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Abstract

The aim of this study is to determine competences needed in the language teaching profession.
For this aim, six frameworks for language teacher competency are examined. Data is analysed
by using content analysis method. The required skills and knowledge are categorized under the
aspects learning, learner, teaching, assessment and evaluation, linguistic competences,
language awareness, professional development, leadership, culture, school and environment,
teaching experience and technology. The results revealed that linguistic and language teaching
core competences are crucial competences for language teachers. Yet, the frameworks lay
diverse focus on knowledge and skills related to these competences. Out of the results, it is
evident that a common framework for language teachers is needed, as all frameworks seem to
be insufficient to give a full overview regarding the required competences.
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Teachers’ role in learners’ learning success has been discussed so far widely in
literature. It has been debated extensively to what extent teachers play a role in student
achievement (Hanushek, 1971; Darling-Hammond, 2000). Nevertheless, studies
reveal that there are several factors that affect learning success. These are summed up
under the aspects learner, teacher, school, curriculum and family. Within these aspects
teacher factor has the highest effect rate on learners’ learning success (Beywl and
Zierer, 2014). Further studies that emphasis teachers’ role in the learning process
reveal that learners’, who have been taught by competent teachers’, were more
successful than learners’ who have been taught by less competent teachers (Blomeke
and Delaney, 2012; Darling-Hammond, 2000; Wayne and Y oungs, 2006). Depending
on the findings of these studies, it is evident that competent teachers’ play a key role
in learners’ learning success. Yet, when considering the term, competent, questions
arise on what it means to be a competent teacher and which qualities are required to
be accepted as competent. In literature on language teachers there are different views
on qualities of language teachers and competences needed in the language teaching
profession (Konigs, 2014). To clarify this issue, some researchers examine the
differences between language teachers and teachers of other subjects. The findings of
the study carried out by Borg (2006) suggest that language teachers are seen to be
distinctive in terms of the nature of the subject, the content of teaching, the teaching
methodology, teacher-learner relationships, and contrast between native and non-
native speakers. Hence, out of this statement, it can be inferred that what makes
language teachers distinct is related to the subject area of language and language
teaching (Deregozii, 2020). Therefore, for language teachers, competences in this both
field seem to be crucial to be accepted as competent teachers. Yet, for standardization
in the language teaching profession, knowledge and skills which are required need to
be specified in detail.

For the clarification of skills and knowledge needed by language teachers for
effective teaching, several frameworks are developed. With these frameworks it is
aimed “to help teachers to identify where they are in their professional career and help
teachers and their employers to think about where to go next and identify development
activities to get there” (Cambridge English Teaching Framework [CETF], 2015, p. 2).
Further, it is aimed:

to help practising teachers to assess and reflect on their own language teaching
competences, ... to encourage teachers to continue their professional
development on their own and with the support of their institutions, to help
document the design of public training courses for practising teachers, to serve
as a tool for evaluating and accrediting teacher training courses. (EAQUALS TD
Framework, 2016, p. 4)

Out of these statements, it can be inferred that the frameworks are developed
with the aim to standardize competences required in the language teaching profession.
However, in general for language teaching and in particular for English language
teaching there are several frameworks developed with the aim to standardize
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competences. CETF (2015), National Board for Professional Teaching Standards:
English as a New Language Standards (NBPTS, 2010), EAQUALS Profiling Grid for
Language Teachers (North, 2009), EAQUALS Framework for Language Teacher
Training and Development (EAQUALS TD Framework, 2016), European Profiling
Grid (EPG, 2013) and the framework English Language Teachers’ Domain-Specific
Competences (ELTDSC; Milli Egitim Bakanligi [MEB], 2015) published by the
Turkish National Education Ministry are among these frameworks.

With respect to the amount of these frameworks developed for language
teachers, the aim of this study is to examine, the competences defined in these
frameworks and examine similarities and diversities regarding the defined skills.
Furthermore, it is aimed to determine skills and knowledge required in the language
teaching profession and to clarify competence areas defined in the frameworks. For
this purpose, the following research questions are to be answered:

1. Which competences are needed for a language teacher according to the
frameworks?

2. Which linguistic competences are needed for a language teacher according
to the frameworks?

3. Which core competences are needed for a language teacher according to the
frameworks?

Method

The research model, data collection and data analysis of the research is as
following.

Research Model

In the study qualitative content analysis method is used as “qualitative content
analysis is defined as a research method for the subjective interpretation of the content
of text data through the systematic classification process of coding and identifying
themes or patterns.” (Hsieh and Shannon, 2005, p. 1278). Nevertheless, to identify
competence areas in the frameworks, a systematic approach is required. In the analysis
process, the content of the frameworks is examined, competence areas are determined,
and the descriptors are coded according to their content. Hence, the content of each
descriptor is analyzed, and competence areas identified systematically as described in
the definition of content analysis method.

