EURASIAN JOURNAL OF TEACHER EDUCATION

Year: 2020 Volume: 1 Number: 2 Pages: 148-171

Feelings and Problems of being a Turkish ELT Graduate Student: A
Qualitative Study on Graduate Student Perceptions

Giilin Zeybek!, Manolya Tunger?
L {®Isparta University of Applied Sciences, Turkey, zeybekgulin@gmail.com
2{» Afyon Kocatepe University, Turkey, manolyatuncer@gmail.com

To cite this article:

Zeybek, G. & Tunger, M. (2020). Feelings and problems of being a Turkish ELT graduate student:
a qualitative study on graduate student perceptions. Furasian fJournal of Teacher Education,
1(2),148-171

Received: 06.14.2020 Accepted: 08.12.2020
Abstract

The present study investigated graduate students' feelings and problems in the Turkish English Language
Teaching setting. The purposeful sampling method was chosen in order to have a deeper understanding
of their perceptions related to being a graduate student. Attending Master's and Doctorate Programs in
English Language Teaching at different state universities, four MA and four Ph.D. students took part in
the study. The data were gathered through semi-structured interviews. A Phenomenological Qualitative
Approach was adopted for the study, and the Inductive Analysis Method was employed for the data
analysis. The outcomes of the study yielded that Graduate Students experienced both negative and
positive feelings such as "professional satisfaction" "self-confidence", "excitement", "indecisiveness",
“pressure”, “lack of satisfaction”, and “confusion” during the different periods of their studies. Moreover,
“commuting”, “limited time”, and “lack of knowledge on research methods” were stated among problems
they encountered throughout their graduate education process. In order to better understand the
professional development processes of English Language Teaching graduate students and to improve the
quality of graduate education, it is crucial to discover students’ feelings and problems through their
lenses by analysing the possible causes indicated by them. Furthermore, this will shed light on detecting
and overcoming the problems other graduate students may encounter in another English Language
Teaching context.
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Tiirkiye’de Ingilizce Ogretmenligi Lisansiistii Ogrencisi Olmanin Duygu ve
Sorunlar: Lisansiistii Ogrencilerinin Algilar1 Uzerine Nitel Bir Calisma

Oz

Bu calismada, Tiirkiye’de ingilizce Ogretmenligi alanindaki lisansiistii 6grencilerinin duygulari ve bu
ogrencilerin yasadiklar problemler incelenmistir. Lisanstistli 6grenci olma hakkindaki goriislerini daha
detayli anlayabilmek i¢in amagh 6rnekleme yontemi tercih edilmistir. Arastirmaya, Tiirkiye'deki farkli
devlet iiniversitelerinin Ingilizce Ogretmenligi lisansiistii programlarindan dért yiiksek lisans ve dort
doktora 6grencisi katilmistir. Arastirma verileri yari-yapilandirilmis gériisme yontemi ile toplanmistir.
Arastirmada Fenomenolojik yontem kullanilmistir. Veri analizleri Tiimevarimsal Analiz Yontemi ile

ANTES

yapilmistir. Arastirma sonuglarina gore, lisansiistii 6grencilerin “mesleki tatmin”, “6zgiiven”, “heyecan”,
“kararsizlik”, “baski altinda olma”, “tatmin olmama” ve “zihin karisikligl” duygularim lisansiistii
calismalarinin farkli dénemlerinde yasadiklari ortaya ¢ikmistir. Yine bu siirecin gesitli basamaklarinda
ogrencilerin karsilastiklar1 problemlerin “bir sehirden digerine gidip gelme”, “kisith zaman” ve
“aragtirma yéntemleri ile ilgili bilgi eksikligi” oldugu belirtilmistir. Ingilizce Ogretmenligi lisansiistii
ogrencilerinin mesleki gelisim siireglerini daha iyi anlamak ve lisansiistii egitimin kalitesini artirmak
icin, belirttikleri olas1 nedenleri analiz ederek 6grencilerin duygularini ve problemlerini kendi bakis
agilarindan incelemek onemlidir. Aynm zamanda bu, farkh bir Ingilizce Ogretmenligi programindaki

lisansiistii 6grencilerinin de problemlerinin saptanmasi ve ¢dziimiine de 151k tutacaktir.

Anahtar Kelimeler: Lisansiistii Egitim, Lisansiistii Ogrenciler, ingiliz Dili Egitimi, Duygular, Sorunlar,
Oneriler.

Introduction

As a significant step for raising scientists, academicians, and senior executives (Seving, 2001),
graduate education (GE, henceforth) bears an essential responsibility for researching the various
issues of a country and training a high-quality workforce that it needs (Karakiitiik, 2002). The
quality of this process is quite crucial in order to pursue an effective and productive academic
career (Ozmentas & Ozmentas, 2005). Studies on GE indicate that the needs, expectations, and
views shape graduate students’ (GSs, henceforth) success as it has various positive and negative
effects such as motivation (e.g. Saracaloglu, 2008), self-efficacy (e.g., Gokcek et al.,, 2014), anxiety
(e.g., Onwuegbuzie & Wilson, 2003), and isolation (e.g., Ercisen & Bolliger, 2011).

Studies on GE have primarily focused on various problems of GSs throughout this process
(Arabaci & Akilly, 2013; Coruk, et al., 2016; Gomleksiz & Yildirim, 2013; Sayan & Aksu, 2005) and
tried to offer solutions for these problems (Karaman & Bakirci, 2010). Furthermore, the attitudes
of GSs (Erkilig, 2009; Unal & flter, 2010) and the effectiveness of GE curriculums (Kirmizi, 2011;
Kiiciikoglu, 2015) have also been under research for some time. However, a scarcity of research
on feelings of GSs emerged during the process of their graduate studies stands out among the
literature on GE. Furthermore, in the Turkish context, the number of English Language Teaching
(ELT henceforth) Departments offering BA degrees is increasing and as a result the need for
highly-trained professionals in the field is emerging as well. Thus, an in-depth investigation of the
affective issues, problems, perceptions, and feelings of graduate ELT students need to be
conducted in order to point out the existing circumstances to enhance the quality of GE. It is
significant to carry out a comprehensive study in order to reveal the problematic issues and
feelings at each stage (pre-, while and end) of GE that need to be acknowledged, solved and
improved for ELT GSs. By doing this, it will also give a thorough framework of GSs’ feelings for the
other GSs studying in ELT programs as well as the academicians. Another significance will be the
contribution of the current study to the literature on GE students’ professional development
processes. Therefore, by understanding the feelings, problems, and how these students handle
these problems, it will be easier to understand and modify the problematic issues for other
students in the program. In this respect, the following research questions are posed:
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1. What are the feelings of GSs studying at ELT Departments in Turkey?
2. What are the problems encountered by ELT GSs?
3. How do they deal with these problems?

Motives to Become a Graduate Student

Graduate studies have many barriers that students have to deal with in order to be able to
complete their studies successfully (Merg, 2016). The psychological issues are of vital importance
that should be considered carefully in this period. There are various reasons leading individuals
to become a graduate student. One of these reasons is their socioeconomic background. Ethington
and Smart (1986) expressed the role of socioeconomic background for entering a graduate
institution. Supporting this result, Song et al. (2008) emphasized the family background and
concluded that the likelihood of participants’ pursuing an advanced degree increases depending
on their parents’ higher level of education. As one another element, the candidates having rural
backgrounds reported pursuing an advanced degree at lower levels as compared to the others
(Song et al.,, 2008). Furthermore, undergraduate experiences were also detected as an important
element in attending a graduate school (Ethington & Smart, 1986).

Studies conducted in Turkey have mostly revealed that GSs want to pursue an academic
career in order to be more proficient in their field of study (Gémleksiz & Yildirim, 2013; Incikabi
et al, 2013; Oren et al,, 2012; Savas & Topak, 2005) and they believe that they will become a
successful scientist (Aslan, 2010; Incikabi et al., 2013). Furthermore, Savas and Topak (2005)
state that benefiting from student rights and gaining an advantage over others when being
employed are other factors directing them to graduate studies. Other motives have been found as
developing oneself in conducting research, having scientific knowledge and efficacy, being a well-
equipped individual, working at a university, being an academician, contributing to the field,
learning how to research scientifically, making a difference in professional life, being up to date to
the innovations in the field, familiarizing with the university culture, contributing to the
community, and being productive and prestigious (Gomleksiz & Yildirim, 2013).

