KEFAD Cilt 22, Say1 2, Agustos, 2021

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

KEFAD

ISSN: 2147 - 1037
http://kefad.ahievran.edu.tr

Examining the Relationship between Perceptions about School
Principal Support and the Levels of Collective Responsibility for
Primary School Teachers: Mixed-Method Research

Emine Daglh
Fatma Kalkan
Article Information Abstract
@ CrossMark The aim of this research was to examine the relationship between perceptions about
school principal support and the levels of collective responsibility of primary school
DOI: 10.29299/kefad.773463 teachers and to reveal their opinions regarding collective responsibility and principal

support. The mixed method was used in the study, which combines quantitative and
qualitative research methods. The quantitative data of the study were obtained from
256 primary school teachers working in the central district of Antakya, in the city of
Hatay, in the 2017-2018 academic year, and the qualitative data were obtained from 19
teachers working in the same district in the 20192020 academic year. The quantitative
data of the research were obtained from 256 primary school teachers working in the
central district of Hatay Province, Antakya, in the 2017-2018 academic year, and the
Keywords: qualitative data were obtained from 19 primary school teachers working in the same
district in the 2019-2020 academic year. The quantitative findings of the study showed
that the school principals supported the teachers, provided instrumental support more
Principal Support, than other types of support, and that the teachers had a high level of collective
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Teachers,

Collective Responsibility résp‘()flsibility. N.Ioreox./er, it was seen that th.at ther.e were .positive and. statistically
significant relationships between the emotional, instructional, and instrumental
supportive behaviors of the school principals and their collective responsibility levels
of the teachers and that the principals' educational support predicted the collective
responsibility of the teachers. It was also observed that the qualitative findings of the

study corresponded to the quantitative findings and supported them.

lkogretim Okulu Ogretmenlerinin Miidiir Destegi Algilari ile Kolektif
Sorumluluk Diizeyleri Arasindaki Iliskinin Incelenmesi: Karma
Yontem Arastirmasi

Makale Bilgileri Oz
@ CrossMark Bu arastirmanin amaci ilkogretim okulu dgretmenlerinin miidiir destegi algilar1 ile kolektif
sorumluluk diizeyleri arasindaki iliskiyi incelemek, miidiir destegi ile kolektif sorumluluga
DOI: 10.29299/kefad.773463 iliskin gortiglerini ortaya gikarmaktir. Arastirmada, nicel ve nitel arastirma yontemlerinin

beraber yiiriitiildiigii karma yontem kullarulmistir. Arastirmanin nicel verileri, 2017-2018
ogretim yilinda Hatay ili Antakya merkez ilgesinde gorev yapmakta olan 256, nitel verileri
ise 2019-2020 o6gretim yilinda ayni ilgede gorev yapmakta olan 19 ilkdgretim okulu
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ogretmeninden elde edilmistir. Arastrmanin nicel bulgular;, okul miidiirlerinin
Anahtar Kelimeler: ogretmenleri destekledikleri, okul miidiirlerinin aragsal destegi diger destek tiirlerine gore
" daha fazla sagladiklari, 6gretmenlerin kolektif sorumluluk diizeylerinin yiiksek oldugunu
Ogretmenler, gostermektedir. Ayrica okul miidiirlerinin duygusal, &gretimsel ve aragsal destekleyici
Miidiir Destegi, davrarnuslar ile dgretmenlerin kolektif sorumluluk diizeyleri arasinda pozitif ve anlaml
Kolektif Sorumluluk iligkiler oldugu ve okul miidiiriiniin O6gretimsel desteginin Ogretmenlerin kolektif

sorumlulugunu yordadig: goriilmiistiir. Arastirmanin nitel bulgularinin, nicel bulgularla
ortiistiigii ve nicel bulgular1 destekleyici nitelikte oldugu goriilmiistiir.

Sorumlu Yazar :Emine Dagl, Dr. Ogretim Uyesi, Hatay Mustafa Kemal Universitesi, Tiirkiye, eminedaglim@gmail.com, ORCID
ID: https://orcid.org/0000-0001-6518-0282

Fatma Kalkan, Ogret[nen Sehit Ogret’men M. Ali Durak Ortaokulu, Tiirkiye, fatmaturan2007@hotmail.com, ORCID ID:
https://orcid.org/0000-0002-2425-2224

Atif igin: Dagl, E. & Kalkan, F. (2021). {lkégretim okulu &gretmenlerinin miidiir destegi algilari ile kolektif sorumluluk
diizeyleri arasindaki iligkinin incelenmesi: karma yontem arastirmasi. Kirsehir Egitim Fakiiltesi Dergisi, 22(2), 1164-1217.


https://orcid.org/0000-0001-6518-0282
https://orcid.org/0000-0001-6518-0282
https://orcid.org/0000-0002-2425-2224
https://orcid.org/0000-0002-2425-2224
http://kefad.ahievran.edu.tr/
http://kefad.ahievran.edu.tr/

KEFAD Cilt 22, Say1 2, Agustos, 2021
Giris

Icinde bulundugumuz doénemde bireylerin sahip olmasi gereken nitelikler giderek
farklilasmaktadir. Siiphesiz bu niteliklerin kazandirilmasinda en 6nemli rol egitime atfedilmektedir.
Ogretmenler, kendilerine, 8grencilere ve uzun vadede biitiin topluma yeni becerilerin ve degerlerin
kazandirilmasinda cgesitli sorumluluklar iistlenmektedir (Milli Egitim Bakanligi, 2017). Ogretmenler,
artan sorumluluklarini yerine getirmede gecmiste oldugundan daha c¢ok destege ihtiyag
duymaktadirlar. Okul miidiirlerinin olumlu bir okul ikliminin olusturulmasi ve okulda yasanan
sorunlarin {istesinden gelinmesi konusunda gosterecekleri ¢abalar, 6gretmenlerin sorumluluklarini
yerine getirmelerine yardimct olacaktir. Okul miidiiriiniin = desteginin  6gretmenlerinin

sorumluluklarini yerine getirmelerinde o6nemli oldugu ve okul ortamini dogrudan etkiledigi

sOylenebilir (Kriig, 2015).

Miidiir destegi genis bir kavram olmakla birlikte; dgretmenlere yonelik kaynak ve bilgi
saglama, acik iki yonlii iletisimi siirdiirme, mesleki bir iklim yaratma ve destekleme, sikca ve yapici
geribildirim verme, mesleki gelisim i¢in uygun firsatlar sunma ve onlar1 takdir etmeyi ifade
etmektedir (Bonzonelos, 2008). Miidiir destegi kavrami, sosyal destek kavrami ile yakindan iligkilidir.
House (1981) sosyal desteginin duygusal destek, aragsal destek, bilgilendirme destegi ve
degerlendirme destegi olmak iizere dort boyuttan olustugunu one siirmekte ve bu boyutlar1 su
sekilde agiklamaktadir: Is ortaminda duygusal destek calisanlara ozen, empati, sevgi ve giiven
gostermeyi; aracsal destek bir isi veya bir hedefi basarmada yardimci olmayi; bilgilendirme destegi
calisanlarin becerilerini gelistirmeleri veya kisisel sorunlarini ¢ézmeleri i¢in yardimci olacak nitelikte
bilgiler sunmay1, degerlendirme destegi calisanlarin is performanslari iizerine diisiinmelerini

saglayan bilgiler sunmay1 ifade etmektedir.

Okul midyiirlerinin, 6gretmenleri hem kisisel hem de mesleki anlamda destekleyerek okulun
niteligini arttirma gticiine sahip olduklar ifade edilebilir (Cagle, 2012; DiPaola, 2012; Tindle, 2012).
Okul miidiirleri, actk ve samimi iletisim ile 6gretmenleri destekleyerek, 6gretmenlere mesleki gelisim
firsatlar1 sunarak Ogretmen performansmin arttirilmasini saglayabilirler (DiPaola, 2012). Bununla
birlikte, okul miidiiriiniin desteginin dgretmenler iizerinde olumlu pek cok etkisi bulunmaktadir.
Miidiir destegi, 6gretmenlerin 6z yeterligini, orglitsel bagliligini, orgiitsel vatandaslhik davranislarin,
is tatmini, stres ve yipranma diizeyini etkilemektedir (Cagle, 2012; Demirtas, Ozer, Demirbilek ve Bali,
2017; DiPaola, 2012; Giinbay1, Dagh ve Kalkan, 2013; Lackey, 2019; Littrell, Billigsley ve Cross, 1994;
Rosenholtz ve Simpson, 1990; Singh ve Billingsley, 2010; Tindle, 2012). Okul miidiirleri destekleyici ve
samimi geri bildirim sagladiklarinda, 6gretmenler, 6grencilerine ve okullarma daha ¢ok bagh
olmaktadirlar (Rosenholtz ve Simpson, 1990). Kisisel ve mesleki olarak desteklenen &gretmenler,
Ogrencilerin 0grenmesine katki saglayan faaliyetlere daha fazla onem vermekte (Terry, 2015), etkili

Ogretim stratejilerini daha ¢ok kullanmakta ve smif yoOnetimini daha basarili bir sekilde
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yliriitmektedirler (Lackey, 2019). Baska bir ifade ile okul miidiirleri tarafindan desteklenen
Ogretmenlerin islerini daha anlamli gordiikleri, islerine daha fazla 6nem verdikleri, islerini yapmaktan

mutlu olduklari, 6gretim gorevlerini daha etkili yerine getirdikleri sdylenebilir.

Okul midiirlerin etkili olabilmesi i¢in ¢alisanlarin davranislarini etkileyebilme becerisine
sahip olmalar1 gereklidir. Okul miidiirii bir yandan &gretmenlerle uyumlu ¢alismali 6te yandan da
okula yonelik birtakim kararlarda bagimsiz hareket etmelidir. Okul midiirii arkadas canlsi,
destekleyici, is birligini giiclendirici bir ortam olusturulabilir (Ozdemir, 2012). Okullarinda basariy1 ve
etkililigi saglamak isteyen okul yoneticilerinin 6gretmenleri mesleki ve duygusal anlamda destekleyici
olmalari, 6gretmenlerle olan iliskilerinde ise giiveni saglayacak tutum ve davranislarda bulunmalar:

gerekir (Demirtas ve digerleri, 2017).

Alanyazinda bireylerin ortak durusu olarak tanimlanan kolektif sorumluluk, okul
miidiirlerinin ve 6gretmenlerin 6grencilerin basarilarmi arttirmaya yonelik ¢abalarini ele alan bir
kavramdir (LoGerfo ve Goddard, 2008). Kolektif sorumluluk, tiim Ogrencilerin 6grenmesi igin en
iyisini yapmaya calisan ogretmenlerin inanglar1 olup giiglii bir mesleki topluluk yaratma arzusudur
(Hairston, 2016). Kolektif sorumluluk, okulda 6grenci 6grenmesinin sorumlulugunu almaya goniillii
tiim 6gretmenlerin inanglar1 olarak tanimlanmaktadir (Lee ve Smith, 1996). Bagka bir ifade ile kolektif
sorumluluk, ogrencilerin 6grenme sorumlulugunun bir norm olarak kabul edildigi, 6gretmenlerin

ogrencilerin 6grenmeleri i¢in sorumluluk almaya istekli olduklar1 bir kavram olarak tanimlanabilir.

Kolektif sorumlulugun yiiksek oldugu okullarda giiven de yiiksek diizeydedir (LoGerfo ve
Goddard, 2008; Wahlstrom ve Louis, 2008). Bu tiir okullarda 6gretmenler, egitim 6gretim faaliyetleri
icin zor gorevleri basariyla yiiriitiirler; zorluklardan veya basarisizliklardan kolay bir sekilde olumsuz
olarak etkilenmezler (Hoy, 2012). Ogretmenler, dgrencilerin grenmelerinden kendilerini sorumlu
tutuklar igin derslerinde basarisiz olan, geride kalan ya da yetersiz olan 6grencilere yardim etmeye
daha fazla goniillii olmaktadirlar. Bu yiizden kolektif sorumluluk, akademik iyimserlik, 6grenci
basarisi, 6gretimsel liderlik, mesleki 6grenme topluluklari, orgiitsel giiven ve okul iklimi ile anlamh

olarak iligkilidir (Hairston, 2016; Wu, 2012).

Kolektif sorumluluk ogrencilerinin basarisini arttirmakla birlikte, &grencilerin gecmis
yasantilarindaki sosyal ve akademik olarak 6grenme farkliliklarinin da azaltilmasini saglamaktadir.
Ayrica kolektif sorumluluk diizeyinin yiiksek oldugu okullarda, 6grencilerin sosyal konumunun daha
esitlik¢ci oldugu tespit edilmistir (Terry, 2015). Etkili bir okulda, sosyal ve akademik farkliliklarin
azaltilmasi saglanir, giiglii bir kolektif basar1 olusturulur ve boylelikle tiim &grencilerin 6grenmesine
odaklanilir (Lee ve Smith, 1996). Yapilan arastirmalarda, okulda kolektif sorumluluk arttikca
Ogrencilerin okuma ve matematik basarisinin arttify;, sosyal ve akademik ge¢mislerine yonelik

farkliliklarin da azaldig tespit edilmistir (Lee ve Smith, 1996; Lee, Smith ve Croninger 1997).
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Lee ve Smith (1996) tarafindan yapilan bir ¢calismanin sonucunda, 6gretmenlerin dgrencilerin
ogrenmelerini gelistirmeye yonelik olarak gosterdikleri cabalarinin etkililigine inandiklar1 zaman
daha c¢ok caba gosterdikleri tespit edilmistir. Aymi arastirmada bir yillik zaman diliminde,
Ogretmenlerin kolektif sorumluluk diizeylerindeki artisin Ogretmenlerin ¢abalarindaki artisla
sonuglandig1 bulgusuna ulasilmistir. Ayrica arastirmada dgrencilerin 6grenmesi igin sorumluluk alan
Ogretmenlerin, diisiik sosyoekonomik gecmise sahip olan Ogrencilerle ilgilenmeye daha istekli
olduklar1 tespit edilmistir. Ozetle, sorumluluk sahibi &gretmenlerin, ogrencilerin yasadiklari

basarisizliklarin sorumlulugunu iistlendikleri ifade edilebilir (Soodak ve Podell, 1996).

Ogrenci bagarisinda oldukga &nemli bir yere sahip olmasi nedeniyle kolektif sorumlulukla
iligkili tiim degiskenlerin incelenmesinde fayda vardir. Bu baglamda kolektif 6gretmen sorumlulugun
iligkili oldugu degiskenlerden biri oldugu diisiiniilen midiir destegidir. Ancak alan yazi
incelendiginde, miidiir destegi ile kolektif 6gretmen sorumlulugu arasindaki iliskiye yonelik bir
calisma rastlanmamistir. Mevcut arastirmayla okul miidiiriiniin destegi ile kolektif sorumluluk
arasindaki iliskinin ortaya konulmasi, kolektif sorumlulugun yordayicilarinin belirlenmesi
beklenmektedir. Ayrica arastrma kapsaminda Kolektif Sorumluluk Olgeginin Tiirkgeye
uyarlanmasinin arastirmacilara konu ile iligkili arastirmalar1 ytiriitmelerinde yardimci olacag:
diisiiniilmektedir. Konu ile iligkili olarak yapilan nitel goriismelerin sonucunda, 6gretmenlerin okul
midiirintin sagladiklar1 ve bekledikleri destege, kolektif sorumluluga ve Ogrenci basarisizlig
karsinda yapilmasi gerekenlere iliskin goriislerinin ortaya cikarilmasimin egitimcilere ve
aragtirmacilara yapilacak calismalarda rehber olmasi beklenmektedir. Arastirmada karma yontemin
kullanilmasi, nicel ve nitel bulgularin tutarlig1 konusunda bilgi saglamas: agisindan da énemlidir. Bu
dogrultuda, arastirmanin amac ilkdgretim okulu 6gretmenlerinin miidiir destegi algilar ile kolektif
sorumluluk diizeyleri arasindaki iliskiyi incelemek, miidiir destegi ile kolektif sorumluluga iliskin

goriislerini ortaya ¢ikarmaktir. Bu amagla asagidaki sorulara yanit aranmstir:

1. Ogretmenlerin miidiir desteginin duygusal destek, 6gretimsel destek ve aragsal destek

boyutlarma iliskin algilar1 nasildir?
2. Ogretmenlerin kolektif sorumluluk diizeyleri nasildir?

3. Ogretmenlerin miidiir destegi algilari ile kolektif sorumluluk diizeyleri arasinda anlamli

diizeyde bir iliski var midir?

4. Okul miidiiriiniin destegi, Ogretmenlerin kolektif sorumluk diizeylerinin anlamli bir

yordayicist midir?
5. Ogretmenlerin okul miidiirii destegine iligkin goriigleri nasildir?