Data Collection

In the study, language teacher competency frameworks published on national
and international level are examined. CETF (2015), NBPTS (2010), EAQUALS
Profiling Grid for Language Teachers (North, 2009), EAQUALS Framework for
Language Teacher Training and Development (EAQUALS TD Framework 2016),
EPG (2013) and the framework ELTDSC (MEB, 2015) published by the Turkish
National Education Ministry are examined.
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Data Analysis

Data were analysed by using content analysis method. In this regard, CETF
(2015), NBPTS (2010), EAQUALS Profiling Grid for Language Teachers (North,
2009), EAQUALS Framework for Language Teacher Training and Development
(EAQUALS TD Framework 2016), EPG (2013) and the framework ELTDSC (MEB,
2015) published by the Turkish National Education Ministry were examined in view
of knowledge and skills.

In the analysis process, each framework is first examined in an overall view and
main aspects are determined. Further, based on the frameworks competency
descriptions and their content, main competence areas are identified. Moreover, the
descriptors are examined, the required knowledge and skills are identified and the
descriptors are coded according to the required competences. The codes of all
descriptors are categorized under main aspects. With this analysis process, all
frameworks are examined. Thus, the descriptors of each framework are analysed
according to their content, the codes are summarized and categorized under main
aspects. With this way, main competence areas are determined, and final categories
are created. Out of the analysis it can be inferred that competence descriptors of the
frameworks contain knowledge and skills in the areas of learning, learner, teaching,
assessment and evaluation, linguistic competences, language awareness, professional
development, leadership, culture, school and environment, teaching experience and
technology. The categories are compared with the competences described for
language teachers in literature. Thus, the categories created from the raw data are also
theory—based grounded. Hence, the frameworks are compared according to the
competences they describe and findings were presented under these aspects.
Furthermore, linguistic competence and core competences for language teaching are
analysed in detail. The frameworks are compared and similarities and diversities are
determined.

In qualitative studies validity is ensured with the criteria’s credibility,
dependability, conformability and transferability (Lincoln and Guba, 1985, as cited in
Elo et al. 2014). In this study the validity of the content analysis is assured with the
criteria conformability, which “refers to the objectivity, that is, the potential for
congruence between two or more independent people about the data’s accuracy,
relevance, or meaning” (Elo et al. 2014, p. 2). To prove the congruence between two
people about the data’s accuracy, a researcher in the field of language teacher
education is consulted on the data’s accuracy. The researchers’ feedback on the data’s
accuracy indicated congruence between two researchers. Furthermore, one main
criteria of ensuring validity in qualitative studies is that the analysis process is reported
in detail, and that the researcher explains how the results are obtained (Y1ldirim and
Simsek, 2008). Therefore, in the study these criteria is taken into consideration and
the analysis process is reported in detail and it is explained clearly how the results are
obtained.
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For the assurance of reliability, intercoder reliability is assessed. For this aim
data is sent to an expert in the field of education and the data is coded by the expert
and researcher independently. When the coders were in agreement, the data set was
determined as a representation of the code. Disagreements were discussed between
coders and with team agreement revised. The agreement on coding used of the final
version is compared by calculating the percentage of all segments coded with the same
codes. With the formula described by Miles and Huberman (1994) reliability =
number of agreements / (number of agreements + disagreements) the percentage of
agreement is calculated. Miles and Huberman (1994) proposed minimum 75%
agreement for a reasonable reliability. The reliability coefficient between the
researcher and the expert was found to be 80%. This percentage indicated that the
reliability of the study was on an adequate level of agreement.

Results

The findings of the research are presented in the sections of competence areas,
linguistic competences and core competences.

Findings Related to Competence Areas

Table 1 shows the competence areas which are defined in the frameworks CETF
(2015), NBPTS (2010), EAQUALS Profiling Grid for Language Teachers (North,
2009), EAQUALS Framework for Language Teacher Training and Development
(EAQUALS TD Framework 2016), EPG (2013) and the framework ELTDSC (MEB,
2015).

Table 1
Competence Areas Defined in the Frameworks

EAQUALS NBPTS EPG  CETE EAQUALS ELTDSC
Category (North, (2010) (2013) (2015) D (MEB,

2009) (2016) 2015)

Learning + - - + + +
Learner - + - + + -
Teaching + + + + + +
Assessment Evaluation + + + + + +
Linguistic + + + + + +
Language Awareness + + + + + +
Professional + + + + N +
Development
Leadership - + + - - -
Culture - + + - + -
Schc_JoI and i + ) ) i +
Environment
Teaching Experience + - + -

Technology + - + - + +
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The examination of the frameworks for language teachers revealed that the most
common competences were defined in the areas of “teaching”, “assessment and
evaluation”, “linguistic”, “language awareness”, and “professional development”. In
addition, competences in “learning” and “technology” were specified as a key
competence for teachers in four frameworks. Three frameworks defined competences
related to learners and culture. Competences at least mentioned were the aspects
“leadership”, “teaching experience”, and knowledge about “school and its
environment”. These aspects were described just by two frameworks.

