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In the current study, it was aimed to examine factors predicting the intention of drop
out of school in academic and vocational high school students. Participants of the
study are 1133 high school students receiving education in public schools in the city of
Burdur. The data of the study were collected by using a questionnaire developed by
the researchers. The data were analyzed via Logistic Regression. According to the
findings, 15% of the students consider dropping out of school. This rate was found to
be 14% among the academic high school students and 17% among the vocational high
school students. Common significant variables of the study are want to continue
higher education, receiving disciplinary punishment and mother’s education level. Not
want to continue higher education, receiving disciplinary punishment and mother’s
lower level of education were found to increase the possibility of dropping out of
school in both the academic and vocational high school students. Absenteeism and
working in an income-generating job outside the school were found to significantly
predict students’ intention of drop out of school only in the academic high school
students and grade point average and grade level were found to significantly predict
students’ intention of drop out only in the vocational high school students.
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Bu arastirmada, akademik ve mesleki lise 6grencilerinde okul terki dustincesini
yordayan faktorleri incelemek amaglanmistir. Arastirmanin katiimcilarini, Burdur il
merkezinde devlet okullarinda 6grenim goren 1133 lise 6grencisi olugturmaktadir.
Galismanin verileri, arastirmacilar tarafindan gelistirilen soru formu ile toplanmistir.
Veriler, Lojistik Regresyon ile analiz edilmistir. Bulgulara gore, 6grencilerin %15’i okulu
terk etmeyi disiinmektedir. Bu oran akademik liselerde %14, mesleki liselerde %17’dir.
Universiteye devam etmeyi isteme, disiplin cezasi alma, anne egitimi, arastirmanin
ortak anlamli degiskenleridir. Universiteye devam etmeme istegi, disiplin cezasi alma
ve dusiik anne egitimi hem akademik hem de mesleki lise 6grencilerinin okul terkini
distinme olasiligini ylkseltmektedir. Devamsizlik ve okul disinda gelir getiren bir iste
¢alisma sadece akademik liselerde, not ortalamasi ve sinif seviyesi ise sadece mesleki
liselerde 6grencilerin okul terki diistincesi Gizerinde anlamli bir yordayicidir.
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Introduction

Education is an indispensable resource for the economic and social development of people and
countries. In this regard, it is a great loss for the individual and society if any student decides not to
continue his/her education and leaves the process while advancing in the educational stages (Karacabey
& Boyaci, 2008; Tas, Selvitopu, Bora & Demirkaya, 2013; Tayli, 2008). However, in many countries there
are many students who leave school before they have completed compulsory education. This is called
dropout in the literature.

School dropout, in the most general sense, is leaving school without completing the continuing
education program (Education Information Network in the European Community [Eurydice], 2014;
Ministry of National Education [MEB], 2013; Suh, 2001). This concept is sometimes used to describe the
situation of students who have not completed their compulsory education, and sometimes it is defined
as leaving any educational level before higher education (Dekkers & Claassen, 2001). Leaving formal
education and completing unfinished education with alternative education opportunities such as open
high school is also called school dropout (Daniel et al., 2006).

School dropout is a complex process that results from the combination of many interacting factors.
Possible reasons for school dropout are generally grouped under individual, family, social background,
school and society-based factors (Thibert, 2013). The physical, mental, psychological characteristics of
the student, in other words, negative attitude towards school, academic failure, low motivation,
absenteeism and similar situations can cause school dropout (Eurydice, 2014; Ozer, Gengtaninm &
Ergene, 2011). Social, cultural and economic characteristics of the living environment can decrease or
increase the rate of school dropout (Simsek & Sahin, 2012). Value judgments of the environment,
customs, gender perception, that is, the roles assigned to genders, are among the causes of school
dropout (Bakis, Levent, insel & Polat, 2009). Underestimating investment in education or the fact that
the value of investment in education varies depending of the gender of the child (United Nations
Development Fund for Women [UNIFEM], 2000), and tendency to marry early (Sekine & Hodgkin, 2017)
lead to exclusion from formal education in compulsory education. A strong link is established between
the indicators of low socioeconomic status such as family structure, social disadvantage, poverty and
low parental education and dropout (Eurydice, 2014; Kigiker, 2018b; Tas et al., 2013). The need for the
child to work due to poverty (Tas et al., 2013), the family's worldview and insecurity towards the
child/school/environment, perception of coeducation and social pressure students are exposed to are
some of the reasons for dropping out (Klguker, 2018b). In addition to these, school characteristics such
as the distance of the school to home, the attitudes of the school administration and teachers towards
students, lack of guidance or support, and lack of infrastructure are also associated with dropout
(Simsek, 2011).

Regardless of the underlying reason, dropout creates many losses for families, society and students
in particular (Belfield, 2008; Eurydice, 2014; Nevala et al., 2011). This situation limits the individual's
right to education, causes his/her learning experience to be incomplete and his/her not acquiring the
basic skills provided by education. Leaving school means high unemployment risk, low earning (Dale,
2010), not reaching the desired social and economic welfare; that is, poverty (Yiiner & Ozdemir, 2017).
In addition, school dropout increases the risk of social exclusion, tendency to commit crime (Belfield,
2008) the risk of being convicted (Cassel, 2003), the likelihood of needing for social support programs
(Belfield, 2008) and decreases the probability of being an active citizen (Dale, 2010). School dropout also
has the potential to shape the lives of future generations (Eurydice, 2014). In addition, this also causes
the investments made by the state for individuals to be unreturned and the economy to be damaged
(Yiner & Ozdemir, 2017), and causes social adversities and increases the cost of public services such as
health, social and security services. In this respect, dropout means for states, on the one hand, wasted
resources allocated for education, and on the other hand, lower economic growth and tax income (Dale,
2010). In addition to bringing financial burden to countries, it also causes them to experience financial
losses (Christenson, Sinclair, Lehr & Hurley, 2000).
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The fact that school dropouts cause a great waste of both human and economic capital has led
countries to develop policies for keeping students longer in the education system. In this context,
campaigns such as “Haydi Kizlar Okula” (The Girls Education Campaign), “Baba Beni Okula Génder” (Dad
Send Me to School) have been organized and applications such as “Sarth Nakit Transferi” (Conditional
Cash Transfer), “Her Cocuk Basarir” (Every Child Succeeds) have been put into force in Turkey. With the
support of international organizations, the causes of dropouts and the measures to be taken to
eliminate these causes have been determined with research made by the Ministry of National Education
(Ogllmis et al., 2013). Through orientation programs, it has been aimed to create protective and
supportive education environments, to increase school belongingness and academic success, to reduce
the rate of absenteeism, grade repetition and leaving formal education (MEB, 2015a). The objective of
reducing the dropout rate of students having bad conditions is included in the 2023 Education Vision
Document (MEB, 2018). However, national and international reports and statistical indicators point out
that the rate of dropout in Turkey is still quite high (The Statistical Office of European Union [Eurostat],
2017; 2019; MEB, 2015b; 2019; Turkish Education Association [TEDMEM)], 2018). Dropout is shown as a
serious problem, especially for high school (Ogiilmiis et al., 2013). For example, according to one of the
reports on the subject, the dropout rate in high school in Turkey was 46.9% in 2007. Though this rate
declined to 32.5% in 2017, 31% in 2018 and 29% in 2019, Turkey still ranks first in the European Union
countries in terms of early school leaving (Eurostat, 2019). When the statistics issued by the Ministry of
National Education for the year 2019 are examined, it is seen that the net schooling rate in high school is
approximately 84%. This rate means that approximately 16% of the population of high school age is out
of formal education. When the net schooling rates of the population of high school age by the year of
birth are examined, it is seen that the net schooling rate of 13-year olds is 98.42%. This rate is 95.44%
for 14-year olds, 91.42% for 14-year olds, 86.32% for 16-year olds and 80.33 for 17-year olds. When the
rates of graduation are considered, it is seen that 1,052,495 students graduated from high school in the
2017-2018 school year (MEB, 2019). Although the year graduated students enrolled in the system is not
known, considering that high school is four years, it can be said that most of these students enrolled in
the 2014-2015 school year. According to the data issued by the Ministry of National Education,
1,208,611 students were newly enrolled in high school in 2014-2015 (MEB, 2015b). When a rough
calculation is made based on the numbers of new enrolments and graduations, it can be said that
12.95% of students enrolled in high school went out of the system without a diploma during the
process. When the calculation is made separately for rural and urban areas, it is seen that the rate of
students who leave the system without a diploma increases to 41.01% in rural areas. When the net
schooling rate (about 84%) and the rate of students leaving the system without a diploma after
enrolment (about 13%) are taken into account, it can be said that approximately 30% of the population
at high school age is out of formal education.

These statistical indicators point out that dropping out is still common at high school level. This has
naturally led to emergence of a large amount of research on causes of dropout in high school in Turkey
in recent years. In one of these studies, academic failure, unwillingness and dislike of school,
absenteeism, discipline and health problems were cited as causes of school dropout (Bayhan & Dalgig,
2012). In the study conducted by Karacabey & Boyaci (2018), it was determined that individual
characteristics such as poverty, failure, absenteeism, disciplinary punishment, dislike of school, and
finding formal attendance unnecessary cause school dropout in high schools. Simsek (2011) pointed out
that the tendency to drop out of school is a complex process that is influenced by variables related to
family, teacher, school, education system and particularly personal characteristics. Zorbaz (2018) found
that individual characteristics such as having to both work and study, the presence of friends who
dropped out of school, low school commitment, and alienation from school significantly predict the risk
of school dropout in high school students. Yorgun (2014) showed that variables such as gender,
academic achievement, grade level, school changing, number of siblings, family, friends, education life
and environment predict the risk of dropping out. Ozer et al. (2011) found that family and friend
support decreased the risk of school dropout, while increased impulsive behaviour, disciplinary
punishment, alcohol-smoking and antisocial behaviours were mediating variables that increase the risk
of dropping out of school. Tung (2011), on the other hand, found that school dropout is higher among
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students who are unsuccessful, male, residing in the city centre, studying in general high schools, have
low and middle income, are 10th grade, are not using the school guidance services, and have high
absenteeism rate.

In the existing research, generally the causes of school dropout have examined on the basis of the
perceptions of students who usually dropped out of high school (Bayhan & Dalgig, 2012; Karacabey &
Boyaci, 2018; Kiguker, 2018a; 2018b; Polat, 2014; Tas et al., 2013; Tung, 2011). In addition, there are
also studies examining the causes of school dropout on the basis of the opinions of students who
continue formal education (Ozer et al., 2011), attend school and have dropped out (Sahin & Uysal, 2007;
Yorgun, 2014), and have repeated a grade (Glngor, 2019). In some studies, the causes of dropping out
of school have been investigated on the basis of the opinions of general high school students (Ozer et al,
2011), vocational high school students (Gling6r, 2019; Kiigliker, 2018a; Tas et al., 2013) or open high
school students (Onder & Yildiz, 2016). However, according to reports on the issue, school dropout in
high school is one of the priority areas still need to focus on in Turkey (Education Reform Initiative
[ERG], 2018; TEDMEM, 2018; 2019) and there is a need for more research on the issue (TEDMEM, 2018;
2019). Moreover, according to reports, school dropout is not a situation that does not give clues and
does not give a chance to take precautions. The decision to drop out of school is not made immediately.
Decision to drop out of school is generally made as a result of a long process. Detecting early signals and
detecting students at risk of dropping out as quickly as possible are of great importance to prevent
dropout (Eurydice, 2014). In other words, early intervention and taking the necessary precautions
before the decision turns into an action can reduce the dropout rate. However, the determinants of the
path to school dropout may vary depending on the student and the conditions (Eurydice, 2014; Kiigliker,
2018b). In this respect, it is important to conduct studies to identify students at risk of dropout in
different school types because, knowing the aspects that distinguish students in one school type from
students in another school type can contribute to a better understanding of the problem and the
development of more focused policies in combating dropout. In this connection, the current study aims
to examine the factors affecting the intention of students to drop out of academic and vocational high
schools. It can be said that the current study is important in terms of clarifying the process before school
dropout occurs and showing the characteristics of students who have the potential to drop out in
different school types. In addition, the results of the current study can be used to evaluate the
effectiveness of past measures and policies to combat dropout. It can be a source of information for
discussions about dropout. In this respect, the current study is thought to be important and to
contribute to the field. In line with the purpose of the current study, answers to the following questions
were sought.

1) What is the distribution of the students considering dropping out of school across different types
of schools?

2) What are the factors predicting the likelihood of academic and vocational high school students’
considering dropping out of school?

Method
Research Model

The current study employed the correlational research model. The correlational research model is
used to determine whether variables affect each other by investigating possible correlations between
two or more variables (Blytkoéztirk, Cakmak Kilig, Akglin, Karadeniz & Demirel, 2016).

Study Group

The current study was conducted on 10th, 11th and 12th grade students attending state schools in
the city of Burdur in the fall term of the 2019-2020 school year. Ninth grade students were excluded
from the study because they would not give information about some independent variables of the
current study as they were new to high school. Thus, the population of the study is comprised of 2988
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10th, 11th and 12th grade students attending 14 state schools in the central district of the city of
Burdur.

The multi-stage sampling method was used to determine the participants of the study. Firstly,
schools affiliated to the Directorate General for Secondary Education were called academic high schools,
and schools affiliated to the Directorate General for Vocational and Technical Education were called
vocational high schools. Then, by using the stratified sampling method, the students were stratified
according to their grade level. Then, considering the numbers of students in each grade level of the
schools in the population, it was determined how many students from which grade level should be
reached for each school. Considering the class size, it was decided in how many classes of each grade
level data will be collected in schools. In this way, a total of 20 classes of 10th grade level, 21 classes of
11th grade level and 25 classes of 12th grade level were included in the current study. The classes to be
included in the study were randomly determined. Students in these classes who wanted to participate in
the study voluntarily were included in the study.

