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Abstract

This study aims to examine the role of community service practices in developing teacher
candidates’ active citizenship characteristics based on the perspectives of preservice teachers and
teacher educators. Designed as a case study, the study includes 39 teacher candidates and three
teacher educators selected through criterion sampling strategy. The data were collected through 10
focus group interviews with the teacher candidates, and three individual interviews with the teacher
educators conducted semi-structured and face-to-face. Based on the results of the study, both groups
of participants thought that engaging in community service practices was conducive to foster
prospective teachers’ (1) civic knowledge and awareness concerning active citizenship, (2) civic
skills concerning active citizenship, (3) civic attitudes and values concerning active citizenship, and
(4) self-concept and self-identity concerning active citizenship, as well as it had profound effects on

(5) bridging the teacher candidates’ civic and professional identities concerning active citizenship.
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Introduction

The concept of citizenship is one that is highly contested, normative, and much debated
depending on the balance between the rights and responsibilities of individuals that varies in
different contexts. Traditionally defined as a “status” within the nation state, the concept of
citizenship in the past was mainly associated with having membership of the nation state and
the purpose of citizenship education was to create a shared identity and common history, as
well as to foster patriotism, strengthen national loyalties, and promote nation-building for
the homogenization of a country’s population (Lawson, 2001). Therefore, rather than raising
an independent critical mind who questions the inherited cultural norms, and thereby could
easily put the maintenance of the nation at risk, traditionally, citizenship education was
expected to serve the requirements of the state, which was criticized for turning people into
obedient individuals and treating them as the sole objects of citizenship indoctrination
(Janmaat & Piattoeva, 2007). On the other hand, due to the key changes such as
globalization, advances in technology, changes in the means of communication, population
increase and mobility, and environmental issues that transcend national borders (Lawson,
2001), the central focus in current research on citizenship has been the “action” taken by the
individuals through their involvement in participatory and deliberative democracy, so as to
promote a flourishing civil society in which the voice of every citizen can be heard (Hoskins
& Mascherini, 2009). Therefore, the concept of “active citizenship” was highlighted by the

governments to respond to the need for the re-emergence of citizenship education.
Active Citizenship

Despite the concept being operationalized in a number of different but complimentary ways
(Kennedy, 2007), in essence, Hoskins defines active citizenship as “participation in civil
society, community and/or political life, characterized by mutual respect and non-violence
and in accordance with human rights and democracy” (Hoskins, 2006, as cited in Hoskins &
Mascherini, 2009). In this respect, citizens are encouraged to develop civic competence
(Hoskins & Deakin-Crick, 2010), a sense of belonging and have a stake in the community or
larger society where they live, accept the value of democracy, equality and tolerance for
different cultures and views (Hoskins & Mascherini, 2009). Moreover, an active notion of
citizenship aims to create socially responsible individuals who could depend less on
government and produce valuable benefits to local communities, as well as it aims to
provide more interpersonal trust, cohesion, reciprocity, solidarity, cooperation, and

collective efficacy for local communities and develops social capital (Birdwell, Scott, &
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Horley, 2013; Steenekamp & Loubser, 2016). Particularly, active citizenship is a concept

that is first used within the European context, in which a new political structure has been
established as part of the European Union (EU). Accordingly, in the late 1990s, active
citizenship was promoted in the European education systems as part of the larger European
Commission Lisbon 2010 Strategy, through which the citizens of Europe have been
expected to be both the architects and actors of their own lives for a powerful knowledge
society and a larger European social cohesion.

Parallel to these, the EU integration process have had a significant impact on the
educational policies and curricula of the EU member states, and the reform processes have
accelerated, which has raised the questions of what active citizenship education involves and
how individuals become active citizens (Keser, Akar, & Yildirim, 2011). As Turkey, a
candidate state for EU since 1999, has also been largely influenced by globalization and the
integration process along with its relationships with EU (Cakmakli, 2015), citizenship
education in Turkey has gone through numerous changes, especially in the 1990s and the
2000s to change the concept of “good” citizenship towards “active” citizenship and meet the
EU’s accession criteria (Akin, Calik, & Engin-Demir, 2017) since citizenship education has
traditionally been considered as a means of state-centric nation formation in Turkey based
on the nationalist and authoritarian tenets (Cayir & Giirkaynak, 2008). That is, the discourse
on citizenship in Turkey defines Turkish citizen by their duties towards the state reflecting a
passive conception of citizenship (Cakmakli, 2015; Cayir, 2009). Thus, with the external
factors and dynamics such as the pursuit of EU accession, the nation-based conception of
citizenship has increasingly started to change and shifted towards a process of
Europeanization of citizenship in Turkey (Cakmakli, 2015). On the other hand, grounded in
the tension and paradox between the contemporary understandings of citizenship and
Turkey’s passive, patriotic, and dutiful understanding of citizenship (e.g., military service,
taxes, voting), characterized by a strong state tradition in which state priorities have
exceeded individual priorities (Bee & Kaya, 2016a, 2017a; Caymaz, 2008; Cakmakli, 2015,
2016; Cayir & Bagli, 2011; Cayir & Giirkaynak, 2008; Keyman & I¢duygu, 2005), those
changes and transformations were mostly superstructural and structural rather than
conceptual and ideological changes that could have updated citizenship education based on
the changes in the world (Caymaz, 2008; Keser et al., 2011; Keyman & I¢duygu, 2005).
Therefore, it has been criticized that citizenship education in Turkey has suffered from rigid
obedience to the traditional conceptualization of citizenship and struggled to offer enough

opportunities for the development of active citizenship and better meet the civic knowledge
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and skills required in the current era (Keser et al., 2011). As a result, many research studies

have addressed the problems concerning the curricula and textbooks of citizenship education
(e.g., Bicak & Eres, 2018; Caymaz, 2008; Cayir, 2009, 2011, 2014; Cayir & Bagl, 2011;
Cayrr & Giirkaynak, 2008; Ersoy, Balbag, & Giindogan-Bayir, 2017; ince, 2012; Karakus-
Ozdemirci, Aksoy, & Ok, 2020; Karaman-Kepenekci, 2005; Memisoglu, 2014; Merey,
Karatekin, & Kus, 2012; Sen, 2019; Sen & Starkey, 2017; Som & Karatas, 2015; Sen,
2019); reported teachers’ limited knowledge, skills, attitudes, and perceptions regarding
active citizenship and their lack of appropriate pedagogy (e.g., Cayir & Bagli, 2011; Ersoy,
2014a; Eryilmaz, Bursa, & Ersoy, 2018; Kus & Aksu, 2017; Memisoglu, 2014; Oztiirk,
Malkog, & Ersoy, 2016); and discussed students’ lack of adequate knowledge, skills,
attitudes, and perceptions regarding active citizenship (e.g., Bagl, 2013; Baloglu-Ugurlu,
2013; Cayir & Bagli, 2011; Ersoy, 2014a; Eryillmaz et al., 2018) in K-12 education.

Active Citizenship and Youth

While there have been several endeavors to reconstruct citizenship education in K-12
education, in fact, as an educational and welfare strategy, improving active citizenship
education has globally been grounded in increasing evidence that citizens, especially young
people, lack the capacity to involve in responsible political, social, and moral behavior
(Putnam, 2000; Wood, 2010). They are criticized for being disinterested in, incapable of, or
apathetic regarding their civic duties (Birdwell et al., 2013; Kennelly & Llewellyn, 2011,
Peterson & Knowles, 2009). Since young people’s decreasing levels of civic engagement
has been an issue of a great deal of discussion in many countries (Kennedy, 2007; Kennelly
& Llewellyn, 2011), citizenship education has been recognized as a critical response to the
revitalization of citizenship to address the inadequate levels of civic participation and the
wider concerns faced by the societies regarding social cohesion and inclusion (Battistoni,
2013; Biesta, 2009; Kennelly & Llewellyn, 2011; Nicoll, Fejes, Olson, Dahlstedt, & Biesta,
2013). Especially considering that the world has a greater number of young people than ever
before, it is believed that when young people are engaged and educated, they can become
agents of change, advance democracy, and shape the world for the better (Sharma,
Henneman, Qadri, & Vignoles, 2017). Therefore, through citizenship education, it is
intended that young people are included as part of the solution to the problems occurring in
their local and wider communities, rather than being treated as the cause of the problem
(Potter, 2002). Considering the similar case of Turkey, it is well documented that citizens,

especially young people are disengaged from civic participation (Akin, Caliskan, & Engin-
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Demir, 2016; Bee & Kaya, 2017b; Steenekamp & Loubser, 2016) as a consequence of

various factors, including historical (Bee & Kaya, 2017b), macro (e.g. design of political
institutions), social (e.g., family, membership in non-political organizations), and
psychological determinants (e.g., social identification) (Bee & Kaya, 2016b). In this respect,
according to the most recent Global Youth Wellbeing Index, Sharma et al. (2017) also
reported that the surveyed youth in Turkey ranked quite low in the citizen participation
domain of the index, which also scored the lowest among twelve domains of the overall
index. Building upon these, it is of critical importance for Turkey to move beyond a status-
based traditional understanding of citizenship, address the contemporary perspectives
regarding how citizenship is perceived and practiced today (Cakmakli, 2015), and foster the
youth’s knowledge, skills, and attitudes that are deemed necessary for active citizenship.
Accordingly, especially considering that many studies particularly highlight that teacher
candidates’ active citizenship perceptions, knowledge, skills, and attitudes are not developed
well in Turkey (e.g., Acun, Demir, Akar, & Goz, 2010; Ak et al., 2016; Doganay,
Cuhadar, & Sar1, 2007; Ersoy, 2014b; Ersoy & Oztiirk, 2015; Simsek, Tikman, Yildirim, &
Sentiirk, 2017; Wilkins, Busher, Lawson, Acun, & G6z, 2010; Tutkun, 2013; Yazgan, 2013;
Yesilbursa, 2015), it is highly important for preservice teacher preparation to foster
prospective teachers’ competence for developing active citizenship characteristics. Drawing
upon these, due to the limited development of the active citizenship in Turkey since the EU
integration process, how to enable young people to develop the essential skills for active
citizenship has therefore become an important issue and has been central to “education for
citizenship” policy and practice. Although compulsory citizenship education and curricula
have been regarded as the primary tools towards raising active citizens in many nations to
address the youth’s citizenship disengagement and promote social cohesion and obligations
to society, in the recent discourse of citizenship education, active citizenship is regarded to
entail a process of experiential learning, providing young people with opportunities to
discover through active, participatory activities (Peterson & Knowles, 2009).

Active Citizenship and Service Learning

While the constituent parts of active citizenship involves political action through protest and
social change-oriented activities, representative democracy, and democratic values, another
dimension of active citizenship is based on community life that is closely related with
community membership, solidarity, cooperation and participation in the activities that
support a community (Birdwell et al., 2013; Hoskins & Mascherini, 2009). Based on T. H.
Marshall’s definition, Potter (2002) also highlights that not only political literacy, but also
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social responsibility and community involvement are the essential elements characterizing

active citizenship, which require students to learn through participation and real experiences
in the community (Annette, 2005b, 2005c). From the communitarian perspective (Annette,
2005c¢), as citizenship is considered to be socially embedded (Harris, 2010), by connecting
the process of learning to the practice of community service, the development of active
citizenship through experiential learning also provides a way for building social capital
(Annette, 2009; Jerome, 2012; Putnam, 2000) which helps to promote civic renewal and
social inclusion (Annette, 2006). Based on these arguments, a significant step is to extend
active democratic citizenship education beyond the classroom and transfer it into community
life supported with reflective learning so that it moves beyond the sole acquisition of skills,
into application, transfer, and meaning making processes, in which higher-order thinking
skills as well as certain values, dispositions, knowledge, and competencies could be
developed better (Costelloe, 2014), and young people can be constructive and proactive
members of democracy by having relevant real life experiences and practices in citizenship,
which reconnect them with schools and curriculum. Alarmed by dystopic visions that
community and local neighborhoods are eroding in times of high modernity and increasing
individualization, this view embraces the idea that communities must be rebuilt mainly by
strengthening the school-community relationships. Therefore, the service learning element
of citizenship education is seen as instrumental to empowering youth to develop the
knowledge, skills, values, and awareness deemed necessary for active citizenship (Annette,
2005b; Battistoni, 2013; Birdwell et al., 2013; Bringle & Clayton, 2012; Harris, 2010;
Kahne, Westheimer, & Rogers, 2000), which involves experience-based transformative
learning and connects personal development to community need and benefit, underpinned by
collective values of taking responsibility for oneself and others with the ultimate aim of
engendering transformative social change as opposed to the individualistic values (Ethridge,
2006; Lawson, 2001; Spring, Dietz, & Grimm, 2006).

As opposed to traditional theoretical classroom learning and separating students from
participation in civic life as well as from the means of empowerment in the real-world
context, service learning has been defined as “a form of experiential education that combines
structured opportunities for learning academic skills, reflection on the normative dimensions
of civic life, and experiential activity that addresses community needs or assists individuals,
families, and communities in need” (Hunter & Brisbin, 2000, p. 623). Thus, as a course-

based, credit bearing experience, it essentially connects meaningful service to one’s school
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or community with academic learning and structured reflection, which is key to pedagogy

for citizenship (Annette, 2005c, 2006; Bringle & Clayton, 2012; Bringle & Hatcher, 1996;
Deeley, 2010; Martin & Pirbhai-Illich, 2015; Prentice & Robinson, 2010). Jerome (2012)
also describes that service learning is “an experimental approach to education that involves
students in meaningful, real world activities that can advance social, emotional, career, and
academic curricula goals while benefitting communities” (p. 60). Connecting the context of
practice to the content of learning and considering citizenship as a contextualized social
practice, active citizenship competencies are developed better in divergent social practices
through situated and experiential learning, in which individuals engage in various practices,
interact and communicate in effective ways, transfer experiences to other situations, develop
responsibility and feelings of togetherness vs. isolation, relatedness with others, autonomy,
and diversity by means of social learning, dialogue between the self and its social
environment, problem-solving, critical thinking and reflection competencies, and question
taken-for-granted practices (Annette, 2005b; Jansen, Chioncel, & Dekkers, 2006).

Grounded in John Dewey’s pragmatism and the work of Jean Piaget, Paulo Freire,
David Kolb, and Ivan Illich on experiential learning that requires education to be based on
meaningful, real life experiences and hands-on, outside-of-classroom activities (Buchanan,
Baldwin, & Rudisill, 2002; Falk, 2013; Jerome, 2012; Martin & Pirbhai-Illich, 2015), active
citizenship competencies cannot be developed through decontextualized packages of
knowledge. In particular, Dewey’s ideas in five specific areas inform service learning:
linking education to experience, democratic community, social service, reflective inquiry,
and education for social transformation (Saltmarsh, 1996). Thus, service learning is
distinguished from other forms of experiential education, such as professional internships,
based on its distinct emphasis on social and civic awareness, accompanied by the following
elements: working in the community, reflecting on the work, and connecting the work to the
course content towards the wider goal of developing in students civic and social
responsibility (Buchanan et al., 2002; Deeley, 2010; Falk, 2013; Harris, 2010). Therefore,
unlike other forms of experiential learning such as internships and field education that aim to
benefit student alone or unlike volunteerism that aims to benefit the recipient of the
voluntary activity without any structured learning, the uniqueness of service learning lies in
its aim to benefit both students and the recipients of their service in the community (Deeley,
2010) through structured learning experiences and measurable learning outcomes (Annette,
2006; Bringle & Hatcher, 1996). In this respect, as a pedagogical model and a form of

experiential learning, service learning intentionally connects service activities to the
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academic curriculum to respond to real community needs (Annette, 2006; Buchanan et al.,

2002; Deeley, 2010; Ethridge, 2006; Falk, 2013). Ethridge (2006) also describes the seven
elements of service learning as including integrated learning, student voice, high quality
service, civic responsibility, collaboration, reflection, and evaluation. Along with these,
Harris (2010) identifies that as a classroom based course program, in which students also
have a participatory role and opportunity to shape and develop it, service learning involves
four stakeholder groups: community/neighborhood organizations, student learners,
instructors, and academic units/institutions. In doing so, service learning also embraces what
Freire recommends by rejecting the banking model of education, where students are passive
and depositories. Hence, service learning places an emphasis on reciprocity as students and
community members are both teachers and learners (Donahue, Bowyer, & Rosenberg,
2003).

Considering citizenship education as an active practice, through service learning,
students value the concept of community and develop a sense of belonging, share individual
and collective social, moral, and civic responsibility, develop attachment to the school as the
primary social and participatory community surrounding their lives, have a voice on what
affects them, and make a contribution to the wider community (Falk, 2013; Ireland, Kerr,
Lopes, Nelson, & Cleaver, 2006). Through service learning and undertaking community
service projects, young people develop autonomy, social solidarity, collaborative working
and decision-making, communication skills (Battistoni, 1997); independent thinking skills
(Murphy, 2010); self-esteem and self-efficacy, enhanced motivation in school, higher
academic achievement (Battistoni, 1997; Wade, 1995); perform teamwork, develop the
ability to stick to a task, gain empathy, develop time management skills, confidence, come
together with people from diverse backgrounds (Battistoni, 1997; Birdwell et al., 2013);
develop multicultural skills including patience, tolerance, reciprocity, trust, respect, and
attachment, gain a commitment to multicultural understanding and social justice, increase
their awareness of inequality (Donahue et al., 2003; Einfeld & Collins, 2008); and improve
their abilities to participate in democratic deliberation while developing the capacity for
critical thought (Battistoni, 1997; Mendel-Reyes, 1998). Moreover, service learning leads to
various gains for students such as personal development (e.g., personal efficacy),
interpersonal development (e.g., leadership skills), social outcomes (e.g., reducing
stereotypes), learning outcomes (e.g., critical thinking), intellectual understanding, civic

skills and attitudes, participation skills (Harris, 2010). Furthermore, it has been widely
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recognized that the young people’s engagement in community service is related to later

democratic and civic participation in life (Birdwell et al., 2013; Donahue et al., 2003; Spring
et al., 2006) and social transformation (Verducci & Pope, 2001). Thus, as Conway, Amel,
and Gerwien (2009) report in their meta-analysis study, the service learning outcomes can be
categorized as academic outcomes, personal outcomes, social outcomes, and citizenship

outcomes.
Community Service Practices in Turkey

While the relevant literature discusses several impacts of the formal, nonformal, and
informal learning experiences on active citizenship education, service learning has been
promoted within the formal curricula of preservice teacher education programs in Turkey
through the compulsory “community service practices” course offered as part of formal
education. In other words, the community service practices course has been developed based
on the goals and principles of service learning (Beldag, Yaylaci, Gok, & Ipek, 2015; Elma et
al., 2010; Er-Nas, Senel-Coruhlu, & Ipek-Akbulut, 2015; Kiiciikoglu, 2012; Kiiciikoglu &
Kogyigit, 2015; Kiigiikoglu, Korkmaz, Kose, & Tasgin, 2014; Kiiciikoglu, Ozan, & Tasgin,
2016; Ozdemir & Tokcan, 2010; Tuncel, Kop, & Katilmis, 2011; Ugurlu & Kiral, 2011), as
an experience-based transformative approach applied in the real-world context to connect
meaningful service to the school or community settings with academic learning and
structured reflection towards addressing the community needs (Bringle & Clayton, 2012;
Hunter & Brisbin, 2000; Martin & Pirbhai-lllich, 2015). Given that higher education
institutions have a critical role and responsibility to enhance the youth’s critical thinking and
intellectual skills (Deeley, 2010) to foster the young people’s active citizenship competence
towards civic renewal (Annette, 2005a; Bringle & Clayton, 2012; Bringle & Hatcher, 1996;
Mcllrath, Lyons, & Munck, 2012) and to contribute to a democratic, civilized and inclusive
society (Annette, 2005b), it is particularly important to scrutinize the community service
practices within the context of preservice teacher education for how it enables prospective
teachers to develop their capacity for active citizenship. Moreover, through community
service practices, higher education institutions also have a critical role to contribute to the
needs of the communities for economic and social development (Bringle & Hatcher, 1996;
Buchanan et al., 2002). This calls for a greater emphasis in the preservice teacher education
curriculum on the development of preservice teachers’ active citizenship competence
through community service practices reflecting service learning pedagogy (Anderson,
Swick, & Yff, 2001; Annette, 2005b) especially considering that the neglect of citizenship

education has highlighted the importance of preparing teachers who can develop skills in
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critical thinking, become active citizens, influence the lives of others, develop a commitment

to advocate for diversity, social justice, and social change, achieve the maximum positive
impact on the future K-12 students, and be effective role models for them (Annette, 2005b;
Root, Callahan, & Sepanski, 2002; Swick, 2001). However, the curricula of most preservice
teacher education programs in Turkey lack the provision of courses related to citizenship
education and only offer the community service practices course as a mandatory course. On
the other hand, service learning can also be said to be at its infancy in Turkey as historically
the community service practices course has been introduced in preservice teacher education
curricula since 2006 by the Council of Higher Education (CHE), while it globally
experienced significant growth during the 1990s, especially in the USA and UK (Annette,
2005b; Einfeld & Collins, 2008). In the most recent preservice teacher education curricula
that have been reconstructed by the CHE since 2018, the community service practices course
has been characterized as one that includes raising awareness regarding the essential
concepts that are related with community, social responsibility, and the development and
implementation of community service practices and projects in relation to social and cultural
values, addressing the current needs and issues in the community/society and developing
projects that would offer solutions to the problems addressed, voluntary participation in
social responsibility projects individually and in groups, involvement in social responsibility
projects at different institutions, participation in scientific meetings, assessment and
evaluation of the results and impact of the social responsibility projects undertaken. As a 2-
credit course, it has been offered three hours per week, one hour for theoretical discussions

and two hours for practicum.