Findings Related to Linguistic Competences

Competences related to linguistic competences are defined in the frameworks
EAQUALS Profiling Grid for Language Teachers (North, 2009), NBPTS (2010),
EPG (2013), CETF (2015), EAQUALS TD Framework (2016) and MEB (2015).
Whereas NBPTS (2010) and ELTDSC (MEB, 2015) summarize linguistic
competences as ‘“accomplished teachers have deep knowledge of domains of
language-listening, speaking, reading, writing, and visual literacy-in order to assess
their students’ English language ability and to effectively address their linguistic
needs in school settings” (NBPTS, 2010, p. 34) and “Teachers are models for their
students in using English language fluently” (MEB, 2015, p. 63), EAQUALS
Profiling Grid for Language Teachers (North, 2009), EPG (2013), CETF (2015) and
EAQUALS TD Framework (2016) define them in detail.

EAQUALS TD Framework (2016) describes linguistic competences for teachers
under the main category language, communication and culture as using the target
language effectively with learners. It defines linguistic skills in three development
phases. Language proficiency needed at phase 1 is B2 and at phase 2 C1 level. In
development phase 3 it is required to be able to communicate at all levels. Whereas
in EAQUALS TD framework linguistic proficiency is defined in three phases, in
CETF (2015) it is given in four phases: Foundation, developing, proficient and expert.
According to CETF (2015), language teachers should be able to provide “accurate
examples of the language points being taught at A1-C2 levels of the CEFR.” (p. 8) to
be expert teachers. Furthermore, they should be able to use classroom language at
each phase accurately. Whereas EAQUALS TD Framework (2016) and CETF (2015)
define linguistic competences required for language teachers in three and four main
phases, EAQUALS Profiling Grid for Language Teachers (North, 2009) and EPG
(2013) describe them in three main phases with two sub—categories.

In EAQUALS Profiling Grid for Language Teachers (North, 2009) at the basic
phase, language proficiency has to be between B1 and B2. At the independent phase,
a certificate at B2 and C2 level and at proficient phase C2 certificate is needed.
Whereas in EPG (2013) in the development phase 2 stage 2.2, and development phase
3 an examination certificate at C1 level is sufficient, EAQUALS (North, 2009)
requires a certificate at C2 level.



Foreign Language Teacher Competences: A Systematic Review of Competency Frameworks 225

Findings Related to Core Competences

Core language teaching competences for teaching and assessment are defined in
all frameworks. Core competence in teaching a language is given in the frameworks
CETF (2015), ELTDSC (MEB, 2015) and EAQUALS TD Framework (2016) under
the categories teaching and assessment, in NBPTS (2010) under the category
instructional practice and assessment. In EAQUALS Profiling Grid for Language
Teachers (North, 2009) and EPG (2013) they are summed up under the categories’
methodology, lesson and course planning, interaction management and monitoring
and assessment.

In EAQUALS Profiling Grid for Language Teachers (North, 2009) knowledge
and skills defined under the category methodology covers knowledge about learning
theories and features of language and familiarity with techniques and materials.
Lesson planning requires being able to prepare and develop lesson plans. Interaction
management and monitoring, covers the management of teacher — class interaction
effectively, monitoring resulting activity and giving feedback at each stage in a higher
competence grade. The aspect assessment requires at the basic stage to be able to mark
class quizzes and progress tests, at the proficient stage being able to write progress
tests, develop assessment tasks, and use Common European Framework of Reference
for Languages (CEFR) (Council of Europe, 2001) criteria reliably to assess spoken
and written proficiency.

NBPTS (2010) defines instructional practices as being competent in preparing
and providing effective instruction, individualizing instruction and differentiating
instruction in the language domains. Further, providing students with focused
language instruction, selecting materials and resources, building on students’ prior
knowledge, experiences, and interests, encouraging students to become independent
learners and engaging and motivating learners are core competences related to
instructional practice. Integrating language and content, interacting in the classroom,
using the primary language as a tool, managing learning in the classroom are defined
also as core competences. Furthermore, teaching collaboratively, thinking critically,
incorporating assessment and reflection are essential parts of the instructional
practice.

EPG (2013) presents core competences under the categories’ methodology,
lesson and course planning, interaction management and monitoring and assessment
in the development phases 1-3. Methodology covers knowledge and skills in language
learning theories and methods, techniques and materials. Competence in the area
assessment requires being able to conduct and mark tests or oral tests at different
stages. Lesson planning covers knowledge and skills in preparing and planning
lessons and deciding on activities. Interaction management and monitoring, includes
being able to give instructions, involving learners in pair and group work, monitoring
individual and group activities and providing feedback.

CETF (2015) defines knowledge and skills under the main area Teaching,
Learning and Assessment in four development phases: Foundation, developing,



226 Aysel Deregozii

proficient and expert. These phases consist of three sub-skills. Having an
understanding of key principles of teaching, learning and assessment, to be able to
plan and deliver lessons with an awareness of learners’ needs, using core-teaching
techniques and to be able to use tests and assessment procedures to support and
promote learning.

EAQUALS TD Framework (2016) defines core competences under the aspects
Teaching and supporting learning and Assessment of learning. The core competence
Teaching and supporting learning comprises teaching  methodology,
resources/materials, interacting with learners, lesson management, using digital
media, monitoring learning and learner autonomy. Assessment of learning covers,
assessment and the curriculum, test types-selection, design and administration, impact
of assessment on learning and assessment and learning processes.

