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Introduction

Since primary education constitutes the first step of formal education, it has special
importance for students to gain basic knowledge, skills, attitudes, values and
behaviours. In the primary education process, the main attitudes and basic values are
acquired among students by the class teachers. Therefore, classroom teaching has a
much more important function than other teaching areas. In this context, the values
to be gained to in-class teachers through in-service training are seen as an important
issue due to the teachers’ special position concerning basic education and moral
developments of students.

Teaching is a profession that requires continuous professional development. The
professional development of teachers requires being sufficient in the professional skills
and contextual knowledge, having professional values, and acting in accordance with
ethical principles (Basaran, 1996; Hacioglu & Alkan, 1997). Within the educational
system, teachers are the individuals who teach students to learn and contribute to their
character development (Sonmez, 2018). In this context, the teachers who are sufficient
concerning professional and ethical values become role models for their students and
thus educate them in terms of self-fulfilling, self-confident and character-wise
individuals.

The classroom teacher is the person who influences cognitive development by
influencing children aged 5-11, draws and shapes the attitudes towards themselves
and the society, and accelerates the development of communication, research and
creativity skills. Classroom teachers are defined as the social engineers who laid the
foundations of society because they have a special role in the teaching profession, as
well as they bring basic skills to the students in the first step of formal education
(Atanur-Baskan, Aydin, & Madden, 2006; Ataunal, 1994). Qualified classroom
teachers, as the individuals investigating and questioning, are also seen as the
representatives of the mental power and founders of intellectual life (Gonulacar, 2016).
The training of the teachers as qualified individuals contributes to the success of the
education policies and the in-service training programs determined by the Ministry of
Education. Providing teachers with opportunities to improve themselves as qualified
teachers during their professional life is only possible through effective in-service
training.

Since the education in school is planned, programmed and controlled, the
knowledge, skills, attitudes and values learned in the school are different from those
that learned through family, society and the media. Therefore, education at school
saves learning from being based on the chance (Tunca & Saglam, 2013). On the other
hand, the values of teachers are not only related to the teachers but also students,
families, schools and societies. Because the values that the teachers possess are
reflected on the students, families and society through the attitudes and values that
the students gain during the education process (Bakioglu & Tokmak, 2009). In
particular, since they are the most reliable people concerning primary school age
students and they are also role models in the school, the society always expects a high
standard of behaviours from classroom teachers (Haynes, 2002, p. 245). Thus, the class
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teachers have a big responsibility in ensuring that new generations with a balanced
personality, so they should be sufficient about personal, professional and universal
values.

Classroom teachers should have the multidimensional knowledge and skills
because classroom teaching is defined as a different and difficult profession because it
is quite different from other teaching fields (Ataunal, 1994; Karabacak, Kucuk, &
Korkmaz, 2015; Richardson & Watt, 2006; Uslu & Bumen, 2013). Since the first years in
the schools are seen as the basis for preparing children for adult life, the knowledge
and skills gained them during this period constitute as the infrastructure for the
knowledge and skills to be gained in other education stages (Erdogan, 2004;
Senemoglu, 2003). Therefore, in the oncoming education stages, the attitudes and
behaviours of the students emerge as a reflection of the knowledge, skills, attitudes
and values gained by the classroom teachers (Kilic & Babayigit, 2017). Therefore, the
class teachers should be sufficient about personal, professional, and universal values
because these are considered as the basic competence areas of the teaching profession
due to critical importance for the development of students. In this context, it also
reveals the main reason why the education politicians and experts are focused on the
character education and the professional values of teachers in recent years.

Changes in education, changing values, changing needs of society, changes in
information and communication technologies, changes in the understanding of
teachers’ roles in teaching and learning process, changes in students’ interests and
expectations bring along the changes of the values teachers should have. These
changes mentioned above also reveal the main reasons for the in-service training needs
of teachers (Karabacak, 2016; Ozer-Ozkan & Anil, 2014). In the achieving process of
the values of the teaching profession, the innovations and developments in the
learning and teaching processes should be considered to improve the professional
knowledge, skills and values of teachers (Tutkun & Aksoyalp, 2010). The way to
achieve these values effectively is to improve the quality of in-service training practices
(Adekola, 2007). Consequently, in-service training opportunities should be provided
to class teachers to improve their professional knowledge, skills and values to support
children to learn more effectively in primary schools.

