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Imam Hatip Lisesi'nde Egitim Goren Genglerin Okul
Tercihlerini Etkileyen Faktorler’

Halil AYDINALP*
Esra Nur ERIKOGLU**

Oz

Aragtirma Imam Hatip Liseleri'nde okuyan grencilerin tercih sebeplerini ok faktorlii
bir zeminde ele almaktadir. Dolayli gozlem metodu olarak arastirmada anket teknigi
kullamlmigtir. Tstanbul’da dért ilcede ve bes imam Hatip Lisesi'nde toplam 600 dgrenciyle
saha arastirmasi yapilmak suretiyle arastirma hipotezleri test edilmistir. Faktor analizi sonucu
yedi faktorlii Imam Hatip Lisesi tercih dlgegi olusturulmus ve bu dlgege dayal olarak
tercihlerdeki farklilasmalar tespit edilmistir. Tercih faktorleri aile, sosyal c¢evrenin
yonlendirmesi, Oogretmen, dini degerlerin O6grenilmesi ve dini sosyallesme, tniversite
smavlarina hazirlik imkanlar1 ve kariyer, din hizmetleri eksenli kariyer ile okulun fiziki ve
kiiltiirel ortamidir. Tercihlerde en etkili faktdrler “dini degerlerin 6grenilmesi ve dini
sosyallesme” ve “aile” olarak tespit edilmistir. Tercihlerde yine ekonomi harig cinsiyet, sinif
kademesi ve tercih edilen tiniversiteye gore anlaml farkliliklar tespit edilmistir.

Anahtar Kelimeler: imam Hatip Liseleri, Ogrenci Tercihleri, Tercih Faktorleri.

Factors Affecting School Preferences of Young People
Studying In Imam Hatip High School

Abstract

This research aims to outline the reasons why students studying at Imam Hatip High
Schools have preferred these schools. The survey technique was used in the research as an
indirect observation method. Research hypotheses were tested by conducting field research
with 600 students in four districts and five Imam Hatip High Schools in Istanbul. As a result
of a factor analysis, the seven-factor Imam Hatip High School preference scale was created and
differences in preferences were determined based on this scale. Reasons for preference are
family desires, social environment, teacher qualifications, religious value education and
religious socialization, university exam preparation opportunities and career potentials,
religious services-based career possibilities and the physical and cultural environment of the

* Makale Gonderim Tarihi: 25.07.2020 Makale Kabul Tarihi: 16.11.2020

Bu calisma Esra Nur Erikoglu'nun yiiksek lisans ¢alismasindan doniistiiriilmiistiir.

* Prof. Dr., Marmara Universitesi {lahiyat Fakiiltesi, Din Sosyolojisi Anabilim Dali

Prof. Dr., Marmara University Faculty of Divinity, Department of Sociology of Religion
halilaydinalp@hotmail.com ORCID: 0000-0002-1907-868X

* Ogretmen, Gaziosmanpasa Anadolu imam Hatip Lisesi, Istanbul

Teacher, Gaziosmanpasa Anatolian Imam Hatip High School, Istanbul esranurerikoglu@hotmail.com
ORCID: 000-0003-3487-2459


https://orcid.org/0000-0002-1907-868X
mailto:esranurerikoglu@hotmail.com

Imam Hatip Lisesi'nde Egitim Goren Genglerin Okul Tercihlerini Etkileyen
Faktorler 46

school. The most influential factors in preferences were found to be “family” and “learning
religious values and religious socialization”. Significant meaningful differences were found in
preferences according to gender, grade level and university choices and unmeaningful
differences were found regarding economic background.

Keywords: Imam Hatip High Schools, Student Preferences, Preference Factors.

Ozet

Aragtirma Imam Hatip Liseleri’nde okuyan 6grencilerin tercih sebeplerini gok
faktorlii bir zeminde ele almaktadir. Dolayll gozlem metodu olarak aragtirmada
anket teknigi kullanilmistir. Aragtirma hipotezleri Istanbul’da dért ilge ve bes iImam
Hatip Lisesi'nde 600 6grenciyle yapilan saha arastirmasinda test edilmistir. Faktor
analizi sonucu yedi faktorlii imam Hatip Lisesi tercih lgegi olusturulmus ve bu
Olcege dayali olarak tercihlerdeki farklilasmalar tespit edilmistir. Tercih faktorleri
aile, sosyal ¢evrenin yonlendirmesi, 6gretmen, dini degerlerin 6grenilmesi ve dini
sosyallesme, {iniversite sinavlar1 hazirlik imkanlari ve kariyer, din hizmetleri eksenli
kariyer ile okulun fiziki ve kiiltiirel ortamidir. Tercihlerde en etkili faktorler “dini
degerlerin 6grenilmesi ve dini sosyallesme” ile “aile” olarak bulunmustur.

Imam Hatip Liseleri, kapanma noktasindan sinavla grenci alan bir noktaya
ulasan ve {izerinde siyasi tartismalarin eksik olmadig: inisli ¢ikish tarihi seriiveniyle
dikkat ¢eken egitim kurumlaridir. Talep yetersizligi ile talep patlamasi arasinda
gidip gelen bu okullarin tercih edilme stireci tarihsel olarak hep zamanin ve siyasetin
golgesinde sekillenmistir. Bu anlamda muhafazakar karakterini biiyiik oranda
koruyan Tiirk toplum yapisinda, mevcut siyasi otoritenin Islamci egilimlerinin de bir
tezahiirii olarak, &zellikle son donemde IHL'lerin yatay olarak genisledigi
goriilmektedir. Aragtirma bu yatay genisleme siireci iginde modern IHL'lerin tercih
sebeplerini ¢ok faktorlii bir zeminde ele almaya ¢aligmugtir. [HL tercihi tek sebepli
indirgemeci yaklasimlarla agiklanmayacak ¢ok yonlii bir sosyolojiye tekabiil
etmektedir. Tercih faktorleriyle ilgili ileri slirdiigiimiiz hipotezler, aragtirma
bulgular tarafindan su sekilde test edilmistir:

(H1) “Imam Hatip Lisesi tercih faktorleri aile, sosyal gevre, 6gretmen, dini
degerlerin Ogrenilmesi ve dini sosyallesme, iiniversiteye hazirhk imkani, din
hizmetleri eksenli kariyer, okulun fiziki yapisi ve Kkiiltiirel faaliyetler seklinde
kurgulandiginda, dini degerlerin 6grenilmesi ve dini sosyallesme imkarn ile aile
etkisi tercihlerde bir birini takip eden temel faktorlerdir.” seklindeki hipotezimiz,
hem faktor analizi sonucu ortaya ¢ikan ortalamalar, hem de standart sapma puanlari
acgisindan desteklenmistir. Cok faktorlii bir zeminde gerceklesen tercihlerde dinin
ogrenilmesi ve aile faktorlerinin daha etkili oldugu sonucu tespit edilmistir. Boyutlar
agisindan bakildiginda, kurguladigimiz hipotezi destekler mabhiyette, tercih
sebeplerinde en yiiksek ortalamalar “dini degerlerin Ogrenilmesi ve dini
sosyallesme” ile “aile” boyutlarinda oldugu gozlenmistir. Dini degerlerin
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Ogrenilmesi ve dini sosyallesme boyutu, genel toplamda bir puan farkla aile
boyutunun o6niindedir. Dolayisiyla tercihlerde bu okullarda dini derslerle beraber
diger derslerin ogretilmesi, bireylerin inanglarim1 bu okullarda daha iyi
yasayabilecegini diisiinmesi, degerlerin Ogretilmesi icin en uygun ortam olarak
algilanmas: basat faktor olarak karsimiza c¢ikmaktadir. Smifsal ayirim, ekonomik
sermaye, ileriye doniik profan bir “gevirilebilirlik” giidiisiinden ziyade, tercihlerde
“dini idealizm” daha baskin bir sonug olarak tespit edilmistir. Bunu ¢ok az farkla bu
okullarm ailenin dindarhigina ve diigiince yapisina uygun olmasi, ailenin arzusu ve
onlarin mutlu edilmek istenmesi takip etmektedir. IHL tercihlerinde genel kariyer,
dini hizmetlerde kariyer, 6gretmen, iiniversiteye hazirlik, akraba ve komsularin
etkisi gibi faktorlerin dini egitim ve aile etkisinin golgesinde kaldig1 soylenebilir.
Anlagilan THL ogrenciler tarafindan dini kimligin insas1 ve muhafazasi igin adeta
alternatifsiz okul olarak algilanmaktadir.

(H2) “Cinsiyete gore Imam Hatip Lisesi tercihlerinde istatistiki agidan anlamli
bir farklilasma vardir. Erkekler tercih boyutlarinda daha olumlu tutumlara
sahiptirler.” seklindeki hipotezimiz, iki boyut hari¢ biitiin boyutlarda istatistiki
acidan erkekler lehine anlamli farkhibklar tespit edildigi icin, biiyiik oranda
dogrulanmigtir. “Dini Degerin Ogrenilmesi ve Dini Sosyallesme” ile “Okulun Fiziki
Yapist ve Kiiltiirel Faaliyetler” boyutlarinda cinsiyete gore istatistiki agidan anlamh
bir farklilik tespit edilmemistir. Dolayisiyla gengler bu iki boyutta daha benzer
tutumlara sahiptirler.

(H3) “Ekonomik duruma gdre Imam Hatip Lisesi tercihlerinde istatistiki
agidan anlamh bir farklilasma yoktur. Smifsal farklilik tercihlerde etkili bir faktor
degildir.” seklindeki hipotezimiz yine arastirma bulgular1 tarafindan
dogrulanmigtir. Ekonomik duruma goére ogrencilerin IHL tercihlerinde higbir
boyutta istatistiki acidan anlamli bir farklilasma olmadig1 ortaya gikmistir. Genglerin
siibjektif zenginlik tanimlamalarina gore ekonomik durumlar1 ayrismaktadir; fakat
bu ayrismaya paralel bir zihniyet farklilasmas1 goriilmemekte, sinifsal farklilasma
tercihler agisindan kiiltiirel farklilasmay1 beraberinde getirmemektedir. Okullarin
ekonomik bir sermaye olarak goriilmekten ziyade; daha baskin bir bicimde dini
duygu ve diisiincelerle somutlasan bir idealizmle tercih edildigi tespit edilmistir.

(H4) “Sif kademesine gore Imam Hatip Lisesi tercihlerinde istatistiki agidan
anlamli bir farklilasma vardir. Ilk siniflarda tercih ortalamalari yiiksek, son siniflara
dogru disiiktiir” seklindeki hipotezimiz arastirma bulgular1 tarafindan
dogrulanmigtir. Tercih faktorlerinde siuf kademesine gore anlamli farkliliklar
oldugu ortaya ¢ikmistir. Genel olarak ilk siniflarda tercih ortalamalar: yiiksek, son
smiflara dogru diigmektedir.

(H5) “Okunmak istenen {iniversite boliimiine gore Imam Hatip Lisesi
tercihlerinde istatistiki agidan anlamli bir farklilasma mevcuttur. Farkli bolim
tercihlerine ragmen tercihlerde en etkili boyut dini degerlerin 6grenilmesi ve dini
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sosyallesme arayisidir” seklindeki hipotezimizin ilk boliimii, 6gretmek boyutu harig
aragtirma bulgulari tarafindan desteklenmistir. Ikinci boliimii de farkli boliim
tercihlerine ragmen en yiiksek ortalamalar yine dini degerlerin 6grenilmesi ve dini
sosyallesme arayisinda tespit edildigi i¢in arastirma verileri tarafindan
dogrulanmigtir. Bu hipotezin testi de tercihlerde dini degerler ve dini ortam
faktorlerinin genglerin tercihlerinde etkili oldugunu gostermektedir.

Summary

This research aims to outline the reasons why students studying at Imam
Hatip High Schools (IHL) have preferred these schools. The survey technique used
in the research is indirect observation method. Research hypotheses were tested by
conducting field research with 600 students in four districts and five IHLs in Istanbul.
As a result of a factor analysis, the seven-factor Imam Hatip High School preference
scale was created and differences in preferences were determined based on this scale.
IHLs are educational institutions that draw attention with their fluctuating historical
adventure, from the point when they were closed to the point where they accept
students with an entrance exam. The process of preferring these schools, which
continuously changes between a lack of demand and an explosion of demand, has
historically been shaped in the shadow of politics. In this sense, in the Turkish society
with its conservative character to a great extent, it can be seen that IHLs have
expanded horizontally, especially recently, as a manifestation of the Islamist
tendencies of the current political authority. The research has dealt with the reasons
for preference of modern IHLs on a multi-factor basis within this expansion process.
The preference of IHL corresponds to a multifaceted sociology that cannot be
explained by one-reason reductionist approaches. The hypotheses we put forward
about preference factors were tested by the research findings as follows:

(H1) “The main factors of preference for IHLs are “the opportunity to learn
religious values, the possibility of religious socialization and family influence." This
hypothesis is supported by both the averages resulting from the factor analysis and
the standard deviation scores. It was found that the desire to learn more about one’s
religion and family factors are more effective in preferences. In terms of dimensions,
supporting the hypothesis we have set up, the highest averages for preferences were
found in the dimensions of "learning religious values and socializing" and "family".
Learning religious values and religious socialization dimension is ahead of the family
by one-point difference in the overall total. Therefore, the predominant factor in our
preferences is the belief that individuals can learn and live their beliefs better in these
schools. Rather than economic expectation, “religious idealism” has been identified
as a more dominant outcome in preferences. This is followed by the fact that these
schools are suitable for the religiousness and the desire and mentality of the family.
It can be said that factors such as general career in IHL preferences, career in religious
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services, quality of teachers, university preparation, the influence of relatives and
neighbors are overshadowed by the influence of religious education and family
factors. Apparently, IHL is perceived by students as a school with no alternative for
the maintenance of religious identity.

(H2) “There is a statistically significant difference in IHL preferences according
to gender. Men have more positive attitudes in preference dimensions." Our
hypothesis that there were statistically significant differences in favor of males in all
dimensions except for two dimensions was substantially confirmed. There is no
statistically significant difference in terms of gender in the dimensions of "Learning
Religious Value and Religious Socialization" and "Physical Structure of the School
and Cultural Activities". Therefore, young people have similar attitudes in these two
dimensions.

(H3) “There is no statistically significant difference in the preferences of IHL
according to the economic situation. Class differences are not an effective factor in
preferences." Our hypothesis has been confirmed by the research findings. It has been
revealed that there is no statistically significant difference in IHL preferences of
students according to their economic situation. The economic situations of the youth
differ according to their subjective definition of wealth; however, there is no
mentality differentiation parallel to this separation, and class differentiation does not
bring cultural differentiation in terms of preferences. Rather than being seen as an
economic capital; IHLs have been preferred more dominantly with an idealism
embodied by religious feelings and thoughts.

(H4) “There is a statistically significant difference in the preferences of IHLs
according to the grade level. The preference averages are high in the first grades and
low towards the last grades.” This hypothesis has also been confirmed by the
research findings. It was revealed that there are significant differences in preference
factors according to grade level. In general, preference averages are high in the first
grades and fall towards the last grades.

(H5) “There is a statistically significant difference in the reasons for preferring
IHLs according to the university department to be studied. Despite the choice of
different departments, the most effective dimension in preferences is “learning
religious values and seeking religious socialization.” The first part of our hypothesis
that the most effective dimension in preferences is the learning of religious values
and the search for religious socialization, despite the different department
preferences, is supported by the research findings. The test of this hypothesis shows
again that religious values and religious environment factors are effective in young
people's preferences.
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Giris

Aragtirmada Imam Hatip Lisesi’'nde (IHL) 6grenim géren genglerin lise egitim
tercihlerini etkileyen sebepler, Istanbul’da secilen &rneklem {izerinden ele
alinmaktadir. Imam Hatiplerle ilgili 6zellikle tarihsel siireci ele alan pek ok
aragtirma bulunmakla birlikte, Tiirkiye’deki siyasal ve toplumsal degisimlere paralel
bir sekilde farklilasan tercih sebepleriyle ilgili arastirmalar, 6zellikle de saha
arastirmalari, nispeten ¢ok daha simirhdir. Arastirma boylesi bir bosluga hitap
etmeyi, IHL ekseninde tercih sosyolojisine katki saglamayi, yeniden yatay olarak
genigletilen THL'lerin hangi dinamikler etkisinde tercih edildigini ele almay1
hedeflemektedir. Nicel arastirma modeli i¢inde kurgulanan makalede, farklilasma
baglaminda islevsel analiz daha baskin egilimdir. Yine tercih faktorleri aragtirmanin
temel siurlari oldugu icin tarihsel arka plan ya da genel THL sosyolojisinden ziyade
makalede, teorik olarak, daha ¢ok tercih sebepleri tizerinde durulmustur.

1. Okul Tercihi Sosyolojisi ve imam Hatip Liseleri

Egitim talebi, giiniimiizde, bireysel 6grenme arzusunun Otesinde, biiyiik
oranda, kamu otoritesi tarafindan yon verilen resmi bir siirece dontismiistiir. Egitim
talebi kisinin hiir iradesine dayal1 olarak, drgiin ya da yaygin, arzu ettigi belirli bir
egitim programma yasal smurlar iginde devam etme kararmi ifade eder. Burada
tercih Ozglirliigli ve tercihlere uygun alternatif egitim kurumlar tesis etme okul
cift yonlii bir konudur. Bireysel ve toplumsal egitim talebinin kurumsal olarak
karsilanmasi ve politika tiretilmesi kamu otoritesini ilgilendirir. Konunun aktdrleri
ise alternatifler arasindan tercih yapma ozgiirliigiine sahip olan ¢ocuk, geng ya da
ebeveynlerdir. Kamu otoritesi ile toplumsal talepler arasinda “iletisimsel bir niyetle”
ihtiyag, beklenti, islev, bilissel ve duygusal tatmine gore egitim talebi, bir bolgedeki
tarihi ve toplumsal kosullar1 da dikkate alarak karsilanmaya calisilir. Bu anlamda
egitim talebi egitim planlamasinin 6énemli bir pargasi oldugu soylenebilir.!

Egitim tercihini etkileyen bir dizi faktér mevcuttur. Bu faktorler aktore ve
duruma gore kisisel, ekonomik, sosyo-kiiltiirel ya da kurumsal olabilir.? Islevsel bir
bakis agisiyla yas, cinsiyet, kalitsal 6zellikler, egitsel basari, yetenek, ilgi, sinufsal
konum, aile bigimi, bolge, arkadas grubu, toplumsal g¢evre, toplumsal kabul,
yararhlik, itibar gibi egitim talep ve tercihini etkileyen pek ¢ok kisisel ve toplumsal
dinamikten bahsedilebilir. Bu yiizden egitim talep ve tercihleri ¢cok yonlii bir mesele
olarak karsimiza gikmakla birlikte,? zorunlu egitim sonrasi mesleki tercihlerin egitim

! Nejla Kurul Tural, “Egitim istemi”, Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi 27/2 (1994), 781-
789.

2 Is1l Unal, Egitim ve Yetistirme Ekonomisi (Ankara: Torun Matbaasi, 1996), 142.

3 Musa Altunsaray, Imam Hatip Liselerinde Talebi Etkileyen Etmenler Ankara Ili Ornegi (Ankara: Ankara
Universitesi, SBE, Yiiksek Lisans Tezi, 2000), 15.
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talebini belirlemedeki rolii biiyiiktiir. Egitim mesleki temelde islevsel bir gelecek
kaygisiyla sekillenmektedir. Nitekim modern toplumlar ekonomik temelde rasyonel
refleksler gelistiren toplumlardir. Dolayisiyla, meslegin sagladig1 kazang, itibar ve
istihdam imkanlar1 okul tercihlerinde belirleyici ekonomik etkenler haline
gelmektedir.

Sadece iktisadi temelde bireysel gelecek kaygisi belirleyici degildir. Egitim
talebi “rasyonel tercih teorisi” ekseninde bir egitim pazar1 ve bir piyasa mantig1 da
olusturmaktadir. Kapitalizme eklemlenmis liberal egitim politikalar1 uygulayan
iilkelerde, egitim arz-talep dengesi icinde iiretilen, pazarlanan, tiiketilen; dolayisiyla
alian ve satilan bir “meta” haline gelmektedir. Para ve sinifsal konum “satin alinan”
egitim hizmetinin niteligini derinden etkilemektedir. Bu anlamda basar: satin
alinabilir mi ya da okul tercihi simifsal ayricaliklarin ve esitsizliklerin devamim
saglayan bir mekanizma mi tartismalar1 giindeme gelmektedir. Egitim kaynak,
avantaj ve firsat agisindan Oonemli bir toplumsal sermayedir. Fakat ekonomik ve
kiiltiirel sermaye ile birlikte ilerleyen ayni zamanda sosyal “ayirimin” aracidir.
Aktoriin “alaninin” ve “aligkanliklarinin” yeniden {iretilmesine katki saglayan
onemli bir mekanizmadir. Kaynaklara ulasmada koprii vazifesi gormekle birlikte,
ekonomik, toplumsal ve kiiltiirel sermaye farkliliklarina gore sekillenen tercihler,
esitsizliklerin devamina da hizmet edebilmektedir. Goriildiigii tizere, okul tercihi
ayn1 zamanda bir ekonomi-politik meselesi olarak karsimiza ¢ikmaktadir.t En
azindan modern biling, egitim ve okul tercihini giderek bir meslek talebi olarak
algilamaya baglamistir. Birey, agik ve rekabetci bir toplumda, genelde getirisi olan
okul ve meslekleri tercih etme egilimindedir. Bu konuda kitle iletisim araclari,
profesyonel orgiitler, aile ve akran gruplari birey i¢in filtre gorevi gdrmekte; bireysel
ve toplumsal tercihleri etkilemektedir.