6. Ogretmenlerin kolektif sorumluluga iliskin goriisleri nasildir?
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Yontem

Bu c¢alisma karma ydnteme gore kurgulanmistir. Karma ydntem, arastirmacinin tek bir
calismada nicel ve nitel arastirma tekniklerini, metotlarini, yaklasimlarini ve kavramlarim
birlestirmesi ya da karistirmasi olarak ifade edilebilir (Johnson ve Onwuegbuzie, 2004). Bu yaklasimin
temel varsayimi, arastirmaciin istatistiki egilimlerinin (nicel verilerinin), Oykiilerle ve kisisel
deneyimlerle (nitel verilerle) birlestirmesinin, arastirmanin probleminin daha iyi anlasilmasi i¢in bu
yontemler iginden herhangi birinin tek basina kullanilmasma nispeten daha fazla avantaj
saglayacagidir (Creswell, 2017). Karma yontem ile yiiriitiilen arastirmalarda nicel ve nitel yontem ile
elde edinilen bulgularin birbiri ile benzerligi ortaya konulabilecegi gibi yeni hipotezlere ya da
aragtirmalara yonelik sorularin tiiretilmesi ya da arastirmalarda smmirlarinin genisletilmesinin
hedeflendigi soylenebilir (Baki ve Gokgek, 2012, s.18). Ogretmenlerin miidiir destegi algilar1 ve
kolektif sorumluluk diizeyleri arasindaki iliskinin belirlenebilmesi igin nicel yontemden, miidiir
destegine ve kolektif sorumluluga iliskin goriislerinin ortaya c¢ikarilmasi ig¢in nitel yontemden

yararlanilmistir.
Nicel Yontem

Evren ve o6rneklem: Arastirmanin evreni, 2017-2018 o6gretim yilinda Hatay ili Antakya merkez
ilgesinde gorev yapmakta olan ilkdgretim okulu 6gretmenlerinden olusmaktadir. Orneklem ise basit
seckisiz 6rnekleme yontemi ile belirlenmistir. Calismada veri kaybimin ortaya ¢ikacag: diistincesiyle 25
okuldan 350 6gretmene ulasmak 6ngoriilmiis ancak 264 6gretmenden veri elde edilebilmistir. Normal
dagilimin disinda olup, giiriiltiilii veriye sahip olan sekiz kisiye ait veriler veri setinden silinmis 256
katilimctya ait veri toplama araci gegerli kabul edilmistir. Orneklemde yer alan 6gretmenlerin 110'u
(%42.97) erkek, 146's1 (%57.03) kadindir. Arastirmaya katilan 6gretmenlerin 211 (%8.20) 0-5 yil arasi,
24’1 (%9.38) 6-10 yil arasi, 33" (%12.89) 11-15 yil arasi, 61’1 (%23.82) 16-20 yil arasi, 117'i (%45.71) 21
yil ve lizeri kideme sahiptir. Arastirmaya katilan 6gretmenlerin 165’i (%64,45) sinif, 91’1 (%35.55) brans

Ogretmeni; 7’si (%2.73) on lisans, 24311 lisans (%94.92), 6's1 (%2.35) yiiksek lisans mezunudur.

Veri toplama araglari: Arastirmada iki boliimden olusan veri toplama araci kullanilmistir. Birinci
boliimde Ogretmenlerin yas, cinsiyet, mesleki kidem, gorev ve egitim diizeyi gibi demografik
bilgilerden olusan kisisel bilgi formu bulunmaktadir. Tkinci boliimde ise ilkokul ve ortaokul
dgretmenlerinin miidiir destegi algilarinin belirlenmesi igin “Miidiir Destegi Olgegi”, 6gretmenlerin

v eyy

kolektif sorumluluk diizeylerinin belirlemesi i¢in “Kolektif Sorumluluk Olgegi” bulunmaktadir.

Miidiir Destegi Olgegi: Arastirmada Littrell (1992) ve Dipaola (2012) tarafindan gelistirilen ve Giinbay1
ve digerleri (2013) tarafindan Tiirkgeye uyarlanan “Miidiir Destegi Olgegi” kullanilmistir. DiPaola
(2012) olgekte boyutlari, duygusal destek (4 madde), degerlendirici destek (4 madde), aragsal destek (4

madde) ve mesleki destek (4 madde) olmak iizere 4 boyut ve 16 madde olarak diizenlemistir. 6'l1 likert
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tipindeki 6lgegin maddeleri “1 = Kesinlikle katilmiyorum” ve “6 = Kesinlikle katihiyorum" seklinde

derecelendirilmistir.

DiPaola (2012), dlgegin alt boyutlarinin i¢ tutarlik kat sayilarini;; duygusal destek alt boyutu
icin .94, degerlendirici destek alt boyutu icin .93, aragsal destek alt boyutu i¢in .88 ve mesleki destek
alt boyutu i¢in .87 olarak bulmustur. Giinbay1 ve digerleri (2013) tarafindan yapilan agimlayici faktor
analizinde mesleki ve degerlendirici destek alt boyutlarinin bir araya geldigi gozlemlenmis ve bu alt
boyut 6gretimsel destek olarak adlandirilmistir. Boylelikle duygusal destek, 6gretimsel destek ve
aragsal destek olmak iizere {i¢ boyutlu bir yapr olusmustur. Bu ii¢ boyut toplam varyans: %73.425

aciklamadir.

Bu arastirmada olgegin gecerligini tespit etmek iizere 256 katilimcidan elde dilen veriler ile
dogrulayici faktdr analizi yapilmustir. Olgegin i faktorlii yapisimin birinci diizeyi dogrulayicr faktdr
analizi ile incelenmistir. Dogrulayic faktor analizinin sonucunda uyum indekslerinin x? = 183.37, sd =
101, p < .05, x%sd =1.82, RMSEA = .057, SRMR = .027, CFI = .99, NFI = .96, IF] = .99 ve AGFI = .92 oldugu
goriilmiistiir. Miidiir Destegi Olgeginin duygusal destek, dgretimsel destek, aragsal destek alt

boyutlar1 ve dlgegin geneli igin Cronbach alfa katsayisi sirasiyla .78, .60,.91, .82 olarak hesaplanmaistir.

Kolektif Sorumluluk Olgegi: Arastirmada LoGerfo ve Goddard (2008) tarafindan gelistirilen “Kollektif
Sorumluluk Kolektif Olgegi” kullanilmigtir. Olgek tek boyut ve 6 madde olarak diizenlenmistir. 5li
likert tipindeki Olgegin maddeleri “1 = Kesinlikle katilmiyorum” ve “5= Kesinlikle katiliyorum”
seklinde diizenlenmistir. LoGerfo ve Goddard (2008) tarafindan olcegin Cronbach alfa katsayis1 .85

olarak bulunmustur.

Kolektif sorumluluk dlgeginin Tiirkceye uyarlanmast. Bu arastirmada Kolektif Sorumluluk Olgegi 6ncelikle
arastirmacilar tarafindan Tiirkceye cevrilmistir. Tiirk¢e form iki 6gretim elemani ve arastirmacidan
olusan ii¢ kisilik uzman grubu tarafindan gozden gegirilmis ve gerekli diizenlemeler yapilmustir.
Olgegin Tiirkge ve 1ngilizce formlar arasindaki tutarlilig: belirlemek tizere 14 ingilizce Ogretmeninden
olusan bir gruba iki hafta arayla taslak formun uygulamasi yapilmistir. Uygulamalar sonucunda elde
ulagilan verilere Wilcoxon Isaretli Siralar Testi yapilmis, test sonucunda her iki formun birbiriyle
yliksek oranlarda ortiistiigii ve iki Ol¢iim puanlari arasindaki farkin istatistiksel olarak (p > .05)
anlamli olmadig1 goriilmektedir. Bu sonuca dayali olarak 6lgegin ingilizce ve Tiirkge formunun
birbirleri ile tutarli oldugu ortaya konuldugu sdylenebilir. Tiirkge ve Ingilizce formlarm
uygulamalarindan elde edilen verilere ait Wilcoxon Isaretli Siralar Testine ait sonuglar Tablo 1'de

sunulmustur.
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Tablo 1. Wilcoxon isaretli siralar testi sonuclart

Madde Y4 p

M1 —-.302° 763
M2 —1.3007 194
M3 —1.725 P .084
M4 —1.190°7 234
M5 —1.134°¢ 257
M6 —-.960°? 337

b. Pozitif siralar temelinde

c. Negatif siralar temelinde

Kolektif sorumluluk dlgeginin gecerlilik ve giivenirlik caligmalari: Agimlayic faktor analizi yapilmadan 6nce
verilerin analize uygunlugunu tespit etmek amaciyla Kaiser Meyer-Olkin (KMO) katsayis1 ve Bartlett
Sphericity (kiiresellik) Testi yapilmis olup Olgegin Kaiser-Meyer-Olkin (KMO) degeri .890 tespit
edilmistir. Bu sonuca gore verilerin faktor analizine uygun bir yapida oldugu soylenebilir. Bununla
birlikte, Bartlett Kiiresellik Testine gore degiskenlerin arasinda anlaml ve yiiksek bir diizeyde iliskiler
olmadig1 ve verilerin faktor analizi uygulamak icin uygun oldugu ifade edilebilir. (x? = 328.959, sd =
15). Elde edilen verilerde faktor analizinin uygunlugunun tespitinin sonrasinda dondiiriilmiis
(varimax) temel bilesenler analizi yontemi temel alinarak agimlayici faktor analizi uygulanmis ve elde

edilen veriler Tablo 2’de verilmistir.

Tablo 2. Kolektif sorumluluk dlgeginin agimlayici faktor analizi

Maddeler Faktor yiik Aciklanan Ozdeger
degerleri varyans

Gorev yaptigim okulda... 70.45 4.227

1. Ogretmenler okulu gelistirmek igin sorumluluk .87

alirlar.

2.0gretmenler 6gretim konusunda standartlarini yiiksek .85

tutarlar.

3.0gretmenler grencilerin 6grenmeleri icin sorumluluk .87

almaya isteklidirler.

4.©gretmenler en iyisini yapmak i¢in birbirlerine .88

yardimci olmaktan sorumludurlar.

5. Ogretmenler tiim 6grencilerin basariya ulagsmasinda 91

sorumlu hissederler.

6.0gretmenler okuldaki dgrenciler basarisiz oldugunda .63

kendilerini sorumlu hissederler.

Tablo 2 incelendiginde, Kolektif Sorumluluk Olgeginin tek faktorlii yapida oldugu, faktor yiik
degerlerinin .63 ile .91 arasinda degistigi goriilmektedir. Tek faktoriin agikladig1 varyans %70.45 dir.
Bu sonuglar dogrultusunda olgegin gecerlik ve giivenirlik kriterlerini saglandigim soylemek

mimkiindiir.

Arastirmada ayrica Olgegin yapi gegerligini dogrulamak tizere 256 katilimcidan elde dilen
veriler 1s181nda dogrulayic faktor analizi uygulanmistir. C)lgegin tek faktorden olusan yapis1 birinci

diizey dogrulayici faktor analizi ile incelenmigtir. Dogrulayic1 faktor analizi neticesinde uyum
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indeksleri x?=45.45, sd =9, p <.05, x*/sd = 5.05, RMSEA =.12, SRMR =.024, CFI = .98, NFI = .97, IF] = 98
ve GFI = .95 oldugu goriilmiistiir. Uyum indeksleri incelendiginde sadece RMSEA degerinin kritik
smir1 astig1 goriilmektedir. Bununla birlikte diger uyum indekslerinin de kabul edilebilir smirlar
icinde oldugu tespit edilmistir (Cokluk, Sekericoglu ve Biiyiikoztiirk, 2012, Meydan ve Sesen, 2011;
Schermelleh-Engel, Moosbrugger ve Miiller, 2003). Kolektif sorumluluk 6lgegi icin Cronbach alfa

katsays1 .70 olarak hesaplanmustir.

Verilerin analizi: Arastirmanin nicel verileri, SPSS 15.0 ve Lisrel 8.7 istatistik programlariyla analiz
edilmistir. Arastirmada Olgeklerin gecerligini 6l¢gmek amaciyla agimlayict ve dogrulayia faktor
analizlerinden yararlanilmistir. Olgegin glivenirligini belirlemek i¢in Cronbach alfa katsayisi

kullanilmistir. Sonuglarin yordanmasinda anlamhilik diizeyi .05 olarak kabul edilmistir.
Nitel Yontem

Calisma grubu: Arastirmada calisma grubunun tespit edilmesinde amacli 6rnekleme yontemlerinden
maksimum ¢esitlilik 6rnekleme yontemi kullanmilmistir. Bu 6rnekleme tiiriinde evrende incelenecek
olan probleme yonelik olarak kendi icinde benzer durumlarin tespit edilerek arastirmanin bu
durumlara gore yapilmasi maksimum cesitlilik Orneklemeyi tanimlar (Biiyiikoztiirk, Cakmak,
Karadeniz ve Demirel, 2011). Maksimum gesitlilige dayali bir 6rneklem olusturmanin amaci,
genelleme yapmaya yonelik gesitliligi saglamaktan ziyade, cesitlilik arz eden durumlarda herhangi
ortak olgularin varligini tespit etmeye ve bu cesitlilikte problemin farkli yonlerini ortaya ¢ikarmaktir
(Yildirim ve Simsek, 2016). Goriisme yapilacak ogretmenlerin farkli sosyo-ekonomik diizeyi temsil
eden okullarda gorev yapmalarina 6zen gosterilmistir. Bu amacla 2019-2020 6gretim yilinda ilgesinde
gorev yapmakta olan 19 ilkogretim okulu 6gretmeni ile goriismeler yapilmistir. Sekiz 6gretmen alt
sosyo ekonomik okullarda, alt1 6gretmen orta sosyo ekonomik ve bes 6gretmen {ist sosyo ekonomik
okullarda gorev yapmaktadir. Arastirmaya katilan 6gretmenlerden mesleki kidemi 1-4 yil aras1 bir
Ogretmen, 5-10 yil arasi iki 6gretmen, 10-15 yil aras1 dort 6gretmen, 15 yil ve iizeri 12 6gretmendir.

Ogretmenlerin 12’si kadn, 5'i erkektir.

Veri toplama araci: Arastirmada, ogretmenlerin miidiir destegine ve kollektif sorumluluga iliskin
goriislerini tespit etmek i¢in yar1 yapilandirilmis goriisme formundan faydalanilmistir. Veri analizinin
kolayliginin yaninda, goriisme yapilan katilimciya kendini ifade etme kolayliginin ve derinlemesine
bilginin saglanmasindan otiirii (Biiylikoztiirk ve digerleri, 2011) bu form tercih edilmigtir. Goriigme
formunun hazirlanmasinda kolay anlasilir sorular belirleme, odakli sorulara yer verme,
yonlendirmelerden kaginma, sonda sorular hazirlama, farkl tiirlerde sorular hazirlama, genel sorular
sormaktan kaginma, sorulart mantikli sekilde hazirlama ilkleri benimsenmistir (Yildirim ve Simsek,

2016).

Goriisme formu hazirlanmadan Once alanyazin incelenmesi yapilmis ve aragtirmanin alt

amaglarin1 gergeklestirmeye yonelik olarak dokuz sorudan meydana gelen bir soru havuzu
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olusturulmustur. Bu sorular farkli fakiiltelerde gorev yapan alan uzmanlarinin goriisiine
sunulmustur. Uzmanlardan ikisi egitim yOonetimi ve denetimi alaninda benzer calisma konularinda
calismalar1 bulunmakta, diger ikisi ise ¢alismalarinda nitel arastirma yontemleri kullanmis olup, son
ikisi ise Tiirk¢e alaninda gorev yapmaktadir. Alan uzmanlarinin goriisleri dogrultusunda goriisme
formundan iki soru ¢ikartilmis ve geriye kalan iki soruda degisiklige gidilerek toplam yedi sorudan
olusan goriisme formu elde edilmistir. Goriisme sorulari, ¢alisma grubuna dahil edilmeyen iki
Ogretmen tarafindan sorularin anlasilabilirligi agisindan incelenmistir. Son hali verilen goriisme
formunda bes ana soru ve katiimcilarin goriislerini daha iyi ifade edebilmeleri amaciyla iki tane

sonda tipi soru yer almaktadir.

Gegerlik ve giivenirlik ¢alismalar1: Arastirma alanina yakin olmak, derin ve ayrintili bilgi toplamak
i¢in yliz yiize goriismeler yapmak, verilerin olayin gerceklestigi dogal ortamda elde edilmesi, uzun bir
siirecte bilgi toplamak, bulgular1 teyit edebilmek i¢in alana geri donme ve ek bilgileri toplama
imkanmin olmasi nitel arastirmanin gegerligini saglamaktadir (Yildinm ve Simsek, 2005). Bu
dogrultuda c¢alismanin gegerligini saglamak icin su c¢alismalar yapimistir: (i) Calismanin
arastirmacilardan birinin 6gretmen olmasi nedeniyle arastirma alanina ve ¢alisma grubuna yakinligin
olmasi, goriismelerin dogal ortam iginde yapilmasi saghkli verilerin toplanmasini saglamistir. Ayrica
bu durum elde edilen arastirmacilar agisindan verilerin dogru anlasilmasma ve bulgularin teyit
edilmesine olanak saglamistir. (ii) Goriismelerden elde edilen veriler, bulgular béliimiinde
sunulurken, iligkili olduklar1 durumlar, katilimcilarin goriisleri ortaya konulduktan sonra

yorumlanmustir.

Arastirmanin giivenirligini saglamak i¢in su ¢alismalar yapilmistir: (i) Verilerin analizinden
elde edilen bulgular, yorumlama yapilmadan dogrudan verilmistir. (ii) Verilerin analizi icin teorik
yapiyr miidiir destegi ve kolektif 6gretmen sorumlulugu o6lgeklerinin maddeleri ile boyutlari
olusturmustur. Ogretmen goriisiinden elde edilen kodlamalar ile teorik yapidan elde edilen temalarin
eslestirmelerinin dogru bir sekilde yapilip yapilmadiginin belirlenmesi amaciyla uzman goriisiine
basvurulmustur. Kodlamalar ile teorik yapi egitim bilimleri boliimiinden bir 6gretim {iyesine
verilmigtir. Ogretim iiyesinden teorik yapiya bakarak kodlamalar ile belirlenen temalar1 eglestirmesi
istenmistir. Daha sonra bu Ogretim {iyesinin eslestirmeleri ile arastirmacilarin eslestirmeleri
karsilastirilmustir. I¢ glivenirlik hesaplama formiiliine gore yapilan hesaplamaya gore (Miles ve

Huberman, 1994, s.64) eslestirmeler arasindaki uyum orani %89 olarak hesaplanmistir.