In this connection, a questionnaire was given to 1147 students who wanted to participate in the
study on a volunteer basis. However, 10 participants were excluded from the data set because they did
not fill in the questionnaire properly, and 4 participants were excluded due to outliers. The analyses of
the study were conducted on the data collected from 1133 students. Of these students, 38.1% are 10th
graders, 30.3% are 11th graders and 31.6% are 12th graders and 58.9% are attending academic high
schools (Science, Social Sciences, Anatolian, Fine Arts and Sports Sciences) while 41.1% are attending
vocational high schools (Vocational, Commercial, Vocational Technical, Medical Vocational, Girls’
Vocational High School). The majority of the students (63.8%) live in the centre of the city while 9.1%
live in the centre of a town and 27.2% live in the countryside (villages).

Data Collection Tools

In the current study, data were collected by using a personal information form developed by the
researchers. While developing the personal information form, qualitative and quantitative data
collection tools used in similar studies were investigated and the relevant literature was reviewed
(Bayhan & Dalgig, 2012; Eurydice, 2014; Flannery, Frank, Kato, Doren & Fenning, 2013; Karacabey &
Boyaci, 2018; Ogiilmis et al., 2013; Ozer et al, 2011; Suh, Suh & Houston, 2007). The draft form was
created by determining the questions considered to be related to school dropout and are widely used in
the literature. The items to be included in the personal information form were decided by looking at the
consistency between expert opinions. Cohen kappa coefficient can be used to calculate the consistency
among experts (Uyar, 2020; Yurdugiil & Bayrak, 2012). However, this coefficient reflects the consistency
between two experts. In the current study, the kappa coefficient suggested by Polit, Beck & Owen
(2007) was used to obtain information on item-based consistency and content validity among more than
two experts. Considering the content validity rate, items above the minimum/critical value were
included in the personal information form. There are 13 items in the personal information form.
According to the results obtained from five experts, moderate consistency was found for the 3rd, 5th
and 7th items, high consistency for the 12th item and very high consistency for the other items. The
kappa coefficient obtained from the whole test was calculated to be .85.

In the questionnaire form used in the current study, there are items to elicit information about the
grade level the student is attending, grade point average, time of absence from school, repetition of a
grade, receiving disciplinary punishment, using substances such as alcohol, tobacco, the student’s status
of working in a job, type of school attended, mother's education level, father's education level, average
monthly income of the family, place of residence, desire to go to university, having a broken family and
whether or not they are considering dropping out. Some sample questions in the form are; What is the
monthly income of your family?, Would you like to continue higher education?, What is your grade
level?, Have you repeated any class?, Would you consider dropping out of school?
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Data Collection Process

After obtaining research permission from the Ministry of Education (23/05/2019-39958266-605.01-
E.10190761), the administrators of the schools included in the current study were contacted. During the
meeting with the school principals, they were informed about the study, the numbers of tenth, eleventh
and twelfth grade students and classes were learned, and the day of data collection was determined.
Schools were visited again on the day when data would be collected. The students included in the
current study were informed by the researchers about the purpose of the study, how to fill in the
personal information form and the data collection process. The personal information form was
distributed by the researchers to the students who wanted to participate voluntarily. The students were
given 15 minutes to complete the form, but they completed the form in a shorter time.

Data Analysis

The data of the study were analysed by using the SPSS 22.0 program package. In the study,
descriptive analyses and logistic regression analysis were employed. Different methods can be used in
the logistic regression analysis. As it was aimed to test the theory in the current study, the standard
(enter) method was preferred (Field, 2009, as cited in Senel & Alath, 2014). In the standard method, all
the independent variables are included in the model regardless of whether they have significant
contribution to the variance explained in the dependent variable. In this approach, the common impact
of all the predictor variables on the dependent variable is examined (Cokluk, Sekercioglu &Buyukoztiirk,
2014). Moreover, this method also tells us how much of the variance in the dependent variable is
explained by each of the independent variables (Palant, 2016).

The logistic regression analysis makes it possible to evaluate how well the continuous, categorical
predictor (independent) variables predict or explain the categorically predicted (dependent) variable.
The logistic regression analysis provides insight into the relative importance of each predictor variable or
the interaction between predictor variables (Palant, 2016). In the logistic regression analysis, it is
important to meet some requirements to obtain effective and consistent estimates (Senel & Alatli,
2014). According to Palant (2016), these are the sample size, the number of participants falling into cells
emerging from the combination of categorical variables, outliers, multicollinearity and model data fit.

In the logistic regression analysis, the reliability of the model decreases in predictions made with few
observations. For this reason, it is stated that in order to achieve stable and significant results in logistic
regression, there should be at least 50 participants in each independent variable. Considering the
number of participants reached in the study (n: 1133) and the number of independent variables (n: 11),
it is understood that the sample size is sufficient for analysis. In addition, in logistic regression, it is
recommended that the number of participants per cell formed as a result of the combination of
categorical variables should be greater than 5 and the number of cells below 5 should not exceed 20% of
the total number of cells (Cokluk et al., 2014). In such cases, it is stated that combining categories or
removing the variable from the model may be preferred (Palant, 2016). As a result of the examination, it
was determined that the number of students who have broken families in the group of students want to
leave the school does not meet the minimum number of students that must fall into a cell; thus, this
variable was excluded from the model. In the other cells, this value was found to be higher than 33.

In logistic regression, the result is extremely sensitive to outliers. Outliers can actually cause a
participant to appear in a category different from the one he/she would normally be. In the current
study, outliers were examined by calculating ZResid values, and four participants with + 2.5 higher
ZResid values were removed from the data set and the analysis was repeated (Pallant, 2016). These
participants answered the question as “I am thinking of dropping out”, although they were predicted to
be in the category of students who do not intend to drop out in the model.

In logistic regression, there should not be multicollinearity between independent variables. There is
no clear way to test multicollinearity in logistic regression. For this, tolerance values or correlation
coefficients between predictor variables can be examined. If the tolerance values are smaller than .1
and the correlation coefficient is greater than .80, then it can be argued that there is a high correlation
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between the independent variables in the model. In this case, one of the highly correlated independent
variables should be removed from the model. As a result of the analysis, it was seen that the tolerance
(greater than .678) and correlation values (below .412) of the independent variables included in the

model are within the acceptable range.

The goodness of fit of the logistic model established in the logistic regression analysis is examined
through the Omnibus test. The Omnibus test provides information on how well the model is performing.
The significance value of this test is desired to be smaller than .05. In the current study, the Omnibus
test value [In academic high schools (x(212)= 99.273, p<.000), in vocational high schools (x(212)= 88.964,
p<.000)] shows that the independent variables contribute to the prediction of the dependent variable.
The fit of the logistic regression model as a whole was tested with the Hosmer Lemeshow Test. This test
is interpreted differently from the Omnibus test. A significance value smaller than .05 in the Hosmer
Lemeshow Test indicates a poor fit. For this reason, the significance value of this test is required to be
greater than .05 to support the model. In the current study, Hosmer's Lemeshow Test [In academic high
schools (x(212)= 5.349, p=.720), vocational high schools (x(212)= 5.676, p=.683)] shows that the data fit of

the model is sufficient (Palant, 2016).

Variables of the Study

The dependent variable of the study is whether the students think of dropping out of school. The
independent variables of the study are the demographic characteristics that are thought to be related to
school dropout. Eleven independent variables of the study were selected based on theoretical and
empirical findings obtained from previous studies. Data availability, comparability, and criticality were
taken into account in the selection of independent variables. More commonly preferred demographic
characteristics were determined as independent variables. Information about the variables included in

the study is given in Table 1.

Table 1.
Variables of the Study
Type of ) Characteristic )
Variable Name of the Variable of the Coding
Dependent _ Not considering 0
School Dropout Categorical o
Considering 1
Not want 0
Want to attend uni it Cat ical
ant to attend university ategorica Want 1
Disciplinary punishment Categorical Has received 0
P yp & Hasn’t received 1
Hasn’t ted 0
Grade repetition Categorical asntrepeate
Has repeated 1
Sequential 10" grade 10
= Grade level attended q 11" grade 11
g 12" grade 12
§_ Using substances such as Categorical Not using 0
g alcohol, tobacco Using 1
C .
= Not working 0
Student’s working in a job Categorical
ing J gon Working 1
Elementary education and lower 0
Mother’s education level Categorical
High school and higher 1
Father’s education level Categorical Elementary education and lower 0
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High school and higher 1
I . Below the poverty line 0
Family income (average Categorical
i (average) gorl Above the poverty line 1
Grade point average Continuous
Period of absence from Continuous
school

**In the study, the category coded with the smallest value is the “reference category”. While
interpreting the results of analyses, each category was compared with the reference category. For more
detailed information, see Cokluk et al. (2014: 76) and Palant (2016: 196).

Findings
1. Distribution of the Students Considering Dropping out according to School Type

The distribution of the students considering dropping out according to school type is given in Table2.

Table 2.
D?sl:fr?bution of the Students Considering Dropping out according to School Type
School Type f %
® *g All the schools \I(\leos i% ?gi
% -?gi Academic high school \I(\lec; 59716 ii;
© 45 Vocational high school \I(\lec; 37896 ii;

As can be seen in Table 2, 15% of the students are considering dropping out of school. The rate of
the students considering dropping out of school is 14% in the academic high schools while it is 17% in
the vocational high schools.

2. Investigation of the Variables Predicting the Academic High School Students’ Likelihood of
Considering Dropping Out of School

As a result of the logistic regression analysis, it was seen that the complete model including all the
predictors in academic high schools was statistically significant (x? =99.273, sd=12, n=654, p<.001).
This result shows that students who state that they are considering dropping out and those who aren’t
can be distinguished from each other in the academic high schools. The model as a whole, that is, the
predictor variables of the study, can explain a portion between 14.1% (Cox and Snell R squared) and
25.4% (Nagelkerke R squared) of the total variance related to dropout. The model correctly classified
87.5% of the participants. As a result of the calculation suggested by Pallant (2016), it can be said that
65.5% of 91 students who were considering dropping out of school and 88.5% of 625 students who were
not considering dropping out of school were classified correctly by the model. Findings regarding the
factors that predict the academic high school students’ likelihood of considering dropping out are given
in Table 3.

Table 3.
Results of the Logistic Regression Analysis for Academic High Schools

B S.E. Wald Df Sig. Exp(B) 95% C.l.For EXP(B)

Lower Upper

Period of absence from school .044 .016 7.645 1 .006 1.045 1.013 1.078
Want to attend university -1.808 407  19.742 1 .000 .164 .074 .364
Disciplinary punishment .804 348 5338 1 .021 2.235 1.13 4.422
Grade repetition -1.43 1.075 1768 1 .184 .239 .029 1.97
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Grade level attended 5701 2 .058

Grade level (11th grade) -.181 .365 .245 1 .621 .835 .408 1.707
Grade level (12th grade) .553 312 3145 1 .076 1.739 .943 3.205
;JISC';‘E;"‘:’;EZEES“C" as 416 298 1953 1 .162 1516  .846 2.718
Father’s education level .282 3 .883 1 .347 1.326 736 2.387
Mother’s education level -.756 309 5998 1 .014 .469 .256 .86
Student’s working in a job .76 311 5961 1 .015 2.139 1.162 3.937
Grade point average -.001 .011 .003 1 .957 .999 977 1.022
Family income .106 315 113 1 .736 1.112 .599 2.063
Constant -1.105 952 1347 1 246 .331

When Table 3 is examined, it can be argued that the independent variables of period of absence
from school, want to attend university, receiving disciplinary punishment, mother’s education level and
student’s working in a job make statistically significant contributions to the model. And, it can be argued
that from among the possible predictor variables of the model, the variables of repeating a grade, grade
level, using substances such as alcohol, tobacco, father’s education level, grade point average and family
income do not have a statistically significant effect on the academic high school students’ likelihood of
considering dropping out of school.

When the likelihood values [Exp (B)] of the variables that contribute significantly to the model and
the direction of the B values are taken into consideration, it was seen that the likelihood of the
academic high school students working in a job to consider dropping out of school is 2.14 times higher
than that of the other academic high school students; that the likelihood of the academic high school
students having a longer period of absence from school is 1.05 times higher than that of the other
academic high school students and that the likelihood of the academic high school students having
received disciplinary punishment is 2.24 times higher than that of the other academic high school
students. Since the likelihood value [Exp (B)] of the variables of mother’s education level and want to
attend university, which are two of the predictor variables that contribute significantly to the model, is
lower than 1, the likelihood rates were reversed to facilitate interpretation [1/Exp(B)] (Pallant, 2016). As
a result of the calculation, it was found that the likelihood of the group of students with the highest
number of elementary school graduate mothers to consider dropping out of school is 2.13 times higher
than that of the group of students with the smallest number of elementary school graduate mothers.
The likelihood of the students not want to attend university to consider dropping out of school is 6.1
times higher than that of the students want to attend university.