In-service training includes training for employees to acquire the qualifications
required by their duties and to develop in the desired direction. In this context, all
activities aiming to improve the knowledge, skills and attitudes of employees for their
job are considered as in-service training (Cesur & Yelken, 2015; Ekinci, 2010). In
Turkey, in-service training for teachers is considered a legal requirement by the
Ministry of Education ((MEB], 2018). Although it is aimed to gain professional values
in the pre-service period in the studies e.g., Akdemir (2012), Buyukcan (2008),
Gultekin, Cubukcu and Dal (2010), Pepeler, Murat and Akmence (2016), Ustu, Tas and
Sever (2016), it is seen that the target is insufficiently achieved. In these studies, in-
service training was criticized for being short-term and cannot be followed by an
interactive process. In addition, in-service training was criticised for lasting in the
short term e.g., Ergin, Akseki and Deniz (2012), Gultekin, Cubukcu and Dal (2010),
Yildirim, Kursun and Goktas (2015); the achievements of in-service training cannot be
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followed e.g. Serin and Korkmaz (2014), Sahin (2013), Sahin and Turkoglu (2017), and
being useless e.g., Gokmenoglu (2012, Feriver-Gezer (2010), Karadag (2015), Limon
(2014), and Ulker (2009). It is known that the in-service training, meeting the needs and
expectations of teachers can produce better outputs (Arseven, 2009; Bastiirk, 2012;
Dogan, 2009; Garet, Porter, Desimone, Birman & Yoon, 2001; Gultekin & Cubukcu,
2008; Eminoglu-Kuguktepe & Baykin, 2014; Kaya, Cepni, & Kucuk, 2005; Parmaksiz,
2010; Parmaksiz & Sicak, 2015; Sanli, Altun, & Tan, 2015). As a result, it can be said
that teachers have problems accessing in-service training on the issues they need.

When the related literature is examined, it is seen that the in-service training
subjects required by the teachers are concentrated on two main themes. The first theme
is on the lack of professional values that teachers should exhibit (e.g., Boydak-Ozan,
Sener, & Polat, 2014; Cochran-Smith & Zeichner, 2005; Gul & Aslan, 2009; Karadag,
2015; Ok & Onkol, 2007; Ustu, Tas, & Sever, 2016). The second theme is the
insufficiency of professional values gained during undergraduate education. Thus,
problems encountered in maintaining the teaching profession (Glathorn, Jones, &
Bullock, 2006). In addition, there is a very limited number of studies in the literature
on professional values that should be gained to teachers through in-service training
(Sahin, 2013). However, the opinions of the school principals about the values that
should be gained to the teachers through in-service training are very important
concerning predicting the values that should be given to the students in schools.
Moreover, in recent years, the education politicians and experts focus on the values
education and in particular, on the values of the teaching profession, but in a limited
number of studies, the reference to the values of the teaching profession has emerged
as an important problem. Consequently, this study was predicted to contribute to the
elimination of the gap in the literature.

The present study aims to reveal the values to be gained class teachers through in-
service training according to the opinions of the school administrators. For this
purpose, the following questions were sought in this study:

1. Which values should be gained to the class teachers through in-service training?
2. What is the priority level of these values?
Method
Research Design

This study was designed in a case model, which is one of the qualitative research
patterns. The case study allows an investigation to describe the holistic and
meaningful features of real-life events, and researchers using this method find the
opportunity to examine and interpret data in a specific context closely and in-depth
(Creswell, 2015; Fidel, 1984; Yin, 2003; Zainal, 2007). In this study, a holistic single
condition design was used. The holistic single-case pattern can be used in areas where
there are three conditions. These are the confirmation or refutation of a well-
formulated theory, the study of outliers that do not meet general standards or the
study of situations in which no one has been or has not been able to work before. In
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single-case patterns, as the name implies, there is a single analysis unit (e.g., an
individual, an institution, a program, a school) (Yildirim & Simsek, 2013).

Research Sample

The study group was 24 school administrators working in primary schools. The
study group was determined using the criterion sampling method. The use of a
criterion sampling method in this process is based on the assumption that the study
group has sufficient knowledge of the subject being investigated (Patton, 2014, p. 238).
In determining the study group, to work as a teacher for at least five years was
determined as the main criterion. The reason why working as a teacher for at least five
years was determined as the criterion was that school principals were predicted that
teachers could better estimate which values they should have. Completing or
continuing a Master’s degree in the field of educational administration was
determined as another criterion. The reason why it was taken as a criterion to have a
master's degree or is doing in the field of education management was to assume that
the level of awareness of the participants regarding the values to be gained to the
classroom teachers would be high. Having served as a school administrator for at least
five years was determined by another criterion. The reason why the participants were
sought as a school principal for at least five years was the assumption that the five-
year experience would provide a better understanding of what values teachers
needed. In addition, to participate in in-service training activities was considered as
another criterion. The purpose of seeking the condition of participating in the in-
service training activities in the participants was to assume that the awareness of the
method and content of the in-service training activities would be more suitable for the
purpose of the research. 19 of the participants were male and five were female. The
mean age of the participants was 38.50. The average professional seniority of the
participants was 19.25 years, and the management seniority average was 13.50 years.