Sosyolojik olarak, yapisalc bir bakis agisiyla, aragtirmalarda okul tercihini
etkileyen sosyo-kiiltiirel dinamiklere dikkat cekilmistir. Unal, bu dinamikler iginde
anne-baba egitim diizeyine, ailenin gelir durumuna, cografi bolgeye, ait olunan alt
kimlige, arkadaslik baglarina ve aile biiyiikliigiine dikkat cekmektedir.¢ Altunsaray
ise kdy ve kent farklilasmasi icinde etnik, dini ve sosyal olarak bireyin iginde
bulundugu grubun etkisine isaret etmektedir. Yine ¢ocuklarin anne babalarinin
meslegine 6zenmeleri veya bu meslekleri devam ettirmeleri sosyo-kiiltiirel yapinin
egitim tercihindeki etkisinin gostergelerindendir.” Arslan ise bu konuda yine
ebeveyn egitim seviyesine, ailenin gelirine ve 6grencinin dogum sirasina vurgu

4 Pierre Bourdieu - Jean Claude Passeron, Virisler, (jgrenciler ve Kiiltiir (Ankara: Heretik Yayinlari, 2014),
34.; David Swartz, “Pierre Bourdieu: The Cultural Transmission of Social Inequality”, Harvard Educational
Review 47/4 (December 1977), 545-550.; Unal, Egitim ve Yetistirme Ekonomisi, 144.; Selman Yarci, “Pierre
Bourdieu’da Sosyal Sermaye Kavrami”, Akademik Incelemeler Dergisi 6/1 (2014), 130.

5 Altunsaray, fmam Hatip Liselerinde Talebi Etkileyen Etmenler Ankara Ili Ornegi, 16.

¢ Unal, Egitim ve Yetistirme Ekonomisi, 152.

7 Altunsaray, fmam Hatip Liselerinde Talebi Etkileyen Etmenler Ankara Ili Ornegi, 17.
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yapmaktadir. Bu arastirmaya gore aile i¢cinde dogum sirasi arttik¢a genel/akademik
bir liseye devam etme ihtimali de artmaktadir. Sehirde ikamet etmek liseye devam
ihtimalini artirirken, sehirde yine meslek lisesinin segilme ihtimali liseye gore daha
fazladir. Diisiik gelirli ailelerden gelen Ogrencilerin yiiksek gelirli ailelerden gelen
arkadaslarina gore, tercih ettikleri mesleki egitimin de tesiriyle, isgiicii piyasasina
daha erken girmeleri ve daha geng yaslarda calismaya baslamalar1 Arslan’in konuyla
ilgili bir diger bulgusudur.®

Egitim tercihi toplumsal yap1 yaninda egitim sistemiyle de ilgilidir. Egitim ve
Ogretim siirecinin yapilanmasi, okullara bagvuru kosullari, okullarin se¢im
politikalari, her bir fert i¢in egitimin maliyeti egitim sistemini yakindan ilgilendirir.’
Egitim sistemi bireysel ve toplumsal talepleri kargilamak icin mecburen
farklilasmaktadir. Bu ayn1 zamanda modern bir stirectir. Endiistri sonras1 toplumlar
sanayilesme, kentlilesme, rasyonellesme, bireysellesme, sekiilerlesme, uzmanlasma,
farklilasma, gorecelilik egilimleriyle sekillenmektedir. Bu makro siireglere gore
egitimde farklilasma programlardaki gesitlilikle kendini gostermektedir. Cesitlilik
zincirleme birbirini tetiklemektedir. Ornegin ortadgretim programindaki gesitlilik
yiiksekogrenim programindaki tercihi etkilemekte; bu etki bu sefer de ilkokul
sonrasi orta ogretim tercihlerini sekillendirmektedir.10

Egitim ve okul tercihi meselesini Imam Hatip Liseleri zemininde
tartistigimizda karsimiza c¢ikan tablo ise su sekilde Ozetlenebilir. Oncelikle,
farklilasmamus geleneksel tarim toplumlarinda din, hayatin ¢cok daha merkezinde
yer alirken din, egitimin de neredeyse biitiin kademelerinde goriilebilecek yaygin bir
olgudur. Osmanli Devleti'nde egitimin “iyi bir Miisliiman birey yetistirme” temeli
iizerine oturtuldugu ileri siiriiliir.! Fakat Aydinlanma, Fransiz Thtilali ve
Sanayilesme siirecleriyle kabuk degistiren diinya, 6zellikle Osmanli biirokrasisinde
Tanzimat sonrasi olusan “mektepli”, “medreseli” ¢ekismelerinde goriildiigii tizere,
Osmanli Devleti'ni de etkilemeye baslamistir. Medrese kokenli dini biirokrasi ile
mektepli daha sekiiler biirokrasi arasindaki oOrtiilii ve agik cekisme, ilerleyen
donemlerde, otoritenin de tercihiyle mektepliler lehine devam etmistir. Bu yoniiyle,
din, genelde, sirf dini bir mesele olmaktan ziyade siyasi otoriteyle iliskisi agisindan
degerlendirilen bir konu olmustur. Egitimden ziyade din, otorite ve egitim iliskileri
ekseninde, ideolojik bir “kriz” alani olarak Imam Hatip Liseleri gevresindeki
tartismalarin arketipleri bu tarihi zemine dayanmaktadir.'?

8 Yunus Arslan, Determimants of The Choice of High School Track i Turkey (Istanbul: Sabanci Universitesi,
SBE, Yiiksek Lisans Tezi, 2016), 25-26.

9 Tural, “Egitim Istemi”, 782-789.

10 Unal, Egitim ve Yetistirme Ekonomisi, 155.

11 Rugen Cakir vd., Imam Hatip Liseleri: Efsaneler ve Gergekler (Istanbul: Tesev Yayinlari, 2004), 56.

12 Bk. Miimtaz Turhan, Kiiltiir Degismeleri (istanbul: [FAV Yayinlari, 1994), 44. ; Bernard Lewis, Modern
Tiirkiye'nin Dogusu (Ankara: Tlirk Tarih Kurumu Yayinlari, 2004), 67.
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Daha 6zel olarak, dogrudan din hizmetleri ve din egitimi tartismalari, yine
daha sonraki ¢ekismeleri animsatir sekilde, ilk defa II. Mesrutiyet doneminde
gerceklesmistir. Vaizlerin ilmi donanimi ve mesleki yeterliligi, vaazlarmn 1slah1 ve
etkisi bu donemde yiiksek sesle konusulur olmustur. 1909 Islah-1 Medaris
Enciimeni’'nde medreselerin 1slah1 hakkinda “Medresetii’l-Vaizin” bahsinin agilmast
bu konudaki ilk tesebbiis olarak degerlendirilebilir.’® II. Mesrutiyet devrinde
medreselere yonelik yapilan 1slah ¢aligmalar1 milli miicadele yillarinda da devam
etmigtir.  Tanzimat sonrasi dillendirilen, II. Mesrutiyet sonras: fiilen hayata
gecirilmeye calisilan bu 1slah ¢alismalarini, Sadiye Tutsak, medreselerin Bat1 tarzinda
acgllmis olan mektepler cizgisine ¢ekilme ¢abalar1 olarak tavsif etmektedir.* Yine
nitelikli imam ve hatip yetistirmek i¢in 1913’de “Medresetii’l-Eimme ve’l-Huteba”
adiyla kurulan okullarin yetersiz 68renci sayisi, beklenen verimin alinamamasi ve
savas yillar1 i¢inde bulunulmasi gibi sebeplerden dolayi, kisa bir miiddet sonra
Medresetii'l Vaizin ile birlestirilmistir.'> Mekteplerin yayginlasmasiyla giderek ikinci
planda kalan medrese Ogretiminin, II. Mesrutiyet doneminde mezunlarinin
istihdami, okullara ragbetin diisiikliigii, mektep mezunlariyla denk diplomalara
sahip olup olmamalari, yiiksek egitime gecis haklar1 gibi konular etrafinda
tartisildigy goziikmektedir.16

1913’deki “Medresetii’l-Eimme ve’l-Huteba” tegebbiisii, 1924 Tevhid-i
Tedrisat kanunuyla, bu sefer “Imam Hatip Mektebi” adiyla Cumhuriyete entegre
edilecektir. Imam Hatiplerin 1924-1930 arasinda Imam Hatip Mektebi, on sekiz
senelik bir inkitadan sonra, 1948-1951 aras1 on aylik kurslar seklinde diizenlenen
Imam Hatip Kursu ve nihayet giiniimiizdeki seklini alan 1951 sonrast Imam Hatip
Okulu seklindeki serencami, din-siyaset-egitim-kiiltiir ekseninde dénem doénem pek
¢ok tartismaya sebep olmustur. Modernlesme algisi, yetistirilmek istenen insan tipi,
degisim karsinda geleneksel tutumlar, otorite-giivenlik ve oOzgilirliikk dengesi,
rasyonel temelde esen kiiresel ve liberal riizgarlar, kamunun din egitimini ve
hizmetlerini sekillendirme giicii, dinsel kamusalligin mesruiyeti, belirli bir siyasete
ve ideolojiye angaje olma, toplumsal kabul ve biitiinlestirme kapasitesi, istihdam ve
verimlilik gibi pek ¢ok baglamda tartisilan imam Hatip Liseleri, her halde ne sadece
dindarlarin, ne kamu otoritesinin, ne dine ilgisizlerin, ne de din karsitlarinin tek
boyutlu bakis agilartyla ¢oziilemeyecek kadar genis bir teorik ve pratik alana tekabiil

13 Atiye Emiroglu, Tiirkiye'de Din Egitimi Baglaminda imam Hatip Okullart (Konya: Selguk Universitesi, SBE,
Doktora Tezi, 2016), 30.

14 Gadiye Tutsak, “Milli Miicadele Yillarinda Ankara Hiikiimeti'nin {lmiye Medreselerini Canlandirma
Cabast”, Bilig-Tiirk Diinyast Sosyal Bilimler Dergisi 5/2 (Haziran 2003), 12.; Harun Yilmaz, “Osmanli Son
Doneminde Medreselerin Islah1 ve Panislamizm Tartismalar1 Baglaminda Bir Medrese: Kudiis
Selahaddin-i Eyyfbi Kiilliye-i Islamiyyesi ve Kiilliye Talimatnamesi”, Marmara Universitesi Ildhiyat
Fakiiltesi Dergisi 51/51 (Aralik 2016), 81.

15 Omer Faruk Celik, Katsay: Uygulamasimn Kaldirimas: Sonrasinda Imam Hatip Lisesi Ogrencilerinin
Davrans, Tutum ve Ozellikleri (Gaziantep Ornegi), (Bursa: Uludag Universitesi, SBE, Yiiksek Lisans Tezi,
2016), 21.

16 Zeki Salih Zengin, II. Mesrutiyette Medreseler ve Din Egitimi (Ankara: Ak¢ag Yayinevi, 2002), 88.
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etmektedir. Bir Cumhuriyet kurumu olarak IHL ashinda biitiin kesimleriyle
toplumun miisterek meselesidir. Din-devlet-millet {i¢geninde toplumun ve
otoritenin sinir uglaryla ilgili oldugu i¢in, bu alanin, ideolojik kavgalardan ziyade,
profesyonellerin katkilariyla sekillenen bir tartisma alani olmasi daha uygun bir
yaklagim olacaktir.

Hep tartisa gelinen okullar olmasi hasebiyle, IHL lerin tercihi de yapilan
tartigmalarin golgesinde sekillenmektedir. Dogrudan imam Hatip tercihleriyle ilgili
sayilar1 ¢ok da olmayan arastirmalara baktigimizda ortaya su sekilde bir tablo
cikmaktadir. Korkmaz, THL nin tercih edilmesinde oncelikli etkili faktorlerin aile ve
yakin gevrenin istekleri, din konusunda daha gok bilgi edinme arzusu, imam Hatip
ortaminin daha iyi olduguna inanilmasi, Diyanet'te gorev alma acisindan kolay is
bulabilme, baska liselere puanin yetmemesi oldugunu soylemistir.”” Ates’in
Gaziantep’te yaptig1 calismada tercih sebepleri su sekilde siralamir: Dini bilgileri
o0grenmek, kizlara en uygun okul oldugunu diisiinmek, erkeklere en uygun okul
oldugunu diisiinmek, hem dini &grenip hem meslek sahibi olabilmek, THL'deki
hocalarin ve idarecilerin daha anlayish ve yardimsever olduklarina inanmak, bir [HL
gezip goriip begenmek, IHL mezunu kisilerin hayatindan etkilenmek.1s

Altunsaray ise “bilgi ve beceriye en uygun okul olmasi, Imam Hatiplik
meslegini sevme, Imam Hatip Liselerinde inanca uygun yasama ortamiin
bulunmasi, anne ve babanin tercihi, arkadas gevresi, kisisel karar, dini bilgilerin daha
iyi 0gretilmesi, egitimin niteligi, 6gretmenlerin niteligi, okulun fiziki donanimlari,
diger kurumlarda dini egitimin yeterli verilmemesi” faktorlerine dikkat
cekmektedir.” Elazig ornegi {izerinden Ozdemir ve Karateke'nin calismasinda ise
IHL tercih sebepleri benzer ve farkli unsurlarla birlikte su sekilde siralanmistir: Dini
daha iyi 6grenecegini diisiinme, Imam Hatip ortaminin dini yasamak i¢in daha iyi
olduguna inanma, iyi bir iiniversite kazanma istegi, karma egitim olmamasi, egitim
kalitesinin yiiksek oldugunu diisiinme, Ogretmen Kkalitesinin ¢ok iyi olduguna
inanma, puamin yiiksek olmas, Ilahiyat okumay: diisiinme, idaresinin iyi olduguna
inanma, okulu bitirip hemen gérev alma imkani, okulun eve yakin olmasi, ortaokulu
Imam Hatip’te okuma, arkadaslarinin THL'ye gitmesi ve son olarak pansiyonu
olmas1.20 Arastirmalarda tekrar eden temalara bakildiginda din egitimi alma istegi,
dini ortam arayisi, yakin gevre etkisi, 6gretmenlere giivenme, din hizmetlerinde
kolay is bulma faktorleri 6ne ¢ikmaktadir.

17 Mehmet Korkmaz, “imam Hatip Lisesi Ogrencilerinin Bu Okulu Tercih Siiregleri”, Erciyes Universitesi
[lahiyat Fakiiltesi Dergisi 1/16 (2013), 24.

18 Pembegiil Ates, [mam Hatip Lisesi'nde Okuyan Ogrencilerin Imam Hatip Lisesi’ni Tercih Nedenleri ve
Beklentileri (Gaziantep Ornegi), (Gaziantep: Gaziantep Universitesi, SBE, Yiiksek Lisans Tezi, 2016), 37.

19 Altunsaray, s.7.

20 Suayip Ozdemir - Tuncay Karateke, “Ogrencilerin imam Hatip Liselerini Tercih Etme Nedenleri (Elazig
Ornegi)”, Ondokuz Mayis Universitesi llahiyat Fakiiltesi Dergisi 45/45 (Aralik 2018), 45.
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2. Yontem

Saha arastirmasi seklinde kurgulanan bu g¢alismada dogrudan ve dolayl
gozlem metotlar1 kullanilmuistir. Aragtirmacilardan birisi Imam Hatip Lisesi'nde
Ogretmenlik yapmaktadir; dolayisiyla hem 6grencileri hem 6gretmenleri hem de
kurumsal isleyisi dogrudan gozlemleme imkanina sahip olmustur. Diger taraftan
arastirma dolayli gozlem metotlarindan nicel veri toplama teknigi kullanilarak
sonuca gotiiriilmiistiir. Ozellikle farkli okullarda yapildig igin karsilagtirma ve
secilen Orneklem iizerinde egilim oOlgme imkam verdigi icin anket teknigi
kullanilmistir. Yine Imam Hatip Liseleri'nin egitim sisteminin bir alt sistemi olmast,
bu alt sistemin kendi igindeki farkliliklarimin analiz edilmesi, tercih etmenin ¢ok
faktorli bir sistem analizini zorunlu kilmas: arastirmanin Fonksiyonalizm’e yakin
bir zeminde kurgulanmasmi beraberinde getirmistir. Bununla birlikte, arastirmada
Islevselci bir bakis agisindan ziyade “islevsel analiz” ickindir. Aragtirma bulgulart
secilen Orneklemle sinirlidir; yapilan genellemeleri de bu kapsamda diisiinmek
gerekir. Ancak “benzer 6zellikler gosteren” diger IHL ler igin de yonlendirici olabilir;
[HL tercih sosyolojisi igin tahmin imkani sunar.

2.1. Hipotezler

(H1) Imam Hatip Lisesi tercih faktérleri aile, sosyal cevre, d3retmen, dini degerlerin
ogrenilmesi ve dini sosyallesme, iiniversiteye hazirlik imkdni, din hizmetleri eksenli kariyer,
okulun fiziki yapist ve kiiltiirel faaliyetler seklinde kurgulandiginda, dini degerlerin
ogrenilmesi ve dini sosyallesme imkdn ile aile etkisi tercihlerde birbirini takip eden temel
faktorlerdir.

(H2) Cinsiyete gore Imam Hatip Lisesi tercihlerinde istatistiki agidan anlamli bir
farklilagma vardir. Erkekler tercih boyutlarinda daha olumlu tutumlara sahiptirler.

(H3) Ekonomik duruma gére Imam Hatip Lisesi tercihlerinde istatistiki acidan
anlaml bir farklilasma yoktur. Simifsal farklihik tercihlerde etkili bir faktor degildir.

(H4) Sumif kademesine gore Imam Hatip Lisesi tercihlerinde istatistiki agidan anlaml
bir farklilagma vardr. Ilk stmiflarda tercih ortalamalart yiiksek, son simiflara dogru diisiiktiir.

(H5) Okunmak istenen iiniversite boliimiine gore Imam Hatip Lisesi tercihlerinde
istatistiki acidan anlamly bir farklilasma mevcuttur. Farkli béliim tercihlerine ragmen
tercihlerde en etkili boyut dini degerlerin 6grenilmesi ve dini sosyallesme arayisidir.

2.2. Arastirma Sahasi ve Orneklem

Aragtirmanin evrenini Istanbul'un Gaziosmanpasa, Bayrampasa, Umraniye
ve Atasehir ilcelerindeki Imam Hatip Liseleri olusturmaktadir. Istanbul'un iki
yakasindaki dort ilgeden segilen bes Imam Hatip Lisesinden orneklem
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olusturulmustur. Okullarin se¢imi yapilirken kokli ve yeni kurulmus olma ayrimi
dikkate alinmistir. Bu nedenle secilen okullarin ikisi koklii bir ge¢cmise sahipken {igii
yeni kurulmus okullardir. Saha calismasi Gaziosmanpasa Anadolu Imam Hatip
Lisesi (106 Kisi), Sehit Halil Ibrahim Yildirim Anadolu imam Hatip Lisesi (120 kisi),
Sehit Erol Ince Kiz Anadolu Imam Hatip Lisesi (138 Kisi), Esatpasa Anadolu Imam
Hatip Lisesi (111 Kisi) ve Esatpasa Kiz Anadolu Imam Hatip Lisesi'nde (125 Kisi)
toplam 600 kisiye anket uygulayarak gerceklestirilmistir.

Orneklemin ~ %50,8'ini kiz dgrenciler, %49,2’sini erkek &grenciler
olusturmaktadir. Ailelerinin ekonomik durumuna bakildiginda, Orneklem
grubunun %?2,5’1 alt, %551 orta, %38,5'i iist-orta, %411 ise iist gelir grubundan
gelmektedir. Yas araliklar1 14-19 arasinda degisen 6rneklemin ebeveynlerinin egitim
durumuna bakildiginda, annelerin %2,5u okuma yazma bilmiyor, %2,2’si sadece
okuma yazma biliyor, %68,4'1 ilkogrenim mezunu, %19'u ortadgretim mezunu, %8’
yliksek6grenim mezunudur. Babalarin ise %0,3'(i okuma yazma bilmiyor, %0,7’si
sadece okuma yazma biliyor, %52,4'ti ilkogrenim mezunu, %29,8i ortadgretim
mezunu, %16,8'i yiikksekogrenim mezunudur. Meslek olarak annelerin %86,3'li ev
hanimi, %13,7’si ise farkli alanlarda ¢aligmaktadir. Calisan annelerin %5'i isci ve
O0gretmendir. Babalarin ise memur, avukat, doktor, mithendis gibi mesleklere ait
kesimi Orneklemde %12,2 ile temsil edilirken; %62,2’si esnaf, isci, tiiccar, serbest
meslek sahiplerinden olusmaktadir. Orneklemin daha 6nce THL'de egitim gormiis
kardeslerinin orani %31,8, ebeveynlerinin orani 13,3, kuzenlerinin orani ise
%26,4’tiir. Yine katthmalarm %47,7’si Imam Hatip Ortaokulu’'ndan gelirken,
%52,3"1i normal ortaokullardan gelmektedir.

Orneklem grubunun sosyal profilini daha net gérebilmek igin su hususlara da
dikkat gekmek istiyoruz. Orneklemde ilahiyati tercih edenlerin oran1 %10,3, en
yiiksek tercihler ise %14 ile miihendislik, %13,7 ile de 6gretmenliktir. %46’s1 daha
once yaz Kuran Kurslarinda din egitimi almistir. %16’s1 dinle az ilgili, %30"u ¢ok
dindar degil fakat dinini 6grenmek isteyen bireylerden olusmaktadir. %4,8'i
kendisini sosyal demokrat olarak tanimlarken, %4,5'i liberal olarak tanimlamaktadir.
Yine %16,3'{i her zaman ya da ¢ogu zaman kader konusunda tereddiit yasadigin
ifade etmigstir. Katilimcilarin her zaman besg vakit namaz kilma orant %17,8 iken,
cogunlukla kilanlar %22,2; hi¢bir zaman kilmayanlar ise %11,8'dir.