3. Investigation of the Variables Predicting the Vocational High School Students’ Likelihood of
Considering Dropping Out of School

As a result of the logistic regression analysis, it was seen that the complete model including all
predictors in vocational high schools was statistically significant (x?= 88.964, sd=12, n=447, p<.001). This
result shows that students who state that they are considering dropping out and those who aren’t can
be distinguished from each other in the vocational high schools. The model as a whole, that is, the
predictor variables of the study, can explain a portion between 14.1% (Cox and Snell R squared) and
29.8% (Nagelkerke R squared) of the total variance. The model correctly classified 84.1% of the
participants. As a result of the calculation suggested by Pallant (2016), it can be said that 61% of 79
students who were considering dropping out of school and 86.3% of 409 students who were not
considering dropping out of school were classified correctly by the model. Findings regarding the factors
that predict the vocational high school students’ likelihood of considering dropping out are given in
Table 4.
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Table 4.
Results of the Logistic Regression Analysis for Vocational High Schools

B S.E. Wald Df Sig. Exp(B) 95% C.l.For EXP(B)
Lower Upper

Period of absence from school .008 .017 229 1 .633 1.008 .975 1.042
Want to attend university -1.504 .33 2.749 1 .000 222 116 424
Disciplinary punishment .756 .337 5.047 1 .025 2.13 1.101 4.119
Grade repetition 484 447 1.172 1 .279 1.622 .676 3.894
Grade level attended 11.719 2 .003

Grade level (11th grade) -.341 .364 .877 1 .349 711 .348 1.452
Grade level (12th grade) .896 .354 6.398 1 .011 2.45 1.224 4.907
:li'gfcfl“:’;g;z such as 277 318 758 1 384 1319 707  2.459
Father’s education level -.035 .33 .011 1 .916 .966 .506 1.844
Mother’s education level -.698 .355 3.861 1 .049 497 .248 .998
Student’s working in a job -.102 299 .116 1 .734 .903 .503 1.623
Grade point average -.037 .013 8.295 1 .004 .963 .939 .988
Family income -731 431 2.879 1 .09 .482 .207 1.12
Constant 1.914 974 3.865 1 .049 6.783

When Table 4 is examined, it can be argued that the independent variables of want to attend
university, receiving disciplinary punishment, grade level, mother’s education level and grade point
average make statistically significant contributions to the model. And, it can be argued that from among
the possible predictor variables of the model, the variables of period of absence from school, grade
repetition, using substances such as alcohol, tobacco, father’s education level, working in a job and
family income do not have a statistically significant effect on the vocational high school students’
likelihood of considering dropping out of school.

When the likelihood values [Exp (B)] of the variables that contribute significantly to the model and
the direction of the B values are taken into consideration and when the other factors in the model are
controlled, it is seen that the likelihood of the 12th grade vocational high school students to consider
dropping out of school is 2.45 times higher than that of the other vocational high school students.
Moreover, the likelihood of the vocational high school students having received disciplinary punishment
to drop out of school is 2.13 times higher than that of the other vocational high school students. Since
the likelihood value [Exp (B)] of the variables of want to attend university, mother’s education level and
grade point average, which are three of the predictor variables that contribute significantly to the
model, is lower than 1, the likelihood rates were reversed to facilitate interpretation [1/Exp(B)] (Pallant,
2016). As a result of the calculation, it was found that the likelihood of the group of students with the
highest number of elementary school graduate mothers to consider dropping out of school is 2.01 times
higher than that of the group of students with the smallest number of elementary school graduate
mothers. The likelihood of the students not want to attend university to consider dropping out of school
is 4.5 times higher than that of the students want to attend university and the likelihood of the students
whose grade point average is low is 1.04 times higher than that of the students whose grade point
average is high.

Discussion, Conclusion and Suggestions

In the current study, it was aimed to investigate the distribution of the students considering
dropping out of school across the academic and vocational high schools and the factors predicting the
likelihood of academic and vocational high school students’ considering dropping out of school. As a
result of the analyses conducted to this end, it was found that 15% of the participants consider dropping
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out of school. This finding of the current study concurs with the relevant literature. For example, Simsek
(2011) found that 17% of the high school students considered dropping out of school in any period of
their education. When the new enrolment and graduation rates are examined, it can be stated that
approximately 13% of the students enrolled in high school went out of the system without a diploma
during the education process. This rate and the rate reached in the current study are very close to each
other. In this case, it can be argued that while considering dropping out does not necessarily mean that
the school will be dropped out, these students are at risk of dropping out, and most of them put this
idea into action in the process. In the current study, it was determined that the rate of students who
thought of dropping out of school was 14% in the academic high schools and 17% in the vocational high
schools. This finding shows that more students in vocational high schools think of dropping out.
According to reports on the subject, dropout tendency is more common among vocational high school
students (ERG, 2018; Ogiilmiis et al., 2013; TEDMEM, 2018). Again, research shows that vocational high
school students are more likely to drop out of education and training (Tas et al., 2013; Tung, 2011; Uysal
& Sahin, 2007). Thus, it can be maintained that the finding of the current study is supported by the
literature.

According to another result of the study, want to attend university, receiving disciplinary
punishment, low education level of mother, and being in a higher grade level increase the possibility of
both academic and vocational high school students to think of dropping out. According to the results,
the likelihood of those who do not want to continue higher education to consider dropping out of school
is 6 times higher than that of the students want to attend university in the academic high schools and 4
times higher in the vocational high schools. There is a strong correlation between education, profession
and job. Therefore, the weakness of the link between an individual's poor future expectation or future
expectation and his/her education may make it meaningless to complete high school and continue with
university education, and may increase the risk of dropping out of school. As in the current study, it was
found in the study conducted by Flannery et al. (2013) that the desire to go to university has a positive
effect on the completion of high school education. Lack of willingness to continue education was cited
among the reasons for dropping out (Christenson & Thurlow, 2004).

In the current study, it was found that students whose mothers have a lower level of education than
high school education in both the academic and vocational high schools are more than 2 times more
likely to think of dropping out than those whose mothers have a higher level of education. Studies on
the subject support this relationship. For example, the research findings of Nevala et al. (2011) show
that especially the education level of the mother is highly associated with the risk of dropout. Goksen,
Cemalcilar & Girlesel (2006) state that the mother's just being literate increases the risk of dropping out
of school, and Simsek (2011) states that the tendency to drop out of school in children with mothers
who do not have a diploma is twice as high as those whose mothers are high school graduates. In the
report of policy suggestions regarding grade repetition in high school, reasons for dropping out of school
and children who are out of formal education prepared by the Ministry of National Education, it is
emphasized that mothers of 9.2% of the students who drop out of high school have primary education
or lower education (Ogilmis et al., 2013).

According to the results of the current study, receiving disciplinary punishment increases the
likelihood of both the academic and vocational high school students to think of dropping out more than
2 times. This finding concurs with most studies on dropout. Studies show that receiving disciplinary
punishment increases dropout rates (Dansby & Gloria, 2011; Karacabey & Boyaci, 2018; Ozer et al.,
2011). Receiving disciplinary punishment can make the student’s life difficult, cause him/her to fall out
of the eyes of his/her peers, and create a sense of guilt and shame in the student (Karatas & Danisman,
2008). These negative factors may prevent students from meeting their social and psychological needs
in the school, which is one of the basic socialization environments. When students are isolated and
physically and emotionally distanced from the school, their school belongingness weakens and their
alienation from the school increases and as a result, students may start to consider dropping out of
school. The results of some studies on the subject indicate that school dropout may be the consequence
of negative feelings towards school such as alienation from school (Simsek & Katitas, 2014; Zorbaz,
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2018), a low sense of belongingness (Goksen et al., 2008) and lack of interest in school (Battin-Pearson
et al., 2000).

In the study, it was found that, twelfth grade students are 2.5 times more likely to think of dropping
out in the vocational high schools compared to students from the other grade levels in the vocational
high schools. It is not very possible to say that a common opinion has been reached in the results of the
studies on the subject regarding the grade level. Although there are studies suggesting that the ninth
grade is the grade at which dropout occurs most frequently in the literature (Bayhan & Dalgig, 2012;
Karacabey & Boyaci, 2018; Witte & Rogge, 2013; Yorgun, 2014), it is reported in some studies that the
rate of dropout gradually increases from the first grade of high school towards its third grade. It is stated
that the tendency to drop out of school is at a high level in the last year of high school (Simsek, 2011). In
the current study, the increased likelihood of the twelfth grade students to think of leaving school can
be attributed to the emotional pressure that is created by the increasing pace of preparation for the
university entrance exam in the last year. In addition, negative school perception may have increased
the likelihood of senior high school students to think of dropping out because, according to some
studies, while the school is perceived as a positive place in the first grade of high school, the positive
perception of students towards the school gradually decreases towards the last grade of high school and
the negative school perception reaches the highest level in the last grade (Ozdemir, 2012).

According to another result of the current study, absenteeism and working in an income-generating
job outside the school make a statistically significant contribution to the likelihood of only the academic
high school students while grade point average makes a statistically significant contribution to the
likelihood of only the vocational high school students to think of dropping out. The likelihood of the
students with a high rate of absenteeism in academic high schools to drop out of school is 2 times more
than the likelihood of the students with a low rate of absenteeism. According to research results, one of
the most important reasons for student-based dropout is absenteeism (Bayhan & Dalgig, 2012). As the
time of absence from school increases, the tendency of the student to leave the school increases
(Bayhan & Dalgig, 2012; Kearney & Graczyk, 2014; Yorgun, 2014). In vocational high schools,
absenteeism is shown as one of the individual-based reasons for dropout (Tas et al., 2013; Tung, 2011).
In this case, it can be said that the result of the current study regarding the effect of time of absence
from school on the likelihood of the academic high school students to drop out is compatible with the
literature, yet, the result obtained for the vocational high schools does not concur with the literature.
This result of the current study concerning vocational high schools may have been affected by the fact
that absenteeism is a very common problem in vocational high schools (ERG, 2018; TEDMEM, 2018).
Absenteeism is a problem for most vocational high school students. According to MEB 2017
Performance Program data, vocational and technical high schools are the types of school where
absenteeism is most common. Approximately 42% of the students in these high schools are absent from
school for at least 20 days during the academic year (MEB, 2016). These data increase the likelihood that
the absenteeism status of students who have or do not have the idea of leaving school in vocational
high schools will show similarity. The similarity in this context between the groups of students who are
thinking of dropping out and those who aren’t may have eliminated the determinant effect of
absenteeism in the vocational high schools in the current study.

Working in an income-generating job outside the school increases students' likelihood of thinking of
dropping out in the academic high schools more than 2 times. Correspondingly, it can be said that
working in a job outside the school makes it more likely for academic high school students to drop out.
When the literature is reviewed, it is seen that there are studies supporting this relationship. For
example, Yadav, Kalakoti & Ahmad (2010) found that one of the important predictors of school dropout
is working in a job outside the school, and Marchbanks et al. (2014) found that 5% of high school
dropouts work in a job outside the school. In some studies, working in an income-generating job outside
the school is shown as one of the reasons for not being able to hold on to school, particularly for boys
(Sirin, Ozdemir & Sezgin, 2009). Given that the child's work is needed due to poverty (Tas et al., 2013)
and approximately two-thirds of the students who leave school are from low-income families (Pastor,
2000), it is expected that there is a relationship between working in an income-generating job and
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thinking of leaving school. On the other hand, it is seen that there are studies in the literature that found
that this variable did not significantly predict school dropout (Yorgun, 2014).

In the current study, it was determined that a low grade point average increases the likelihood of
students in the vocational high schools to think of dropping out. It was found that those with a low
grade point average in the vocational high schools are 2 times more likely to think of dropping out.
Given that the academic competencies of the students in vocational high schools are generally low,
failure to be successful enough may alienate vocational high school students from school. The conviction
“l can't do” can make them think of dropping out of school. When the literature is reviewed, it is seen
that failure is shown as the variable most effective on the decision made to leave the school (Bayhan &
Dalgig, 2012). There are many studies that have found that low academic achievement is a strong
predictor of school dropout (Bayhan & Dalgig, 2012; McCallumore & Sparapani, 2010; Sabates, Hossain
& Lewin, 2010; Simsek, 2011). It is stated that one out of every three students with a low grade point
average is considering dropping out of school (Simsek, 2011). It is understood that there is a negative
correlation between the success rate and the rate of dropping out of high school, and that the higher
the grade point average is, the lower the school dropout is (Kent et al., 2011). In this respect, it may be
surprising that grade point average does not have an effect on the likelihood of the academic high
school students’ thinking of dropping out. However, it should not be forgotten that although academic
failure is a sign of high danger for dropping out, it is a fact that many academically unsuccessful students
do not drop out of school (Suh et al., 2007). This might be reason why grade point average does not
have any effect on the likelihood of academic high school students’ considering dropping out of school.

In the study, it was found that, grade repetition, father’s education level, family income and using
substances such as alcohol, tobacco, did not significantly contribute to the likelihood of the students
from two different types of school to consider dropping out of school. However, according to some
studies, grade repetition is a strong predictor of school dropout (Glick & Sahn, 2010; Jimerson, Anderson
& Whipple, 2002). Grade repetition means receiving education together with students younger than you
in the same class; that is, being behind the class you normally should be. According to Roderick (1991),
studying in the same class with younger students can create negative social and emotional effects on
the student and lead him/her to drop out of school. Thus, the fact that grade repetition did not
significantly contribute to the likelihood of dropping out can be attributed to the fact that the negative
social and emotional effects brought about by grade repetition are not strong enough to cause a
significant difference. Besides, grade repetition is known to be directly related to academic achievement
and absenteeism. The fact that these variables mediated the relationship between grade repetition and
drop-out risk may have led to emergence of such a result in the current study.

Although it was found in the current study that the use of substances such as alcohol and tobacco
did not significantly contribute to the students' likelihood of dropping out of school, it is stated in the
literature that the use of such substances increases the likelihood of dropping out (Balsa, Giuliano &
French, 2011; DeSimone, 2010; Ogiilmiis et al., 2013; Ozer et al., 2011). It is reported that the use of
these and similar substances negatively affects student success and continuity, and the negativities
experienced in this context increase the risk of dropping out of school (Balsa et al., 2011; DeSimone,
2010). However, such a result could not be reached in the current study. Again, according to the
literature, low income lays the ground for dropping out and increases the likelihood of dropping out of
school. Economic constraints play an important role in school dropout (Eurydice, 2014; Karacabey &
Boyaci, 2018; Ogilmiis et al., 2013; White & Kelly, 2010). The fact that income is not a significant
predictor of the likelihood of dropping out in the current study may be related to the threshold level
determined for this variable. In the current study, the income variable was categorized as below and
above the poverty line, taking into account the poverty line value of September 2019 in order not to
encounter any limitations in the number of participants per cell. This might have affected the variance
between the groups.