Over the past years, the recognition of the role that preservice teacher education
plays through community service practices to promote active citizenship has been
increasing; therefore, community service practices has gained much attention within the
landscape of preservice teacher education (Root et al., 2002). What is also important about
integrating service learning into preservice teacher education programs is that it is
multidisciplinary and thereby, has been offered in all academic disciplines, which offers the
opportunity for students to undertake more effective and multidisciplinary community
service practices (Annette, 2005b). Yet, as service-learning is a relatively new pedagogy,
there has still been a relatively small base of knowledge regarding the role, impact, and
effects of community service practices on teacher candidates through the perspectives of

teacher educators and/or prospective teachers (e.g., Arcagok & Sahin, 2013; Berberoglu,



S. Akin / Pamukkale University Journal of Education, 53, 21-59, 2021 31
2017; Bulut, Bulut, & Bulut, 2012; Cetinkaya, 2018; Dinger, Ergiil, Sen, & Cabuk, 2011;

Elma et al., 2010; Ergiil & Kurtulmus, 2014; Erkan, Uludag, & Burgak, 2012; Er-Nas et al.,
2015; Gokge, 2011; Kaf-Hasirct & Sari, 2013; Kara, Altintas, & Kaya, 2017; Karakag, Ugak,
Say, & Bag, 2014; Kesten, Kocer, & Egiiz, 2014; Kiiciikoglu & Kogyigit, 2015; Kii¢iikoglu
et al., 2014; Kiiciikoglu et al., 2016; Ozdemir & Tokcan, 2010; Sénmez, 2010; Tuncel et al.,
2011; Yilmaz, 2011). In this regard, most studies rather aimed to investigate the general
views and suggestions of teacher candidates and/or teacher educators regarding the
community service practices course or its specific components such as the objectives,
practices, challenges faced, factors influencing the effectiveness of the course, faculty-
community partnership etc. (e.g., Arcagok & Sahin, 2013; Arkiin-Kocadere & Seferoglu,
2013; Aykari, 2017; Beldag et al., 2015; Berberoglu, 2017; Boran & Karakus, 2017; Cetin &
Sénmez, 2009; Eksi & Cinoglu, 2012; Elma et al., 2010; Ergiil & Kurtulmus, 2014; Erkan et
al., 2012; Er-Nas et al., 2015; Gokee, 2011; Kiiciikoglu et al., 2014; Ozdemir & Tokcan,
2010; Saran, Coskun, Inal-Zorel, & Aksoy, 2011; Sevim, 2011; Sénmez, 2010; Tosun, 2014;
Ugurlu & Kiral, 2011; Yilmaz, 2011). Besides, among those studies, the number of
empirical research and convincing evidence of community service practices’ impact on
prospective teachers’ competence particularly for developing active citizenship
characteristics has been quite scarce in Turkey (Kaf-Hasirc1 & Sari, 2013). Accordingly,
given that the extent to which community service practices can foster active citizenship
education depends on a state/university/faculty/student-bound situational contexts due to the
various interests embedded in the contested and competing conceptions of citizenship and
several features of higher education institutions in different contextual settings (e.g., size,
mission, funding base, community partnerships) (Kahne et al., 2000; Mcllrath et al., 2012),
the effects of community service practices on active citizenship education might vary and
accounted for by several factors (Harris, 2010). Moreover, it is remarkable that the context
and characteristics of a school also makes a considerable impact on the development of the
students’ understanding of civic responsibility (Schulz, Ainley, Fraillon, Kerr, & Losito,
2010) and community involvement (Birdwell et al., 2013). In the light of these discussions,
this study aims to explore the role of community service practices in developing teacher
candidates’ active citizenship characteristics through the perspectives of preservice teachers
and teacher educators within the context of a private university, whose particular context is
explained in the subsequent sections. To this end, the study addresses the following research

question:
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What is the role of community service practices in developing teacher candidates’

active citizenship characteristics based on the views of teacher educators and teacher
candidates?

Significance of the Study

In addressing this research question, this study may offer insights into how to implement
community service practices in preservice teacher education programs to develop active
citizenship characteristics of teacher candidates better. In this respect, the study intends to
provide teacher educators with essential insights on community service practices course as
they have a primary role in the implementation of preservice teacher education programs.
Besides, the study may raise the awareness of teacher educators and teacher candidates
about the role and significance of community service practices at higher education
institutions for developing active citizenship characteristics of the youth. In so doing, being
among the first studies that concern exploring the role of community service practices from
a theoretical standpoint in relation to active citizenship, the study responds to the calls for a
new imperative in framing the conversation on active citizenship education. Moreover, the
study also intends to provide administrative units of the universities, teacher educators, and
curriculum developers with essential insights about the importance of broadening the scope
of civic education for youth through fostering community service practices at the higher
education level. Thereby, the present study may empower civic education of youth in higher
education settings and particularly in preservice teacher education, and may add to both
higher education and specifically preservice teacher education policies. The current study is
also significant by its sample as it included both prospective teachers and teacher educators,
who are the university-based key stakeholders in the discussions of community service
practices course in preservice teacher education; and therefore, their perspectives might be
critical in fostering active citizenship characteristics of teacher candidates. Lastly,
considering that most research studies in teacher education have been designed in the
quantitative research tradition in Turkey, the study also might contribute to the existing
research within the landscape of teacher education by its methodology as it draws on

qualitative research tradition.
Method

The study was grounded in the principles of qualitative research paradigm. Qualitative
research draws from exploring how individuals interpret their experiences and what

meanings they attach to those experiences (Merriam, 2014), particularly by capturing the
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perspectives of individuals descriptively and deeply (Bogdan & Biklen, 2007; Creswell,

2013). Accordingly, in this study, qualitative research was applied to describe and portray
how teacher candidates and teacher educators interpret their experiences in connection with
the role of community service practices in developing prospective teachers’ active
citizenship characteristics. To this end, the study particularly utilized qualitative case study
design as it is an in-depth empirical investigation of a “case” along with its contextual
characteristics, which contributes to our knowledge of individual, group, organizational, or
social phenomena (Yin, 2014). In this regard, to explore the role of community service
practices in developing teacher candidates’ active citizenship characteristics, this study takes
place within the context of a private university, whose mission is, notably, to prepare
creative, critical-minded, self-confident, and lifelong learners. To achieve these goals, the
particular university is strongly dedicated to promote student-centered learning
environments and encourage innovative teaching methods and curricula that foster problem-
based learning, motivate students to be active in the learning process, encourage them to
construct knowledge based on personal experiences, and advance the integration of
information and communication technologies into the university/classroom settings.
Specifically, the education faculty of the university that is the focus of this study also
strongly relies on such core principles as promoting practice-based and student-centered
learning, innovative teaching/learning methods informed by research, interdisciplinary
studies, respect for individual differences and cultural diversity, social responsibility, and
collaboration with community-based organizations. Moreover, it puts special emphasis on
the implementation of curricula that aim to engage teacher candidates in coursework and
educational activities that are closely connected to and informed by classroom practice.
Comprising a synergistic blend of practice and theoretical coursework, the faculty of
education is further dedicated to provide teacher candidates with ample opportunities for
practice so as to help them be integrally involved in the teaching/learning processes
throughout their education, and master the skills that are required to become highly qualified
teachers. In this regard, teacher candidates are expected to engage in several classroom
observations, action research projects, student teaching and practicum experiences, and

extracurricular activities throughout their preservice teacher education.
Participants

The study included 3 teacher educators and 39 teacher candidates, both of which were
selected based on criterion sampling among purposive sampling strategies. Criterion

sampling enables the selection of the cases that satisfy certain criteria for inclusion and
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therefore, have a greater potential to be information-rich (Patton, 1990). To this end, to

include the most relevant participants whose perspectives and experiences would gain
insights into understanding the role of community service practices in developing
prospective teachers’ active citizenship characteristics, the selected teacher educators were
expected to meet the criterion of being among those who offered Community Service
Practices course to prospective teachers, and the teacher candidates were expected to satisfy
the criterion of being among the preservice teachers who completed the Community Service
Practices course by the time of the data collection. Besides, the selected teacher candidates
were expected to be among the senior students who completed Community Service Practices

course in their last (fourth) year.

As Community Service Practices is a compulsory course in all preservice teacher
education programs in Turkey, participating teacher candidates showed variety in their
programs, which included Primary Education (n = 1), Early Childhood Education (n = 3),
English Language Education (n = 15), and Guidance and Psychological Counselling (n =
20). Of them, 89.74% were female (n = 35), while 10.26% were male (n = 4). Besides, their
age ranged from 22 to 27.

Regarding the teacher educators, all of them were female and their average age was
43. All teacher educators were assistant professor and working at the particular
university/faculty for less than five years, while two of them were offering Community
Service Practices course for the first time and one of them was offering the course for the

second time.
Data Collection Instruments

Based on the research question and the relevant literature, two parallel semi-structured
interview schedules were developed by the researcher (one for the teacher educators and one
for the teacher candidates). Semi-structured interviews are used to reveal the experiences
and perspectives of the participants (Patton, 1990) in their own words (Bogdan & Biklen,
2007). While the interview questions are determined in advance to obtain information on the
same subject across all interviewees, both the interviewer and the interviewee have a chance
to shape the content of the interview, as well as offering some flexibility to the interviewer
to change the number, sequence, and wording of the questions (Bogdan & Biklen, 2007;
Patton, 1990). Accordingly, in this study, semi-structured interviews were used to get the
information on the same subject from all interviewees along with a degree of flexibility in

the questions to use the available time efficiently. The interview schedules included both
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demographical questions to describe the background to the study (e.g., gender, age) and

open-ended questions to obtain in-depth information to address the research question (e.g.,
What kind of activities were you/the teacher candidates engaged in this course?, What
knowledge, skills, attitudes do you think you/the teacher candidates developed through the
conduct of the community service projects?). Once the parallel interview schedules were
developed, they were revised based on the opinions of two experts (who had experience and
expertise in qualitative research and Curriculum and Instruction program), and then piloted
with 8 teacher candidates (2 focus groups) and 2 teacher educators, which helps to ensure
the relevance of the questions and check the timing (Kvale, 2007; Marshall & Rossman,
2011; Maxwell, 2013). Lastly, as a result of the pilot study, while it was seen that the
questions worked well to elicit relevant responses from the participants, some questions
were re-stated to clarify meaning and some questions were supported with additional probes
to finalize the development of the interview schedules (e.g., What kind of experiences do
you think you/the teacher candidates had through the conduct of the community service
projects?, How did you/the teacher candidates feel throughout designing and implementing

the community service projects?).
Data Collection Procedure

Once the data collection instruments were developed, the researcher applied for the approval
of Human Subjects Ethics Committee and ensured the institutional ethical permission and
approval for the present study (The ethical committee approval was obtained for this
research from the researcher’s institution with the decision numbered 2018/114 dated March
29, 2018). After obtaining approval, while the data were collected through semi-structured,
in-depth, and face-to-face individual interviews with the teacher educators, the data
collection with the prospective teachers included a total of 10 semi-structured and face-to-
face focus group interviews as it is a socially oriented method taking place in a more relaxed
atmosphere compared to a one-to-one interview and thereby, leads to the discussion of
different points of view within a group of 4 to 12 people (Marshall & Rossman, 2011).
Accordingly, while one of the focus groups included three participants, the other focus
groups consisted of four participants, which depended on the number of group members in
the teacher candidates’ community sevice projects. Thus, the focus groups were formed by
considering the members of the community service projects that were designed and carried
out by each group when the teacher candidates took the Community Service Practices
course. Lastly, the data were collected in 2018 and ensuring participants’ voluntary

participation in the research, each focus group interview or individual interview took
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approximately 45 minutes, which were audio-recorded with the permission of the

participants.
Data Analysis

For data analysis, the audio-recordings were, first, classified with labels and numbers to
protect the anonymity of the participants (e.g., TC1 for teacher candidate-1, FC1 for focus
group-1, TE3 for teacher educator-3) and then transcribed verbatim. Afterwards, the data
were analyzed through content analysis method with the help of NVivo 10. Content analysis
is the process of analyzing the content of the data through identifying, coding, and
categorizing the essential patterns (Patton, 1990), in which, first, the data are broken into
manageable units (Bogdan & Biklen, 2007) to attach codes to certain words, phrases, or
paragraphs and then, derive broader categories (Miles & Huberman, 1994). To this end, to
analyze the data in relation to the role of community service practices in developing teacher
candidates’ active citizenship characteristics, the researcher systematically identified smaller
codes (e.g., raising social awareness on civic issues and community needs, developing
problem solving skills regarding the identified public or community problem, developing a
sense of usefulness, togetherness, responsibility) and looked for patterns and recurrences to
generate larger categories (e.g., civic knowledge and awareness in relation to active
citizenship, civic skills in relation to active citizenship, civic attitudes and values in relation
to active citizenship, self-concept and self-identity in relation to active citizenship, and
bridging civic and professional identities with respect to active citizenship). In reporting the
findings by participants’ own words, the researcher selected sample quotations and
translated them to English, which were then checked by an expert, who had a major in the
Foreign Language Education program, to provide the accuracy of the translations.

Trustworthiness

To ensure trustworthiness, which refers to the overall quality of qualitative research (Lincoln
& Guba, 1985), several strategies were employed to establish the credibility, transferability,
dependability, and confirmability of the study (Lincoln & Guba, 1985; Marshall &
Rossman, 2011; Yildirirm & Simsek, 2018). To start with, the credibility of this study was
ensured by taking the opinions of two experts for the development of interview schedules,
conducting pilot studies both with teacher candidates and teacher educators prior to the main
data collection, triangulation of data through collecting data from multiple participant groups
(both teacher candidates and teacher educators in the present study), in-depth data collection

through semi-structured interview schedules, prolonged engagement with the data both
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during the data collection and data analysis, intercoder reliability with the help of two

experts who coded the sample transcripts and helped the researcher to ensure the consistency
of the codes and their meanings, and referential adequacy by describing the findings with
sample quotations to provide reference for their interpretations. Second, the transferability of
the study was established by employing purposive sampling (particularly criterion sampling)
and providing a thick description of the data collection and analysis processes and the
findings in detail. Lastly, the dependability and confirmability of this research were ensured
by audit trail, which enabled the study to be monitored by an expert in qualitative research in
terms of the data and design decisions. In addition to those strategies, qualitative researchers
explain their background and biases to eliminate their possible impact on the findings
(Creswell, 2013). Accordingly, the researcher identifies active citizenship and community
service among her academic interests, which made her, as a teacher educator, wonder if
community service practices would play any role in developing the active citizenship
characteristics of teacher candidates, who will educate the future generations of students and
thereby, will be role models for them in terms of demostrating active citizenship

competence.
Results

Considering the analysis of the focus group interviews with the teacher candidates and the
individual interviews with the teacher educators, the results of the study regarding the role of
community service practices in developing teacher candidates’ active citizenship
characteristics are presented under five themes: (1) civic knowledge and awareness in
relation to active citizenship, (2) civic skills in relation to active citizenship, (3) civic
attitudes and values in relation to active citizenship, (4) self-concept and self-identity in
relation to active citizenship, and (5) bridging civic and professional identities with respect
to active citizenship. The themes are described below with the sample quotations from the

participants.
Civic Knowledge and Awareness in Relation to Active Citizenship

Based on the views of the participants of the study, this theme focuses on the academic
knowledge related with active citizenship, but it is much broader than this and involves the
civic knowledge that comes from community members, such as a deeper knowledge of
community or public issues, as well as their underlying causes and the relevant stakeholders.
Accordingly, all participants articulated that thanks to community service engagement,

teacher candidates firstly get an opportunity to expand their knowledge on the essential
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concepts in community service practices and service learning, as well as on several non-

governmental organizations (NGOs). For example, two of the teacher candidates stated that:

...At the beginning of the semester, we were expected to explore much about the
non-governmental organizations and even prepare an in-class presentation by
comparing them. | think, this added to our knowledge and helped us get familiar with
them. As an example, personally that’s how I started to develop curiosity and
awareness for being a volunteer at LOSEV (Foundation for Children with Leukemia)

(TC31in FG8).

...During the first few weeks, in working groups, we chose certain non-
governmental organizations and made group presentations. | believe that it really
raised our awareness about different organizations, where people might want to work
as a volunteer even after this semester. For example, | decided to be a volunteer for
TEGV (The Educational VVolunteers Foundation of Turkey) (TC37 in FG10).

In addition, referring to their own community service experiences, the majority of the
teacher candidates in all focus groups and the teacher educators expressed that engaging in
community service practices most importantly helps teacher candidates develop knowledge
and raise social awareness on several civic issues and community needs such as gender
inequalities, types of disabilities including their symptoms and treatments, dating violence,
inequality of educational opportunity, social injustice based on low socio-economic,
migrant, or disadvantaged linguistic, cultural minority backgrounds, otherness/the other and
so on. To illustrate, one of the teacher candidates whose community service project group

had worked to raise awareness on gender inequalities expressed that:

...Our purpose was to address the issue of gender inequalities in our society and we
decided to target elementary children, among all, to raise their awareness on the topic
from the childhood. To this end, we aimed to write children’s stories and to achieve
this, first of all, we had to make a lot of search on the topic. ...Along this journey,
we realized that even we did not know that certain common things that we observed
in our daily lives were part of gender inequality. This project certainly helped us
learn more about the topic and raised our awareness on the issue, as well (TC22 in
FGb5).

Moreover, intersecting with their professional identity, especially most teacher
candidates asserted that community service practices enable prospective teachers to develop
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their knowledge and awareness regarding a variety of professional issues, as well, which at

the same time help them for the realization of the civic mission of the projects undertaken.
To illustrate, thanks to the projects carried out, some participants addressed that they were
able to develop a repertoire of children’s games, books, educational movies, and stories,
develop awareness regarding appropriate book and movie selection for children, learn about
children’s illnesses and conditions including their symptoms, causes, and treatments, get
knowledgeable about the characteristics of different cultures. Accordingly, the following

participants asserted that:

...We aimed to choose an elementary school from a low socio-economic district in
Ankara to make a contribution to the school’s needs. After we visited the school, we
realized that they did not have a library for children and this provided us with an
opportunity to build a library for the students. Besides, we wanted to design areas for
different types of children’s games. While we felt that we would be able to achieve
these drawing on our educational backgrounds, we rarely had such opportunities to
apply our knowledge and skills; therefore, we still had to do a lot of search to choose
developmentally appropriate books and games, consult to the experts, contact with
the publishing companies, etc. Through community service projects, a teacher
candidate not only contributes to the society’s needs, but also grows professionally,

which is a unique experience during preservice teacher education (TC38 in FG10).

...I believe that although teacher candidates meet with students in real school
settings in several courses; many of them reflected that through community service
practices, they, differently, took action towards several community needs and applied
their knowledge and skills, which afforded them a first-hand invaluable professional
experience, such as communicating with the disabled children, learning different
types of disabilities as a teacher candidate from the guidance and psychological

counseling program (TE1).

Lastly, the teacher candidates in almost all focus groups and all teacher educators
addressed the role of community service practices in developing knowledge about the
official/legal rules and regulations that is highly needed for the conduct of community

service projects.
Civic Skills in Relation to Active Citizenship

Considering the views of the participants, this theme portrays in some detail a set of civic

skills that community service practices develop as part of preparing teacher candidates for
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active participation in democratic public life. In this regard, according to the results of the

study, most teacher candidates and all teacher educators expressed that community service
practices, first and foremost, give prospective teachers the opportunity to develop their
problem solving skills regarding the identified public or community problem. For instance, a

teacher candidate articulated that:

...Although teacher candidates develop planning skills, there are still things that they
may not predict or control. From our own experience, we developed different
activities at the weekends to support the children of parents whose socio-economic
status was low. We wanted to provide them with additional academic, social, and
emotional support. Yet, sometimes we had to change the activities that we designed
for each week depending on the number of the participants, students’ level of
readiness, their needs, interests, and so on, which | believe fostered our problem

solving skills to a great extent through our project (TC33 in FG8).

In relation to this, they added that such situations also foster teacher candidates’
needs assessment skills, research skills, creativity and civic imagination skills, decision
making, planning, leadership, time management, budget management, critical thinking,
organizational and management skills in taking action towards the solution of the identified

public or community problem. To illustrate, the following teacher candidates asserted that:

... Therefore, to be able to respond to the needs of immigrant students, we, first, had
to communicate with them. This actually encouraged us to develop different
educational activities, plays, stories, drama sessions, etc. In the end, we realized that
each and every activity prompted our creativity very much as future teachers
throughout the entire semester, which we did not expect much (TC34 in FG9).

...In preparing this story book, this project fostered our creativity as we created an
imaginary character who identified gender inequality as an enduring serious problem
in our society. With the help of this character, who targeted elementary students, we
found ourselves much more creative than before while also taking a critical-thinking

perspective towards the issue (TC21 in FG5).

...Both as a result of the responsibilities of each of us and the team spirit that we
needed to create in our group, | sometimes realized that |1 was motivated to lead our
group to reach our weekly goals. You know, during the implementation of the

projects, you may at times either encounter with some difficulties or may simply get
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tired, so at such times, I felt like 1 was the leader in our group to cherish the hope and

motivate others to get the things done, which I learned new about myself... (TC18 in
FG4).

| think, this process of undertaking community service practices definitely improves
our decision making skills, while at the same time there might be times that teacher
candidates may need more structured guidance from the course instructors. As an
example, even identifying the project topic requires us to make a well-informed
decision... (TC26 in FG6).