2.3. Verilerin Toplanmas: ve Istatistiki Analizi

Orneklemin  secilmesinde “kota  6rneklemesi” teknigi, anketlerin
uygulanmasinda ise “tesadiifi Ornekleme” teknigi kullamilmistir. Arastirmamiz
04.02.2019 - 01.03.2019 tarihleri arasinda gergeklestirilmistir. Dolayisiyla arastirma
2018-2019 Egitim ve Ogretim yilinda, sadece Istanbul ilinin dért ilgesinde bes farklt
okulda rastgele secilmis olan farkli kademelerdeki simiflarda uygulanmustir.
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Diizenlenen bilgi formunun gecerlilik ve giivenirligini tespit etmek igin yiiz
kisi iizerinde bir 6n uygulama yapilmistir. Daha sonra yapilan faktor analizi ile
sorularin hangi alt boyutlara dagildig: tespit edilmis; gecerligi ve giivenirligi
olmayan sorular 6lgege alinmamuistir. Bilgi toplama formumuzda on alt1 tane sosyal
kimligi tespit eden olgu sorusu bulunmaktadir. Asil konumuz olan Imam Hatip
Ogrencilerinin okul tercihlerini etkileyen faktorlerden olusan otuz dokuz tane likert
tipi sorudan olusan ayrica dindarlik durumunu ve IHL hakkinda gériisleri dlgen
sekiz tane likert tipi sorunun bulundugu bir 6lgegimiz bulunmaktadir. Dindarhk
durumunu ve THL hakkinda goriisleri 6lgen sorular i¢in “Higbir Zaman”, “Nadiren”,
“Bazen”, “Cogunlukla”, “Her Zaman” segenekleri bulunmaktadir. Imam Hatip
Ogrencilerinin okul tercihlerini etkileyen faktorleri Olgen sorular igin “Hig
Katilmiyorum”, “Katilmiyorum”, “Fikrim Yok”, “Katihiyorum”, “Tamamen
Katiliyorum” secenekleri bulunmaktadir. Cevaplarin puanlanmasinda olumsuz
ifadelerden baslayip olumlu ifadelere dogru bir puanlama yapilmistir. Olumlu
ifadelerin ters sekilde soruldugu bir ifade Olgegimizde yer almamaktadir. “1”
puandan “5” puana dogru gidildikce THL tercih etme egilimleri artmaktadir.
Arastirmada 0,05 ve alt1 degerler istatistiki agcidan anlamli kabul edilmistir (p=0,05-
0,01).

Anketlerin hepsi katilimcilarin kendisi tarafindan doldurulmustur. Bir anketin
uygulanmasi 15-20 dakika civarinda stirmiistiir. Arastirmada 700 civarinda anket
formu dagitilmis; ancak eksik doldurulan anketler degerlendirme dis1 birakilmas,
veri temizleme islemi sonrasi toplam 600 anket bilgisayar ortamina aktarilmigtir.
Arastirma uygulanirken herhangi bir olumsuz durumla karsilasilmamis, anketi
uygularken katilimcilarin itiraz etmedikleri gozlenmistir. Arastirma uygulanirken
gontilliilitk esas1 dikkate alinmis katilmak istemeyenlere anket uygulanmamuistir.

Verilerin analizinde SPS5-20 paket programi kullanilmigtir. Hipotezlerin test
edilmesinde Faktor Analizi sonucu ortaya ¢ikan ortalamalar yaninda, iki degiskenli
analizlerde T-Testi (Independent Samples T-test); ikiden fazla gruplar arasinda
anlamli iliski olup olmadigimni tespit icin tek yonlii varyans analizi (One Way Anova)
kullamilmigtir. Yapilan ¢oklu karsilastirmalarin diizeylerini belirlemek icin ise
Scheffe ve Lsd Post-Hoc ¢oklu karsilastirma teknikleri kullanilmistir.

2.4. Olgeklerin Gegerlik ve Giivenirligi

Gegerlik ve giivenirlik testleri vasitasiyla, Olgekte yer alan tutum ve
davraniglarla ilgili her bir ifadeye katilimcilarin verdigi cevaplar ile 6lgekten alinan
toplam puan arasindaki iliski miktar: tespit edilmektedir. Giivenirlik analizi i¢in en
¢ok kullanilan teknik olarak karsimiza Cronbach Alfa teknigi g¢kmaktadir.
Olgeklerin her birinin tek bir yapiy1 dlciip 6lgmedigini test etmek icin faktor analizi
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yapilmaktadir.?! Yaptigimiz faktor analizi sonucu, 6lgekte yer alan maddeler taban
faktor yiik degeri 86 ile tavan faktor yiik degeri olan 88 arasinda degismektedir.
Gelistirilen dlgegin KMO degeri ,86; Cronbach Alfa degeri ,87; aciklanan varyans ise
%64,7’dir. Bu oranlar Slgegin gegerli ve giivenli oldugunu ortaya koymaktadir. Olgek
maddeleri, boyutlar1 ve diger ilgili detaylar asagida Tablo-1'de verilmektedir.

Tablo-1: imam Hatip Lisesi Tercih Olcegi (IHLTO) ve Alt Boyutlar1 Gegerlilik ve

Giivenirlilik Analizi

(KMO =,863; Alfa a =:,87; x2= 6229,767; p=000; A¢iklanan Varyans : % 64,7 )

F1: Aile Boyutu (a=,727) N M SD | Faktor Yiikii
S.3 Ailemin diisiince yapisina uygun 508 373 | 1,259 879
olmasi

S.38 Ailemin dindar olmasi 598 3,52 | 1,309 ,877
S.37 Ailemi mutlu etmek igin tercih ettim. 598 2,96 | 1,441 ,879

F2: Sosyal ¢evrenin yonlendirmesi N M SD | Faktér Yiikii
Boyutu (a=,727)

S.18 Akrabalarimizin yonlendirmesi 598 2,29 | 1,387 ,880
?.20 Ortéokuldakl Ogretmenlerimin 598 | 222 | 1385 879
Onermesi

S5.19 Komsularimizin tavsiye etmesi 598 1,90 | 1,188 ,878

F3: Ogretmen Boyutu (a=,714) N M | SD | Faktor Yiikii
5.15 ]?u okulfletkl Ogretmenlerin daha iyi 598 | 3,00 | 1360 873
oldugunu diisiinmem

5.16 ]?yu okuldaki 6gretmenlerin daha 508 289 | 1274 872
idealist olmasi

?.}7 Bu. okuldaki ogrefm.enle.rm 508 302 | 1319 872
ogrencilerle daha ¢ok ilgileniyor olmasi

F4: Dini Degerin Ogrenilmesi ve Dini N M SD | Faktsr Yiikii
Sosyallesme Boyutu (a=,716)

§L25 [.)111.1uc.1e1Tslerle beraber diger derslerin 598 | 364 | 1,276 873
ogretildigi bir okul olmasi

S.1 Inancim yasayabilecegim en uygun 508 360 | 1233 873
okul olmasi

5.2 Dini degerlerin 6gretildigi en uygun 598 | 3,87 | 1,008 873
okul olmasi

F5: Universite Sinavi Hazirlik Imkanlar N M SD | Faktér Yiikii

ve Kariyer Faktorii (a=,675)

21 Zeki Arslantiirk - Hamit Arslantiirk, Uygulamali Sosyal Arastirma (Istanbul: Camlica Yayinlari, 2016),

169-170.
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S.33 Uruversﬁeyg hazAlrhk surszcmde 598 | 2,98 | 1,379 871
ekstra ders-kurs imkanlar1 saglanmasi
?.:%2 Ur.uve.rsﬂeye }-1a.21rhk. surec.mde . 598 | 281 | 1378 868
ogrencilerin daha iyi motive edilmesi
S.31 B}l okuldan mezun olup iyi yerlere 598 | 3,04 | 1,386 870
gelen insanlarin olmasi
S.:%O Toplumda bu okulda okuyanlara iyi 598 | 254 | 1337 871
gozle bakilmasi
F6: Din Hizmetleri Eksenli Kariyer N M SD | Faktér Yiikii
Boyutu (a=,714)
8;6. I'la}.uyata gitmeden once gerekli (.:hru | 598 | 236 | 1331 874
egitimin sadece bu okullarda alinabilmesi
S..5 Ila.h1ya’vc .okumak istedigim icin 598 | 209 | 1338 873
gidebilecegim en uygun okul olmasi
S4 Ima"mu, VETIZ., .Muftu / 'Valz.ev, 'Ku.r fm 508 189 | 1211 873
Kursu Ogreticisi olmak istedigim igin
5.27 ]._‘IS? mezunu olar.ak dAa Diyanet'te 598 | 241 | 1,417 872
resmi gorev alabilme imkani
F7: Qkulun Fiziki Yapisi ve Kiiltiirel N M SD | Faktér Yiikii
Faaliyetler Boyutu (a=,701)
S.28 Sinif mevcutlarinin az olmasi 598 3,04 | 1,475 ,875
?.24ABu okulla?'m daha teknolojik 598 | 236 | 1,310 874
imkanlara sahip okullar olmast
S.11 Okullarda farkl: alanlarda 508 279 | 1360 870
yarigsmalarin yapilmasi
S.10 Okuh{n fiziki yapismin diger 598 | 289 | 1,436 874
okullara gore daha iyi olmasi
5.9 Bu okullarda sosyal ve kiiltiirel 598 | 258 | 1,402 871

faaliyetlerin ¢ok fazla olmasi

3. Bulgu ve Yorumlar

(H1) Imam Hatip Lisesi tercih faktorleri aile, sosyal cevre, 63retmen, dini degerlerin
ogrenilmesi ve dini sosyallesme, iiniversiteye hazirlik imkdni, din hizmetleri eksenli kariyer,
okulun fiziki yapis1 ve kiiltiirel faaliyetler seklinde kurgqulandi$inda, dini degerlerin
ogrenilmesi ve dini sosyallesme imkin ile aile etkisi tercihlerde birbirini takip eden temel

faktorlerdir.

Arastirmadaki ilk hipotezi test etmek icin faktor analizi sonucu ortaya ¢ikan

yedi faktorlii fTmam Hatip Lisesi Tercih Olgegi'ndeki (IHLTO) ortalamalar ve

standart sapma puanlar1 kullanilmistir. Asagida Tablo-2’de detaylar1 verilen
bulgulara gore THL tercih siireci ¢ok faktorlii bir sosyal zeminde gerceklesmektedir.
Arastirmada bu faktorlerin birbiriyle irtibath olarak yedi boyutta incelenebilecegi
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sonucu ortaya gtkmistir. Dolayisiyla THL tercihi tek boyutlu bir diisiincenin {iriinii
olmaktan ziyade farkli bireylerin farkli motivasyonlariyla gerceklesmektedir. Bu
farklilasma boyutlar arasindaki ortalamalardan (bk. M degerleri) net bir bigimde
anlagilmaktadir.

Boyutlar agisindan bakildifinda, kurguladigimiz hipotezi destekler
mahiyette, tercih sebeplerinde en yiiksek ortalamalar “dini degerlerin 6grenilmesi ve
dini sosyallesme” ile “aile” boyutlarinda tespit edilmistir. Dini degerlerin
Ogrenilmesi ve dini sosyallesme boyutu, genel toplamda bir puan farkla aile
boyutunun 6niindedir. Dolayisiyla tercihlerde bu okullarda dini derslerle beraber
diger derslerin ogretilmesi, bireylerin inanglarim1 bu okullarda daha iyi
yasayabilecegini diisiinmesi, degerlerin Ogretilmesi icin en uygun ortam olarak
algilanmasi basat faktor olarak karsimiza ¢ikmaktadir. Sinifsal ayirim, ekonomik
sermaye, ileriye doniik profan bir “gevirilebilirlik” giidiisiinden ziyade, tercihlerde
“dini idealizm” daha baskin bir sonug olarak tespit edilmistir. Bunu ¢ok az farkla bu
okullarm ailenin dindarhigina ve diigiince yapisina uygun olmasi, ailenin arzusu ve
onlarin mutlu edilmek istenmesi takip etmektedir. Standart sapma degerleri goz
oniine alindiginda ise, standart sapma degerleri diger boyutlardan daha diisiik
oldugu icin, dini egitim ve dini sosyallesmede daha benzer olmak {izere, aile
boyutunda da katilmcilarin daha benzer cevaplar verdigi goriilmektedir (bk. Tablo-
2). Standart sapma puanlar1 agisindan da anilan iki boyutun tercihlerde daha genel
egilimi yansittig1 soylenebilir. Tercihte etkili olan yedi faktor icinde yine standart
sapma puanlari agisindan okulun fiziki yapisi ve kiiltiirel faaliyetler konusunda
goriislerin daha fazla ayristig1r goriilmektedir. Dolayisiyla fiziki yap1 ve kiiltiirel
aktivite boyutu digerlerine gore daha az Snemsenmektedir denilebilir.

[HL tercihlerinde genel Kkariyer, dini hizmetlerde kariyer, Ogretmen,
iiniversiteye hazirlik, akraba ve komsularin etkisi gibi faktorlerin dini egitim ve aile
etkisinin golgesinde kaldig1 soylenebilir. Anlagilan THL 6grenciler tarafindan dini
kimligin insas1 ve muhafazasi igin adeta alternatifsiz okul olarak algilanmaktadir.
Her ne kadar Kuran ve Siyer gibi dersler se¢meli olarak genel egitim sistemine
entegre edilse de IHL daha yogun bir Islami kimligin yasanmasi ve yasatilmast igin
sanki ayr1 ve 0zel bir yerde durmaktadir. Boyle bir alginin yerlesmesinde uzun siire
Islamai bir siyasi hareketin iktidarda olmasinin pozitif etkileri de dikkate alinmalidir.
Zira Ak Parti adeta bir misyon addederek Imam Hatiplere 6zel bir ihtimam
gostermektedir. Tiirk toplumunun muhafazakar karakteri ile mevcut iktidarin Imam
Hatip politikas: birlesince, anlasilan, Imam Hatipler korunakli dini bir alan olarak
algilanmaktadir.

Ozellikle proje okullar vasitasiyla da bu okullarda kaliteli egitim verildigi
algis1 pekismektedir. Buna basarili 6grencilerin sekiiler alanlarda kariyer yapma
imkan1 da eklenince okullar cazibesini bir kat daha artirmaktadir. Nitekim 6rneklem
basliginda ifade edildigi gibi, 6grencilerin sadece %10'u ilahiyatlarda yiiksek din
Ogretimi gormek istemektedir. Genel kariyerle birlikte dini kimligi muhafaza giidiisii
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tercihlerde net bicimde goriilmekte, ailelerin bu konudaki hassasiyetlerinin de
ogrenci tercihlerinde etkili oldugu ortaya ¢ikmaktadir. Aile agisindan, 6grencilerin
%9,3'iiniin yine kendilerini Islamci, muhafazakar ya da milliyetci muhafazakar gibi
seceneklere ragmen sosyal demokrat ve liberal olarak tanimlamasi, yine tercihlerde
aile farklilasmasim ortaya koymaktadir. Ogrencilerin sadece %10,3'niin kendisini
Islamai olarak gérmesi, %24’iiniin sade Miisliiman olarak gormesi de muhafazakar
karakter baskin olmakla birlikte, bu okullar tercih edenlerin zorunlu olarak Islamc
cizgiden gelmedigini gostermektedir.

Tercihlerde aile 6nemli bir faktor olmakla birlikte, yatay olarak genisleyen
yeni dénem Imam Hatiplerde aileler de farklilasmaktadir. Hem &grenciler hem de
aileleri agisindan, THL tercih farklilasmasi, bir yandan Tiirkiye'nin hizli bigimde
yasadig1 kentlilesme ve bireysellesme siiregleriyle agiklanabilirken; diger yandan
sosyal medyanin dini bilgi ve dini otoriteler tizerindeki magazinlestirici etkisiyle
aciklanabilir. Ozellikle internet ve sosyal medya dinin daha ¢ok tartigilan ve ilgi
gosterilen bir “meta” haline gelmesini saglamakta, ama ayn1 zamanda bu tartisma
geleneksel dini algilarin ¢oziilmesini de beraberinde getirmektedir. Boyle karmasik
bir sosyal baglamda, anlagilan IHL hem dini bir sigmak hem de ideolojik bir aygit
olarak algilanmaya devam edilmektedir.

Tablo-2 imam Hatip Lisesi Tercih Ol¢egi Ortalama ve Standart Sapmalar

F1: Aile Boyutu N M SD
S.3 Ailemin diislince yapisia uygun olmasi 598 3,73 1,259
5.38 Ailemin dindar olmasi 598 3,52 1,309
S.37 Ailemi mutlu etmek icin tercih ettim. 598 2,96 1,441
F2: Sosyal ¢evrenin yonlendirmesi Boyutu (a=,727) N M SD
5.18 Akrabalarimizin yénlendirmesi 598 2,29 1,387
5.20 Ortaokuldaki 6gretmenlerimin 6nermesi 598 2,22 1,385
5.19 Komsularimizin tavsiye etmesi 598 1,90 1,188
F3: Ogretmen Boyutu N M SD

5.15 Bu okuldaki 6gretmenlerin daha iyi oldugunu
- 598 3,09 1,360
diisinmem

5.16 Bu okuldaki 6gretmenlerin daha idealist
598 2,89 1,274
olmasi

S5.17 Bu okuldaki 6gretmenlerin 6grencilerle daha
o 598 3,02 1,319
cok ilgileniyor olmasi

F4: Dini Degerin Ogrenilmesi ve Dini
N M SD
Sosyallesme Boyutu
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S.25 Dini derslerle beraber diger derslerin
e i 598 3,64 1,276
ogretildigi bir okul olmas1
S.1 Inancimi yasayabilecegim en uygun okul olmast 598 3,69 1,233
S.2 Dini degerlerin 6gretildigi kul
ini degerlerin 6gretildigi en uygun oku 508 3.87 1,098
olmasi
F5: Universite Stnavi Hazirlik imkanlari ve
) N M SD
Kariyer Faktorii
S.33 Universiteye hazirlik siirecinde ekstra ders-
A y 598 2,98 1,379
kurs imkanlar1 saglanmasi
S.32 Universiteye hazirlik siirecinde 6grencilerin
. ) _ ) 598 2,81 1,378
daha iyi motive edilmesi
S.31 Bu okuldan mezun olup iyi yerlere gelen
_ 598 3,04 1,386
insanlarin olmasi
5.30 Toplumda bu okulda okuyanlara iyi gozle
598 2,54 1,337
bakilmasi
Fé6: Din Hizmetleri Eksenli Kariyer Boyutu N M SD
S.6 Tlahiyata gitmeden 6nce gerekli dini egitimin
] _ 598 2,36 1,331
sadece bu okullarda alinabilmesi
S.5 Ilahiyat okumak istedigim igin gidebilecegim en
598 2,09 1,338
uygun okul olmasi
S.4 imam, Vaiz, Miiftii/Vaize, Kur’an Kursu
i e 598 1,89 1,211
Ogreticisi olmak istedigim icin
5.27 Lise mezunu olarak da Diyanet’te resmi gorev
598 2,41 1,417
alabilme imkarn
F7: Okulun Fiziki Yapisi ve Kiiltiirel Faaliyetler
N M SD
Boyutu
S.28 Sinif mevcutlarinin az olmasi 598 3,04 1,475
S.24 Bu okullarin daha teknolojik imkanlara sahip
598 2,36 1,310
okullar olmasi
S.11 Okullarda farkl alanlarda yarismalarin
598 2,79 1,360
yapilmasi
S5.10 Okulun fiziki yapisinin diger okullara gore
L. 598 2,89 1,436
daha iyi olmasi
5.9 Bu okullarda sosyal ve kiiltiirel faaliyetlerin ¢ok
598 2,58 1,402
fazla olmasi
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(H2) Cinsiyete gore Imam Hatip Lisesi tercihlerinde istatistiki acidan anlaml bir
farklilagma vardir. Erkekler tercih boyutlarinda daha olumlu tutumlara sahiptirler.

Temel sosyolojik farklilasma unsurlarindan cinsiyete gore IHL tercihlerinde
farklilasma olup olmadigini anlamak igin T-testi yapilmistir. Cinsiyete gore, Imam
Hatip Liselerini tercih etmede iki boyut hari¢ biitiin boyutlarda istatistiki agidan
erkekler lehine anlaml farkliliklar tespit edilmistir (bk. Tablo-3). “Dini Degerin
Ogrenilmesi ve Dini Sosyallesme” boyutunda smirda sayilabilecek bir rakamla
anlaml fark gckmazken (p<0,06), yine “Okulun Fiziki Yapis1 ve Kiiltiirel Faaliyetler”
boyutunda (p> 0,92) istatistiki agcidan anlamli bir farklilik tespit edilmemistir. “Dini
Degerin Ogrenilmesi ve Dini Sosyallesme” boyutunda farkin cikmamasi, bu konuda,
Ogrenci tercihlerinde miisterek bir tutumun sergilendigini gostermektedir. Bu
analize gore de diger boyutlar iginde dini degerlerin 6grenilmesi ve dini ortam
arayisi tercihlerde daha baskin egilim olarak karsimiza c¢ikmaktadir. Yine diger
boyutlara gore, standart sapmanin genel olarak diisiik ¢ikmasi, bu boyutta,
Ogrencilerin birbirine benzer cevap verdiklerinin bir diger gostergesidir.