Feelings of GSs
Anxiety

Anxiety can be defined as not being able to deal with a threat to emotional, mental, spiritual,
and physical health, where this threat can be perceived as real or imaginary (Seaward, 2002).
Research has shown that there has been a 16% increase in GS anxiety levels since the 1950s
(Twenge, 2000). As a result of increased anxiety among GSs, low self-esteem levels, unhealthy
behaviours like consuming junk food, abandoning exercising have been observed (Hudd et al.,
2000). The causes of these behaviours have been found to be as experiencing role conflict in their
academic and personal lives, having time management problems, and dealing with financial
pressure (Hudd et al.,, 2000). If these GSs cannot find any solutions for the problems stated above,
then they experience physical and mental exhaustion, guilt for their choices and priorities,
depression, and burnout (Offstein, et al., 2004).

The most frequently experienced anxiety type among GSs is statistics anxiety (Onwuegbuzie
& Wilson, 2003). Due to the negative effect of their anxiety, GSs have been found to postpone
taking such courses until the end of their graduate program (Onwuegbuzie, 2004). Furthermore,
the performances of GSs have been found to be affected negatively because of their statistics
anxiety (Onwuegbuzie, et al., 2000). Attitude studies also found out that these students show a
negative attitude towards statistics (Mills, 2004).

In the Turkish context, GSs have defined their research anxiety as not conducting research
until it is necessary, feeling uneasy during research, having low self-esteem in determining the
research topic, and feeling tediousness when being obliged to do research (Békeoglu & Yilmaz,
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2005, Merg, 2016). According to the outcomes of Koksal and Razi (2011), the most demanding
and challenging side of conducting research is to write a discussion part. Furthermore, negative
correlations have also been found out between Turkish GSs’ anxiety levels and research self-
efficacy levels (Tekin, 2007), and between research anxiety and critical thinking abilities
(Bokeoglu & Yilmaz, 2005).

Academic Motivation

Academic motivation has the necessary energy to produce academic work (Bozanogluy,
2004). Pursuing GE depends on both internal and external motivating factors. Internal factors,
having two branches -social and science related-, are related to individuals’ wishes or
circumstances. Social-related issues include providing social development, improvement in the
profession, being aware of the current topics, individual satisfaction, having a social position, and
making life more entertaining and enjoyable. Science-related factors can be listed as academic
development, wishing to become an academician, and working for the improvement of science.
Connected to the outside elements, external factors consist of the impact of family, colleagues,
peers, and academic environment (Incikabi et al., 2013).

[solation may stem from different reasons such as being older or younger than other GSs,
having a full-time job, residing far away from the graduate school, and having young children
(Ericsen & Bolliger, 2011; Thomas et al., 2007). Students in their undergraduate schools can
engage with various activities offered by their universities to minimize their feeling of isolation.
However, GSs seem to be uninterested in those activities, which may cause the feeling of repeating
the same things, and result in isolation (Kohun & Ali, 2005). The feeling of isolation may even lead
to attrition among doctoral students (Hawlery, 2003; Lewis et al., 2004).

The reasons for feeling isolated can show differences in the years that GSs go through. As
Ali and Kohun (2006) stated, the first years of graduate studies may confuse GSs about the
program and the requirements, which may lead to a feeling of left behind. Graduate programs
leave their students alone in dealing with such feelings, and students who are unprepared for that
psychological isolation may result in dropping out of graduate school (Ali & Kohun, 2006). During
their second year, especially doctoral students are challenged by several factors, such as taking a
comprehensive qualifier exam and finding a research topic for their dissertations. Since these
students take this exam alone and have unique dissertation topics, the process may make them
feel isolated from their peers, which may also lead to the feelings of left behind and overwhelmed
(Ali & Kohun, 2006). Furthermore, time constraints during the dissertation writing process may
isolate GSs from their social lives and puts the student under pressure (Hockey, 1994). Also, this
type of individual work prevents students from getting help from their peers who are working on
similar topics because of a lack of communication and leads to isolation as well (Hawlery, 2003).

Academic Self-Efficacy

Academic self-efficacy can be described as individuals’ perceptions related to their own
competencies required to attain their academic aims (Bandura, 1997) and one’s opinions that
s/he can accomplish a specific academic task (Schunk, 1991). According to Gokgek et al. (2013),
students’ perceptions play a crucial role in their graduate studies. The rise in students’
perceptions related to their academic studies leads them to achieve in a more natural way (Gokcek
et al,, 2013). Academic self-efficacy is detected to have a direct connection with performance and
expectations in academic settings and also indirect one with stress, satisfaction, and dedication to
carry out the studies (Chemers et al., 2001).

Affiliation, critical thinking skills, involvement, professional skills, knowledge, and absences
have been found to play an effective role in self-efficacy levels of GSs (Byer, 2002). Furthermore,
some studies have found out a relationship between self-efficacy and anxiety in an academic
environment. Solberg and Viliarreal (1997) conducted a study in a Latino college setting, and the
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outcomes of the study indicated a significant negative relationship was found between students’
academic self-efficacy and anxiety. Similarly, research conducted in US and Turkish contexts
found out a negative correlation between self-efficacy and anxiety (Merg, 2016; Torres & Solberg,
2001)

Problems of GSs

MA and PhD students can encounter problems at different levels of graduate studies (course
phase and dissertation phase) and many researchers focused these problems in the literature as
problems related to their advisors (Arabaci & Akilli, 2013; Coruk et al., 2016; Gomleksiz &
Yildirim, 2013), work and managerial sources (Arabaci & Akilli, 2013; Coruk et al, 2016;
Gomleksiz & Yildirim, 2013; Sayan & Aksu, 2005;), family and finance (Arabac1 & Akilli, 2013;
Gomleksiz & Yildirim, 2013), courses, program, and research (Arabaci & Akill;, 2013; Aslan, 2010;
Coruk et al, 2016; Gomleksiz & Yildirim, 2013), and professors (Arabaci & Akilli, 2013; Gomleksiz
& Yildirim, 2013; Sayan & Aksu, 2005).

According to Arabaci and Akilli (2013), GSs may indicate that they have problems with their
advisors due to miscommunication, insufficient guidance and help, conflict in ideas, having
different research interests from the advisor, and advisor’s rejection to the dissertation topic. In
another study, Coruk et al. (2016) listed some problems occurred related to advisors which were
enrolment problems to a course on account of not announcing the scores on time, lack of guidance
related to course choices, communication problems such as failing to reach to advisors, and
problems depending on lack of communication between students and lecturer. Additionally,
Gomleksiz and Yildirnm (2013) found out some other problems emerging from
miscommunication, time constraints, and insufficient help of the advisors.

One of the problems that GSs mostly encounter is to take permission for their courses from
their work (Arabac & Akilli, 2013; Gomleksiz & Yildirim, 2013). Similarly, Coruk et al. (2016)
have also pointed out inappropriate course days and hours, difficulties in attending to those
courses, and limited time for completing the course period as problems for the working students
in the same category. Some of the GSs complain of their heavy workload, and they express that
they cannot study properly for their graduate lessons due to these reasons (Arabaci & Akill,
2013). Sayan and Aksu (2005) focused on another group of GSs who were not academic staff and
reported their problems related to their requirements of the workplaces as taking permission
from their working institutions, having courses and other duties in their working places, and
determining the place of appointment. Moreover, the outcomes of this study revealed that some
of their administrators and colleagues’ attitudes and behaviours towards their academic studies
were negative (Sayan & Aksu, 2005).

Coruk et al. (2016) emphasized the issue of planning the course schedule and arranging
many courses on the same day for the sake of preventing the attendance problem. Therefore,
students struggle with a busy course day that may lead to exhaustion. GSs may also have
difficulties in carrying out research (Arabaci & Akilli, 2013), understanding methods and
techniques (Arabaci & Akilli, 2013; Aslan, 2010), using statistics (Aslan, 2010), dealing with
quantitative and qualitative data analysis (Aslan, 2010), getting prepared for the exams (Arabaci
& Akilly, 2013), evaluating the process (Aslan, 2010; Gomleksiz & Yildirim, 2013), reviewing the
literature (Gomleksiz & Yildirim, 2013), considering research ethics, preparing a project, finding
a topic for their thesis (Aslan, 2010), and combining theory and practice, utilizing various
procedures and techniques for research (Gomleksiz & Yildirim, 2013; Sezgin et al. 2011).