In addition to these, both teacher candidates and teacher educators stated that
community service practices encourage prospective teachers to develop collaboration and
cooperation skills. In this regard, most participants explained that it provides teacher
candidates with the opportunity to collaborate and cooperate not only with each other, but
also with the local and larger community members such as the student clubs, university
administrators, NGOs, responsible individuals in the relevant institutions, etc. To this end,
the majority of the participants also mentioned that engaging in community service practices
helps teacher candidates develop effective communication and deliberation skills both with
the group members and also with the aforementioned community members. Besides, some
participants also addressed the development of conflict resolution skills. In this regard, most
participants further underscored the importance of developing socialization skills through
carrying out the community service projects. As a result of these, especially a large number
of teacher candidates pointed out that community service practices further enable teacher
candidates to build personal and professional networks, stimulating the development of their
social capital. In relation to these, the following teacher candidates and one of the teacher

educators highlighted that:

...Collaboration makes strength. Based on our community service practices and
experiences, | realized that while you may feel less powerful alone and may not
realize your individual potential and strengths, you definitely feel that you can
achieve anything together when you come together and collaborate with your team
members. ...Besides, for the success of our project, we had to collaborate and
communicate well with the community members, as well. For instance, before we
planned our project, we had to communicate with the university administrators for
taking the necessary permissions, asking for their collaboration to reach the target

group and disseminate our project via their announcements, etc. This process also
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helps us meet with several people and even one of my friends was offered a job

opportunity after the completion of their project by the particular NGO that their
group worked for (TC17 in FG4).

...For example, one of the groups regularly communicated with one of the student
clubs in our university and they did a great job in terms of establishing a good
collaboration with them as they were able to meet the needs of many poor students in
different cities in Turkey (TE2).

...Sometimes even the group members may have conflict among themselves over the
responsibilities and the division of labor. But, through this process, you learn how to
communicate better in a more constructive way and resolve conflict to stay task-

oriented and achieve the goal of your project (TC39 in FG10).

Lastly, a significant number of teacher candidates and all teacher educators
underlined that undertaking community service practices has a pivotal role in improving

critical reflection skills.
Civic Attitudes and Values in Relation to Active Citizenship

Based on the views of the participants, this theme delineates the abstractions that exist in
one’s mind and serve as standards of conduct. In other words, it describes the things that the
participants believe are important in the way they engage in community service practices.
Besides, it portrays the feelings and emotions of the participants in relation to the
community service practices. Considering the results of the study, both the teacher
candidates and the teacher educators reflected on the role of community service practices in
developing prospective teachers’ civic attitudes and values which are dependent upon the
project carried out. Accordingly, based on their community service practices and
experiences, the majority of the teacher candidates and all teacher educators highlighted that
community service practices, at the outset, encourage prospective teachers to develop a
sense of usefulness, satisfaction, and making a contribution to the larger community/society,
develop social awareness, instill volunteerism, togetherness, responsibility both to the group
members and to the larger society, solidarity, and hopefulness in prospective teachers,
enable them to develop a sense of community, commitment, and belonging and thereby,
build a sense of taking collective action, all of which reinforce the perception of reciprocity.
For instance, one of the teacher educators and two of the teacher candidates underscored
that:
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| generally observe that young generation is quite detached from the social issues and

problems, which may result from several reasons. However, thanks to community
service practices, the teacher candidates realize that there may be different life
conditions than their own lives or different challenges faced by other people. In other
words, they realize that they live in a world of their own, get to understand the lives
of other people, gain social awareness, and eventually serve for the individuals who
actually serve for the society in which they, themselves, also live (TE3).

...For example, as a group, we worked with the children whose mothers were
protected at the women’s shelters. As those children were socially isolated and
disadvantaged in many regards, including their education, compared to their peers, |
believe, we, first of all, touched upon their emotions and feelings. ...Afterwards, it
turned into volunteerism in us as we met and established a relationship with those
children. This gave us a big responsibility each week. ...If we had not undertaken
this project, we would not have known how being useful for others would feel.
Those children and their mothers may have realized that they were not alone, but we

also definitely felt that we all live together in this society (TC6 in FG2).

...Thanks to our project, firstly, I really felt valuable and | observed that the students
and parents whom we contacted with were also feeling so valuable. ...I mean,
working as an administrative personnel at this university, especially the parents
might have felt that they were important for us in this university. We supported the
academic and social development of their children at the weekends and | personally
believe that this have increased both their and also our sense of belonging and
attachment both to the university and to the larger society (TC3 in FG1).

In relation to these attitudes and values, the teacher educators and some teacher

candidates particularly referred to the influence of community service practices on

prospective teachers’ increased advocacy for equality of educational opportunities and social

justice for individuals with low socio-economic, migrant, or disadvantaged linguistic,

cultural minority backgrounds. To illustrate, one of the teacher candidates pointed out that

“After all, I learned that a fight for the marginalized is a fight for all, a fight for social

justice. Scholarship is secondary to the pursuit of attending to the humanity of teachers,

students, and beyond.” Similarly, another teacher candidate reflected that:

... Through community service projects, I believe that teacher candidates realize

there are several inequalities among people in the society. Thus, while they may be
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disappointed and hopeless at the beginning of the process of community service

practices, | strongly believe that they become more aware of such issues afterwards
and be part of the pursuit of seeking social justice (TC2 in FG1).

Accordingly, most teacher candidates and two teacher educators also emphasized
that engaging in community service practices empowers prospective teachers to develop an

intercultural and multicultural understanding. For instance, a teacher candidate argued that:

...We cannot simply teach our own stories to immigrant students in Turkey. Thanks
to our community service project, | had a chance to visit an elementary school where
there are high populations of immigrant students and we aimed to bridge the
similarities and the differences between two cultures by using the stories both in their
culture and in our own culture. Reflecting back to our project, it really helped me

understand and appreciate others’ cultural backgrounds (TC33 in FG9).

Lastly, all teacher educators and a large number of teacher candidates from several
focus groups further expressed that community service practices promote empathy towards
others, tolerance, patience, being open to new ideas, and respect to each other.

Self-Concept and Self-ldentity in Relation to Active Citizenship

With respect to the views of the participants, this theme uncovers the development of some
prominent aspects in one’s self-perception as a result of engaging in community service
practices. As the participants reported, they believed that developing certain aspects related
with the perception of one’s “self” is significant as they also help the person achieve the
particular civic goal and thereby, mediate the development of active citizenship
characteristics. Specifically, the results of the study delineated that most teacher candidates
and all teacher educators underscored the role of community service practices in developing
self-concept and self-identity through designing and implementing community service
projects, which, as they reported in return, supports the development of prospective
teachers’ active citizenship characteristics. To this end, especially a considerable number of
teacher candidates explained that doing community service practices improve prospective
teachers’ self-confidence, self-efficacy, self-expression, and self-esteem. For example, one

of the teacher educators and one of the teacher candidates told that:

...From the beginning to the end, as teacher candidates need to interact,
communicate, and collaborate with several individuals to carry out their project, this

especially improves their self-confidence. In particular, while they generally feel



S. Akin / Pamukkale University Journal of Education, 53, 21-59, 2021 45
nervous when they introduce or disseminate something in front of other people, they

mostly reflect that they gain higher self-confidence along the way to undertaking
their community service projects (TE2).

...Our goal was to raise the awareness of young people about dating violence,
including what kind of behaviors it involves. ...Thanks to this project, I believe that
we also delivered the message that one should, first, be aware of their own worth as
part of maintaining their self-esteem. While trying to do this, | personally believe
that this project also taught me as an individual to remember valuing myself, as well

as appreciate and love myself (TC26 in FG6).

In addition, some of the teacher candidates and all teacher educators emphasized that
community service practices provide teacher candidates with an invaluable opportunuity to
make self-reflection and gain higher self-awareness, as illustrated in the words of one of the

teacher educators below:

...Generally at the end of the semester, and even throughout the semester, it really
makes me feel proud to see how the teacher candidates self-reflect and realize how
much progress they made from the beginning till the end in many regards. ...They
mostly make the point that thanks to such projects, they also get a chance to discover
themselves and get to know their potential, which, to me, also helps them develop
self-reflection (TE1).

Bridging Civic and Professional Identities with Respect to Active Citizenship

Based on the views of the participants, this theme describes the ways in which engaging in
community service practices also develops the teacher candidates’ professional identities
and understandings about their professional role as future teachers. That is, a large number
of participants remarked that community service practices play a significant role in bridging
teacher candidates’ civic and professional identities. More specifically, most teacher
candidates mentioned that while carrying out community service projects and developing
civic identities, prospective teachers also get the opportunity to have their professional
identities recognized as “teachers”, rather than as “students”, by the relevant educational
stakeholders and the community members. Accordingly, many teacher candidates also
reported that community service practices thereby, make a positive impact on raising the
professional commitment and developing the professional knowledge and skills of
prospective teachers, as illustrated in the words of one of the teacher candidates below:
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The school that we selected to build a library and also meet the general needs of

students was located in a poor area. We saw that some of those little kids even did
not have a pair of warm shoes [crying]... We usually tend to assume that everybody
has more or less the same educational opportunities, but after this project, | realized
that they may not even have similar life conditions. As a prospective teacher, this
experience truly changed my perspective towards the teaching profession and
increased my professional commitment to a great extent, especially after meeting
those little kids and seeing that they were looking forward to seeing us each week
again (TC38 in FG10).

Discussion and Conclusions

The current study aimed to investigate the role of community service practices in developing
prospective teachers’ active citizenship characteristics through the perspectives of teacher
candidates and teacher educators within the context of a private university, one that is highly
committed to raising creative, critical-minded, self-confident, and lifelong learners as
manifested in its mission statement. According to the results of the study, both groups of
participants thought that engaging in community service practices was conducive to foster
prospective teachers’ (1) civic knowledge and awareness in relation to active citizenship, (2)
civic skills in relation to active citizenship, (3) civic attitudes and values in relation to active
citizenship, and (4) self-concept and self-identity in relation to active citizenship, as well as
it had profound effects on (5) bridging the teacher candidates’ civic and professional
identities with respect to active citizenship. From these findings, it is promising that
community service practices encourage prospective teachers to develop active citizenship
characteristics in several aspects, consistent with a large body of research (Annette, 2005b;
Birdwell et al., 2013; Conway et al., 2009; Deeley, 2010; Einfeld & Collins, 2008; Falk,
2013; Harris, 2010; Spring et al., 2006). In line with the results of previous studies, this may
suggest that community service practices enable prospective teachers to actively participate
in civil society and community life (Hoskins, 2006), through which they develop civic
competence (Hoskins & Deakin-Crick, 2010), become socially responsible individuals,
generate benefits for the local and wider society and develop a sense of belonging to them,
appreciate the merit of equality and tolerance for different cultures, views, perspectives, and
build more interpersonal trust, collaboration, solidarity, and collective efficacy, leading to
greater social capital (Annette, 2009; Birdwell et al., 2013; Hoskins & Mascherini, 2009;
Jerome, 2012; Potter, 2002; Putnam, 2000; Steenekamp & Loubser, 2016).
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Based on these, it can be also argued that the engagement of the youth in community

service practices may also contribute to social cohesion and social integration as an
educational and welfare strategy (Birdwell et al., 2013; Hoskins & Deakin-Crick, 2010;
Hoskins & Mascherini, 2009). Especially considering the growing concerns regarding the
young people’s lack of capacity and decreasing levels of interest to involve in responsible
civic activities both nationally (Akin et al., 2016; Bee & Kaya, 2017b; Sharma et al., 2017;
Steenekamp & Loubser, 2016) and internationally (Birdwell et al., 2013; Kennedy, 2007,
Kennelly & Llewellyn, 2011; Peterson & Knowles, 2009; Putnam, 2000; Wood, 2010), the
results of the present study may have the implications of recognizing community service
practices as a critical strategy for promoting the engagement of youth in civic life and
empowering them as agents of change. In the long run, this might contribute to
reconstructing the notion of citizenship and responding to the decline in civic participation,
as well as the concerns regarding social cohesion and inclusion (Annette, 2005b; Battistoni,
2013; Biesta, 2009; Kennelly & Llewellyn, 2011; Nicoll et al., 2013) for a more democratic
society (Sharma et al., 2017). Moreover, bearing in mind that a growing body of research
has particularly shown that teacher candidates’ active citizenship perceptions, knowledge,
skills, and attitudes are not developed sufficiently in Turkey (e.g., Acun et al., 2010; Akin et
al., 2016; Doganay et al., 2007; Ersoy, 2014b; Ersoy & Oztiirk, 2015; Simsek et al., 2017;
Wilkins et al., 2010; Tutkun, 2013; Yazgan, 2013; Yesilbursa, 2015), the results of this
study may offer critical insights for the administrative units of the universities, teacher
educators, and curriculum developers regarding the importance of fostering community
service practices at the higher education level, and in particular in preservice teacher
preparation. In so doing, the results may also support to extend the scope of civic education
beyond K-12 education settings and suggest community service practices to be instrumental

for youth to develop active citizenship competence.

The results of the study may further warrant attention for how community service
practices in preservice teacher education could be implemented more effectively and what
factors influence the effectiveness of the community service projects. In this regard, given
that this study took place within the particular context of a private university, this may also
have provided an account of the results yielded by the present research. To this end, first, it
might be argued that as the particular university strongly encourages student-centered and
practice-based active learning settings and endorses teaching methods that would promote
problem-based experiential learning, reflection, higher-order thinking skills, and the

construction of knowledge based on students’ authentic real-life experiences, this might
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have an influence on the role of community service practices in developing active

citizenship characteristics of prospective teachers. That is, as opposed to traditional
pedagogies, given that the development of active citizenship is fostered better based on
experiential tranformative learning in the real-world context that is supported with reflection
on civic experiences (Annette, 2005c, 2006, 2009; Bringle & Clayton, 2012; Costelloe,
2014; Deeley, 2010; Ethridge, 2006; Jerome, 2012; Martin & Pirbhai-Illich, 2015; Prentice
& Robinson, 2010; Putnam, 2000; Spring et al., 2006), the aforementioned characteristics of

the particular university might be likely to account for the obtained results.

Lastly, there might be other factors that are likely to have an impact on the
effectiveness of community service practices towards developing prospective teachers’
active citizenship competence. For instance, the financial, physical, academic, and social
support and opportunities provided to teacher candidates for the conduct of their projects by
their faculty and university, the official permissions that are needed for the implementation
of projects, the time available to the planning and conduct of the projects, the course
instructor’s and group members’ continued collaboration and effective communication with
the community members, the size of the project groups, the quality of guidance and
feedback provided by the course instructor, the assessment and evaluation policies for the
projects undertaken, the dissemination and sustainability strategies, and the provision of
effective faculty-community partnership might be among the factors that are highly likely to
influence the results found by the present study, which might imply the key role of these
factors for quality community service pactices in preservice teacher preparation, provide
essential insights to the administrative units of the universities/faculties, teacher educators,
and community members, and be studied further in future research in a longer period of time
supported by the additional data collection methods including observations. Thus,
elaborating such factors may further offer these key stakeholders with chief recommendations

to establish a more effective implementation of community service practices both at the higher

education level and in preservice teacher education particularly.
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Giris
Vatandashik kavrami, bireylerin hak ve sorumluluklar1 arasindaki dengeye bagli olarak farkli
baglamlarda degiskenlik gosteren, oldukga tartigmali ve normatif bir kavramdir. Geleneksel
olarak ulus devlet i¢inde bir iiyelige ya da devlet ile bir baga sahip olma yoluyla edinilen bir
“statli” olarak tamimlanan vatandaslik kavrami cergevesinde, vatandaslik egitiminin tarihsel
olarak temel amaci ortak bir kimlik ve ortak tarih olusturarak ayni zamanda vatanseverligi tesvik
etmek, ulusa baglilig1 giiglendirmek ve bir {ilke niifusunun homojenlesmesi i¢in ulus devlet
nsasim tesvik etmekti (Lawson, 2001). Bu nedenle, miras niteligindeki kiiltiirel normlar
sorgulayan ve ulus insasinin korunmasini riske atabilecek bagimsiz elestirel bireyler yetistirmek
yerine, vatandaslik egitiminin geleneksel olarak devletin ihtiyacglarina hizmet etmesi
beklenmekte olup bu durum vatandaslik egitiminin insanlari itaatkar bireyler haline getirmesi ve
onlar1 vatandaslik konusunda pasif bir nesne olarak gormesi bakimindan elestirilmektedir
(Janmaat ve Piattoeva, 2007). Ote yandan, ozellikle kiiresellesme, teknoloji alanindaki
gelismeler, iletisim araglarindaki degisiklikler, niifus artis1 ve hareketlilik, ulusal sinirlar1 asan
cevresel sorunlar gibi temel toplumsal degisiklikler nedeniyle (Lawson, 2001), vatandaglik
konusundaki yeni giincel arastirmalarin odaginda bireylerin aktif bir sekilde katilimct
demokrasiye katkida bulunarak gerceklestirdikleri “eylemler” yer almakta, boylece vatandas
olarak her bireyin sesinin duyulabilecegi, gelisen bir sivil toplum yapisinin tesvik edilmesi
amaclanmaktadir (Hoskins ve Mascherini, 2009). Bu baglamda, yeni bir vatandaslik egitimi
ihtiyacinin ortaya ¢ikmasi ile bu ihtiyaca cevap vermek lizere bir¢ok iilkede “aktif vatandaglik™
kavrami vurgulanmaya baslamistir.
Aktif Vatandashk
Aktif vatandaslik kavrami birgok farkli ancak birbirini tamamlayan bigimde tanimlanmakta olsa
da (Kennedy, 2007), esas olarak Hoskins aktif vatandashg karsilikli saygi ile siddete
basvurmadan, insan haklar1 ve demokrasiye uygun bir sekilde sivil topluma ve/veya siyasi
yagsama katilim olarak tamimlamaktadir (Hoskins, 2006, akt. Hoskins ve Mascherini, 2009). Bu
cercevede vatandaglar, vatandaslik yeterligi (Hoskins ve Deakin-Crick, 2010) ve aidiyet duygusu
gelistirmeleri, yasadiklari yerel toplulukta veya toplumda bir s6z sahibi olmalar1 ve demokrasi,
esitlik ve farkh kiiltiirlere ya da goriislere hosgoriiyle yaklagmalari yoniinde tesvik edilirler
(Hoskins ve Mascherini, 2009). Benzer sekilde, aktif vatandaslik kavrami, devlete daha az
bagimli bir sekilde yerel topluluklara ve topluma katkida bulunabilecek sosyal agidan sorumlu
bireyler yaratmayi ve ayni zamanda kisiler arasi giiven, biitiinlesme ve uyum, karsiliklilik,
dayanisma, is birligi ve toplum i¢in ortak yarar saglamayi amaclamakta ve bu kapsamda ise
bireylerin sosyal sermayelerinin gelisimine yardimci olmaktadir (Birdwell, Scott ve Horley,

2013; Steenekamp ve Loubser, 2016). Aktif vatandashk kavrami, Avrupa Birligi (AB) ¢atisi
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altinda yeni bir siyasi yapinin kurulmasiyla ilk kez Avrupa’da kullanilmis ve bu baglamda,

1990’larin sonlarinda giiglii bir bilgi toplumu olusturabilmek ve Avrupa’da daha genis bir sosyal
uyum yaratabilmek i¢in Avrupa vatandaslarindan kendi yasamlarinin hem mimarlar1 hem de
aktorleri olmalarinin beklendigi Avrupa Komisyonu Lizbon 2010 Stratejisinin bir parcgasi olarak
aktif vatandaslik kavrami Avrupa egitim sistemlerinde tesvik edilmeye baslanmistir.

AB uyum siirecinin, AB’ye iiye devletlerin egitim politikalar1 ve 6gretim programlari
iizerinde Onemli bir etkisi olmasi ve buna bagli olarak reform siireglerinin hizlanmasi
sonucunda, aktif vatandashk egitiminin kapsami ve bireylerin ne sekilde aktif vatandaslar haline
gelebilecegi sorular1 giindeme gelmeye baslamistir (Keser, Akar ve Yildirim, 2011). Tiirkiye de
1999°dan beri AB’ye aday bir iilke olarak AB ile iliskileri ¢ergevesinde kiiresellesme ve uyum
siirecinden biiyiik Olciide etkilendigi i¢in (Cakmakli, 2015), 6zellikle 1990’11 ve 2000’11 yillarda
Tiirkiye’deki vatandaslik egitimi de pek ¢ok degisiklige ugramis (Akin, Calik ve Engin-Demir,
2017) ve geleneksel olarak Tiirkiye’de ulus devlet yapisini korumanin bir araci olarak goriilen

2

vatandaslik egitimi (Cayir ve Giirkaynak, 2008) “iyi” vatandaslik kavramindan “aktif”
vatandasliga dogru evrilmeye baslamistir. Diger bir ifade ile, Tiirkiye’deki vatandaslik
kavramina iliskin tartigmalar, pasif bir vatandaslik anlayisini yansitarak en temelde Tiirk
vatandasin1 devlete kars1 gorevleriyle tanitmlamakla birlikte (Cakmakli, 2015; Cayir, 2009), AB
ile iligkiler ve AB’ye katilim arayis1 gibi dis etkenler ve dinamiklerle birlikte, Tiirkiye’de ulus
temelli vatandaslik anlayis1 giderek degismeye ve vatandaslik kavrami Tiirkiye’de de Avrupa’da
yaygin olan kullanimima dogru evrilmeye baslamistir (Cakmakli, 2015). Diger yandan, cagdas
vatandaglik anlayisi ile Tirkiye’nin pasif, uluscu ve gorev odakli (6rn., askerlik, vergi, oy
kullanma gorevleri), devlet 6nceliklerinin bireysel dncelikleri astig1 giiclii bir devlet gelenegi ile
karakterize edilen (Bee ve Kaya, 2016a, 2017a; Caymaz, 2008; Cakmakli, 2015, 2016; Cayir ve
Bagli, 2011; Cayir ve Giirkaynak, 2008; Keyman ve I¢duygu, 2005) vatandashk anlayis:
arasindaki paradoksa dayali olarak, vatandaslik kavramindaki bu degisim ve doniisiimler
diinyadaki egilimi yansitabilecek ve vatandaslik egitimini gelistirebilecek kavramsal
degisikliklerden ziyade Tiirkiye’de cogunlukla iistyapisal ve yapisal degisiklikler olmustur
(Caymaz, 2008; Keser ve digerleri, 2011; Keyman ve Icduygu, 2005). Bu sebeple, Tiirkiye’de
vatandasglik egitiminin, halen siki bir sekilde geleneksel vatandashik kavramim temel aldigi
elestirilmekte ve bireylere cagin gerektirdigi vatandaglik bilgisi ve becerilerini kazandirmak
iizere aktif vatandaslik kavraminin gelismesi i¢in mevcut kosul ve olanaklarin yeterli olmadigi
vurgulanmaktadir (Keser ve digerleri, 2011). Bunun bir sonucu olarak, alanyazindaki bir¢ok
aragtirmadan elde edilen bulgular vatandaslik egitiminde 6gretim programlar1 ve ders kitaplari
ile ilgili problemler oldugunu ortaya koymakta (6rn., Bigak ve Eres, 2018; Caymaz, 2008; Cayr,
2009, 2011, 2014; Cayir ve Bagh, 2011; Cayir ve Giirkaynak, 2008; Ersoy, Balbag ve
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Gilindogan-Bayir, 2017; Ince, 2012; Karakus-Ozdemirci, Aksoy ve Ok, 2020; Karaman-

Kepenekci, 2005; Memisoglu, 2014; Merey, Karatekin ve Kus, 2012; Sen, 2019; Sen ve Starkey,
2017; Som ve Karatas, 2015; Sen, 2019); o6gretmenlerin aktif vatandaslikla ilgili sinirh bilgi,
beceri, tutum ve algiya sahip oldugunu ve yeterli pedagojik bilgilerinin olmadigini belirtmekte
(6rn., Cayir ve Bagli, 2011; Ersoy, 2014a; Eryilmaz, Bursa ve Ersoy, 2018; Kus ve Aksu, 2017,
Memisoglu, 2014; Oztiirk, Malko¢ ve Ersoy, 2016); benzer sekilde farkli egitim
kademelerindeki ogrencilerin de aktif vatandaglikla ilgili yeterli bilgi, beceri, tutum ya da algi
gelistiremedigini tartismaktadir (6rn., Bagli, 2013; Baloglu-Ugurlu, 2013; Cayir ve Bagli, 2011;
Ersoy, 2014a; Eryillmaz ve digerleri, 2018).