Tablo-3: Cinsiyete Gore imam Hatip Liseleri Tercih Olgegi T-Testi Sonuglar

Tercih Boyutlar Cinsiyet N M S T P

. Kiz 305 1,94 ,913

Aile Boyutu Frkek 205 234 1107 -4,889 | ,000
Kiz 305 1,94 ,913

Sosyal Cevre Boyutu Frkek 205 234 1107 -4,889 | ,000
" Kiz 305 2,86 1,064
Ogretmen Boyutu Frkek 205 315 1197 -3,158 | ,002
Dini Degerin Ogrenilmesi Kiz 305 3,73 ,902
ve Dini Sosyallesme Erkek 205 3,81 990 -1,021 | ,061
Boyutu
Universite Sinavi Hazirlik | Kiz 305 2,67 1,026
Imkanl Kari 4,1
mkanlar1 ve Kariyer Erkek 295 3,03 1134 ,108 | ,000
Boyutu

; ) ) ; K > 5
Dm.lemetlen Eksenli 1Z 305 ,00 ,93 4526 | 000
Kariyer Boyutu Erkek 295 2,39 1,173
Okulun Fiziki Yapisi ve Kiz 305 2,66 1,032
Kiltiirel Faaliyetl -1,877 2

iturel Faatyetier Erkek 295 | 267 | ,999 8771 920
Boyutu

Aile, sosyal cevre, O0gretmen, {iniversite smavi hazirlk ve Kkariyer, din
hizmetleri eksenli kariyer boyutlarinda, erkeklerin THL tercihlerinde daha olumlu
tutumlara sahip olduklar1 goriilmektedir. Bu durum erkek ogrencilerin
cevrelerindeki sosyal dinamikler konusunda daha aktif bir farkindalia sahip
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olduklariyla ilgili olabilir. Ozellikle {iniversiteye hazirlik, dini ve sekiiler kariyer ile
Ogretmenlerin niteligi konularinda daha yiiksek ortalamalara sahip olmalar1 erkek
ogrencilerde gelecek kaygisinin kizlara gore daha yiiksek oldugu seklinde
yorumlanabilir. Bu kiiltiirel blinyeye de uygundur; zira erkekler diinya gailesini
daha fazla dert edinmekte; as ve is konularinda kendilerini daha fazla sorumlu
hissetmektedirler. Kizlar da elbette bu konularda farkindalik sahibidirler; fakat yine
de erkeklere gore genel olarak daha itaatkar bir tutum sergilemekte; siiregleri
disardan izlemeyi tercih etmekte, erkekler kadar tercih faktorlerinde hirsh bir tutum
gostermemekte, muhafazakar ge¢misleriyle de uyumlu olarak “bakalim gorelim”
denilebilecek bir egilime sahip olmaktadirlar. Digsaridan goézlemlendiginde,
yeniliklere daha acik goziikmekle birlikte, sanki kiz 6grenciler hayat karsisinda daha
sabirli ve kendi ¢izgileri i¢inde kararli bir profil ¢cizmektedirler. Yine sosyal ¢evrenin
erkek Ogrenciler tizerindeki etkisinin daha fazla tespit edilmesi erkeklerin kizlara
gore daha fazla hayatin iginde olmalariyla acgiklanabilir.

(H3) Ekonomik duruma gére Imam Hatip Lisesi tercihlerinde istatistiki acidan
anlaml bir farklilasma yoktur. Simifsal farklilik tercihlerde etkili bir faktor degildir.

Asagida Tablo-4’de verilen bulgulardan hareketle, ekonomik duruma gore
Ogrencilerin [HL tercihlerinde hicbir boyutta istatistiki agidan anlamli bir farklilagsma
olmadig ortaya ¢ikmuistir (p> 0,50). Ogrencilerin IHL tercihlerinde sinifsal faktorlerin
anlaml bir farklhilasma yaratacak derecede biiyiik olmadig1 anlasilmaktadir. Kendi
siibjektif zenginlik tanimlaria gore ekonomik durumlari ayrissa bile, bu ayrismaya
paralel bir zihniyet farklilasmasi goriilmemekte, simifsal farklilasma kiiltiirel
farklilasmay1 beraberinde getirmemektedir. Tercih faktorleri agisindan benzerlik
daha egemen bir egilimdir. Ekonominin farklilastiric1 etkisine karsin, bu durum,
kiiltiirel diinyanin miisterekligi, ortak dini ideallerden hareket etme ve muhafazakar
arka planin zihinsel etkisiyle agiklanabilir. Dini kimlik ve heyecanin olusturdugu
zihniyet kaliplar1 anlagilan sinifsal farklilagsmay1 baskilamaktadir. Sosyolojide 6teden
beri tartisilan ekonomi ve zihniyet arasindaki ayrismada, [HL tercihleri acisindan,
zihniyetin biitiinlestirici giiciiniin daha baskin oldugu ortaya gikmaktadir. Orneklem
i¢inde zihniyet sinifsal bilincin 6niindedir.

Bu yorumla birlikte, su hususu da dikkate almak gereklidir. Orneklemde
kendisini ekonomik olarak iyi gorenler aslinda ¢ok zengin ya da gergek anlamiyla
zengin olmaktan ziyade orta-iist bir tabakadir. Zenginligin daha avangard bir hayat
tarz1 seklinde “gergek” bir sinifsal ayrisma yaratacak seviyede, en azindan simdilik,
olmadigr soylenebilir. Bu anlamda, durumu iyi olanlar1 “orta-iist” seviye kabul
ettigimizde, 6rneklemde yakaladigimiz egilime gore, Imam Hatiplerin orta ve orta
ist siuflar tarafindan tercih edildigi soylenebilir. Dolayisiyla alt ya da {istii
farklilagsa bile THL orta tabakalara hitap eden okullardir. Orta tabakalarm da
kiiltiirel diinyas1 birbirine yakindir. Ayni zamanda orta tabakalar muhafazakarligin
da tasiyicisidir. Dolayisiyla ekonomik temelde farklilasmadan ziyade benzer
zihniyetin gelistirilmesi bu durumla da ilgili olabilir.
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Bu durum ortalama puanlara da yansimaktadir (bk. M degerleri). Alt ve {ist
tabaka puan olarak ayrisirken, orta ve orta-iist tabakanin puanlari birbirine yakin ve
daha stabildir. Ortalamalarda dikkat ¢eken bir bagka husus, 6gretmen faktorii harig,
biitiin boyutlarda ekonomik durumu ¢ok iyi olanlar daha olumlu tutuma sahiptirler.
Anlagilan THL tercihlerinde {ist tabakalar daha bilingli ve farkindaligi yiiksek
tercihler yapmaktadir. Faktorlerin birinde ya da bazilarinda degil neredeyse
tiimiinde yiiksek puanlara sahip olmalari, tek boyutlu tercih yapmadiklarini, bu
okullara farkh faktorlerin hesabimi yaparak iltifat ettiklerini gostermektedir. Cogul
diisiinme kapasitesi ile ekonomi arasindaki pozitif iliski yine burada kendisini
gostermektedir. Zira para insanin mekanini ve sosyal gevresini genisletirken, hayal
diinyasin1 ve ufkunu da genisletmektedir. Sosyolojik olarak, tercih kapasitesi ile
ekonomik kosullar arasinda iliski oldugu aciktir.

Tablo-4: Ekonomik Duruma Gére Imam Hatip Liseleri Tercih Olgegi Tek Yonlii
Anova Testi Sonuglar

Tercih Boyutlari Ekonomi N M S F P
a) Alt 15 | 1,91 | 987
b) Orta 330 | 2,15 | 1,014
Aile Boyutu o) lyi 231 | 2,10 | 1,011 | ,993 | ,425

d) Cokiyi | 24 | 241 | 1,455
Toplam 600 | 2,14 | 1,032

a) Alt 15 | 1,91 | ,987
b) Orta 330 | 2,15 | 1,014
Sosyal Cevre Boyutu o) Iyi 231 | 2,10 | 1,011 | ,993 | ,425

d) Cokiyi | 24 | 241 | 1,455
Toplam 600 | 2,14 | 1,032

a) Alt 15 3,57 1,003

. b) Orta 330 2,99 1,137

Ogretmen Boyutu o) lyi 231 | 2,95 | 1,139 | 1,663 | ,174
d) Cokiyi | 24 | 320 | 1,211
Toplam 600 | 3,00 | 1,140

Dini Degerin Ogrenilmesi | a) Alt 15 | 395 | 1,075

ve Dini Sosyallesme b) Orta 330 | 3,74 1,014

Boyutu o) Iyi 231 | 368 | ,964 | 1,056 | ,367
d) Cok iyi 24 4,00 ,953
Toplam 600 | 3,73 ,994

Universite Sinavi Hazirlik a) Alt 15 2,86 1,295

Imkénlan ve Kariyer b) Orta 330 | 2,86 | 1,094 | ,448 | ,719

Boyutu o) Iyi 231 | 2,80 | 1,064
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d) Cok iyi 24 3,05 | 1,297
Toplam 600 | 2,84 1,095

a) Alt 15 2,55 | 1,225
Din Hizmetleri Eksenli b) Orta 330 | 2,19 1,046
Kariyer Boyutu 0) iyi 231 | 2,12 | 1,069 | 2,266 | ,080

d) Cok iyi 24 2,63 | 1,318
Toplam 600 | 2,19 1,074

a) Alt 15 2,65 ,857
Okulun Fiziki Yapis1 ve b) .O.rta 330 2,68 1,007
c) Iyi 231 | 2,61 1,011 | ,674 | ,568

Kiiltiirel Faaliyetler Boyutu —
d)Cokiyi | 24 | 290 | 1,262

Toplam 600 | 2,66 | 1,015

(H4) Sumif kademesine gore Imam Hatip Lisesi tercihlerinde istatistiki agidan anlaml
bir farklilagma vardir. Ik stmiflarda tercih ortalamalar: yiiksek, son simiflara dogru diisiiktiir.

Asagida Tablo-5'te verilen Anova sonuglaria gore sinif kademesi ile aile,
sosyal cevrenin yonlendirmesi, 6gretmen, dini deger ve kurallarin 6grenilmesi,
universite sinavi hazirlik imkanlari, din hizmetleri eksenli kariyer, okulun fiziki
yapist ve kiiltiirel faaliyet boyutlar1 arasinda istatistiki agidan anlamh bir farklilik
tespit edilmistir (p<0,05).

Ug¢ puanlik bir farkla &gretmen boyutu hari¢, dokuzuncu siniflar biitiin
boyutlarda en yiiksek aritmetik ortalamalara sahiptir. Anlasilan ilk sene tercih
faktorlerinde daha olumlu tutumlara sahip Ogrenciler ilerleyen simiflara dogru
belirlenen tercih boyutlarinda daha sorgulayici tutum sergilemektedirler. ilk
heyecan ve motivasyonda diisiis normal karsilanabilir. Bu durum teorik olarak
beklenen ile pratik olarak karsilasilan arasindaki fark olarak yorumlanabilir.
Yukaridaki bulgularla 6rtiisiir bigimde, yas ve IHL tercihi arasindaki iliskilerde de
ayni durum tespit edilmistir. Ogretmen boyutu hari¢ yas ilerledikce tercih
faktorlerinde yine ortalamalar diismektedir (p<0,05).

Tablo-5: Sinif Kademesine Gére Imam Hatip Liseleri Tercih Olgegi Tek Yonlii
Anova Testi Sonuglar1

Tercih Boyutlar Swnif N M S F P
a)9 155 | 2,31 | 1,051
b) 10 155 | 2,12 | 1,069
Aile Boyutu 011 145 | 2,24 | 1,089 | 5385 | ,001
d) 12 145 | 1,86 ,852
Toplam 600 | 2,14 | 1,032
Sosyal Cevre Boyutu a)9 155 2,31 1,051 5,385 ,001
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b) 10 155 2,12 1,069
11 145 2,24 1,089
d) 12 145 1,86 ,852
Toplam 600 2,14 1,032
a)9 155 3,15 1,077
. L b) 10 155 3,18 1,090
Ogretmen Boyutu o1 145 | 2,82 | 1,087 | 4443 | ,004
d) 12 145 2,83 1,262
Toplam 600 3,00 1,140
Dini Degerin a)9 155 3,93 ,956
Ogrenilmesi ve Dini b) 10 155 | 3,89 | ,872
Sosyallesme Boyutu o 11 145 3,50 ,978 7,565 ,000
d) 12 145 3,57 1,103
Toplam 600 3,73 ,994
a)9 155 3,24 1,018
Universite Sinavi b) 10 155 2,92 1,051
Hazirlik imkanlan ve o) 11 145 2,55 1,045 | 12,644 | ,000
Kariyer Boyutu d) 12 145 | 2,65 1,142
Toplam 600 2,84 1,095
a)9 155 2,30 ,965
Din Hizmetleri Eksenli b) 10 155 2,16 1,097
Kariyer Boyutu ¢ 11 145 2,00 1,046 2,502 | ,050
d) 12 145 2,28 1,168
Toplam 600 2,19 1,074
a)9 155 3,12 ,930
Okulun Fiziki Yapis1 ve | b) 10 155 2,93 ,930
Kiiltiirel Faaliyetler | ¢) 11 145 2,40 1,012 | 34,224 | ,000
Boyutu d) 12 145 2,15 ,885
Toplam 600 2,66 1,015

(H5) Okunmak istenen iiniversite boliimiine gore Imam Hatip Lisesi tercihlerinde
istatistiki acidan anlamli bir farklilasma mevcuttur. Farkli boliim tercihlerine ragmen

tercihlerde en etkili boyut dini degerlerin 6grenilmesi ve dini sosyallesme arayigidir.

Asagida Tablo-6'da verilen bulgulara gore, okunmak istenen {iiniversite ile
O0gretmen boyutu harig; aile, sosyal gevrenin yonlendirmesi, dini deger ve kurallarin
Ogrenilmesi, iiniversite sinavi hazirlik imkanlar1 ve kariyer, din hizmetleri eksenli
kariyer, okulun fiziki yapisi ve kiiltiirel faaliyet boyutlar1 arasinda istatistiki agidan

anlaml farklilasma tespit edilmistir (p<0,05). Yapilan Lsd-Scheffe testlerine gore de

aile ve sosyal cevre boyutlarinda polis akademisini tercih edenlerle digerleri
arasinda; dini degerler, {iniversiteye hazirlik ve din eksenli kariyer boyutlarinda
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ilahiyatta okumak isteyenlerle diger boliimleri arasinda, okulun fiziki sartlar1 ve
kiiltiirel faaliyetler boyutunda ise tipta egitim gormek isteyenlerle digerleri arsinda,
polis akademisi ve ilahiyat ve tip fakiiltesi lehine anlamli farklilik oldugu
goriilmektedir (Lsd-Scheffe: p<0,05). Anlasilan aile ve sosyal cevre, 6grencilerin THL
sonrasi polis akademisine girmeleri konusunda aktif rol oynamaktadir. Bunun birkag
sebebi olabilir. Oncelikle mevcut iktidarin da etkisiyle din egitiminden gelen
bireylerin giivenlik birimlerinde istihdam egilimi sonuglarda rol oynamus olabilir.
Tkincisi 6gretmenlik dahil diger kariyer mesleklerde artan bir istihdam sorunun
yasanmasi ve her tiirlii liberal politikalara ragmen paradoksal bicimde devletin en
biiyiik ekmek kapisi olarak goriilmesi sayilabilir. Uglincii olarak da dgrencilerin
muhafazakar karakteriyle ilgili olabilir. Orta tabaka muhafazakar simflar egitime
daha sinirli bir biitge ayirabilirken, daha gergekg¢i ve saglamci, bir o kadar da daha az
risk alarak kisa yoldan is sahibi olmay: diisiinmektedirler. Son olarak sonuglarda
polislik mesleginin genglerin heyecanli ve hareketli duygu diinyalarma daha ¢ok
hitap etmesi etkili olabilir. Sadece mafya ya da polisiye dizilerin popiiler tesirleri
degil, aym1 zamanda “counter strike” tarzi oyunlarla fazlaca hemhal olmus bir geng
kusak var karsimizda.

Din hizmetleri eksenli kariyer, dini degerlerin 6grenilmesi ve yasanmasi ile
iiniversite smavlar1 boyutlarinda ilahiyati tercih edenlerin ortalamalar1 daha
yiiksektir. Bu beklenen bir sonugtur da. Zira bu &grenciler tarafindan IHL bir
iiniversite kazanmanin ve kazanilan tiniversite yiiksek din egitimi almanin alt yapis:
ve birinci basamagi olarak goriilmektedir. Dini degerlerin 6grenilmesi ve dini
sosyallesme boyutunda en yiiksek puanlar1 alanlar iiniversite olarak ilahiyati tercih
edenlerdir. Bu durum IHL'nin kurus felsefesine de uygun bir sonugtur. Diger
taraftan dini degerler ve sosyallesme ile iiniversite sinavi ve kariyer boyutlarinda
ilahiyat1 tercih edenlerin hemen arkasindan tip1 tercih edenlerin gelmesi de
manidardir. Diger fakiiltelere gore bu iki alanin 6ne ¢ikmasi THL tercihlerinde bir
cesit 6grenci idealizmi oldugunu gostermektedir. Daha ortadaki mesleklere gore tip
ve ilahiyat iki yiiksek ucu temsil etmektedir. Tip1 tercih edenlerin ise okulun fiziki
sartlarin1 ve okuldaki kiiltiirel aktiviteleri daha fazla Onemsedikleri ortaya
¢ikmaktadir. Anlasilan sekiiler bir kariyer planlamas: iginde olanlar, okulun
sartlarin1 daha reel diizlemde degerlendirmektedirler. Okulun binalari, spor
salonlari, genel goriintiisii, temizligi ve diizeni yaninda gezi ve yarisma gibi okul ici
kiiltiirel faaliyetler teknik alanlarda egitim gormek isteyenleri daha fazla
cezbetmektedir.

Polis akademisini tercih edenler bu boyutta en diisiik ortalamalara sahiptir.
Anlagilan onlar fiziksel goriintii ve kiiltiirel faaliyetlerden ziyade diploma almaya ve
bir is sahibi olmaya odaklanmaktadirlar. Yine ortalamalar agisindan, aslinda
paradoksal bicimde, miihendislik ve mimarlik tercih edenler, tiniversite smavi ve
kariyer boyutunda en diisiikk puanlara sahiptirler. Halbuki onlarin anilan
boliimlerde, hatta rekabet ortamu iginde iyi tiniversitelerde egitim alabilmeleri igin,
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bu boyutu daha fazla énemsemeleri beklenirdi. Bu boliimlerde okumak istemekle
birlikte, anlagilan, THL tercihinin iiniversite stnavi ve din dis1 kariyer boyutunda gok
etkili olmayacag1 diisiiniilmekte ya da hissedilmektedir. Universite planlamasinda
farkli boliimler 6ne ¢ikmakla birlikte, genglerin genelinin miisterek bir egilim olarak,
dini degerlerin Ogrenilmesi ve dini sosyallesme arayisinda yiiksek aritmetik
ortalamalara sahip olmasi manidardir. Anlasilan kariyer planlamasi farklilasmakta;
ancak dini degerleri 6grenme ve yasama talebi sabit kalmaktadar.

Tablo-6: Universite Boliim Tercihlerine Gore Imam Hatip Liseleri Tercih Olgegi
Tek Yonlii Anova ve Lsd-Scheffe Testi Sonuglar1

Tercih Boyutlar Boliim N M S F P | Farklar
a) Ilahiyat 62 | 2,01 | 1,059
b) Ogretmenlik | 82 | 195 | ,854
¢) Hukuk 55 | 2,28 | 1,139
d) Mimarlik 36 | 1,95 | 1,081
e) Miihendislik | 84 | 2,32 | 1,002 g-ab,
Aile Boyutu fg))Tlp — 72 1 210 | 973 | 5 0a0 | g0 df
Nademisi 46 | 2,60 | 1,256
by Thi yallike bir |y 15 16 | 1,150
boliim
1) Kararsizim 74 2,24 ,960
a) llahiyat 62 | 2,01 | 1,059
b) Ogretmenlik | 82 | 1,95 | ,854
¢) Hukuk 55 | 2,28 | 1,139
d) Mimarlik 36 | 1,95 | 1,081
e) Miihendislik | 84 | 2,32 | 1,002 g-ab,
Sosyal Cevre Boyutu fg))Tlp — 72 | 210 | 973 | 50n0 | g0 df
Akademisi 46 | 260 | 1,256
by Ik yilke bir | 16 | 516 | 1,150
boliim
1) Kararsizzim 74 2,24 ,960
. a) Ilahiyat 62 | 4,17 | ,776
g{’;zfi:inve Dui|_b) Ofretmentik | 82 [ 3,89 | 855
S(;gsyalle§me Boyutu c) Hukuk 5 | 370 | 1,027 3,573 | ,000
d) Mimarlik 36 | 361 | ,951 a-c,
e) Miihendislik | 84 | 3,64 | 1,145 def,
f) Tip 72 | 4,00 | ,884 ghi




Imam Hatip Lisesi'nde Egitim Goren Genglerin Okul Tercihlerini Etkileyen

Faktorler 70

g) Polis

Nkademisi 46 | 3,56 | 1,083

b tki yallik Bir | g 1548 | 1,133

bolum

1) Kararsizzim 74 3,46 1,033

a) Ilahiyat 62 | 3,32 | 1,257

b) Ogretmenlik | 82 | 2,97 | 1,072

¢) Hukuk 55 | 2,97 1,074

d) Mimarlik 36 | 2,59 | 1,030
Universite Sinavi e) Miihendislik 84 | 2,72 | 1,120 a-d,e,
Hazirlik imkanlarive | f) Tip 72 | 3,04 | 1,063 | 3,629 | ,000 | g
Kariyer Boyutu g) Polis

Akademisi 46 | 284 | 1,158

h) Ik yillik Bir 10| 300 | 1,021

bolum

1) Kararsizim 74 2,44 ,949

a) Ilahiyat 62 | 3,75 | ,958

b) Ogretmenlik | 82 | 2,19 | ,886

¢) Hukuk 55 | 2,13 | 1,105

d) Mimarlik 3 | 1,73 | ,825 a-b,c,
Din Hizmetleri Eksenli | e) Miihendislik 84 | 1,86 ,885 defg
Kariyer Boyutu f) Tip 72 | 2,07 | ,905 |24,682 | ,000 | hui

g) Polis

ademisi 46 | 2,30 | 1,055

h?- Ik1 yillik bir 18 | 254 1160

bolim

1) Kararsizim 74 1,83 ,877

a) ilahiyat 62 | 2,71 | 981

b) Ogretmenlik | 82 | 255 | ,862

¢) Hukuk 55 | 2,69 | 1,122

d) Mimarlik 36 | 2,74 | 1,110 f-ab,
Okulun Fiziki Yapisi ve | e) Miihendislik | 84 | 2,71 | 1,069 cde,
Kiiltiirel ~ Faaliyetler | f) Tip 72 | 324 | 960 | 4,078 | ,000 | ghui
Boyutu g) Polis

Akademisi 46| 251 | 972

h) Iki yallik Bir |y 1557 | 73

bolum

1) Kararsizzim 74 2,34 1,010
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Sonug

Imam Hatip Liseleri, kapanma noktasindan sinavla 6grenci alan bir noktaya,
tizerinde siyasi tartismalarin eksik olmadig: inisli ¢ikish tarihi seriiveniyle dikkat
¢eken egitim kurumlaridir. Talep yetersizligi ile talep patlamasi arasinda gidip gelen
bu okullarin tercih edilme siireci tarihsel olarak hep zamanin ve siyasetin golgesinde
sekillenmistir. Bu anlamda muhafazakar karakterini biiyiik oranda koruyan Tiirk
toplum yapisinda, mevcut siyasi otoritenin Islamci egilimlerinin de bir tezahiirii
olarak, &zellikle son dénemde IHL'lerin yatay olarak genisledigi goriilmektedir.
Arastirma bu yatay genisleme siireci iginde modern IHL'lerin tercih sebeplerini cok
faktorlii bir zeminde ele almaya calismistir. THL tercihi tek sebepli indirgemeci
yaklagimlarla agiklanmayacak ¢ok yonlii bir sosyolojiye tekabiil etmektedir. Tercih
faktorleriyle ilgili ileri siirdiigiimiiz hipotezler, aragtirma bulgulari tarafindan su
sekilde test edilmistir:

(H1) “Imam Hatip Lisesi tercih faktorleri aile, sosyal cevre, 53retmen, dini degerlerin
ogrenilmesi ve dini sosyallesme, tiniversiteye hazirlik imkini, din hizmetleri eksenli kariyer,
okulun fiziki yapis1 ve kiiltiirel faaliyetler seklinde kurqulandiinda, dini degerlerin
ogrenilmesi ve dini sosyallesme imkdni ile aile etkisi tercihlerde bir birini takip eden temel
faktorlerdir.” seklindeki hipotezimiz, hem faktér analizi sonucu ortaya ¢ikan
ortalamalar, hem de standart sapma puanlar1 agisindan desteklenmistir (bk. Tablo-
2). Cok faktorlii bir zeminde gergeklesen tercihlerde dinin Ogrenilmesi ve aile
faktorlerinin daha etkili oldugu sonucu tespit edilmisgtir.