Research Instruments and Procedures

This study was conducted in four stages: (i) definition of the problem, (ii)
preparation of the data collection instrument, (iii) data collection, and (iv) data analysis
and interpretation (Mayring, 2011; Yildirim & Simsek, 2013).

(i) Definition of the problem: During interviews with school principals, it was
understood that they frequently encountered teachers’ indifferent behaviours and
experience anxiety. Moreover, the teachers’ indifferent behaviours reduced the morale
and motivation of diligent teachers. In the first stage, the problem was defined. Then,
a conceptual framework was created to be able to classify and compare the values
examined in the study.

(if) The data of the study were collected using the semi-structured grid form
developed by the researchers though reviewing the related literature. The grid
technique is a cognitive mapping technique that attempts to describe how people think
about a phenomenon in their world (Fransella, Bell, & Bannister, 2004; Tan & Hunter,
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2002). In this study, the opinions of the administrators about the values to be gained
through in-service training were obtained using the semi-structured grid form
(Adams-Webber, 1996; Bell, 2005; Jankowicz, 2004; Sezer, 2016). The data collection
tool consists of three parts. In the first part, there are four demographic questions
aiming to determine the age, gender, seniority and management seniority of the
participants. In the second part, school administrators are asked to write 10 values that
should be gained through in-service training to classroom teachers. In the third part,
the principals are asked to rank the priority level of the values that to be gained
through in-service training to the teachers. In Figure 1, the semi-structured grid form
is given.

Section I Section II
Professional Values Priority Level

=
8
=

O O[O | Q1| | W[N]~

10
1. Write ten values in the 1st section that to be gained teachers in-service training.

2. In the 2nd section, please specify a priority order for each value among 1-10 using

(x).

Figure 1. The Semi-Structured Grid Form

(iii) Data collection: In the data collection process, firstly, a list of school
administrators determined by the criterion sampling method was established. Each
school principal in the list was contacted by the second and third researchers on the
phone and information about the purpose of this study was given. Then, interviews
were conducted with the school administrators. Each interviewing lasted
approximately 20-25 minutes.

(iv) Data analysis and interpretation: Data were analyzed using descriptive
analysis technique. The descriptive analysis technique consists of four stages: (1)
creating a thematic framework for analysis, (2) processing the data according to the
thematic framework, (3) identifying the findings, (4) analysing and interpreting the
findings (Creswell, 2014; Yildirim & Simsek, 2013, pp. 93-97). Before the analysis, the
semi-structured grid forms containing the views of school administrators were coded
by two researchers as P1, P2, P3, P4,... P24. All opinions are shown in the table and the
opinions written in the same way are evaluated in the same category. Totally, 240
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categories were created by the school administrators and a total of 59 values were
determined to be gained to the teachers. As a result of content analysis, four main
themes were determined based on the views of the participants. Sub-themes were
created from the values reflecting the same content.

Validity and Reliability

To ensure the internal validity of the study (1), attention was paid to the
interpretation of the data by considering the situation in which it was related (2)
internal consistency of the sub-theme groups was obtained by considering the internal
homogeneity and external heterogeneity. In addition, sub-themes were determined
based on the theoretical structure, and after the data analysis, all findings were
presented without comment to provide internal reliability (Creswell, 2015). Moreover,
expert opinion was sought to verify whether the opinions represented the sub-themes
given under four different main themes. The lists, including participants” views and
the sub-themes, were given to three faculty members at different faculties of education
who are experts in professional values. These experts were asked to match the views
of the school principals with the sub-themes in the lists. Then, the mappings made by
the experts were compared with the mappings of the researchers. It was applied the
formula ‘Reliability= Consensus/(Consensus + Dissidence) x 100" to determine the
reliability of the coding (Miles & Huberman, 1994, p. 64). The agreement between the
two coders was calculated as 57/(57 +2) x 100 = 96.61. In the method section, the
research model, study group, data collection tool and data analysis processes were
given in detail to ensure the external validity of this study. Besides, the procedures,
including data collection, data analysis, consolidation and presentation of the results,
and researched topic and the method, were specified with details in related sections to
ensure the external reliability of this study. In the inclusion of school principals in the
study group, volunteering was taken as a basis in participating in this study and it was
stated to them that the records containing their answers would remain confidential.

Results

As a result of the descriptive analysis, four main salient themes were determined.
In Table 1, the frequency and percentages of the main themes are given.