The lecturer related problems can be listed as having different expectations from the course
lecturers, reflection of their personal problems to the students, and misdirection for the
requirements of the courses (Arabaci & Akilli, 2013). In the study of Sayan and Aksu (2005), it
was reported that lecturers had negative attitudes towards the GSs who were not academic staff.
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In the previous studies, a broad picture has been drawn related to GSs as a whole. In the
studies discussed so far, GSs’ perceptions have been investigated, especially in department-based.
The purposes of these studies have been to reveal students’ feelings, problems, and ways of
handling these problems within the scope of specific departments. Although the studies have
mainly focused on specific areas (Cimen, 2015; Dogan & Abd-El-Khalick, 2008; Ozcan, 2014), to
the knowledge of the researchers of the present study, a scarcity of research has been found
focusing on GSs’ in ELT Department. The perceptions and ideas of the GSs should be investigated
in order to shed light on the issues and guide for the other members dedicating themselves in this
way. The manuscripts should be prepared in the form of "Introduction”, "Method", "Findings
(Findings and Discussion)" and "Conclusion (Conclusion and Discussion)". In the introduction
part of the manuscripts, information should be given about the purpose and importance of the
study, a theoretical framework should be established and a literature review should be made.
Research problems for qualitative research, research questions or hypotheses for quantitative
research must be given.

Method

The current study was designed as qualitative research. The qualitative study aims to be able to
comprehend the central phenomenon in detail (Creswell, 2012). In this study, the purpose was to
have a comprehensive understanding of the feelings and problems of ELT GSs. Furthermore, this
study adopts a Phenomenological Approach used for the individual or a group of people to
investigate, define, explain, and interpret the rich details in the meaning, structure, and essence
of the experiences about a case (Grbich, 2013; Patton, 2002). Thus, the researchers of this study
aimed to define, explain, and interpret the feelings and problems of ELT GSs studying in GE
programs of different state universities in Turkey.

Participants and Research Site

Participants were chosen among students pursuing their graduate studies in ELT at different state
universities in central and south Anatolia in Turkey. In determining participants, purposeful
sampling method, a term for qualitative sampling, was used. Purposeful sampling aims to
specifically select sites or individuals in order to have a deeper understanding of the central
phenomenon (Creswell, 2012). Due to its nature of presenting the complexity of the world by
demonstrating various perspectives of human beings, it is crucial to construct that complexity in
the selection of participants. For this reason, using maximal variation sampling, the participants
were chosen among GSs who were at different phases of their graduate programs. The maximal
variation sampling strategy is generally used for cases and individuals having specific distinctive
characteristics to be studied comprehensively (Creswell, 2012). Participants’ age, gender,
profession, and the phase they are at in their graduate studies are presented in Table 1.
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Table 1.
Participants’ gender, age, profession, and phase
Gender Age Profession Phase

P1  female 23 Research Assistant At the beginning of the MA course
phase

P2  female 25  English Teacher & Principal at a In the phase of taking Master’s

state secondary school courses

P3  female 26  Research Assistant In the phase of writing Master’s thesis

P4  female 27 English Language Instructor Just finished writing Master’s
thesis/going to defend her thesis

P5  female 27  Research Assistant In the phase of taking Ph.D. courses

P6  female 38  English Language Instructor At the end of Ph.D. courses

P7  female 26 Research Assistant In the phase 'of prepa.lr.ing for the
comprehensive qualifier exam

P8  female 32 Research Assistant Ir.1 the phfase of writing a Ph.D.
dissertation

In total, eight GSs studying at MA and Ph.D. programs in English language teaching were
included in this study. In order to provide maximal variation, one student was chosen from each
phase of the graduate program. Among all these participants, P2, P4, and P6 were commuters and
were coming from outside the city to complete their degrees. P4 and P6 spent approximately four
hours, and P2 spent nearly 16 hours each week on the road.

The research assistants were supposed to fulfil some departmental duties apart from
dealing with their own studies. These duties assisted some BA degree courses, invigilating
midterm, and final exams, having some administrative duties (e.g. being the Erasmus exchange
program coordinator). P2, as a principal in a state secondary school, had a relatively less loaded
course program. However, she had managerial duties and responsibilities. P4 worked as an
English instructor at a private university. She taught English approximately five hours each week
at the School of Foreign Languages, offering preparatory courses.

Additionally, she worked at the testing office of the same department, which took most of
her time and effort. P6 was an English instructor, and she worked in a state university at the School
of Foreign Languages. Her weekly schedule includes approximately 15 hours, and she had the duty
of an in-service teacher training coordinator. All participants were single except for P6. While P4
stayed with her family, the others led a single life. P6 was married, and she had an eight-year-old
boy. During her weekly travels for Ph.D. courses, she stayed at the house of her mother living in
the same city with the university, from which P6 took her Ph.D. courses.

A wide range of courses is offered to these students from their graduate programs, including
methodology, research, and linguistics. The students are required to attend all the lessons and
fulfill the other requirements in order to pass these courses. Among those requirements, the
students are supposed to make presentations, write research articles, read the weekly assigned
articles and chapters, take a midterm, final exams, and so on. In order to graduate from ELT MA
and Ph.D. programs, students have to take all the necessary credits and courses in addition to
writing a thesis.

Data Collection Tool and Procedure

In order to collect data, semi-structured interview questions were prepared by the researchers.
Semi-structured interviews include a set of pre-prepared questions in an open-ended format to
elicit elaborated answers to the issues raised (Dornyei, 2007). As Dornyei further states, this type
of interview aims to guide and direct the interviewee, but leave some space for elaboration on
some interesting issues. In this way, the researcher gains an in-depth overview of the
interviewee’s story. Therefore, eight questions were constructed, and checked by two experts on
qualitative research in order to enhance the trustworthiness of the data collection tool.
Furthermore, the interview questions were also piloted with two GSs from both MA and Ph.D. ELT
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programs. Necessary changes were made in wording in order to enhance the comprehensibility
of the questions.

At the beginning of the interview, the researchers asked the first two questions, “How long
have you been a graduate student” and “what is your daily life like a graduate student” to create
an initial rapport with their interviewees. Later on, four questions aiming to understand the
feelings of the participants were posed: “why did you decide to have an academic career”, “has
being a graduate student been what you expected and what did you expect before entering the
program”, “how do you feel as a graduate student”, and “what kind of experiences make you feel
like that”. Lastly, two questions were directed to elicit the problems that GSs may encounter or
had already encountered and possible solutions they would offer: “what potential problems might
GSs experience during this process” and “have you experienced any of these problems and how
did you deal with it”. As a final closing question, researchers asked the participants the following
question: “is there anything else you would like to add?”.

One-on-one interviews took place for each participant. This type of data collection process
requires the researcher to ask previously planned questions to each participant at a time
(Creswell, 2012). Before the interviews, the consent of the participants was taken, and they were
informed that their responses and identities would be kept confidential. The questions were
directed to the participants in a quiet environment whenever the interviewees were available.
The researchers recorded the answers. All the interviews were conducted in interviewees’ native
language (Turkish) in order to eliminate any language barriers and help participants reveal their
thoughts freely. The quotations taken from the scripts were translated into English by the
researcher and checked by another expert from the field.

Data Analysis

Data gathered from interviews were analysed qualitatively. In the analysis of qualitative data, the
Inductive Analysis Method was adopted. Inductive analysis is generally defined as revealing
patterns, themes, and categories in a data set. In other words, inductive analysis is expressed as
the analysis from the data (Patton, 2002). If there is a structure sought in accordance to answer
the research questions of the data, deductive analysis is preferred (Yurdakul, 2016). Hence, the
researchers of this study aimed to seek feelings and problems of ELT GSs in line with the
categories of the previous research on GE.