Verilerin toplanmasi: Arastirma verilerini toplamak amaciyla yapilan goriismeler 2018-2019 egitim
Ogretim yili gliz doneminde Hatay ili Antakya merkez il¢esindeki devlet okullarinda gorev yapan 19
ilkdgretim okulu &gretmeni ile gergeklestirilmistir. Goriisme formunun uygulanmast igin Hatay 1l
Milli Egitim Midiirligiinden gerekli yasal izinler alinmistir. Calisma grubu kapsaminda yer alan

katilimcilarla 6nceden iletisime gegip, goriisme giinii, yeri ve saati belirlenmistir. Goriigmeler
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katilimcilarin goriiglerini rahat ifade edebilecekleri ve kendileri tarafindan belirlenen bir ortamda
gergeklestirilmistir. Gortlismeler yaklasik olarak 15-20 dakika siirmiistiir ve goriismeler esnasinda
katilimcilara herhangi bir yonlendirme yapilmamistir. Goriismelerden once veri kaybini 6nlemek
amaciyla ses kaydinin kullanilacagi bilgisi katilimcilara verilmis ve katilicitmalarin bu konudaki onay1

alinmigtir.

Verilerin analiz edilmesi: Nitel veriler betimsel ve igerik analizi yontemleriyle analiz edilmistir.
Betimsel analizde veriler, arastirma sorularmin ortaya koydugu temalara gore diizenlenebilecegi gibi,
goriisme ve gozlem siireclerinde kullanilan sorular ya da boyutlar dikkate alinarak da sunulabilir.
Icerik analizinde birbirine benzeyen verileri belirli kavramlar ve temalar cercevesinde bir araya

getirmek ve diizenleme yapilir (Yildirim ve Simsek, 2016).

Katilimcilarin goriislerinden elde edilen verilerin 6énce kodlamas: yapilmis, ardindan kodlar
kavramsal cevreye uygunluguna gore temalarin (kategorilerin) altina yerlestirilmeye calisilmistir.
Bulgularin yorumlanmasinda katilimcilarin goriislerinden yapilan alintilara yer verilmistir. Bu
alintilar yapilirken goriisiine basvurulan katilimeilarin gizliligini saglamak agisindan katihmeilara kod

atamasi yapilmustir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Hatay Mustafa Kemal Universitesi Sosyal ve Beseri Bilimler

Bilimsel Arastirma ve Yayin Etigi Kurulu
Etik degerlendirme kararmin tarihi = 01.10.2020
Etik degerlendirme belgesi say1 numarasi = 11/07
Bulgular
Arastirmanin Nicel Bulgular

Bu boliimde, Ogretmenlerin miidiir destegin algilarina, kolektif sorumluluk diizeylerine,
miidiir destegi algilar1 ile kolektif sorumluluk diizeyleri arasindaki iliskiye iligskin istatistiksel

bulgularina yer verilmistir.

Aragtirmada, “Ogretmenlerin miidiir desteginin duygusal destek, 6gretimsel destek ve aracsal
destek boyutlarna iliskin algilar1 nasildir?” sorusu birinci alt problem; “Ogretmenlerin kolektif

sorumluluk diizeyleri nasildir?” sorusu ikinci alt problem olarak belirlenmistir. Bu dogrultuda,
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Ogretmenlerin miidiir destegi algilarina ve kolektif sorumluluk diizeylerine iliskin betimsel
istatistikler (aritmetik ortalama ve standart sapma) hesaplanmustir. Ogretmenlerin miidiir destegi

algilaria ve kolektif sorumluluk diizeylerine iliskin betimsel istatistikler Tablo 3’te verilmistir.

Tablo 3. Ogretmenlerin miidiir destegi algilarina ve kolektif sorumluluk diizeylerine iliskin betimsel istatistikler
(n=256)

Olgekler Alt Olgekler X S
Duygusal destek 4.72 1.11

Miidiir Destegi Ogretimsel destek 4.78 1.48
Aragsal destek 4.87 1,.17
Genel 4.78 1.11

Kolektif Sorumluluk Genel 4.87 .94

Tablo 3 incelendiginde, 6gretmenlerin miidiir destegine iliskin algilarinin yiiksek oldugu (X =
4.78) goriilmektedir. Ogretmenlerin algilarina gore okul miidiirleri en ¢ok aragsal destek ( X = 4.87); en
az ise duygusal destek (X¥= 4.72) saglamaktadir. Bagka bir ifade ile 6gretmenler, okul miidiirleri
tarafindan desteklendiklerini, okul miidiirlerinin aragsal destegi diger destek tiirlerine gore daha gok
saglandigini diisiinmektedirler. Ogretmenlerin kolektif sorumluluk diizeylerinin yiiksek (X = 4.87)

oldugu tespit edilmistir.

Aragtirmada, “Ogretmenlerin miidiir destegi algilari ile kolektif sorumluluk diizeyleri
arasinda anlamli diizeyde bir iliski var midir?” sorusu iigiincii alt problem olarak belirlenmistir. Bu
dogrultuda, 6gretmenlerin miidiir destegi algilar1 ve kolektif sorumluluk diizeyleri arasindaki iliskiyi
belirlemek i¢in Pearson Momentler Carpimi Korelasyon katsayilari hesaplanmuistir. Ogretmenlerin
miidiir destegi algilar1 ve kolektif sorumluluk diizeyleri arasindaki iligkiler i¢in Pearson Momentler
Carpimui Korelasyon katsayilari hesaplanmigtir. Ogretmenlerin miidiir destegi algilar1 ve kolektif
sorumluluk diizeyleri arasindaki iliskiye iliskin hesaplanan Pearson Momentler Carpimi Korelasyon

katsayilar1 Tablo 4’te verilmistir.

Tablo 4. Ogretmenlerin miidiir destegi algilart ile kolektif sorumluluk diizeyleri arasindaki iliskiler

Degiskenler 1 2 3 4

1. Duygusal Destek - 69** T2 40**

2. Ogretimsel Destek - 64** AT

3. Aragsal Destek - 38**

4. Kolektif Sorumluluk -
*p<.01

Tablo 4 incelendiginde, duygusal destek ile 6gretimsel destek (r = .69, p <.01), aragsal destek (r
= .72, p < .01) ve kolektif sorumluluk (r = 40, p < .01) arasinda pozitif; 6gretimsel destek ile aragsal
destek (r = .64, p < .01) ve kolektif sorumluluk (r = .41, p < .01) arasinda pozitif; aragsal destek ile

kolektif sorumluluk (r = .38, p <.01) arasinda pozitif ve anlaml iliskiler oldugu goriilmektedir.

Arastirmada, “Okul miidiiriiniin destegi, 6gretmenlerin kolektif sorumluk diizeylerinin
anlamli bir yordayicist midir?” sorusu dordiincii alt problem olarak belirlenmistir. Bu dogrultuda,

kolektif sorumlulugun yordanmasina yonelik ¢oklu dogrusal regresyon analizi yapilmigtir. Kolektif
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sorumlulugun yordanmasma yonelik c¢oklu dogrusal regresyon analizi sonuglar1 Tablo 5'de

gosterilmistir.

Tablo 5. Kolektif sorumlulugun yordanmasina iliskin regresyon analizi sonuglar

. B Standart 8 t p Ikili » Kismi r
Degisken Hata
Sabit 3.088 .245 - 12,602 .000 - -
Duygusal Destek 141 .077 166 1,829 .069 404 114
Ogretimsel Destek 141 .052 221 2,708 .007 411 168
Aragsal destek .093 .068 116 1,358 176 .380 .085

R=.44, R?= 20, Fe2s»=21.24,p< .01

Tablo 5 incelendiginde, duygusal destek, Ogretimsel destek ve aragsal destek degiskenleri
birlikte, 6gretmenlerin kolektif sorumluluk algilar: ile anlamli bir iliski (R = .44, R? = .20) verdigi
goriilmektedir. S6z konusu ii¢ degisken birlikte 6gretmenlerin kolektif sorumluluk algilarindaki
degisimin %?20’sini agiklamaktadir. Standartlastirilmis regresyon katsayilarina gore yordayic
degiskenlerin 6gretmenlerin kolektif sorumluluk diizeyleri {izerindeki goreli 6nem sirasi, 6gretimsel
destek (3 = .221), duygusal destek (3 = .166), aragsal destek ( = .116)’dir. Regresyon katsayilarmin
anlamlilik testlerine gore, yordayici degiskenlerden sadece 6gretimsel destek (p <.01) degiskeninin
kolektif 6gretmen sorumlulugu {izerinde anlaml yordayic oldugu goriilmektedir. Bagka bir ifade ile
okul miidiirlerinin O6gretimsel destegi arttikca Ogretmenlerin kolektif sorumluluk diizeyleri de

artmaktadir.
Arastirmanin Nitel Bulgular1

Bu boliimde, 6gretmenlerin miidiir destegine ve kollektif sorumluluklarina iliskin goriislerini
belirlemeye yonelik olarak katiimcilarin goriislerine, goriismelerden elde edilen bulgulara ve

yorumlara yer verilmistir.

Aragtirmada, “Ogretmenlerin okul miidiirii destegine iliskin goriigleri nasildir?” sorusu,
besinci alt problem olarak belirlenmistir. Katihlmcilarin okul miidiirii destegine iliskin goriislerini

daha iyi ifade edebilmeleri amaciyla katilimcilara su sorular yoneltilmistir:

1. Okul miidiirtiniiz sizi desteklemekte midir?

2. Okul miidiiriiniiz sizi hangi konularda desteklemektedir?

3. Okul miidiiriiniiziin sizi hangi konularda desteklemesini istersiniz?
4.

Okul miidiiriiniin desteginin etkileri neler olabilir?

Asagida katilimcilarin bu sorulara verdigi cevaplara iliskin bulgulara ve yorumlara yer

verilmigtir.

“Okul midiriniiz sizi desteklemekte midir?” sorusuna katilimcilarin cevaplari
incelendiginde, destekliyor, desteklemiyor ve kismen destekliyor temalar1 bulunmugtur. Bu temalar

altinda katilimcilarin soruya iliskin goriisleri Tablo 6’da verilmistir.
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Tablo 6. Ogretmenlerin okul miidiirlerinin destegine iliskin goriigleri

Temalar Ogretmen Kodlari n
Destekliyor k1, k2, k3, k4, k5, k6, k8, 10, k13, k14, k18 11
Desteklemiyor k11, k12, k15, k16, k17 5
Kismen destekliyor k7, k9, k19 3

Tablo 6 incelendiginde, katihmcilarin ¢ogunlugunun (n = 11) okul miidiirleri tarafindan
desteklendigi goriilmektedir. Soruya iliskin verilen cevaplardan 6nemli goriilen kisimlar c¢alisma

grubundaki katihmcilarin kendi ifadeleri ile asagida 6zetlenmistir.
“Destekliyor” temasinda katilimcilarindan birinin goriisii su sekildedir:

Miidiiriimiiz bizi desteklemektedir. Egitim ve 6gretimle ilgili her konuda biz 6gretmenleri destekleyen

yapict biridir (k1).
“Desteklemiyor” temasinda katilimcilardan birinin goriisii su sekildedir:

Okul miidiiviimiiz bizi desteklemiyor. Okul miidiirii ile karsilasmak bile o kadar zordur ki...
Kendisinden beklentimiz cok az. Ciinkii hep ilcede isleri oluyor, toplantilara gidiyor ve misafirleri hig

bitmiyor. Bizimle bazen karsilasmyor bile (k17).

“Okul mudiirtiniiz sizi hangi konularda desteklemektedir?” sorusuna katilimcilarin cevaplar:
incelendiginde, duygusal destek, Ogretimsel destek ve aragsal destek temalar:1 bulunmustur. Bu

temalar altinda katilimcilarin soruya iliskin goriisleri Tablo 7’de verilmistir.

Tablo 7. Ogretmenlerin okul miidiirleri tarafindan saglanan destek tiirlerine iliskin goriisleri

Temalar n  Tematik Kodlar Ogretmen Kodlar f
Duygusal 8  Takdir etme k18 1
Destek
Degerli oldugunu hissettirme k2, k4, k5, k6, k8, k19, 6
Yapilan isleri ve alinan kararlar k4, k18 2
destekleme
Ogretimsel 5  Mesleki gelisim k1, k10, k18 3
Destek
Geri bildirim sunma k1, k13, k14 3
Aragsal 8 Arag-gereg saglama k1, k4, k5, k8, k19, k8, 8
Destek k10, k18
Kaynaklarin ve gorevlerin dagiliminda 1
adil davranma k4

Tablo 7 incelendiginde, katilimcilarin sekizine okul miidiirleri tarafindan duygusal ve aragsal
destek, besine 6gretimsel destek saglandig1 goriilmektedir. Soruya iliskin verilen cevaplardan énemli

goriilen kisimlar ¢alisma grubundaki katilimcilarin kendi ifadeleri ile asagida 6zetlenmistir.
“Duygusal Destek” temasinda katilimcilarindan bazilarinin goriislerini su sekildedir:

Veliler konusunda destek oluyor aslinda 6zellikle tepkili veliler geldigi zaman onlar1 durdurabiliyor, bizi

de sakinlegtirebiliyor (k18).
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Insani yonii iyi, bir hastalik yasamistim ve aradi beni. Anlayis gosterdi. Derdimi anlatabilecegim bir

insan. Ozel durumlarda da anlayis gosterecegini diigiiniiyorum (k8).

Ozellikle 6grenci ve veliler ile yasadigimiz stkintilarda yanimizda durmast ve bize destek olmast ¢ok
onemli. Miidiiriin, veli ve 63rencilerle gerekli goriismeleri yapmas: aslinda krizi yonetmesi lazim. Bence
en Onemlisi simif ici ve okulda huzurlu bir ortam saglamasi icin her zaman 0gretmenin yamnda

oldugunu hissettirmesi en onemli destektir (k4).

“Ogretimsel Destek” temasinda katilimcilardan birinin goriisii su sekildedir:
Akademik olarak kendimizi gelistivmemiz anlaminda da miidiiriimiiz destek oluyor (k18).
“Aragsal Destek” temasinda katilimcilardan bazilariin goriisleri su sekildedir:

Yapacagim programlarda, cocuklarla yapacagim her sosyal faaliyet, toren, senlik, yarisma, program,
dinleti, gibi sosyal faaliyetlerde destekliyor. Benim her tiirlii talebimi karsilamaya ve uygun ortam
olusturmaya calisyor. Tiyatro ve siir dinletisi gibi etkinliklerde sahne, dekor, kostiim vb. ihtiyaclarimizi
temin ediyor. Gezilerde ise arag-gere¢ sagljor. Yani her anlamda her sekilde desteklemeye ¢alistyor.

Yeter ki yapalim...(k19).

Miidiiriimiiz hedef kitlesi ne olursa olsun faydali olacagina inandigi calismalara mutlaka destek verir.
Eger bir 6gretmen okulda 6grencilerine, 63retmenlere ya da velilere yonelik bir proje yapmak istiyorsa

ona destek verir (k18).

“Okul miidiiriiniiziin sizi hangi konularda desteklemesini istersiniz?” sorusuna katilimcilarin
cevaplari incelendiginde, aragsal destek, 6gretimsel destek, duygusal destek ve olumlu okul iklimi
yaratma destegi temalar1 bulunmustur. Bu temalar altinda katilimcilarin soruya iliskin goriisleri Tablo

8’de verilmistir.

Tablo 8. Ogretmenlerin okul miidiirlerinden beklenen destek tiirlerine iliskin goriigleri

Temalar n Tematik Kodlar Ogretmen Kodlar1 f

Duygusal 12 Degerli oldugunu hissettirme k4, k5, k19 3

Destek Takdir etme k1, k2, k3, k5, k6 5
Gilivenme k11, k12, k15, k16, k19 5
Yapilan isleri ve alinan k4, k18 2
kararlar1 destekleme

Ogretimsel 3 Mesleki gelisimi saglama ve k7, k12, k19 3

Destek tesvik etme

Aragsal 13 Sosyal faaliyetler k11, k12, k15, k16, k17, k18 6

Destek Is yiikiinii hafifletme k9, k12, k19 3
Kaynaklarin ve gorevlerin k4, k5, k8, k19 4
dagiliminda adil davranma
Proje ¢alismalari k10, k15, k7, k18, k19 5

Olumlu 10 Isbirlikci calismay1 tesvik k11, k12, k15, k16, k17, k19 6

Okul Tklimi etme

Yaratma Okula aile katilimini saglama k14, k15 2

Destegi Disiplin sorunlarini ¢6zme k4, k5, k19 3
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Tablo 8 incelendiginde, katilimcilarin 12’si okul miidiirlerinden duygusal destek, {igii
ogretimsel destek, 13'ii aragsal destek ve 10'u olumlu okul iklimi yaratma destegi saglamasin
bekledigi goriilmektedir. Soruya iliskin verilen cevaplardan Onemli goriilen kisimlar calisma

grubundaki katilimcilarin kendi ifadeleri ile asagida 6zetlenmistir.
“Duygusal Destek” temasinda katilimcilarindan birinin goriisii su sekildedir:
Ozellikle yaptigimiz calismalarin takdir edilmesi, bize sevk veriyor (k5).

Miidiiriin aldigimiz kararlart desteklemesi gerekir. Ozellikle 63retmen ve 63renci arasinda bir sorun
oldugunda Ggretmeni desteklemesi gerekir. Veliler konusunda destek oluyor. Ozellikle tepkili veliler

geldigi zaman onlar1 sakinlestirebiliyor (k18).
“Ogretimsel Destek” temasinda katilimcilardan birinin goriisii su sekildedir:

Yillardwr idarecilik yapmuig olmamin vermis oldugu korelmiglik de ister istemez oluyor. Bu yiizden
ogretimsel destek saglayamiyor. Saglayabilse giizel olurdu. Belki ayni branstan bir idarecilerimi olsa
bize bu dgretimsel destek saglayabilirdi. Miidiir yeni egitimleri takip edebilir, kendi ziimresine giincel
konularda bilgilendirme yapabilirdi. Hatta bu yolla daha fazla Ogretmene ulasabilirdi. Hizimetici
egitimlerden haberdar edebilirdi. Ogretmen kendisi arastirarak hizmetcinden haberdar olabiliyor. Bu

konuda daha bilgilendirici bir seyler yapilabilir (k12).
“Aragsal Destek” temasinda katihmcilardan birinin goriisii su sekildedir:
Okulda en ¢ok kaynaklarin ve gorevlerin dagitilmasinda ayrimcili§in olmamasina ihtiyag duyarim (k4).