Table 1

Frequency and Percentages Related to the Main Themes (N=24)
Main Themes n f % WP
Personal Values 27 101 45.8 539
Professional Values 16 78 27.1 419
Universal Values 10 36 16.9 241
Cultural Values 6 25 10.2 121

Total 59 240 100 1320
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The Values Should Be Gained to the Class Teachers through In-Service Training

The main themes related to the values to be gained to teachers through in-service
training were determined as personal values, professional values, universal values and
cultural values. In Table 2, the values to be gained teachers trough in-service training

are given.
Table 2

The Values to Be Gained Class Teachers (N=24)

(1) Personal Values (n=27, {=101)

* Openness to innovation [f=11]
» Diligence [f=10]

* Patience [f=8]

* Stability [~7]

* Awareness [f=7]

* Honesty [=7]

* Politeness [f=7]

* Empathy [f=5]

* Entrepreneurship [/=5]
* Consistency [=4]

* Trustability [/=3]

*  Self-confidence [f=3]

* Compassion [f=3]

* Sensibility [f=3]

Mercy [f=2]
Encourage [f=2]
Responsibility [f=2]
Sincerity [f=2]
Helpfulness [f=2]
Modesty [f=1]
Self-esteem [f=1]
Appreciation [f=1]
Good-humour [=1]
Fairness [=1]
Generosity [~1]
Righteousness [f=1]
Self-control [f=1]

(2) Professional Values (n=16, f=78)

* Communication [f=16]
* Leadership [~15]

* Creativity [f=8]

* Collaboration [f=7]

* Solidarity [f=6]

* Vision [f=5]

* Being organized [f=4]
* Compatibility [f=3]

Unconditional acceptance [f=3]
Being scientific [f=2]

Being role-model [f=2]
Self-renewing [f=2]
Professional ethics [f=2]
Motivation [f=1]

Student centeredness [f=1]
Impartiality [/=1]

(3) Universal Values (n=10, f=36)

* Love [~10]

* Justice [f=8]

* Tolerance [f=4]
*  Humanism [f=4]
*  Respect [=3]

Democratic attitude [f=2]
Respect for diversity [f=2]
Virtue [~1]

Equality [f~=1]

Respect for human rights [f=1]

(4) Cultural Values (n=6, £{=25)

* Patriotism [f=9]
* Self-devotion [=7]
*  Work selflessly [f=5]

Loyalty [f=2]
Independence [f=1]
Fidelity [~1]
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When Table 2 is examined, it is seen that personal values are at the forefront among
the values that should be gained class teachers through in-service training. The
personal values, such as openness to innovation (f=11), diligence (/=10), patience (f=8),
stability (f=7), awareness (f=7) honesty (f=7), politeness (f=7), empathy (f=5),
entrepreneurship (f=5), consistency (f=4) and reliability (f=3), rank first among the
values to be gained class teachers. The professional values, such as communication
(f=16), leadership (f=15), creativity (f=8), collaboration (f=7), solidarity (f=6), vision
(f=5), and being organized (f=4), rank first among the values to be gained class
teachers. The universal values, such as love (f=10), justice (f=8), tolerance (f=4),
humanism (f=4), and respect (f=3), are in the first ranks. The cultural values, such as
patriotism (f=9), self-devotion (f=7), and work selflessly (f=3), rank first among the
values to be gained class teachers.

The Weighted Priority Level of the Values

The weighted priority (WP) level of the values to be gained to teachers through in-
service training is determined as the personal values, professional values, universal
values and cultural values. The most prior values in personal values main theme were
diligence [WP=64], stability [WP=55], and patience [WP=51]. The most prior values in
professional values main theme were communication [WP=108], leadership WP=83],
and collaboration [WP=41]. The most prior values in universal values main theme
were love [WP=63], justice [WP=55], and humanism [WP=28]. In addition, the most
prior values in cultural values main theme were patriotism [WP=46], self-devotion
[WP=32], and work selflessly [WP=23]. In Table 3, the weighted priority level of the
values is given.

Table 3

The Weighted Priority Level of the Values (N=24)
(1) Personal Values (n=27, f=101, WP=539)

» Diligence [WP=64] *  Mercy [WP=10]

* Stability [WP=55] * Self-control [WP=9]

* Patience [WP=51] * Righteousness [IWP=8§]
* Openness to innovation [IWP=44] * Trustability [WP=7]

*  Awareness [WP=40] * Generosity [WP=7]

e Politeness [WP=40] *  Good-humour [IWP=6]
* Honesty [IWP=36] *  Modesty [WP=6]

*  Empathy [WP=30] * Encourage [WP=6]

* Sensitivity [WP=26] * Helpfulness [IWP=4]

* Entrepreneurship [WP=19] * Self-esteem [WP=3]

e Compassion [WP=17] * Appreciation [WP=3]
* Self-confidence [WP=15] * Sincerity [WP=3]