(H2) “Cinsiyete gore Imam Hatip Lisesi tercihlerinde istatistiki agidan anlamli bir
farkhilasma vardir. Erkekler tercih boyutlarinda daha olumlu tutumlara sahiptirler.”
seklindeki hipotezimiz, iki boyut harig biitiin boyutlarda istatistiki agidan erkekler
lehine anlamli farkliliklar tespit edildigi i¢in, biiyiik oranda dogrulanmistir. “Dini
Degerin Ogrenilmesi ve Dini Sosyallesme” ile “Okulun Fiziki Yapisi ve Kiiltiirel
Faaliyetler” boyutlarinda cinsiyete gore istatistiki agidan anlaml bir farklilik tespit
edilmemistir (bk. Tablo-3). Dolayisiyla gengler bu iki boyutta daha benzer tutumlara
sahiptirler.

(H3) “Ekonomik duruma gére Imam Hatip Lisesi tercihlerinde istatistiki acidan
anlamly bir farklilasma yoktur. Swmifsal farkhilik tercihlerde etkili bir faktor degildir.”
seklindeki hipotezimiz yine arastirma bulgular1 tarafindan dogrulanmustir.
Ekonomik duruma gore ogrencilerin IHL tercihlerinde hicbir boyutta istatistiki
agidan anlamli bir farklilasma olmadig: ortaya cikmustir (bk. Tablo-4). Genglerin
siibjektif zenginlik tanimlamalarma goére ekonomik durumlar ayrismaktadir; fakat
bu ayrismaya paralel bir zihniyet farklilasmas1 goriilmemekte, smifsal farklilasma
tercihler agisindan kiiltiirel farklilasmay1 beraberinde getirmemektedir (Bu konuda
ilgili tablonun yorumuna bk.). Okullarin ekonomik bir sermaye olarak goriilmekten
ziyade; daha baskin bir bigimde dini duygu ve diisiincelerle somutlasan bir
idealizmle tercih edildigi tespit edilmistir.
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(H4) “Stmif kademesine gore Imam Hatip Lisesi tercihlerinde istatistiki acidan anlaml
bir farklilasma vardir. Ik simiflarda tercih ortalamalart yiiksek, son siniflara dogru diisiiktiir”
seklindeki hipotezimiz arastirma bulgular1 tarafindan dogrulanmistir. Tercih
faktorlerinde smif kademesine gore anlamli farkliliklar oldugu ortaya ¢ikmugtir.
Genel olarak ilk siuflarda tercih ortalamalari yiiksek, son siflara dogru
diismektedir. Ik siniflardaki tercih heyecanin sona dogru sénmeye basladig: tespit
edilmistir (bk. Tablo-5).

(H5) “Okunmak istenen iiniversite boliimiine gére Imam Hatip Lisesi tercihlerinde
istatistiki acidan anlamly bir farkhilasma mevcuttur. Farkli boliim tercihlerine ragmen
tercihlerde en etkili boyut dini degerlerin 0grenilmesi ve dini sosyallesme arayisidir”
seklindeki hipotezimizin ilk boliimii, 6gretmek boyutu hari¢ arastirma bulgular
tarafindan desteklenmistir. Tkinci boliimii de farkli boliim tercihlerine ragmen en
yiiksek ortalamalar yine dini degerlerin 6grenilmesi ve dini sosyallesme arayisinda
tespit edildigi i¢in arastirma verileri tarafindan dogrulanmistir. Bu hipotezin testi de
tercihlerde dini degerler ve dini ortam faktorlerinin genglerin tercihlerinde etkili
oldugunu gostermektedir (bk: Tablo-6).
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Abstract

This research aims to outline the reasons why students studying at Imam Hatip High
Schools have preferred these schools. The survey technique was used in the research as an
indirect observation method. Research hypotheses were tested by conducting field research
with 600 students in four districts and five Imam Hatip High Schools in Istanbul. As a result
of a factor analysis, the seven-factor Imam Hatip High School preference scale was created and
differences in preferences were determined based on this scale. Reasons for preference are
family desires, social environment, teacher qualifications, religious value education and
religious socialization, university exam preparation opportunities and career potentials,
religious services-based career possibilities and the physical and cultural environment of the
school. The most influential factors in preferences were found to be “family” and “learning
religious values and religious socialization”. Significant meaningful differences were found in
preferences according to gender, grade level and university choices and unmeaningful
differences were found regarding economic background.
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Oz
Aragtirma Imam Hatip Liseleri'nde okuyan 6grencilerin tercih sebeplerini ok faktorlii
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kullanilmistir. Istanbul’da dért ilcede ve bes Imam Hatip Lisesi'nde toplam 600 6grenciyle
saha arastirmasi yapilmak suretiyle arastirma hipotezleri test edilmistir. Faktor analizi sonucu
yedi faktorlii Imam Hatip Lisesi tercih 6lgegi olusturulmus ve bu Slgege dayali olarak
tercihlerdeki farklilasmalar tespit edilmistir. Tercih faktorleri aile, sosyal ¢evrenin
yonlendirmesi, Oogretmen, dini degerlerin Ogrenilmesi ve dini sosyallesme, tiiniversite
sinavlarina hazirlik imkanlar1 ve kariyer, din hizmetleri eksenli kariyer ile okulun fiziki ve
kiiltiirel ortamidir. Tercihlerde en etkili faktdrler “dini degerlerin Ogrenilmesi ve dini
sosyallesme” ve “aile” olarak tespit edilmistir. Tercihlerde yine ekonomi harig cinsiyet, sinf
kademesi ve tercih edilen {iniversiteye gore anlaml farkliliklar tespit edilmistir.

Anahtar Kelimeler: imam Hatip Liseleri, Ogrenci Tercihleri, Tercih Faktorleri.

Summary

This research aims to outline the reasons why students studying at Imam
Hatip High Schools (IHL) have preferred these schools. The survey technique used
in the research is indirect observation method. Research hypotheses were tested by
conducting field research with 600 students in four districts and five IHLs in Istanbul.
As a result of a factor analysis, the seven-factor Imam Hatip High School preference
scale was created and differences in preferences were determined based on this scale.
IHLs are educational institutions that draw attention with their fluctuating historical
adventure, from the point when they were closed to the point where they accept
students with an entrance exam. The process of preferring these schools, which
continuously changes between a lack of demand and an explosion of demand, has
historically been shaped in the shadow of politics. In this sense, in the Turkish society
with its conservative character to a great extent, it can be seen that IHLs have
expanded horizontally, especially recently, as a manifestation of the Islamist
tendencies of the current political authority. The research has dealt with the reasons
for preference of modern IHLs on a multi-factor basis within this expansion process.
The preference of IHL corresponds to a multifaceted sociology that cannot be
explained by one-reason reductionist approaches. The hypotheses we put forward
about preference factors were tested by the research findings as follows:

(H1) “The main factors of preference for IHLs are “the opportunity to learn
religious values, the possibility of religious socialization and family influence." This
hypothesis is supported by both the averages resulting from the factor analysis and
the standard deviation scores. It was found that the desire to learn more about one’s
religion and family factors are more effective in preferences. In terms of dimensions,
supporting the hypothesis we have set up, the highest averages for preferences were
found in the dimensions of "learning religious values and socializing" and "family".
Learning religious values and religious socialization dimension is ahead of the family
by one-point difference in the overall total. Therefore, the predominant factor in our
preferences is the belief that individuals can learn and live their beliefs better in these
schools. Rather than economic expectation, “religious idealism” has been identified
as a more dominant outcome in preferences. This is followed by the fact that these
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schools are suitable for the religiousness and the desire and mentality of the family.
It can be said that factors such as general career in IHL preferences, career in religious
services, quality of teachers, university preparation, the influence of relatives and
neighbors are overshadowed by the influence of religious education and family
factors. Apparently, IHL is perceived by students as a school with no alternative for
the maintenance of religious identity.

(H2) “There is a statistically significant difference in IHL preferences according
to gender. Men have more positive attitudes in preference dimensions." Our
hypothesis that there were statistically significant differences in favor of males in all
dimensions except for two dimensions was substantially confirmed. There is no
statistically significant difference in terms of gender in the dimensions of "Learning
Religious Value and Religious Socialization" and "Physical Structure of the School
and Cultural Activities". Therefore, young people have similar attitudes in these two
dimensions.

(H3) “There is no statistically significant difference in the preferences of IHL
according to the economic situation. Class differences are not an effective factor in
preferences." Our hypothesis has been confirmed by the research findings. It has been
revealed that there is no statistically significant difference in IHL preferences of
students according to their economic situation. The economic situations of the youth
differ according to their subjective definition of wealth; however, there is no
mentality differentiation parallel to this separation, and class differentiation does not
bring cultural differentiation in terms of preferences. Rather than being seen as an
economic capital; IHLs have been preferred more dominantly with an idealism
embodied by religious feelings and thoughts.

(H4) “There is a statistically significant difference in the preferences of IHLs
according to the grade level. The preference averages are high in the first grades and
low towards the last grades.” This hypothesis has also been confirmed by the
research findings. It was revealed that there are significant differences in preference
factors according to grade level. In general, preference averages are high in the first
grades and fall towards the last grades.

(H5) “There is a statistically significant difference in the reasons for preferring
IHLs according to the university department to be studied. Despite the choice of
different departments, the most effective dimension in preferences is “learning
religious values and seeking religious socialization.” The first part of our hypothesis
that the most effective dimension in preferences is the learning of religious values
and the search for religious socialization, despite the different department
preferences, is supported by the research findings. The test of this hypothesis shows
again that religious values and religious environment factors are effective in young
people's preferences.
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Ozet

Aragtirma Imam Hatip Liseleri’nde okuyan 6grencilerin tercih sebeplerini gok
faktorlii bir zeminde ele almaktadir. Dolayll gozlem metodu olarak aragtirmada
anket teknigi kullanilmistir. Aragtirma hipotezleri Istanbul’da dért ilge ve bes Imam
Hatip Lisesi'nde 600 6grenciyle yapilan saha arastirmasinda test edilmistir. Faktor
analizi sonucu yedi faktorlii Imam Hatip Lisesi tercih lgegi olusturulmus ve bu
Olgege dayali olarak tercihlerdeki farklilasmalar tespit edilmistir. Tercih faktorleri
aile, sosyal ¢evrenin yonlendirmesi, 6gretmen, dini degerlerin 6grenilmesi ve dini
sosyallesme, {iniversite sinavlar1 hazirlik imkanlari ve kariyer, din hizmetleri eksenli
kariyer ile okulun fiziki ve kiiltiirel ortamidir. Tercihlerde en etkili faktorler “dini
degerlerin 6grenilmesi ve dini sosyallesme” ile “aile” olarak bulunmustur.

Imam Hatip Liseleri, kapanma noktasindan sinavla grenci alan bir noktaya
ulasan ve {izerinde siyasi tartismalarin eksik olmadig: inisli ¢ikish tarihi seriiveniyle
dikkat ¢eken egitim kurumlaridir. Talep yetersizligi ile talep patlamasi arasinda
gidip gelen bu okullarin tercih edilme stireci tarihsel olarak hep zamanin ve siyasetin
golgesinde sekillenmistir. Bu anlamda muhafazakar karakterini biiyiitk oranda
koruyan Tiirk toplum yapisinda, mevcut siyasi otoritenin Islamei egilimlerinin de bir
tezahiirii olarak, &zellikle son donemde IHL'lerin yatay olarak genisledigi
goriilmektedir. Aragtirma bu yatay genisleme siireci iginde modern IHL'lerin tercih
sebeplerini ¢ok faktorlii bir zeminde ele almaya ¢aligmugtir. IHL tercihi tek sebepli
indirgemeci yaklasimlarla agiklanmayacak ¢ok yonlii bir sosyolojiye tekabiil
etmektedir. Tercih faktorleriyle ilgili ileri silirdiiglimiiz hipotezler, arastirma
bulgular tarafindan su sekilde test edilmistir:

(H1) “Imam Hatip Lisesi tercih faktorleri aile, sosyal gevre, 6gretmen, dini
degerlerin 0grenilmesi ve dini sosyallesme, iiniversiteye hazirlik imkani, din
hizmetleri eksenli kariyer, okulun fiziki yapisi ve Kkiiltiirel faaliyetler seklinde
kurgulandiginda, dini degerlerin 6grenilmesi ve dini sosyallesme imkarn ile aile
etkisi tercihlerde bir birini takip eden temel faktorlerdir.” seklindeki hipotezimiz,
hem faktor analizi sonucu ortaya ¢ikan ortalamalar, hem de standart sapma puanlari
acgisindan desteklenmistir. Cok faktorlii bir zeminde gergeklesen tercihlerde dinin
ogrenilmesi ve aile faktorlerinin daha etkili oldugu sonucu tespit edilmistir. Boyutlar
agisindan bakildiginda, kurguladigimiz hipotezi destekler mabhiyette, tercih
sebeplerinde en yiiksek ortalamalar “dini degerlerin Ogrenilmesi ve dini
sosyallesme” ile “aile” boyutlarinda oldugu gozlenmistir. Dini degerlerin
Ogrenilmesi ve dini sosyallesme boyutu, genel toplamda bir puan farkla aile
boyutunun oniindedir. Dolayisiyla tercihlerde bu okullarda dini derslerle beraber
diger derslerin Ogretilmesi, bireylerin inanglarim1 bu okullarda daha iyi
yasayabilecegini diisiinmesi, degerlerin Ogretilmesi icin en uygun ortam olarak
algilanmas: basat faktor olarak karsimiza c¢ikmaktadir. Simifsal ayirim, ekonomik
sermaye, ileriye doniik profan bir “cevirilebilirlik” giidiistinden ziyade, tercihlerde
“dini idealizm” daha baskin bir sonug olarak tespit edilmistir. Bunu ¢ok az farkla bu
okullarin ailenin dindarligina ve diisiince yapisina uygun olmas, ailenin arzusu ve
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onlarmn mutlu edilmek istenmesi takip etmektedir. IHL tercihlerinde genel kariyer,
dini hizmetlerde kariyer, 6gretmen, iiniversiteye hazirlik, akraba ve komsularin
etkisi gibi faktorlerin dini egitim ve aile etkisinin golgesinde kaldig1 soylenebilir.
Anlagilan THL 6grenciler tarafindan dini kimligin ingas1 ve muhafazasi igin adeta
alternatifsiz okul olarak algilanmaktadir.

(H2) “Cinsiyete gore Imam Hatip Lisesi tercihlerinde istatistiki acidan anlamli
bir farklilasma vardir. Erkekler tercih boyutlarinda daha olumlu tutumlara
sahiptirler.” seklindeki hipotezimiz, iki boyut hari¢ biitiin boyutlarda istatistiki
acidan erkekler lehine anlamli farkliliklar tespit edildigi icin, biiyiik oranda
dogrulanmugtir. “Dini Degerin Ogrenilmesi ve Dini Sosyallesme” ile “Okulun Fiziki
Yapist ve Kiiltiirel Faaliyetler” boyutlarinda cinsiyete gore istatistiki agidan anlamh
bir farklhlik tespit edilmemistir. Dolayisiyla gengler bu iki boyutta daha benzer
tutumlara sahiptirler.

(H3) “Ekonomik duruma gore Imam Hatip Lisesi tercihlerinde istatistiki
agidan anlamh bir farklilasma yoktur. Smifsal farklilik tercihlerde etkili bir faktor
degildir.” seklindeki hipotezimiz yine arastirma bulgular1 tarafindan
dogrulanmigtir. Ekonomik duruma gdre ogrencilerin IHL tercihlerinde higbir
boyutta istatistiki acidan anlamli bir farklilasma olmadig1 ortaya ¢ikmistir. Genglerin
siibjektif zenginlik tanimlamalarina gore ekonomik durumlar1 ayrismaktadir; fakat
bu ayrismaya paralel bir zihniyet farklilasmas: goriilmemekte, simifsal farklilasma
tercihler agisindan kiiltiirel farklilasmay1 beraberinde getirmemektedir. Okullarin
ekonomik bir sermaye olarak goriilmekten ziyade; daha baskin bir bicimde dini
duygu ve diislincelerle somutlasan bir idealizmle tercih edildigi tespit edilmistir.

(H4) “Siuf kademesine gore Imam Hatip Lisesi tercihlerinde istatistiki agidan
anlaml bir farklilasma vardir. {lk smiflarda tercih ortalamalar1 yiiksek, son siiflara
dogru diisiiktiir” seklindeki hipotezimiz arastirma bulgular1 tarafindan
dogrulanmistir. Tercih faktorlerinde smif kademesine gore anlamli farkliliklar
oldugu ortaya ¢ikmistir. Genel olarak ilk siniflarda tercih ortalamalar: yiiksek, son
siniflara dogru diismektedir.

(H5) “Okunmak istenen {iniversite boliimiine gore Imam Hatip Lisesi
tercihlerinde istatistiki agidan anlamli bir farklilasma mevcuttur. Farkli bolim
tercihlerine ragmen tercihlerde en etkili boyut dini degerlerin 6grenilmesi ve dini
sosyallesme arayisidir” seklindeki hipotezimizin ilk boliimii, 6gretmek boyutu harig
aragstirma bulgular tarafindan desteklenmistir. Ikinci boliimii de farkli boliim
tercihlerine ragmen en yiiksek ortalamalar yine dini degerlerin 6grenilmesi ve dini
sosyallesme arayisinda tespit edildigi i¢in arastirma verileri tarafindan
dogrulanmistir. Bu hipotezin testi de tercihlerde dini degerler ve dini ortam
faktorlerinin genglerin tercihlerinde etkili oldugunu gostermektedir.
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Introduction

The reasons affecting the preference of high school of youngsters who were
studying at Imam Hatip High School (IHHS) were examined through the sample
selected in Istanbul. There are various studies examining the history of IHHS, but
the researches, particularly the field researches, which are related to the reasons of
preference different in line with the political and social changes in Turkey are rather
limited. This study aims to fill the aforenoted gap, to contribute to the preference
sociology in the axis of IHHS, and to examine which dynamics affected the
preference of IHHS re-expanded in a horizontal manner. In this study structured
with qualitative research model, the functional analysis was more dominant in this
study in terms of differences. Furthermore, as the preference factors were among the
main limitations of the study, the reasons of preference were theoretically examined
rather than the historical background or general IHHS sociology.