The framework ELTDSC, published by the Turkish Ministry of Education
(MEB, 2015), describes knowledge and skills related to core competences in three
development phases under the aspects teaching and assessment. Teaching competence
requires competence in lesson planning and to be able to prepare lesson plans
considering learners’ general and linguistic needs and learning styles, to arrange
learning settings, preparing and using materials adequate to learners’ age, learning
style and linguistic needs. Further, using appropriate teaching methods and techniques
and preparing activities suitable to learners’ daily life usage, to apply technology for
effective learning and to support learners using them are accepted as core
competences in teaching. In addition, language teachers should be able to use
language teaching techniques, methods and approaches to enable learners’
development in the language skills, reading, writing, speaking and listening.
Assessing learners’ linguistic development with suitable tests and to give feedback
are furthermore defined as English language teachers’ domain—specific competences.

Discussion, Conclusion and Suggestions

The first research question of the study was “Which competences are needed for
a language teacher according to the frameworks?”. The review of teachers’
competency frameworks, revealed that competences defined in the frameworks could
be categorized under the aspects learning, learner, teaching, assessment and
evaluation, linguistic, language awareness, professional development, leadership,
culture, school and environment, teaching experience, and technology. However, not
in all frameworks these aspects are considered. Competences in teaching, assessment
and evaluation, linguistic, language awareness and professional development are
defined in all frameworks. Least focus is given on school and its environment,
leadership, and teaching experience. Only EAQUALS Profiling Grid defined teaching
experience as a key factor in developing professional competences for language
teachers (North, 2009) and EPG (2013).

As Terhart (2005) emphasizes, the basis of professional competences are laid in
the phase of teacher education and is developed by experiencing teaching. Yet, this
development undergoes various stages, each stage showing particular characteristics,
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that indicates the level of competency. Therefore, to determine language teachers’
teaching experience in phases may be contributory to specify the actual state of
language teachers’ competency. Nevertheless, competence is regarded as not being a
static fact, but it is shaped by knowledge and skills that are acquired in the learning
process. Hence, competences are developed within this process (Jones et al., 2002).
When accepting teachers as being learners in a lifelong learning process, then it is
obvious that professional competences are acquired in the learning process that is
shaped by teaching experiences. In addition to define professional development as a
key aspect, language teacher competency frameworks need to specify teaching
experiences in accordance to experiences teachers gain at various stages during their
professional life.

Furthermore, the study revealed that not all frameworks focus on the learner
itself and the learning process as a separate competence area. However, learners’
needs and interests are taken into account in the teaching dimension. When
considering the fact that language teachers are distinct because of special
characteristics of their profession, then it is obvious, that these are related to the nature
of the subject and the teaching of it (Borg, 2006). Hence, language teachers’ core
competences are related to language teaching methods, approaches and techniques.

The second research question of the study was “Which linguistic competences
are needed for a language teacher according to the frameworks?” No doubt that
teachers’ linguistic competences shape the quality of teaching, as they act as models
when they use the language in class. When examining the frameworks regarding
linguistic competences required, it is obvious that the requirements vary. Two
frameworks (NBPTS, 2010 and MEB, 2015) give only a definition of linguistic
competence. NBPTS (2010) points to the fact that “accomplished teachers have deep
knowledge of domains of language-listening, speaking, reading, writing, and visual
literacy-in order to assess their students’ English language ability and to effectively
address their linguistic needs in school settings.” (NBPTS, 2010, p. 34) and ELTDSC
(MEB, 2015) defines language teachers’ linguistic competence, as teachers are
“models for their students in using English language fluently.” (MEB, 2015, p. 63).
Both of these frameworks neglect to determine a language proficiency level required
in the profession. When examining other frameworks, it can be seen that they define
linguistic competences at diverse stages. EAQUALS TD Framework (2016)
determines three and CETF (2015) four stages, whereas EAQUALS Profiling Grid
for Language Teachers (North, 2009) and EPG (2013) specify six stages. When
examining the language proficiency level, then it is evident that in all frameworks the
level C2 or native-like level are targeted. Yet, at the first development phase, the
requirements are diverse. In CETF (2015) at the first development stage teachers
should be able to provide “accurate examples of the language points being taught at
Al and A2 levels of the CEFR.” (p. 8), in EAQUALS Profiling Grid for Language
Teachers (North, 2009) and EPG (2013) language proficiency level B1 and in
EAQUALS TD Framework (2016) the level B2 is targeted. Hence, in the frameworks,
a consensus related to the language proficiency level at the first stage is missing.
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It is acknowledged that a certain level of language ability is required in order to
teach language effectively, as well as to communicate with other professionals
appropriatly; however, any minimum language level required of the teacher is likely
to vary depending on the teaching context and language levels of the group of learners
being taught (see CEFR levels 1 for guidance on language proficiency) (CETF, 2015).
Yet, being compatible regarding development stages and language proficiency level
would be favourable for a standardization. At least language proficiency level B2
should be required as it stands for independent user that means that someone “can
interact with a degree of fluency and spontaneity that makes regular interaction with
native speakers quite possible without strain for either party” (Council of Europe,
2001, p. 24).