The researchers transcribed the recorded answers of the interviewees. The transcriptions
were analysed by two researchers in the field separately by coding the data under the categories
of feelings and problems. Later on, the codes determined by these researchers were analysed
together by discussing each and every utterance of each participant leading to that code in order
to ensure the trustworthiness of the findings. As the next step, the codes were grouped under sub-
themes, and a total of 23 sub-themes were determined under two main themes: feelings and
problems of ELT GSs. In the method section, it should be explained in detail how the work was
done and ethical rules were followed. In this section, it is suggested to include research model,
participants, data collection tools, data analysis, validity and reliability subtitles. Qualitative
research should also include the role of researcher.

Findings and Discussion

The data collected through interviews with eight participants have been grouped under two main
themes: feelings and problems. Each theme is presented under a sub-title. Even though each case
represents one stage, the participants did talk about their previous stages and their feelings.
Therefore, the themes and sub-themes were exemplified and explained by taking more than one
participant into account.
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Feelings of ELT GSs

As aresult of the data analysis, a total of 17 sub-themes have emerged at four different stages of
graduate studies of the participants and grouped under the first main theme: ‘feelings’. The
distribution of the sub-themes, according to the first main theme, is presented in Table 2.

Table 2.
The distribution of sub-themes according to the main theme 1. feelings
Sub-themes according to the main theme 1: feelings
At the beginning of the GE, students feel...
e anxious
e confused
e disappointed
e dissatisfied
During the courses, students feel...
e satisfied
e motivated
e self-confident
e under pressure
While writing their theses, students feel...
e excited
e indecisive
o demotivated
isolated
e under pressure
After writing their theses, students feel...
e unconfident
e anxious
o dissatisfied
o relieved

At the beginning of the GE, the participants mostly felt anxious, confused, disappointed,
and dissatisfied. P1 and P3 mostly articulated these negative feelings. According to P3, she felt
anxious about her perceived low self-efficacy at the beginning of the courses. She stated her
feeling as:

“I mean, I always had this question in my mind whether I can do it or not. As anxiety, | was
seriously anxious about whether I can do it. However, later on, as I moved into the courses,
and yes, as [ worked on something, I thought I could do this...I was always suspicious about
whether [ can achieve it. But, after the courses, I gained confidence in myself.” (P3)

It has been known that increased anxiety among GSs is related to low self-esteem levels
(Hudd et al,, 2000). P3 indicated that her anxiety was a result of her not believing in her success
in the courses. According to Gokgek et al. (2014), self-efficacy is a crucial element in pursuing
graduate studies and leads to success. If students feel that they are not competent in meeting the
requirements of their courses, as P3 did, then it is not surprising that they experience a decay in
their self-efficacy, dedication to carry out these courses and satisfaction, and an increase in anxiety
levels (Chemers et al., 2001). The participant had low self-efficacy levels believing that she had a
lack of skills, knowledge, or other absences, which are some of the factors affecting self-efficacy
(Byer, 2002). The feelings of anxiety and confusion was uttered by GSs pursuing their MA studies,
which shows that as students move on in their GE processes they somehow figure out dealing with
these feelings. Thus, it can be said that GSs can better manage this process in time.

In terms of dissatisfaction, P1 indicated that she was not very satisfied when she first
encountered the courses. She was expecting a bit more sophisticated and theoretical knowledge
compared to the courses she had taken in BA. She was expecting to deepen her scientific
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knowledge and enhance this knowledge with current innovations in the field, which are factors
affecting people’s choices to become an academician in Turkey (Gomleksiz & Yildirim, 2013,
Incikabi et al., 2013). For this reason, P1’s lack of satisfaction can be explained by her enthusiasm
to learn new things in the field. At the first stage of MA, this enthusiasm should be met by the
lecturers of MA programs in order to meet the expectations of their GSs.

Contrary to the beginning of GE, the participants indicated both positive and negative
feelings while they had graduate courses. P2, who was an English teacher and a school principal
at a state secondary school and taking MA courses at the time of the interview, indicated that when
she started taking courses, she felt more professionally satisfied and self-confident, which can be
counted as positive feelings at this stage. According to P2, she enhanced her knowledge in the field
as she took more and more courses on English language teaching, which helped lessons with
secondary school children. Likewise, P5, who was at the stage of taking Ph.D. courses, was glad to
be a graduate student because academic studies were within her area of interest. P5 explained her
satisfaction as:

“When I graduated from the university, I did not work for a while. I was interested in academic
studies. I did not want to work neither as a teacher at a state school nor as an instructor at a
university. [ was interested in academic studies more... Now,  am happy to be here.” (P5)

P5’s desire to become a member of academic community shows similarity with the
outcomes of previous studies conducted on GSs in Turkey for one of the motives to pursue an
academic career as being an expert in the field of study (Gémleksiz & Yildirim, 2013; incikabi et
al., 2013; Oren et al, 2012; Savas & Topak, 2005). In P2’s statements, it is seen that her
professional satisfaction is heavily related to her eagerness to enhance her knowledge in her field
of study. Being well equipped (Gémleksiz & Yildirim, 2013) is also observed to be connected with
being academically motivated for learning in P2’s situation. As Entwistle (1968) states, there is a
positive correlation between these two factors. These results indicate that, Turkish ELT GSs feel
motivated and qualified when they see themselves as experts in their fields of study.

Being professionally self-confident was another feeling that P2 uttered in her interview. P2
felt productive and prestigious in front of her students, and she made a difference in her
professional life after taking MA courses which were also feelings found in a previous study
(Gomleksiz & Yildirim, 2013). Similarly, one of the sources of Ph.D. students’ happiness was
conducting effective academic studies and publishing them. P7 expressed her satisfaction with
this situation, and this is consistent with the outcomes yielded in the research of Gomleksiz and
Yildirim (2013) that candidates would like to improve them for carrying out successful studies.
In the present study, P7 was also aware of the financial support of her university that was not the
same for all academicians, and she was content with this situation and felt lucky. P5 also expressed
her happiness in having academic studies. She explained her pleasure with overlapping of her
sense of wonder and love of learning new things with one requirement of carrying out an
academic study.

“We constantly see new things related to our own area or statistics. If you like studying always
and being a student, it will be appropriate for you. Thus, I am delighted. I always consider
searching for new things. When [ hear something new, I need to search it from Google, and this
is what I do for all the other things in my life. So, it is very good for me.” (P5)

These results are in good agreement with the other studies that pointed out having scientific
knowledge and being up to date to the innovations in the field (Gémleksiz & Yildirim, 2013), and
being aware of the current topics (Incikabi et al., 2013). Therefore, they will not feel fallen behind
contemporary researchers and this triggers their motivation to continue their studies. Moreover,
P5 also stated to be satisfied with contributing to the academic area despite having difficult times.
This outcome concurs with the one concluded in the study of Incikabi, et al. (2013) namely
“academic development” and “working for the improvement of science”, and also in the study of

» o«

Gomleksiz and Yildirim (2013) in terms of “being an academician”, “contributing to the field”, and
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“making a difference in professional life.” This also shows that, no matter how difficult it is for
some GSs, they feel happy that they form the building blocks of the field as researchers. Producing,
being excepted as researchers and seeing the results of their efforts lead to satisfaction among
ELT GSs.