As a result, in the current study, it was determined that 15% of the participants think of dropping out
of school, this rate is 14% in the academic high schools and 17% in the vocational high schools. The
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desire to attend university, receiving disciplinary punishment, and mother’s low level education were
found to increase the likelihood of both the academic high school and vocational high school students’
considering dropping out of school. It was determined that absenteeism and working in an income-
generating job outside the school increase the likelihood of thinking of dropping out in the academic
high schools, while a low GPA and higher grade level were found to increase the likelihood of dropping
out in the vocational high schools. Grade repetition, using substances such as alcohol and tobacco,
father’s education level and family income were found to not significantly contribute to the likelihood of
dropping out in both types of high school. In light of the results of the current study, some suggestions
can be made.

Research results show that the idea of school dropout is formed as a result of a complex process that
depends on many interrelated factors. In this respect, it can be said that multidimensional and holistic
initiatives that support each other are needed to combat this problem. Vertical and horizontal
collaboration developed between students, parents, teachers, school and other stakeholders can reduce
the likelihood of students’ considering dropping out. As the factors affecting the likelihood of dropping
out differ according to the type of school, formation of school-based screening and intervention models
can be suggested. Given that the desire to continue higher education and receiving disciplinary
punishment are effective on both academic and vocational high school students' considering dropping
out of school, attempts to increase students' future and educational expectations may yield positive
results in this context. In addition, when punishment is required, it may be useful to prefer punishments
that will not physically and emotionally alienate the student from school. Moreover, given that working
in a job outside the school makes students more likely to drop out of school, monitoring the applicability
of legal measures to prevent child labour can also help to reduce the risk of dropout. It may be
beneficial to strengthen the quality and quantity of guidance services in schools in order to identify and
guide students at risk of dropout and eliminate this risk before dropout occurs. Given that the current
study is limited to students studying at high school institutions in the city of Burdur, it may be suggested
to repeat similar studies in larger samples, in different provinces and geographies, by referring to the
opinions of participants such as teachers, administrators, parents and students. It can also be said that
studies using different methods and designs and including different variables are important in reaching
valid and up-to-date data in this context.

Limitations

While evaluating the results of the study, it should be kept in mind that the study has some
limitations. 1) This study, conducted specifically for the province of Burdur, is limited to the tenth,
eleventh and twelfth grade students in the city in the 2019-2020 school year. Therefore, the results of
the study are related to the students and schools participating in this study and may not be applicable to
other educational contexts. 2) The findings about the students’ consideration of school dropout in the
study are based on the statements of the students who are still attending formal education. However,
dropping out of school is not only a matter of the student's decision or will. Expulsion or detention also
leads to school dropout. This is one of the limitations of the study. 3) In the current study, the variables
that significantly predict the idea of school dropout were limited to personal characteristics. However, it
cannot be said that school dropout is always due to personal characteristics. This is another limitation of
the study. 4) In the current study, the vocational high schools were limited to schools affiliated to the
General Directorate of Vocational and Technical Education and the academic high schools were limited
to schools affiliated to the General Directorate of High school. 5) In the current study, the logistic
regression analysis was used. While evaluating the results of the current study, these issues should be
taken into consideration.
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Tiirkge Siirimui

Giris
Egitim insanlarin ve tlkelerin ekonomik, sosyal ve toplumsal yonden giiclenmesinde vazgegilmez bir
kaynaktir. Bu bakimdan egitim basamaklarinda ilerlerken herhangi bir 6grencinin, egitimine devam
etmeme karari almasi ve slregten ayrilmasi birey ve toplum agisindan biyik kayiptir (Karacabey &
Boyaci, 2008; Tas, Selvitopu, Bora & Demirkaya, 2013; Tayli, 2008). Ancak birgok llkede yasal olarak
okulda bulunma siiresi dolmadan okuldan ayrilan birgok 6grenci bulunmaktadir. Bu durum, alanyazinda
okul terki ya da okulu birakma olarak adlandiriimaktadir.

Okul terki, en genel anlamiyla, devam edilen egitim programini tamamlamadan okuldan ayriimadir
(Avrupa Egitim Bilgi Ag! [Eurydice], 2014; Milli Egitim Bakanligi [MEB], 2013; Suh, 2001). Bu kavram
bazen, zorunlu egitimini tamamlamayan 6grencilerin durumunu anlatmak icin kullanilirken bazen de
ylksekogretimden dnceki herhangi bir egitim basamagindan ayrilma olarak ifade edilmektedir (Dekkers
& Claassen, 2001). Orgiin egitimi birakarak agik lise gibi alternatif egitim firsatlariyla yarim kalan egitimi
tamamlama da okul terki olarak adlandirmaktadir (Daniel ve digerleri, 2006).

Okul terki, birbirleriyle etkilesen bir¢ok etkenin birlesimi sonucunda ortaya ¢ikan karmagsik bir
surectir. Okul terkinin olasi nedenleri, genellikle birey, aile, sosyal gegmis, okul ve toplumsal temelli
faktorler altinda toplanmaktadir (Thibert, 2013). Ogrencinin fiziksel, zihinsel, psikolojik &zellikleri, bir
diger ifadeyle, okula yonelik olumsuz tutum, akademik basarisizlik, diisik motivasyon, devamsizlik ve
benzeri durumlar okul terkine neden olabilmektedir (Eurydice, 2014; Ozer, Gengtanirim & Ergene, 2011).
Yasanilan g¢evrenin sosyal, kiltiirel ve ekonomik 6zellikleri, okul terkini azaltip artirabilmektedir (Simsek
& Sahin, 2012). Cevrenin deger yargilari, toreler, toplumsal cinsiyet algisi, yani cinsiyete gore bigilen rol
okul terki nedenleri arasinda yer almaktadir (Bakis, Levent, insel & Polat, 2009). Egitime yapilan yatirimi
degersiz gorme ya da egitim yatirimini degerli gdrmenin ¢ocugun cinsiyetine gére degismesi (Birlesmis
Milletler Kadin Kalkinma Fonu [UNIFEM], 2000), erken evlendirme egilimi (Sekine & Hodgkin, 2017)
zorunlu egitimde oOrgilin egitim disinda kalmaya yol agmaktadir. Ailenin yapisi, sosyal dezavantaj ve
yoksulluk, distik ebeveyn egitimi gibi dislik sosyoekonomik statli gostergeleri ile okul terki arasinda
gicli bag kurulmaktadir (Eurydice, 2014; Kigiker, 2018b; Tas ve digerleri, 2013). Yoksulluga bagli
cocugun calismasina ihtiyag duyma (Tas ve digerleri, 2013), ailenin dinya goériusia ve
cocuga/okula/cevreye yonelik glvensizligi, karma egitime bakis acisi ve maruz kaldigi sosyal baski okul
terki nedenlerinden bazilaridir (Kiigliker, 2018b). Bunlarin yani sira okulun eve uzakligi, okul yonetiminin
ve O0gretmenlerin 6grencilere yonelik tutumlari, rehberlik ya da destek eksikligi, altyapi yetersizligi gibi
okul 6zellikleri de okul terki ile iliskilendirilmektedir (Simsek, 2011).

Altinda yatan gerekge ne olursa olsun okul terki, basta 6grenci olmak Uzere aile ve toplum agisindan
cok yonla kayiplar olusturur (Belfield, 2008; Eurydice, 2014; Nevala ve digerleri, 2011). Bu durum, bireyin
egitim hakkini sinirlandirir, 6grenme yasantisinin eksik kalmasina, egitimin sagladigi temel becerileri
edinememesine neden olur. Okul terki birey icin yiksek issizlik riski, diisiik kazang (Dale, 2010), sosyal ve
ekonomik refah diizeyinde istenilen seviyeye erisememe yani yoksulluk anlamina gelir (Yiner &
Ozdemir, 2017). Bunun yani sira okul terki; sosyal dislanma, suca ydnelme (Belfield, 2008) ve hiikiim
giyme (Cassel, 2003) riskini, sosyal yardim programlarina ihtiya¢ duyma ihtimalini (Belfield, 2008)
ylkseltir; aktif vatandas olma olasiligini dustrir (Dale, 2010). Okul terkinin sonraki kusaklarin hayatlarini
sekillendirme potansiyeli de vardir (Eurydice, 2014). Ayrica bu durum, devletin bireylere yonelik yaptig
yatirimlarin karsiliksiz kalmasina, ekonominin zarar gérmesine yol acar (Yiner & Ozdemir, 2017);
toplumsal olumsuzluklara neden olur; Ulkelerin saglik, sosyal ve givenlik gibi kamu hizmetlerinin
maliyetini ylkseltir. Bu bakimdan okul terki devletler igin bir taraftan egitim i¢in ayrilan kaynaklarin bosa
gitmesi, diger taraftan daha diisiik ekonomik biiyiime ve vergi geliri anlamina gelir (Dale, 2010). Ulkelere
mali agidan biyuk yiik getirmenin yaninda onlarin mali kayip yasamalarina da neden olur (Christenson,
Sinclair, Lehr, & Hurley, 2000).
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Okul terkinin gerek beseri gerek ekonomik sermaye agisindan buyik israfa neden olmasi, tlkeleri
egitim sistemi iginde 6grenciyi daha uzun sire tutmaya yonelik politikalar gelistirmeye yoneltmistir.
Turkiye’de bu baglamda “Haydi Kizlar Okula”, “Baba Beni Okula Gonder” gibi kampanyalar diizenlenmis,
“Sartli Nakit Odemesi”, “Her Cocuk Basarir” gibi uygulamalara basvurulmustur. Uluslararasi kuruluslarin
destegiyle Milli Egitim Bakanliginca yapilan arastirmalarla okul terkine iten nedenler ve bu nedenleri
bertaraf edecek énlemler belirlenmistir (Ogilmis ve digerleri, 2013). Uyum programlari araciligiyla;
koruyucu ve destekleyici egitim ortaminin olusturulmasi, okul aidiyetinin ve akademik basarinin
arttirlmasi, devamsizlik, sinif tekrari ve orgiin egitim digina ¢tkma oraninin azaltilmasi amaglanmistir
(MEB, 2015a). Elverissiz kosullara sahip 6grencilerde okul terki oranini diisirmek, 2023 Egitim Vizyonu
Belgesinde hedefler arasina alinmistir (MEB, 2018). Ancak ulusal ve uluslararasi raporlar ve istatistiki
gostergeler, Tlrkiye’de okul terkinin hala oldukga yiksek olduguna isaret etmektedir (Avrupa Birligi
istatistik Ofisi [Eurostat], 2017; 2019; MEB, 2015b; 2019; Tiirk Egitim Dernegi [TEDMEM)], 2018).
Ozellikle ortadgretim kademesi icin okul terki ciddi bir sorun olarak gosterilmektedir (Ogilmis ve
digerleri, 2013). Ornegin konuyla ilgili raporlarin birine gére, Tiirkiye’de ortadgretimde egitimi yarida
birakma orani, 2007 yilinda %46.9’dur. Bu oran; 2017’de %32.5’e, 2018'de %31’e 2019°'da %29’a
gerilemis olsa da hala Tirkiye, okulu erken birakma agisindan Avrupa Birligi ulkeleri iginde ilk siradadir
(Eurostat, 2019). Milli Egitim Bakanhginin 2019 yili istatistiki verilerine bakildiginda, ortaégretimde net
okullasma oranin yaklasik %84 oldugu goriilmektedir. Bu oran, ortadgretim cagindaki ntfusun yaklasik
%16’sinin orglin egitimin disinda kaldigl anlamina gelir. Ortadgretim ¢agindaki nifusun dogum yillarina
gore net okullasma oranlarina bakildiginda ise 13 yasta net okullasma oraninin %98.42 oldugu
gorilmektedir. Bu oran 14 yasta %95.44’e, 15 yasta %91.42’ye 16 yasta %86.32'ye, 17 yasta %80.33’e
gerilemektedir. Mezuniyet oranlari dikkate alindiginda, 2017-2018 egitim 6gretim yilinda 1.052.495
Ogrencinin ortadgretimden mezun oldugu anlasilmaktadir (MEB, 2019). Mezun 6grencilerin sisteme
kayit oldugu yil bilinmemekle birlikte ortadgretimin dort yil oldugu gbéz o6niine alindiginda, bu
ogrencilerin bliylik boliminin 2014-2015 egitim 6gretim yilinda kayit oldugu soylenebilir. Milli Egitim
Bakanligi verilerine gore, 2014-2015 yilinda ortadgretime 1.208.611 68renci yeni kayitlanmistir (MEB,
2015b). Yeni kayit ile mezuniyet arasindaki bagdan hareketle kabaca bir hesaplama yapildiginda,
ortadgretime kayitlanan 6grencilerin %12.95’inin siire¢ zarfinda diplomasiz olarak sistemin disina ¢iktigi
soylenebilir. Hesaplama, kir ve kent igin ayri ayri yapildiginda, diplomasiz olarak sistemin disina gikan
O6grenci oraninin kirda %41.01’e yiikseldigi gortlmektedir. Net okullasma orani (yaklasik %84) ve kayit
olduktan sonra diplomasiz olarak sistem disina gikan 6grenci orani (yaklasik %13) hesaba katildiginda,
ortadgretim cagindaki ntifusun yaklasik %30’unun orgiin egitim disinda kaldigi séylenebilir.