1. School Preference Sociology and Imam Hatip High Schools

The demand of education turned into a formal process directed by the public
authority, reaching beyond the limit of personal learning desires. Based on people’s
free will, the demand for education, whether formal or non-formal, reflects people’s
decision of continuing to a certain education program within the legal limits. The
freedom of preference and establishing alternative education institutions suiting the
preferences are two properties regarding the school preferences. The topic of school
preference is a bi-directional subject despite appearing as a personal topic. Meeting
the demand of personal and institutional education on an institutional level as well
as generating relevant policies are among the responsibilities of the public authority.
The actors of the topic were the children, youngsters or parents who had the freedom
of making preferences among the alternatives. Efforts are made to meet the demand
of education considering the historical and social conditions in a place and based on
the needs, expectations, functions, and cognitive and emotional satisfaction with an
“intention of communication” between the public authority and social demands.
Accordingly, it is fair to state that the demand of education is a significant part of

education planning. 1

There are a couple of factors affecting the preference of education. These
factors may be personal, economic, socio-cultural or institutional based on the

relevant actor or case.2 From a functional perspective, there are many personal and

social dynamics affecting the demand and preference of education such as age,
gender, hereditary traits, academic success, skills, interest, class-based position,

1 Nejla Kurul Tural, “Egitim Istemi”, Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi 27/2 (1994), 781-
789.
2 Is1l Unal, Egitim ve Yetistirme Ekonomisi (Ankara: Torun Matbaasi, 1996), 142.
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family type, region, family group, social environment, social acceptance, usefulness
and reputation. Therefore, the demands and preferences regarding the education is

a topic with multiple aspects,3 and the professional preferences have a great role in
determining the educational demands following the obligatory education. Education
is shaped by the concerns of a functional future based on the professional grounds.
Furthermore,modern societies are the ones which develop rational reflexes on the
economic grounds. Therefore, the factors of income as well as the reputation and
possibilities of employment are among the key elements in terms of school
preferences.

The prospective concerns solely based on economy are not determinant by
themselves in this context. Educational demands also form an educational market
and a market approach in the axis of “rational preference theory”. Education has
become a “meta” that is generated, marketed, consumed, thus purchased and sold
within a supply-demand circle in the countries that enforce liberal educational
policies added to the capitalism. Monetary and class-based position deeply affects
the quality of the “purchased” education service. Accordingly, the discussions of
whether success can be purchased or whether the school preference is a mechanism
ensuring the continuity of class-based differences and inequalities catch attention in
this regard. Education is a significant capital in terms of creating resource, advantage
and opportunities. However, it is also the instrument of social “discrimination” along
with the economic and cultural capital. It is a significant mechanism contributing to
the regeneration of the “field” and “habits”. In addition to serving as a bridge to
accessing the resources, it may also serve for the continuation of preferences and
inequalities shaped in relation to the economic, social and cultural capital differences.

It is clear that the school preferences also suggest an economic-politic topic.4 Atleast
the modern awareness started to perceive the preferences regarding education and
school as a professional demand. People are oriented to prefer the school and
professions which generally yield a financial income in an open and competitive
society. Mass communication instruments, professional organizations, family, and
peer groups serve as a filter for the people, affecting the personal and social

preferences.5

3 Musa Altunsaray, [mam Hatip Liselerinde Talebi Etkileyen Etmenler Ankara Ili Ornegi (Ankara: Ankara
University, ISS, Master’s Thesis, 2000), 15.

4 Pierre Bourdieu - Jean Claude Passeron, Virisler, Ogrenciler ve Kiiltiir (Ankara: Heretik Yayinlari, 2014),
34.; David Swartz, “Pierre Bourdieu: The Cultural Transmission of Social Inequality”, Harvard Educational
Review 47/4 (December 1977), 545-550.; Unal, Egitim ve Yetistirme Ekonomisi, 144.; Selman Yarci, “Pierre
Bourdieu’da Sosyal Sermaye Kavrami1”, Akademik Incelemeler Dergisi 6/1 (2014), 130.

5 Altunsaray, [mam Hatip Liselerinde Talebi Etkileyen Etmenler Ankara ili Ornegi, 16.
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From a sociological and structuralist perspective, attention was drawn to the
socio-cultural dynamics affecting the school-related preferences. Unal emphasized
the educational status of parents, domestic income level, geographical location, the

identity, friendship ties, and size of the family within these dynamics.6 Altunsaray
refers to the impact of the social groups covering people ethnically, religiously and
socially within the differentiation of rural and urban areas. Moreover, children being
inspired by the professions of their parents or maintaining what their parents did as
a job indicate the impact of socio-cultural structure in terms of educational

preferences.7 Arslan stresses the educational level of parents, domestic income, and
students’ order of birth in this context. According to that study, as the order of birth
rises, the probability of continuing a general/academic high school increases.
Residing in an urban area increases the probability of continuing high school
education, and the probability of selecting the vocational high school is higher in the
urban area. With the impact of the professional education they prefer, students from
the families with lower income enter the labor market earlier and start to work at a
younger age compared to their peers from the families with higher income, which is

another result in the study by Arslan 8

Educational preferences are related to the educational system as well as the
social structure. Structuring of educational and teaching processes as well as the
conditions of applying to schools, selection policies of schools and cost of education

for each student are closely associated with the educational system.9 Educational
system obligatorily differs to meet the personal and social needs, which is essentially
a modern process. Following the industrialization period, societies are shaped with
the orientations of industrialization, urbanization, rationalization, individualization,
secularization, specialization, differentiation and relativity. Differentiation of
education shows itself through the variety of programs based on the processes in
these macro periods. Variety and sequence triggers one another. For instance, the
variety in secondary education program affects the preferences regarding the higher
education program, which then shapes the secondary education preferences after the

period of primary education. 10

The results of the discussion about the topic of education and school
preference performed in line with the of IHHS are as follows. Religion is more central

6 Unal, Egitim ve Yetistirme Ekonomisi, 152.

7 Altunsaray, fmam Hatip Liselerinde Talebi Etkileyen Etmenler Ankara Ili Ornegi, 17.

8 Yunus Arslan, Determinants of The Choice of High School Track in Turkey (Istanbul: Sabanc1 University, ISS,
Master’s Thesis, 2016), 25-26.

9 Tural, “Egitim Istemi”, 782-789.

10 Unal, Egitim ve Yetigtirme Ekonomisi, 155.
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for the traditional agricultural societies which have yet to differentiate, and it is a
common element that can be seen in almost all stages of education. It is claimed that

the basis of education in Ottoman Empire is “to raise a good Muslim person”.11
However, as the world changed itself through the processes of Illumination, French
Revolution and Industrialization, this change affected the Ottoman Empire deeply as
can be seen from the conflict of “school” and “madrasah” that occurred in the
Ottoman bureaucracy after the Reform. The implicit and explicit conflict between the
madrasah-based religious bureaucracy and school-based secular bureaucracy existed
in favor of those with school-related backgrounds following the preference of the
relevant authority. Accordingly, religion has become a topic assessed in line with its
relation with the political authority, rather than being solely considered a religious
topic. The archetypes of the discussions performed in line with the IHHSs as an
ideological “crisis” area are based on this historical ground in the axis of religion,

authority and education relationships. 12

From a more particular perspective, discussions on religious services and
religious education occurred first in the 2nd Constitutional Era in a manner revoking
the further conflicts. The scientific skills and knowledge of preachers as well as their
professional competency, and the amendment and impacts of sermons caught
greater attention during that era. Initiation of the topic “Madrasatu al-Waizin” in
Islah al-Madaris Committee, which is about the amendment of madrasahs, in 1909

can be regarded as the first initiative in this context.13 The amendments made
toward the madrasahs during the 2nd Constitutional Era also continued during the
years of national war. Sadiye Tutsak defines the reform activities mentioned after
the Tanzimat period and fulfilled after the 2nd Constitutional Era in a de facto form
as the effects of raising madrasahs into the level of schools at the level of western

schools. 14 The schools founded in 1913 in the name “Madrasatu al-Aimmah wa al-
Hutaba” to raise qualified imams and preachers were combined with Madrasatu al
Waizin after a short period of time owing to certain reasons such as insufficient
number of students, inability to achieve efficiency, and wars occurring on the global

11 Rugen Cakir et al., [mam Hatip Liseleri: Efsaneler ve Gergekler (Istanbul: Tesev Yayinlari, 2004), 56.

12 See. Miimtaz Turhan, Kiiltiir Degigmeleri (Istanbul: [FAV Yayinlari, 1994), 44. ; Bernard Lewis, Modern
Tiirkiye'nin Dogusu (Ankara: Tlirk Tarih Kurumu Yayinlari, 2004), 67.

13 Atiye Emiroglu, Tiirkiye'de Din Egitimi Baglaminda Imam Hatip Okullar: (Konya: Selguk University, ISS,
Doctoral Thesis, 2016), 30.

14 Sadiye Tutsak, “Milli Miicadele Yillarinda Ankara Hiikiimeti'nin {lmiye Medreselerini Canlandirma
Cabas1”, Bilig-Tiirk Diinyas: Sosyal Bilimler Dergisi 5/2 (June 2003), 12.; Harun Yilmaz, “Osmanli Son
Doneminde Medreselerin Islah1 ve Panislamizm Tartismalar1 Baglaminda Bir Medrese: Kudiis
Selahaddin-i Eyytbi Kiilliye-i Islamiyyesi ve Kiilliye Talimatnamesi”’, Marmara Universitesi Ildhiyat
Fakiiltesi Dergisi 51/51 (December 2016), 81.
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scale.15 Madrasah education, which became secondary as the schools became more
common, was discussed during the 2nd Constitutional Era in the context of certain
topics such as graduates” employment, low interest in the madrasahs, inability of
madrasah graduates to have the equal diplomas with the school graduates, and the

rights to receive higher education. 16

The initiative “Madrasata ul-Aimma wa al-Hutabah” dated 1913 was
integrated to the Republic under the name “Imam Hatip School” upon the law on
unification of education dated 1924. Following an interruption lasting 18 years,
transformation of Imam Hatip institutions as Imam Hatip School between 1924 and
1930, ten-month Imam Hatip courses between 1948 and 1951, and the modern Imam
Hatip School after 1951 resulted in various discussions in the axis of religion, policy,
education and culture at certain periods. Modernization perception, the human type
to be raised, traditional attitudes toward development, the balance between
authority, safety and freedom, global and liberal trends based on rationality, power
of the public to shape the religious education and services, legitimacy of religious
publicity, engagement to a certain policy and ideology, capacity of social acceptance
and integration, and Imam Hatip High Schools discussed in various contexts such as
employment and efficiency corresponds to a broad theoretical and practical field
which probably cannot be analyzed from the single-dimension perspective of
religious people, public authority, those uninterested in religion, or those opposing
religions. As an institution of the Institution, IHHS concerns the all classes of the
society. Considering this topic as a field of discussion shaped by the contributions of
the professionals, rather than as the platform of ideological conflicts, would be a
more suitable approach as it is related to the neural characteristics of the society and
authority in the triangular of religion, state and nation.

Preference of IHHS is shaped in line with the discussions made as this school
has constantly been discussed thus far. The following results become apparent
following the direct examination of a few studies regarding the preference of IHHSs.
Korkmaz notes that the primary factors behind the preferences of IHHS include the
relevant desires of family and acquaintances, the plan of learning more information
about the religion, believing that the Imam Hatip environment is better, the
possibility to get employed more easily at the Presidency of Religious Affairs, and

having a test score which does not suffice for enrollment at other high schools. 17
The reasons of preference are ordered as follows in the study conducted in the

15 Omer Faruk Celik, Katsay: Uygulamasimn Kaldiridmas: Sonrasmda Imam Hatip Lisesi Ogrencilerinin
Davrams, Tutum ve Ozellikleri (Gaziantep Ornegi), (Bursa: Uludag University, ISS, Master’s Thesis, 2016),
21.

16 Zeki Salih Zengin, II. Mesrutiyette Medreseler ve Din Egitimi (Ankara: Akcag Yayinevi, 2002), 88.

17 Mehmet Korkmaz, “imam Hatip Lisesi Ogrencilerinin Bu Okulu Tercih Siiregleri”, Erciyes Universitesi
flahiyat Fakiiltesi Dergisi 1/16 (2013), 24.
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Turkish city of Gaziantep by Ates: Learning religious information, believing that
IHHS is the most suitable school for female and male students, ability to learn the
religion and to have a profession, thinking that the teachers and administrators at
IHHS are more understanding and helpful, visiting an IHHS and liking the schools,

and being influenced by the life of people who are IHHS graduates. 18

Altunsaray draws attention to the following factors: “being the most suitable
school for knowledge and skills, liking the profession or working as an Imam or
Preacher, finding the suitable environment for practicing the beliefs in Imam Hatip
High Schools, preference of parents, peer group, personal decision, teaching the
religious information in a better form, quality of teaching, quality of teachers,
physical equipment of school, insufficient provision of religious at other

institutions”. 19 The reasons of preference were ordered along with similar and
different elements in the study conducted on the case of Elazig, Turkey, by Ozdemir
and Karateke as follows: The idea of learning the religion better, believing that the
Imam Hatip environment is a better place for practicing the religion, the desire of
enrolling at a good university, absence of mixed education, thinking that the
education quality is high, believing that the teacher quality is high, high scores,
thinking about studying theology, regarding the relevant school authority as proper,
the possibility of getting employed right after graduation, the school being close to
home, receiving the secondary education at Imam Hatip high school, having friends
who go to a Imam Hatip high school, and lastly, presence of a dormitory at Imam

Hatip high school. 20 According to the repetitive themes in the relevant studies, the
following factors seem to be more dominant: desire of receiving religious education,
search for a religious environment, the impact of the immediate circle, trust in
teachers, and possibility of get employed in religious services with ease.

2. Method

Having been structured as a field research, this study utilized the methods of
direct and indirect observation. One of the researchers work as a teacher in an IHHS.
Therefore, that researcher had the chance of directly observing the students, teachers
and institutional operations. This study was conducted using the qualitative data
collection method, an indirect observation method. The survey method was used as
this method enabled comparisons and measurement of orientations on the sample,

18 Pembegiil Ates, mam Hatip Lisesi'nde Okuyan Ogrencilerin Imam Hatip Lisesi'ni Tercih Nedenleri ve
Beklentileri (Gaziantep Ornegi), (Gaziantep: Gaziantep University, ISS, Master’s Thesis, 2016), 37.

19 Altunsaray, p.7.

20 Suayip Ozdemir - Tuncay Karateke, “Ogrencilerin imam Hatip Liselerini Tercih Etme Nedenleri (Elazig
Ornegi)”, Ondokuz Mayis Universitesi llahiyat Fakiiltesi Dergisi 45/45 (December 2018), 45.
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and as this study was conducted in different schools. Furthermore, IHHSs being a
sub-system of an educational system, analyzing the differences within this sub-
system, and preferences regarding IHHS which necessitate the analysis of a multi-
factor system resulted in structuring the study on a ground that was close to
Functionalism. However, “functional analysis”, rather than a functionalist
perspective, was dominant in the study. The results of the study are limited with the
sample selected; accordingly, the generalizations made should be considered in this
context. However, these results may be guiding for the other IHHSs that display
similar characteristics; IHHS provides the possibility of making an estimation for the
preference sociology.

2.1. Hypotheses

(H1) Learning the religious values, possibility of religious socialization and domestic
impact are the main factors that follow one another when the factors of preferring IHHS are
structured as family, social environment, teacher, learning religious values, religious
socialization, possibility of preparation for university, career based on religious services,
physical structure of the school and cultural activities.

(H2) The preferences of IHHS differ statistically and significantly based on gender.
Men have more positive attitudes toward the preference dimensions.

(H3) The preferences of IHHS do not differ statistically and significantly based on
economic status. Class-based differences are not a factor affecting the preferences.

(H4) The preferences of IHHS differ statistically and significantly based on class
grade. The mean value of preference is higher in the lower grades, and lower in the higher
grades.

(H5) The preferences of IHHS differ statistically and significantly based on the desired
university departments. Despite the preferences of different departments, the most impactful
dimension regarding the preferences is learning the religious values and searching for
religious socialization.

2.2. Study Site and Sample

The population of the study consisted of the IHHSs in the districts of
Gaziosmanpasa, Bayrampaga, Umraniye and Atasehir. The sample was formed out
of five IHHSs selected from four districts in both sides of Istanbul. While selecting
the schools, extra attention was paid to selecting the rooted and newly-founded
institutions. Therefore, two of the selected schools had a rooted history, while three
were newly-founded. The field study was performed by administering survey to 600
students from the following schools: Gaziosmanpasa Anatolian Imam Hatip High
School (n=106), Sehit Halil Ibrahim Yildirim Anatolian Imam Hatip High School
(n=120), Sehit Erol Ince Girls’ Anatolian Imam Hatip High School (n=138), Esatpasa
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Anatolian Imam Hatip High School (n=111) and Esatpasa Girls’ Anatolian Imam
Hatip High School (n=125).

Of the sample, 50.8% were female, while 49.2% were male. Regarding the
economic status of families, 2.5% of the sample were from the low income group,
while 55% were from the moderate income group, 38.5% were from the moderate-
high income group, and 4% were from the high income group. Students in the sample
were aged between 14 and 19 years. According to the data regarding the parents of
these students, 2.5% of the mothers were illiterate. Moreover, 2.2% of the parents only
knew how to write and read, 68.4% were primary school graduates, 19% were
secondary school graduates, and 8% were university graduates or higher. Of the
fathers of the participants, 0.3% were illiterate, while 0.7% solely knew how to read
and write, 52.4% were primary school graduates, 29.8% were secondary school
graduates, and 16.8% were university graduates or higher. Of the mothers, 86.3%
were housewives, and 13.7% worked in different fields. Furthermore, 5% of the
mothers were workers and teachers. Regarding the fathers, 12.2% were working as a
civil servant, lawyer, doctor and engineer, while 62.2% were self-employed and
working as a craftsman, worker or tradesman. According to further results regarding
the families of the participants, the rate of siblings who studied at an IHHS before
was 31.8, while this rate was 13.3% for the parents, and 26.4% for the cousins.
Additionally, 47.7% of the participants went to an Imam Hatip Secondary School,
whereas 52.3% studied at other secondary schools.

The following points should be considered to see the social profile of the
sample group more clearly. The rate of those who preferred theology was 10.3%, and
the highest rate of preferences included engineering (14%) and teaching 13.7%. Of
the students in the sample, 46% received religious education within Quran Courses
during summer. Furthermore, 16% were interested in the religion to a limited degree,
while 30% were not so religious but still wanted to learn more about their religion.
Of the participants, 4.8% defined themselves as social democrat, while 4.5%
considered themselves liberal. In addition, 16.3% noted that they always or
frequently experienced hesitations in terms of destiny. The rate of participants who
always performed five-time prayers was 17.8%, while those who frequently
performed these prayers constituted 22.2%, and those who never performed
constituted 11.8%.

2.3. Data Collection and Statistical Analysis

Quota sampling method was utilized while selecting the sample, and random
sampling method was used while administering the surveys. This study was
conducted between 04.02.2019 and 01.03.2019. Accordingly, the study was conducted
during the 2018-2019 Academic Year with students from different grades in five
randomly selected schools in four districts of Istanbul.
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To determine the validity and reliability of the information form, a prior
practice was performed on 100 people. With the factor analysis performed later, the
sub-dimensions within which the items were present were found, and the items with
no validity and reliability were not included in the scale. The information collection
form has 16 items questioning the social identity. A Likert-type scale with 39 items
questioning the school-related preferences of IHHS students, the topic of the present
study, and another Likert-type scale with eighth items examining the religious
aspects of students as well as students’ thoughts on IHHS were used in the study.
The following options are used for the items questioning the thoughts about
religiousness and IHHS: “Never”, “Rarely”, “Occasionally”, “Frequently”,
“Always”. For the items examining the factors that affect the school-related
preferences of IHHS students, the following options were used: “Totally Disagree”,
“Disagree”, “No Idea”, “Agree”, “Totally Agree”. A scoring procedure starting from
the negative statements and extending to the positive ones was used while scoring
the answers. The scale has no items that reversely asks the positive statements. The
orientation to prefer the IHHS increases from the 1 to 5 points. The value of 0.05 and
below was accepted as the threshold of statistical significance (p=0.05-0.01).

All surveys were filled by the participants themselves. Administering a survey
lasted around 15-20 minutes. A total of around 700 survey forms were administered.
Surveys who were not totally completed were excluded from the assessment, and a
total of 600 surveys were transferred to the digital environment following the data
clearing procedure. No adverse events were experienced while administering the
study, and no objection was seen from the participants while implementing the
survey. The voluntary basis was taken into consideration during the implementation
phase; the survey was not implemented on those who did not want to participate in
the survey.

Statistical Package for the Social Sciences (SPSS) 20 package software was used
for data analysis. In addition to the mean values that emerged following the Factor
Analysis, Independent Samples T-test was used in the bi-variate analyses to test the
hypotheses. Moreover, One Way Analysis of Variance was utilized to determine
whether there was a significant different between more than two groups. Scheffe and
Lsd Post-Hoc multiple comparison methods were used to determine the levels of
multiple comparisons.

2.4. Validity and Reliability of Scales

Using the validity and reliability tests, no relationship was found between the
answers participants gave to each item regarding attitudes and behaviors, and the
total score received from the scale. The method used the most for the reliability
analysis is Cronbach’s Alpha test. Whether each scale measures a single structure is
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tested through the factor analysis.21 As a result of the factor analysis performed in
this study, the floor and ceiling factor values ranged between 0.86 and 0.88. Kaiser
Meyer Olkin (KMO) value of the scale was 0.86, while the Cronbach’s Alpha value
was 0.87, and the variance value was 64.7%. These rates indicate that the scale is valid
and reliable. The details regarding the scale items, dimensions and other elements
are presented in Table 1.