The third research question of the study was “Which core competences are
needed for a language teacher according to the frameworks?” The examination related
to core competences revealed that all of the frameworks lay diverse focus on
knowledge and skills that is required in language teaching. Nevertheless, when
examining the frameworks with an overall view, the required knowledge and skills
can be compiled. The described knowledge areas related to core competences in the
frameworks indicate that language teachers need knowledge in language learning
theories, key principles of teaching, learning and assessment, language features,
language teaching methods and techniques.

Knowledge and skills defined in the frameworks can be summarized, and it can
be concluded that it is required that language teachers are able to:

* Plan and deliver lessons while considering learners’ general and linguistic
needs and learning styles

* Build on students’ prior knowledge, experiences, and interests

» Select materials and resources adequate to learners’ age, learning style and
linguistic needs

* Prepare activities suitable to learners’ daily life usage
» Arrange learning settings

» Engage and motivate learners

» Use technology for effective learning

 Interact in the classroom

» Provide students with focused language instruction

* Manage lesson

» Monitor learning and individual/ group activities

» Involve learners in pair and group work
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* Individualize instruction

« Differentiate instruction in the language domains
* Provide feedback

» Incorporate assessment and reflection

It can be concluded that according to the competency frameworks professional
competences develop in phases and while determining language teachers’ competency
state; it has to be considered that teachers might be at a different stage at each
competence area. It can be inferred that not in general but in particular it is possible
to specify to what an extent competency exists in a special competence area. Hence,
not an overall evaluation but a partial evaluation just related to a special competence
area can be carried out with the help of competency frameworks.

In conclusion, it is recommended to create a common theoretical and practical
basis to define knowledge and skills that is required for the language teaching
profession and to create a common competency framework for language teachers that
encompasses all essential areas with its sub—skills that are described in diverse
development phases. Hence, a consensus is needed on a common competence
framework for language teachers that could be used as an orientation in the profession.

Ethical Committee Approval

Since the study is a systematic review of language teacher competency
frameworks and does not involve people or human samples an ethics committee
decision is not required.
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incelenmistir. Cergevelerde, yabanci dil 6gretmenleri i¢in gerekli olan yeterlikler bilgi ve beceri
acisindan incelenmis ve kategorilere ayrilmistir. Yeterliklerin, 6grenme, 6grenci, 6gretme,
6lgme ve degerlendirme, dilsel yeterlik, dilsel farkindalik, profesyonel gelisim, liderlik, kiiltiir,
okul ve gevre, dgretim deneyimi ve teknoloji bagliklar1 altinda ele alinabildigi goriilmektedir.
Elde edilen bulgular, ¢ergevelerde ana dgretim yeterlikleri igin gerekli olan dilsel ve dil 6gretme
konularinda bilgi ve becerilere farkli agirliklar koyarak tanimlama yaptigini gostermektedir.
Inceleme sonucunda, yabanci dil &gretmenleri igin gerekli olan yeterlikler konusunda
cergevelerde uzlagiya varilmis genel bir standardin olmadigi, bu konuda yabanci dil

Ogretmenleri icin temel yeterlik konularini kapsayacak cerceve c¢aligmalarina gereksinim
duyuldugu anlagilmaktadir.

Anahtar sézciikler: Ogretmen egitimi, yabanci dil gretmeni, yetkinlik, yeterlik, bilgi, beceri.

Etik kurul karari: Bu aragtirma dokiiman analizi yontemi ile dil 6gretmeni yeterlik ¢ergevelerini
incelediginden dolay1 etik kurul karari zorunlulugu tagimamaktadir.
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Amac ve Onem

Bu ¢alismanin amaci, yabanci dil 6gretmenlerinin meslekleri igin gerekli olan
bilgi ve becerilerin belirlenmesidir. Bu amag¢ kapsaminda, yabanci dil 6gretmenleri
icin gelistirilen yeterlik gergeveleri incelenmekte ve g¢ergevelerde yer alan bilgi ve
beceri alanlar1 belirlenmeye ¢alisilmaktadir. Alanyazin, yabanci dil 6gretmenleri i¢in
gerekli olan bilgi ve beceriler konusunda farkli goriisler ileri siirmekte ve yabanci dil
ogretmenlerinin yetkinliklerini saglayan bilgi, beceri ve yeterlikler konusunda bir fikir
birligi olmadig1 anlasilmaktadir. Ancak yabanci dil 6gretmenlerinin gerek egitimleri
sirasinda gerek mesleklerini yerine getirirken, yeterlik durumlarimi belirlemek ve
geligimlerini dnceden belirlenmis olan o6lgiitler dogrultusunda izlemek, onlarin
mesleki yeterlik gelisimlerini saglayabilmeleri agisindan 6nemlidir. Yabanct dil
6gretmenlerinin yeterlik durumlarmin belirlenmesi amaciyla ¢esitli gergevelerin
gelistirilmis oldugu goriilmekte ancak standart bir ¢ercevenin kullanilmadig: da
anlasilmaktadir. Yeterlikler konusunda ise, standartlara gereksinim duyulmaktadir.
Bundan dolay: gelistirilmis olan yeterlik ¢ercevelerinin igerdikleri bilgi ve beceriler
acisindan ele alinmasi ve mesleki agidan bir yabanci dil 6gretmeninin sahip olmasi
gereken yeterlikler konusunda ne Olglide karsilik verdiklerinin Dbelirlenmesi
gerekmektedir. Bununla birlikte gelistirilmis olan ¢erceveler arasinda esas
aliabilecek cercevenin de belirlenmesi gereklidir. Bunun 6tesinde, ¢ergevelerde yer
alan yeterlik gostergeleri, mesleki yeterlige ulasma konusundaki hedefleri
yansitmaktadir. Bu hedeflere hangi bilgi ve beceriler ile ulasilabilecegi ise ancak
gostergelerin igeriklerinin yakindan incelenmesiyle olanakli olacaktir.