“Olumlu Okul Iklimi Yaratma Destegi” temasinda katilimcilardan birinin goriisii su

sekildedir:

Okulda islerin saglikli bir sekilde yiiriitiilmesi icin gerekli ortamin olusturulmasinda miidiiriin destegi
onemlidir. Ciinkii bu is bir takim isidir. Okul miidiirii bize kars: tepeden bakinca bu is olmaz. Okul
miidiiriiniin bizimle ig birligi yapmas: gerekir. Okulda ¢ok fazla sorun var: Velisi bir dert, kit kiirek
isleri ayr1 bir dert... En cok da disiplin sorunu bizi yoruyor. Bu sorunlara beraber ¢oziim yolu

aramalyiz (k11).

“Okul miidiirtiniin desteginin etkileri neler olabilir?” sorusuna katilimcilarin cevaplari
incelendiginde, huzurlu bir ortam, basarili bir egitim ortami, Sgretmen motivasyonu ve cabasi,
iletisim ve is birligi, Orgiitsel bagllik ve aidiyet, mesleki gelisim, Orgiitsel adalet temalar:

bulunmustur. Bu kategoriler altinda katiimcilarin soruya iliskin goriisleri Tablo 9'da verilmistir.
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Tablo 9. Ogretmenlerin okul miidiirii desteinin etkilerine iliskin goriisleri

Temalar Ogretmen Kodlar1 n
Huzur Bir Ortam k1, k2, k3, k4, k5, k6, k10, k11, k12, k13, k14, k15, 15
k16, k17, k18

Basarili Egitim Ortami k4, k5, k7, k8, k11, k14, k15, k16, k17, k18, k19 11
@gretmen Motivasyonu ve k1, k2, k6, k8, k9, k10, k18, k19 8
Cabasi

Tletisim ve Is Birligi k8, k9, k18, k19 4
Orgiitsel Baghlik ve Aidiyet k3, k8, k9, k18 4
Mesleki Gelisim k1, k9, k18 3
Orgiitsel Adalet k8 1

Tablo 9 incelendiginde, katilimcilarin biiyiik bir ¢ogunlugunun (n = 15), okul miidiiriiniin
desteginin okulda huzurlu bir ortam olusturmada etkili olacagim diistindiikleri goriilmektedir.
Bununla birlikte katilimcilar okul miidiiriiniin desteginin 6gretmenlerin mesleki gelisimleri, orgiitsel
baghlik ve aidiyet diizeyleri, Orglitsel adalet algilar1 {izerinde olumlu etkisi oldugunu
diistinmektedirler. Ayrica katilimcilarin miidiir desteginin bagarili bir ortam yaratma, okuldaki
iletisim ve is birligi, 0gretmen motivasyonu ve c¢abasi iizerindeki olumlu etkiler yaratacaginm
ongormektedirler. Katiimcilarin bu ongoriilerinden dolayli olarak miidiir desteginin kolektif
Ogretmen sorumlulugu tizerinde olumlu bir etkiye sahip olacag1 sOylenebilir. Soruya iliskin verilen
cevaplardan 6nemli goriilen kisimlar ¢alisma grubundaki katilimcilarin kendi ifadeleri ile asagida

Ozetlenmistir.
“Huzur Bir Ortam” temasinda katilimcilarindan bazilarmin goriislerini su sekildedir:

Miidiiriin destegi okuldaki huzur ortamu igin de gereklidir. Eger 0§retmen miidiir ile problem yastyorsa
ve 0gretmenle miidiir arasidaki iliski de iyi degilse bu durum 6gretmenin okula bakis acisini da etkiler.

Ogretmen kendini huzursuz hisseder (k1).

Bazi miidiirler kapida bekleyip bes dakika gec kalan d3retmenle zitlagabiliyor. Bu da 0gretmenin hem
moralini bozuyor hem de huzurunu kaciriyor. Oysa duygusal anlamda desteklenen 63retmen kendini o

okulda huzurlu hisseder. Bir sebepten gec kalca miidiiriiniin ona empati ile yaklasacagini bilir (k2).
“Basaril1 Egitim Ortam1” temasinda katilimcilardan birinin goriisii su sekildedir:

Egitimin niteligini arttirmak icin destek gereklidir. Insanoglu yapist geregi desteklenmek ve deger

gormek ister. Okul miidiirii insan yonetimini layi$ryla yapmalidir. Bu yapilirsa basar: gerceklesir (k19).
“Ogretmen Motivasyonu ve Cabas1” temasinda katilimcilardan birinin goriisii su sekildedir:
Destek dgretmenin motivasyonunu arttirmas: anlaminda katk: sunar (k8).

Idareci destek olursa sen de yaptiin isi en iyi sekilde yapmaya calisirsin veya okula daha fazla katk:

sunmak istersin (k8).

“Tletisim ve Is Birligi” temasinda katilimcilardan birinin goriisii su sekildedir:



Dagl, E. & Kalkan, F.

Destek d3retmenler arasindaki diyalogu artirry. Ciinkii okul bazinda diisiindiigiiniiz zaman tek basina
yapabilecegin is cok azdi. Cogunlukla ekip isi gerekiyor. Destek d3retmenler arasindaki diyalogu ve is

birligini arttirabilir. Bunu sonucunda daha bagsarily isler ortaya konabilir (k8).
“Orgiitsel Baghlik ve Aidiyet” temasinda katilimcilardan birinin goriisii su sekildedir:

Miidiir 6gretmenini desteklerse 6gretmenin okula baglhligr da artar ve 63retmende aidiyet duygusu da

gelistirir (k8).

Destek dgretmenin okula baglhili§ini da etkileyen seydir (k9).

“Mesleki Gelisim” temasinda bir katilimcilardan bazilariin goriisleri su sekildedir:
Ogretmenlerin gelisimini desteklemis olur. Ornegin, akademik olabilir, mesleki olabilir... (k18).
Destek dgretmenin kendini mesleki agidan gelistirmesine tesvike eder (k9).

“Orgiitsel Adalet” temasinda katilimcilardan birinin goriisii su sekildedir:

Miidiir  63retmenlere destek konusunda adil davranmazsa Ogretmenler arasinda gerginlige ve
huzursuzluga yol agabilir. Bu da okulda saglikl: bir iletisimi engellemis olur. Miidiir tarafindan esit bir
sekilde desteklenen ogretmenler, miidiiriin baskalarimi kayirmadigi, herkese esit davrandi§ini hisseder

(k8).

Aragtirmada, “Ogretmenlerin kolektif sorumluluga iliskin goriisleri nasildir?” sorusu, altinct
alt problem olarak belirlenmistir. Katilimcilarin 6gretmenlerin kolektif sorumluluga iliskin goriislerini

daha iyi ifade edebilmeleri amaciyla katilimcilara su sorular yoneltilmistir:

1. Ogretmenlerin mesleki sorumluluklari nelerdir?
2. Bir Ogretmen olarak Ogrenci basarisizligi karsisinda neler yapilmasi gerektigini
diisiiniiyorsunuz?

3. Dezavantajli 6grencilerin basarisizligini 6nlemek icin yapilmasi gerekenler nelerdir?

Asagida katilimcilarin bu sorulara verdigi cevaplara iliskin bulgulara ve yorumlara yer

verilmigtir.

“Ogretmenlerin mesleki sorumluluklari nelerdir?” sorusuna katilimailarin cevaplari
incelendiginde, egitim 6gretim sorumlulugu, vicdani sorumluluk, 6grenciyi hayata hazirlamak, iyi bir
vatandas yetistirmek, derse hazirlikli gelmek, mesleki gelisimini saglamak temalar: bulunmustur. Bu

temalar altinda katilimcilarin soruya iliskin goriisleri Tablo 10’de verilmistir.
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Tablo 10. Ogretmenlerin mesleki sorumluluklarina iliskin 6gretmenlik gériisler

Temalar Ogretmen Kodlar1 n
Egitim C)gretim Sorumlulugu k1, k2, k3, k4, k5, k6, k7, k10, k12, k18, k19 11
Vicdani Sorumluluk k1, k3, k4, k5, k6, k9, k12, k13, k14, k15, k16, 11
@grenciyi Hayata Hazirlamak k1, k3, k5, k6, k7, k8, k17 7
1yi Bir Vatandas Yetigtirmek k1, k4, k5, k6 ,k8, k11 6
Derse Hazirlikli Gelmek k1, k2, k4, k5, k10 5
Mesleki Gelisimini Saglamak k10, k15, k18, k19 4

Tablo 10 incelendiginde, katihmcilarin biiyitk bir ¢ogunlugunun (n = 11), &gretmenlik
mesleginin sorumluluklar1 basinda egitim 6gretim sorumlulugu ile vicdani sorumlulugun geldigini
diislindiikleri goriilmektedir. Bununla birlikte katilimcilar, 06gretmenlik mesleginin diger
sorumluluklarin1 6grenciyi hayata hazirlamak, iyi bir vatandas yetistirmek, derse hazirlikli gelmek,
mesleki gelisimini saglamak seklinde ifade etmislerdir. Soruya iliskin verilen cevaplardan 6nemli

goriilen kisimlar ¢alisma grubundaki katilimcilarin kendi ifadeleri ile asagida 6zetlenmistir.
“Vicdani Sorumluluk” temasinda katilimcilardan bazilarinin goriisleri su sekildedir:
Bu meslegin onemli sorumlulugu kisinin kendine karsi sorumlulugu yani vicdamdir (k12).

Ogretmenlerin en basta vicdani sorumluluklar vardir. Isini severek tam anlamyla yapan 6gretmenin

vicdani rahat olur. Daha huzurlu ve mutlu olur (k3).
“Ogrenciyi Hayata Hazirlamak” temasinda katilimcilardan birinin goriisii su sekildedir:

En biiyiik sorumluluk 6gretmendedir. EGitim ailede baglar ama 6grenciyi hayata hazirlamak igin bizim
ufak dokunuslarimiz gereklidir. Bizim dgrenciye bir giiliisiimiiz, dokunusumuz ya da 63rencinin en
ufak bir yetenegini aciga cikaristmiz bir déniim noktast olabilir. Ogrenciyi sahneye cikarp ona sahnenin
tozunu yutturmak, bir programda ona gorev vermek veya onu ufak seylerle onura etmek yani ufak
dokunuslar cok onemlidir. Yani ufak dokunuslarla 63rencinin hayatini 180 derece degistirebiliriz.

Birtakim yeteneklerini acia ¢ikartabiliriz. Bizim dokunusumuz aileden ¢ok daha énemlidir (k6).
“Iyi Bir Vatandas Yetistirmek” temasinda katilimcilardan bazilarmin gériisleri su sekildedir:

Ogretmenlik sorumluluk isteyen bir meslektir. Ogretmenlerin en biiyiik sorumlulugu yasanabilir bir
iilke icin iyi vatandaglar yetistirmektir. Ogrencilere istendik davramslar kazandirmak, onlar gelecege

hazirlamak ve milletine faydalr olacak sekilde yetistirmek bizim sorumlulu§umuzdur (k8).

Katilmailarin 6gretmenlik mesleginin sorumluluklarina iligkin goriisleri arasinda, kolektif
Ogretmen sorumlulugunun bir parcgasi olan Ogrenci basarisizligindan kendini sorumlu tutma ve
basarisizlig1 ortadan kaldirmak igin ¢aba gosterme ile iligkili hi¢bir ifadeye rastlanilmamistir. Bu
neden katilimcilara “Bir 6gretmen olarak 6grenci basarisizligl karsisinda neler yapilmas: gerektigini

diisiiniiyorsunuz?” sorusu yoneltilmistir.

C)gretmenlerin Ogrenci basarisizligr karsisinda yapilmasi gereken calismalara iliskin

goriislerinin aragtirildig1 soruda katiimcilarin cevaplar: incelendiginde, 6grencinin ailesi ile isbirligi
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yapmak, basarisizlik nedenlerini tespit etmek, rehberlik servisi ile igbirligi yapmak, farkli 6gretim
yontemlerinin kullanilmasi, ders calismaya dair motive etmek, Ogrenciyi takip etmek, Ogretimi
tekrarlamak, Ogrencinin basarabilecegi firsatlar yaratmak, Ogrencinin arkadashk iliskilerini
gliclendirmesini saglamak, kurs a¢mak / telafi egitimi vermek temalar1 bulunmustur. Bu temalar

altinda katilimcilarin soruya iliskin goriisleri Tablo 11’de verilmistir.

Tablo 11. Ogretmenlerin 6grenci basarisizhigi karsisinda yapilmast gerekenlere iliskin goriisleri

Temalar Ogretmen Kodlari n
@grencinin Ailesi ile 1§ Birligi Yapmak k1, k2, k4, k5, k7, k8, k12, k14, k15, k16, k18, 12
k19

Basarisizlik Nedenlerini Tespit Etmek k1, k2, k4, k7, k10, k15, k18, k19 8
Rehberlik Servisi ile Lg. Birligi Yapmak k5, k7, k8, k10, k16, k17, k19 7
Farkli Ogretim Yontemleri Kullanmak k6, k8, k10, k12, k15, k18, k19 7
Calismaya Dair Motive Etmek k1, k2, k4, k7, k12, k14, k15 7
Ogrenciyi Takip Etmek k1, k12, k15, k10, k18, k19 6
Ogretimi Tekrarlamak k1, k2, k4, k7, k10, k15 6
Basarabilecegi Firsatlar Yaratmak k5, k17 2
Arkadaslik Tliskilerini Giiclendirmesini k7 1
Saglamak

Kurs A¢mak / Telafi Egitimi Vermek k3 1

Tablo 11 incelendiginde, katilimcilarin biiyiik bir cogunlugunun (n = 12) 6grenci basarisizligi
karsisinda 6grencinin ailesi ile is birligi yapilmas: gerektigini diisiindiikleri goriilmektedir. Bununla
birlikte, katilimcilar farkli 6gretim yontemlerini kullanmak, 6gretimi tekrar etmek, 6grenciyi takip
etmek ve calismaya motive etmek gibi 6grenci basarisin1 dogrudan etkileyen, 6gretmen ve 6grenci
etkilesimine dayanan, 6gretmenin bizzat aktif olarak yapmasi gereken ¢alismalari ifade de etmislerdir.
Soruya iligkin verilen cevaplardan énemli goriilen kisimlar ¢alisma grubundaki katilimeilarin kendi

ifadeleri ile asagida Ozetlenmistir.

“Ogrenciyi Takip Etmek” ve “Ogretimi Tekrarlamak” temalarinda katilimcilardan birinin

goriisii su sekildedir:

Siki takip yapmalidir. Ogrencinin basarisiz oldugu konular: tespit etmek, eksik oldugu noktalar: agiga

ctkarmak ve ara ara konu tekrart yapmak gerekir (k15).

“Ogrencinin Ailesi ile Is Birligi Yapmak” temasinda katilimcilardan bazilarinin goriigleri su

sekildedir:
Gerektiginde ailesini bilgilendirerek basarisizligi en aza indirgemek gerekiyor (k14).
...velilerle goriisiilebilir. Cocugun ev ortaminin ve ¢alisma sartlarimin diizenlenmesi saglanabilir (k4).

“Basarisizlik Nedenlerini Tespit Etmek” temasinda katilimcilardan bazilarinin goriisleri su

sekildedir:

Bagarisiz oldugu noktalar: tespit etmek isin en baginda olmali. Ornegin 6grenci kitap okumuyorsa dnce

buna el atmak gerekir. Sinifta cok konusuyorsa ya da dikkati dagimiksa buna tedbir almak gerekir. Bu
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cocuktan ¢ocuga degisir. Bu sorunlar kimi cocukta hi¢ miidahale edilmeden kendilig¢inden diizelirken
kimi cocukta ise bu sorunlarin ¢éziilmesi icin ciddi miidahaleler gerekebilir. Dolayistyla bireysel olarak
her cocugu ayr1 ayri tanwyip, cocugun basarisiz oldugu noktalari konulari tespit edip ona gore

davranmak ya da nlem almak onemlidir (k7).

Ogretmenler §grencinin basarisizhguun altinda yatan nedenlerini tespit etmelidir. Problemin
kaynagim 6§renmeliler. Ogrencinin ailevi sorunlart olabilir, akademik temeli zayif olabilir, 6gretmenin
ders anlatim tarzi olabilir ya da siifta ortaminda 63renciye rahatsizlik veren bir durum olabilir.
Problemi ¢izebilmek yani ortadan kaldwmak icin harekete gecmeliyiz. Problem 06gretmenin ders
anlatimindan kaynakli ise belki farkli yontemler denemek ise yarayabilir. Belki simif 6gretmeni ya da

arkadaglar1 ile konusarak problemin kaynag: bulunabilir (k10).

“Kurs Ag¢mak / Telafi Egitimi Vermek” temasinda katilimcilardan birinin goriisii su

sekildedir:
Kurslarla birtakim seylerle telafi egitimi verilebilir. Fazladan vakit ayrilabilir (k3).
“QOgretimi Tekrarlamak” temasinda katilimcilardan bazilarmin goriisleri su sekildedir:
Konunun tekrarlar yapilabilir, ekstra ddevler verilebilir (k4).