Bu istatistiki gostergeler, ortadgretim kademesinde okulu birakmanin hala yaygin olduguna isaret
etmektedir. Bu durum ozellikle son yillarda Turkiye’de ortadgretim kademesinde okul terkine yonelik
arastirmalarin yapilmasina yol agmistir. Bu arastirmalarin birinde akademik basarisizlik, isteksizlik ve
okulu sevmeme, devamsizlik, disiplin ve saglik problemleri okul terkinin nedenleri arasinda gosterilmistir
(Bayhan & Dalgig, 2012). Karacabey & Boyac’’nin (2018) arastirmasinda yoksulluk, basarisizlik,
devamsizlik, disiplin cezasi alma, okulu sevmeme, okula 6rgiin devam etmeyi gereksiz bulma gibi bireysel
ozelliklerin liselerde okul terkine neden oldugu belirlenmistir. Simsek (2011) okulu birakma egiliminin;
basta kisisel 6zellikler olmak Uzere, aile, 6gretmen, okul ve egitim sistemi ile ilgili degiskenlerin etkiledigi
karmasik bir stire¢ olduguna dikkat ¢ekmistir. Zorbaz (2018) okul disinda bir iste ¢alisma, okulu terk eden
arkadasin varligl, diislik okul bagliligi, okula yabancilasma gibi bireysel 6zelliklerin lise 6grencilerinde okul
terki riskini anlamli yordadigini tespit etmistir. Yorgun (2014) cinsiyet, akademik basari, sinif diizeyi, okul
degistirme, kardes sayisi ile aile, arkadas, 6gretim yasami ve gevreye yonelik degiskenlerin okulu terk
etme riskini yordadigini géstermistir. Ozer ve digerleri (2011) okul terki riskini aile ve arkadas desteginin
azalttigini, dirtasel davranmanin artirdigini, disiplin cezasi, alkol-sigara kullanma ve antisosyal
davranislarin ise okulu terk etme riskini artiran araci degiskenler oldugunu tespit etmistir. Tung¢ (2011)
ise okul terkinin basarisiz, erkek, il merkezinde ikamet eden, genel liselerde 6grenim goéren, disik ve
orta gelirli, 10’uncu siniftaki, okul rehberlik servisinden yararlanmayan, devamsizlik orani yiksek
o6grencilerde daha fazla oldugunu saptamistir.
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Yapilan arastirmalarda okul terk nedenleri, genellikle liseyi terk etmis 6grencilerin algilarina dayal
olarak incelenmistir (Bayhan & Dalgig, 2012; Karacabey & Boyaci, 2018; Kiglker, 2018a; 2018b; Polat,
2014; Tas ve digerleri, 2013; Tung, 2011). Bunun yaninda 6rgiin egitime devam eden (Ozer ve digerleri,
2011), okula devam eden ve terk etmis (Sahin & Uysal, 2007; Yorgun, 2014), sinif tekrari yapmis
ogrencilerin (Glngor, 2019) goéruslerine basvurularak okul terki nedenlerini inceleyen arastirmalara da
rastlanmaktadir. Bazi arastirmalarda ise sadece genel lise (Ozer ve digerleri, 2011), meslek lisesi (Glingér,
2019; Kigiiker, 2018a; Tas ve digerleri, 2013) veya acik lise (Onder & Yildiz, 2016) 6grencilerinin
goriisiine dayali olarak okul terki nedenleri arastinlmistir. Ancak konuyla ilgili raporlara goére
ortadgretimde okul terki, Tiirkiye’de hala tGzerinde durulmasi gereken dncelikli alanlardan biridir (Egitim
Reformu Girsimi [ERG], 2018; TEDMEM, 2018; 2019) ve bu yénliu g¢alismalara ihtiya¢ bulunmaktadir
(TEDMEM, 2018; 2019). Yine raporlara gore okul terki, ipucu vermeyen, dnlem alma sansi tanimayan bir
durum degildir. Okul terki karari hemen verilmez. Okul terki, yillara yayilan bir ilerleme sonucunda
ortaya cikar. Erken sinyalleri tespit etmek ve okulu birakma riski tasiyan égrencileri mimkiin oldugu
kadar cabuk saptamak, okul terkini nlemede olduk¢a 6nemlidir (Eurydice, 2014). Diger bir ifadeyle
erken midahale, eyleme doniismeden 6nce gerekli tedbirlerin alinmasi okul terki oranini distrebilir.
Ancak okul terkine giden yolun belirleyicileri 6grenciye, kosullara goére degisebilir (Eurydice, 2014;
Kuglker, 2018b). Bu bakimdan farkh okul turlerinde okul terki riski tasiyan 6grencileri tanimlayacak
arastirmalarin  yapilmasi 6nemlidir. Cuankld bir okul tlrindeki o6grencileri diger okul tiriindeki
ogrencilerden ayiran yonlerin bilinmesi, sorunun daha iyi anlasiimasina, okul terkiyle miicadelede daha
odakli politikalarin gelistirilmesine katki saglayabilir. Bu distincelerden hareketle arastirmada, akademik
ve mesleki liselerde okulu terk etmeyi dislinen 6grencilerin bu distncelerini etkileyen faktoérleri
incelemek amaglanmistir. Arastirmanin, okul terki noktasina gelmeden 6nceki siirece agiklik getirme ve
farkli okul tiirlerinde okulu terk etme potansiyeline sahip 6grencilerin 6zelliklerini gdsterme agisindan
onemli oldugu soylenebilir. Ayrica arastirmanin sonuglari, gegmiste alinmis dnlemlerin ve okul terkiyle
miicadele politikalarinin etkililigini degerlendirmek icin de kullanilabilir. Okul terkiyle ilgili yapilacak
tartismalara bilgi kaynagi olabilir. Bu bakimdan arastirmanin 6énemli oldugu, alana katki saglayacagi
distntlmektedir. Arastirmanin amaci kapsaminda asagidaki sorulara yanit aranmistir.

1) Okulu terk etmeyi distinen 6grencilerin okul tiirline gére dagilimi nasildir?

2) Akademik ve mesleki lise 6grencilerinin okulu terk etmeyi dislinme olasiligini yordayan faktorler
nelerdir?

Yoéntem
Arastirma Modeli

Arastirmada iliskisel arastirma modeli kullanilmistir. iliskisel arastirma modeli iki ya da daha fazla
degisken arasindaki olasi iliskileri arastirarak degiskenlerin birbirini etkileyip etkilemedigini belirlemede
kullanilan bir arastirma modelidir (Bliytikoztirk, Cakmak Kilig, Akglin, Karadeniz & Demirel, 2016).

Calisma Grubu

Calisma, 2019-2020 egitim o6gretim yil giiz déneminde Burdur ili merkez ilgesindeki devlet
okullarinda 6grenim goéren 10’uncu, 11’inci ve 12'nci sinif 6grencileri Uzerinde gergeklestirilmistir.
Arastirmanin yapildigi dénemde 9’uncu sinif 6grencileri ortadgretime yeni baslamalari nedeniyle
arastirmanin bazi bagimsiz degiskenlerine bilgi vermeyeceklerinden arastirma disinda birakilmistir. Bu
baglamda arastirmanin evrenini, Burdur ili merkez ilcesindeki 14 devlet okullundaki 10’uncu, 11’inci ve
12’'nci sinifta 6grenim goren 2988 6grenci olusturmaktadir.

Arastirmanin katilimcilarini belirlemek igin cok asamali érnekleme ydntemi kullanilmistir. ilk olarak
Ortadgretim Genel Midirligi’ne bagh okullar akademik lise, Mesleki ve Teknik Egitim Genel
Mudurligi’'ne bagh okullar ise mesleki lise olarak ayrilmistir. Ardindan tabakali 6rnekleme yontemi
kullanilarak 6grenciler sinif diizeyine gore tabakalara ayrilmistir. Daha sonra okullarin sinif diizeyindeki
6grenci sayilarinin evrendeki yogunlugu (sinif seviyesine gore) dikkate alinarak her bir okul icin hangi
sinif diizeyinden ne kadar 6grenciye ulasiimasi gerektigi tespit edilmistir. Sinif blylkligl gbéz onlinde
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bulundurularak okullarda her dizeyden kag sinifta veri toplanacagina karar verilmistir. Bu dogrultuda
toplamda 20 onuncu, 21 on birinci ve 25 on ikinci sinif arastirma kapsamina alinmistir. Arastirma
kapsamina alinacak siniflar ise tesadifi olarak belirlenmistir. Bu siniflarda olup arastirmaya gonilli
katilmak isteyen 6grenciler arastirmaya dahil edilmistir.

Bu dogrultuda, arastirmaya gonilli olarak katilmak isteyen 1147 6grenciye soru formu verilmistir.
Ancak, uygun doldurulmadigi icin 10 katihmci, ug veri olmasi nedeniyle 4 katilimci veri setinden
¢ikarilmistir. Arastirmanin analizleri, 1133 6grenci verisi Uzerinde ylrGtlilmustir. Bu 6grencilerin %38.1%i
onuncu, %30.3’U on birinci, %31.6’sI on ikinci sinifta, %58.9'u akademik (Fen, Sosyal Bilimler, Anadolu,
Glizel Sanatlar ve Spor lisesi), %41.1’i ise mesleki liselerde (Endistri, Ticaret, Mesleki Teknik, Saglik, Kiz
Meslek Lisesi) dgrenim gérmektedir. Ogrencilerin bilyiik cogunlugu (%63.8) il, %9.1'i ilce merkezinde,
%27.2’si ise kirsalda (koy ve kasaba) yasamaktadir.

Kullanilan Veri Toplama Araglari

Calismada veriler, arastirmacilar tarafindan gelistirilen kisisel bilgi formu araciligi ile toplanmustir.
Kisisel bilgi formu gelistirilirken, benzer arastirmalarin nicel ve nitel veri toplama araglari incelenmis ve
ilgili alanyazindan yararlanilmistir (Bayhan & Dalgig, 2012; Eurydice, 2014; Flannery, Frank, Kato, Doren
& Fenning, 2013; Karacabey & Boyaci, 2018; Ogiilmiis ve digerleri, 2013; Ozer ve digerleri 2011; Suh, Suh
& Houston, 2007). Alanyazinda yaygin olarak kullanilan okul terki ile ilgili oldugu distnilen sorular
belirlenerek taslak form olusturulmustur. Hangi maddelerin kisisel bilgi formunda kalacagina uzman
gorusleri arasindaki uyuma bakilarak karar verilmistir. Uzmanlar arasinda uyumu hesaplamak i¢in Cohen
kappa katsayisi kullanilabilir (Uyar, 2020; Yurdugll & Bayrak, 2012). Ancak bu katsayi iki uzman
arasindaki uyumu yansitmaktadir. Bu ¢alismada, ikiden fazla uzman arasinda madde bazindaki uyuma ve
kapsam gecerligine iliskin bilgi elde etmek amaciyla Polit, Beck & Owen (2007) tarafindan 6nerilen kappa
katsayisi kullanilmistir. Kapsam gecerlik oranina bakilarak minimum/kritik degerin Gstiindeki maddeler
kisisel bilgi formuna alinmistir. Kisisel bilgi formunda 13 madde bulunmaktadir. Bes uzmandan elde
edilen sonuglara gore 3’Uncl, 5’'inci ve 7'nci maddeler orta diizeyde, 12’nci madde 6nemli diizeyde,
diger maddeler ¢ok yiksek uyuma sahiptir. Testin tamamindan elde edilen kappa katsayisi ise .85 olarak
hesaplanmistir.

Arastirmada kullanilan soru formunda, 6grencinin devam ettigi sinif, not ortalamasi, devamsizlik
suresi, sinif tekrari yapma, disiplin cezasi alma, alkol, sigara vb. maddeleri kullanma, bir iste ¢alisma
durumu, devam ettigi okul tiiri, anne egitimi, baba egitimi, ailenin aylik ortalama geliri, ikamet edilen
yerlesim birimi, Universiteye gitme istegi, parcalanmis aileye sahip olma durumu ve okulu birakmayi
diisiiniip diisiinmedigi ile ilgili sorular yer almaktadir. Ornegin; ailenizin ortalama aylik geliri ne kadar?,
Universiteye devam etmek istiyor musun?, kacinci siniftasin?, sinif tekrari yaptin mi?, okulu birakmayi
distnlyor musun? gibi.

Veri Toplama Siireci

Milli Egitim Bakanligindan arastirma izni (23/05/2019 - 39958266-605.01-E.10190761) alindiktan
sonra arastirma kapsamindaki okullarin yoneticileri ile irtibata gegilmistir. Okul middrleriyle yapilan
gorismede; kendilerine arastirma hakkinda bilgi verilmis, okullarindaki onuncu, on birinci ve on ikinci
sinif 6grenci ve sube sayilari 6grenilmis ve verilerin toplanacagi giin belirlenmistir. Verilerin toplanacagi
gln, okullar tekrar ziyaret edilmistir. Arastirmacilar tarafindan calisma kapsamindaki Ogrencilere
arastirmanin amaci, kisisel bilgi formunu nasil dolduracaklari ve veri toplama sireci hakkinda bilgi
verilmistir. Kisisel bilgi formu, gonilli olarak katilmak isteyen 6grencilere arastirmacilar tarafindan
dagitilmistir. Ogrencilere formu doldurmalari icin 15 dakika siire verilmistir; ancak katimcilar daha kisa
bir stirede formu yanitlamistir.

Veri Analizi

Arastirmanin verileri SPSS 22.0 paket programi kullanilarak analiz edilmistir. Arastirmada betimleyici
analizler ve lojistik regresyon analizi kullanilmistir. Lojistik regresyon analizinde farkli yontemler
kullanilabilir. Arastirmada, teoriyi test etmek amaglandigi icin standart (enter) yontemi (Field, 2009 akt.
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Senel & Alatli, 2014) tercih edilmistir. Standart yontemde, bagimli degiskendeki agiklanan varyansa
anlamli katkisi olup olmadigina bakilmaksizin, tiim bagimsiz degiskenler modele ayni anda dahil edilir. Bu
yaklasimda, tiim yordayici degiskenlerin bagiml degisken Uzerindeki ortak etkisi incelenir (Cokluk,
Sekercioglu & Buyilkoztiirk, 2014). Ayrica bu yontem, bagimsiz degiskenlerin her birinin bagimh degisken
Gzerindeki varyansin ne kadarini agikladigini séyler (Palant, 2016).