* Consistency [WP=15] ¢ Fairness [WP=3]

* Responsibility [WP=12]
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Table 3 Continue

(2) Professional Values (n=16, =78, WP=419)

e Communication [WP=108] * Unconditional acceptance [IWP=15]
* Leadership [IWP=83] * Being scientific [WP=13]

* Collaboration [IWP=41] * Being role-model [IWP=11]

* Creativity [WP=39] * Student centeredness [WP=9]
* Being organized [WP=32] ¢ Compatibility [WP=5]

* Vision [WP=20] * Self-renewing [WP=5]

* Solidarity [WP=19] * Impartiality [WP=2]

* Professional ethics [WP=16] * Motivation [WP=1]

(3) Cultural Values (n=6, f=25, WP=121)

e Patriotism [IWP=46] ¢ Loyalty [WP=12]

* Self-devotion [WP=32] * Fidelity [WP=7]

*  Work selflessly [IWP=23] * Independence [WP=1]

Discussion, Conclusions, and Recommendations

The present study aims to investigate the values that should be gained among
classroom teachers through in-service training; school principals envisaged that the
personal values should be gained among teachers, in general. According to school
administrators’ opinions, the personal values with the highest frequency were
openness to innovation, diligence, patience, stability, awareness, honesty, politeness,
empathy, entrepreneurship, consistency and reliability. These values can be
considered as the important findings revealing that classroom teachers should be
equipped with personal values concerning being role-models for students. These
results are consistent with the results obtained from previous studies. In a study
conducted by Albu (2015) on primary school teachers’ values at the beginning of the
21st century, the findings show that primary school teachers should have values, such
as honesty, trust, seriousness, empathy, and sincerity. In another study conducted by
Coskun (2016), the findings showed that the personal values that teachers should have
were respect, equality, justice, impartiality, love, continuous development,
responsibility and trust. Similarly, in the studies conducted by Seghedin (2014), Tunca
and Saglam (2013), Watkins and Donelly (2014), the findings showed that teachers
should have the personal values, such as respect, equality, justice, diligence, patience,
stability, awareness, honesty, responsibility and trustworthiness.

According to the school administrators” opinions, professional values should also
be gained to class teachers. The professional values mostly emphasized by school
administrators that should be gained to class teachers through in-service training were
communication, leadership, creativity, cooperation, solidarity, vision, being
organized, compatibility and unconditional acceptance. These results can be evaluated
as the important findings concerning the expectations of school principals to continue
the tasks in the school environment within the solidarity and cooperation and the
sufficient communication among the class teachers as the creative leaders. Similar
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findings are seen in previous studies, and it reinforces this interpretation.
Substantially, there are similar results in the studies conducted by Aybek and Karatas
(2016), Coskun (2016), Karatas (2013), Karabacak (2016), Sezer, Karabacak, Korkmaz
and Kucuk (2019), Kocyigit and Karadag (2017), Tunca and Saglam (2013). In these
studies, the participants envisage that teachers should always consider being a
positive role model for their students, respecting differences, having personal and
social responsibility, being against violence, being open to cooperation, having the
ethic principals including honesty, universality, professional responsibility,
conscience and fairness. In addition, in a study conducted by Sezer, Karabacak,
Korkmaz and Kucuk (2019), professional skills should be gained to teachers through
in-service training, including communication skills, technology using skills,
pedagogical content knowledge, planning skills, material designing and using skills.

School administrators stated that universal values should also be gained among
the class teachers through in-service training. The universal values that should be
gained to the classroom teachers through in-service training were love, justice,
tolerance, humanism, respect, democratic attitude and respect for diversity. These
results can be seen as the important findings when it is evaluated concerning having a
more special position in the field of classroom teaching than in other teaching areas.
Similar results are seen in previous studies. In a study, conducted by Aybek and
Karatas (2016), the results show that the prospective teachers correlate ethics with the
concepts of rule, rightness-wrongness, respect, morality, honesty, universality,
professional responsibility, conscientiousness, decency and justice. Similar findings
include in the research conducted by Isiktas (2015), Karabacak, Kucuk and Korkmaz
(2015). In addition, school administrators expressed that cultural values should be
gained among classroom teachers. The cultural values were patriotism, self-devotion
and work selflessly. Given the role of education in the improvement of nations and the
development of countries given that teachers are equipped with national values
should be considered among the specific aspects of the teaching profession. Similarly,
in the studies conducted by Bakioglu and Koc (2017), Donmez (2011), Kocyigit and
Karadag (2017) and Zuna and McDougalli (2004), the findings show that the teaching
profession requires having cultural values, such as patriotism, altruism and self-
sacrifice.