Table-1: Validity and Reliability Analysis of Imam Hatip High School Preference
Scale (IHHSPS) and its Sub-Dimensions

(KMO =.863; Alpha a =: .87; x2= 6229.767; p=000; Variance: 64.7%)

F1: Family Dimension (a=.727) N M SD | Factor Load
5.3 Suiting my family’s ideology 598 | 3.73 | 1.259 879
S.38 Religious character of my family 598 | 3.52 | 1.309 877
S.37 My desire of making my family happy| 598 | 2.96 | 1.441 .879

F2: .Dlmen.smn of guidance from the N M SD | Factor Load
social environment (a=.727)

S.18 Guidance from our relatives 598 2.29 | 1.387 .880
5.20 Becommendatlon from my teachers 508 | 222 | 1385 879

at primary school

S5.19 Recommendation from our neighbors | 598 1.90 | 1.188 878

F3: Teacher Dimension (a=.714) N M SD | Factor Load
S.15 Thinking that the teachers in this 508 | 3.09 | 1.360 873
school are better

‘S.16 Teachers in this school being more 508 289 | 1274 879
idealist

5.17 Teache.rs in this school showing 508 | 302 | 1319 870
more attention to students

F4: Dimension of Learning the Religious

Values and Religious Socialization N M SD | Factor Load
(a=.716)

S5.25 IHHS being a school where other

courses are taught in addition to religious | 598 | 3.64 | 1.276 873
courses

S.1 IHHS bemg'a school where I can 508 | 369 | 1233 873
practice my beliefs

21 Zeki Arslantiirk - Hamit Arslantiirk, Uygulamalr Sosyal Aragtirma (Istanbul: Camlica Yayinlari, 2016),
169-170.
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5.2 IHHS being the most suitable

. . . 598 | 3.87 | 1.098 .873
institution for teaching religious values

F5: Possibilities of Preparation for

University Test and Career Factor (a= N M SD | Factor Load
.675)

5.33 IHHS prov1d1n.g extra courses in the 508 | 298 | 1379 871
process of preparation to university

S5.32 Students being mqtlvated b'etter in 508 | 281 | 1.378 268
the process of preparation to university

S.31 Presence of people who gradua't«'ed 508 | 3.04 | 1386 870
from IHHS and reached proper positions

5.30 Social consideration toward those 508 | 254 | 1337 871
who study at IHHS as benevolent people

Fé: Pl.mensmn.of Career Based on N M SD | Factor Load
Religious Services (a=.714)

S.6 Ability to receive necessary religious

education solely from these schools 598 236 | 1.331 874
before enrolling at a faculty of theology

S.5 Being the most suitable school as I 508 | 209 | 1338 873
want to study theology

5.4 Desire of working as an Imam,

Preacher, Mufti or Quran Course 598 1.89 | 1.211 .873
Instructor

S.27 Ability to work at the Presidency of

Religious Affairs even as a high school 598 | 241 | 1417 872
graduate

F7: Dimension of School’s Physical

Structure and Cultural Activities (a=.701) N M SD Factor Load
5.28 Limited number of students in 508 304 | 1475 875
classrooms

5.24 Pr?sence of more technological 508 236 | 1310 874
means in these schools

S.11 Contests held in different fields in 508 | 279 | 1360 870
these schools

5.10 Better physical structure of the 508 | 289 | 1436 874
school compared to other schools

5.9 Presence of more social and cultural 508 | 258 | 1.402 871

activities in these schools

3. Results and Assessments

(H1) Learning the religious values, possibility of religious socialization and domestic
impact are the main factors that follow one another when the factors of preferring IHHS are
structured as family, social environment, teacher, learning religious values, religious
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socialization, possibility of preparation for university, career based on religious services,
physical structure of the school and cultural activities.

To test the first hypothesis in the study, the mean values and standard
deviation scores found in the seven-factor IHHSPS were used. According to the
results presented in the Table 2 below, the period of preference regarding IHHS
occurs on a multi-factor social ground. This study indicated that these factors can be
assessed in seven dimensions in relation to one another. Accordingly, IHHS
preference is not a result of a single thought, but a process that happens with different
motivations of people. This difference can be clearly understood from the mean
values between the dimensions (see. M values).

From the perspective of dimensions, the highest mean values regarding the
reasons of preference were found in the dimensions of “learning the religious values
and religious socialization” and “family”. Dimension of learning the religious values
and religious socialization was one point ahead of the dimension of family.
Therefore, instruction of other courses in addition to religious ones, students’ belief
that they will be able to practice their beliefs better in these schools, and considering
the IHHSs as the most suitable environments for teaching religious values were the
primary factors behind preferring these schools. Rather than the class-based
discrimination, economic capital and a prospective, profane “convertibility” drive,
religious idealism” was found to be a more dominant result regarding preferences,
followed by these schools being suitable for the religious characteristics and
ideologies of families, desire of families, and the desire of making the family happy
by a small margin. Considering the standard deviation values, participants gave
more similar answers in the dimension of family, along with other similar answers
in the dimension of religious education and religious socialization, as the standard
deviation values were lower compared to other dimensions (see. Table 2). In terms
of standard deviation values, the aforenoted dimensions reflected the general
orientation regarding the preferences. Results also indicated that thoughts differed
more in terms of school’s physical structure and cultural activities among seven
factors affecting the preference. Thus, it is safe to state that the physical structure and
cultural activity dimension was attributed less importance than the other
dimensions.

Factors such as general career, career in religious services, teacher, preparation
to university, and influence of relatives and neighbors were not as impactful as the
religious education and family effect in terms of IHHS preferences. It is safe to state
that students consider IHHS as unparalleled for founding and preserving the
religious identity. Although courses such as Quran and Prophetic Biography were
integrated to the general curriculum as an elective course, IHHS appears to be a
particular institution for experiencing and helping people experience a more intense
Islamic identity. The positive impacts of an Islamist political movement should be
considered while assessing the formation of such a perception because Justice and
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Development Party considers showing a particular attention to IHHS a mission. The
conservative characteristics of the Turkish society, combined with the current policy
of the government in terms of IHHS, results in IHHS being perceived as a protected
religious institution.

Accordingly, the idea that more quality education is provided in project
schools is strengthened. The attractive side of these school is multiplied by the
possibility of a career in the secular field. As stated in the early parts of the sample
section, only 10% of the students aimed to have higher education in theology. The
drive of protecting the religious identity along with the idea of having a religious
career was clear in the preferences, and families’ sensitivities in this regard were
impactful for students’ preferences. In terms of families, 9.3% of students defined
themselves as social democrat and liberal despite the options of Islamist,
conservative or nationalist conservative, indicating the family-based difference in the
preferences. 10.3% of the students considered themselves Islamist and 24% believed
they were solely Muslim, suggesting that students who prefer IHHS do not totally
have an Islamist lineage despite having a dominant conservative characteristic.

Although family is a significant factor for preferences, families of new-era
Imam Hatip students are different. Difference of IHHS preferences for both students
and their parents can be explained with the rapid urbanization and personalization
in Turkey, and with the social media affecting the religious information and
authorities like the paparazzi. Internet and social media cause the religion to be a
“meta” that is discussed and captures interest more, and this discussion results in the
analysis of traditional religious perceptions. It is clear that IHHS is regarded as both
a religious shelter and an ideological institution In such a complicated social context.

Table 2 Imam Hatip High School Preference Scale Mean and Standard Deviation
Values

F1: Family Dimension N M SD

S.3 Suiting my family’s ideology 598 3.73 1.259
5.38 Religious character of my family 598 3.52 1.309
S.37 My desire of making my family happy. 598 2.96 1.441

F2: Dimension of guidance from the social
environment (a=.727)
S.18 Guidance from our relatives 598 2.29 1.387

5.20 Recommendation from my teachers at primary

598 2.22 1.385
school

5.19 Recommendation from our neighbors 598 1.90 1.188
F3: Teacher Dimension N M SD
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S.15 Thinking that the teachers in this school are

598 3.09 1.360
better
S.16 Teachers in this school being more idealist 598 2.89 1.274
5.17 Teachers in this school showing more attention
598 3.02 1.319
to students
F4: Dimension of Learning the Religious Values
. I N M SD
and Religious Socialization
S.25 THHS being a school where other courses are
_ . . 598 3.64 1.276
taught in addition to religious courses
S.1 IHHS being a school where I can practice my
, 598 3.69 1.233
beliefs
5.2 IHHS being the most suitable institution for
_ L 598 3.87 1.098
teaching religious values
F5: Possibilities of Preparation for University Test
N M SD
and Career Factor
S.33 IHHS providing extra courses in the process of
, o 598 2.98 1.379
preparation to university
S5.32 Students being motivated better in the process
i . 598 2.81 1.378
of preparation to university
5.31 Presence of people who graduated from IHHS
o 598 3.04 1.386
and reached proper positions
S.30 Social consideration toward those who study
598 2.54 1.337
at IHHS as benevolent people
F6: Dimension of Career Based on Religious
. N M SD
Services
S.6 Ability to receive necessary religious education
solely from these schools before enrolling at a 598 2.36 1.331
faculty of theology
S.5 Being the most suitable school as I want to
598 2.09 1.338
study theology
5.4 Desire of working as an Imam, Preacher, Mufti
598 1.89 1.211
or Quran Course Instructor
5.27 Ability to work at the Presidency of Religious
, _ 598 2.41 1.417
Affairs even as a high school graduate
F7: Dimension of School’s Physical Structure and
N M SD

Cultural Activities
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S.28 Limited number of students in classrooms 598 3.04 1.475

S5.24 Presence of more technological means in these
598 2.36 1.310

schools

S.11 Contests held in different fields in these

schools

598 2.79 1.360

S5.10 Better physical structure of the school
598 2.89 1.436
compared to other schools

S.9 Presence of more social and cultural activities in
598 2.58 1.402
these schools

(H2) The preferences of IHHS differ statistically and significantly based on gender.
Men have more positive attitudes toward the preference dimensions.

To determine whether there was a difference in IHHS preferences in terms of
gender, a basic element of sociological difference, T-test was performed. In terms of
gender, there were significant differences in favor of male students in all dimensions
except two in regard to preferring IHHS (see. Table 3). No significant difference
within the relevant threshold was present in the dimension “Learning the Religious
Values and Religious Socialization” (p<0.06) and “School’s Physical Structure and
Cultural Activities” (p> 0.92). Absence of difference in the dimension “Learning the
Religious Values and Religious Socialization” indicates that a common approach was
displayed in students” approaches. According to this analysis, learning the religious
values and searching for a religious environment is a more dominant orientation
among other dimensions. Furthermore, low standard deviation value is another
indication that students gave similar answers in this dimension.

Table-3: Imam Hatip High Schools Preference Scale T-Test Results based on
Gender

Preference Dimensions Gender N M S T p
. . . Female 305 1.94 913
Family Dimension Male 205 Y 1107 -4.889 | .000
Social Environment Female 305 1.94 913
-4. .
Dimension Male 295 2.34 1.107 889 1 000
Female 305 2.86 1.064
Teacher Di i -3.1 .002
eacher Dimension Malo 205 315 1197 3.158 | .00
Dimension of Learning Female 305 3.73 902
he Religious Val -1.021 | .061
the Religious Valuesand | o | 295 | 381 | 990 | 02| 08
Religious Socialization
ibiliti Femal 305 2.67 1.026
Pos51b1h’f1es of emale 4108 | 000
Preparation for Male 295 3.03 1.134
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University Test and

Career Dimension

Dimension of Career Female 305 2.00 .932

Base.d on Religious Male 205 539 1173 -4.526 | .000
Services

Dimension of School’s Female 305 2.66 1.032

Physical Stru.ct.u're and Male 205 0 &7 999 -1.877 | 920
Cultural Activities

Male students had more positive attitudes in their IHHS preferences in the
dimensions of family, social environment, teacher, preparation for university test
and career, and career based on religious services, which may be related to the idea
that male students had more active awareness of the social dynamics around them.
Higher mean scores regarding the dimensions of preparation for university, religious
and secular career, and teachers’ quality may suggest that male students had more
future-related concerns than female students did. This is also in accordance with the
cultural structure because male people think about the earthly concepts and actions
more, and they feel more responsible in terms of earning income. Female students
are also aware of this subject but they still act in a more obeying manner compared
to male students, prefer watching the processes from outside, do not display
ambitious attitudes in their preferences like male students do, and have an
orientation which suits their conservative pasts and can be considered with the motto
“let us see”. Appearing more open to innovations, female students seemed more
patient and decisive toward the life. Additionally, higher impact of the social
environment on male students may be explained with the fact that male people are
more active in life than females are.

(H3) The preferences of IHHS do not differ statistically and significantly based on
economic status. Class-based differences are not a factor affecting the preferences.

As understood from the results in Table 4 below, no statistically significant
difference was present in students’ IHHS preferences in any dimensions based on
their economic statuses (p> 0.50). It is clear that class-based factors are not major
elements creating a significant difference in students’ IHHS preferences. Even if
youngsters’ economic statuses varied based on their subjective definitions of wealth,
no mental difference paralleling this variance was present, and class-based difference
did not result in cultural difference. In terms of preference factors, similarity was a
more dominant orientation. Despite the differentiating impact of economy, the
aforenoted point can be explained with the joint characteristics of the cultural world,
consideration of the common religious ideals, and the ideological impact of the
conservative background. The ideological patterns formed by the religious identity
and excitement suppresses the class-based differentiation. The integrative aspect of
ideology was more dominant for the IHHS preferences in the differentiation between
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the controversial subjects of economy and ideology in sociology. Ideology was more
dominant than the class-based awareness in the sample.

With that point being said, the following should also be considered: Students
who considered their economic statuses good were actually from the moderate-
upper class, rather than being significantly or truly wealthy. It is safe to state that the
wealth understood by the youngsters is not at a level that can create a “real” class-
based differentiation with a more avantgarde lifestyle. Accordingly, if the people
with good economic status are accepted to have a “moderate-high” economic status,
it is safe to state that IHHSs are preferred more by the people from moderate and
moderate-upper class. Therefore, IHHSs are the schools catching the attention of
moderate classes more, despite certain differences regarding their social statuses. The
cultural worlds of the people from moderate classes were close to one another.
Moreover, moderate classes were the carriers of conservatism. Thus, from an
economic perspective, developing similar ideologies rather than differences may be
related to this context, which is also reflected on the mean scores (see. M values). The
lower and upper classes differed based on scores, and the scores of the people from
the moderate and moderate-upper classes were close and more stable. Another
attention-grabbing point regarding the mean values is that people with better
economic status had more positive attitudes in all dimensions, except for the factor
of teacher. It is clear that upper classes make more conscious preferences related to
IHHSs. High scores in almost all factors, rather than one or a couple of factors,
indicate that they do not make single-dimension preferences and that they praise
these schools considering different factors. The positive relationship between the
capacity of multiple thinking and economy is visible at this point because money
expands one’s space, social environment, imagination and horizon. From a
sociological perspective, it is clear that there is a relationship between preference
capacity and economic conditions.

Table 4: Imam Hatip High Schools Preference Scale One Way Anova Test Results
based on Economic Status

Preference Dimensions Economy N M S F p
a) Lower 15 1.91 987
b) Moderate| 330 | 2.15 | 1.014
Family Dimension ©) Good 231 | 210 | 1011 993 | 425
d) Very 24 | 241 | 1455
good
Total 600 | 2.14 | 1.032
a) Lower 15 1.91 .987
Social Environment b) Moderate| 330 | 2.15 | 1.014
. . ¢) Good 231 | 210 | 1.011 | .993 | 425
Dimension
d) Very 24 | 241 | 1455
good
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Total 600 | 2.14 | 1.032
a) Lower 15 3.57 | 1.003
b) Moderate| 330 | 299 | 1.137
Teacher Dimension ¢) Good 231 | 295 | 1.139 1663 | 174
d) Very 24 | 320 | 1.211
good
Total 600 | 3.00 | 1.140
. . . a) Lower 15 | 395 | 1.075
E;E‘ge;i;"{,zfui‘;a:ﬁ“g the I "Moderate| 330 | 374 | 1.014
Religious Socialization c) Good 231 | 368 | 96 | 56| 367
d) Very 24 | 4.00 .953
good
Total 600 | 3.73 .994
a) Lower 15 2.86 | 1.295
Possibilities of Preparation b) Moderate| 330 | 2.86 | 1.094
for University Testpand c) Good 231 | 280 | 1064 1 4ug | 719
Career Dimension d) Very 24 | 3.05 | 1.297
good
Total 600 | 2.84 | 1.095
a) Lower 15 255 | 1.225
Dimension of Career b) Moderate| 330 | 2.19 | 1.046
Basefi on Religious ¢) Good 231 | 212 | 1.069 2966 | 080
Services d) Very 24 2.63 | 1.318
good
Total 600 | 219 | 1.074
a) Lower 15 2.65 .857
Dimension of School’s b) Moderate| 330 | 2.68 | 1.007
Physical Structure and ©) Good 231 | 261 | 1011 674 | .568
Cultural Activities d) Very 24| 290 ) 1262
good
Total 600 | 2.66 | 1.015

(H4) The preferences of IHHS differ statistically and significantly based on class
grade. The mean value of preference is higher in the lower grades, and lower in the higher
grades.

According to the results of ANOVA presented in the Table 5 below, a
statistically significant difference was present between the class grade and guidance
of family and social environment, teachers, learning the religious values and rules,
possibility to prepare for university tests, a career based on religious services,
school’s physical structure and cultural activities (p<0.05).
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With a margin of three points, ninth grade students had the highest arithmetic
mean values in all dimensions except the factor of teacher. It is clear that students
with more positive attitudes toward the preference factors display more questioning
attitudes in the preference dimensions of the higher grades. The decline in the initial
excitement and motivation can be considered normal, which can be interpreted as
the difference between the theoretically expected and practically performed action.
The same point was detected in the relationships between age and IHHS preference,
suiting the aforenoted results. As the age increases, the mean values regarding the
preference factors decrease, except for the dimension of teacher (p<0.05).

Table-5: Imam Hatip High Schools Preference Scale One Way Anova Test Results
based on Class Grade

Preference Dimensions Grade N M S F P
a)9 155 2.31 1.051
b) 10 155 2.12 1.069
Family Dimension c) 11 145 2.24 1.089 5.385 .001
d) 12 145 1.86 .852
Total 600 2.14 1.032
a)9 155 2.31 1.051
Social Environment b) 10 155 | 212 | 1.069
. . c)11 145 2.24 1.089 5.385 .001
Dimension
d) 12 145 1.86 .852
Total 600 2.14 1.032
a)9 155 3.15 1.077
. . b) 10 155 3.18 1.090
Teacher Dimension o) 11 145 | 2.82 | 1.087 | 4.443 | .004
d) 12 145 2.83 1.262
Total 600 3.00 1.140
Dimension of Learning a)9 155 3.93 956
the Religious Values and | b) 10 155 | 3.89 .872
Religious Socialization o) 11 145 | 3.50 978 7.565 | .000
d) 12 145 3.57 1.103
Total 600 | 3.73 994
o a)9 155 | 324 | 1.018
Possibilities of b) 10 155 | 292 | 1.051
Preparation for Q11 145 | 255 | 1.045 | 12.644 | .000
University Test and
Career Dimension d) 12 145 2.65 1.142
Total 600 | 2.84 | 1.095
Dimension of Career a)9 155 2.30 .965
Based on Religious b) 10 155 | 2.16 1.097 | 2.502 | .050
Services o) 11 145 | 2.00 | 1.046
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d) 12 145 | 2.28 | 1.168

Total 600 | 2.19 | 1.074

a)9 155 | 3.12 930
Dimension of School’s | b) 10 155 2.93 930
Physical Structure and | ¢) 11 145 | 2.40 1.012 | 34.224 | .000
Cultural Activities d) 12 145 | 2.15 .885

Total 600 | 2.66 | 1.015

(H5) The preferences of IHHS differ statistically and significantly based on the desired
university departments. Despite the preferences of different departments, the most impactful
dimension regarding the preferences is learning the religious values and searching for
religious socialization.

According to the results presented in the Table 6 below, a statistically
significant difference was present between the guidance of family and social
environment, learning the religious values and rules, possibility to prepare for
university tests, a career based on religious services, school’s physical structure and
cultural activities, except the dimension of university department to study and
teacher (p<0.05). According to the Lsd-Scheffe tests, there was a significant difference
between those who preferred the police academy and others in the dimensions of
family and social environment; between those who wanted to study theology and
others in the dimensions of religious values, preparation for university and religious
career; and between those who wanted to study medicine and others in the
dimensions of school’s physical conditions and cultural activities, with the
differences being in favor of police academy and faculties of theology and medicine
(Lsd-Scheffe: p<0.05). Accordingly, family and social environment plays an active
role in terms of enrollment at police academy after IHHS, which may be triggered by
a couple of reasons. First of all, people with religious education are oriented to be
employed in security-related units upon the impact of the government. Secondly, the
issue of increasing unemployment rates in certain careers including teaching and
paradoxically considering the governmental positions as the greatest source of
employment despite all sorts of liberal policies is another factor. Thirdly, the reason
may be related to students’ conservative characteristics. Conservative people of the
moderate class spare a more limited budget for education, aiming to ensure
employment while acting more realistically and concretely and taking fewer risks.
Working as a police officer may appeal to youngsters’ exciting and active lives more,
which might have influenced the results. The young generation is under the
extensive impact of not only mafia or detective series, but also the video games such
as “Counter Strike”.

The mean values of those who preferred the theology were higher in the
dimensions of career based on religious services, learning and practicing religious
values, and university tests, which is an expected result because IHHS is regarded
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by these students as the initial institution and first step of enrolling at a good
university and receiving higher religious education. Students who received the
highest score in the dimension of learning religious values and religious socialization
were those who preferred the department of theology for their higher education,
which suits the philosophy of establishment for IHHS. Those who preferred theology
were followed by the ones who preferred medicine in the dimensions of religious
values and socialization, university test and career, which is an interesting result.
Compared to other faculties, these two faculties and departments were distinctive,
indicating a sort of student idealism in IHHS preferences. Medicine and theology
represent two separate edges when compared to the professions between these
edges. Those who preferred medicine paid more attention to school’s physical
conditions and cultural activities. Accordingly, those who planned a secular career
assessed the school’s conditions on a realer plane. School buildings, sports
complexes, general appearance, hygienic conditions and order as well as the intra-
school cultural activities such as trips and contests catch the attention of those who
want to receive technical education more.