Lojistik regresyon analizi slrekli, slireksiz yordayici (bagimsiz) degiskenlerin kategorik yordanan
(bagimli) degiskeni ne kadar iyi yordadigini ya da agikladigini degerlendirmeyi olanakli kilar. Lojistik
regresyon analizi, her bir yordayici degiskenin nispi 6nemi ya da yordayici degiskenler arasindaki
etkilesim hakkinda fikir saglar (Palant, 2016). Lojistik regresyon analizinde etkin ve tutarli tahminler elde
etmek igin bazi gerekliliklerin saglanmasi 6nemlidir (Senel & Alath, 2014). Palant’a (2016) gore bunlar;
orneklem buyklGgl, kategorik degiskenlerin kombinasyonu sonucunda olusan hiicrelere disen katilimci
sayisl, uc deger, coklu baglanti ve model veri uyumudur.

Lojistik regresyon analizinde, az sayida goézlemle yapilan tahminlerde modelin glvenilirligi
azalmaktadir. Bu nedenle lojistik regresyonda kararl ve anlaml sonuglara ulasabilmek icin her bagimsiz
degiskende en az 50 katilimcinin olmasina ihtiyag¢ oldugu bildirilmektedir. Arastirmada ulasilan katilimci
sayisi (n: 1133) ile bagimsiz degisken sayisi (n: 11) dikkate alindiginda 6rneklem buytklGginin analiz igin
yeterli oldugu anlasiimaktadir. Ayrica lojistik regresyonda, kategorik degiskenlerin kombinasyonu
sonucunda olusan her hiicreye diisen katilimci sayisinin 5’ten biyik olmasina 6zen gosterilmesi ve 5’ten
kicuk olan gozenek sayisinin toplam gozenek sayisinin %20’sini gegmemesi 6nerilmektedir (Cokluk ve
digerleri 2014). Bu gibi durumlarda kategori birlestirme ya da degiskeni modelden ¢ikarmanin tercih
edilebilecegi belirtilmektedir (Palant, 2016). Yapilan inceleme sonucunda, okulu birakmak isteyen
O6grenci grubunda pargalanmis aile 6grenci sayisi, hiicreye diismesi gereken en az katilimci sayisini
karsgilamadigi igin bu degisken modelden gikarilmistir. Diger hiicrelerde bu degerin 33’lin Ustiinde oldugu
gorilmistir.

Lojistik regresyonda sonug, ug¢ degerlere son derece duyarlidir. U¢ degerler gergekte baska bir
kategoride yer alan bir katiimcinin modelde baska kategoride gériinmesine neden olabilir. Calismada ug
degerler, ZResid degerleri hesaplanarak incelenmis ve + 2.5 daha yiiksek ZResid degerine sahip dort
katilimci veri setinden ¢ikarilmis ve analiz tekrar edilmistir (Pallant, 2016). Bu katilimcilar, modelde okulu
birakmayi disiinmeyen 0Ogrenci kategorisinde tahmin edilmesine ragmen soruyu okulu birakmayi
distiniyorum seklinde yanitlamistir.

Lojistik regresyonda bagimsiz degiskenler arasinda c¢oklu ortak dogrusallik olmamalidir. Lojistik
regresyonda ¢oklu ortak dogrusalligi test etmenin net bir yol yoktur. Bunun igin tolerans degerlerine
veya yordayicl degiskenler arasindaki korelasyon katsayilarina bakilabilir. Tolerans degerlerinin .1’den
daha kiclik, korelasyon katsayisinin .80’den biiyik olmasi modeldeki bagimsiz degiskenler arasinda
ylksek korelasyon olduguna isaret eder. Bu durumda birbiriyle yiiksek korelasyon icinde olan bagimsiz
degiskenlerden birinin modelden gikarilmasi gerekir. Yapilan analiz sonucunda, modele dahil edilen
bagimsiz degiskenlerin tolerans (.678’den blylk) ve korelasyon degerlerinin (.412’'nin altinda) kabul
edilebilir araliginda oldugu gorilmustar.

Lojistik regresyon analizinde kurulan lojistik modelin uyum iyiligi, Omnibus testi araciligi ile incelenir.
Omnibus testi modelin ne kadar iyi performans gosterdigi ile ilgili bilgiler verir. Bu testin anlamhlik
degerinin .05ten kiiclik olmasi istenir. Arastirmada Omnibus testi degeri [Akademik liselerde
(x(212)= 99.273, p<.000), mesleki liselerde (x(212)= 88.964, p<.000)], bagimsiz degiskenlerin bagiml
degiskenin tahminine katki sagladigini gostermektedir. Lojistik regresyon modelinin bir bltin olarak
uyumu ise Hosmer Lemeshow Testi ile sinanmistir. Bu test Omnibus testinden farkli bir bicimde
yorumlanir. Hosmer Lemeshow Testinde .05'ten daha diisiik anlamhlik degeri, zayif uyuma isaret eder.
Bu sebepten modelin desteklenmesi icin bu testin anlamlilik degerinin .05’ten biylk olmasi istenir.
Arastirmada Hosmer Lemeshow Testi [Akademik liselerde (x(212)= 5.349, p=.720), mesleki liselerde
(x(zlz)= 5.676, p=.683)], modelin veri uyumunun yeterli oldugunu géstermektedir (Palant, 2016).
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Arastirmanin Degiskenleri

Arastirmanin bagimh degiskeni, 6grencilerin okul terkini dislinip distiinmedigidir. Arastirmanin
bagimsiz degiskenlerini ise okul terki ile ilgili oldugu dusiiniilen demografik 6zellikler olusturmaktadir.
Arastirmanin 11 bagimsiz degiskeni, dnceki arastirmalardan elde edilen teorik ve ampirik bulgulara
dayali olarak secilmistir. Bagimsiz degiskenlerin seciminde veri kullanilabilirligi, karsilastirilabilirligi,
kritikligi g6z onlinde bulundurulmustur. Daha yaygin tercih edilen demografik 6zellikler bagimsiz
degisken olarak belirlenmistir. Arastirma kapsamindaki degiskenlere ait bilgiler Tablo 1’de verilmistir.

Tablo 1.
Arastirmanin Degiskenleri
Degisken . Degiskenin
Tiri Degisken Adi Ozelligi Kodlama
TE Duastiinmuyor 0
) Okul terki Kategorik '_§'_ . Y
o Dugslnuyor 1
L . ) istemiyor 0
U t tmek Kat k .
niversiteye gitme ategori istiyor 1
Almadi 0
Disipli K ik
isiplin Cezasi ategori Aldi 1
Yapmadi 0
Sinif tek Kat ik
inif tekrari ategori Yapti 1
Siralama 10. Sinif 10
Devam edilen sinif 11. Sinif 11
12. Sinif 12
= Kat ik Kull 0
g Alkol sigara vb. kullanma ategon utianmiyor
= Kullaniyor 1
] . alismiyor 0
@ Iste calisma Kategorik gah;yot 1
ilkogreti |
Anne egitimi Kategorik og'r'?tlm. vea t.l. .. 0
Ortadgretim ve Ustli 1
ilkogreti |
Baba egitimi Kategorik og'r'?tlm. vea t.l. .. 0
Ortadgretim ve Ustli 1
Yoksulluk siniri alti 0
Aileni liri (ortal Kat ik
flenin geliri (ortalama) ategon Yoksulluk siniri Gsti 1
Not ortalamasi Sirekli
Devamsizlik stresi Sirekli

**Arastirmada, en kiicik degerle kodlanan kategori “referans kategori”dir. Analiz sonuglari
yorumlanirken her bir kategori, referans kategori ile karsilastirilmistir. Ayrintili bilgi icin Cokluk ve
digerlerine (2014: 76) ve Palant’a (2016: 196) bakiniz.

Bulgular

1. Okulu Terk Etmeyi Diisiinen Ogrencilerin Okul Tiiriine Gére Dagihimi

Okulu terk etmeyi disiinen 6grencilerin okul tiriine gore dagilimi Tablo 2’de verilmistir.

Tablo 2.
Okul Tiiriine Gére Okulu Terk Etmeyi Diisiinen Ogrencilerin Dagihmi
Okul tira f %
- w . Hayir 962 84.9
3 Tam Okull
e g £ TumTer Evet 170 15.1
= £E3 Hayir 576 86.2
2 oS T .
& A Akademik lise Evet 91 13.8
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Hayir 386 82.7

Mesleki lise Evet 29 173

Tablo 2 incelendiginde arastirmaya katilan Ogrencilerin %15’inin okulu terk etmeyi distndugi
anlasiimaktadir. Okulu terk etmeyi dusiinen 6grenci oraninin akademik liselerde %14, mesleki liselerde
%17 oldugu gorulmektedir.

2. Akademik Lise Ogrencilerin Okulu Terk Etmeyi Diisiinme Olasiigini Yordayan Degiskenlerin
incelenmesi

Lojistik regresyon analizi sonucunda, akademik liselerde tiim yordayicilar iceren tam modelin
istatistiksel olarak anlamli oldugu gorilmistir (x? =99.273, sd=12, n=654, p<.001). Ulasilan bu sonug,
akademik liselerde okulu birakmayi disiindGgini bildiren ile bildirmeyen 6grencilerin birbirinden ayirt
edilebildigini gbstermektedir. Bir bitiin olarak model, yani, arastirmanin yordayici degiskenleri, okulu
terk etme dusincesi ile ilgili toplam varyansin %14.1 (Cox ve Snell R kare) ile %25.4 (Nagelkerke R kare)
arasinda bir kismini acgiklayabilmektedir. Model katilimcilarin = %87.5’ini dogru bir bigcimde
siniflandirmistir. Pallant (2016) tarafindan onerilen hesaplama sonucunda, okulu birakmayi diistinen 91
6grenciden %65.5'nin, okulu birakmayi diisinmeyen 625 6grenciden %88.5’inin model tarafindan dogru
olarak siniflandirildigi séylenebilir. Arastirmada akademik lise 6grencilerinin okulu terk etmeyi diistinme
olasiligini yordayan faktorlere yonelik bulgular Tablo 3’te verilmistir.

Tablo 3.
Akademik Liseler Igin Lojistik Regresyon Analizi Sonuglari

B S.E. Wald Df Sig. Exp(B) 95% C.l.For EXP(B)

Lower Upper

Devamsizlik siresi .044 .016 7.645 1 .006 1.045 1.013 1.078
Universiteye gitme istegi -1.808 407 19.742 1 .000 .164 .074 .364
Disiplin cezasi .804 .348 5.338 1 .021 2.235 1.13 4.422
Sinif tekrari -1.43 1.075 1.768 1 .184 .239 .029 1.97
Devam edilen sinif 5.701 2 .058
Sinifi (11.sinif olma) -.181 .365 .245 1 .621 .835 .408 1.707
Sinifi (12.sinif olma) .553 312 3.145 1 .076 1.739 .943 3.205
Alkol, sigara vb. kullanma 416 .298 1.953 1 .162 1.516 .846 2.718
Baba egitimi .282 3 .883 1 347 1.326 .736 2.387
Anne egitimi -.756 .309 5.998 1 .014 469 .256 .86
Ogrencinin ¢alisma durumu .76 311 5.961 1 .015 2.139 1.162 3.937
Not ortalamasi -.001 .011 .003 1 957 .999 977 1.022
Ailenin geliri .106 315 113 1 736 1112 .599 2.063
Constant -1.105 .952 1.347 1 .246 331

Tablo 3 incelendiginde, bagimsiz degiskenlerden devamsizligin, lniversiteye gitme isteginin, disiplin
cezasl almanin, anne egitiminin ve okul disinda bir iste ¢alismanin modele istatistiksel olarak anlamli
katkida bulundugu soylenebilir. Modelin olasi yordayici degiskenlerinden sinif tekrari yapma, sinif
diizeyi, alkol, sigara ve benzerini kullanma, baba egitimi, not ortalamasi ve aile geliri degiskenlerinin
akademik lise 6grencilerinin okulu birakmayi distinme olasiliklari Gzerinde istatistiksel olarak anlamh
katkida bulunmadigi séylenebilir.

Modele anlamli katkida bulunan degiskenlerin olabilirlik degerleri [Exp(B)] ile B degerlerinin yoni
dikkate alindiginda, diger akademik lise 6grencilerine kiyasla okulu terk etmeyi diisinme olasiligi; okul
disinda bir iste calisan 6grencilerin 2.14 kat, devamsizligl fazla 6grencilerin 1.05 kat, disiplin cezasi alan
o6grencilerin 2.24 kat daha fazladir. Modele anlamli katkida bulunan yordayici degiskenlerden
ylksekogretime devam etme istegi ile anne egitimi degiskenlerinin olabilirlik degeri [Exp(B)] 1’den diistuk
oldugu icin yorumlamayi kolaylastirmak icin ihtimal oranlari tersine ¢evrilmistir [1/Exp(B)] (Pallant,2016).
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Bu hesaplama sonucunda, annesi en fazla ilk6gretim mezunu olanlarin annesi en az ortadgretim mezunu
olanlara gore okulu terk etmeyi dusiinme olasiligi 2.13 kat daha fazladir. Yiiksekdgretime devam etmek
istemeyen 6grencilerin okulu terk etmeyi disiinme olasiligl, isteyenlere gore 6.1 kat daha fazladir.