Yontem

Calismada nitel aragtirma yontemlerinden olan dokiiman analizi ydntemi
kullanilmakta ve igerik analizi ile yabanci dil 6gretmenleri i¢in yeterlik konularini
iceren cergeveler incelenmektedir. Bu kapsamda uluslararasi ¢aligmalar arasinda
bulunan Cambridge Ingilizce Ogretme Cergevesi (Cambridge English Teaching
Framework [CETF], 2015), Ulusal Profesyonel Ogretim Standardi: Modern Bir Dil
Olarak Ingilizce Standardi (National Board for Professional Teaching Standards:
English as a New Language Standards [NBPTS], 2010), EAQUALS Yabanci Dil
Ogretmenleri igin Profil Tablosu (EAQUALS Profiling Grid for Language Teachers;
North, 2009), EAQUALS Yabanci Dil Ogretmen Egitimi ve Gelisimi Cercevesi
(EAQUALS Framework for Language Teacher Training and Development;
EAQUALS TD Framework 2016), Avrupa Profil Tablosu (European Profiling Grid
[EPG], 2013) ve ulusal baglamda gelistirilmis olan ingilizce Ogretmenleri Ozel Alan
Yeterlikleri (Milli Egitim Bakanligi [MEB], 2015) ele alinmaktadir. Cergevelerde,
yabanct dil 6gretmenleri i¢in gerekli olan yeterlikler bilgi ve beceriler agisindan
incelenmekte ve kategoriler olusturulmaktadir. Bununla birlikte gercevelerde ana
ogretim yeterlikleri incelenmekte, bilgi ve beceriler yeterlik basliklar1 altinda
irdelenmektedir. Ayrica gercevelerde dilsel yeterlik gostergeleri ve Ongoriilen
diizeyler ele alinmakta ve karsilagtirilmaktadir.
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Bulgular

Yapilan inceleme sonucunda, gergevelerde yer verilen bilgi ve becerilerin
“ogrenme”, “Ogrenen”, “Ogretme”, “Olcme ve degerlendirme”, “dilsel yeterlik”,
“dilsel farkindalik”, “profesyonel gelisim”, “liderlik”, “kiiltiir”, “okul ve gevre”,
“ogretim deneyimi ve teknoloji” basliklar1 altinda toplanabildigi goriilmektedir.
Ancak cercevelerin bu kategoriler altinda yer alan bilgi ve becerilere farkli
agirliklarda yer verdikleri goriilmektedir. Ayrica her ¢ergevede bu kategoriler altinda
ele alinan bilgi ve becerilere yer verilmedigi de goriilmektedir. Cergevelerde en ¢ok
yer verilen yeterliklerin dgretme, 6lgme ve degerlendirme, dilsel yeterlikler, dilsel
farkindalik ve mesleki gelisim kategorileri altinda oldugu belirlenmektedir. Incelenen
dort gergeve ise Ogrenci ve teknoloji ile ilgili yeterliklere deginmektedir. En az
deginilen yeterliklerin liderlik, 6gretme deneyimi ve okul ve cevresi konularinda
oldugu goriilmektedir. Bunlara sadece iki ¢ergevede deginilmektedir.