Katilimcilarin, 6grenci basarisizligini 6nlemede dezavantajli bireylere yonelik olarak neler
yapilmas1 gerektigine iliskin goriisleri de belirlenmek istenmistir. Bu nedenle Calisma grubundaki
katilimcilara “Dezavantajli dgrencilerin basarisizigini 6nlemek igin yapilmasi gerekenler nelerdir?”
sorusu yoneltilmistir. Katiimcilarin dezavantajli 6grenciler i¢in yapilmasi gerekenlere iliskin
goriislerinin arastirildigl soruda, maddi ve manevi destek saglanmak, aile goriismek, 6grencinin
basarabilecegi firsatlar yaratmak, dgrenciyi takip etmek, okulda yetistirme kurslar1 agmak, mentor ya
da kog destegi saglamak, arkadaglik iligkilerini giiclendirmek ve bireysel planlamalar yapmak
temalar1 bulunmustur. Bu temalar altinda katiimcilarin soruya iliskin goriisleri Tablo 12'de

verilmigtir.
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Tablo 12. Ogretmenlerin dezavantajl 6grenciler icin yapilmas: gerekenlere iliskin goriisleri

Temalar Ogretmen Kodlar n

Maddi Destek Saglamak k1, k2, k3, k4, k5, k6, k7, k8, k9, k10, k11, k12, 19
k13, k14, k15, k16, k17, k18, k19

Aile ile Goriigmek k1, k2, k3, k4, k5, k6, k7, k8, k9, k10, k11, k12, 19
k13, k14, k15, k16, k17, k18, k19

Basarabilecegi Firsatlar Yaratmak k1, k2, k3, k4, k5, k10, k11 7

@grenciyi Takip Etmek k1, k12, k15, k10, k18, k19 6

Manevi Destek Saglamak k5, k7, k9,k11, k18 5

Kurs A¢gmak / Telafi Egitimi Vermek k1, k4, k7, k12 4

Mentor ya da Kog Destegi Saglamak  k7,k16 2

Arkadaslik Tliskilerinin k11,k16 2

Gliglendirmesini Saglamak

Bireysel Planlamalar Yapmak k16 1

Calismaya Motive Etmek k1 1

Tablo 12 incelendiginde, katilimcilarin tamaminin (n = 19), dezavantajli 6grenciler i¢cin maddi

destek saglamak ve aile ile goriismek gerektigini diistindiikleri goriilmektedir. Katilimcilar

basarisizlig1 ortadan kaldirmada diger 6grencilerden farkli olarak dezavantajli 6grenciler icin maddi

ve manevi acidan destek verilebilecegini, mentor ya da ko¢ destegi sunulabilecegini, bireysel

planlamalarin yapilabilecegini ifade etmislerdir. Soruya iliskin verilen cevaplardan onemli goriilen

kisimlar ¢alisma grubundaki katilimcilarin kendi ifadeleri ile asagida 6zetlenmistir.

“Kurs Ac¢mak / Telafi Egitimi Vermek” temasinda katiimcilardan bazilarinin goriisii su

sekildedir:

Oncelikle okulda yetistirme kurslarina devam etmeleri saglanabilir (k7).

Dezavantajli ¢ocuklardaki akademik basarisizliin temeli aslinda ¢ocuklarda temelin olmamasi. Cocukla
konusuyorsunuz, onu motive ediyorsunuz ve cocuk derste belki o an o konuyu iyi anliyor. Ama cocuk
sinavda beklediginiz akademik basari elde edemiyor. Temeli zayif ciinkii. Belki o tip cocuklar tespit
edilip, onlara yonelik destekleyici kurslar agilabilir. Yani bir seylerin farkina varip kendine ceki diizen

vermek isteyen cocuklar icin akademik destek saglanabilir. Bu cocuklarin ailelerine ulasilabilir (k1).
“Aile ile Goriismek” temasinda katilimcilardan birinin goriisleri su sekildedir:

Ogrencinin akademik gelisimini desteklemek icin aile ile goriisme yapmak ve velileri bilinglendirmek

gerekir (k1).

“Caligmaya Motive Etmek” ve “Ogrenciyi Takip Etmek” temalarinda katilimcilardan birinin

goriisii su sekildedir:

Cocugu motive ettikten sonra eler cocuk karsisina c¢ikan ilk gorevde basarisiz olursa “asla
basaramayacagim” diigiincesine kapiltyor. Ogretmen elbette motive edecek ama ayrica takip de edecek.
Ciinkii cocuk bir siire sonra birakabiliyor. Zaten problemli cocuk, en ufak sikintiyla karsilagti§inda pes

ediyor. Ogretmenlere zor gelen de bu. Ogrenciyi takip edemiyoruz. Problemli cocuk ile konusuyorum.
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Motive ediyorum. Bir sonraki ders sikintili davramiglar basladi§r zaman tekrar konusmak lazim. On
dakikalik teneffiis zaman yeterli degil. Diizeltmek istiyoruz ama takip edemiyoruz. Siirdiiriilebilir

olmayinca da etkili olmuyor (k1).

“Maddi Destek Saglamak” ve “Manevi Destek Saglamak” temasinda katilimcilardan birinin

goriisii su sekildedir:

Bu cocuklar i¢in psikolojik ve maddi destek saglanabilir. Ornegin cocugun 1istii bast perisan ise zaten
okula gelmek istemiyor. Beslenme saatini de hichir sey yemeden gegiriyor. Aile ilgilenmedigi icin bazen

hasta halde okula geliyor (k7).

“Mentor ya da Kog¢ Destegi Saglamak” temasinda katilimcilardan bazilarinin goriisleri su

sekildedir:
..... Yasam koclugu ya da mentorluk gibi bir sistem kurulabilir (k7).
“Basarabilecegi firsatlar yaratmak” temasinda katilimcilardan birinin goriisleri su sekildedir:

Her o6grencinin bagarabilecegi bir alan oldugu diisiincesi akilda bulundurulmalidir. Bu 0grencilere

onyargiyla bakilmamali gesitli etkinliklerde sorumluluk verilmelidir (k11).
Sonug, Tartisma ve Oneriler

[Ikégretim okulu 6gretmenlerinin miidiir destegi algilar ile kolektif sorumluluk diizeyleri
arasindaki iliskinin incelenmesi, miidiir destegi ile kollektif sorumluluga iliskin goriislerini ortaya
¢ikarilmasi amaciyla yapilan bu arastirmada nicel ve nitel yontemlerin birlikte kullanildig: karma
yontemden yararlanilmigtir. {lkdgretim okulu dgretmenlerinin miidiir destegi algilar1 ile kolektif
sorumluluk diizeyleri arasindaki iliskiyi ortaya ¢ikarabilmek icin korelasyon ve regresyon analizleri
kullanilmistir. Miidiir destegi ile kolektif sorumluluga iliskin goriislerini ortaya ¢ikarilmas: igin
betimsel istatistiklerin yani sira yar1 yapilandirilmis goriisme formlarindan elde edilen veriler

yorumlanmustir.

Arastirmada ilk olarak, ilkogretim okulu O6gretmenlerinin okul miidiirii destegi algilar ile
kolektif sorumluluk diizeyleri ortaya konulmustur. Ogretmenlerin, okul miidiirleri tarafindan
desteklendikleri, okul miidiirlerinin aragsal destegi diger destek tiirlerine gore daha ¢ok saglandig:
tespit edilmistir. Arastirmanin bulgular1 Cemaloglu ve Savas (2017), Demirtas ve digerleri (2017) ve
Gilinbay1 ve digerleri (2014) tarafindan yapilan arastirma bulgulariyla benzerlik gostermektedir.
Aragtirmada Ogretmenlerin kolektif sorumluluk diizeylerinin yiiksek oldugu tespit edilmistir.
Arastirmanin bulgular1 Hairstone (2016), Lee ve Smith (1996), Lee ve Loeb (2000), LoGerfo ve
Goddard (2008), Terry (2015), Wahlstrom ve Louis (2008) tarafindan yapilan arastirma bulgulariyla

benzerlik tagimaktadir.
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Miidiirlerin 6gretmenlere karsi igten, esit, arkadasca bir sergilemeleri aym1 zamanda
performans standartlarim1  belirlemelerini, bu standartlar1 Ogretmenlerle paylasmalari ve
ogretmenlerden beklentilerini acik¢a ifade etmeleri gereklidir (Hoy, Simith ve Sweetland, 2002). Bu
agidan okul miidiiriiniin O6gretmenlerle informal ve formal iligkilere sahip olmas1 gerektigi
sOylenebilir. Calisma iligkilerinin daha iyi olmasi ve saghkl bir okul iklimi ile sonuglanirken,
kisitlayic1 etkilesimler ise okul iklimini olumsuz yonde etkilemektedir. Informal bir iliski olarak
degerlendirilebilen duygusal destek, olumlu okul iklimi yaratmada etkili olabilir. Okul miidiiriiniin
yaptif1 islerde Ogretmene gilivenmesi, onun aldig1 kararlari desteklemesi, ona samimi ve icten
davranmas1 duygusal destek saglamada yararli olabilir. Destekleyici davranislar sergileyen okul
miidiirleri, 6gretmenlerin kisisel ve mesleki olarak iyi olmalar1 i¢in ¢aba sarf etmekle birlikte

O0gretmenlerin yeteneklerine saygi duymaktadirlar (Hoy, Tarter ve Kottkamp, 1991).

Arastirmada ikinci olarak, ilkdgretim okulu 6gretmenlerinin okul miidiirii destegi algilar ile
kolektif sorumluluk diizeyleri arasindaki iliski ortaya konulmustur. Okul miidiirlerinin sergiledikleri
duygusal, 6gretimsel, aragsal, destek arttikca Sgretmenlerin de kolektif sorumluluk diizeylerinin
arttign ve Ogretimsel destek degiskeninin Ogretmenlerin kolektif sorumlulugu iizerinde anlamli
yordayict oldugu tespit edilmistir. Arastirma bulgular1 Terry (2015), Cemaloglu ve Savas (2017),
Demirtas ve digerleri (2017), Singh ve Billingsley (2010) tarafindan yapilan arastirmalarin bulgulariyla
benzerlik gostermektedir. Cemaloglu ve Savas (2017) tarafindan yapilan arastirmada miidiir
desteginin, Ogretmen liderliginin kurumsal gelisme, mesleki gelisim ve meslektaslarla is birligi

boyutlarini anlamli bir bicimde yordadig: edilmistir.

Okul midirlerinin 6gretmenlere yonelik Ogretimsel destekleri, Ogretimsel liderlik
davraniglarinin  bir gostergesidir. Okulda 0Ogretim faaliyetlerini yonetecek, yon verecek ve
destekleyecek olan okul miidiirleri okulun basarisinda yadsinamaz dneme sahiptirler. Ogrenciler icin
daha nitelikli bir 6grenme ortami olusturmada okul miidiiriiniin rolii belirleyici olmaktadir.
Kaynaklarin 06grencilerin gelisimlerini ve oOgrenmelerini destekleyecek sekilde kullanilmasi,
Ogretmenlerin mesleki gelisimlerinin saglanmasi ve motivasyonlarmin artirilmasi, okulda tim
paydaslar arasinda etkili bir iletisim ve is birligi saglanmasi, Ogretmen ogrenci etkilesiminin
niteliginin gelistirilmesi, O6grenmeyi destekleyecek bir Ogretme ve Ogrenme anlayisi ile okul
kiiltiirtintin olusturulmasi etkili bir egitim 6gretim onderligine bagldir (Karip, 2018). Bu baglamda
okul miidiirlerinin Ogretimsel desteginin, okulun amaglarma ulasilmasi igin tiim Ogrencilerin
o0grenmesinden kendini sorumlu hisseden 6gretmenlerin niceliksel ve niteliksel artisini saglayacak

olmasi agisindan hayati bir 6neme sahip oldugu soylenebilir.

Arastirmada tiglincii olarak, katilimcilarin okul miidiiriiniin destegine iliskin goriisleri ortaya

¢ikartilmistir. Katihmcilarin biiyiik bir ¢cogunlugu okul miidiirleri tarafindan desteklendigini ifade
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etmiglerdir. Tlkogretim okulu 6gretmenlerinin okul miidiirti destegi algilarinin yiiksek oldugu goz

oniinde bulunduruldugunda, aragtirmanin nitel bulgularinin nicel bulgular1 destekledigi sdylenebilir.

Katilmcilarin  okul miidiirleri tarafindan saglanan destek tiirlerine iliskin goriisleri
incelendiginde, okul miidiirlerinin 6gretmenlere duygusal destek, 6gretimsel destek ve aragsal destek
sagladig1 bulgusuna ulasilmistir. Bu bulgu, arastirmanin nicel bulgular: ile de drtiismektedir. Nicel
bulgulardan farkli olarak, 6gretmenlerin olumlu okul iklimi yaratmada okul miidiirleri tarafindan
desteklenme ihtiyaci duyduklar tespit edilmistir. Olumlu okul iklimi yaratma temasi altinda yer alan
isbirlik¢i ¢alismay1 tesvik etme, okula aile katilimimi saglama, giiven ortami saglama disiplin
sorunlarini ¢ézme kodlari, 6gretmenlerin bu konularda miidiiriin destegine ihtiya¢ duyduklarim
gostermektedir. Katilimcilar, okul miidiirii desteginin huzurlu ve basarili bir egitim ortam yaratilmasi,
okuldaki iletisim ve is birligi, 6gretmenin motivasyonu ve c¢abasi, okula iliskin algilar1 (Orgtitsel

baghlik, aidiyet, adalet) iizerinde olumlu etkiler yaratacagini diisiinmektedirler.

Kruse ve Louis (2009)'a gore kolektif sorumluluk paylasilan liderlige ve ortak giivenin
gelistirilmesine baghdir. Terry (2005) okul miidiiriine duyulan giivenin kolektif duygusunu 6nemli
oOl¢ciide etkiledigi sonucuna ulagmistir. Wahlstrom ve Louis (2008) tarafindan yapilan arastirmada da
paylasilan liderligin, okul miidiirii ile 6gretmenler arasindaki giivenin kolektif sorumluluk ile anlaml
olarak iliskili oldugu sonucuna ulasilmistir. Okulda paylasilan amaglarin var olmasi kolektif
sorumlulugu giiclendirmektedir. Hairston (2016) tarafindan yapilan arastirmada okul ikliminin gii¢lii
olmas1 kolektif sorumluluk duygusunu da arttirmaktadir. Bundan 6tiirti okul miidiirlerinin okul
iklimini giiclendirerek 6gretmenler arasinda kolektif sorumlulugu arttiracaklari sdylenebilir. Ozellikle
glclii bir okul ikliminde dezavantajli Ogrencilerin Ogrenmesi igin Ogretmenlerin daha fazla

sorumluluk hissine sahip olacaklari ifade edilebilir.

Arastirmada dordiincii olarak, katilimcilarin 6gretmenlerin mesleki sorumluluklarma iliskin
goriisleri ortaya ¢ikarilmistir. Katilimcilarin 6gretmenlerin mesleki sorumluluklarima iliskin goriisleri
incelendiginde, biiyiik bir cogunlugun oOgretmenlerin egitim Ogretim sorumlulugu ile vicdani
sorumlulugu oldugunu distindiigii goriilmiistiir. Bununla birlikte, 6gretmenlerin 6grenciyi hayata
hazirlama iyi bir vatandas yetistirme, derse hazirlikli gelme, mesleki gelisimini saglama

sorumluluklarinin olmasi gerektigi bulgusuna ulasilmaistir.

Katilmailar tarafindan ifade edilen Ogretmenlerin mesleki sorumluluklari, direkt olarak
kolektif 6gretmen sorumluluguna isaret etmemektedir. Ancak bir biitiin olarak bu sorumluluklar,
Ogretmenlerin Ogrenci Ogrenmesi ve basarisina Onem verdiklerini, bu konuda sorumluluk
hissettiklerini gostermektedir ki bu da onlarin dolayli olarak kolektif sorumluluga sahip olduklar
seklinde yorumlanabilir. Ciinkii kolektif sorumluluga sahip 6gretmenlerin 6grencilerin yasadiklar:
basarisizliklarin sorumlulugunu {istlenmektedir (Diamond, Randolph ve Spillane, 2004; Soodak ve

Podell, 1996). Ilkogretim okulu dgretmenlerinin kolektif sorumlulugu diizeylerinin yiiksek oldugu
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goz oOniinde bulunduruldugunda, arastirmanin nitel bulgularimin nicel bulgular1 destekledigi

sOylenebilir.

Katillmcilarin  6grenci basarisizlign karsisinda yapilmas:t gerekenlere iliskin goriisleri
incelendiginde, biiyiik bir ¢cogunluk 6grenci basarisizlig1 karsisinda 6grencinin ailesi ile is birliginin
yapilmasi gerektigini diistinmektedir. Ayrica katilimcilar, 6grenci basarisizligi karsinda 6grencinin
ailesi ve rehberlik servisi ile is birliginin yapilmasi, basarisizlik nedenlerini tespit edilmesi, 6gretimin
tekrarlanmasi, farkli 6gretim yontemlerinin kullanilmasi, 6grencinin takip edilmesi, ders calismaya
dair motive edilmesi, basarabilecegi firsatlarin yaratilmasi, arkadaslik iligkilerini gii¢lendirilmesi

yoniinde ¢alismalarin yapilmas: gerektigini ifade etmislerdir.

Katilimcilarin 6grenci basarisizligini 6nlemede dezavantajli 6grenciler igin gerekenlere iliskin
goriisleri incelendiginde, katiimcilarin tamami dezavantajli 6grencilere maddi destek saglanmas: ve
bu ogrencilerin aileleri ile goriisiilmesi gerektigini diisiinmektedirler. Bununla birlikte, basarisizlig1
ortadan kaldirmada diger 6grencilerden farkli olarak dezavantajli 6grenciler icin mentor ya da kog

destegi sunulabilecegi ve bireysel planlamalarin yapilabilecegi bulgusuna ulasilmistir.

Ogretmenlerin kolektif sorumluluklari, okul toplulugu igin énemli ve arzulanan bir dzelliktir
(Whalan, 2012). Kolektif sorumluluk, okulda 6grencilerin 6grenme niteligini arttirmaya 6zendirmek,
kolektif yeterlik algisini arttirmak ve oOgrenme-ogretme etkililigini gelistirmek igin Orgiitsel
kapasitenin gelistirilmesine dayanmaktadir (Kruse, Louis ve Bryk, 1995). Etkili bir okulun, sosyal ve
akademik farkliliklar1 azaltmasi, akademik basariyr artirmasi ve ogrencilere daha adil bir 6grenme
ortami saglamasi beklenir (Lee, Bryk ve Smith, 1993). Bu sebeple egitim kurumlarinda, 6grenci
basarisini arttirmaya yardimci olmak igin okul miidiirlerinin 6gretmenleri kolektif sorumluluk almaya

tesvik etmesinin ve onlar1 bu konuda desteklemesinin 6nemli oldugu ifade edilebilir.