AKktif Vatandashk ve Genglik

Vatandasghik egitiminin yeniden yapilandirilmasi yoniinde cesitli ¢abalar olsa da, temelde bir
egitim ve refah stratejisi olarak aktif vatandaslik egitiminin iyilestirilmesi, vatandaslarin
ozellikle de genclerin gerekli siyasi, sosyal ve ahlaki davranislara sahip olmamasi yoniinde
kiiresel olarak artan elestirilere dayanmaktadir (Putnam, 2000; Wood, 2010). Bu baglamda,
gengler 6zellikle vatandaslik etkinliklerine karsi ilgisiz olmalari, bu konuda yetersiz olmalar1 ve
bircok duruma karsi duyarsiz olmalar1 ile elestirilmektedirler (Birdwell ve digerleri, 2013;
Kennelly ve Llewellyn, 2011; Peterson ve Knowles, 2009). Genglerin giderek diisiis gosteren
sivil katilimlar1 birgok iilkede dikkat ¢ekici diizeylerde oldugu i¢in (Kennedy, 2007; Kennelly ve
Llewellyn, 2011) vatandaslik egitiminin yeniden yapilandirilmasina yonelik stratejilerle
bireylerin yetersiz sivil katilim diizeylerinin iyilestirilmesi ve toplumlarin sosyal biitiinlesme ve
sosyal igerme ile ilgili karsilagtig1 tehditlere ¢6ziim iiretilmesi hedeflenmektedir (Battistoni,
2013; Biesta, 2009; Kennelly ve Llewellyn, 2011; Nicoll, Fejes, Olson, Dahlstedt ve Biesta,
2013). Ozellikle giiniimiizde diinyadaki gen¢ niifus sayismin giderek arttigi diisiiniildiigiinde,
genglerin vatandaglik meselelerine ilgi duymalari ile bu konuda iyi bir egitim alarak toplumsal
degisimin araci olabileceklerine, demokrasiyi gelistirebileceklerine ve diinyay1 daha iyi yonde
sekillendirebileceklerine inanilmaktadir (Sharma, Henneman, Qadri ve Vignoles, 2017). Bu
nedenle, vatandaslik egitimi araciliiyla, genglerin mevcut sorunun bir nedeni olarak goériilmesi
yaklasimindan ziyade, onlarin i¢inde bulunduklar1 yerel topluluklarda ya da toplumda meydana
gelen sorunlar i¢in ¢dziimiin bir pargasit olmalar yoniinde aktif olmalarmin tesvik edilmesi
amaclanmaktadir (Potter, 2002). Benzer sekilde Tiirkiye’deki durum incelendiginde,
vatandaslarin, 6zellikle de genclerin, tarihi (Bee ve Kaya, 2017b), makro (6rn., siyasi kurumlarin
yapist), sosyal (6rn., aile, politik olmayan kuruluglara tiyelik), ve psikolojik (6rn., sosyal kimlik)
(Bee ve Kaya, 2016b) faktorlerin bir sonucu olarak sivil katilim diizeylerinin diisiik oldugu
vurgulanmaktadir (Akin, Caliskan ve Engin-Demir, 2016; Bee ve Kaya, 2017b; Steenekamp ve
Loubser, 2016). Bu baglamda, en son yayimlanan Kiiresel Genglik Refah Endeksi’ne gore,
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Sharma ve digerleri (2017) de Tiirkiye’de ilgili ankete katilan genglerin, toplam on iki alandan

olusan endeksin 6zellikle de vatandaglik katilim1 alaninda oldukg¢a diisiik bir sirada yer aldiginin
ve bu boyutun ayni zamanda diger alanlar arasinda en diisiik degere sahip oldugunun altini
cizmektedir. Bu baglamda, Tiirkiye’nin statii temelli eski geleneksel vatandaslik anlayisinin
Otesine gecerek vatandasligin gilinlimiizde nasil algilandigi ve uygulandigi ile ilgili cagdas
yaklasimlar1 ele alip (Cakmakli, 2015) gencleri aktif vatandaslik i¢cin gerekli goriilen bilgi,
beceri ve tutumlar1 gelistirebilecek sekilde tesvik etmesi oldukg¢a Onem tasimaktadir. Bu
cercevede, alanyazindaki bir¢ok arastirma tarafindan oOzellikle Ogretmen adaylarmin aktif
vatandaslik algilarinin, bilgi, beceri ve tutumlarinin Tiirkiye’de yeterli diizeyde gelismediginin
vurgulandigi dikkate alindiginda (6rn., Acun, Demir, Akar ve Goz, 2010; Akin ve digerleri,
2016; Doganay, Cuhadar ve Sar1, 2007; Ersoy, 2014b; Ersoy ve Oztiirk, 2015; Simsek, Tikman,
Yildirnm ve Sentiirk, 2017; Wilkins, Busher, Lawson, Acun ve Goz, 2010; Tutkun, 2013;
Yazgan, 2013; Yesilbursa, 2015), hizmet 6ncesi 6gretmen egitimi yoluyla 6gretmen adaylarinin
aktif vatandaslik 6zelliklerinin gelisiminin tesvik edilmesi son derece dnemlidir. Bununla iliskili
olarak, AB uyum siirecinden bu yana Tiirkiye’de aktif vatandasligin halen sinirh diizeydeki
gelisimi goz Onlinde bulunduruldugunda, genglerin aktif vatandaslik yeterliklerinin nasil
gelistirilebilecegi Onemli bir konu haline geldiginden, bu konunun vatandaslik egitimi
politikalariin ve uygulamalarinin da merkezinde yer aldig1 sdylenebilir. Bu kapsamda, her ne
kadar bir¢ok iilkede zorunlu vatandashik egitimi ve Ogretim programlari aracilifiyla aktif
vatandas yetistirmeye yonelik bir strateji gelistirmek ve bu yolla sosyal biitiinlesmenin tesvik
edilerek bireylerin topluma olan yiikiimliilikklerinin 6n planda tutulmasi hedeflenmis olsa da,
giinimiizdeki cagdas vatandaglik egitimi yaklagimlarinda aktif vatandaslik gelisimi icin daha
cok genclerin aktif ve katilimci1 olarak gesitli etkinliklerde yer alabilecekleri ve kendi
yasantilarina dayali kesfetme olanagi elde edebilecekleri deneyimsel bir 6grenme siirecinin
onemi ve gerekliligi vurgulanmaktadir (Peterson ve Knowles, 2009).

Aktif Vatandashk ve Topluma Hizmet Yoluyla Ogrenme

Aktif vatandaslig1 olusturan bazi temel bilesenler arasinda protestolar ve sosyal degisim odakl
etkinlikler araciligiyla siyasal katilimda bulunma ve demokratik degerlerin gii¢lendirilmesi yer
almakla birlikte, kavramin diger bir 6nemli boyutu ise toplum iiyeligi, dayanisma, is birligi ve
topluma katkida bulunacak etkinliklere katilimi igermektedir (Birdwell ve digerleri, 2013;
Hoskins ve Mascherini, 2009). Bu c¢ercevede, T. H. Marshall’in tanimima dayanarak, Potter
(2002) da aktif vatandasligin yalnizca politik okuryazarligi degil, ayn1 zamanda sosyal
sorumluluk ve topluma katki saglayacak etkinliklere katilimi gerektiren, dgrencilerin toplum
icerisindeki ger¢ek deneyimleri yoluyla kazanacaklari 6grenmelerini esas alan bir kavram

oldugunu vurgulamaktadir (Annette, 2005b, 2005c). Toplumcu bakis agisina gore (Annette,
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2005¢), vatandaslik kavrami sosyal icerikli bir yapiya sahip oldugundan (Harris, 2010)

Ogrenme siireglerinin deneyimsel 6grenmeye dayali topluma hizmet yoluyla desteklenmesiyle,
aktif vatandaglik egitiminin bireylerin ayn1 zamanda sosyal sermayelerinin gelisimine de katkida
bulunacagi (Annette, 2009; Jerome, 2012; Putnam, 2000), bunun ise sivil yenilenmeyi ve sosyal
icermeyi tesvik edici bir Ozellige sahip olacagi (Annette, 2006) ifade edilmektedir. Bu
tartismalara dayanarak atilacak onemli adimlardan biri, demokratik aktif vatandaslik egitimini
sinif dis1 0grenme ortamlarina tasiyarak yansitict 6grenme ile desteklenmis topluma hizmet
etkinlikleri ile birlestirmek ve bdylece iist diizey diisiinme becerileri ile g¢esitli bilgi, deger ve
yetkinliklerin daha iyi gelistirilebilmesine yonelik bireylere zengin 6grenme olanaklar1 sunarak
elde edecekleri kazanimlar1 uygulayabilmelerini, farkli durumlara aktarabilmelerini ve
anlamlandirmalarint saglamaktir (Costelloe, 2014). Bu yolla, gencler vatandaslikla ilgili
edinecekleri gercek yasam deneyimleri ve katilacaklari 6zgiin uygulamalar sayesinde hem
demokrasinin etkin araclar1 olabilir, hem de bu sayede okula ve 6gretim programlarina daha
giiclii bir sekilde baglanabilirler. Modern yasamda giderek artan bireysellesme ile toplumlarin ve
yerel ¢evrelerin zarar gordiigiine iliskin elestirilere bagli olarak yiikselen bu goriis, temelde okul-
toplum 1iligkisinin giiclendirilmesi yoluyla toplumlarin yeniden insa edilmesi gerektigi fikrini
savunmaktadir. Bu nedenle, topluma hizmet yoluyla 6grenme boyutu, genglerin aktif vatandaslik
icin gerekli goriilen bilgi, beceri, deger ve farkindaliklar1 gelistirebilmeleri i¢in vatandaslik
egitiminde etkili bir ara¢ olarak goriilmektedir (Annette, 2005b; Battistoni, 2013; Birdwell ve
digerleri, 2013; Bringle ve Clayton, 2012; Harris, 2010; Kahne, Westheimer ve Rogers, 2000).
Dolayisiyla bu kapsamda, bireyci degerlerin aksine kisinin sosyal degisim yaratma amaci ile
hem kendisi hem de digerleri i¢cin sorumluluk alarak ortak eylemde bulundugu ger¢ek yasantiya
dayali 6grenmeler yoluyla, bireylerin toplumun ihtiyaglar ile baglantili olarak ayni zamanda
kisisel bir gelisim siirecinden de gectikleri belirtilmektedir (Ethridge, 2006; Lawson, 2001;
Spring, Dietz ve Grimm, 2006).

Ogrencilerin sivil hayata katilimini1 zayiflatan ve onlari toplum tabanli gercek dgrenme
ortamlarindan uzaklastiran geleneksel bilgi odakli 6grenme-6gretme siireglerinin aksine,
topluma hizmet yoluyla 6grenme yaklasimi hem 6grencilerin akademik becerilerinin gelisimi
icin onlara yapilandirilmis 6grenme olanaklar1 sunan, hem de sivil katilim etkinlikleri iizerine
onlara yansitic1 diisiinme olanaklar1 saglayan ve bunun yani sira toplumsal ihtiyaglara da cevap
vermeyi amaglayip 6grenme siirecini bireylerin, ailelerin ya da toplumun sorunlarina katkida
bulunabilecek nitelikteki etkinliklerle birlestiren deneyimsel bir 6grenme bicimi olarak
tanimlanmaktadir (Hunter ve Brisbin, 2000). Bu ¢ercevede, kredili bir ders olan ve topluma
hizmet yoluyla dgrenme yaklagimindan beslenen topluma hizmet uygulamalar1 dersi de, temel

olarak bireyin okula veya topluma sundugu katkilar ile akademik 6grenme ve yansitict diigiinme
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olanaklar1 arasinda birlestirici bir rol {stlenerek aktif vatandashik egitiminde Onem

kazanmaktadir (Annette, 2005¢c, 2006; Bringle ve Clayton, 2012; Bringle ve Hatcher, 1996;
Deeley, 2010; Martin ve Pirbhai-Illich, 2015; Prentice ve Robinson, 2010). Jerome (2012) de
topluma hizmet yoluyla 6grenmeyi bir yandan 6grencilerin toplumsal fayda iiretimine katkida
bulunacak etkinliklere katildiklari, diger yandan ise sosyal, duygusal, kariyer ve akademik
gelisimleri agisindan desteklendikleri ve Ogrenme siireglerinin gergek ve anlamli yasantilara
dayali etkinliklerle biitiinlestirildigi deneyimsel bir 6grenme yaklagimi olarak tanimlamaktadir.
Vatandaslik kavramimin 6grenilen kuramsal igerik ile uygulama ortamlarmin birlestirilmesini
gerektiren baglama dayal1 ve sosyal igerikli bir kavram oldugu diisiiniildiigiinde, topluma hizmet
yoluyla 6grenme yaklasimi ile aktif vatandashik yeterliklerinin baglama dayali yasantisal
ogrenmeler araciligiyla cesitli sosyal etkinlikler icerisinde daha 1iyi gelistirilebilecegi
soylenebilir. Ornegin, bu sekilde bireyler farkli etkinliklerde yer alarak diger bireylerle etkilesim
ve iletisim i¢inde bulunabilir, kazandiklar1 deneyimleri bagka durumlara aktarabilir, yalnizliga
kars1 sorumluluk ve birliktelik duygulari, baskalariyla iliski kurabilme, 6zerklik, sosyal 6grenme
yoluyla farkliliklara saygi, kendisi ve sosyal g¢evresi ile diyalog kurabilme, problem ¢ézme,
elestirel diistinme, yansitic1 diisiinme ve sorgulama becerileri ve tutumlar gelistirebilirler
(Annette, 2005b; Jansen, Chioncel ve Dekkers, 2006).

John Dewey’in pragmatizm felsefesine ve Jean Piaget, Paulo Freire, David Kolb ve Ivan
Illich’in egitimin anlamli, ger¢ek yasam deneyimlerine dayali, uygulamali ve sinif dis1 6grenme
etkinlikleri ile zenginlestirilmesini Oneren ¢aligmalarina dayanan deneyimsel 6grenme
yaklagimina gore (Buchanan, Baldwin ve Rudisill, 2002; Falk, 2013; Jerome, 2012; Martin ve
Pirbhai-Illich, 2015) aktif vatandaglik yeterliklerinin gergek baglamdan kopuk bir bigimde
yalnizca kuramsal 6grenme ile gelistirilmesi miimkiin degildir. Bu bakimdan, topluma hizmet
yoluyla 0grenme yaklasimi, Dewey’in pragmatizm felsefesi ile paralel olarak deneyimsel
ogrenme, demokratik toplum, sosyal/toplumsal hizmet, yansitici sorgulama ve toplumsal
doniisiim i¢in egitim ilkesi olmak tizere bes ana bilesen ile desteklenmektedir (Saltmarsh, 1996).
Bu ozellikleri ile topluma hizmet yoluyla ogrenme, mesleki stajlar gibi diger deneyimsel
ogrenme tiirlerinden farklilagmakta olup topluma hizmet yoluyla 6grenmede toplum iginde
calisma, gergeklestirilen caligma ile ilgili yansitic1 diisiinme etkinliklerinde yer alma ve yapilan
calismay1 dersin igerigi ile iliskilendirerek en temelde daha genis bir vatandaslik yeterligi ve
sosyal sorumluluk gelistirme boyutlar1 6n plana ¢ikmaktadir (Buchanan ve digerleri, 2002;
Deeley, 2010; Falk, 2013; Harris, 2010). Bu nedenle staj ve alan uygulamalar1 gibi 6ncelikli
olarak Ogrenciye fayda saglamayir amaglayan ya da goniilliilik calismalari gibi esas olarak
goniilli etkinligin yararlanicisina katkida bulunmay1 hedefleyen, herhangi bir yapilandirilmis

ogrenme etkinligi ile desteklenmeyen diger deneyimsel Ogrenme tiirlerinden farkli olarak
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topluma hizmet yoluyla 6grenmenin en 6nemli 6zelligi yapilandirilmis 6grenme deneyimleri

ve Ol¢iilebilir kazanimlar araciligiyla (Annette, 2006; Bringle ve Hatcher, 1996) hem 6grencilere
hem de toplum iiyelerine fayda saglamay1 amaglamasidir (Deeley, 2010). Bu agidan, pedagojik
bir yaklasim olarak topluma hizmet yoluyla 6grenme yaklagimi, planl bir sekilde toplumsal
ihtiyaglara ya da problemlere cevap vermek lizere topluma hizmet caligmalari ile 0gretim
programlarini birbirine baglayan bir koprii gorevi ustlenir (Annette, 2006; Buchanan ve
digerleri, 2002; Deeley, 2010; Ethridge, 2006; Falk, 2013). Ethridge (2006) de topluma hizmet
yoluyla Ogrenmenin temel bilesenlerini biitlinlestirilmis 6grenme, Ogrencilerin 0grenme
stirecinde aktif olmasi, yiiksek nitelikte hizmet iiretimi, vatandaslik sorumlulugunun gelisimi, is
birligi, yansitma ve degerlendirme olarak analiz etmektedir. Bunlarin yani sira, Harris (2010) ise
topluma hizmet yoluyla 6grenme yaklasiminda 6zellikle 6grencilerin de katilimer bir role ve
ders i¢i uygulamalari sekillendirme olanagina sahip oldugunu ekleyerek topluma hizmet yoluyla
ogrenmenin toplumsal kuruluglar, 6grenciler, 6gretmenler ve akademik birimler/kurumlar olmak
iizere dort farkli paydas grubu bir araya getirdigini vurgulamaktadir. Bu agidan topluma hizmet
yoluyla 6grenme yaklagimi ile Freire tarafindan elestirilen ve Ogrencilerin edilgen ve nesne
olarak goriildiikleri bankaci egitim yaklasimi reddedilmekte, bunun yerine hem 6grencilerin hem
de toplum iiyelerinin zaman zaman Ogretmen, zaman zaman da Ogrenen roliinii {istlenebildigi
karsilikli bir iliskiye dayali aktif 6grenme siireci kabul edilmektedir (Donahue, Bowyer ve
Rosenberg, 2003).