Dilsel yeterlikler agisindan elde edilen bulgular gostermektedir ki dilsel
yeterlikler konusu gergevelerde farkli bigimlerde ele alinmaktadir. MEB tarafindan
olusturulan ingilizce Ogretmeni Ozel Alan Yeterlikleri (MEB, 2015), bir ciimle ile
ogretmenlerin, Ingilizceyi akici kullanmada o6grencilerine model olduklarim
belirtmekte; NBPTS (2010) ise yetkin Ogretmenlerin, dilin, dinleme, konusma,
okuma, yazma gibi alanlarinda derin bilgiye sahip olduklarimi, bu derin bilgi ile
ogrencilerinin Ingilizce beceri durumlarim degerlendirme ve gereksinimlerini
belirleme konularinda yararlanabileceklerini belirtmektedir. Iki cergevede de yabanci
dil 6gretmenlerinin sahip olmalar1 gereken yabanci dil diizeyine iligkin bir bilgi
verilmemektedir. Buna karsilik diger dort ¢cergevede ayrmtili bir bigimde yabanci dil
Ogretmenleri igin gerekli olan dilsel yeterlik diizeylerine iliskin bilgiler
sunulmaktadir. Bu g¢ercevelerde dil diizeyi asamalari ile birinci, ikinci ve {iglincii
diizeyde sahip olunmasi gereken dilsel yeterlik diizeyi belirlenmektedir. Ancak
agamalara bagli tanimlamada da g¢erceveler arasinda farkliliklar s6z konusudur. Dil
diizeyleri belirtilen ¢erceveler incelendiginde, diizey tanimlamalar1 arasinda
farkliliklarin oldugu ancak ¢ ile dort diizey arasinda dil yeterliklerinin verildigi
goriilmektedir. Diizeylere bagl dil yeterliklerinde de farkliliklar s6z konusudur.
CETF (2015) temel diizeyde dil yeterligini A1 ve A2 olarak verirken, EAQUALS
Yabanci Dil Ogretmenleri Igin Profil Tablosu (North, 2009), EAQUALS Yabanci Dil
Ogretmen Egitimi ve Gelisimi Cergevesi (EAQUALS TD Framework 2016) ve EPG
(2013) B diizeylerini ongormektedir. Bununla birlikte EAQUALS Yabanci Dil
Ogretmenleri igin Profil Tablosu (North, 2009) ve EPG (2013) 2. ve 3. diizeylerde
dilsel yeterlikleri gosteren bir dil sertifikasinin olmasi gerektigini belirtmektedir.
EAQUALS Yabanci Dil Ogretmenleri I¢in Profil Tablosu (North, 2009), 2. Diizey
igin B2 ve C2 dil sertifikas1 gerektigini ifade ederken, EPG (2013), B2 ve C1
diizeylerinde bir dil sertifikasinin olmas1 gerektigine yer vermektedir. Dolayisiyla
cercevelere gore yabanci dil dgretmenlerinin sahip olmasi gereken dil diizeyleri
farklilik gostermektedir.

Ana Ogretim yeterlikleri agisindan elde edilen bulgular ele alindiginda ise,
cercevelerin ana 0gretim asamasi igin gerekli olan bilgi ve becerilere farkli agirliklar
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koyduklar1 goriilmektedir. Ancak tiim cergeveler biitiinsel olarak ele alindiginda ana
Ogretim asamasi i¢in gerekli olan yeterlikler olusturulabilmektedir. Dolayisiyla
yabanci dil 6gretmenlerinin ana 6gretim yeterligine ulasabilmeleri i¢in hangi konu ve
alanlarda bilgi ve becerilere gereksinim duyduklari ancak biitiinsel bir bakis acistyla
incelendiginde ortaya ¢ikmaktadir. Bu bakis ile bakildiginda, yabanci dil
6gretmenlerinin dil 6grenme kuramlari, 6gretme, 6grenme, 6lgme ve degerlendirme,
dilin 6zellikleri, dil 6gretme yontem ve teknikleri konusunda bilgi ve becerilere sahip
olmalar1 gerektigi de anlagilmaktadir.

Incelemede diger bir 6nemli bulgu, cercevelerde diizeylere bagli olarak
olusturulmus gelisim asamalarimin yer aldigidir. Yeterliklerin genel olarak baslangig,
orta diizey ve ileri diizey olmak iizere ii¢ ana gelisim asamasi altinda siralandiklari
goriilmektedir. Yeterlikleri diizeyler altinda gostermeyen tek cergevenin, NBPTS
(2010) oldugu goriilmektedir.

Tartisma, Sonuc ve Oneriler

Yabanci dil &gretmenleri igin gerekli olan yeterlikleri belirlemek amaciyla
yapilan bu calismada, yabanct dil ogretmenleri igin gelistirilen c¢ergeveler
incelenmistir. Elde edilen bulgular, gerek uluslararasi gerek ulusal baglamda
olusturulmus olan yeterlik ¢ergevelerinde, yabanci dil 6gretmeni yeterlik durumunu
yansitacak gostergeler konusunda eksikliklerin oldugunu ortaya c¢ikarmaktadir.
Cercevelerde, yabanci dil 6gretmenleri icin 6zellikle gerekli olan dilsel yeterlikler ve
yabanci dil 6gretme yeterlik gdstergelerinde gelistirilmesi gereken konularin oldugu
belirlenmistir. Ornegin, ancak cercevelere biitiinsel bir yaklagim ile bakildiginda,
yabanci dil 6gretmenleri i¢in ana dgretim yeterlik gostergeleri olusturulabilmektedir.
Biitiinsel bir yaklagim ile bakildiginda, bir yabanci dil dgretmenin ana &gretim
yeterligine ulagsmis olmasi, asagida siralanan ana maddelerde bilgi ve becerilere sahip
oldugunu géstermektedir:

»  Ogrenenin genel ve dilsel gereksinim ve 8grenme bicimine uygun ders
planlamasi

* Ogrenenin dnceki bilgi, deneyim ve ilgisi iizerine 6grenmelerini saglamasi

+ Ogrenin yas, 6grenme bicimi ve dilsel gereksinimlerine gore materyal ve
kaynak kullanmast

+ Ogrenenin giinliik yasam kullanimina uygun etkinlikler hazirlamasi
+  Ogrenme ortamim hazirlamasi

+ Ogreneni 6grenme siirecine giidiileyerek katmasi

« Etkili 6grenme i¢in teknoloji kullanmasi

e Smfigi iletisim kurmasi

+ Ogrenenin odaklanmasini saglayan dersler olusturmasi
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+ Dersi yonetmesi

* Bireysel/ grup etkinliklerini ve 6grenmeleri gézlemlemesi

+ Ogrencileri esli ve grup ¢aligmalarina katmasi

» Bireysellestirilmis dersler vermesi

*  Cesitli dil konu ve alanlarinda farklilagtirilmis dersler vermesi
+ Geribildirim vermesi

* Degerlendirme ve yansitmaya yer vermesi

Cergevelerin, bu maddeler altinda ele alinan yeterlikleri kapsayan ayrintili ve
gelisim agamalarini yansitan gostergeler ile tanimlanmasi gerekmektedir.