Sonug olarak her iki yontemin uygulamasi sonucundan elde edilen bulgularin birbirini
destekledigi goriilmektedir. Arastirmanda ilkogretim okulu 6gretmenlerinin miidiir destegi algilari ile
kolektif sorumluluk diizeyleri arasindaki iligski incelenmis ve miidiir destegi ile kolektif sorumluluga
iliskin gortislerini ortaya ¢ikarilmistir. Bundan sonra yapilacak arastirmalarda kolektif sorumlulugun
okul yapisi, okul iklimi, akademik iyimserlik, orgiitsel giiven vb. degiskenlerle iliskisi incelenebilir. Bu
arastirma ilkdgretim kurumlarinda yiriitiilmiistiir. Gelecekte yapilacak kolektif sorumluluk
calismalari, ortadgretim kurumlarinda yiiriitiilebilir. Kolektif sorumlulugun okul tiiriine ve 6gretmen

bransina gore farklilik gosterip gostermedigi incelenebilir.
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Introduction

In the current world, the qualities that individuals are required to have are constantly
changing. Undoubtedly, the most important role in the acquisition of these qualities is attributed to
education. Teachers take on various responsibilities in bringing new skills and values to themselves,
students, and the whole community in the long run (Ministry of Education, 2017). Teachers need more
support in fulfilling their growing responsibilities when compared to the way it was in the past. The
efforts of school principals to create a positive school environment and to overcome problems at
school will help teachers to fulfill their responsibilities. It can be said that the principals’ support is
important for teachers to be able to fulfill their responsibilities and this support directly affects the

school environment (Kriig, 2015).

While principal support is a broad concept, it mainly refers to the following: Providing
resources and information to the teachers, maintaining open two-way communication, creating and
supporting a professional environment, providing frequent and constructive feedback, providing and
appreciating opportunities for professional development (Bonzonelos, 2008). The concept of principal
support is closely related to the concept of social support. House (1981) suggested that social support
consists of four dimensions, comprising emotional support, instrumental support, information
support, and evaluation support, and explained these dimensions as follows: In the work
environment, emotional support refers to showing care, empathy, love, and trust to employees;
instrumental support refers to assisting in achieving a job or a goal; information support refers to
providing information that will help employees to improve their skills or solve personal problems;
evaluative support refers to means providing information that enables employees to reflect on their

job performance.

It can be said that school principals have the power to improve the quality of their schools by
supporting their teachers, both personally and professionally (Cagle, 2012; DiPaola, 2012; Tindle,
2012). School principals can support their teachers through open and friendly communication,
offering teachers professional development opportunities to improve their performances (DiPaola,

2012). Moreover, such support by school principals is reflected as various other positive effects on the
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teachers. Principal support affects the teachers' self-sufficiency, their organizational commitment,
organizational citizenship behavior, job satisfaction, and stress and attrition levels (Cagle, 2012;
Demirtas, Ozer, Demirbilek and Bali, 2017; DiPaola, 2012; Giinbayi, Dagli and Kalkan, 2013; Lackey,
2019; Littrell, Billigsley and Cross, 1994; Rosenholtz and Simpson, 1990; Singh and Billingsley, 2010;
Tindle, 2012). When school principals provide supportive and friendly feedback, teachers end up
being more attached to their students and schools (Rosenholtz and Simpson, 1990). Personally and
professionally supported teachers attach more importance to activities that contribute to students'
learning (Terry, 2015), use effective teaching strategies more, and conduct classroom management
more successfully (Lackey, 2019). In other words, it can be said that teachers supported by school
principals see their work as more meaningful, give more importance to their work, are happy to do

their work, and fulfill their teaching tasks more effectively.

For school principals to be effective in their jobs, they must have the ability to influence the
behavior of their employees. The principals should work in line with the teachers, but they also
should be able to act independently while taking some decisions about the school. The principals can
create a friendly, supportive, collaborative environment (Ozdemir, 2012). School principals who want
to achieve success and effectiveness in their schools should be supportive of their teachers both
professionally and emotionally and should engage in attitudes and behaviors that will instill

confidence in their relationship with the teachers (Demirtas et. al., 2017).

Collective responsibility, which was defined as the common stance of individuals in literature,
is a concept that addresses the efforts of school principals and teachers to improve students'
achievements (LoGerfo and Goddard, 2008). Collective responsibility is the collective belief of teachers
who try to do their best for all of their students and also a desire to create a strong professional
community (Hairston, 2016). Collective responsibility is defined as the beliefs of all teachers who are
willing to take responsibility for student learning at school (Lee & Smith, 1996). In other words,
collective responsibility is a concept in which the responsibility of the students to learn and the

willingness of the teachers to teach their students are the norm.

Trust is also at a high level in schools where collective responsibility is high (LoGerfo and
Goddard, 2008; Wahlstrom and Louis, 2008). In such schools, teachers successfully carry out difficult
tasks for educational activities; they are not easily adversely affected by hardships or failures (Hoy,
2012). Teachers are more willing to help students who fail, fall behind, or are incompetent in their
classes as they hold themselves responsible for students' learning. Therefore, collective responsibility
is significantly associated with academic optimism, student success, educative leadership,
professional learning communities, organizational trust, and school climate (Wu, 2012; Hairston,

2016).
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While collective responsibility increases the success of students, it also reduces the social and
academic learning differences in students' past lives. Besides, in schools where collective
responsibility is high, it has been revealed that the social positions of students are more egalitarian
(Terry, 2015). In an effective school, social and academic differences can be reduced, strong collective
success can be created, and thus the focus becomes the learning of all of the students (Lee and Smith,
1996). It has been revealed in past research that, as the collective responsibility in schools increases,
the success rate of the students in reading and mathematics also increases, and the differences of
students in terms of their social and academic backgrounds decrease (Lee and Smith, 1996; Lee, Smith

and Croninger 1997).

In the research conducted by Lee and Smith (1996) in the field of collective responsibility, it
was concluded that when school teachers believe that their efforts to improve the learning of their
students are effective, these teachers try to improve upon their efforts. In the same study, it was also
found that any increase in their collective responsibility levels of the teachers resulted in an increase in
the efforts of the teachers in one year. Moreover, it was determined in the study that teachers who
take responsibility for students' learning are more willing to deal with students with low
socioeconomic backgrounds. In a nutshell, it can be stated that responsible teachers take responsibility

for the failures of their students (Soodak and Podell, 1996).

Since it has a very important place in student achievement, it is useful to examine all variables
related to collective responsibility. In this context, principal support is thought to be one of the
variables that collective teacher responsibility is related to. However, when the related literature was
examined, no studies were found on the relationship between principal support and collective teacher
responsibility. With the present study, it was expected to reveal the relationship between the support
of the school principal and collective responsibility, and determine the predictors of collective
responsibility. It was also believed that the adaptation of the Collective Responsibility Scale into
Turkish could help researchers to carry out related studies. As a result of the qualitative interviews
made in relation to the subject, it is expected that revealing the opinions of the teachers about the
support provided and expected from the school principal, the collective responsibility, and what
should be done in the face of student failure will be a guide for educators and researchers. The use of a
mixed method in the research is also important in terms of providing information about the
consistency of the quantitative and qualitative findings. Accordingly, the goal of this study was to
examine the relationship between primary school teachers' perceptions of school principal support
and their collective responsibility levels and reveal their opinions regarding these topics. For this

purpose, answers to the following questions were sought:

1. What are the perceptions of teachers regarding the emotional support, instructional

support, and instrumental support dimensions of the principal's support?
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2. What are the collective responsibility levels of teachers?

3. Is there a statistically significant correlation between teachers' perceptions of principal

support and their collective responsibility levels?

4. Is principal support a statistically significant predictor of the collective responsibility levels

of teachers?
5. What are teachers' opinions regarding principal support?
6. What are the teachers' opinions regarding collective responsibility?
Method

A mixed method was used to conduct this study. The mixed method can be defined as the
researcher combining or mixing quantitative and qualitative research techniques, methods,
approaches, and concepts in a single study (Johnson and Onwuegbuzie, 2004). The basic assumption
of this approach is that the researcher's combination of statistical trends (quantitative data) with
stories and personal experiences (qualitative data) would be more advantageous compared to using
any of these methods alone, to better understand the research topic (Creswell, 2017, p.2). In studies
where the mixed method is used, the similarity of the findings obtained from quantitative and
qualitative methods can be revealed, new hypotheses or research questions can be generated, or the
boundaries of the research can be expanded (Baki and Gokgek, 2012, p.18). The quantitative method
was used to reveal the relationship between the teachers' perceptions of principal support and their
collective responsibility levels, and the qualitative method was used to reveal the opinions of the

teachers about principal support and collective responsibility.
Quantitative Method

Population and sampling: The population of the research consisted of primary school teachers who
were employed in the Antakya central district of Hatay Province during the 2017-2018 academic year.
The sample was determined using simple random sampling. It was predicted that there would be data
loss while performing the study thus, it was planned to reach 350 teachers from 25 schools and the
end result was data collected from 264 teachers. The feedback rate of the data collection tool was
calculated as 75.43%. The data of 8 individuals who provided noisy data that were outside of the
normal distribution were deleted from the data set, and a data set of 256 individuals was considered
valid. 110 (42.97%) of the teachers in the sample were male and 146 (57.03%) were female.
Additionally, 21 (8.20%) of the teachers who participated in the research had 0-5 years of experience,
24 (9.38%) had 6-10 years, 33 (12.89%) had 11-15 years, 61 (23.82%) had 16-20 years, and 117 (45.71%)
had seniority over 21 years. Of the teachers who participated in the study, 165 (64.45%) were guidance
teachers, 91 (35.55%) were branch teachers; 7 (2.73%) had associate degrees, 243 had bachelor’s
degrees (94.92%), and 6 (2.35%) had postgraduate degrees.
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Data collection tools: A data collection tool that consisted of 2 parts for this research was used. The
first part consisted of a personal information form, which included demographic information, such as
the age, gender, professional seniority, assignment, and level of education of the teachers. The second
part consisted of a Principal Support Scale to determine the perceptions of principal support of the
primary and secondary school teachers, as well as a Collective Responsibility Scale to determine their

collective responsibility levels.

Principal support scale: The Principal Support Scale, which was developed by Littrell (1992) and
Dipaola (2012), was adapted into Turkish by Giinbay1 et al. (2013). DiPaola (2012) arranged the scale in
4 dimensions and 16 items which included: emotional support (4 items), evaluative support (4 items),
instrumental support (4 items), and professional suppo rt (4 items). The items of the 6-point Likert-

type scale were rated between 1 = strongly disagree and 6 = strongly agree.

DiPaola (2012) calculated the internal consistency coefficients of the sub-dimensions of the
scale as follows: 0.94 for emotional support, 0.93 for evaluative support, 0.88 for instrumental support,
and 0.87 for professional support. In the exploratory factor analysis made by Giinbay1 et. al. (2013), it
was found out that the sub-dimensions of professional and evaluative support came together and
these 2 sub-dimensions were simply called “instructional support”. Thus, a 3-dimensional structure
was established, which included emotional support, instructional support, and instrumental support.

The total variant of these 3 dimensions is 73.425%.

Confirmatory factor analysis (CFA) was applied to the data obtained from the 256 teachers to
determine the validity of the scale. The 3-factor structure of the scale was tested with first-order CFA.
As a result of the CFA, the compliance indices were found to be x? = 183.37, df = 101, p < 0.05, x2 /df =
1.82, root mean square error of approximation (RMSEA) = 0.057, SRMR = 0.027, CFI = 0.99, NFI = 0.96,
IFI = 0.99, and AGFI = 0.92. The emotional support, instructional support, and instrumental support
sub-dimensions of the Principal Support Scale and Cronbach alpha coefficient for the overall scale

were calculated as 0.78, 0.60, 0.91, and 0.82, respectively.

Collective responsibility scale: The Collective Responsibility Scale was developed by LoGerfo and
Goddard (2008). The scale was arranged in a single dimension with 6 items. The items of the 5-point
Likert-type scale were rated between 1 = strongly disagree and 5 = strongly agree. The Cronbach alpha

coefficient of the scale was calculated as 0.85 using the method of LoGerfo and Goddard (2008).

Adaptation of the collective responsibility scale to the Turkish language: For this study, the Collective
Responsibility Scale was first translated into Turkish by the researchers. The Turkish form was
reviewed by a group of 3 experts consisting of 2 faculty members and 1 researcher, and the necessary
modifications were made. To determine the consistency between the Turkish and English forms of the
scale, the draft form was administered to a group of 14 English teachers every 2 weeks. The Wilcoxon

signed-rank test was performed on the data obtained as a result of the applications. As a result of this
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test, it was observed that both forms overlapped at high rates, and the difference between the 2
measurement scores was not statistically significant (p > 0.05). Based on this result, it can be said that
both the English and Turkish forms of the scale were consistent with each other. The Wilcoxon signed-
rank test results for the data obtained from the applications of the Turkish and English forms are

presented in Table 1.

Table 1. Wilcoxon signed-rank test results

Items Z P-value
M1 -0.302° 0.763
M2 -1.300°7 0.194
M3 -1.725 P 0.084
M4 -1.190°? 0.234
M5 -1.134°¢ 0.257
M6 -0.960°7 0.337

b. Based on positive ranks
c. Based on negative ranks

Validity and reliability studies of the collective responsibility scale: Before the exploratory factor analysis,
the Kaiser Meyer-Olkin (KMO) coefficient and Bartlett test of sphericity (BTS) were performed to
determine the suitability of the data to the analysis, and the KMO value of the scale was found to be
0.890. This result showed that the data were in line with factor analysis. Moreover, as a result of the
BTS, it was concluded that there were no statistically significant correlations between the variables
and the data were suitable for applying factor analysis (x? = 328.959, df = 15). After determining the
suitability of the obtained data for factor analysis, exploratory factor analysis was performed
according to the varimax principal component analysis method, and the data obtained are presented

in Table 2.

Table 2. Exploratory factor analysis for the collective responsibility scale

Items Factor  Described Value
load variance
values
At the school where I am employed... 70.45 4.227
1. Teachers in my school take responsibility for improving the 0.8
school. 7
2. Teachers in my school set high standards for their teaching. 0.8
5
3. Teachers in my school are willing to take responsibility for 0.8
all students’ learning. 7
4. Teachers in my school are responsible to help each other do 0.8
their best. 8
5. Teachers in my school hold themselves responsible to 0.9
ensure that all students succeed. 1
6. Teachers in my school feel responsible when students in our 0.6
school fail. 3
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When Table 2 is analyzed, it can be seen that the Collective Responsibility Scale had a single-
factor structure and the factor load values varied between 0.63 and 0.91. The variant explained by the
single factor was 70.45%. In line with these results, it is possible to say that the scale achieved the

validity and reliability criteria.

CFA was applied to the data obtained from the 256 teachers to confirm the construct validity
of the scale. The 1-factor structure of the scale was tested with first-order CFA. As a result of the CFA,
the compliance indices were found to be x2=45.45, df=9, P <0.05, x*/df=5.05, RMSEA =0.12, SRMR =
0.024, CFI = 0.98, NFI =0.97, IFI = 0.98, and AGFI = 0.92. When the fit indices are analyzed, it was seen
that only the RMSEA value exceeded the critical limit. However, other fit indices were found to be
within acceptable limits (Cokluk, Sekericoglu, and Biiyiikoztiirk, 2012, Meydan and Sesen, 2011;
Schermelleh-Engel, Moosbrugger, and Miiller, 2003). p. 268). For the collective responsibility scale, the

Cronbach alpha coefficient was calculated as 0.70.

Analysis of data: Quantitative data were analyzed using SPSS Statistics for Windows 15.0 (SPSS Inc.,
Chicago, IL, USA) and Lisrrel 8.7 (Scientific Software International Inc., Chicago, IL, USA). In this
research, exploratory and confirmatory factor analyses were used to measure the validity of the scales.
The Cronbach alpha coefficient was used to measure the reliability of the scale. The level of statistical

significance in the prediction of the results was considered as .05.
Qualitative Method

Study group: In determining the study group of the research, one of the purposeful sampling
methods, the maximum diversity sampling method was used. In this sampling type, identifying the
similar situations concerning the problem to be examined in the population and performing the study
on these situations defines the maximum diversity sampling (Biiyiik¢oztiirk, Cakmak, Karadeniz, and
Demirel, 2011, p.89). The goal in creating a sample based on maximum diversity is not to provide this
diversity to generalize, but to try to find out if there are any common or shared cases among the
varied situations and to reveal different dimensions of the problem according to this diversity
(Yildirim and Simsek, 2016, p.119). Attention was paid to ensure that the teachers interviewed worked
in schools that represented different socio-economic levels. For this purpose, interviews were
conducted with 19 primary school teachers working in their district in the 2019-2020 academic year.
Of the teachers, 8 were employed in lower socioeconomic schools, 6 were from middle socioeconomic
schools, and 5 were employed in upper socioeconomic schools. Among the teachers who participated
in the study, 1 had been employed for between 1 and 4 years, 2 had 5 to 10 years of seniority, 4 had 10

to 15 years of seniority, and 12 had over 15 years of seniority. 12 were female and 5 were male.

Data collection tool: A semi-structured interview form was used to determine teachers' opinions
about principal support and collective responsibility. This form was chosen because of its ease of data

analysis, as it provided more room for the interviewee to express him/herself and provided in-depth
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information (Biiyiikoztiirk et. al. 2011). While preparing the interview form, the principles of writing
easy-to-understand questions, preparing focused questions, avoiding directing, avoiding asking
multidimensional questions, preparing probes, preparing different types of questions, and arranging

the questions logically were adopted (Yildirim and Simsek, 2016).