Similarly, one of the participants, P5, expressed her “motivation” as a crucial element for
carrying out successful studies. She emphasized the need for constant development. According to
her, it is not possible to maintain academic studies without having internal motivation. Similarly,
P6 also highlighted the importance of professional development for her case. Her intrinsic
motivation can be clearly understood from her internal speech as follows:

“You are doing this because you want it, so I have to study not for completing the courses
quickly and becoming an assistant professor but for learning new things.” (P6)

In terms of internal motivation, these results agree with those of Incikabi et al. (2013).
Moreover, it can be clearly seen that both P5, who was a research assistant, and P6, who was an
instructor living and working in another city, indicated that they were motivated highly for
pursuing academic studies. Arising from internal factors, both P5 and P6 reported having a desire
to learn new things and developing their abilities. Therefore, even though P1, talked about how
she was confused at the very beginning of this process, P2 stated positive feelings and gains after
taking some courses. Even though these courses put P2 under pressure, at least she knew what to
do in her professional life with the knowledge she gained from those courses. She blamed heavy
load of course requirements and limited time to meet those requirements for putting her under
pressure. She explained these two sources for this negative feeling as:

“Especially, there is a known fact named homework load that there are times that you write
75 annotated. This can take 50-55 pages, depending on yourself. Reading and analyzing them
one-by-one. I think this is an excessive load for a course. As said, you are conducting research.
And this happens only in one term. The course lasts one term. The thing you want to do
sometimes does not emerge in one term. It sometimes becomes roughly sketched out thing.”
(P2)

P2 pointed out here actually how important time-management is and how it is related to
anxiety. Similarly, attending Ph.D. courses, P5 pointed out her feeling of being under pressure as
the unclear criteria for papers that GSs have to prepare until the end of the course period. The
part(s) that professors wanted them to submit for a date or due date for the paper could be
uncertain in some courses, which caused stress for her. Feeling under pressure is one of the ways
that anxiety emerges in a person. As Hudd et al. (2000) suggest, there is a positive correlation
between two factors, and as time-management problems increase, GSs’ anxiety levels increase as
well. The course load is more or less the same in all ELT graduate programs. There may be little
differences, but students have to keep up with many reading assignments, presentations, papers,
and so on. Therefore, by looking at the feelings that emerged after this overload and the quality of
the works, the curriculum may be reconsidered and be disburdened for these students.

Having a family, P6 had different roles and responsibilities than the other participants. For
instance, one of her social roles was to bring up her little son, and she spent time with him, and
her husband and other family members helped her with her responsibilities related to her son. On
the other hand, she was a graduate student, and she tried to study as much as possible, and she
had success in her Ph.D. studies. Therefore, she reported having feelings of great pleasure with
both her family and herself. Thus, P6 was a very good example as a mother, wife, and, at the same
time, being a Ph.D. candidate at the age of 40 with the support of her family.

While writing their thesis, the participants reported that they mostly experienced negative
feelings such as being indecisive, demotivated, isolated, and under pressure. Recent studies have
reported that GSs feel tedious and anxious and have low self-efficacy levels with a decrease in
their critical thinking abilities when they have to conduct research (Bokeoglu & Yilmaz, 2005;
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Tekin, 2007; Koksal & Razi, 2011). P3 stated that she was excited when she passed to the thesis
writing stage. Along with this excitement, she also expressed being indecisive in finding a research
topic for her thesis. The biggest dilemma she was in was whether the research topic she chose was
a valid one or not. This question even encompassed her daily life. Most GSs have difficulty in
finding a research topic for their thesis (Aslan, 2010). It can be concluded that GSs, especially in
MA degrees, do no reach the necessary levels to be able to devise and conduct a research
independently. Thus, guiding these GSs is significant to eliminate the above stated negative
feelings before they progress to writing their theses.

Another negative feeling that was stated by two cases was feeling under pressure. According
to them, they felt under pressure because of two reasons: (1) the deadlines of each stage in the
thesis process and (2) being alone at all the stages of this process. Advisors’ lack of guidance,
communication problems, and their insufficient help can sometimes cause negative feelings for
GSs (Arabaci & Akilli, 2013; Coruk et al.,, 2016; Gomleksiz & Yildirim, 2013). In this case, P4
suffered from being under pressure since she was all alone at all stages of the thesis writing
process. She stated her feelings as:

“Actually, I thought it would be easier. Previously I thought that the lecturers would be more
helpful. However, it did not turn out as I expected. [ saw that I have all the responsibility. I
mean, you have to decide on everything on your own from all of the literature review to what
kind of research you will conduct. [ mean, my situation was like that. I never get any help from
my advisory at those points. I decided on everything on my own.” (P4)

These show the importance of being supported in the whole process of GE and the
participants’ utterances indicate that ELT GSs are left alone by their professors especially in their
decisions with theses and dissertations, which cause undertaking more responsibilities that one
GS can take. The reason for this can be the heavy work load that professors have and as a result
limits their time in advising GSs.

Apart from these negative feelings, P3 explained her excitement as being happy and zealous
at this stage. Both of these good feelings can be related to completing something during MA. As
GOomleksiz and Yildirim (2013) found out in their study, being an academician is one of the
motives that GSs have in pursuing their academic studies. It can be seen in P3’s statements that
she was quite eager to be an academician, and that made her feel happy in all the stages she
accomplished. P3’s positive feelings are the ones that all students should experience. Even though
she felt indecisive and under pressure like P4, she did not indicate any loneliness during these
stages. This may be a distinctive factor in both cases’ feelings. As they stated earlier, P3 was a
research assistant at the university she pursued her MA, but P4 lived in another city, and she had
a distant relationship with her advisor. The distance factor may affect the feelings of these GSs.
Therefore, it can be said that being close to their advisors can help students develop more positive
feelings during this stage.

Another participant, P8, desired to learn something while taking pleasure while writing her
Ph.D. dissertation. Instead of completing it, she would like to develop her knowledge and skills.
Her intrinsic motivation played a crucial role in this developmental process. This outcome is
similar to the results revealed in the study of Incikabi et al. (2013) at the point of making graduate
student’s life more entertaining as engaging in academic studies. According to the participants’
statements, they were happy with being a member of an academic environment and motivated
for improving their knowledge and skills that were also concluded in the other studies (Gomleksiz
& Yildirim, 2013; Incikabi et al., 2013; Oren et al., 2012; Savas & Topak, 2005).

The participants also indicated feelings of isolation and demotivation while they were
writing their thesis. P4 highlighted isolation. Even though she tried to make plans and work in a
disciplined way, she expressed how hard it was as:
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“I cut down on my hobbies, thinking that [ have to finish my thesis. Especially reading books, I
mean. Instead of relaxing at the weekends, I read for my thesis. The thesis always occupied my
mind.” (P4)

It is known that GSs have role conflicts in their academic and personal lives (Hudd et al,,
2000). Instead of being occupied with daily activities, especially at the weekends, like other
people, P4 struggled between the thesis and daily life. She even indicated guilt for her priorities
and choices, similar to the findings of other studies (Offstein et al., 2004). Furthermore, the time
constraint at the thesis writing process has been found to be another factor isolating students
from their social lives by putting them under pressure (Hockey, 1994). Therefore, as P4, being
planned and disciplined can be helpful for the students suffering from the same problem.

Sometimes being a bit more involved in daily activities may cause GSs to lose their
motivation to continue writing their thesis as P4 has stated in her interview. For her, demotivation
was another big problem, and she handled it by finding her own intrinsic motivational factor.

“If you give, you dishearten yourself, and it is hard to be readapted. Also, my biggest support
was having a Tiibitak scholarship. I worked a little for taking Tibitak [the Scientific and
Technological Research Council of Turkey] scholarship and keep up with its deadline. If | had
not had Tiibitak scholarship, I could have pretexted such as giving a little break, and so on.”

As Bozanoglu (2004) states, in order to produce academic work, it is essential to have the
necessary energy. Therefore, GSs should find some deadlines or some other motivational factors
to trigger their energy to continue their studies, especially at the thesis stage.

At the end of writing the thesis, GSs felt unconfident, anxious, and dissatisfied, but at the
same time relieved. The last case P4, who was at the end of her thesis writing process and was
about to present her thesis, stated that even though she was relieved that she finished the writing
process, she still had a lack of self-confidence and satisfaction and felt anxious. According to P4,
her anxiety was due to the doubt she had on her topic of the thesis. GSs show low self-esteem
levels in determining their research topic (Bokeoglu & Yilmaz, 2005) and when P4’s situation is
taken into consideration during the thesis writing process, her being indecisive and under
pressure due to being alone at that stage seems to cause her to feel anxious at the end. She stated
her feelings as:

“I was never sure. [ do something, and I need to send it to my advisor, but [ always have
questions in my mind. It took a long time to get a response from her... As I said, | mostly did
not find the feedback I got very satisfying. For this reason, I still feel distressed. I mean, I feel
anxious. Is the thing I have done valid? Is the study | have done so far acceptable for everyone?”
(P4)

Therefore, the help of the advisor is one of the most critical elements during the thesis
writing process. For P4, the feedback was quite remarkable. Since her advisor did not give enough
guidance, in the end, she ended up feeling anxious about the validity of her thesis. Additionally,
she indicated that she did not feel confident about her thesis, considering the possibility that the
jury members would think negatively about her thesis. Feeling the support of the advisor seems
quite essential for a graduate student, especially at the presentation stage. If a graduate student
has reached the final stage with a hesitance at every phase, it will not be surprising that this
student suffers from a lack of self-confidence. In order to be able to defend her study in front of
other lecturers, the student needs to be sure about his/her thesis. Telkin’s (2007) study has found
out that there is a negative correlation between GSs’ anxiety levels ad research self-efficacy. P4
indicated having low self-efficacy for the research she conducted for her thesis, and this resulted
in low self-confidence for her.