Ozellikle vatandaslik egitiminin uygulamaya dayali olmasi yoniindeki oneriler goz
ontinde bulunduruldugunda, topluma hizmet yoluyla 6grenme yaklasimi sayesinde Ogrenciler
toplum kavramina deger vererek aidiyet duygusu gelistirebilirler, bireysel ya da ortak sosyal,
ahlaki ve sivil sorumluluk kazanabilirler, yasamlarin1 ¢evreleyen temel toplumsal kurum olan
okula yonelik bir baglilik gelistirebilirler, kendilerini etkileyen meseleler hakkinda sz sahibi
olabilirler ve genis bir topluluga ya da topluma katkida bulunma firsat1 elde ederler (Falk, 2013;
Ireland, Kerr, Lopes, Nelson ve Cleaver, 2006). Ayrica topluma hizmet yoluyla 6grenme
yaklasimi ile desteklenmis topluma hizmet -etkinlikleri, genglerde Ozerklik, toplumsal
dayanigma, is birligine dayali ¢alisma ve karar verme, iletisim becerileri gibi ¢esitli beceri ve
tutum Ozelliklerinin gelismesini saglamakta (Battistoni, 1997); bagimsiz diisinme becerilerinin
gelisimine yardimer olmakta (Murphy, 2010); 6z saygi ve 0z yeterlik gelisimi, akademik
motivasyon ve akademik basar1 yoniinden onlar1 desteklemekte ((Battistoni, 1997; Wade, 1995);
takim ¢aligmas1 yapma, gorev odakli olma, empati gelisimi, zaman yonetimi, 6z giiven gelisimi,
farkl1 altyapilardaki cesitli insanlarla bir araya gelme gibi boyutlarda gelisimlerini tesvik
etmekte (Battistoni, 1997; Birdwell ve digerleri, 2013); sabir, hosgorii, karsiliklilik, giiven, saygi

ve baglilik gibi ¢okkiiltiirliiliik anlayis1 i¢in gerekli temel 6zellikleri kazanmalarina yardimci
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olarak sosyal adalet ve siiregelen esitsizlikler konusunda farkindaliklarini artirmakta (Donahue

ve digerleri, 2003; Einfeld ve Collins, 2008) ve elestirel diisiinmeyi tesvik ederken genglerin
demokratik siire¢lere katilim becerilerinin de gelismesini saglamaktadir (Battistoni, 1997;
Mendel-Reyes, 1998). Bunlara ek olarak topluma hizmet yoluyla 6grenme yaklagimi,
ogrencilere kisisel gelisim, kisiler arasi iligki becerilerinin gelisimi (6rn., liderlik becerileri),
sosyal kazanimlar (6rn., kalip yargilar1 azaltmak), 6grenme ¢iktilar1 (6rn., elestirel diistinme),
akademik gelisim ve entelektiiel bakis agisi, vatandaglik becerileri ve tutumlan ile katilim
becerileri gibi bir¢ok acidan da gesitli kazanimlar saglamaktadir (Harris, 2010). Bunlara dayali
olarak, genglerin topluma hizmet uygulamalarina katilimimin daha sonraki hayatlarinda
sergileyecekleri demokratik sivil katilim 6zellikleri (Birdwell ve digerleri, 2013; Donahue ve
digerleri, 2003; Spring ve digerleri, 2006) ve toplumsal doniisiim (Verducci ve Pope, 2001) ile
yakindan iligkili oldugu belirtilmektedir. Tiim bunlardan hareketle, Conway, Amel ve Gerwen
(2009) tarafindan gergeklestirilen meta analiz calismasinda da ele alindig1 gibi, topluma hizmet
yoluyla 6grenmenin bireylere akademik, kisisel, sosyal ve vatandaslikla ilgili ¢iktilar olmak
iizere birgok yonden kazanim sagladig: ifade edilebilir.

Tiirkiye’de Topluma Hizmet Uygulamalari

Aktif vatandaghik egitiminin orgiin egitim, yaygin egitim ya da okul disi 6grenme etkinlikleri
gibi farkli kanallarla tesvik edilebilecegi bilinmekle birlikte, topluma hizmet yoluyla 6grenme
yaklasimi Tiirkiye’de 6gretmen egitimi programlarindaki zorunlu derslerden biri olan “Topluma
Hizmet Uygulamalar1” dersi cergevesinde orgiin egitim kapsaminda tesvik edilmektedir. Bu
cercevede, lilkemizde hizmet oncesi 0gretmen egitimi programlarinda yer alan topluma hizmet
uygulamalar1 dersi, deneyime dayali, toplumsal degisim ve doniisim odakli, gergeklestirilen
topluma hizmet ¢alismalar1 aracilifiyla okul ve toplum arasinda koprii kurmay:1 hedefleyen,
gercek 6grenme ortamlarinda uygulanabilen, akademik bilgi ve yapilandirilmis yansitici diigiince
etkinliklerinin biitlinlestirildigi bir 6grenme yaklagimi olan (Bringle ve Clayton, 2012; Hunter ve
Brisbin, 2000; Martin ve Pirbhai-Illich, 2015) topluma hizmet yoluyla 6grenme yaklagiminin
genel amaglar1 ve ilkeleri esas almarak gelistirilmistir (Beldag, Yaylaci, Gk ve Ipek, 2015;
Elma ve digerleri, 2010; Er-Nas, Senel-Coruhlu ve Ipek-Akbulut, 2015; Kiigiikoglu, 2012;
Kiigiikoglu ve Kogyigit, 2015; Kiiciikoglu, Korkmaz, Kose ve Tasgin, 2014; Kiiciikoglu, Ozan
ve Tasgin, 2016; Ozdemir ve Tokcan, 2010; Tuncel, Kop ve Katilmis, 2011; Ugurlu ve Kiral,
2011). Sivil yenilenmenin gergeklesebilmesi i¢in genglerin aktif vatandaslik becerilerinin
gelisimini tesvik etmek (Annette, 2005a; Bringle ve Clayton, 2012; Bringle ve Hatcher, 1996;
Mcllrath, Lyons ve Munck, 2012) ve bdylece demokratik, ¢agdas ve kapsayici bir toplum
yapisinin olusturulmasina katkida bulunmak tizere (Annette, 2005b) 6zellikle yiiksekogretim

kurumlarinin genglerin elestirel diisiinme ve akademik becerilerinin gelisimi konusunda 6énemli
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bir role sahip oldugu diisiiniildiigiinde (Deeley, 2010), hizmet Oncesi 0gretmen yetistirme

programlari kapsamindaki topluma hizmet uygulamalarinin, 6gretmen adaylarimin aktif
vatandaslik Gzelliklerinin gelisimindeki rolii olduk¢a Onemlidir. Bu baglamda, ozellikle
yliksekdgretim kurumlarinin topluma hizmet uygulamalar1 yoluyla toplumsal ihtiyaglara cevap
vererek ekonomik ve sosyal kalkinmaya katkida bulunmak gibi énemli bir misyonu oldugu
bilinmektedir (Bringle ve Hatcher, 1996; Buchanan ve digerleri, 2002). Ayrica vatandaslik
egitimine gereken Onemin verilmemesi sonucunda, elestirel diisiinme becerilerine sahip, aktif
vatandas yetkinligi sergileyebilen, baskalarinin hayatinda degisim yaratabilen, farkliliklar1 ve
cesitliligi destekleyen, sosyal adalet ve toplumsal degisimi savunmak ig¢in kararli bir tutum
gelistirebilen, gelecekteki Ogrencileri igin etkili bir rol model olabilecek Ogretmenler
yetistirilmesinin giiniimiizde giderek artan bir ihtiya¢ olmasina bagl olarak (Annette, 2005b;
Root, Callahan ve Sepanski, 2002; Swick, 2001), hizmet dncesi 6gretmen egitiminde topluma
hizmet uygulamalar1 araciligiyla Ogretmen adaylarinin aktif vatandaglik yetkinliklerinin
giiclendirilmesine yonelik ¢agrilarin da sayica artis gosterdigi belirtilmektedir (Anderson, Swick
ve Yff, 2001; Annette, 2005b). Bu c¢ercevede, Tiirkiye’de hizmet Oncesi Ggretmen egitimi
programlarinin ¢ogunda vatandaslik egitimi ile ilgili dersler bulunmamakla birlikte, yalnizca
topluma hizmet uygulamalar1 dersi tiim programlarda zorunlu bir ders olarak yer almaktadir.
Diger taraftan, topluma hizmet yoluyla 6grenme yaklagiminin 1990’lardan itibaren kiiresel
olarak - 6zellikle de Amerika Birlesik Devletleri’nde ve Birlesik Krallik’ta - 6nemli bir biiyiime
kaydettigi goz onilinde bulunduruldugunda (Annette, 2005b; Einfeld ve Collins, 2008), Yiiksek
Ogretim Kurulu (YOK) tarafindan 2006 yilindan itibaren hizmet 6ncesi &gretmen egitimi
programlarina dahil edilmis olan topluma hizmet uygulamalar1 dersi araciligr ile tesvik edilen
topluma hizmet yoluyla 6grenme yaklasiminin Tiirkiye’de heniiz yeterli diizeyde gelisememis
oldugu sdylenebilir. 2018 yilinda YOK tarafindan yeniden yapilandirilan hizmet 6ncesi
Ogretmen egitimi programlarinda da yer alan topluma hizmet uygulamalar1 dersi genel olarak;
toplum, sosyal sorumluluk ve topluma hizmet uygulamalar: ile iligkili temel kavramlari,
toplumsal ve kiiltiirel degerlerle iligkili olarak sosyal sorumluluk projelerini, giincel toplumsal
sorunlarin belirlenmesi ve bunlarin ¢dziimiine yonelik projeler gelistirilmesini, bireysel ya da
gruplar halinde sosyal sorumluluk projelerine goniillii katilimi, ¢esitli kurum ve kuruluslarda
sosyal sorumluluk projelerine katilmay1, ¢esitli bilimsel etkinliklere katilma ve gerceklestirilen
sosyal sorumluluk projelerinin sonuglarini ve etkisini degerlendirme konularini ele alan bir ders
olarak tasarlanmistir. Kuramsal tartigmalar i¢in bir saat ve uygulama etkinlikleri icin iki saat
olmak iizere bu ders haftada ii¢ saatlik ve iki kredilik bir ders olarak yiiriitiilmektedir.

Topluma hizmet uygulamalari aracilifiyla son yillarda hizmet Oncesi Ogretmen

egitiminin aktif vatandaglik gelisiminde oynadigi rol biiylik bir 6nem kazanmis ve bu sebeple
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hizmet Oncesi Ogretmen egitimi kapsaminda topluma hizmet uygulamalarinin incelenmesi

arastirmacilarin ilgisini ¢ekmeye baslamistir (Root ve digerleri, 2002). Bu bakimdan, topluma
hizmet yoluyla 6grenmenin hizmet 6ncesi 6gretmen egitiminde onem kazanan ozelliklerinden
biri ise bu yaklasimin ¢okdisiplinli bir yapiya elverigli olmasi ve tiim Ogretmen egitimi
programlarinda yer almasi sebebiyle Ogrencilere daha etkili olabilecek ¢okdisiplinli projeler
yiiritmeleri agisindan essiz bir firsat saglamasidir (Annette, 2005b). Ancak topluma hizmet
yoluyla 6grenme Tiirkiye’de nispeten yeni uygulanan bir yaklagim oldugu ig¢in, Ogretmen
egitimcileri ve/veya 6gretmen adaylariin bakis agilarina dayali olarak hizmet dncesi 6gretmen
egitiminde topluma hizmet uygulamalarinin roliiniin ve 6gretmen adaylar tizerindeki etkilerinin
incelendigi arastirmalar gorece azdir (6rn., Arcagok ve Sahin, 2013; Berberoglu, 2017; Bulut,
Bulut ve Bulut, 2012; Cetinkaya, 2018; Dinger, Ergiil, Sen ve Cabuk, 2011; Elma ve digerleri,
2010; Ergiil ve Kurtulmus, 2014; Erkan, Uludag ve Burgak, 2012; Er-Nas ve digerleri, 2015;
Gokee, 2011; Kaf-Hasirct ve Sari, 2013; Kara, Altintas ve Kaya, 2017; Karakas, Ucgak, Say ve
Bag, 2014; Kesten, Koger ve Egiliz, 2014; Kiigiikoglu ve Kogyigit, 2015; Kiiciikoglu ve digerleri,
2014; Kiiciikoglu ve digerleri, 2016; Ozdemir ve Tokcan, 2010; Sénmez, 2010; Tuncel ve
digerleri, 2011; Yilmaz, 2011). Bu ¢ercevede, gerceklestirilen arastirmalarin ¢ogunda 6gretmen
adaylarinin ve/veya 6gretmen egitimcilerinin topluma hizmet uygulamalar1 konusundaki ya da
dersin kazanimlari, derste yiiriitiilen uygulamalar, karsilagilan gii¢liikler, dersin etkili bir sekilde
yiiriitiilmesini etkileyen faktorler, fakiilte-toplum is birligi gibi belirli boyutlar hakkindaki genel
goriiglerinin ve Onerilerinin incelenmesi amaglanmistir (6rn., Arcagdk ve Sahin, 2013; Arkiin-
Kocadere ve Seferoglu, 2013; Aykiri, 2017; Beldag ve digerleri, 2015; Berberoglu, 2017; Boran
ve Karakus, 2017; Cetin ve Sonmez, 2009; Eksi ve Cinoglu, 2012; Elma ve digerleri, 2010;
Ergiil ve Kurtulmus, 2014; Erkan ve digerleri, 2012; Er-Nas ve digerleri, 2015; Gokge, 2011;
Kiiciikoglu ve digerleri, 2014; Ozdemir ve Tokcan, 2010; Saran, Coskun, Inal-Zorel ve Aksoy,
2011; Sevim, 2011; Sénmez, 2010; Tosun, 2014; Ugurlu ve Kiral, 2011; Yilmaz, 2011). Diger
yandan, Tiirkiye’de bu c¢alismalar arasinda topluma hizmet uygulamalarinin 6gretmen
adaylariin ozellikle aktif vatandashik ozelliklerinin gelisimi konusundaki roliinii inceleyen
arastirmalarin sayisi oldukg¢a sinirlidir (Kaf-Hasirci ve Sari, 2013). Bu noktada topluma hizmet
uygulamalarinin aktif vatandaglik gelisimini ne diizeyde destekleyebileceginin, vatandaslik
kavraminin tartismali dogas1 ve birbirinden farkli yaklasimlarla sekillendirilmeye agik olmasi
sebebiyle ve ayni zamanda yliksekogretim kurumlarinin bir¢ok acidan birbirinden farkl
baglamsal 6zelliklere sahip olmasi sonucunda (6rn., biiytikliik, misyon, kaynak ve fonlama,
toplumla is birlikleri) (Kahne ve digerleri.,, 2000; Mcllrath ve digerleri, 2012)
devlet/iiniversite/fakiilte/6grenci kaynakli farkli baglamlarda yiiriitiilen uygulamalarin degisiklik

gosterebilecegi distintildiiglinde, topluma hizmet uygulamalarinin aktif vatandashk egitimi
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kampsamindaki rolii ¢esitli faktdrlere bagli olarak degiskenlik gosterebilmektedir (Harris,

2010). Bu ac¢idan, bir egitim kurumunun baglamsal o6zelliklerinin 6grencilerin vatandaslhik
sorumlulugu gelistirmelerinde (Schulz, Ainley, Fraillon, Kerr ve Losito, 2010) ve toplumsal
etkinliklere katilimlarinda (Birdwell ve digerleri, 2013) olduk¢a Onemli bir etkisi oldugu
belirtilmektedir. Bu tartismalara dayali olarak bu ¢alismanin amaci, baslica 6zellikleri asagida
arastirmanin yiriitiildiigi baglam boliimiinde agiklanan 6zel bir {iniversite baglaminda, 6gretmen
adaylarinin ve oOgretmen egitimcilerinin bakis acgilariyla topluma hizmet uygulamalarinin
O0gretmen adaylarmin aktif vatandaslhik ozelliklerinin gelisimindeki roliinii incelemektir. Bu
cergevede calismada ele alinan arastirma sorusu asagidaki gibidir:

Ogretmen adaylar1 ve 6gretmen egitimcilerinin bakis acilarina dayali olarak topluma
hizmet uygulamalarinin, 6gretmen adaylarinin aktif vatandaslik 6zelliklerinin gelisimindeki roli
nedir?

Arastirmanin Onemi

Alanyazinda gerceklestirilmis arastirmalardan farkli olarak, bu arastirmadan elde edilen
sonuclarin Oncelikle topluma hizmet uygulamalarinin, 6gretmen adaylariin aktif vatandaslik
becerilerinin  gelisimindeki roliinii ortaya koymasi ve bu c¢ercevede nasil daha etkili
yiiriitiilebileceginin ele alinmasi agisindan Tiirkiye’deki hizmet Oncesi Ogretmen egitimi
politikalarma ve uygulamalarina katkida bulunabilecegi diisiiniilmektedir. Bu agidan,
aragtirmadan elde edilen sonuglarin hizmet Oncesi Ogretmen egitimi programlarmin
uygulanmasindaki temel paydaglar olan ogretmen egitimcilerine, topluma hizmet
uygulamalarinin etkili bir sekilde yiiriitiilmesi konusunda 151k tutabilecegi sdylenebilir. Ayrica
aragtirmadan elde edilecek sonuglarin, O6zellikle yiiksekdgretim diizeyinde genglerin aktif
vatandaslik 6zelliklerinin gelistirilebilmesi konusunda topluma hizmet uygulamalarinin roli ve
onemine iliskin 6gretmen egitimcilerinin ve &gretmen adaylarimin farkindalik diizeylerinin
artmasina katkida bulunacagi diistinlilmektedir. Bu c¢ercevede, yukarida ozetlendigi gibi
Tiirkiye’de topluma hizmet uygulamalarinin aktif vatandaghik gelisimi acisindan ele alindigi
aragtirmalarin oldukca sinirli oldugu degerlendirildiginde, bu arastirma topluma hizmet
uygulamalar1 ile ilgili mevcut alanyazinin kuramsal bir altyap: ile gelistirilmesine katkida
bulunmakta ve benzer sekilde aktif vatandaslik egitimi ile ilgili mevcut bilgi ve tartigmalarin
zenginlestirilmesi konusunda artan ¢agrilara da aktif vatandashik 6zelliklerinin topluma hizmet
uygulamalari ile tesvik edilmesi bakimindan katki saglamaktadir. Bunlara bagli olarak, arastirma
sonuclarinin  liniversite yOnetimlerine, Ogretmen egitimcilerine ve program gelistirme
uzmanlarina, topluma hizmet uygulamalarinin yiiksekdgretim diizeyinde tesvik edilerek gencler
icin vatandashik egitiminin siirlarinin daha onceki egitim kademelerinden yiiksekdgretim

diizeyine genisletilmesi konusunda 1s1k tutabilecegi sdylenebilir. Bu sebeple, arastirmadan elde
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edilecek sonuclarin yiiksekdgretim diizeyinde ve Ozellikle hizmet Oncesi Ogretmen egitimi

baglaminda gengler i¢in vatandaglik egitimini gii¢lendirebilecegi, bunun ise hem yiiksekogretim
politikalarna hem de hizmet Oncesi Ogretmen egitimi politikalarina 151k tutabilecegi
diistiniilmektedir. Arastirmanin tek bir paydas grup yerine 6gretmen adaylar1 ve Ogretmen
egitimcileri gibi topluma hizmet uygulamalar siirecinde 6nemli rollere sahip birden fazla kilit
paydasin bakis acisi ile ¢ogulcu bir yaklasimla gergeklestirilmesi de bu aragtirmanin gretmen
adaylarinin aktif vatandaslik 6zelliklerinin nasil gelistirilebilecegine yonelik alanyazina sunacagi
onemli bir katkidir. Son olarak, Tirkiye’deki 6gretmen egitimi arastirmalarinin ¢ogunun nicel
arastirma gelenegi ile gergeklestirilmis oldugu diisliniildiigiinde, aragtirmanin son yillarda one
cikmakta olan nitel arastirma paradigmasina dayali olarak tasarlanmasi da onceki ¢aligmalardan
farkli olarak bu arastirmanin alanyazina sunacagi 6nemli bir katkidir.

Yontem

Bu arastirma, nitel arastirma paradigmasina dayali olarak gergeklestirilmistir. Nitel arastirmalar,
bireylerin incelenen kavram ya da olguyla ilgili sahip olduklar1 deneyimleri nasil
yorumladiklarini ve bu deneyimlere ne gibi anlamlar yiiklediklerini (Merriam, 2014), onlarin
kendi bakis agilar ile derinlik odakli ve betimsel olarak ortaya koymayi1 amaglar (Bogdan ve
Biklen, 2007; Creswell, 2013). Bu cer¢evede, bu arastirmada 6gretmen adaylarinin ve 6gretmen
egitimcilerinin bakis agilarina dayali olarak topluma hizmet uygulamalarinin G6gretmen
adaylariin aktif vatandaslik 6zelliklerinin gelisimindeki roliinii ve katilimcilarin bu konuda
sahip olduklar1 deneyimleri nasil yorumladiklarini incelemek icin nitel arastirma
paradigmasindan yararlanilmistir. Bu arastirmada nitel arastirma desenleri arasindan, ele alinan
bireysel, grup, orgiitsel veya sosyal olgulari i¢inde yer aldig1r baglamsal 6zellikleriyle birlikte
derinlemesine incelemeyi amaglayan durum ¢aligmasit kullanilmistir (Yin, 2014). Bu kapsamda,
aragtirmada misyonu Ozellikle yaratici, elestirel diisiinebilen, 6z giiveni yliksek ve hayat boyu
ogrenmeyi ilke edinmis bireyler yetistirmek olan 6zel bir {iniversite baglaminda, topluma hizmet
uygulamalarinin  6gretmen adaylarinin aktif vatandaghik o6zelliklerinin gelisimindeki rolii
incelenmistir. Arastirmanin yuriitiildiigi tiniversitenin, 6grenci merkezli 6grenme ortamlarini
olduk¢a tesvik eden ve 6grencileri 6grenme siirecinde aktif olmalari konusunda motive ederek
bilgiyi kisisel deneyimlerine dayali olarak yapilandirmalarmma yonelik desteklemek {izere
yenilik¢i Ogretim yOntemlerinin ve egitim programlarinin uygulanmasina, bilgi ve iletisim
teknolojilerinin {iniversite ve sinif ortamlarinda kullanilmasina énem veren bir {iniversite olmasi
bu arastirmanin baglamsal 0Ozelliklerini tanimlamaktadir. Daha 06zel olarak ise, ilgili
iiniversitenin egitim fakiiltesinin biitlinleyici bir egitim yaklagimi ile 6gretmen adaylarina
nitelikli bir 6gretmen olarak yetisebilmeleri i¢in bir yandan c¢esitli kuramsal dersler sunarken,

diger yandan 6gretmen adaylarinin 6zellikle 6gretme ve dgrenme siireclerine etkin bir sekilde
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katilmalarimi desteklemek iizere uygulamaya dayali ve Ogrenci merkezli 6grenmeyi tesvik

eden cesitli gézlem ve uygulama etkinliklerine yer veren, arastirma ile desteklenen yenilik¢i
Ogretme/0grenme yontemlerinin kullanimini merkeze alan, disiplinlerarasi ¢aligmalar, program
dis1 etkinlikler, seminerler, arastirma projeleri ve ¢oklu medya destekli 6grenme olanaklarinin
yayginlastirilmasini tegvik eden, bireysel farkliliklara ve kiiltiirel ¢esitlilige saygi ilkesine dayali,
toplum temelli kuruluslarla is birligine olduk¢a Onem veren bir yapiya sahip olmasi gibi
baglamsal 6zellikleri bu fakiiltenin (ve liniversitenin) bu arastirma kapsaminda bir durum olarak
secilmesinde belirleyici olmustur.