Before the interview form was prepared, the literature was examined and a question pool
consisting of 9 questions was created to realize the sub-objectives of the study. These questions were
presented to be reviewed by six specialists, comprising 2 experts working in different universities who
had publications on similar research topics in the field of education management, 2 experts using
qualitative research methods in their studies, and 2 experts working in Turkish language. In line with
the opinions of the field experts, 2 questions were removed from the interview form and 2 other
questions were modified, and a questionnaire consisting of a total of 7 questions was obtained.
Interview questions were examined by two teachers, who were not included in the study group, to
determine the clarity of the questions. In the final interview form, there were 5 main questions and 2

probe-type questions to allow the participants to express their opinions better.

Validity and reliability studies: Proximity to the research area, gathering detailed and in-depth
information through face-to-face interviews, gathering data in the natural environment where the
event took place, gathering long-term information, being able to return to the field to confirm the
findings obtained, and the ability to gather additional information were among the features that
provided validity in the qualitative research (Yildirim and $imsek, 2005, p. 266). Accordingly, the
following studies were carried out to ensure the validity of the study: i) Since one of the researchers of
the study was a teacher and he/she was close to the study area and the study group, the interviews
were conducted in a natural environment, making data collection much easier. Moreover, this allowed
the researchers to obtain a correct understanding of the data and confirm their findings. ii) While the
data obtained from the interviews were presented in the findings section, the situations they were

related to were interpreted after the opinions of the participants were revealed.

The following studies were carried out to ensure the reliability of the research: i) The findings
obtained from the analysis of the data were given directly without any interpretation. ii) For the
analysis of the data, the theoretical structure was formed with the items and dimensions of the
principal support and collective teacher responsibility scales. To determine whether the coding
obtained from the teacher opinions and the themes obtained from the theoretical structure were made
correctly, expert opinion was consulted. The theoretical structure and codings were given to a faculty
member in the Department of Education Sciences. The faculty member was asked to match the themes
determined by the codings, by looking at the theoretical structure. Then, the matchings by this faculty

member and those of the researchers were compared. According to the calculation made based on the
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internal reliability calculation formula (Miles and Huberman, 1994, p.64), the compliance ratio

between the matches was calculated as 89%.

Data collection: The interviews to collect the study data were held in the fall semester of the 2018-
2019 academic year with 19 primary school teachers employed in public schools in the central district
of Antakya of Hatay Province. Necessary legal permission was obtained from the Hatay Provincial
Directorate of National Education for the implementation of the interview forms. The participants
within the scope of the working group were contacted beforehand and, the day, place, and time of the
meetings were set. The interviews were carried out in an environment selected by the participants
where they could express their opinions easily. The interviews took approximately 15-20 min and no
direction was given to the participants during the interviews. Before the interviews, the participants
were informed that the interviews were to be recorded to prevent data loss, and their approval was

obtained for that matter.

Analysis of the data: Qualitative data were analyzed using the descriptive and content analysis
methods. In the descriptive analysis, the data can be arranged according to the themes posed by the
research questions, or by considering the questions or dimensions used in the interview and
observation processes. In content analysis, similar data are organized by gathering them within the

framework of certain concepts and themes (Yildirim and Simsek, 2016).

The data obtained from the opinions of the participants were first coded and then the codes
were aimed to be placed under certain themes (categories) according to their conformity with the
conceptual environment. To protect the confidentiality of the participants whose opinions were

consulted, code assignments were given to the participants.
Research Ethical Permissions

In this study, all of the rules stated to be followed within the scope of the Higher Education
Institutions Scientific Research and Publication Ethics Directive were followed. None of the actions
specified under the title of Actions Contrary to Scientific Research and Publication Ethics, which is the

second part of the Directive, have been taken.
Ethics committee permission information:

Name of the institution conducting the ethical assessment = Hatay Mustafa Kemal University Social

and Humanities Scientific Research and Publication Ethics Board
Date of the ethical assessment decision = 01.10.2020

Ethics assessment document issue number = 11/07
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Result
Quantitative Findings of the Study

This section presents the statistical findings regarding the teachers’ perceptions of principal
support, their collective responsibility levels, and the relationship between the teachers' perceptions of

principal support and their collective responsibility levels.

In the study, the question "What are the perceptions of teachers regarding the emotional
support, instructional support, and instrumental support dimensions of the principal's support?" was
the first sub-problem; and "What are the collective responsibility levels of teachers?" was the second
sub-problem. Accordingly, descriptive statistics (arithmetic mean and standard deviation) related to
the teachers' perceptions of principal support and their collective responsibility levels were calculated.
Descriptive statistics about the teachers' perceptions of principal support and their collective

responsibility levels are given in Table 3.

Table 3. Descriptive statistics about teachers’ perceptions of principal support and their collective responsibility
levels (n = 256)

Scales Subscales X S
Emotional support 4.72 1.11

Principal Support Instructional support 4.78 1.48
Instrumental support 4.87 1.17
General 4.78 1.11

Collective Responsibility General 4.87 0.94

When Table 3 is analyzed, it can be seen that the teachers' perceptions of principal support
were high (¥= 4.78). According to the teachers' perceptions, the school principals provided
instrumental support the most (X = 4.87) and emotional support the lest (x = 4.72). In other words, the
teachers believed that they were supported by the school principals and that the school principals
provided instrumental support more than any other support type. The teachers' collective

responsibility levels were found to be high (x = 4.87).

In the research, the question "Is there a statistically significant correlation between teachers'
perceptions of principal support and their collective responsibility levels ?" was determined as the
third sub-problem. Accordingly, Pearson product-moment correlation coefficients were calculated to
determine the relationships between teachers' perceptions of principal support and collective
responsibility levels. The Pearson product-moment correlation coefficients for the relationship
between the teachers' perceptions of principal support and their collective responsibility levels are

given in Table 4.
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Table 4. Relationships between teachers’ perceptions of principal support and collective responsibility levels

Variables 1 2 3 4
1. Emotional Support - 0.69** 0.72** 0.40**
2. Instructional Support - 0.64** 0.41**
3. Instrumental Support - 0.38**
4. Collective Responsibility -

** P <0.01

When Table 4 is examined, positive and statistically significant correlations can be seen
between emotional support and instructional support (r = .69, p < .01), instrumental support (r = 0.72, p
< 0.01) and collective responsibility (r = 0.40, p < 0.01), instructional support and instrumental support
(r=0.64, p <0.01) and collective responsibility (r = 0.41, p < 0.01), instrumental support and collective

responsibility (r=0.38, p <0.01).

In the research, "Is principal support a statistically significant predictor of the collective
responsibility levels of teachers?" was determined as the fourth subproblem. Accordingly, multiple
linear regression analysis was conducted to predict collective responsibility. Multiple linear regression

analysis results for the prediction of collective responsibility can be seen in Table 5.

Table 5. Regression analysis results for the prediction of collective responsibility

Variable B Standard B t P-value Binary Partial
Error r r
Constant 3.088 0.245 - 12.602 0.000 - -
Emotional Support 0.141 0.077 0.166 1.829 0.069 0.404 0.114
Instructional Support 0.141 0.052 0.221 2.708 0.007 0.411  0.168
Instrumental Support 0.093 0.068 0.116 1.358 0.176 0.380  0.085

R=0.44, R?=0.20, F325 =21.24, p < 0.01

When Table 5 is examined, it can be seen that the variables of emotional support, instructional
support, and instrumental support had a statistically significant correlation with the teachers'
perceptions of collective responsibility (R = 0.44, R? = 0.20). Together, these 3 variables explained 20%
of the change in the teachers' perceptions of collective responsibility. According to the standardized
regression coefficients, the relative importance order of predictive variables on the teachers' collective
responsibility levels was instructional support (f = 0.221), emotional support (p = 0.166) and
instrumental support (3 = 0.116). According to the significance tests of the regression coefficients, it
was seen that only the instructional support (p < 0.01) variable, which is one of the predictive
variables, was a significant predictor of collective teacher responsibility. In other words, as the
instructional support of the school principals increased, the teachers' collective responsibility levels

also increased.
Qualitative Findings of the Study

In this section, the opinions of the participants, the findings, and comments obtained from the
interviews are given to determine the opinions of the teachers about principal support and collective

responsibility.
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In the study, the question "What are teachers' opinions regarding principal support?" was
identified as the fifth sub-problem. For participants to better express their opinions regarding

principal support, they were asked the following questions:

1. Does your school principal support you?

2. In what areas does your school principal support you?

3. What issues would you like your principal to support you with?
4

. What could be the impact of the principal support?

Below are the findings and comments about the answers given by the participants to these

questions.

When the answers of the participants to the question "Does your school principal support
you?" were examined, the answers were grouped into 3 themes, as support, no support, and partial

support. Under these themes, the participants' opinions regarding the question are given in Table 6.

Table 6. Teachers’ opinions regarding the support of school principals

Themes Teacher Codes n
Support pl, p2, p3, p4, p5, pb, p8, 10, p13, pl4, p18 11
No Support pll, p12, p15, pl6, pl7 5
Partial Support p7, p9, p19 3

When Table 6 is examined, it can be seen that the majority of the participants (n = 11) were
supported by their school principals. The parts deemed important from the answers given to the

question and the statements of the participants in the study group are summarized below.
In the theme of “Support”, one of the participants” opinions was as follows:

Our principal supports us. He/she is a constructive person who supports us in teachers in everything

related to education (p1).
In the theme of “No Support”, one of the participants’ opinions was as follows:

Our principal doesn’t support us. It's so hard to even meet with the principal... We get so little
expectation from him/her. Helshe is always busy downtown, goes to meetings, and constantly hosts

guests. Sometimes we don’t even see him/her (p17).

When the answers to the question “In what areas does your principal support you?” were
examined, the answers were grouped into 3 themes, as emotional support, instructional support, and
instrumental support. Under these themes, the participants' answers to the question are given in Table

7.
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Table 7. Teachers’ opinions regarding types of support provided by school principals

Themes n  Thematic Codes Teacher Codes f
Emotional Support 8  Appreciation p18 1
Recognition P2, p4, p5, p6, P8, p19, 6
Supporting the works and p4, p18 2
decisions taken
Instructional 5  Professional development pL p10, p18 3
Support
providing feedback pl, p13, pl4 3
Instrumental 8  Providing tools pL p4 p5 pS, P19, ps, 8
Support p10, p18
Fair treatment during the p4 1

distribution of resources and
tasks

When Table 7 is analyzed, it can be seen that 8 of the participants were provided emotional
and instrumental support by their principals, 5 were supported instructionally. The parts deemed
important from the answers given to the question and the statements of the participants in the study

group are summarized below.
In the theme of "Emotional Support," some of the participants’ opinions were as follows:

His/her support usually helps with the parents, especially when reactive parents are at school, he/she

can stop them, and can calm us down too (p18).

He/she has a compassionate side; I was sick once and he/she called me. He/she showed understanding.
A person I can talk to about my problems. I think he/she will show understanding in special situations

also (p8).

It is very important for our principal to stand by us and support us, especially about the troubles we
have with students and their parents. He/she needs to have the necessary interviews with these parents
and students and manage the crisis. I think the most important thing is that he/she should make the

teacher feel safe and taken care of to provide a peaceful environment in the classroom and at school (p4).
In the theme of "Instructional Support", one of the participants” opinions was as follows:

Our principal is also supportive in terms of our academic progress (p18).

In the theme of " Instrumental Support", some of the participants' opinions were as follows:

Our principal is very supportive of the programs I plan to do, every social activity, ceremony, festival,
competition, program, listening activity, and social activities with the children, I have his/her support.
He/she provides our stage, decor, costume, and similar needs in events such as theater and poetry

concerts. He/she provides tools and equipment for trips. We just need to ask him/her... (p19).

Regardless of the target audience, our manager supports the works he believes will be beneficial. If a
teacher wants to make a project for their students, teachers, or parents at school, they support them.

(k18).
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When the question "What issues would you like your principal to support you with?" was
asked, the participants answered with the following common themes: instrumental support,

instructive support, emotional support, and support for creating a positive school environment.

Under these themes, the participants' answers to the question are given in Table 8.

Table 8. Teachers’ opinions regarding expected types of support from school principals

Themes n  Thematic Codes Teacher Codes f
Emotional 12 Recognition p4, p5, p19 3
Support Appreciation pL p2, p3, p5, pb 5
Trust pll, p12, p15, p16, p19 5
Supporting the works and decisions  p4, p18 2
taken
Instructional 3  Providing and promoting p7, p12, p19 3
Support Professional development
Instrumental 13 Social activities pll, p12, p15, pl6, p17, 6
Support p18
Reducing the workload P9, p12, p19 3
fair treatment during the P4, p5, p8, p19 4
Distribution of resources and tasks
project studies p10, p15, p7, p18, p19 5
Support for 10  Promoting collaborative work pll, p12, p15, pl6, p17, 6
Creating a p19
Positive Ensuring family participation in pl4, p15 2
School school activities
Environment Resolving disciplinary issues p4, p5, p19 3

When Table 8 is analyzed, it can be seen that 12 of the participants expected emotional
support, 3 expected instructional support, 14 expected instrumental support, and 10 expected support
in creating a positive school environment from the school principals. The parts deemed important
from the answers given to the question and the statements of the participants in the study group are

summarized below.
In the theme of "Emotional Support”, sone of the participants ‘opinions were as follows:
We are particularly enthusiastic about the appreciation of our work (p5).

The principal should support the decisions we make. He/she should support the teacher, especially, when
there is a problem between the teacher and the student. The principals are supportive especially when

reactive parents come to school (p18).
In theme of "Instructional Support", one of the participants” opinions was as follows:

The bluntness of being a manager for years is also unavoidable. Therefore, he/she cannot provide
instructional support. It would be nice if he/she could provide it. Maybe if I had a school principal from
the same branch, this instructional support could provide us. The school principal could follow new
training and inform his class on current issues. He/she could even reach more teachers this way. He/she
could inform the in-service training. The teacher can find out about the in-service training by

researching himself. Something more informative can be done about this (p12).
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In the theme of "Instrumental Support", one of the participants’ opinions was as follows:

The thing that I need the most at my school is no discrimination in the distribution of resources and

duties in school (p4).

In the theme of " "Support for Creating a Positive School Climate”, one of the participants’

opinions was as follows:

In the school, the principal’s support is important in creating the necessary environment for the tasks to
be completed correctly. Because it’s teamwork. It never works when the principal look down on us. They
must partner with us. There are so many problems at school: Parents are a problem; paperwork is
another problem... The biggest of them is the disciplinary problem... we need to look for a solution to

these problems together (p11).

When the answers to the question "What could be the impact of the principal's support?"
were examined, it can be seen that a peaceful school environment, a successful educational
environment, teacher motivation and effort, communication and cooperation, organizational
commitment and belonging, professional development, organizational justice themes were the
prominent themes in the answers. Under these categories, the participants' opinions regarding the

question are given in Table 9.

Table 9. Teachers’ opinions regarding the impact of principal support

Themes Teacher Codes n

A Peaceful School Environment pL p2, p3, p4, p5, p6, p10, pl1, p12, p13, 15
pl4, p15, pl6, pl17, p18

A Successful Educational Environment P4, p5, p7, p8, pll, p14, pl15, pl6, pl7, p18, 11
p19

Teacher Motivation and Effort pPL p2, p6, P8, p9, p10, p18, p19 8

Communication and Cooperation P8, P9, p18, p19 4

Organizational Commitment and p3, p8, p9, p18 4

Belonging

Professional Development pL p9, p18

Organizational Justice p8 1

When Table 9 is examined, it can be seen that the vast majority of participants (n = 15)
believed that principal support can be effective in creating a peaceful environment in the school.
Moreover, they also believed that principal support has a positive impact on the teachers' professional
development, organizational level of commitment and belonging, and their perceptions of
organizational justice. They also anticipated that principal support can have a positive impact on
creating a more successful school environment, better communication and cooperation, and boost
teacher motivation and effort. It can indirectly be said from the foresight of the teachers that principal
support can have a positive impact on collective teacher responsibility. The parts deemed important
from the answers given to the question and the statements of the participants in the study group are

summarized below.
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In the theme of "A Peaceful School Environment", some of the participants' opinions were as

follows:

The principal’s support is also necessary for the peaceful atmosphere in the school. If the teacher has
problems with the principal and the relationship between the teacher and the principal is not good, this

also affects the teacher’s perspective of the school. The teacher feels uneasy (p1).

Some principals can stand at the door and confront a teacher who is 5 minutes late. This both
demoralizes and disturbs the peace of the teacher. However, an emotionally supported teacher feels
peaceful in that school. He/she knows that if he/she is late for some reason, his/her manager will

approach him with empathy (p2).

In the theme of "A Successful Educational Environment ", one of the participants' opinions

was as follows:

Support is necessary to increase the quality of education. Human beings naturally want to be supported
and appreciated. The principal should perform his/her duties satisfactorily. This is the way to success

(p19).

In the theme of “Teacher Motivation and Effort”, some of the participants' opinions were as

follows:
Support contributes to increasing teacher motivation (p8).

If the school principal supports you, you try to do the best you do or want to contribute more to the

school (p8).

In the theme of “Communication and Cooperation”, one of the participants' opinions was as

follows:

Support increases dialogue between teachers. Because when you think about school, there was very little
work you could do alone. It's mostly teamwork. Support can increase dialogue and collaboration

between teachers. As a result, more successful jobs can be produced (p8).

In the theme of “Organizational Commitment and Belonging”, some of the participants'

opinions were as follows:

If the principal supports his teacher, the teacher’s commitment to the school increases and the teacher

develops a sense of belonging (k8).

The support also affects the teacher’s commitment to the school (p9).