Having completed all the stages except for the presentation of the thesis, P4’s overall
assessment of her experience yielded that she was not satisfied at the end of this process due to
her expectations for the kind of knowledge she gained. She was an English instructor at a private
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university in the school of foreign languages, and she taught English as a foreign language. This
requires her to enhance her teaching abilities in her field, as well. For this reason, she stated that
she had expected to gain more practical knowledge. However, the MA program provided her with
more theoretical knowledge, which made her somewhat satisfied with the program. Studies have
shown that GSs mostly have problems in combining theory and practice (Sezgin et al, 2011;
Gomleksiz & Yildirim, 2013). In P4’s situation, she may have the necessary knowledge to combine
theory and practice, but could have problems and lack of knowledge in how to do so.

Problems of ELT GSs

A total of seven sub-themes have emerged for the second main theme: problems as a result of the
data analysis process. The distribution of sub-themes, according to the second main theme, is
presented in Table 3.

Table 3.
The distribution of sub-themes according to the main theme 2: problems
Sub-themes according to the main theme 2: problems
At the beginning of the GE, students face problems related to...
o lack of knowledge literature search
During the courses, students face problems related to...
e commuting
e limited time
While writing their theses, students face problems related to...
e lack of knowledge on...
o research methods
o literature search
o statistics
e lack of support from advisors

At this first stage of the GE process, P1 stated that she had a problem in not knowing how to
find and evaluate academic articles related to her research topic. Researchers have investigated
the difficulties that GSs can come across and found out that carrying out research, reviewing the
literature, and utilizing various techniques and procedures for research are some of the problems
that they can encounter during their studies (Aslan, 2010; Arabac1 & Akill;, 2013; Gomleksiz &
Yildirim, 2013; Sezgin et al,, 2011). Especially for the ones who have just started their MA career,
the above issues can be quite complicated and needed to be instructed by the lecturers before
assigning them to the students. P1 was lucky enough to find answers to her questions since she
was a research assistant and worked with her professors. She also asked her friends’ help and
look for information from the internet. Being surrounded by other academicians and lecturers is
a beneficial thing for the starters. However, other GSs may not be as lucky as her. Before going
deeper into the course stage, it is necessary to solve these kinds of problems so that fulfilling the
other requirements will not be so difficult for GSs.

The participants stated that, during the courses, they faced problems concerning
commuting and having limited time. P2 experienced these problems as her graduate school was
very distant from the city she lived and she had limited time for excessive course requirements.
P6 had a more challenging duty because she got married with one child who was only three years
old. As similar to P2, she lived in another city and went there every week. She emphasized that
becoming a Ph.D. student was one of her biggest dreams. However, it could be understood from
her statements that it was not easy to have many responsibilities at the same time. According to
Hudd et al. (2000), role conflict might be a problem due to having both academic and social
responsibilities. P6 suggested that having a good time-management strategy could be a good
solution for this problem. On the contrary, Offstein et al. (2004) mentioned even physical and
mental illness as a result of not having a good balance between these responsibilities. Moreover,
P6 believed that she was fortunate due to having the support of her family.
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P2 was a director in a secondary school, and she was also teaching English at the same
school. She had to spend weekly 16 hours on the road to take MA courses. Generally, for a Turkish
graduate student, it is a big problem to take permission for their MA courses from their work
(Arabaci & Akilli, 2013; Gomleksiz & Yildirim, 2013), but for P2, this was not the issue. She stated
her problem as:

“... If you are living far away from the city in which the university you are taking you MA
courses... travelling- I had many friends working at schools of Ministry of Education- is very
problematic... The lecturers do not really care about the students’ situation. For example, if
the courses can be done on Fridays or Mondays, it will be easier for the ones who travel.
However, I travel here in the middle of the week, on Wednesdays. I go directly to my school
when I return from MA courses. This makes me a bit dizzy.” (P2)

The inappropriate course days and difficulties in attending the courses have already been
highlighted in the Turkish context (Coruk et al,, 2016). This problem even doubled by another
one, as Arabaci and Akilli’s (2013) study revealed that the heavy workload of students prevents
them from studying their courses and fulfilling the course requirements accurately. Connected
with this issue, P2 expressed having problems with time as well. She indicated that:

“I come home and do my homework after school. I have a schedule. I have to stick to my
schedule. Every week there is an intensive reading, article, field research and so on. Generally,
for each course, they want a research paper. They want us to write an article. Moreover, this
is not an easy process. It cannot be done with a short term study. It requires a long term study.”
(P2)

P2 found two solutions to this problem. As she stated, she had a schedule and studied
regularly. She also indicated that graduate students at her university could ask for extra time for
their final assignments. So, having extra time can be another solution for the ones who have
similar problems like P2. Sometimes heavy workload can be a reason for GSs, and they cannot
study properly (Arabaci & Akilli, 2013). Therefore, GSs should have good time-management skills
in order to be successful at this stage which is also illustrated with the statement of P5 as follows:

“It is difficult to be a GSs and a research assistant at the same time because my job
responsibilities dominated my daily life. | engage in my job responsibilities, mostly within the
working hours. However, I try to study when I have free time. I search forarticles and generally
collect them within the working hours, and I read them at home in the evenings or at
weekends. Although [ have time to search at school, I read them and write my articles mostly
athome.” (P5)

As another problem, P5 complained of changes at different stages of a Ph.D. For instance,
she reported not being happy with unclear points expected for papers such as the parts to be
submitted or due date for the assignments. She thought that unclear points made her anxious and
desired a clear and detailed schedule as a solution to this problem. Accordingly, Arabaci and Akill
(2013) emphasized a similar issue that P3 stated as a misdirection of course requirements.
Moreover, P7 pointed out another problem that she did not experience any problem with her
advisor; however, she observed that some GSs had communication problems with their advisors.
As stated by P7, Arabaci, and Akilli (2013), Coruk et al. (2016), and Gomleksiz and Yildirim (2013)
also indicated a communication problem between the GSs and their advisors. P7 reported to have
chances to observe different GSs, and according to her, some GSs could easily be offended
professors’ comments for their papers. She saw the source of this problem was a
misunderstanding of these students. As for these situations, P7 advised to be honest and share
their ideas with their advisors in a suitable manner.

This last stage seems to be the most problematic one among all others. The problems were
retrieved from both P3, P4, and P8's interviews. Finding a research topic was a significant problem
reported by both P7 and P8. According to P8, GSs had this difficulty due to not being autonomous
in their studies. She indicated that the ability to control their decisions in various stages of
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academic studies was important. Especially for solving this problem, students needed to read a
lot and try to find their own way of finding a topic for an article or dissertation. She also reported
that being autonomous was not only crucial in finding a research topic but also other stages, such
as preparing for the qualifier exam. P8 had a different point of view in finding a solution to the
same problem. She complained about the restricted time and having many responsibilities in both
their job and Ph.D. courses. During the preparation and writing processes, she expected the
guidance of professors more. Considering various parts of the writing process, she pointed out a
pessimistic scenario that students may feel lost in a part of a study without the help of the
professors. Thus, P8 believed that GSs needed to be guided by the professors regularly.