Katihmeilar

Bu arastirmanin katilimcilarin1 amacglh 6rnekleme yontemlerinden biri olan 6lgiit 6rnekleme ile
secilen 3 dgretmen egitimcisi ve 39 6gretmen aday1 olusturmaktadir. Olgiit drnekleme, dnceden
belirlenen birtakim 0Slgiitleri saglayan bireylerin segilmesi yoluyla arastirma amaci kapsaminda
zengin bilgi sunabilecegi diisiiniilen bireylere ulasilmasini hedefleyen bir 6rnekleme yontemidir
(Patton, 1990). Bu cergevede, topluma hizmet uygulamalarinin 6gretmen adaylarmin aktif
vatandaslik 6zelliklerinin gelisimindeki roliiniin incelenmesi bakimindan katilimcilarin zengin
bir bilgi potansiyeline sahip olabilecek bireylerden olusmasini saglamak amaciyla, arastirmada
yer alan Ogretmen egitimcileri, 6gretmen adaylarina Topluma Hizmet Uygulamalart dersini
vermis olan bireylerden secilmistir. Benzer sekilde, Ogretmen adaylar ise Ogretmenlik
programlarinin dordiincii (son) yilinda yer alan Topluma Hizmet Uygulamalar1 dersini
tamamlayan ve son sinifta olan 6gretmen adaylar1 arasindan seg¢ilmistir.

Topluma Hizmet Uygulamalar1 dersi tiim hizmet Oncesi Ogretmen yetistirme
programlarinda yer alan zorunlu bir ders oldugundan, arastirmada yer alan 6gretmen adaylarinin
kayitli oldugu dgretmenlik programlart Sif Ogretmenligi (n = 1), Okul Oncesi Ogretmenligi (n
= 3), Ingilizce Ogretmenligi (n = 15), Rehberlik ve Psikolojik Danismanlik (n = 20) olmak {izere
cesitlilik gdstermektedir. Arastirmaya katilan 6gretmen adaylarinin 35’1 kadin (%89.74), 4’
erkek (%10.26) olmakla birlikte yaslari ise 22 ila 27 arasinda degismektedir.

Arastirmada yer alan Ogretmen egitimcilerinin tamami kadin olup ortalama yaglar
43’tiir. Katilimcilarin iicti de verilerin toplandig stirece kadar ilgili {iniversitede/fakiiltede bes
yildan az bir siire ile ve Dr. Ogretim Uyesi olarak gorev yapmistir. Son olarak veri toplama
siirecine kadar katilimcilardan ikisi Topluma Hizmet Uygulamalar1 dersini ilk kez, digeri ise bu
dersi iki kez ytriitmstiir.

Veri Toplama Araglari
Verilerin toplanmasi amaciyla arastirmaci tarafindan, incelenen arastirma sorusu ve ilgili
alanyazina dayali olarak biri 6gretmen egitimcileri ve digeri 6gretmen adaylari i¢in olmak {izere

iki yart yapilandirilmis ve paralel goriisme formu gelistirilmistir. Nitel arastirmalarda
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katilimcilarin deneyimlerini ve bakis agilarin1 (Patton, 1990) kendi ifadeleriyle ortaya ¢ikarmak

icin yar1 yapilandirilmis goriismeler kullanilmaktadir (Bogdan ve Biklen, 2007). Bu ¢ergevede,
tiim katilimcilardan ayni1 konu hakkinda bilgi almak i¢in goriigme sorular1 6nceden belirlense de,
yar1 yapilandirilmis goriismelerde hem goriismeci hem de goriisiilen kisi goriismenin igerigini
sekillendirme olanagina sahip olmakta ve yar1 yapilandirilmis goriismeler aynm1 zamanda
goriigmeciye sorularin sayisini, siralamasimni ve ifade edilme big¢imini degistirme esnekligi
sunmaktadir (Bogdan ve Biklen, 2007; Patton, 1990). Buradan hareketle, bu calismada,
goriigiilen kisilerin tiimiinden ayni konu hakkinda bilgi almak ve bunun yani sira sorularin
yoneltilmesi konusunda sagladigi esneklikle goriisme siiresini daha verimli kullanmak tizere yar1
yapilandirilmis goriisme teknigi kullanilmistir. Goriisme formlarinin ilk kisminda katilimei
profilini betimlemek i¢in demografik sorular yer alirken (6rn. cinsiyet, yas), ikinci kisminda ise
aragtirma sorusuna odaklanarak derinlemesine bilgi edinmeyi amaglayan agik ug¢lu sorular yer
almistir (6rn. Bu ders kapsaminda 6gretmen adaylar1 olarak ne tiir etkinlikler yaptiniz / 6gretmen
egitimcisi olarak Ogretmen adaylarinin ne tiir etkinlikler yaptigini gozlemlediniz?, Topluma
hizmet uygulamalar1 kapsamindaki proje gruplarinda yaptiginiz ¢alismalarin size ne tiir katkilar
oldu / yapilan caligmalarin 6gretmen adaylarina ne tiir katkilar1 oldugunu diistiniiyorsunuz?).
Arastirmaci tarafindan paralel goriisme programlari gelistirildikten sonra, nitel arastirma
konusunda deneyime ve uzmanliga sahip Egitim Programlart ve Ogretim alanindan iki
uzmandan goriis alinarak goriisme formlarinda gerekli diizenlemeler yapilmistir. Daha sonra
arastirma amaci bakimindan goriisme sorularinin uygunlugunu ve goriisme siiresini test etmek
tizere (Kvale, 2007; Marshall ve Rossman, 2011; Maxwell, 2013) arastirmanin katilimcilari
disindaki 8 Ogretmen adayr (2 odak grup) ve 2 Ogretmen egitimcisi ile pilot galigmalar
gergeklestirilmigtir. Pilot ¢alisma sonucunda, aragtirmanin amaci agisindan sorularin uygun
oldugu degerlendirilmis olmakla birlikte, anlasilirhigin giiclendirilmesi ve anlama agiklik
kazandirilmasi i¢in bazi sorular yeniden ifade edilip ek sondalarla desteklenmistir (6rn. Topluma
hizmet uygulamalar1 kapsaminda kendi projeniz boyunca edindiginiz tecriibeler neler oldu /
sizce projeleri boyunca ogretmen adaylarmin edindikleri tecriibeler neler oldu?, Projenizin
hazirlanmas1 ve uygulanmas: siirecinde neler hissettiniz / sizce projelerin hazirlanmasi ve
uygulanmasi siirecinde 6gretmen adaylari neler hissettiler?).

Veri Toplama Siireci

Veri toplama araglarinin gelistirilmesini takiben, arastirmaci tarafindan insan Arastirmalari Etik
Kurulu onay1 almak i¢in bagvuruda bulunularak arastirma kapsaminda etik kurul izni ve onay1
alinmistir (Bu arastirma, arastirmacinin bagli bulundugu kurumun Insan Arastirmalart Etik
Kurulunun 29/03/2018 tarihli 2018/114 sayili karar1 ile alinan izinle yiirtitiilmistiir). Verilerin

toplanmasi siirecinde, arastirmaci tarafindan her bir 6gretmen egitimcisi ile yar1 yapilandirilmis,
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derinlik odakli ve yiiz yiize birer goriisme olmak {izere toplam ii¢ bireysel goriisme

gerceklestirilirken, 6gretmen adaylarindan elde edilen veriler ise yar1 yapilandirilmis ve yiiz
ylize ylriitiilen toplam on odak grup goriismesi araciligiyla toplanmistir. Odak grup goriismeleri
bireysel goriismelere kiyasla 4 ila 12 kisilik bir grup igerisinde yiiriitiilmeleri sebebiyle daha
rahat bir ortamda gergeklesebilen ve gruptaki katilimcilar arasindaki farkli bakis agilarmin
tartisilabilmesine olanak saglayarak veri zenginligini destekleyen bir goriisme yontemidir
(Marshall ve Rossman, 2011). Bu arastirmada kapsaminda, odak grup goriismelerinden birinde
tic katilimer yer almis, diger odak grup goriismeleri ise 6gretmen adaylariin topluma hizmet
projelerindeki grup {iyesi sayisina bagli olarak dort katilimcidan olusmustur. Dolayisiyla odak
gruplar, Topluma Hizmet Uygulamalar1 dersi siirecinde olusturulmus proje gruplarina ve her
gruptaki toplam iiye sayisina bagli olarak olusturulmustur. Son olarak, veriler 2018 yilinda
toplanmis ve katilimcilarin arastirmaya katilimi goniilliiliik ilkesi esas alinarak gerceklesmis,
hem bireysel gorlismelerin hem de odak grup goriismelerinin her biri katilimcilarin izni ile ses
kayit cihazi ile kaydedilerek yaklasik 45 dakikada tamamlanmuistir.

Veri Analizi

Gergeklestirilen gortismeler, ilk olarak katilimcilarin kimliklerinin gizli tutulabilmesi amaciyla
etiketler ve sayilar yoluyla smiflandirilmis (8rn. dgretmen adayi-1 i¢in OA1, odak grup-1 igin
OGl, dgretmen egitimcisi-3 icin OE3), daha sonra ise tiim gdriismeler ¢éziimlenmistir. Verilerin
analizi NVivo 10 nitel veri analizi programi yardimiyla icerik analizi yontemi kullanilarak
gerceklestirilmistir. Icerik analizi yéntemi ile veriler sozciik, sdzciik begi ya da paragraflara
verilen kodlar yoluyla daha kiigiik birimlere ayrildiktan sonra (Bogdan ve Biklen, 2007; Miles
ve Huberman, 1994) elde edilen kodlar arasindaki iliskiler incelenerek birbiri ile iliskili kodlarin
bir arada kiimelenmesiyle daha genis kategoriler ya da temalar elde edilir (Patton, 1990). Bu
bakimdan, topluma hizmet uygulamalarinin 6gretmen adaylarinin aktif vatandaglik 6zelliklerinin
gelisimindeki roliine yonelik verilerin analizinde, Oncelikle arastirmaci tarafindan verilerin
kodlamas1 yapilmigtir (6rn. toplumsal problemler/ihtiyaclar konusunda toplumsal farkindalik
kazanma, belirlenen toplumsal problemle ilgili problem ¢6zme becerisi gelistirme, faydali olma,
toplumsal beraberlik ve toplumsal sorumluluk gelistirme). Daha sonra olusan kodlar arasinda
belirlenen iligkiler ve tekrar eden yapilar incelenerek daha genis temalar ya da kategoriler
olusturulmustur (6rn. aktif vatandaslik bilgi ve farkindaligi, aktif vatandaslik becerileri, aktif
vatandaslik tutum ve degerleri, aktif vatandaslik i¢in 6z benlik ve 6z kimlik, aktif vatandaglik
kimligi ve profesyonel kimlik arasinda kurulan koprii). Son olarak arastirmaci tarafindan 6rnek
alintilar segilerek bulgularin katilimcilarin ifadelerine dayali olarak raporlanmasi saglanmistir.

Gecerlik ve Giivenirlik
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Arastirmanin gecerligi ve giivenirliginin saglanmasi i¢in, inandiricilik, aktarilabilirlik, tutarlik ve

teyit edilebilirlik boyutlarinda (Lincoln ve Guba, 1985; Marshall ve Rossman, 2011; Yildirim ve
Simsek, 2018) cesitli yontemler kullamlmustir. Ik olarak inandiriciik kapsaminda, verilerin
toplanmasina yonelik gelistirilen goriisme formlar i¢in uzman goriisleri alinmis, veri toplama
siireci Oncesinde dgretmen adaylar1 ve 6gretmen egitimcileri ile pilot ¢aligmalar yapilmis, birden
fazla gruptan veri toplanarak veri ¢esitlemesi saglanmis, yari yapilandirilmis goriisme teknigi ile
veriler derinlik odakli toplanmig, veri toplama ve veri analizi siireci boyunca verilerle uzun
stireli etkilesim saglanmuis, iki uzman yardimiyla kodlayicilar arasi giivenirligin incelenmesi i¢in
On kodlar gelistirilerek ve bu kodlara yiiklenen anlamlar karsilastirilmis ve son olarak bulgularin
katilimcilarin ifadelerine dayali olarak referans destekli sunulmasi i¢in katilimecilardan 6rnek
almtilar kullanilmistir. Ikinci olarak aktarilabilirlik cercevesinde, nitel arastirmalarda
katilimcilarin segiminde Onerilen amacgli 6rnekleme yontemlerinden biri olan 6lgiit 6rnekleme
yontemi kullanilmis, ayrica veri toplama, veri analizi siirecleri ve elde edilen bulgularin ayrintil
betimlenmesi saglanmistir. Son olarak tutarlik incelemesi kapsaminda, goriisme formlarinin
gelistirilmesi ve veri analizi agamalarinda uzman goriislerine basvurulmus, teyit incelemesi
yontemiyle ise verilere dayali olarak ulasilan yargilarin uzman goriisii ile kontrol edilmesi
saglanmigtir. Bu stratejilere ek olarak, nitel aragtirmalarda arastirmacilarin bulgular tizerindeki
olasi etkilerinin en aza indirilebilmesi i¢in arastirmacinin roliiniin agiklanmasi da 6nemlidir
(Creswell, 2013). Bu baglamda, hem aktif vatandaslik kavrami ve hem de topluma hizmet
uygulamalar1 arastirmacinin akademik ilgi alanlar1 arasinda yer aldigindan, bu durum aym
zamanda bir 6gretmen egitimcisi olarak arastirmacinin, topluma hizmet uygulamalarinin gelecek
nesilleri yetistirecek ve aktif vatandaslik yeterligi sergilemek agisindan onlara rol model olacak
olan 6gretmen adaylarinin aktif vatandaslik 6zelliklerinin gelisimindeki roliinii merak etmesine
neden olmustur.

Bulgular

Topluma hizmet uygulamalarinin Ogretmen adaylarinin aktif vatandaghk 6zelliklerinin
gelisimindeki roliinlin incelenmesi c¢ercevesinde Ogretmen egitimcileriyle yapilan bireysel
goriismeler ve 6gretmen adaylariyla yapilan odak grup goriismelerinden elde edilen bulgular
aragtirma sorusu cergevesinde (1) aktif vatandaglik bilgi ve farkindaligi, (2) aktif vatandaslhik
becerileri, (3) aktif vatandashik tutum ve degerleri, (4) aktif vatandashk i¢in 6z benlik ve 6z
kimlik, (5) aktif vatandaslik kimligi ve profesyonel kimlik arasinda kurulan koprii olmak iizere
bes tema altinda ve katilimcilardan alinan 6rnek ifadelerle asagida sunulmustur.

Aktif Vatandashk Bilgi ve Farkindahg:

Bu tema, 0gretmen adaylarinin aktif vatandashik gelisiminin bilgi ve farkindalik boyutuna

odaklanmakta olup onlarin toplumsal problemler/ihtiyaclar, bu problemlerin/ihtiyaclarin
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arkasinda yatan faktorler, farkli paydas gruplar gibi ¢esitli boyutlarda gelistirdikleri toplum

temelli aktif vatandaghik bilgisini ve farkindaligim ortaya koymaktadir. Bu c¢ergevede,
katilimeilarin tamami topluma hizmet uygulamalar igerisinde yer almanin dncelikle “toplum
hizmeti” ve “hizmet yoluyla o6grenme” konulariyla iligkili temel anahtar kavramlari
O0grenmelerine yardimeir oldugunu ve birgok sivil toplum kurulusu konusunda bilgi sahibi
olmalarna katkida bulundugunu ifade etmistir. Ornegin, iki dgretmen adaymin topluma hizmet
uygulamalar1 yoluyla oOzellikle sivil toplum kuruluslartyla ilgili bilgi ve farkindalik
kazandiklarimi, sonrasinda ise bu kuruluslardan birinde goniillii olarak ¢aligmaya karar
verdiklerini agikladiklar gelisim siireglerini yansitan ifadeleri asagidaki gibidir:

...Donem basinda bize sivil toplum kuruluslariyla ilgili arastirma yapmamiz ve

ogrendiklerimizi karsilagtirarak sinif icerisinde bir sunum yapmamiz sdylenmisti. Bence

bu sayede bizde bir¢ok sivil toplum kurulusu ile ilgili bir farkindalik olustu ve ¢ok farkli
sivil toplum kuruluslar1 hakkinda bilgi sahibi olduk. Ornegin, benim Losemili Cocuklar

Saglik ve Egitim Vakfina (LOSEV) merak ve ilgi duymaya baglamam da bu sayede oldu

(OA31, OGS igerisinde).

...Donem basindaki ilk birka¢ hafta grup arkadaslarimizla birlikte bazi sivil toplum

kuruluslarini segerek onlarla ilgili simifta grup sunumlar1 yaptik. Ben bunun dénem

bittikten sonra bile bizim goniillii olarak ¢alismak isteyebilecegimiz farkli kuruluslarla
ilgili farkindahgimiz1 artirdigina inantyorum. Ornegin, ben de sonrasinda Tiirkiye Egitim

Goéniilliileri Vakfinda (TEGV) géniillii olarak calismaya karar verdim (OA37, OG10

igerisinde).

Ogretmen egitimcileri ve odak gruplardaki dgretmen adaylarinin ¢cogu, topluma hizmet
uygulamalar1 sayesinde Ogretmen adaylarinin 6zellikle toplumsal cinsiyet esitsizligi, 6zel
gereksinimli bireyler, engelliler ve farkli engel tiirlerine gore sahip olduklart 6zellikler ile onlara
yaklasgim bicimleri, flort siddeti, egitimde firsat esitsizligi, sosyo-ekonomik altyapis1 zayif,
goemen ve/veya dil ve kiiltiirel 6zellikler bakimindan azinlik gruplardaki dezavantajli bireyler,
oteki olma vb. ¢esitli meseleler ve toplumsal problemler/ihtiyaglar konusunda genis bir bilgi
edindiklerini ve toplumsal farkindalik kazandiklarini belirtmistir. Bu dogrultuda, odak grup
goriigmelerindeki 6gretmen adaylarindan biri, grup arkadaslan ile yiiriittiikleri topluma hizmet
projesi yoluyla toplumumuzda gézlemledikleri toplumsal cinsiyet esitsizligi problemine yonelik
calismalar yapmay1 amagladiklarin1 6rneklendirerek bu konudaki kazanimlarini asagidaki gibi
ifade etmistir:

...Amacimiz toplumumuzdaki cinsiyet esitsizligi konusunu ele almakti ve bu konuda

bireyleri ¢cocukluktan itibaren bilinglendirmenin éneminden hareketle ilkokul ¢agindaki

cocuklar1 hedeflemeye karar verdik. Bu amacla ¢ocuk hikayeleri yazmay1 diisiindiik ve
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bunun i¢in de oOncelikle konu hakkinda c¢ok arastirma yapmamiz gerekti. ...Proje

yolculugumuz boyunca, aslinda giinliik hayatimizda sik¢a gozlemledigimiz bazi seylerin

bile cinsiyet esitsizliginin bir parcasi oldugunu kendimizin de pek bilmedigini fark ettik.

Bu proje, toplumsal cinsiyet esitsizligi hakkinda kesinlikle ¢ok fazla bilgi edinmemizi

sagladi ve bu konuda hepimizin farkindaligin artird: (OA22, OGS igerisinde).

Buna ek olarak ozellikle 6gretmen adaylarinin biiyiik bir ¢ogunlugu, topluma hizmet
uygulamalarimin 6gretmen adaylarinin profesyonel kimlikleri ile de oOrtiisen bir sekilde
meslekleriyle ilgili c¢esitli konularda da bilgi ve farkindalik sahibi olmalarina katkida
bulundugunu belirtmis, buna karsilik gelistirilen bu 6zelliklerin ise yiiriitiilen topluma hizmet
projelerinin sivil misyonunun daha verimli bir sekilde gergeklestirilebilmesi i¢in bir yandan da
ogretmen adaylarina katki sagladigini agiklamislardir. Ornegin, yiiriittiikleri projeler sayesinde
bircok Ogretmen adayi c¢esitli ¢ocuk oyunlari, kitaplar, egitici filmler ve Oykiiler konusunda
bilgilenmelerini saglayan genis bir repertuvar gelistirdiklerini, ¢cocuklar i¢in uygun olabilecek
kitaplar ve filmler konusunda farkindalik kazandiklarini, cesitli ¢ocuk hastaliklar1 ve bu
hastaliklarin belirtileri, nedenleri ile hasta ¢ocuklara yaklasim bigimleri konusunda bilgi edinme
olanag: bulduklarini, farkli kiiltiirlere ait 6zellikler hakkinda bilgi sahibi olduklarini séylemistir.
Bu c¢ercevede, bir Ogretmen adaymin ve bir O8retmen egitimcisinin ifadesi asagida
sunulmaktadir:

...Bir okulun ihtiyaclarina destek olmak amaciyla Ankara'min 6zellikle diisiik sosyo-
ekonomik diizeydeki bolgelerinden bir ilkokul se¢mek istedik. Okulu ziyaret ettikten
sonra dgrencilerin kiitliphanelerinin olmadigin fark ettik ve bu da bize dgrenciler i¢in bir
kiitiiphane olusturma firsat1 verdi. Ayrica 6grenciler i¢in okulda farkli ¢ocuk oyunlarina
yonelik oyun alanlar tasarlamak istedik. Aslinda sahip oldugumuz egitim altyapisiyla
bunlar basarabilecegimizi diisiinsek de, bu tiir bilgi ve becerileri ¢cok fazla uygulama
firsat1 bulamadigimiz i¢in ¢ocuklara uygun kitaplar1 veya oyunlari segcmek, uzmanlara
danigsmak ve yayin sirketleriyle iletisime ge¢mek gibi konular igin ¢ok fazla aragtirma
yapmamiz gerekti. Topluma hizmet projeleri yoluyla, bence bir 6gretmen aday1 yalnizca
toplumun ihtiyaglarina katkida bulunmakla kalmiyor, ayni zamanda mesleki olarak
kendisi de gelisiyor. Bunun 6gretmen egitimimizde ¢ok ayri1 bir deneyim olduguna
inaniyorum (OA38, OG10 igerisinde).