3. Mesleki Lise Ogrencilerin Okulu Terk Etmeyi Diisiinme Olasiigini Yordayan Degiskenlerin
incelenmesi

Lojistik regresyon analizi sonucunda, mesleki liselerde tim vyordayicilari iceren tam modelin
istatistiksel olarak anlamli oldugu gérilmistir (x? = 88.964, sd=12, n=447, p<.001). Ulasilan bu sonug,
okulu birakmayi disiindiguni bildiren ile bildirmeyen 6grencilerin birbirinden ayirt edilebildigini
gostermektedir. Bir biitin olarak model, yani, arastirmanin yordayici degiskenleri, okulu terk etme
dusiuincesi ile ilgili toplam varyansin %18 (Cox ve Snell R kare) ile %29.8 (Nagelkerke R kare) arasinda bir
kismini agiklayabilmektedir. Model katilimcilarin %84.1’ini dogru bir bigcimde siniflandirmistir. Pallant
(2016) tarafindan onerilen hesaplama sonucunda okulu birakmayi disinen 79 6grenciden %61’inin,
okulu birakmayi distinmeyen 409 6grenciden %86.3’inlin model tarafindan dogru olarak siniflandirildigi
soylenebilir. Arastirmada mesleki lise 6grencilerinin okulu terk etmeyi didstinme olasiligini yordayan
faktorlere yonelik bulgulari Tablo 4’te verilmistir.

Tablo 4.
Mesleki ve Teknik Liselerde Lojistik Regresyon Analizi Sonuglari

B S.E. Wald Df  Sig. Exp(B) 95% C.l.For EXP(B)

Lower Upper

Devamsizlik siiresi .008 .017 .229 1 .633  1.008 .975 1.042
Universiteye gitme istegi -1.504 33 2.749 1 .000 222 .116 424
Disiplin cezasi .756 .337 5.047 1 .025 2.13 1.101 4.119
Sinif tekrari 484 447 1.172 1 .279 1.622 .676 3.894
Devam edilen sinif 11.719 2 .003
Sinifi (11.sinif olma) -.341 .364 .877 1 .349 711 .348 1.452
Sinifi (12.sinif olma) .896 .354 6.398 1 .011 2.45 1.224 4907
Alkol sigara vb. kullanma 277 .318 .758 1 384  1.319 .707 2.459
Baba egitimi -.035 .33 .011 1 916 .966 .506 1.844
Anne egitimi -.698 .355 3.861 1 .049 497 .248 .998
Ogrencinin ¢alisma durumu -.102 .299 116 1 734 .903 .503 1.623
Not ortalamasi -.037 .013 8.295 1 .004 .963 .939 .988
Ailenin geliri -731 431 2.879 1 .09 .482 .207 1.12
Constant 1.914 .974 3.865 1 .049 6.783

Tablo 4 incelendiginde, bagimsiz degiskenlerden Universiteye gitme isteginin, disiplin cezasi almanin,
sinif seviyesinin, anne egitiminin ve not ortalamasinin modele istatistiksel olarak anlamli katkida
bulundugu séylenebilir. Modelin yordayici degiskenlerinden devamsizligin, sinif tekrari yapma, alkol
sigara ve benzerini kullanma, baba egitimi, okul disinda bir iste ¢alisma ve aile geliri degiskenlerinin
mesleki lise 6grencilerin okulu birakmayi diisinme olasiliklari Gizerinde istatistiksel olarak anlamli katkida
bulunmadigi séylenebilir.

Modele anlamli katkida bulunan degiskenlerin olabilirlik degerleri [Exp(B)] ile B degerlerinin yoni
dikkate alindiginda ve modeldeki diger unsurlar kontrol edildiginde, diger mesleki lise 6grencilerine gore
on ikinci siniflarin okulu terk etmeyi distiinme olasiliginin 2.45 kat daha fazla oldugu soylenebilir. Yine
diger mesleki lise 6grencilerine oranla, disiplin cezasi alanlarin 2.13 kat daha fazla okulu terk etmeyi
diisinme ihtimalinin oldugu belirtilebilir. Modele anlaml katkida bulunan yordayici degiskenlerden
ylksekogretime devam etme istegi, anne egitimi, not ortalamasi degiskenlerinin olabilirlik degeri
[Exp(B)] 1’den disik oldugu icin yorumlamayi kolaylastirmak igin ihtimal oranlari tersine gevrilmistir
[1/Exp(B)] (Pallant,2016). Yapilan hesaplamaya goére, annesi en fazla ilkdgretim mezunu olanlarin annesi
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en az ortadgretim mezunu olanlara gore okulu terk etmeyi diisinme olasihigl 2.01 kat daha fazladir.
Okulu terk etmeyi diisinme olasiliginin; yuksekdgretime devam etmek istemeyenlerin isteyenlere goére
4.5 kat, not ortalamasi diisiik olanlarin yliksek olanlara gore 1.04 kat daha fazla oldugu ifade edilebilir.

Tartisma, Sonug ve Oneriler

Bu arastirmada, okulu terk etmeyi diisiinen ortadgretim 6grencilerinin akademik ve mesleki liselere
gore dagiliminin yani sira akademik ve mesleki lise 6grencilerinde okul terki diisiincesini yordayan
faktorleri incelemek amaglanmistir. Bu amag¢ kapsaminda yapilan analizler sonucunda, katimcilarin
%15’inin okulu terk etmeyi diusundigl tespit edilmistir. Alanyazina bakildiginda, arastirmanin bu
sonucunun alanyazin ile uyumluluk gosterdigi sdylenebilir. Ornegin Simsek’in (2011) gerceklestirdigi
arastirmada, ortadgretim Ogrencilerin  %17’sinin egitimlerinin bir déneminde okulu birakmayi
distndukleri saptanmistir. Yeni kayit ve mezuniyet oranlari incelendiginde, ortaégretime kaydolan
ogrencilerin yaklasik %13’inlin 6gretim slrecinde diplomasiz sistem disina ¢iktigi ifade edilebilir. Bu oran
ile arastirmada ulasilan oran birbirine olduk¢a yakindir. Bu durumda, okulu terk etmeyi disiinme,
mutlaka okulun terk edilecegi anlamina gelmese de bu 6grencilerin okulu terk etme riski altinda oldugu
ve ¢ogunun sireg icinde bu disiincesini eyleme doktigl soylenebilir. Arastirmada, okulu terk etmeyi
diisiinen 6grenci oraninin akademik liselerde %14, meslek liselerinde %17 oldugu saptanmistir. Bu bulgu,
meslek liselerinde daha fazla 6grencinin okulu terk etmeyi disiindiigiini géstermektedir. Konuyla ilgili
raporlara goére, okulu terk etme egilimi meslek lisesi 6grencileri arasinda daha yaygindir (ERG, 2018;
Ogiilmis ve digerleri, 2013; TEDMEM, 2018). Yine yapilan arastirmalardan, meslek lisesi dgrencilerin
egitim ve 6gretimi terk etmelerinin daha olasi oldugu anlasiimaktadir (Tas ve digerleri, 2013; Tung, 2011;
Uysal & Sahin, 2007). Dolayisiyla arastirmanin bu bulgusunun alanyazin ile uyumluluk gosterdigi
soylenebilir.

Arastirmanin bir baska sonucuna gore Universiteye devam etmeme istegi, disiplin cezasi alma, disik
anne egitimi, sinif seviyesindeki yiikselme hem akademik hem de mesleki lise 6grencilerinin okul terkini
disinme olasiliklarini yiikseltmektedir. Sonuglara gore yiksekogretime devam etmek istemeyenlerin
okulu terk etmeyi distinme olasiligl isteyenlere oranla akademik liselerde 6 kattan, meslek liselerinde 4
kattan fazladir. Egitim, meslek ve is arasinda gigcli bir iliski vardir. Dolayisiyla, bireyin disik gelecek
beklentisi ya da gelecek beklentisi ile aldigi egitim arasindaki bagin zayifligi liseyi bitirmeyi, tniversiteye
devam etmeyi anlamsiz kilabilir; 6grencilerde okul terki riskini artirabilir. Arastirmada oldugu gibi
Flannery ve digerleri (2013) tarafindan yapilan galismada da Universiteye gitme isteginin liseye devam
etmede pozitif etkiye sahip oldugu tespit edilmistir. Okumaya devam etme isteginin olmamasi okulu terk
etmenin nedenleri arasinda gosterilmistir (Christenson & Thurlow, 2004).

Arastirmada hem akademik hem de meslek liselerinde annesi ortadgretimden daha az egitim
yeterligine sahip 6grencilerin okulu terk etmeyi diisinme olasilhiginin, annesi daha st egitim yeterligine
sahip olanlardan 2 kattan daha fazla oldugu saptanmistir. Konuyla ilgili yapilan arastirmalar bu iliskiyi
destekler niteliktedir. Ornegin Nevala ve digerlerinin (2011) arastirma bulgulari, 6zellikle annenin egitim
diizeyinin okul terki risk ile ylksek diizeyde iliskili oldugunu gostermektedir. Géksen, Cemalcilar ve
Gurlesel (2006) annenin okuryazar olmamasinin okulu birakma riskini artirdigini, Simsek (2011)
diplomasi olmayan anneli ¢cocuklarda okulu terk etme egiliminin, anneleri ortadgretim yeterliligine sahip
olanlara gore 2 kat fazla oldugunu belirtmektedir. Milli Egitim Bakanligi tarafindan hazirlanan
ortadgretimde sinif tekrari, okul terk sebepleri ve 6rgiin egitim disinda kalan ¢ocuklar politika dnerileri
raporunda, ortadgretimi terk edenlerin %9.2’sinin annesinin ilkogretim veya daha dusik bir egitim
diizeyine sahip oldugu vurgulanmaktadir (Ogiilmis ve digerleri, 2013).

Arastirmanin sonuglarina gore disiplin cezasi alma hem akademik hem de mesleki lise 6grencilerinin
okulu terk etmeyi distinme olasiligini 2 kattan daha fazla artirmaktadir. Bu bulgu, okul terki konusunda
yapilan ¢ogu arastirmayla ortlismektedir. Arastirmalara gore, disiplin cezasi alma okulu terk etme oranini
arttirmaktadir (Dansby & Gloria, 2011; Karacabey & Boyaci, 2018; Ozer ve digerleri, 2011). Disiplin cezasi
alma, oOgrencinin yasamini zorlastirabilir; akranlarinin goéziinden dismesine yol acabilir; 6grencide
sucluluk ve utan¢ duygusu olusturabilir (Karatas & Danisman, 2008). Bu olumsuzlar ise temel
sosyallesme ortamlarindan olan okulda 6grencinin sosyal ve psikolojik ihtiyaclarinin karsilanmasina engel
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olabilir. Ogrenciyi yalnizlastirarak, fiziksel ve duygusal olarak okuldan uzaklastirarak okul aidiyetinin
zayiflamasina, okula yabancilagmanin artmasina ve okulu terk etmeyi dusinmesine sevk edebilir.
Nitekim konuyla ilgili bazi arastirmalarin sonuglari, okul terkinin yabancilasma (Simsek ve Katitas, 2014;
Zorbaz, 2018), disiik aidiyet (Goksen ve digerleri, 2008), okuldan uzaklasma (Battin-Pearson ve digerleri,
2000) gibi okula yonelik olumsuz duygularinin bir sonucu olabilecegini gostermektedir.

Arastirmanin bir baska bulgusuna gore, diger 6grencilere oranla on ikinci sinif 6grencilerinin okulu
terk etmeyi disiinme olasiig meslek liselerinde yaklasik 2.5 kat daha fazladir. Konuyla ilgili
arastirmalarin sinif dizeyiyle ilgili sonuglarinda ortak bir gorise ulasildigini sdylemek ¢ok mimkin
degildir. Alanyazinda dokuzuncu sinifin okul terkinin en sik yasandigi sinif diizeyi oldugunu 6ne siiren
arastirmalara (Bayhan & Dalgig, 2012; Karacabey & Boyaci, 2018; Witte & Rogge, 2013; Yorgun, 2014)
rastlansa da bazi arastirmalarda okulu terk etme egiliminin lise birinci siniftan Gglinct sinifa dogru
kademeli olarak arttigi bildirilmektedir. Kismi bir diisiis olsa da okulu terk etme egiliminin lise son sinifta
ylksek sayilabilecek diizeyde oldugu ifade edilmektedir (Simsek, 2011). Yapilan arastirmada, on ikinci
sinif 6grencilerinin okulu terk etmeyi disinme olasiliklarinin artmis olmasi, kademeler arasi gecis
sinavinin 6grenciler Uzerinde olusturdugu duygusal baskiya ve son sinifta artan sinava hazirhk
temposuna baglanabilir. Bunun yaninda olumsuz okul algisi da arastirmada lise son sinif 6grencilerin
okulu terk etmeyi disiinme olasiligini artirmis olabilir. Clinkli bazi ¢alismalara gore, okul lise birinci
sinifta olumlu bir yer olarak algilanirken lise son sinifa dogru 6grencilerin okula iliskin olumlu algisi
dereceli bir bicimde azalmakta ve olumsuz okul algisi son sinifta en st seviyeye ulasmaktadir (Ozdemir,
2012).