Those who preferred the police academy had the lowest mean scores in this
dimension. Evidences indicated that these youngsters focused on having a diploma
and being employed later, rather than the physical appearance and cultural activities.
Additionally, from a paradoxical perspective, those who preferred engineering and
architecture had the lowest scores in the dimension of university test and career.
However, they were expected to pay more attention to this dimension to receive a
good higher education at these departments even within a challenging environment.
The preference of IHHS is thought and believed to be not much affective in the
dimension of university test and non-religious career. Although different
departments came to forefront in terms of planning higher education, most of the
youngsters had high arithmetic mean values in terms of learning religious values and
socialization as a common orientation, which is interesting. It is clear that the career
planning of youngsters differed but their demands of learning and practicing the
religious values stayed the same.

Table-6: Imam Hatip High Schools Preference Scale One Way Anova and Lsd-
Scheffe Tests Results based on University Department Preferences

Preference Dimensions Department N M S F p ZZ’Z ere
a) Theology 62 | 2.01 | 1.059
b) Teaching 82 | 1.95 | .854
Family Dimension c) Law : 55 | 2.28 | 1.139 2737 | 004
d) Architecture 36 | 1.95 | 1.081
e) Engineering 84 | 232 | 1.002 g-ab,
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f) Medicine 72 | 2.10 973 d,f
&) Police |46 | 260 | 1256
Academy
h) A two-year | 4o | 546 | 1150
department
1) Undecided 74 | 224 | 960
a) Theology 62 | 2.01 | 1.059
b) Teaching 82 | 1.95 .854
c) Law 55 | 228 | 1.139
d) Architecture 36 | 1.95 | 1.081
. . _a,b’
Social Environment ?)f/lnil.n.eermg ?;L ii’g 1'907032 8 df
Dimension ) Me 1ch<;:~ T ' ' 2.737 | .004 '
8 ONC 1 46 | 260 | 1.256
Academy
h) A twoyear | g ) 516 | 1150
department
1) Undecided 74 | 2.24 .960
a) Theology 62 | 4.17 776
b) Teaching 82 | 3.89 | .855
Di . (L . ¢) Law 55 | 3.70 | 1.027
th‘mlf“l?“?:‘gvefm;“g d) Architecture | 36 | 3.61 | ,951 a-c,
o I:e;?‘i;s e e) Engineering | 84 | 3.64 | 1.145 def,
o8 f) Medicine 72 | 400 | 884 | 3573 | .000 | ghui
Socialization Pol
&) ONC 1 46 | 356 | 1.083
Academy
h) A tworyear | e | 348 | 1133
department
1) Undecided 74 | 3.46 | 1.033
a) Theology 62 | 332 | 1.257
b) Teaching 82 | 297 | 1.072
c) Law 55 | 297 | 1.074
Possibilities of d) Architecture 36 | 2.59 | 1.030
088 . es o e) Engineering 84 2.72 1.120 a-d,e,
Preparation for — .
. . f) Medicine 72 | 3.04 | 1.063 | 3.629 | .000 g1
University Test and Pol
Career Dimension 8) OUCe 1 46 | 2.84 | 1.158
Academy
h) A twoyear | o) 500 | 1021
department
1) Undecided 74 | 2.44 .949
a) Theology 62 | 375 | 958 | 24.682 | .000
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b) Teaching 82 | 219 | .886

c) Law 55 | 213 | 1.105

d) Architecture | 36 | 1.73 | .825 a<b,c
Dimension of Career | e) Engineering 84 | 1.86 | .885 def,g,
Based on Religious | f) Medicine 72 | 2.07 | .905 h,ii
Services g) Police 46 | 230 | 1.055

Academy

h) A tworyear | o) 5 5s | 1160

department

1) Undecided 74 | 1.83 .877

a) Theology 62 | 2.71 .981

b) Teaching 82 | 255 | .862

c) Law 55 | 2.69 | 1.122

d) Architecture | 36 | 2.74 | 1.110 f-a,b,
Dimension of School’s | e) Engineering | 84 | 2.71 | 1.069 cde,
Physical Structure and | f) Medicine 72 | 324 | 960 | 4.078 | .000 | ghui
Cultural Activities g) Police 46 951 97

Academy

h) A twoyear | o | 557 | 973

department

1) Undecided 74 | 234 | 1.010

Conclusion

Imam Hatip High Schools are the institutions which were once on the verge of
being closed and which now accept students following tests; these institutions have
always caused a controversy and drawn attention with their checkered histories. The
process of preferring these schools, which have undergone dilemmas between
insufficient demands and extremely high number of demands, has always been
overshadowed by time and policy. Accordingly, it is fair to state that IHHSs have
horizontally expanded recently as a reflection of the Islamist orientations of the
current political authority in the structure of the Turkish society that has mostly
conserved its conservative form. Efforts were made to examine the reasons of
preferring modern IHHSs on a multi-factor ground in this horizontal expansion
period. The preference of IHHS corresponds to a multi-faceted sociology that cannot
be explained with a minimalist approach containing a single reason. Our hypotheses
regarding the preference factors were tested by the study results in the following
manner:

(H1) “Learning the religious values, possibility of religious socialization and domestic
impact are the main factors that follow one another when the factors of preferring IHHS are
structured as family, social environment, teacher, learning religious values, religious
socialization, possibility of preparation for university, career based on religious services,
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physical structure of the school and cultural activities.” This hypothesis was supported
based on the mean values following the factor analysis and standard deviation scores
(see. Table-2). Results indicated that the factors of learning the religion and family
were more effective in terms of the preferences made on a multi-factor ground.

(H2) “The preferences of IHHS differ statistically and significantly based on gender.
Men have more positive attitudes toward the preference dimensions.” This hypothesis was
mostly validated as there were statistically significant differences in favor of men in
all dimensions except for two. In terms of gender, no statistically significant
difference was present in the dimension “Learning the Religious Values and
Religious Socialization” and “School’s Physical Structure and Cultural Activities”
(see. Table 3). Therefore, youngsters had similar attitudes in these two dimensions.

(H3) “The preferences of IHHS do not differ statistically and significantly based on
economic status. Class-based differences are not a factor affecting the preferences.” This
hypothesis was verified by the study results. No statistically significant difference
was present in students’ IHHS preferences in any dimensions based on their
economic statuses (see. Table 4). Youngsters’ economic statuses varied based on their
subjective definitions of wealth; however, no mental difference paralleling this
variance was present. Class-based difference did not result in cultural difference in
terms of differences (Please see the relevant comment of the relevant table). Rather
than considering schools as an economic capital, youngsters preferred the IHHS with
an idealist approach strengthened with dominant religious emotions and thoughts.

(H4) “The preferences of IHHS differ statistically and significantly based on class
grade. The mean value of preference is higher in the lower grades, and lower in the higher
grades.” This hypothesis was verified by the study results. According to the results,
there were significant differences regarding the class grade. The mean value of
preference was higher in the lower grades, and lower in the higher grades.
Furthermore, it was understood that the preference-related excitement of new
students faded away toward the further grades (see. Table 5).

(H5) “The preferences of IHHS differ statistically and significantly based on the
desired university departments. Despite the preferences of different departments, the most
impactful dimension regarding the preferences is learning the religious values and searching
for religious socialization.” The first section of this hypothesis was supported by the
study results except the dimension of teaching. Despite different preferences of
departments, the highest mean scores were found in the dimensions of learning the
religious values and searching for religious socialization, which was verified by the
study data. The test of this hypothesis indicated that the factors of religious values
and religious environment affected youngsters’ preferences (see: Table 6).
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Imam Hatip Lisesi'nde Egitim Géren Genglerin Okul
Tercihlerini Etkileyen Faktorler

Halil AYDINALP
Esra Nur ERIKOGLU
Oz
Aragtirma Imam Hatip Liseleri'nde okuyan dgrencilerin tercih sebeplerini gok
faktorli bir zeminde ele almaktadir. Dolayli gozlem metodu olarak arastirmada
anket teknigi kullanilmigtir. Istanbul’da dort ilcede ve bes Imam Hatip Lisesi'nde
toplam 600 6grenciyle saha arastirmas: yapilmak suretiyle aragtirma hipotezleri test
edilmistir. Faktdr analizi sonucu yedi faktorlii Imam Hatip Lisesi tercih 6lgegi
olusturulmus ve bu 6lcege dayali olarak tercihlerdeki farklilasmalar tespit edilmistir.
Tercih faktorleri aile, sosyal gevrenin yonlendirmesi, 0gretmen, dini degerlerin
Ogrenilmesi ve dini sosyallesme, {iniversite sinavlarina hazirlik imkanlar: ve kariyer,
din hizmetleri eksenli kariyer ile okulun fiziki ve kiiltiirel ortamidir. Tercihlerde en
etkili faktorler “dini degerlerin 6grenilmesi ve dini sosyallesme” ve “aile” olarak
tespit edilmistir. Tercihlerde yine ekonomi harig cinsiyet, sinif kademesi ve tercih
edilen {iniversiteye gore anlamli farkliliklar tespit edilmistir.
Anahtar Kelimeler: imam Hatip Liseleri, Ogrenci Tercihleri, Tercih Faktorleri.

Ozet

Arastirma Imam Hatip Liseleri’nde okuyan dgrencilerin tercih sebeplerini ¢ok
faktorli bir zeminde ele almaktadir. Dolayli gozlem metodu olarak arastirmada
anket teknigi kullanilmistir. Arastirma hipotezleri istanbul’da dort ilce ve bes Imam
Hatip Lisesi'nde 600 6grenciyle yapilan saha arastirmasinda test edilmistir. Faktor
analizi sonucu yedi faktorlii Imam Hatip Lisesi tercih 6lgegi olusturulmus ve bu
Olcege dayali olarak tercihlerdeki farklilasmalar tespit edilmistir. Tercih faktorleri
aile, sosyal gevrenin yonlendirmesi, 6gretmen, dini degerlerin dgrenilmesi ve dini
sosyallesme, {iniversite sinavlari hazirlik imkanlar: ve kariyer, din hizmetleri eksenli
kariyer ile okulun fiziki ve kiiltiirel ortamidir. Tercihlerde en etkili faktorler “dini
degerlerin 6grenilmesi ve dini sosyallesme” ile “aile” olarak bulunmustur.

Imam Hatip Liseleri, kapanma noktasindan smavla 6grenci alan bir noktaya
ulasan ve {izerinde siyasi tartismalarin eksik olmadig1 inisli ¢ikigh tarihi seriiveniyle
dikkat ¢eken egitim kurumlaridir. Talep yetersizligi ile talep patlamasi arasinda
gidip gelen bu okullarin tercih edilme siireci tarihsel olarak hep zamanin ve siyasetin
golgesinde sekillenmistir. Bu anlamda muhafazakar karakterini biiyiik oranda
koruyan Tiirk toplum yapisinda, mevcut siyasi otoritenin Islamci egilimlerinin de bir
tezahiirli olarak, ozellikle son doénemde IHL’lerin yatay olarak genisledigi
goriilmektedir. Aragtirma bu yatay genisleme siireci iginde modern IHL lerin tercih
sebeplerini ¢ok faktorlii bir zeminde ele almaya calismistir. IHL tercihi tek sebepli
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indirgemeci yaklasimlarla agiklanmayacak ¢ok yonlii bir sosyolojiye tekabiil
etmektedir. Tercih faktorleriyle ilgili ileri siirdiiglimiiz hipotezler, arastirma
bulgular: tarafindan su sekilde test edilmistir:

(H1) “Imam Hatip Lisesi tercih faktdrleri aile, sosyal gevre, 8gretmen, dini
degerlerin Ogrenilmesi ve dini sosyallesme, iiniversiteye hazirlik imkani, din
hizmetleri eksenli kariyer, okulun fiziki yapisi ve kiiltiirel faaliyetler seklinde
kurgulandiginda, dini degerlerin 6grenilmesi ve dini sosyallesme imkarn ile aile
etkisi tercihlerde bir birini takip eden temel faktorlerdir.” seklindeki hipotezimiz,
hem faktor analizi sonucu ortaya ¢ikan ortalamalar, hem de standart sapma puanlari
agisindan desteklenmistir. Cok faktorlii bir zeminde gergeklesen tercihlerde dinin
Ogrenilmesi ve aile faktorlerinin daha etkili oldugu sonucu tespit edilmistir. Boyutlar
agisindan  bakildiginda, kurguladifimiz hipotezi destekler mahiyette, tercih
sebeplerinde en yiiksek ortalamalar “dini degerlerin &grenilmesi ve dini
sosyallesme” ile “aile” boyutlarinda oldugu gozlenmistir. Dini degerlerin
Ogrenilmesi ve dini sosyallesme boyutu, genel toplamda bir puan farkla aile
boyutunun o6niindedir. Dolayisiyla tercihlerde bu okullarda dini derslerle beraber
diger derslerin Ogretilmesi, bireylerin inanglarm1 bu okullarda daha iyi
yasayabilecegini diisiinmesi, degerlerin Ogretilmesi icin en uygun ortam olarak
algilanmasi basat faktor olarak karsimiza c¢ikmaktadir. Smifsal ayirim, ekonomik
sermaye, ileriye doniik profan bir “gevirilebilirlik” giidiisiinden ziyade, tercihlerde
“dini idealizm” daha baskin bir sonug olarak tespit edilmistir. Bunu ¢ok az farkla bu
okullarin ailenin dindarhigina ve diigiince yapisina uygun olmasi, ailenin arzusu ve
onlarin mutlu edilmek istenmesi takip etmektedir. IHL tercihlerinde genel kariyer,
dini hizmetlerde kariyer, 6gretmen, iiniversiteye hazirlik, akraba ve komsularin
etkisi gibi faktorlerin dini egitim ve aile etkisinin golgesinde kaldig1 sdylenebilir.
Anlagilan THL ogrenciler tarafindan dini kimligin insas1 ve muhafazasi igin adeta
alternatifsiz okul olarak algilanmaktadir.

(H2) “Cinsiyete gore Imam Hatip Lisesi tercihlerinde istatistiki agidan anlamli
bir farklilasma vardir. Erkekler tercih boyutlarinda daha olumlu tutumlara
sahiptirler.” seklindeki hipotezimiz, iki boyut hari¢ biitiin boyutlarda istatistiki
acidan erkekler lehine anlaml farklihklar tespit edildigi igin, biiyiik oranda
dogrulanmistir. “Dini Degerin Ogrenilmesi ve Dini Sosyallesme” ile “Okulun Fiziki
Yapis: ve Kiiltiirel Faaliyetler” boyutlarinda cinsiyete gore istatistiki agidan anlaml
bir farklilik tespit edilmemistir. Dolayisiyla gengler bu iki boyutta daha benzer
tutumlara sahiptirler.

(H3) “Ekonomik duruma gore Imam Hatip Lisesi tercihlerinde istatistiki agidan
anlaml bir farklilasma yoktur. Sinifsal farklilik tercihlerde etkili bir faktor degildir.”
seklindeki hipotezimiz yine arastirma bulgularnn tarafindan dogrulanmistir.
Ekonomik duruma gore dgrencilerin THL tercihlerinde higbir boyutta istatistiki
acidan anlamlhi bir farklilasma olmadigi ortaya cikmustir. Genglerin siibjektif
zenginlik tanimlamalarina gore ekonomik durumlari ayrismaktadir; fakat bu
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ayrismaya paralel bir zihniyet farklilasmasi goriilmemekte, sinifsal farklilasma
tercihler agisindan kiiltiirel farklilasmay1 beraberinde getirmemektedir. Okullarin
ekonomik bir sermaye olarak goriilmekten ziyade; daha baskmn bir bigimde dini
duygu ve diislincelerle somutlasan bir idealizmle tercih edildigi tespit edilmistir.

(H4) “Smf kademesine gore Imam Hatip Lisesi tercihlerinde istatistiki acidan
anlamli bir farklilagma vardir. Tlk siiflarda tercih ortalamalari yiiksek, son siniflara
dogru diisiiktiir” seklindeki hipotezimiz arastirma bulgularnn tarafindan
dogrulanmistir. Tercih faktorlerinde smif kademesine gore anlamli farkliliklar
oldugu ortaya ¢ikmistir. Genel olarak ilk siniflarda tercih ortalamalar: yiiksek, son
siniflara dogru diismektedir.

(H5) “Okunmak istenen {iniversite boliimiine gore Imam Hatip Lisesi
tercihlerinde istatistiki agidan anlamli bir farklilasma mevcuttur. Farkli bolim
tercihlerine ragmen tercihlerde en etkili boyut dini degerlerin 6grenilmesi ve dini
sosyallesme arayisidir” seklindeki hipotezimizin ilk boliimii, 6gretmek boyutu harig
aragtirma bulgulari tarafindan desteklenmistir. Ikinci bolimii de farkli boliim
tercihlerine ragmen en yiiksek ortalamalar yine dini degerlerin 6grenilmesi ve dini
sosyallesme arayisinda tespit edildigi icin arastirma verileri tarafindan
dogrulanmistir. Bu hipotezin testi de tercihlerde dini degerler ve dini ortam
faktorlerinin genglerin tercihlerinde etkili oldugunu gostermektedir.

Factors Affecting School Preferences of Young People
Studying In Imam Hatip High School

Abstract

This research aims to outline the reasons why students studying at Imam Hatip
High Schools have preferred these schools. The survey technique was used in the
research as an indirect observation method. Research hypotheses were tested by
conducting field research with 600 students in four districts and five Imam Hatip
High Schools in Istanbul. As a result of a factor analysis, the seven-factor Imam Hatip
High School preference scale was created and differences in preferences were
determined based on this scale. Reasons for preference are family desires, social
environment, teacher qualifications, religious value education and religious
socialization, university exam preparation opportunities and career potentials,
religious services-based career possibilities and the physical and cultural
environment of the school. The most influential factors in preferences were found to
be “family” and “learning religious values and religious socialization”. Significant
meaningful differences were found in preferences according to gender, grade level
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and university choices and unmeaningful differences were found regarding
economic background.

Keywords: Imam Hatip High Schools, Student Preferences, Preference Factors.

Summary

This research aims to outline the reasons why students studying at Imam Hatip
High Schools (IHL) have preferred these schools. The survey technique used in the
research is indirect observation method. Research hypotheses were tested by
conducting field research with 600 students in four districts and five IHLs in Istanbul.
As a result of a factor analysis, the seven-factor Imam Hatip High School preference
scale was created and differences in preferences were determined based on this scale.
IHLSs are educational institutions that draw attention with their fluctuating historical
adventure, from the point when they were closed to the point where they accept
students with an entrance exam. The process of preferring these schools, which
continuously changes between a lack of demand and an explosion of demand, has
historically been shaped in the shadow of politics. In this sense, in the Turkish society
with its conservative character to a great extent, it can be seen that IHLs have
expanded horizontally, especially recently, as a manifestation of the Islamist
tendencies of the current political authority. The research has dealt with the reasons
for preference of modern IHLs on a multi-factor basis within this expansion process.
The preference of IHL corresponds to a multifaceted sociology that cannot be
explained by one-reason reductionist approaches. The hypotheses we put forward
about preference factors were tested by the research findings as follows:

(H1) “The main factors of preference for IHLs are “the opportunity to learn
religious values, the possibility of religious socialization and family influence." This
hypothesis is supported by both the averages resulting from the factor analysis and
the standard deviation scores. It was found that the desire to learn more about one’s
religion and family factors are more effective in preferences. In terms of dimensions,
supporting the hypothesis we have set up, the highest averages for preferences were
found in the dimensions of "learning religious values and socializing" and "family".
Learning religious values and religious socialization dimension is ahead of the family
by one-point difference in the overall total. Therefore, the predominant factor in our
preferences is the belief that individuals can learn and live their beliefs better in these
schools. Rather than economic expectation, “religious idealism” has been identified
as a more dominant outcome in preferences. This is followed by the fact that these
schools are suitable for the religiousness and the desire and mentality of the family.
It can be said that factors such as general career in IHL preferences, career in religious
services, quality of teachers, university preparation, the influence of relatives and
neighbors are overshadowed by the influence of religious education and family
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factors. Apparently, IHL is perceived by students as a school with no alternative for
the maintenance of religious identity.

(H2) “There is a statistically significant difference in IHL preferences according
to gender. Men have more positive attitudes in preference dimensions." Our
hypothesis that there were statistically significant differences in favor of males in all
dimensions except for two dimensions was substantially confirmed. There is no
statistically significant difference in terms of gender in the dimensions of "Learning
Religious Value and Religious Socialization” and "Physical Structure of the School
and Cultural Activities". Therefore, young people have similar attitudes in these two
dimensions.

(H3) “There is no statistically significant difference in the preferences of IHL
according to the economic situation. Class differences are not an effective factor in
preferences.” Our hypothesis has been confirmed by the research findings. It has been
revealed that there is no statistically significant difference in IHL preferences of
students according to their economic situation. The economic situations of the youth
differ according to their subjective definition of wealth; however, there is no
mentality differentiation parallel to this separation, and class differentiation does not
bring cultural differentiation in terms of preferences. Rather than being seen as an
economic capital; IHLs have been preferred more dominantly with an idealism
embodied by religious feelings and thoughts.

(H4) “There is a statistically significant difference in the preferences of IHLs
according to the grade level. The preference averages are high in the first grades and
low towards the last grades.” This hypothesis has also been confirmed by the
research findings. It was revealed that there are significant differences in preference
factors according to grade level. In general, preference averages are high in the first
grades and fall towards the last grades.

(H5) “There is a statistically significant difference in the reasons for preferring
IHLs according to the university department to be studied. Despite the choice of
different departments, the most effective dimension in preferences is “learning
religious values and seeking religious socialization.” The first part of our hypothesis
that the most effective dimension in preferences is the learning of religious values
and the search for religious socialization, despite the different department
preferences, is supported by the research findings. The test of this hypothesis shows
again that religious values and religious environment factors are effective in young
people's preferences.
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