The priority level and the frequencies of the values that should be gained to
teachers through in-service training have a similar ranking. However, according to the
weighted priority level, diligence, stability and patience take place in the first ranks of
personal values. Communication, leadership and collaboration take in the first place
of the professional values according to the weighted priority level. In addition, love,
justice and humanism rank first of the universal values. On the other hand, the
patriotism, self-devotion and work selflessly were the national values having the most
priority.

The results reveal that teachers should be given personal, professional, national
and universal values through in-service training. Based on these results, it can be said
that the ethical principles and values of the teaching profession should be internalized
by each teacher. Thus, the ethical principles and professional values of the teaching
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profession should be determined by the Ministry of National Education. In teacher
training institutions, as well as the general qualifications of the teaching profession,
importance should be given to gain professional and ethical values of the teaching
profession. In the light of changing values and global developments, the values of the
teaching profession should be reintroduced to teachers through in-service training in
accordance with national and universal values. In-service training should be provided
to teachers to ensure that they exhibit determined, patient and innovative attitudes
and behaviours in their schools. In-service training should be provided to develop
teachers' effective communication, leadership and collaboration skills. In-service
training should also ensure that teachers are hardworking, patriotic and self-
sacrificing in their profession. The values to be brought to the teachers should ensure
that they approach students with love, ensure that they have a fair attitude and instil
a strong love of humanity. This research was conducted in the qualitative research
design and the data were collected using a semi-structured grid form. Further studies
can be planned with different designs and different working groups on the
professional values of the teaching profession. In addition, different studies can also
be planned by researchers on the changing values of the teaching profession.
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Kazandirilmas: Gereken Degerlere iligkin Goriisleri
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Ozet

Problem Durumu: Tlkokul egitimi, 6rgiin egitimin ilk basamagini olusturdugu icin
ogrencilere temel bilgi, beceri, tutum, deger ve davranislarin kazandirilmasinda ayri
bir 6neme sahiptir. Bu stirecte tutum ve degerler, 6grencilere biiyiik olciide sinif
Ogretmenleri tarafindan kazandirilmaktadir. Dolayisiyla, sinif 6gretmenliginin, diger
ogretmenlik alanlar1 iginde daha 6zel bir yeri oldugu soylenebilir. Sif
ogretmenlerinin 6grencilerin yetismesi ve gelisimindeki 6zel konumu nedeniyle sahip
olmalar1 gereken mesleki degerler, olduk¢a ©6nemli bir konu olarak
degerlendirilmektedir. Ogretmenlerin, ogretmenlik mesleginin gerektirdigi
niteliklerle donanuml olarak yetismesi, Milli Egitim Bakanliginin belirledigi egitim
politikalarinin ve uygulamalarin basarisma da olumlu katkilar saglar. Ote yandan
Ogretmenler, gelismeleri yakindan izleyen, eksiklikleri sorgulayan entelektiiel bir
yasamun mimari ve zihinsel giiciin temsilcisidir. Bu yiizden tilkenin varhigmi ve
toplum olarak devamini saglayacak kusaklarmn dengeli bir kisilige sahip olmalar1
yaninda bilimsel, kiiltiirel ve sanatsal agidan yeterli bir sekilde yetismesinde aktif
olarak rol alan ve sorumluluk iistlenen &gretmenlerin mesleki degerler agisindan
yeterli olmasi oldukca dnemlidir.

Okuldaki ilk yillar, cocugun yetiskin yasamina hazirlanmasma temel
olusturdugundan, bu doénemde kazanilan bilgi ve beceriler, diger egitim
basamaklarinda kazandirilacak bilgi ve beceriler i¢in alt yap: niteligi tasimaktadir.
Dolayisiyla, ilerleyen egitim basamaklarinda, 6grencilerin sergiledigi tutum ve
davranislar, biiytik olctide sinif dgretmenlerinin kazandirdig: bilgi, beceri, tutum ve
degerlerin birer yansimasi olmaktadir. Bu durum, son yillarda egitim politikacilar1 ve
uzmanlarmn degerler egitimi ve mesleki degerler konular1 tizerine yogunlasmasinin
nedenini ortaya koymaktadir. Smif 6gretmenlerinin mesleki degerler bakimindan
yeterli olmalari, ogrencilerin gelisimi acisindan kritik bir ¢nem tasidig igin
ogretmenlik mesleginin temel yeterlik alanlarmndan biri olarak kabul edilmektedir.