Her ne kadar bir¢ok farkli derste 6gretmen adaylar1 gercek okul ortaminda 6grencilerle

bir araya gelme sans1 buluyor olsa da, topluma hizmet uygulamalarinda bir¢ok 6gretmen

adayr genelde oOnceki uygulama calismalarindan farkli olarak bu siirecte toplumda
gozlemledikleri bazi ihtiyaclar1 tespit edip ayni zamanda sahip olduklari bilgi ve

becerilerle bunlarin ¢oziimiine de katkida bulunduklarimi sdyliiyor bize. Bu da onlarin,
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ornegin, rehberlik ve psikolojik danigmanlik boliimiinde egitim alan bir kisi olarak engelli

ogrencilerle ya da 06zel gereksinimli 6grencilerle nasil iletisim kurulabilecegini

ogrenmek, farkli engel tiirleri veya gereksinim tiirleri konusunda bilgi edinmek gibi

konularda birinci elden ve yaparak yasayarak deneyim kazanmalarini sagliyor elbette

(OE1).

Son olarak biitiin 6gretmen egitimcileri ve odak gruplardaki bir¢ok Ogretmen adayz,
topluma hizmet uygulamalar1 siirecinde Ogretmen adaylarinin ayn1i zamanda bu projelerin
yiriitiilebilmesi igin gerekli olabilecek resmi/yasal kurallar ve diizenlemeler hakkinda da bilgi
sahibi olma firsat1 elde ettiklerini belirtmistir.

AKktif Vatandashk Becerileri

Bu temada, 6gretmen adaylarini demokratik toplumsal hayata aktif katilmalari i¢in hazirlamanin
bir pargasi olarak topluma hizmet uygulamalarinin onlara kazandirdigi bir dizi aktif vatandaslik
becerisi ele alinmaktadir. Arastirmanin sonuglarina gore, bircok Ogretmen adayi ve tiim
ogretmen egitimcileri her seyden 6nce topluma hizmet uygulamalarinin 6gretmen adaylarina
tespit ettikleri toplumsal probleme/ihtiyaca iliskin problem ¢6zme becerisi kazanma firsati
verdigini ifade etmistir. Bu agidan, asagida bir 6gretmen adaymin topluma hizmet projelerinin
yiiriitiilmesi siirecinde 06zellikle de grupca karsilastiklar1 Ongoriilemeyen ya da onceden
planlanmamis bazi durumlar karsisinda gelistirdikleri problem ¢6zme becerilerine iliskin
goriislerine yer verilmistir:

...Ogretmen adaylarmin bu siiregte gelistirdigi 6zelliklerden biri planlama becerisi
olmasmma ragmen, topluma hizmet projelerinin yiiriitilmesi sirasinda yine de
ongoriillemeyen ya da kontrol edilemeyen seyler olabiliyor. Biz kendi projemizde sosyo-
ekonomik durumu yetersiz olan anne ve babalarin ¢ocuklarina hafta sonlar1 destek olmak
igin ¢esitli etkinlikler gelistirmek istedik. Bu g¢ergevede gocuklara biligsel, duyussal ve
sosyal gelisimleri i¢in ek destek sagladik. Fakat her hafta onceden hazirladigimiz
etkinlikleri, 6grencilerle bulustugumuzda o giinkii toplam 6grenci sayisi, 0grencilerin
hazirbulunusluk diizeyi, ilgi ve ihtiyaglar gibi cesitli 6zelliklere gore bazen degistirmek
zorunda kaldik. Bu durumun proje boyunca bizim en ¢ok da problem ¢6zme becerimizi
epey gelistirdigini diisiiniiyorum (OA, OGS igerisinde).

Buna ek olarak katilimcilar, topluma hizmet projelerinde belirlenen toplumsal
problemlerin/ihtiyaclarin ¢oziimiine yonelik eylem plani gelistirme ve bu eylem planim
uygulama siirecleri boyunca 6gretmen adaylarinin topluma hizmet uygulamalar1 yoluyla ihtiyag
belirleme, arastirma, yaraticilik ve vatandashikla ilgili hayal giicii, karar verme, planlama,
liderlik, zaman ydOnetimi, biitge yoOnetimi, elestirel diisiinme ve yonetim gibi bircok boyutta

beceri kazandiklarina inandiklarim aciklamiglardir. Ornegin, asagida bu kapsamda bazi
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Ogretmen adaylarinin yaraticilik, elestirel diisiinme, karar verme, liderlik ve ihtiyac belirleme

becerileriyle iliskili ifadeleri yer almaktadir:

...Dolayisiyla go¢men ogrencilerin ihtiyaglarina cevap verebilmek icin Once onlarla
iletisim kurabilmemiz gerekiyordu. Bu aslinda farkli egitsel etkinlikler, oyunlar, dykiiler,
drama etkinlikleri vb. hazirlamak i¢in bizi tesvik etti. Ddnem boyunca tasarladigimiz her
bir etkinligin gelecegin d6gretmenleri olarak bizim yaraticiligimizi ¢ok gelistirdigini fark
ettik ve dénem basinda aslinda bdyle bir sey olacagini hi¢ tahmin etmiyorduk (OA34,
OG99 igerisinde).
...Bu hikaye kitabin1 hazirlarken, projemizde hayali bir karakter yaratmaya ve bu
karakterin goziinden toplumsal cinsiyet esitsizliginin toplumumuzda siiregelen ciddi bir
sorun oldugunu anlatmaya g¢alistik. Bu da bizim yaraticih@imizi ¢ok gelistirdi. ilkokul
ogrencilerini hedef alan ve kendi olusturdugumuz bu karakter yardimiyla hem kendimizi
eskisinden ¢ok daha yaratic1 bulduk, hem de toplumsal cinsiyet esitsizligi kousuyla ilgili
kendimiz de oldukca elestirel bir bakis acis1 kazandik diyebilirim (OA21, OGS
igerisinde).
...Bazen haftalik hedeflerimize ulasabilmek icin, hem her birimizin grupta farkli
sorumluluklar1 oldugundan, hem de grup i¢inde yaratmamiz gereken ekip ruhu ihtiyaci
sebebiyle gruba liderlik yapacak biri gerekiyordu, ben bu rolii iistlenmekte istekli
oldugumu fark ettim. Ornegin, projelerin uygulanmasi siirecinde birtakim giicliikler
c¢ikabiliyor ya da yorulabiliyorsunuz, bdyle zamanlarda umudu elden birakmamak ve
digerlerini de motive edip yapilmasi gereken is konusunda basariya ulasmak igin
kendimi grubun lideri gibi hissettim. Bu aslinda kendimde yeni fark ettigim bir 6zellik
oldu (OA18, OG4 igerisinde).

Bence yiriittiiglimiiz topluma hizmet uygulamalar1 siireci bizim kesinlikle karar verme

becerilerimizi gelistiriyor. Fakat 6gretmen adaylarinin hocanin rehberligine daha ¢ok

ihtiyag duydugu zamanlar da olabiliyor tabii. Ornegin, proje konusunu belirlemek igin
verecegimiz karar bile bu konuda saglam bir bilgi temeli ve yonlendirme gerektiriyor...

(OA26, OG6 igerisinde).

Yukarida sunulanlara ek olarak hem Ogretmen adaylar1 hem de 6gretmen egitimcileri,
topluma hizmet uygulamalarinin 6gretmen adaylarinin is birligi becerisi gelistirmelerine de
yardimci oldugunu belirtmistir. Bu ¢ercevede, katilimcilarin ¢ogu, topluma hizmet
uygulamalarinin 6gretmen adaylarina aslinda sadece birbirleriyle degil, aym1 zamanda 6grenci
kuliipleri, {iniversite yoneticileri, sivil toplum kuruluslari, ilgili kurumlardaki sorumlu kisiler
gibi yerel ya da daha genis toplum tiyeleriyle de is birligi yapma olanagi sundugunu aciklamistir.

Benzer sekilde, ¢ogu katilimcet topluma hizmet uygulamalarina katilmanin 6gretmen adaylarinin
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hem kendi grup tiyeleriyle hem de yukarida belirtilen ¢esitli toplum {iyeleriyle etkili iletisim

becerileri gelistirmelerine yardimci oldugunu belirtmistir. Ayrica bazi katilimclar bu siirecin
catisma ¢Ozme becerilerinin gelismesi agisindan da 6nemli bir rolii oldugundan s6z etmistir. Bu
bakimdan, ¢ogu katilimci topluma hizmet uygulamalari siirecinin temel olarak sosyallesme
becerilerini gelistirdigini vurgulamistir. Bunlara bagli olarak, ozellikle ¢ok sayida 6gretmen
aday1 topluma hizmet uygulamalarinin, 6gretmen adaylarinin ¢ok sayida kisisel ve profesyonel
baglant1 kurmasina olanak sundugunu ve bu agidan sosyal sermayelerinin gelisimini destekleyici
bir yonii oldugunu belirtmistir. Asagida bazi 6gretmen adaylarinin ve bir 6gretmen egitimcisinin
bu boyutlar arasindan grup tyeleri ile ve 6grenci kuliipleri, sivil toplum orgiitleri, tiniversite
yoOnetimi gibi ¢esitli paydaslarla is birligi, etkili iletisim ve ¢atisma ¢dzme becerileri gelistirmek
acisindan goriislerine yer verilmektedir:
...Birlikten kuvvet dogar. Kendi grup deneyimlerimize dayanarak ben bir kiginin tek
basinayken daha giigsiiz hissedebildigini ve bireysel potansiyelini veya gli¢lii yonlerini
cok da fark etmeyebildigini, ancak grup arkadaslariyla bir araya gelip 15 birligi
yaptiginda birlikte her seyi kesinlikle daha iyi basarabilecegini hissettigini fark ettim.
...Projemizin basaris1 i¢in ayrica toplumdaki diger iiyelerle de is birligi ve iyi iletisim
kurmamiz gerekiyordu. Ornegin, kendi projemizi planlamadan &nce {iniversite
yoneticileriyle iletisime gecerek gerekli izinleri almamiz, hedef kitleye ulasmak igin is
birligi yapmayi talep etmemiz ve projemizi daha ¢ok kisiye ulagtirabilmek i¢in duyuru
yaparak destek olmalarini istememiz gerekiyordu. Bu siire¢ ayn1 zamanda farkl kisilerle
de tanismamiza yardimci oluyor, hatta arkadaglarimdan birisine projelerini yiiriittiikleri
sivil toplum kurulusundan proje bitiminde bir is teklifi gelmisti (OA, OG4 igerisinde).
...Ornegin, siniftaki gruplardan biri {iniversite icindeki dgrenci kuliiplerinden biriyle
diizenli olarak iletisim kurdu ve onlarla iyi bir is birligi yiiriiterek 6gretmen adaylar
Tiirkiye nin farkli sehirlerinde yasayan yoksul 6grencilerin ihtiyaclarini karsilamak igin
iyi bir is ¢ikardi (OE2).
...Bazen grup iiyeleri sorumluluklar ve is bolimii konusunda kendi aralarinda bile
anlagsmazliklar ya da catigmalar yasayabiliyor. Fakat bu siire¢ sayesinde gorev odakli
olmayi, projenizin amacina ulasabilmek i¢in daha yapici bir sekilde nasil iletisim
kuracagmizi ve gatisma ¢dzeceginizi dgreniyorsunuz (OA39, OG10 igerisinde).
Son olarak c¢ok sayida O6gretmen adayr ve biitlin 6gretmen egitimcileri, 6gretmen
adaylarinin yansitict  diislinme becerilerinin  gelisimi  konusunda da topluma hizmet
uygulamalarinin ¢ok dnemli bir katkisi oldugunun altini ¢izmistir.

Aktif Vatandashk Tutum ve Degerleri
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Katilimcilarin goriislerine dayanarak, bu tema topluma hizmet uygulamalar1 yoluyla 6gretmen

adaylarinda olusan ya da gelisen ve onlarin diislince, duygu ve davranmiglarim1 organize eden
soyutlamalar1 ortaya koymaktadir. Diger bir ifade ile, bu temada 6gretmen adaylarinin topluma
hizmet uygulamalarini ytiriitme bigimleri sonucunda gelistirdikleri soyut egilimler veya inanglar
ele alinmakta ve bununla birlikte topluma hizmet uygulamalar ile ilgili olarak katilimecilarin
hissettigi duygular betimlenmektedir. Arastirmadan elde edilen bulgulara gore, hem 6gretmen
adaylar1 hem de Ogretmen egitimcileri, yiiriitilen proje tiiriine bagl olarak topluma hizmet
uygulamalarinin 6gretmen adaylarimin farkli agilardan birgok sivil tutum ve deger o6zelligi
gelistirmesinde dnemli bir rolii oldugunu belirtmistir. Bu kapsamda, 6gretmen adaylarinin biiytik
bir kism1 ve 6gretmen egitimcilerinin tiimii topluma hizmet uygulamalar aracilifiyla 6gretmen
adaylarinin en basta ise yararlik, doyum (tatmin) ve baskalarina yardim ederek topluma katkida
bulunma duygular1 gelistirdiklerini, goniilliilik konusunda olumlu bir tutum kazandiklarini,
birliktelik, gerek grup iiyelerine gerekse topluma karsi sorumluluk, bereberlik, dayanisma ve
umut duygulari beslediklerini, bir topluluga baglilik ve aidiyet duygusu hissettiklerini ve tim
bunlarin sonucunda toplumla karsilikli bir etkilesim igerisinde yer alarak kolektif eylemde
bulunma tutumu gelistirdiklerini ifade etmislerdir. Ornegin, yetismekte olan genglerin toplumsal
olaylardan kopuk oldugunu elestiren Ogretmen egitimcilerinden birinin ve iki G6gretmen
adaymin, bagkalarina yardim ederek topluma katkida bulunma, toplumsal farkindalik,
goniilliilik, sorumluluk, ise yararlik ve aidiyet gelisimi konularindaki diisiinceleri asagida
sunulmustur:
Ben genel olarak geng neslin c¢esitli nedenlerle toplumsal sorunlardan ve toplumsal
meselelerden olduk¢ca kopuk oldugunu gozlemliyorum. Fakat topluma hizmet
uygulamalar1 sayesinde 0gretmen adaylar1 kendi hayatlarindan farkli olabilecek diger
hayatlar1 da ya da bagkalarinin yasadig1 farkli giigliikleri de fark edebiliyorlar. Baska
sekilde sdylemem gerekirse, bu siirecte dgretmen adaylar1 sadece kendi diinyalariyla
siirlt yasadiklarini fark ederek diger insanlarin da hayatlarii ve neler yasadiklari
anlamaya basliyorlar ve aslinda birlikte yasadiklari bu toplumu olusturan ve ona gesitli
yollarla hizmet eden insanlara kendileri de bir sekilde hizmet saglamis oluyorlar (OE3).
...Ornegin biz kendi grubumuzda kadmn siginma evlerinde anneleri koruma altina
alinmis olan ¢ocuklarla ¢alistik. Bu ¢ocuklar, akranlarina kiyasla egitimleri dahil pek ¢ok
acidan sosyal izolasyona maruz kalan dezavantajli ¢ocuklar olduklari i¢in bizim her
seyden Once onlarin duygularina hitap etmis oldugumuzu diisiiniiyorum. ...Bu durum
daha sonra o ¢ocuklarla tanisip iliski kurmamizla i¢imizde bir goniilliiliige doniistii. Bu
bize her hafta biiylik bir sorumluluk duygusu ytikledi. ...Bu projeyi yiirlitmemis olsaydik

bagskalar1 icin bir seyler yapip onlara yararli olmanin nasil bir his oldugunu tadamazdik.
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Bu siire boyunca o ¢ocuklar ve anneleri yalniz olmadiklarini fark etmis olabilirler ama kendi

agimizdan biz de aslinda bu toplumda hepimizin bir arada yasadigim hissettik (OAG6,
OG2 igerisinde).
...Projemiz sayesinde oncelikle kendimi ¢ok degerli hissettim ve ayni sekilde iletisimde
oldugumuz o6grencilerin ve velilerinin de kendilerini ¢ok degerli hissetiklerini
gozlemledim. ...Yani {iniversitemizin idari personeli olarak ¢alisan bu veliler
kendilerinin bizim i¢in énemli olduklarini hissettiler bence. Hafta sonlar1 biz onlarin
¢ocuklarmin akademik ve sosyal gelisimini desteklerken, sahsen bunun diger taraftan
bizim a¢imizdan da hem {iniversiteye hem de topluma olan aidiyet duygumuzu
giiclendirici bir rolii olduguna inantyorum (OA3, OG1 igerisinde).

Bunlara ek olarak Ogretmen egitimcileri ve bazi 6gretmen adaylari, ozellikle diisiik
sosyo-ekonomik altyapiya sahip, go¢cmen veya dil ve kiiltiirel 6zellikler agisindan azinlik
gruplarda yer alan dezavantajli bireyler i¢in 6gretmen adaylarinin egitimde firsat esitligi ve
sosyal adalet savunuculuguna yonelik olumlu tutum gelistirmeleri agisindan da topluma hizmet
uygulamalarinin giiclii bir etkisi oldugundan bahsetmislerdir. Ornegin, 6gretmen adaylarindan
biri bu kapsamda “Otekilestirilen bireyler i¢in bir savas vermenin aslinda herkes icin verilen bir
savas ve sosyal adalet icin verilen bir miicadele oldugunu oOgrendim. Egitim bagka sey,
ogretmenlerin, 6grencilerin ya da digerlerinin 6nce insan olduklarini hatirlayip bunun i¢in ¢aba
gostermek baska sey.” demistir. Benzer sekilde, bagska bir 6gretmen adayinin sosyal adalete
yaptig1 vurgu asagidaki gibi olmustur:

... Topluma hizmet projeleri aracilifiyla, 6gretmen adaylar1 olarak toplumdaki farkl
insanlar arasinda var olan bircok esitsizligi fark etti§imize inaniyorum. Bu nedenle,
topluma hizmet uygulamalar1 siirecinin basinda Ogretmen adaylart gozlemledikleri
karsisinda biraz hayal kirikligina ugruyor ya da umutsuzluga kapiliyor olsa da, siireg
boyunca onlarin bu tiir durumlarin ya da toplumsal problemlerin daha fazla farkina
vararak bunun sonucunda zamanla sosyal adalet arayisinin bir pargasit olduklarina
inaniyorum (OA2, OG1 igerisinde).