Calismadan elde edilen diger bir bulgu ise dilsel yeterliklerin verilmesi
konusudur. Yabanci dil 6gretmenleri i¢in temel bir beceri olan dilsel agidan yeterlik,
ulusal baglamda gelistirilmis olan Ingilizce Ogretmeni Ozel Alan Yeterlikleri (MEB,
2015) calismasinda yer almamaktadir. NBPTS (2010) da bu konuya yiizeysel
sayilabilecek bir yeterlik ifadesi ile yer vermektedir. Dolayisiyla 6zellikle ulusal bir
yabanci dil 6gretmeni yeterlik ¢ercevesinin gelistirilmesinde, dilsel yeterliklerin dil
diizeyini yansitacak bi¢cimde olusturulmasi gerektigi anlasilmaktadir. Yeterlik
cerceveleri arasinda dilsel yeterliklerin, gelisim diizeylerine ve dil diizeylerine gore
tanimlanmasinda farkliliklarin oldugu g6z 6niinde bulundurulmali, bu konuda da bir
standardin olusturulmast zorunlulugun oldugu bilinmelidir. Ulusal bir ¢ergeve
gelistirilirken dil yeterliklerini de kapsayan ve seviyelere gore dil yeterliklerini igeren
gostergelerin olusturulmasinin uygun olacagi anlasilmaktadir. Dilsel yeterliginin
diizeylere gore belirlenmesi ile birlikte, bir dil sertifikasi ile belgelenmesinin de
onemli oldugu goriilmektedir. Bu sekilde yabanci dil dgretmeninin 6ngdriilen dil
diizeyinde oldugu kanitlanmis olacaktir. Aksi takdirde yabanci dil 6gretmenin, dilsel
yeterlik durumu belirlenmemis ve dilsel bilgi ile beceriler agisindan ilgili yeterlik
diizeyini karsilayip karsilamadigt da anlagilmamis olacaktir.

Yapilan bu calismada, genel olarak yabanci dil &gretmenleri, 6zel olarak
Ingilizce 6gretmenleri icin gelistirilmis olan cercevelerde hem dilsel hem de dil
O0gretme yeterlik gostergeleri konusunda eksikliklerin  oldugu belirlenmistir.
Uluslararasi baglamda olusturulmus olan gergevelerde gozlemlenen bu eksiklikler,
ulusal baglamda olusturulmus olan Ingilizce Ogretmeni Ozel Alan Yeterliklerinde
(MEB, 2015) de goriilmektedir. Bununla birlikte ulusal baglamda kullamilabilecek
genel bir yabanci dil 6gretmeni yeterlik ¢ercevesinin bulunmadigi da goriilmektedir.
Uluslararasi alanda yabanci dil 6gretmenleri yeterliklerine bir standart getirme ve
Ogretmenlerin yetkinlik gelisimlerini belirleme ve gelisimlerini saglama amaciyla
gelistirilmis olan ¢ergevelerde yer alan gostergelerin, yabanci dil gretmenleri igin bir
ulusal yeterlik ¢ergevesi gelistirme konusunda yol gosterici olabilecegi ancak
cercevelerdeki bilgi, beceri ve yeterlik gostergelerinin biitiinsel bir yaklasim ile ele
alimmasi gerektigi de anlagilmaktadir. Cerceve calismalarinda, genel olarak yetkinlik
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gelisimini yansitan bilgi ve becerilerin diizeylere bagli verilmesi Onerilir. Dilsel
yeterlik ve ana Ogretim yeterlik konularmin ayrintili bir bicimde ele alinmasi ve
yabanci dil dgretmenleri icin gerekli olan bilgi ve becerilerin ayrintili gostergeler ile
tanimlanmasinin gerekli oldugu da anlagilmaktadir. Uygulayicilarin, esas aldiklari
cercevelerde eksik kalan kisimlarin olabilecegini g6z O©niinde bulundurarak
degerlendirmelerde  bulunmalar1  gerektigi de vurgulanmasi gerekmektedir.
Arastirmacilarin ise, yabanci dil 6gretmenlerinin mesleki yeterliklerini yansitacak
gostergeler lizerinde durmasi ve bunlarin gelistirilmesi i¢in ¢aligmalar yiiriitmesi
onerilmektedir.

Etik Kurul Karan

Bu arastirma dokiiman analizi yontemi ile dil 6gretmeni yeterlik ¢ergevelerini
incelediginden dolay: etik kurul karar1 zorunlulugu tagimamaktadir.