P8 also indicated another problem related to data collection during writing her dissertation.
Due to being a research assistant and not having their own classes and students, she had to collect
data from participants that she did not know. She felt stressed because she did not know whether
she could handle any unexpected behaviour during data collection. Moreover, time restriction was
another source that increased her anxiety at that period. She expected guidance from professors
regularly during the process of writing an article. However, she stated that she was alone during
the data collection procedure, and she had to find solutions for every single problem at this period.
Research conducted on GSs have shown many advisor-related problems that students can
encounter during their studies. Lack of guidance, failing to reach advisors, lack of communication
(Coruk et al., 2016), and time constraints (Gomleksiz & Yildirim, 2013) are found to be some of
those highlighted problems. A new problem that can be added to this list was P4’s insufficient
feedback from her advisor, which was also a problem of the Ph.D. candidate P8:

“Writing articles constantly for the courses, every instructor may not provide any or detailed
feedback. It can be more difficult to maintain feedback with the increasing number of students.
It could be that you write an article just for the aim of having success in a course and it does
not have any other purpose. Yes, the students also have some responsibilities at this point for
publishing that paper. GSs should develop themselves to achieve this. In my opinion, students
need the guidance of the instructors.” (P8)

Furthermore, maybe as a source, the advisors’ own workload can be another element in this
list. To solve this kind of problem, P4 offered some actions that she did during this stage. She stated
that examining another thesis, getting help from friends and experts, and taking all the
responsibility at this process would make GSs overcome such a problem.

Little knowledge in research, problems in access to some databases, and lack of statistics
knowledge were the issues that P3 stated for her experience during the thesis stage. GSs generally
have problems in conducting research (Arabaci & Akilli, 2013) comprehending research methods
and techniques (Aslan, 2010; Arabac1 & Akilli, 2013) and analysing quantitative and qualitative
data (Aslan, 2010). Furthermore, GSs have been found to develop negative attitudes towards
statistics (Mills, 2004). So, P3’s problems can found in the findings of the previous studies.
However, the problem in accessing some databases can be emphasized and added to the list of
problems that GSs have during this stage. For a solution to these problems, P3 indicated that she
asked for lecturers’ help, read books on the related topics, and searched the internet.

Although some of the feelings and problems were previously identified with other research
in the field, there have been unique findings that all eight cases have stated in this study.
Additionally, while many studies have focused on the problems and rarely given genuine solutions
of that students have developed, these findings of the current study will shed light to feelings,
problems and genuine solutions of GSs for each step, particularly in the field of English as Foreign
Language Education MA and Ph.D. Programs.
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Conclusion

This study aimed to have a deeper understanding of the feelings and problems of ELT GSs in MA
and Ph.D. programs in Turkey and how they handle their problems. The findings of this
quantitative study demonstrated similar results with the previous studies conducted on GSs in
Turkey (Arabaci & Akilli, 2013; Aslan, 2010; Bokeoglu & Yilmaz, 2005; Coruk et al, 2016;
Gomleksiz & Yildirim, 2013; Oren et al., 2012; Sezgin et al., 2011). However, in addition to the
findings of these studies, this study highlighted different feelings, such as excitement,
indecisiveness, pressure, lack of satisfaction, confusion, professional satisfaction, and self-
confidence. Furthermore, what is also unique of this study is that these feelings have been
stratified for each stage of MA and Ph.D. programs, indicating the sources as well. In order to
support GSs when they experience these negative feelings, the awareness of their existence is of
vital importance, most notably for the lecturers in ELT graduate programs.

Specific problems should also be taken into account in the restructuring of these programs.
If some actions are to be taken, the field-specific problems such as problems in access to
international databases should be solved, and maybe some extra courses on statistics can be put
in the curriculum. Most importantly, the problem of distance has to be discussed in detail since
ELT MA programs are rare in Turkey, and very few universities in big cities offer graduate studies
in the field. As researchers (Arabaci & Akill;, 2013; Coruk et al., 2016; Gomleksiz & Yildirim, 2013)
have indicated, GSs are mostly the ones who have professions and families bringing many extra
responsibilities for them in their daily lives. Therefore, even though it is challenging to consider
the situations of each and every individual, the curriculum and course days can be organized in
favor of the ones who are in a more hectic and challenging position. In this way, these students
can focus on their graduate studies better, and the results will be more fruitful.

In sum, it is necessary to note here that the identification and solution of these problems are
quite crucial for the success of GSs pursuing their academic careers. Considering the fact that MA
is the first step in their careers, lecturers and graduate programs should provide as much help as
they can. As Biilbiil (2003) said, having young and hardworking brains in MA and Ph.D. studies
not just contributes to the individuals, but also the development of the country as a whole.

Implications for the GE departments

Considering the problems and feelings articulated by the ELT GSs in this study, there are some
steps that professors and administrators can take. The professors can be aware of GSs feelings
and problems that they may experience at the different stages during the process of GE. In order
to overcome the problems related to insufficiency of knowledge, which is necessary to be able to
complete successfully some steps, professors can determine a road map at the beginning of the
courses with clear goals and assessment criteria, and make a plan with their GSs by taking their
needs and expectations into consideration. Therefore, feelings such as confusion, indecisiveness,
dissatisfaction and demotivation can be eliminated. Furthermore, problems related with time and
commuting show that administrators should arrange GE weekly programs understanding the fact
that their students have many responsibilities in their lives and have to deal with many things in
limited time. Hence, instead of offering courses on various days of a week, the schedule can be
arranged in favour of GSs and can be held in one or two successive days. Moreover, departments
can arrange meetings for GSs to share their GE-related problems and feelings with their peers and
professors to find solutions. In this way, more fruitful products can be achieved in GE process as
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GSs will not feel isolated, confused and left alone. Additionally, considering professors’ workload
and professional and personal responsibilities, administrators can try to balance their
requirements so that professors can spare more time for their GSs.

Implications for the GSs

The results of this study suggest that some GSs should have a good program for balancing their
social, occupational and academic lives so that they can spare enough time for their GE studies
and research. Furthermore, GSs should prepare themselves mentally to meet the criteria in course
contents. That is, they have to have high readiness levels for a GE considering that it is a long
journey with many requirements such as time, energy and effort. GSs should also have healthy
communication with their advisors and all other instructors so that they can share their problems
or any feelings in order to overcome and continue their studies without interruption.
Furthermore, these students should be open to new ideas suggested by the instructors and
evaluate the ideas maintained by instructors objectively. Since this is an ongoing process, GSs
should develop themselves and update their knowledge continually.
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Appendix
Interview Questions

1. How long have you been a graduate student?

What is your daily life like as a graduate student?

Has being a graduate student been what you expected? Why? /Why not? What did you
expect before entering the program?

How do you feel as a graduate student?

What kinds of experiences make you feel like that? Give examples.

What potential problems might GSs experience during this process?

Have you experienced any of these problems? How did you deal with it?