Alanyazin incelendiginde, 6gretmenlere yonelik hizmet ici egitim ¢alismalarinda,
cogunlukla hizmet ici egitim ihtiyaclarinin belirlenmesi tizerinde duruldugu
anlagilmaktadir. Ote yandan 6gretmenlerin hizmet ici egitim ihtiyaclarmn 6ncelik
diizeyinin Ogretmen ve okul yoneticilerinin goriislerine gore onemli olctide
farklilastign goriilmektedir. Ayrica alanyazinda, ogretmenlere hizmet i¢i egitim
yoluyla kazandirilmasi gereken 6gretmenlik mesleginin temel degerlerine iliskin ¢ok
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sinirli sayida arastirmanin oldugu anlasilmaktadir. Oysa okul miidiirlerinin bakis
acistyla dgretmenlere hizmet ici egitim yoluyla kazandirilmasi gereken degerlerin
bilinmesi, okullarda 6grencilere kazandirilacak kisisel, kiiltiirel ve evrensel insan
degerleri agisindan oldukca 6nemlidir.

Arastirmamn Amaci: Son yillarda egitim politikacilart ve uzmanlar, degerler ve
ozellikle mesleki degerler tizerine yogunlastigi halde smif ogretmenleri ve okul
yoneticileri ile yapilan az sayida ¢alismada, mesleki degerlere atifta bulunulmasi,
onemli bir problem durumu olarak ortaya ¢ikmaktadir. Bu ¢alismanin amaci, okul
yoneticilerinin goriislerine goére hizmet i¢i egitim yoluyla simf 6gretmenlerine
kazandirilacak degerleri ortaya koymaktir. Bu amacla asagidaki sorulara yanit
aranmaktadir:

1. Smuf 6gretmenlerine hangi degerler kazandirilmalidir?
2. Smif 6gretmenlerine kazandirilacak degerlerin 6ncelik diizeyi nedir?

Aragtirmamin Yontemi: Bu calisma, nitel arastirma desenlerinden biri olan durum
calismasi modelindedir. Bu arastirmada, biitiinciil tek durum deseni kullanilmstir.
Arastirmanin calisma grubunu, olgiit 6rnekleme yontemiyle belirlenen 24 okul
yoneticisi olusturmaktadir. Okul yoneticilerinin 19unu erkek, 5ini ise kadin
yoneticiler olusturmaktadir. Katilimcilarin yas ortalamasi, 38.50°dir. Katilimecilarin
meslek kidemi ortalamast 19.25 yil ve yoneticilik kidemi ortalamasi 13.50 yildur.
Calisma grubunun belirlenmesinde, en az bes yil siif 6gretmenligi yapmis olma temel
olgiit olarak belirlenmistir. En az bes yil 6gretmen olarak gérev yapmanin 6lgiit olarak
belirlenmesinin nedeni, okul miidiirlerinin 6gretmenlerin sahip olmalar1 gereken
degerlerin neler oldugunu daha iyi kestirebileceklerinin ¢ngoriilmesidir. Egitim
yonetimi alaninda ytiksek lisans derecesini tamamlamis veya devam ediyor olmak
baska bir 6l¢tiit olarak belirlenmistir. Egitim yonetimi alaninda yiiksek lisans yapmis
ya da yapiyor olmanin olciit olarak alinmis olmasimin nedeni, katthmcilarin smuf
ogretmenlerine kazandirilacak degerlere iliskin farkindalik dtizeylerinin yiiksek
olacaginin varsayilmasidir. En az bes y1l boyunca okul yoneticisi olarak gérev yapmak,
bir baska ol¢tit olarak belirlenmistir. Katilimcilarda, en az bes y1l okul yoneticisi olarak
gorev yapmis olma kosulunun aranmasinin nedeni ise bes yillik deneyimin
ogretmenlerin hangi degerlere gereksinim duydugunun daha iyi anlamay:
saglayacaginin varsayilmasidir. Ayrica, hizmet ici egitim faaliyetlerine katilmis olmak
baska bir olctit olarak belirlenmistir. Katilimcilarda, hizmetici egitim etkinliklerine
katilmis olma kosulunun aranmasinin amaci ise katilimcilarin hizmetici egitim
etkinliklerinin yontem ve iceriginin farkinda olmasmin arastirmanin amacina daha
uygun olacagmin varsayilmasidir.

Veri Analizi: Veriler, betimsel analiz teknigi ile analiz edilmistir. Betimsel analiz
teknigi, (1) analiz i¢in tematik bir cerceve olusturma, (2) verilerin tematik cerceveye
gore islenmesi, (3) bulgular1 tanimlama, (4) bulgular1 analiz etme ve yorumlama olmak
tizere dort asamadan olusmaktadir. Yapilandirilmis grid formlar: analiz 6ncesinde
arastirmacilar tarafindan sirasiyla K1, K2, K3, K4, ... K24 seklinde kodlanmustir. Biitiin
goriisler tabloda gosterilmis ve benzer sekilde yazilan goriisler ayni kategoride
degerlendirilmistir. Okul miidiirleri, toplam 240 kategori olusturmus ve bu
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kategorilere gore dgretmenlere kazandirilacak toplam 59 deger belirlenmistir. Alt
temalar, aym icerigi yansitan kategorilerden olusturulmustur. Betimsel analiz
sonucunda katilimcr goriislerine dayali olarak dért ana tema belirlenmistir.

