
diizeylerini incelendigi calismanin sonucu arastirma bulgusunu destekler niteliktedir. Yapilan bu
calismada; arastirmaya katilan 6grencilerin yaslari ile 6z yeterlik Olgegi puan ortalamalari arasinda
anlamli bir farklihk gériilmedigi belirtilmistir. Oz yeterlik algisi, bireyin kendine yonelik algisinin yiiksek
olmasiyla iliskilendirilebilir. Dolayisiyla bireylerin yaslarindan ziyade kendilerine yonelik algilarinin
bireylerin 6z yeterlik algilari tizerinde etkili oldugu soylenilebilir. Nitekim Kim ve Chung (2003) tarafindan
ebeveyn tutumlarinin Koreli Amerikan (niversite 6grencilerinin 6z algilari ile iliskinin incelendigi
calismada; 6grencilerin yaslari ile 6z algilari arasinda anlamh bir iliskiye rastlanmadigi bulgusu elde
edilmistir. Buna karsin (Kanat, 2018) Universite 6grencilerinin genel ve akademik 6z-yeterlik algilarini ele
aldigi calismasinda; 6grencilerin yaslari ile genel 6z yeterlik algilari arasinda pozitif yonde istatistiksel
olarak anlaml bir farklihk oldugunu belirtmistir.

Arastirma sonucunda, Universite 6grencilerinin 6z yeterlik algilarinin barinma durumuna gore anlamli
dizeyde farklihk gostermedigi goriilmektedir. Alan yazin incelendiginde 0Ogrencilerin 6z vyeterlik
algilarinin barinma durumu degiskenine gore farklilasip farklilasmadigina bakan galisma neredeyse yok
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denecek kadar azdir. Ogretmen adaylarinda akademik 6z yeterligin incelendigi calismada (Polat vd.,
2015) o6z yeterlik algisi izerinde barinma durumunun etkisini incelemislerdir. Bu arastirma sonucuna
gore; ev ortaminda ikamet eden 6gretmen adaylarinin akademik 6z-yeterlilik algilarinin 6grenci
yurtlarinda kalan 6gretmen adaylarina goére daha yiiksek oldugu bulgusuna ulasiimistir. Universite
ogrencilerinin nerdeyse ¢ogu Universiteyi kazanincaya kadar ailelerinden ayrilmamakta ve ev disinda bir
yerde kalmamaktadirlar. Gerek devlet yurdu ya da 6zel yurt gerekse kiralik evde tek basina ya da
arkadaslariyla kalmaya c¢alisan 6grenciler evdeki kurulu diizenleri bozuldugu igin yemek, 1sinma, giysilerin
yikanmasi ve UtUlenmesi, bulundugu ortamdaki kisilerle anlagsmaya ¢alismasi, evin ihtiyaglarinin
karsilanmasi gibi bircok kisisel ihtiyacin karsilanmasiyla ilk defa karsi karsiya gelebilmekte ve bu da
Ogrenciler lzerinde strese neden olabilmektedir. Stresin az oldugu ortamda bulunan bireylerin daha
mutlu olduklari ve psikolojik iyi oluslarinin daha yiiksek oldugu sdylenilebilir. Bireylerin psikolojik olarak
iyi oluslarinin ise basta yasam kaliteleri olmak lzere akademik ve sosyal bircok beceriyi de etkiledigi
varsayllabilir. Nitekim Siddiqui (2015) psikolojik iyi olusun ve 06z yeterligin 6grencilerin egitsel
performansinin ve basarisinin tahmin edicileri oldugunu belirtmistir. Siddiqui (2015) (Universite
Ogrencilerinde 6z yeterliligin psikolojik iyi olug Uzerindeki etkisinin incelendigi ¢alismasinda; 0z
yeterliligin lisans 6grencileri arasinda psikolojik iyi olus lzerinde olumlu ve anlamli bir etkiye sahip
oldugu ve ayrica 6z yeterliligin psikolojik iyi olusu arttirdigi tespit edilmistir. Bu baglamda ailesinin
yaninda kalan 06grencilerin 6z vyeterlik algilarinin  yurtlarda (devlet/6zel) ve evde (tek
basina/arkadaslariyla) kalan 6grencilerden yiiksek olabilecegi 6ngérilebilir.

Oneriler

Bireyler 6z yeterlik algilari arttikga kendilerine ve diinyaya daha olumlu bakabilme ve karsilastiklari
problemlerle daha kolay bas edebilme becerileri gelistirmektedirler. Nitekim Yenice'nin (2012) 6gretmen
adaylari ile yapti§l calismada Ogretmen adaylarinin 6z-yeterlik duzeyleri arttikga problem ¢6zme
becerilerinin de gelistigi bulgusu elde edilmistir. Yapilan arastirmada yer verilen ¢alismalardan edinilen
bilgiler dogrultusunda da 6z yeterligin bireylerin yasaminda olduk¢a énemli bir etken oldugu ve cok
cesitli degiskenlerden farkh sekillerde etkilendigi soylenilebilir.

Kotaman (2008)‘Ozyeterliligi kisinin belli bir gérevi basarabilecedine dair inanci olarak tanimlayarak,
bu inancin, kisinin géreve iliskin davranisa tesebblis edip etmemesini, bu davranistaki devamliligini,
davranisa dair gldiilenmesini ve sonug¢ olarak performansini etkiledigine deginir. Bu perspektiften
bakildiginda kendini yeterli hissetmeyen ve basarabilecegine dair inanci zayif olan bireylerden ylksek 6z
yeterlik algisina sahip olmasi beklenilemez. Universite 6grencilerinin 6z yeterliklerini etkileyen ¢ok farkli
etmenler olmakla birlikte, basarinin somut gostergesi olarak kabul edilen akademik ortalamanin
ogrencilerin basarabilmeye yonelik inanglari Gzerinde olumlu etkiye sahip oldugu soylenilebilir.
Akademik ortalamalarinin yiiksek olmasinin Universite 6grencilerinin glidiilenme diizeylerine ve
dolayisiyla da performans kalitelerine olumlu yonde katki sagladigi bilindiginden Universitelerde
Ogrencilerin hem akademik basarilarini hem de 6z yeterlik algilarini artirmaya yoénelik midahale
programlarina yer verilmesine yonelik diizenlemelerin yapilmasi dnerilebilir. Calismada 6z yeterlilik algisi
belirli degiskenler ve iiniversite dgrencileri kapsaminda ele alinmistir. Oz yeterlilik algisi ile yapilacak olan
diger calismalarda Universite Ogrencilerinde farkli degiskenlerin ele alinarak, ilaveten farkli yas
gruplarindaki bireylere yonelik 6z yeterlilik algilarinin degerlendirilecegi calismalarin da yapilarak konu
ile ilgili literatiire katki saglanmasi dnerilebilir.
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