"er

In the theme of “Professional Development”’, some of the participants' opinions were as

follows:
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This supports the personal improvement of teachers. For example, it can be academic, it can be

professional... (p8).
Support encourages the teacher to develop him/herself professionally (p9).
In the theme of “"Organizational Justice”, one of the participants' opinions was as follows:

If the principal is not fair about supporting teachers, it can lead to tension and unrest among teachers.
This prevents healthy communication at school. Teachers who are supported equally by the principal

feel that the principal does not favor others and treats everyone equally (p8).

In the study, the question "What are teachers' opinions regarding collective responsibility?"
was identified as the sixth sub-problem. For the participants to better express their opinions regarding

the collective responsibility of the teachers, the following questions were asked to the participants:

1. What are the professional responsibilities of the teachers?
2. What do you think should be done, as a teacher, in the face of student failure?

3. What needs to be done to prevent the failure of disadvantaged students?

Below are the findings and comments about the answers given by the participants to these

questions.

When asked “What are the professional responsibilities of teachers?”, the participants
answered in the following themes: the responsibility of teaching, conscientious responsibility,
preparing the student for life, raising a good citizen, being prepared for the course, and ensuring
professional development. Under these themes, the opinions of the participants regarding the

question are given in Table 10.

Table 10. Teacher’s opinions regarding the professional responsibilities of teachers

Themes Teacher Codes n
Responsibility of Teaching pL p2, 3, p4, p5, 6, p7, p10, p12, p18, p19 11
Conscientious Responsibility pL p3, p4, p5, p6, P9, p12, p13, p14, p15, pl6, 11
Preparing the Student for Life pl, p3, p5, p6, p7, p8, p17 7
Raising a Good Citizen pl, p4, p5, p6, p8, pll 6
Being Prepared for the Course pL p2, p4, p5, pl10 5
Ensuring Professional p10, p15, p18, p19 4
Development

When Table 10 is examined, it can be observed that the vast majority of the participants (1 =
11) believed that the most important responsibilities of the teaching profession were the responsibility
of teaching and conscientious responsibility. Moreover, the participants expressed that the other
responsibilities of the teaching profession were preparing the student for life, raising a good citizen,
being prepared for the course, and ensuring professional development. The parts deemed important
from the answers given to the question and the statements of the participants in the study group are

summarized below.
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In the theme of “Conscientious Responsibility", some of the participants' opinions are as

follows:

The important responsibility of this profession is the responsibility of the person towards him/herself,

i.e. his/her conscience (p12).

Teachers primarily have conscientious responsibilities. The teacher who does his/her job satisfactorily

would have a clear conscience. He/she can be more peaceful and happier (p3).

In the theme of “Preparing the Student for Life ", one of the participants' opinions was as

follows:

The teacher has the greatest responsibility. Education starts in the family, but our little touches are
necessary to prepare the student for life. It can be a turning point when we give the student a smile,
touch, or reveal a student’s slightest talent. It is very important to bring the student to the stage and let
him swallow the dust of the stage, to assign him a task in a program, or to honor him with small things,
that is, small touches. In other words, we can change the life of the student 180 degrees with small

touches. We can reveal some of his talents. Our touch is more important than family (k6).
In the theme of “Raising a Good Citizen”, some of the participants' opinions were as follows:

Teaching is a profession that requires responsibility. The greatest responsibility of teachers is to raise
good citizens for a livable country. It is our responsibility to give students the desired behaviors, to

prepare them for the future, and to educate them in a way that will be beneficial to their nation (k8).

Among the opinions of the participants regarding the responsibilities of the teaching
profession, no expressions related to "holding oneself responsible for student failure" and "putting in
the effort to eliminate student failure" were observed. This is why participants were asked the

question, “What do you think should be done, as a teacher, in the face of student failure?”

In the question in which the opinions of the teachers regarding the work to be done in the face
of student failure are investigated, participants answered in the following themes: collaborating with
the student's family, identifying the causes of the failure, collaborating with the guidance service,
using different teaching methods, motivating the student to study, monitoring the student’s progress,
repeating the teaching, creating opportunities for the student to achieve learning, and strengthening
the student's friendships with his/her peers, opening a course/providing compensatory training.

Under these themes, participants' answers to the question are given in Table 11.
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Table 11. Teachers’ opinions regarding what to do in the face of student failure

Themes Teacher Codes n
Collaborating with the Student's pL p2, p4, p5, p7, P8, p12, pl4, p15, pl6, p18, 12
Family p19

Identifying Causes of Failure pL, p2, p4, p7, p10, p15, p18, p19 8
Collaborating with Guidance Service  p5, p7, p8, p10, p16, p17, p19 7
Using Different Teaching Methods p6, p8, p10, p12, p15, p18, p19 7
Motivating the Student for the Study  pl, p2, p4, p7, p12, p14, p15 7
Monitoring the Student Progress pl, p12, p15, p10, p18, p19 6
Repeating the Teaching pL, p2, p4, p7, p10, p15 6
Creating Opportunities for the p5, pl7 2
Student to Achieve the Learning

Strengthening Student’s Friendships ~ p7 1
with His/Her Peers.

Opening a Course/Providing p3 1

Compensatory Training

When Table 11 is examined, it can be observed that the majority of participants (n = 12)
believed that teachers should cooperate with the student's family in the face of student failure.
Moreover, the participants also expressed the activities that the teachers should actively perform,
directly affecting student success, which rely on teacher and student interaction, such as using
different teaching methods, repeating the teaching, monitoring the student’s progress, and motivating
the student to study. The parts deemed important from the answers given to the question and the

statements of the participants in the study group are summarized below.

In the themes of “Monitoring the Student Progress" and "Repetition of the Teaching”, one of

the participants' opinions was as follows:

The student must be monitored. It is necessary to identify the subjects that the student failed, to reveal

the missing points, and to repeat the subject occasionally (p15).

In the theme of "Collaborating with the Student's Family", some of the participants’ opinions

were as follows:
It is necessary to minimize the failure by informing the family when necessary (p14).

...... we can talk to the parents. A rearrangement of the child’s home environment and studying

conditions is possible (p4).

In the theme of "Identifying Causes of Failure", some of the participants' opinions were as

follows:

Identifying the subjects that the student failed must be the priority. For example, if the student is not
willing to read more, this must be the first issue. If helshe talks a lot in the classroom, if he/she’s
distracted, it's necessary to take precautions. This depends on the child. Some children can manage

without any intervention, while some children need serious interventions. Therefore, it is important to
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get to know each child individually, identify the points where the child fails, and act accordingly or take

measures accordingly (p7).

Teachers must identify the underlying causes of student failure. They should learn the source of the

problem. The student may have family problems, have a weak academic basis, the teacher’s lecture style,

or a situation that disturbs the student in the classroom environment. We must take action to solve the

problem. If the problem is due to the teacher’s lecture, maybe trying different methods can be helpful.

Perhaps the source of the problem can be found by talking to the student’s class teacher or friends (p10).

In the theme of "Opening a Course/Providing Compensatory Training”, one of the

participants” opinions was as follows:

With courses, compensatory training can be given to those students. Extra time can be allocated (p3).

In the theme of "Repeating the Teaching", one of the participants” opinions was as follows:

"Repetitions can be made, extra assignments can be given (p4).

Participants' opinions regarding what should be done to disadvantaged individuals in

preventing student failure were asked. Therefore, participants in the study group were asked, “What

should be done to prevent the failure of disadvantaged students?". In the question where the opinions

of the participants about the things to be done for the disadvantaged students are investigated, the

following themes emerged: providing financial and moral support, meeting with the families, creating

opportunities (for the students) to succeed, monitoring student progress, opening a course/providing

compensatory training at school, providing mentor or coach support, strengthening friendly relations,

and making individual plans. Under these themes, the participants' answers to the question are given

in Table 12.

Table 12. Teachers’ opinions regarding what to do for disadvantaged students

Themes

Teacher Codes n
Providing Financial Support Pl p2, p3, p4, p5, 6, p7, p8, P9, p10, pll, p12, 19
p13, p14, p15, pl6, pl7, p18, p19
Meeting with the Student’s Family pPL p2, p3, p4, p5, p6, p7, P8, P9, p10, p11, pl2, 19
p13, p14, p15, pl6, p17, p18, p19
Creating Opportunities (for the pL p2, p3, p4, p5, p10, pll 7
Students) to Succeed
Monitoring the Student Progress pl, p12, p15, p10, p18, p19 6
Providing Moral Support p5, p7, p9, pl1, p18 5
Opening a Course/Providing pl, p4, p7, pl2 4
Compensatory Training
Providing Mentor or Coach Support  p7, pl6 2
Strengthening Friendship pll, pl6 2
Relationships
Making Individual Planning pl6 1
Motivating the Student for the Study pl 1
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When Table 12 is examined, it can be seen that all of the participants (n = 19) believed that it is
necessary to provide financial support for disadvantaged students and meet with their families.
Participants stated that apart from other students, financial and moral support, mentor or coach
support and individual plans can be made for disadvantaged students to eliminate their failure in the
courses. The parts deemed important from the answers given to the question and the statements of the

participants in the study group are summarized below.

In the theme of "Opening a Course/Providing Compensatory Training ", some of the

participants' opinions were as follows:
The school can provide compensatory courses for these students (p7).

The basis of academic failure in disadvantaged children is the lack of foundation in children. You talk to
these kids, you motivate the child, maybe he/she’s doing well in the classroom, but he/she doesn't get the
academic success you expect from the exam. Because the foundation is weak. Maybe
supportive/compensatory courses can be provided to these kids. So, academic support can be provided
for children who want to fix themselves up and get their act together. We can reach out to the families

(p1).

In the theme of " Meeting with the Student’s Family ", one of the participants' opinions was as

follows:

To support the academic development of the student, it is necessary to interview the family and raise

awareness of parents (p1).

In the themes "Motivating the Student for the Study" and "Monitoring Student Progress", one

of the participants’ opinions was as follows:

After motivating the child, if the child fails in the first task, he/she thinks that "1 will never succeed”. Of
course, the teacher should motivate, but also monitor the progress. Because the kid can just let go after a
while. The kid with the problems gives up very easily in the slightest trouble. That's what’s hard for
teachers. We can’t monitor student progress. I talk to the troubled kid. I motivate him/her. When the
troublesome behavior begins again in a future course, you have to talk to them again, and ten minutes of
recess time is not enough for this. We want to fix them, but we can't follow up, it doesn’t affect when

it’s not sustainable (p1).

In the themes of " Providing Financial Support” and “Providing Moral Support", one of the

participants’ opinions was as follows:

Psychological and financial support can be provided for these children. For example, if the child is from
a poor family, he/she doesn’t want to come to school anyway. These children spend their lunchtime

eating nothing. They sometimes come to school sick because their parents do not take care of them (p7).
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In the theme of " Providing Mentor or Coach Support”, one of the participants' opinions was

as follows:
..... A system such as a life coach or mentor can be implemented (p7).

In the theme of "Creating Opportunities for the Students to Succeed", one of the participants'

opinions was as follows:

It should be kept in mind that every there is a field every student can achieve. These students should

not be prejudiced against, and they shall be given responsibility in various activities (p11).
Discussion & Conclusion

Firstly, primary school teachers' perceptions of school principal support and their level of
collective responsibility were revealed in the study. It was determined that the teachers were mostly
supported by school principals and school principals provided instrumental support more than other
types of support. The findings of the study were similar to the research findings conducted by
Glinbay et. al. (2014), Cemaloglu and Savas (2017), and Demirtas et al., (2017). The study revealed that
the teachers had high levels of collective responsibility. The findings of the study were similar to the
research findings by Lee and Smith (1996), Lee and Loeb (2000), LoGerfo and Goddard (2008),
Wabhlstrom and Louis (2008), Terry (2015), and Hairstone (2016).

Principals are required to demonstrate sincerity, equal, and friendliness towards teachers, as
well as to set performance standards, share these standards with teachers, and clearly express their
expectations from teachers (Hoy, Simith, and Sweetland, 2002). In this respect, it can be said that
principals should have both informal and formal relationships with teachers. As better working
relationships do result in a healthy school environment, restrictive interactions negatively affect it.
Emotional support, which can be considered an informal relationship, can be effective in creating a
positive school environment. It can be useful for principals to trust the teachers in their work, support
their decisions, be sincere and honest in their interactions, and provide emotional support to teachers
when necessary. School principals who exhibit supportive behavior, while striving to make their
teachers better both personally and professionally, also respect the skills of their teachers (Hoy, Tarter

and Kottkamp, 1991).

Secondly, the relationship between primary school teachers' perceptions of school principal
support and their level of collective responsibility were revealed in the study. As the emotional,
instructional, instrumental, support of the school principals increased, it was determined that teachers'
collective responsibility levels also increased with it, which meant that the variable of instructional
support was a statistically significant predictor of the collective responsibility of teachers. The research
findings were similar to the those in the research conducted by Terry (2015), Cemaloglu and Savas

(2017), Demirtas et. al. (2017), and Singh and Billingsley (2010). Cemaloglu and Savas (2017) found in
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their study that principal support predicted the institutional development, professional development,

and cooperation with colleagues dimensions of teacher leadership in a statistically significant manner.

The instructional support of school principals for teachers is an indication of their
instructional leadership behavior. School principals who are assigned to manage, direct, and support
teaching activities at the school are undeniable factors in the school's success. The role of the principal
is decisive in creating a more qualified learning environment for the students. Using resources to
support the development and learning of students, ensuring the development and motivation of
teachers, ensuring effective communication and collaboration among all stakeholders at the school,
developing the quality of teacher-student interaction, creating a teaching and learning/understanding,
and school culture that will support learning and effective education depends on instructional
leadership (Karip, 2018). In this context, it can be said that the instructional support of school
principals is of vital importance in terms of ensuring the quantitative and qualitative increase of
teachers who feel responsible for the learning of all students in order to achieve the goals of the

school.

Thirdly, the opinions of the participants regarding the support of the school principal were
revealed in the study. The vast majority of participants stated that they were supported by their
principals. Given that primary school teachers have high perceptions regarding principal support, it

can be said that the qualitative findings of the study supported its quantitative findings.

When the participants' opinions regarding the types of support provided by school principals
was examined, it can be concluded that the school principals provided emotional support,
instructional support, and instrumental support to teachers. This finding also corresponded to the
quantitative findings of the study. Unlike the quantitative findings, the teachers were found to require
support by the school principals in creating a positive school environment. Promoting collaborative
work, ensuring family participation in school, providing an environment of trust, and solving
disciplinary problems codes, which are under the theme of creating a positive school climate, showed
that the teachers need their principal's support in these issues. The participants believe that principal
support will have a positive impact on the creation of a peaceful and successful educational
environment, communication and cooperation at the school, teacher motivation and effort, and their

perceptions of the school (their organizational commitment, feeling of belonging, and justice).

According to Kruse and Louis (2009), collective responsibility depends on shared leadership
roles and the development of mutual trust. Terry (2005) concluded that trust in school principals
significantly affected the collective sense of responsibility. The study by Wahlstrom and Louis (2008)
also concluded that shared leadership and the trust between the teacher and the principal is
significantly correlated to collective responsibility. The existence of shared goals at school strengthens

collective responsibility. According to Hairston (2016), a strong school environment also increases the
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sense of collective responsibility. Therefore, it can be said that school principals will increase the
collective responsibility among teachers by strengthening the school climate. It can be said that
teachers will have a greater sense of responsibility to help disadvantaged students to learn, especially

in a stronger school environment.

Fourthly, the opinions of the participants regarding the professional responsibilities of
teachers were revealed in the study. When the participants' opinions regarding the professional
responsibilities of teachers are examined, we can see that the majority of them believe that teachers
have teaching responsibility and also a conscientious responsibility. In addition to that, it has been
revealed that teachers should also have responsibilities to prepare the student for life to raise a good

citizen, and be always prepared for the courses, and to ensure their professional development.

The professional responsibilities of the teachers expressed by the participants do not directly
point towards collective teacher responsibility. However, these responsibilities as a whole show that
teachers care about student learning and success, and feel the responsibility, which can be interpreted
as having indirect collective responsibility. Because teachers with collective responsibility take
responsibility for the failures of their students (Diamond, Randolph, and Spillane, 2004; Soodak and
Podell, 1996). Given that the levels of collective responsibility of primary school teachers are high, it

can be said that the qualitative findings of the study support its quantitative findings.

When the participants' opinions regarding what to do in the face of student failure were
examined, it can be said that the majority of the participants believed that cooperation with the
students’ families is a must. Moreover, the participants also suggested that in the face of student
failure, families should be contacted for their cooperation with guidance services, causes of failure
should be revealed, teaching should be repeated, different teaching methods must be used, student
progress must be monitored, the student should be motivated to study, opportunities for his/her

achievement should be created, and his/her friendship relations should be improved.

When the participants' opinions regarding the requirements to prevent the failure of
disadvantaged students were inquired about, it was seen that all of the participants believed that
disadvantaged students should be provided with financial support and their families should also be
interviewed. Moreover, it was found that apart from other students, mentor/coach support can be

offered for disadvantaged students and individual plans can be made in eliminating their failure.

The collective responsibility of teachers is an important and desirable feature for the school
community (Whalan, 2012). Collective responsibility is based on the development of the
organizational capacity to encourage students to improve their learning quality, to increase their
perception of collective competence, and to improve their learning-teaching effectiveness (Kruse,
Louis, and Bryk, 1995). An effective school is expected to reduce social and academic disparities and

increase academic achievement and provide students with a fairer learning environment (Lee, Bryk,
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and Smith, 1993). For this reason, it can be stated that it is important for school principals to encourage
teachers to take collective responsibility and support them in this regard to help increase student

success in educational institutions.

As a result, it was seen that the findings obtained from the application of both methods
supported each other. In this study, the relationship between the primary school teachers' perceptions
of principal support and their collective responsibility levels were examined and their opinions
regarding principal support and collective responsibility were revealed. In future research, the
relationship between collective responsibility and school structure, school environment, academic
optimism, organizational trust, etc., can be examined. This research was carried out in primary school
institutions. Collective responsibility studies in the future can be carried out in secondary educational
institutions. Whether collective responsibility differs according to the type of school and the branch of

teachers can be examined.
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