Arastirmamin Bulgulari: Arastirmadan elde edilen sonuglara gore, okul yoneticileri
Ogretmenlere daha ¢ok kisisel degerlerin kazandirilmasi gerektigi yoniinde goriis
belirtmektedir. Bu degerler arasinda, okul miidiirlerinin en fazla vurguladig: kisisel
degerler yenilige aciklik, caliskanlik, sabir, kararlilik, farkindalik, diirtistliik, nezaket,
empati, girisimcilik, tutarlillk ve giivenilirliktir. Okul yoneticileri, 6gretmenlere
mesleki degerler kazandirilmas: gerektigini ifade etmektedir. Okul miidiirleri
tarafindan en fazla vurgulanan mesleki degerler iletisim, liderlik, yaraticilik, isbirligi,
dayanisma, vizyon, planlilik, uyumluluk ve kosulsuz kabuldiir. Okul yoneticileri,
Ogretmenlere hizmet ici egitim yoluyla evrensel degerlerin kazandirilmas: gerektigi
seklinde goriis belirtmektedir. Okul miidtirleri, gretmenlere kazandirilmasi gereken
evrensel degerleri, sevgi, adalet, hosgorti, htimanizm, saygi, demokratik tutum ve
farkliliklara saygi seklinde ifade etmektedir. Okul miidiirleri, ayrica hizmetigi egitim
yoluyla 6gretmenlere kiiltiirel degerler kazandirilmas: gerektigi seklinde gortisler
belirtmektedir. Okul miidiirleri, hizmetici egitim yoluyla 6gretmenlere kazandirilmasi
gereken baslica kiiltiirel degerleri vatanseverlik, fedakarlik ve 6zverili olma seklinde
ifade etmektedir.

Arastirmamn Sonuclart ve Oneriler: Arastirmanin sonuclari, okul miidiirlerinin smuf
Ogretmenlerine hizmet i¢i egitim yoluyla kisisel, mesleki, evrensel ve kiiltiirel
degerlerin kazandirilmas: gerektigi seklinde goriislere sahip oldugunu ortaya
koymaktadir. Bu sonuglara dayali olarak her dgretmenin ¢ncelikle kisisel degerlere
sahip olmaya 6ncelik vermesi gerektigi ifade edilebilir. Ogretmenler, 6gretmenlik
mesleginin temel degerlerine ve etik ilkelerine sahip olmalidir. Milli Egitim Bakanlig1
tarafindan 6gretmenlere hizmetici egitim aracilig ile 6gretmenlik mesleginin temel
mesleki degerleri kazandiriimahidir. Ogretmen yetistiren kurumlarda, dgretmenlik
mesleginin genel yeterliklerinin yani sira mesleki ve etik degerlerin kazandirilmasina
ozen gosterilmelidir. Ogretmenlere hizmetigi egitim yoluyla, degisen degerler ve
kiiresel gelismeler 15131nda 6gretmenlik mesleginin temel mesleki degerleri, kiiltiirel
ve evrensel degerlerle uyumlu olacak sekilde yeniden kazandirilmalidir.
Ogretmenlere, okullarinda kararli, sabirli, yenilige agik tutum ve davranislar
sergilemeyi saglayacak hizmetici egitimler verilmelidir. Ogretmenlerin etkili iletisim,
liderlik ve isbirligi becerilerini gelistiren hizmetici egitimler yer verilmelidir. Hizmetici
egitimler, 6gretmenlerin mesleginde caliskan, vatansever ve fedakar olmalarin
saglamalidir. Ogretmenlere kazandirilacak degerler, ogrencilere sevgi ile
yaklasmalarim saglamali, adaletli bir tutum sergilemelerini garanti etmeli, gtiglii bir
insanlik sevgisi asilamalidir. Bu arastirma nitel arastirma deseninde ytiriitiilmiis ve
veriler yar1 yapilandirilmis grid formu ile toplanmistir. Ogretmenlere kazandirilacak
mesleki degerler, kisisel degerler, evrensel ve kiiltiirel degerler konularinda farklh
desenlerde ve farkli calisma gruplar ile aragtirmalar planlanabilir. Ogretmenlik
mesleginin degisen degerleri konusunda arastirmalar ytirtitiilebilir.

Anahtar Sozciikler: Degerler, stnuif 6gretmeni, okul yoneticisi, hizmet ici egitim.
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