W

N o s

Genisletilmis Ozet

Bilim insanlari, akademisyenler ve list diizey yoneticiler yetistirmenin énemli bir adimi olan
lisansiistli egitim, bir iilkenin ¢esitli konularini arastirmak ve ihtiyac duydugu yiiksek kaliteli
isgiiclinli yetistirmek icin temel bir sorumluluk tasir. Lisansiistii egitim alaninda yapilmis
calismalar, bu siire¢c boyunca oncelikli olarak lisansiistii 6grencilerin ¢esitli sorunlarina
odaklanmis ve bu sorunlara c¢6ziimler sunmaya calismistir. Ayrica lisansiistii 6grencilerin
tutumlari ve lisansiistii 6gretim programlarinin etkinligi de bir stiredir arastirilmaktadir. Bununla
birlikte, alan yazinda lisanstistii 6grencilerinin bu siiregler icerisinde ¢alismalari sirasinda ortaya
¢ikan duygulari Gizerine yapilmis calismalarin azlig1 6ne ¢ikmaktadir. Ayrica, Tiirkiye baglaminda,
lisans derecesi sunan Ingilizce Ogretmenligi béliimlerinin sayis1 artmakta ve sonug olarak bu
alandaki yiiksek egitimli profesyonellere olan ihtiyac da ortaya cikmaktadir. Bu nedenle,
lisansiistii egitimin kalitesini arttirmak ve mevcut kosullara isaret etmek icin Ingiliz dili egitimi
lisansiistii 68rencilerinin sorunlarinin, algilarinin ve duygularinin derinlemesine arastirilmasi
gerekmektedir. Boylece akademisyenlerin yani sira Ingiliz dili egitimi lisansiistii programlarinda
okuyan lisansiistii 68renciler icin kapsamli bir cerceve sunulabilecektir. Bir diger énemli nokta,
mevcut calisma ile lisanststii 6grencilerin mesleki gelisim siireclerine iliskin alan yazina katki
saglanacaktir. Mevcut calisma nitel arastirma olarak desenlemistir ve boylece merkezi olguyu
ayrintil olarak kavrayabilmeyi amaclamaktadir. Bu c¢alismadaki amac, ingiliz dili egitimi
lisansiistii 6grencilerinin duygular1 ve sorunlar1 hakkinda kapsaml bir anlayisa sahip olmaktir.
Ayrica bu ¢alisma, bir vaka hakkinda bireyin veya bir grup insanin deneyimlerinin anlam, yapi ve
ozlindeki zengin ayrintilar1 arastirmak, tanimlamak, aciklamak ve yorumlamak igin
Fenomenolojik Yaklasimi benimsemektedir. Bu nedenle, bu g¢alismanin arastirmacilari
Tiirkiye'deki farkli devlet iiniversitelerinin Ingiliz dili egitimi lisansiistii programlarinda okuyan
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Ingilizce ogretmenlerinin duygu ve sorunlarin1 tanimlamayi, aciklamayr ve yorumlamay1
amaclamistir. Katilimcilar, Tirkiye'de Orta ve Giliney Anadolu'da bulunan farkli devlet
liniversitelerinde Ingiliz dili egitimi alaninda yiiksek lisans ve doktora egitimine devam eden
ogrenciler arasindan secilmistir. Katilimcilarin belirlenmesinde amacgh 6rnekleme yontemi
kullanilmistir. Toplamda, sekiz lisansiistii 6grencisi bu calismaya dahil edilmistir. Maksimum
cesitliligi saglamak icin, lisansiistii programlarinin her asamasindan bir 6grenci se¢ilmistir. Veri
toplamak icin arastirmacilar tarafindan yar1 yapilandirilmis goriisme sorulari hazirlanmistir. Veri
toplama aracinin giivenilirligini artirmak icin nitel arastirma konusunda iki uzman tarafindan
sekiz soru olusturulmus ve kontrol edilmistir. Ayrica, miilakat sorulari, hem ytiksek lisans hem de
doktoradan iki lisansiistii 6grencisi ile pilot uygulama olarak yapilmistir. Goériismelerden elde
edilen veriler nitel olarak analiz edilmis ve verilerin analizinde tiimevarimsal analiz yontemi
benimsenmistir. Sekiz katilimci ile yapilan goriismeler sonucunda toplanan veriler iki ana tema
altinda gruplanmistir: duygular ve sorunlar. Lisansiistii egitimlerinin baslangicinda 6grenciler
endiseli, saskin, hiisrana ugramis, hosnutsuz gibi duygular hissetmislerdir. Ders donemleri
sirasinda Ogrenciler, memnun, motive, kendine giivenen, baski altinda ve tezlerini yazarken
uyarilmis, motive olmus, yalitilmis ve baski altinda hissettiklerini belirtmislerdir. Son olarak,
tezlerini yazdiktan sonra kendine giivenmeyen, endiseli, hosnutsuz ama rahatlamis hissettiklerini
soylemislerdir. Veri analizi sonucu ortaya c¢ikan problemlere bakildiginda ise ogrenciler,
lisansiistii egitimin basinda gerekli alan yazin arastirmasi icin bilgi eksikligi, dersler esnasinda yol
ve zaman, tez yazma asamasinda ise arastirma yontemleri, alan yazin taramasi ve istatistik
acisindan problemler yasadiklarini  belirtmislerdir. Ayrica tez yazim asamasinda
danismanlarindan gerekli destegi goremediklerini de eklemislerdir. Bu nicel galismanin bulgulari,
Tirkiye'deki lisansiistii 6grenciler iizerinde yapilan 6nceki calismalarla benzer sonuclar ortaya
koymustur. Ancak bu ¢alismalarin bulgularina ek olarak, bu calisma heyecan, kararsizlik, baski,
tatminsizlik, kafa karisikligi, mesleki doyum ve 6zgiiven gibi farkli duygular1 vurgulamistir.
Dahasi, bu ¢alismanin da benzersiz olan yani, bu duygularin yiiksek lisans ve doktora
derecelerinin her bir asamasi i¢cin katmanlastirilmis olmasidir. Ozetle, sorunlarin ve duygularin
tanimlanmasi ve ¢dziimiiniin akademik kariyerlerini siirdiiren lisansiistlii 6grencilerin basarisi
icin oldukca énemli oldugunu belirtmek gerekir. ingiliz dili egitimi lisansiistii 6grencileri
tarafindan dile getirilen sorunlar ve duygular goz 6niine alindiginda, profesorlerin ve yoneticilerin
atabilecegi bazi adimlar vardir. Profesorler, o6grencilerinin lisansiistii siirecinin farkl
asamalarinda yasayabilecekleri duygu ve sorunlarinin farkinda olabilmelidirler. Bazi asamalari
basarili bir sekilde tamamlayabilmek i¢in gerekli olan bilgi yetersizligi ile ilgili sorunlarin
listesinden gelmek i¢in hocalar derslerin basinda net hedefleri ve degerlendirme olgiitleri olan bir
yol haritasi belirleyebilir ve oOgrencileri ile ihtiya¢ ve beklentilerini dikkate alarak plan
yapabilirler. Boylelikle kafa karisiklig, kararsizlik, tatminsizlik ve motivasyon kaybi gibi duygular
ortadan kaldirilabilir. Dahasi, zaman ve ise gidip gelmeyle ilgili sorunlar, yoneticilerin,
ogrencilerinin hayatlarinda pek ¢ok sorumlulugu oldugunu ve bir¢cok seyle sinirl bir stire icinde
ugrasmak zorunda olduklarini anlayarak lisansiistii egitimin haftalik programlarini bunlar1 géz
ontinde bulundurarak diizenlemeleri gerektigini gostermektedir. Bu nedenle, haftanin cesitli
glinlerinde kurslar sunmak yerine, programlar lisansiistii 6grencilerin lehine diizenlenebilir ve
bir veya iki ardisik giinde yapilabilir. Ayrica béliimler, lisansiistii 6grenciler i¢in lisanstistii egitim
ile ilgili sorunlarini ve duygularini meslektaslari ve profesorleri ile paylasmak ve ¢éziim bulmalari
lizere toplantilar diizenleyebilir. Bu sekilde, lisansiistii 6grenciler izole edilmis, kafasi karismis ve
yalniz birakilmayacagindan, lisanstistii egitim siirecinde daha verimli iirtinler elde edilebilir. Ek
olarak, profesorlerin is yiikiinii ve mesleki ve kisisel sorumluluklarin1 géz éniinde bulundurarak,
yoneticiler, profesorlerin 6grencilerine daha fazla zaman ayirabilmeleri icin gereksinimlerini
dengelemeye ¢alisabilirler. Bu calismanin sonuglari, bazi lisansiistii 6grencilerin sosyal, mesleki
ve akademik yasamlarini dengelemek icin iyi bir programa sahip olmalar1 gerektigini, boylece
lisansiistii egitim c¢alismalarina ve arastirmalarina yeterince zaman ayirabilmelerini
onermektedir. Ayrica, lisansiistii 6grenciler ders iceriklerindeki olciitleri karsilamak igin
kendilerini zihinsel olarak hazirlamalidir. Yani, zaman, enerji ve ¢aba gibi bir¢cok gereksinimi olan
uzun bir yolculuk oldugunu diisiiniirsek, bir lisanststii egitim icin yiiksek hazirlik seviyelerine
sahip olmalar gerekir. Lisansiistii 6grenciler ayrica danismanlari ve diger tiim egitmenler ile
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saglikli bir iletisim icinde olmalidir, bdylece problemlerini veya herhangi bir duygusunu
paylasarak 6grenimlerine ara vermeden devam edebilirler. Ayrica bu 6grenciler, 6gretim
elemanlarinin énerdigi yeni fikirlere a¢ik olmali ve 6gretim elemanlarinin stirdiirdiikleri fikirleri
objektif olarak degerlendirmelidir. Bu devam eden bir siire¢ oldugundan, lisansiistli 6grenciler
kendilerini gelistirmeli ve bilgilerini siirekli olarak giincellemelidir.
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