Bu bakimdan c¢ogu Ogretmen adayr ve iki Ogretmen egitimcisi, topluma hizmet
uygulamalarina katilmanin O6gretmen adaylarmi kiiltiirlerarast ve ¢okkiiltiirli bir anlayis
gelistirebilmek konusunda da gelistirip gliclendirdigini vurgulamistir. Asagida bir 6gretmen
adayinin bununla ilgili goriislerine yer verilmistir:

... Tirkiye’deki gbe¢men Ogrencilere sadece kendi hikdyelerimizi Ogretmekle

yetinemeyiz. Kendi topluma hizmet projemiz sayesinde benim gégmen 6grenci sayisinin

yiiksek oldugu bir ilkokulu ziyaret etme sansim oldu ve biz projemizde hem onlarin

kiiltiirinden hem de kendi kultiiriimiizden sectigimiz hikayeler yoluyla aradaki
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benzerlikler ve farkliliklarla iki kiiltiir arasinda bir koprii kurmaya ¢alistik. Projemizi

diisiindiiglimde, 6zellikle baskalarinin kiiltiirel ge¢misini anlamak ve saygi duymak
konusunda beni bu projenin zenginlestirdigini sdyleyebilirim (OA33, OG9 igerisinde).
Son olarak biitiin 6gretmen egitimcileri ve gesitli odak gruplardan bir¢ok Ogretmen
aday1, baskalaria kars1 empati gelistirme, hosgorii, sabir, yeni fikirlere acik olma ve birbirine
kars1 saygili olma gibi 6zelliklerin gelistirilmesi bakimindan da topluma hizmet uygulamalarinin
ogretmen adaylarimi tesvik edici bir rolii oldugunu ifade etmistir.
AKtif Vatandaslik i¢in Oz Benlik ve Oz Kimlik
Bu tema, topluma hizmet uygulamalarinda yer almanin bir sonucu olarak kisinin kendisiyle ilgili
algisinda baz1 6nemli 6zelliklerin gelisimini yansitmaktadir. Katilimcilarin da ifadelerinde yer
verdigi gibi, bireylerde “benlik™ algisiyla ilgili belirli 6zelliklerin topluma hizmet uygulamalari
siirecinde gelisimi Onemlidir, ¢iinkii bu oOzellikler ayn1 zamanda kisinin sivil hedeflerine
ulasabilmesini de kolaylastirdigindan siire¢ boyunca bir yandan da bireyin aktif vatandaslikla
ilgili birtakim 6zelliklerinin gelisimine aracilik eder. Bu cergevede, arastirmadan elde edilen
bulgular ¢ok sayida 6gretmen adayinin ve biitiin 6gretmen egitimcilerinin, topluma hizmet
projelerinin 6gretmen adaylarinda 6z benlik kavrami ve 6z kimlik gelisimi agisindan 6énemli bir
role sahip oldugunu vurguladigini, bunun karsiliginda da 6gretmen adaylarinin aktif vatandaslik
ozelliklerini kazanmak ag¢isindan daha basarili olduklarini soylediklerini gostermistir. Bu
dogrultuda, 6zellikle cogu 6gretmen aday1 topluma hizmet uygulamalarinin 6gretmen adaylarini
0z gliven, 0z yeterlik, kendini ifade etme ve 0z saygi gibi Ozellikler agisindan oldukga
gelistirdigini agiklamigtir. Ornegin, bir dgretmen egitimcisi ve bir 6gretmen aday1 bu 6zelliklerin
gelisimi konusunda sunlar soylemistir:
...Donem bagindan sonuna kadar 6gretmen adaylarinin projelerini yiiriitmek igin birgok
kisiyle etkilesim i¢inde olmasi, iletisim kurmasi ve is birligi yapmasi gerektiginden bu
stireg 0gretmen adaylarinda 6zellikle 6z giiven gelisimini destekliyor. Normalde sinifta
baskalarinin onlinde bir sey sunarken gergin olabilmelerine ragmen, projelerinin
bagindan donem sonuna kadar olan siire¢ boyunca dgretmen adaylari 6z giivenlerinde
genelde bir yiikselme yasadiklarini sdyliiyorlar (OE2).
...Projedeki amacimiz, flort siddeti ve bunun ne tiir davranislar icerdigiyle ilgili gencleri
bilin¢lendirmekti. ...Aslinda bu proje sayesinde verdigimiz diger bir mesajin da bir
bireyin 0z saygisint koruyabilmesi icin Oncelikle kendi degerinin farkinda olmasi
gerektigi oldugunu diigiiniiyorum. Bunu yapmaya ¢alisirken kisisel olarak bu projenin
bana da bir birey olarak kendime deger vermeyi, kendimi takdir etmeyi ve sevmeyi

hatirlamam gerektigini 6grettigine inanryorum (OA26, OG6 igerisinde).
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Son olarak 6gretmen adaylarindan bazilar1 ve biitiin 6gretmen egitimcileri, topluma

hizmet uygulamalarinin 6gretmen adaylarina 6z yansitma yapma ve 6z farkindalik kazanma
konusunda da ¢ok iyi bir firsat sagladiginin altin1 ¢izmistir. Bu bakimdan, asagida 6gretmen
egitimcilerinden birinin ifadesine yer verilmistir:
...Genelde donem sonunda - ve hatta donem boyunca da - 6gretmen adaylarinin sik¢a
kendilerini izleyip degerlendirmesi ve 6z yansitma yapmasi, bircok acidan bastan sona
ne kadar ilerleme Kkaydettiklerini fark etmesi beni ger¢ekten gururlandiriyor.
...Cogunlukla bu tiir projeler sayesinde aymi zamanda kendilerini kesfetme ve sahip
olduklar1 potansiyeli ortaya ¢ikarma olanagi elde ettiklerini belirtiyorlar, ki bana gore
bunlar da yine 6z yansitma konusunda gelismelerini geri besliyor (OE1).
Aktif Vatandashk Kimligi ve Profesyonel Kimlik Arasinda Kurulan Koprii
Bu tema, Ogretmen adaylarinin profesyonel kimliklerine ve gelecegin oOgretmenleri olarak
mesleki rollerine yonelik algilarina topluma hizmet uygulamalarina katilmanin ne tiir bir katkisi
oldugunu ortaya koymaktadir. Bu acidan ¢ok sayida katilimer topluma hizmet uygulamalarinin,
oncelikle 6gretmen adaylarinin aktif vatandaslik kimligi ve profesyonel kimlikleri arasinda bir
koprii kurmada 6nemli bir rol oynadigini belirtmistir. Bu ¢ercevede bir¢ok 6gretmen adayi
topluma hizmet uygulamalar1 projelerinin yiiriitiilmesi siiresince 6gretmen adaylarinin aym
zamanda gelecegin 6gretmenleri olarak profesyonel yeterliklerinin de gelistigini, bu durumun ise
mesleki bagliliklarin1 artirarak yiiriittiikleri  topluma hizmet uygulamalar1 ¢aligmalarinin
giiclenmesine ve niteligine katkida bulundugunu belirtmislerdir. Benzer sekilde, 0gretmen
adaylarimin ¢ogu topluma hizmet projelerinin yiiriitiilmesi siirecinde bir yandan aktif bir
vatandas olarak birtakim Ozellikler gelistirdiklerini anlatmakla birlikte, diger yandan da bu
stirecte aynt zamanda c¢esitli egitim paydaslart ve toplum {yeleri tarafindan mesleki
kimliklerinin artik bir “0grenci” olarak degil “6gretmen” olarak taninmaya basladigini
vurgulamistir. Bunun sonucunda ise asagida bir 6gretmen adaymin da agikladigi gibi, birgok
ogretmen adayi topluma hizmet uygulamalarinin 6gretmen adaylarinin mesleki aidiyetini
yiikselten ve mesleki bilgi ve becerilerini gelistirmek konusunda onlara bir motivasyon kaynagi
yaratan oldukca 6nemli bir rolii oldugunu belirtmistir:
Projemizde sosyo-ekonomik diizeyi diisiik ve yoksul 6grencilerin yogun oldugu bir okul
secerek onlara bir kiitiiphane yapmak ve bir de 0Ogrencilerin genel ihtiyaclarini
karsilamak istemistik. Fakat ¢ocuklarin bazilarmin bir ¢ift sicak ayakkabisinin bile
olmadigmm gordiik [agliyor]... Herkesin asagi yukar1 benzer egitim firsatlarima sahip
oldugunu diisiiniiriiz ¢ogu zaman, fakat bu projeden sonra insanlarin aslinda yasam
kosullarinin dahi hi¢ de benzer olmadigini fark ettim. Bir 6gretmen aday1 olarak 6zellikle

de o cocuklarla tanisip her hafta onlarin bizi tekrar gormeyi nasil dort gozle
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beklediklerini gordiikten sonra bu projenin mesle§ime olan bakis agimi gercekten

tamamen degistirdigini ve baglihgim artirdigim  diisiiniiyorum (OA38, OG10

igerisinde).
Tartisma ve Sonug
Bu arastirma, 6gretmen adaylarinin ve dgretmen egitimcilerinin bakis acilarina dayali olarak
topluma hizmet uygulamalarinin 6gretmen adaylarinin aktif vatandaslik 6zelliklerinin
gelisimindeki roliinli incelemeyi amaglamis ve misyonu yaratici, elestirel diistinen, yiiksek 6z
giivenli ve hayat boyu 6grenmeyi ilke edinmis etkin bireyler yetistirmek olan 6zel bir liniversite
baglaminda gerceklestirilmistir. Ogrenci merkezli 6grenme ortamlarmin ve aktif 6grenme
ilkesinin oldukea tesvik edilmesi, 6grencilerin bilgiyi kendi deneyimleri ile yapilandirmalarinin
desteklenmesi ve buna elverigli 6grenme yontemlerinin merkeze alinmasi, 6grenme siireglerinin
uygulamaya dayali ve arastirma, gozlem, disiplinlerarast c¢alismalar gibi etkinliklerle
zenginlestirilmesi ve toplum temelli kuruluslarla is birliginin olduk¢ca ©Onemli olmasi
aragtirmanin  gergeklestirildigi  liniversitenin en goze ¢arpan baglamsal Ozelliklerini
betimlemektedir. Arastirmadan elde edilen bulgular, (1) aktif vatandaslik bilgi ve farkindaligi,
(2) aktif vatandaslik becerileri, (3) aktif vatandaslik tutum ve degerleri, (4) aktif vatandaglik i¢in
0z benlik ve 6z kimlik, (5) aktif vatandaghk kimligi ve profesyonel kimlik arasinda kurulan
koprii olmak flizere bes temel tema altinda yer alan cesitli aktif vatandaslik oOzellikleri
bakimindan, topluma hizmet uygulamalarinin 6gretmen adaylarinin gelisiminde Onemli bir
katkis1 oldugunu ortaya koymustur.

Aktif vatandaslik bilgi ve farkindaligi temasi ile ilgili olarak Ogretmen adaylari ve
ogretmen egitimcilerinin tamami, topluma hizmet uygulamalarinin 6gretmen adaylarinin
“toplum hizmeti” ve “topluma hizmete dayali 6grenme” kavramlarina iligkin bilgi diizeylerinin
gelismesine katkida bulundugunu, ¢esitli sivil toplum kuruluslar1 konusunda bilgi ve farkindalik
kazanmalarimi sagladigini ifade etmistir. Bunun yamn sira, 6gretmen adaylarinin biiyiik bir kismi
ve tiim Ogretmen egitimcileri, topluma hizmet ¢alismalarinin o6zellikle toplumsal cinsiyet
esitsizligi, ozel gereksinimli bireyler, engelliler ve farkli engel tiirlerine gore sahip olduklar
ozellikler ile onlara yaklasim big¢imleri, flort siddeti, egitimde firsat esitsizligi, sosyo-ekonomik
altyapist zayif, gogmen ve/veya dil ve kiltiirel 6zellikler bakimindan azinlik gruplardaki
dezavantajli bireyler, oteki olma vb. ¢esitli toplumsal problemlere/ihtiyaglara iligkin bilgi
edinme ve toplumsal farkindalik kazanma konularinda 6gretmen adaylarinin gelisimine katkida
bulundugunu belirtmistir. Bir¢ok 6gretmen aday1 topluma hizmet ¢alismalarim1 gergeklestirken
edindikleri bilgi ve farkindaliklara paralel olarak mesleki acindan da gelecegin 6gretmenleri
olarak profesyonel yeterliklerinin ayrica gelistigini agiklamistir. Son olarak, hemen hemen biitiin

ogretmen adaylar1 ve 6gretmen egitimcileri resmi/yasal kurallara ve diizenlemelere yonelik bilgi
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edinme konusunda da topluma hizmet ¢alismasi siireglerinin 6gretmen adaylarinin gelisimine

katkida bulundugunu soéylemistir.

Aktif vatandaglik becerileri temasi altinda, ¢ogu O6gretmen adayr ve tim ogretmen
egitimcileri, topluma hizmet uygulamalarinin 6ncelikle problem ¢ézme becerisi gelistirmeleri
bakimindan 6gretmen adaylarina 6nemli bir firsat sagladigini belirtmistir. Bununla baglantil
olarak, katilimcilar topluma hizmet ¢alismalarinda yer almanin 6gretmen adaylariin ihtiyag
analizi yapma, arastirma, yaraticilik ve vatandaslikla ilgili hayal giicii, karar verme, planlama,
liderlik, zaman ydOnetimi, bilitge yOnetimi, elestirel diisiinme, organizasyon ve yonetim
becerilerini giiclendirdigini ifade etmislerdir. Bunlara ek olarak, hem 6gretmen adaylari hem de
O0gretmen egitimcileri, yalnizca grup iiyeleri arasinda degil ayni zamanda 6grenci kuliipleri,
iiniversite yoneticileri, sivil toplum kuruluslart ve ¢esitli kurum ve kuruluslar gibi toplumdaki
diger tiyeler ile de topluma hizmet ¢alismalart boyunca 6gretmen adaylarinin is birligi, etkili
iletisim, sosyallesme ve ¢atisma ¢ozme becerilerini gelistirdiklerini sdylemislerdir. Ek olarak, bu
becerilerin, kisisel ve profesyonel baglantilar1 genisletme ve sosyal sermaye edinme bakimindan
da Ogretmen adaylarina katkida bulundugunu dile getirmislerdir. Son olarak, topluma hizmet
uygulamalar1 yoluyla yansitict diisinme becerilerinin 6nemli diizeyde gelistigi de bir¢ok
Ogretmen aday1 ve biitiin 6gretmen egitimcileri tarafindan vurgulanmistir.

Aktif vatandashik tutum ve degerleri temasina yonelik olarak &gretmen adaylarinin
biliyliik bir cogunlugu ve ogretmen egitimcilerinin tiimii, topluma hizmet uygulamalarinin
Ogretmen adaylarinda ise yararlik, doyum (tatmin), topluma katki, goniilliilik, birliktelik,
sorumluluk, dayanisma, umutlu olma, toplumsal bag kurma ve baghlik/aidiyet, kolektif eylemde
bulunabilme hisleri uyandirdigim1 ve aktif vatandaslik agisindan pozitif tutum ve degerler
kazandirdigin1 bildirmistir. Bu bakimdan, 6gretmen egitimcileri ile bazi 6gretmen adaylar
ozellikle toplumda yer alan gesitli dezavantajli gruplar i¢in egitimde firsat esitligi ve sosyal
adalet savunuculugu gelistirme boyutlarinda topluma hizmet ¢aligmalarinin 6gretmen adaylari
tizerindeki olumlu etkisinden s6z etmislerdir. Bununla birlikte, 6gretmen adaylarinin gesitli
topluma hizmet projeleri ile kiiltiirler arasi/¢okkiiltiirlii vatandaslik konusunda da pozitif yonde
bir tutum gelistirdiklerinin altin1 ¢izmislerdir. Bu cergevede, baskalarina kars1 empati, hosgorii
ve sabir gosterme, farkli goriislere agik olma ve bagkalarina karsi saygili olma agilarindan
topluma hizmet calismalarinin O6gretmen adaylarinin aktif vatandas olarak gelisimindeki
destekleyici roliine vurguda bulunmuslardir.

Aktif vatandaslik i¢in 6z benlik ve 6z kimlik temasi kapsaminda, 6gretmen adaylarinin
biliytik bir kism1 ve biitiin 6gretmen egitimcileri, topluma hizmet calismalarinin 6gretmen
adaylarina 6z giiven, 6z yeterlik, kendini ifade edebilme, 6z saygi, 6z yansitma ve 6z farkindalik

gelistirme bakimindan onemli diizeyde katkida bulundugunu, bunlarn ise ozellikle aktif
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vatandaglik bilgi, beceri veya tutum ve deger Ozelliklerinin gelismesi bakimindan &gretmen

adaylari i¢in destekleyici 6nemli bir role sahip oldugunu agiklamislardir.

Son olarak aktif vatandaslik kimligi ve profesyonel kimlik arasinda kurulan koprii temasi
cercevesinde, bircok 6gretmen adayr topluma hizmet uygulamalari projelerinin yiiriitiilmesi
siiresince Ogretmen adaylarinin ayni zamanda gelecegin Ogretmenleri olarak profesyonel
yeterliklerinin de gelistigini, bu durumun ise mesleki bagliliklarini artirarak yiirtittiikleri topluma
hizmet uygulamalart c¢alismalarinin giiclenmesine ve niteligine katkida bulundugunu
belirtmislerdir.

Aragtirmadan elde edilen bulgular degerlendirildiginde, alanyazindaki bir¢ok
arastirmada belirtildigi gibi (Annette, 2005b; Birdwell ve digerleri, 2013; Conway ve digerleri,
2009; Deeley, 2010; Einfeld ve Collins, 2008; Falk, 2013; Harris, 2010; Spring ve digerleri,
2006) topluma hizmet uygulamalarimin Ogretmen adaylarinin aktif vatandaghik yeterligi
kazanmasin1 destekleyici bir rolii oldugu sonucuna ulagilabilir. Buna dayali olarak,
alanyazindaki aragtirmalarla benzer sekilde, topluma hizmet uygulamalarmin 6gretmen
adaylarinin toplumsal yasama etkin bir bigimde katilmalarini tesvik ettigi (Hoskins, 2006) ve bu
yolla aktif vatandaslik gelisimlerini kolaylastirdigi (Hoskins ve Deakin-Crick, 2010), toplumsal
sorumluluk sahibi  bireyler olmalarin1  destekledigi, toplumsal fayda {retmelerini
cesaretlendirdigi, toplumsal aidiyetlerinin giliglenmesini sagladigi, esitlik, sosyal adalet, farkl
kiiltiirlere, goriiglere ve bakis acilarina saygi, kisilerarasi giliven, is birligi, dayanisma, ortak caba
ve yarar gelistirmeleri konularinda olumlu bir etkide bulundugu, bdylece kisisel baglantilarini ve
sosyal sermayelerini genisletmelerine de katkida bulundugu ifade edilebilir (Annette, 2009;
Birdwell ve digerleri, 2013; Hoskins ve Mascherini, 2009; Jerome, 2012; Potter, 2002; Putnam,
2000; Steenekamp ve Loubser, 2016).

Vatandaslik katilimi 6zellikle son yillarda ulusal (Akin ve digerleri, 2016; Bee ve Kaya,
2017b; Sharma ve digerleri, 2017; Steenekamp ve Loubser, 2016) ve uluslararas: (Birdwell ve
digerleri, 2013; Kennedy, 2007; Kennelly ve Llewellyn, 2011; Peterson ve Knowles, 20009;
Putnam, 2000; Wood, 2010) baglamda onemli diizeyde diisiis gosteren genglerin “toplum
hizmeti” ve “topluma hizmete dayali 6grenme”’nin ana aktorleri olarak tesvik edilmesinin, sosyal
dayanisma ve toplumsal biitiinlesmeye katki saglayacak bir vatandashk egitimi stratejisi
olabilecegi sdylenebilir (Annette, 2005b; Battistoni, 2013). Bu ise uzun vadede toplumsal refaha
ve demokratik toplum yapisinin giiclendirilmesine katkida bulunabilir (Biesta, 2009; Birdwell ve
digerleri, 2013; Hoskins ve Deakin-Crick, 2010; Hoskins & Mascherini, 2009; Kennelly ve
Llewellyn, 2011; Nicoll ve digerleri, 2013; Sharma ve digerleri, 2017). Bu noktada, 6zellikle
ilkemizdeki 6gretmen adaylarmin aktif vatandaslik kavramina iliskin bilgi, beceri, tutum ve

algilariin yeterli diizeyde olmadigini ortaya koyan arastirma sonuglarinin (Acun ve digerleri,
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2010; Ak ve digerleri, 2016; Doganay ve digerleri, 2007; Ersoy, 2014b; Ersoy ve Oztiirk,

2015; Simsek ve digerleri, 2015; Wilkins ve digerleri, 2010; Tutkun, 2013; Yazgan, 2013;
Yesilbursa, 2015) goz oniinde bulundurulmasi 6nemlidir. Bu agidan, sonuglarin {iniversite
yoOnetimlerine, 6gretmen egitimcilerine ve program gelistirme uzmanlarina topluma hizmet
uygulamalarinin  6nemi ve {iniversite Ogrencilerinin aktif vatandaglik becerilerinin
yliksekogretim diizeyinde ve hizmet Oncesi 0gretmen egitiminde gelistirilmesi igin topluma
hizmet uygulamalariin tesvik edilmesi bakimindan 1s1k tutacagi ifade edilebilir. Bu yoniiyle
arastirmadan elde edilen sonuclarin, aktif vatandaslik egitiminin, yaygin olan K-12 egitim-
Ogretim baglami disinda Ozellikle genclerin aktif vatandaslik yeterlikleri kazanabilmelerini
saglamak icin yiiksekogretim ve hizmet Oncesi Ogretmen egitimini de kapsayacak sekilde
genisletilmesini destekleyici nitelikte oldugu sdylenebilir.

Durum c¢aligmasi olarak tasarlanan bu arastirmanin yiriitildigli iiniversitenin/egitim
fakiiltesinin 6grenen merkezli ve kuram ile uygulamayi biitiinlestiren bir egitim felsefesi
diistinme becerilerinin gelisimini tesvik ettigi ve bunlarin bir yansimasi olarak topluma hizmet
uygulamalar1 gibi gercek 6grenme ortamlarinda gergeklestirilen proje, arastirma, uygulama vb.
calismalar1 Onemli diizeyde destekledigi soylenebilir. Bu bakimdan, ger¢ek 6grenme
ortamlarindaki birincil yasantilara dayali 6grenmeler ve yansitict diisinme ile desteklenen
topluma hizmet uygulamalarina iliskin deneyimlerinin 68retmen adaylarina aktif vatandashk
ozelliklerinin kazandirilmasi konusunda 6nemli bir etkisi oldugu aciktir (Annette, 2005¢, 2006,
2009; Bringle ve Clayton, 2012; Costelloe, 2014; Deeley, 2010; Ethridge, 2006; Jerome, 2012;
Martin ve Pirbhai-Illich, 2015; Prentice ve Robinson, 2010, Putnam, 2000; Spring ve digerleri,
2006).

Son olarak, d6gretmen adaylarinin aktif vatandaslik 6zelliklerinin gelistirilmesi amaciyla
ylriitiilecek topluma hizmet uygulamalar1 ¢aligmalarinin etkili bir sekilde gerceklestirilmesine etkide
bulunabilecek diger faktorlerin incelenmesi ve bu boyutlarin goézlem vb. yontemler ile de
desteklenerek gelecekteki arastirmalarda daha uzun siireli olarak ele alinmasi, ayrica daha etkili
ylriitiilecek topluma hizmet uygulamalarina 1sik tutmasi ve rehberlik saglamasi bakimindan
iiniversite/fakiilte yoneticileri, 6gretmen egitimcileri, toplumdaki kilit kurum, kuruluslar vb.

paydaslar arasinda gii¢lii bir is birligi kurulmasi 6nerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, TED Universitesi Insan Arastirmalart Etik Kurulunun

29/03/2018 tarihli 2018/114 sayili karari ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Yazarin beyan edecegi bir ¢ikar ¢atismast bulunmamaktadir.
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