Arastirmanin bir diger sonucuna gore devamsizlik ve okul disinda gelir getiren bir iste ¢calisma sadece
akademik lise 6grencilerinin, not ortalamasi ise sadece mesleki lise 6grencilerinin okulu terk etmeyi
diisinme olasiliklari Gzerinde istatistiksel olarak anlamh katkida bulunmaktadir. Akademik liselerde
devamsizhk siresi yliksek 6grencilerin okulu terk etmeyi dusiinme olasili§i devamsizlik siiresi disiik
olanlara oranla 1 kat daha fazladir. Arastirma sonuglarina gore, 6grenci kaynakli okul terki nedenlerinin
en onemlilerinden biri devamsizliktir (Bayhan & Dalgi¢, 2012). Devamsizlik siiresi arttikca 6grencinin
okulu terk etme egilimi artmaktadir (Bayhan & Dalgig, 2012; Kearney & Graczyk, 2014; Yorgun, 2014).
Meslek liselerinde de devamsizlik bireysel kaynakli okul terki nedenlerinden biri olarak gosterilmektedir
(Tas ve digerleri, 2013; Tung, 2011). Bu durumda, arastirmanin devamsizlikla ilgili akademik liselere
iliskin sonucunun alanyazin ile uyumlu oldugu, meslek liselerine iliskin sonucunun ise alanyazin ile
ortlismedigi soylenebilir. Arastirmanin meslek liselerine iliskin bu sonucu, devamsizligin meslek
liselerinde gok yaygin bir sorun (ERG, 2018; TEDMEM, 2018) olmasindan etkilenmis olabilir. Devamsizlk
meslek lisesi 6grencilerinin ¢ogu icin gecerli bir sorundur. MEB 2017 Yili Performans Programi verilerine
gore mesleki ve teknik liseler devamsizligin en yaygin oldugu okul turtdir. Bu liselerde 6grencilerin
yaklasik %42’si egitim 6gretim yili icinde en az 20 glin devamsizlik yapmaktadir (MEB, 2016). Bu veriler,
meslek liselerinde okulu terk etme dislincesinde olan veya olmayan 6grencilerin devamsizhk
durumunun benzerlik gdsterme ihtimalini ylikseltmektedir. Okul terk etmeyi diisiinen ve disinmeyen
o6grenci gruplari arasindaki bu baglamdaki benzerlik, arastirmada meslek liselerinde devamsizligin okul
terki Gzerindeki belirleyiciligini ortadan kaldirmis olabilir.

Okul disinda gelir getiren bir iste calisma, akademik liselerde 6grencilerin okulu terk etmeyi disiinme
olasiliklarini 2 kattan daha fazla artirmaktadir. Bu bulguya dayanarak okul disinda bir iste ¢alismanin,
akademik lise 6grencilerini okulu birakmaya daha yatkin kildig1 séylenebilir. Alanyazin incelendiginde, bu
iliskiyi destekler nitelikte arastirmalarin oldugu gériilmektedir. Ornegin Yadav, Kalakoti & Ahmad (2010)
okul terkinin 6nemli yordayicilarindan birinin okul disinda bir iste calisma oldugunu, Marchbanks ve
digerleri (2014) liseyi birakan 6grencilerin %5’inin okul disinda bir iste ¢alistiklarini tespit etmislerdir. Bazi
arastirmalarda ise, okul disinda gelir getiren bir iste ¢alisma, 6zellikle erkeklerde okula tutunamama, yani
terk etme nedenleri arasinda gosterilmektedir (Sirin, Ozdemir & Sezgin, 2009). Cocugun calismasina
yoksulluk nedeniyle ihtiya¢ duyuldugu (Tas ve digerleri, 2013) ve okulu terk eden 6grencilerin yaklasik
lcte ikisinin dusuk gelirli oldugu dustnalduginde (Pastor, 2000) gelir getiren bir iste calisma ile okulu
terk etmeyi dislinme arasinda bir iliskinin olmasi beklenir. Buna karsin alanyazinda bu degiskenin okul
terkini anlamli olarak yordamadigini tespit eden arastirmalarin oldugu da gorilmektedir (Yorgun, 2014).
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Arastirmada, diisiik not ortalamasinin mesleki liselerde 6grencilerin okulu terk etmeyi disiinme
olasihgini artirdi§i saptanmistir. Meslek liselerinde not ortalamasi ylksek Ogrencilere gore dusuk
olanlarin okul terkini disinme olasihiginin 1 kat daha fazla oldugu anlagiimistir. Mesleki liselerdeki
ogrencilerin akademik yeterliklerinin genellikle dislik oldugu g6z 6niinde bulunduruldugunda, yeterince
basarili olamama, meslek lisesi 6grencilerini okuldan sogutabilir. Yapamiyorum, basaramiyorum algisi
onlarin okulu terk etmeyi disinmelerini saglayabilir. Alanyazina bakildiginda, basarisizligin okul terkinin
en etkili degiskeni olarak gosterildigi gorilmektedir (Bayhan & Dalgig, 2012). Disik akademik basarinin,
okul terkinin gii¢lii yordayicisi oldugunu bulgulayan ¢ok sayida arastirma vardir (Bayhan & Dalgig, 2012;
McCallumore & Sparapani, 2010; Sabates, Hossain & Lewin, 2010; Simsek, 2011). Not ortalamasi disiik
olan her Ug 6grenciden birinin okulu birakmayi diistindiigi belirtiimektedir (Simsek, 2011). Basari orani
ile liseyi yarida birakma orani arasinda ters iliski oldugu, not ortalamasi ylkseldikge okulu terk etmenin
azaldig1 anlasilmaktadir (Kent ve digerleri, 2011). Bu bakimdan akademik lise 6grencilerinin okul terk
etmeyi disiinme olasiliklari Gzerinde not ortalamasinin etkisinin olmamasi sasirtici gelebilir. Ancak
unutulmamalidir ki akademik basarisizlik okulu terk icin ylksek tehlike isareti olsa da akademik agidan
basarisiz 6grencilerin birgogunun okulu birakmadiklari da bir gergektir (Suh ve digerleri, 2007). Not
ortalamasinin akademik liselerde 6grencilerin okul terk etmeyi diisinme olasiliklari Gzerinde etkisinin
olmamasi bununla agiklanabilir.

Arastirmanin bir baska sonucuna goére, sinif tekrari, alkol sigara vb. kullanimi, baba egitimi ve ailenin
geliri iki lise tlrG o6grencilerinin okulu terk etmeyi dislinme olasiliklari Gzerinde istatistiksel olarak
anlamh katkida bulunmamistir. Ancak bazi arastirmalara gére sinif tekrari okul terkinin gicla bir
yordayicisidir (Glick & Sahn, 2010; Jimerson, Anderson & Whipple, 2002). Sinif tekrari, yasca kendinden
kiiguklerle ayni sinifta 6gretim gérme, yani yasca olmasi gereken sinifin gerisinde bulunma anlamina
gelmektedir. Roderick’e (1991) gore yasca kendinden kiiguklerle ayni sinifta 6gretim gérmek, 6grencide
olumsuz sosyal ve duygusal etkiler olusturabilmekte ve onu okul terkine yonlendirebilmektedir. Bu
durumda arastirmada, sinif tekrarinin okulu terk etmeyi disinme olasiligina anlamh katkida
bulunmamasi, sinif tekrari sonucunda 6grencilerde olusan olumsuz sosyal ve duygusal etkilerinin anlamli
fark yaratacak dizeyde olmamasina baglanabilir. Bunun yaninda bilindigi gibi sinif tekrari, akademik
basari ve devamsizlik ile dogrudan iliskilidir. Bu degiskenlerin, sinif tekrari ile okul terki riski arasindaki
iliskiye aracilik etmesi arastirmada bu yonlu bir sonuca ulagiimasina yol agmis olabilir.

Arastirmada alkol, sigara vb. kullaniminin 6grencilerinin okulu terk etmeyi diisiinme olasiliklari
Uzerinde istatistiksel olarak anlamli katkida bulunmadigi saptanmis olsa da alanyazinda bu gibi
maddelerin kullaniminin okul terk etme olasiligini artirdigi belirtilmektedir (Balsa, Giuliano &French,
2011; DeSimone, 2010; Ogiilmis ve digerleri, 2013; Ozer ve digerleri, 2011). Bu ve benzeri maddelerin
kullaniminin  6grenci basari ve devamini olumsuz yodnde etkiledigi ve bu baglamda yasanan
olumsuzluklarin da okul terk etme riskini yiikselttigi bildirilmektedir (Balsa ve digerleri, 2011; DeSimone,
2010). Ancak arastirmada bu yonli bir sonuca ulasilamamistir. Yine alanyazina gore, disuk gelir okulu
birakmaya zemin hazirlamakta; okul terk etme ihtimalini yikseltmektedir. Okul terkinde ekonomik kisit
dnemli rol oynamaktadir (Eurydice, 2014; Karacabey & Boyaci, 2018; Ogiilmiis ve digerleri, 2013; White
& Kelly, 2010). Arastirmada gelirin okulu terk etmeyi diisinme olasiliginin anlamli yordayicisi olmamasi,
bu degiskende belirlenen kesme noktasi ile baglantili olabilir. Arastirmada her hiicreye diisen katilimci
sayisinda bir kisitla karsilasmamak icin gelir degiskeni 2019 Eylul ayr yoksulluk siniri degeri dikkate
alinarak yoksulluk siniri alti ve Ustl olarak kategorize edilmistir. Bu durum, gruplar arasindaki varyansi
etkilemis olabilir.

Sonug olarak bu arastirmada, katilimcilarin %15’inin okulu terk etmeyi disindigli, bu oranin
akademik liselerde %14, meslek liselerinde %17 oldugu saptanmistir. Universiteye devam etmeme
isteginin, disiplin cezasi almanin ve disik anne egitiminin hem akademik hem de mesleki liselerde
o6grencilerin okul terkini diisinme olasiliklarini yikselttigi tespit edilmistir. Devamsizligin ve okul disinda
gelir getiren bir iste ¢alismanin akademik liselerde, not ortalamasi diistkliginin ve sinif seviyesindeki
ylkselmenin ise mesleki liselerde okul terkini dislinme olasiigini ylkselttigi belirlenmistir. Sinif
tekrarinin, alkol ve sigara gibi madde kullaniminin, baba egitiminin ve aile gelirinin ise iki lise tiriinde de
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okul terkini disiinme ihtimali Uzerinde istatistiksel olarak anlamli katkida bulunmadigi gortlmistir.
Arastirma sonuglarina dayanarak bazi 6neriler getirilebilir.

Arastirma sonuglari, okul terki dustincesinin birbirleriyle iligkili birgok faktére bagli karmasik bir stireg
sonunda olustugunu gosteriyor. Bu bakimdan bu sorunla miicadelede ¢ok boyutlu, birbirlerini
destekleyen biitiinciil girisimlere ihtiyag oldugu soylenebilir. Ogrenci, veli, 6gretmen, okul ve diger
paydaslar arasinda gelistirilen dikey ve yatay isbirligi, 6grencilerin okulu terk etmeyi disiinme ihtimalini
disurebilir. Okul terkini disiinme ihtimalini etkileyen faktorler okul tiriine gore farklilastigi igin okul
temelli tarama ve miidahale modellerinin olusturulmasi onerilebilir. Yiksekdgretime devam etme
isteginin ve disiplin cezasi almanin hem akademik hem de mesleki lise 6grencilerinin okul terki
disiincesinde etkili oldugu goz onilinde bulunduruldugunda, 6grencilerin gelecek ve egitim
beklentilerinin yikseltiimesi yonindeki girisimler bu baglamda olumlu sonug verebilir. Bunun yaninda
ceza verilmesi gerektiginde, 6grenciyi fiziksel ve duygusal olarak okuldan uzaklasmayacak cezalarin
tercih edilmesi faydali olabilir. Yine, okul disinda bir iste ¢calismanin 6grencileri okulu birakmaya daha
yatkin kildigi diistintldiglinde, ¢ocuk isciligini engelleyecek yasal dnlemlerin uygulanabilirliginin takibi de
okul terki riskini azaltmaya destek verebilir. Terk riski tasiyan 06grencilerin tespiti ve dogru
yonlendirilmesi ve bu durumun okul terkine dayanmadan ortadan kaldirilabilmesi icin okullardaki
rehberlik hizmetlerinin nicelik ve nitelik agisindan giiglendirilmesi fayda saglayabilir. Arastirmanin,
Burdur il merkezindeki ortaégretim kurumlarinda 6grenim goren 6grenciler ile sinirli oldugu dikkate
alindiginda, benzer arastirmalarin daha genis tabanh biyik orneklemlerde, farkh il ve cografyalarda,
o6gretmen, yonetici, veli ve 6grenci gibi katilimcilarin gérisiine basvurularak tekrarlanmasi onerilebilir.
Yine farkli yontem ve desenlerin kullanildigi, farkh degiskenlerin dahil edildigi arastirmalarin bu
baglamda gecerli ve giincel verilere ulasmada 6nemli oldugu séylenebilir.

Sinirhihiklar

Arastirmanin sonuglari degerlendirilirken galismanin bazi sinirhliklarinin oldugu unutulmamalidir. 1)
Burdur ili 6zelinde yapilan bu arastirma, 2019-2020 6gretim yilinda merkez ilgedeki onuncu, on birinci ve
on ikinci sinif 6grencileri ile sinirhdir. Bu nedenle arastirmanin sonuglari bu ¢alismaya katilan 6grenciler
ve okullarla ilgilidir; diger egitim baglamlari icin gecerli olmayabilir. 2) Arastirmada okul terki distincesi,
halen 6rglin egitime devam etmekte olan 6grencilerin beyanina dayanmaktadir. Ancak okuldan ayrilma
sadece 6grencinin kararina veya istegine bagh bir olgu degildir. Atilma ya da disari ¢ekilme de okul
terkine neden olur. Bu durum arastirmanin sinirliliklarindandir. 3) Arastirmada okul terki distincesini
manidar olarak yordayip yordamayan degiskenler, kisisel 6zellikler ile sinirl tutulmustur. Oysaki okul
terkinin her zaman kisisel o©zelliklerden kaynaklandigi sdylenemez. Bu da arastirmanin bir diger
sinirhligidir. 4) Arastirmada mesleki liseler mesleki ortadgretim midirligine bagh okullar, akademik
liseler ortadgretim genel mudirligine bagh okullar ile sinirlandirilmistir. 5) Arastirmada, lojistik
regresyon analizi kullanilmistir. Arastirmanin sonuglari yorumlanirken bu hususlar goéz oOnlinde
bulundurulmahdir.
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