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Dear Readers,

We are delighted to present you the November 2020 issue of The Journal of Limitless
Education and Research. Our journal has been published continuously by the Limitless
Education and Research Association (SEAD) since 2016.

The aim of our journal is to publish theoretical and applied studies in the field of
education and research, to share scientific information at national and international level,
to prepare an environment for the production of new information, to announce
innovations and to contribute to scientific production. For this purpose, priority is given
to qualified research and compilation studies.

The Editorial Board of our journal and the members of the Scientific Committee
consist of academicians who are experts in their fields. Our journal, which is getting
stronger with the valuable contributions of scientists, continues its publication life without
compromising its academic quality.

The Journal of Limitless Education and Research, published three times a year, is
scanned in various national and international indexes and receives many citations. Our
journal, which has a SOBIAD impact factor of 0.3 in 2019, will be published both in Turkish
and English as of this issue. Thus, it is aimed at reaching a wider audience.

Our journal will continue to meet with readers in the forthcoming issues as a
distinguished publication that includes articles on education and research as well as up-
to-date interdisciplinary academic studies.

We wish our journal to contribute to the scientific field, and thank all editors,
authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Simirsiz Egitim ve Arastirma Dergisinin Kasim 2020 sayisin1 sunmaktan biiyiik
mutluluk duyuyoruz. Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016
yilindan bu yana kesintisiz olarak yayinlanmaktadir.

Dergimizin amaci, egitim ve arastirma alaninda yapilan kuramsal ve uygulamali
calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde paylasmak, yeni
bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve bilimsel uretime katki
saglamaktir. Bu amacla nitelikli arastirma ve derleme calismalarina oncelik verilmektedir.

Dergimizin Editor Kurulu ile Bilim Kurulu uyeleri alaninda uzman akademisyenlerden
olusmaktadir. Bilim insanlarinin degerli katkilariyla giderek giiclenen Dergimiz, akademik
kalitesinden odun vermeden yayin hayatini surdlurmektedir.

Yilda (¢ say1 olarak yayinlanan Sinirsiz Egitim ve Arastirma Dergisi, cesitli ulusal ve
uluslararas1 dizeydeki indekslerde taranmakta ve cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, bu sayidan itibaren hem Tiirkce hem de ingilizce
olarak yayinlanacaktir. Boylece daha genis bir okuyucu kitlesine ulasmaya calisilmaktadir.

Dergimiz onilimiizdeki sayilarda, egitim ve arastirma alanina yonelik makalelerin
yani sira disiplinler aras1 giincel akademik calismalarin yer aldigi seckin bir yayin olarak
okuyucularla bulusmaya devam edecektir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkur ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Abstract: Primary school teachers, who carry out teaching services in the first four years
of primary schools, graduate by receiving education in the Faculties of Education and can be
appointed according to the KPSS exam results. Among the various courses they take during their
in-service training are General culture courses and Professional knowledge courses. Before the
implementation of the new Primary Teaching Undergraduate programs, Drama courses were
one of the compulsory courses and were taught in the third grades 4 hours a week. In addition,
there are different courses with the definitions of Drama in science education, Drama in Social
studies, Creative drama, Educational drama, which have been opened within the scope of
elective courses at different Universities. In Buca Education Faculty, there is an elective “Drama
practices in education” course in 4th grade. In this study, which was carried out as a case study,
it was examined which techniques and warm-up games the primary school teacher candidates
thought to use the most while applying drama in primary schools. The research was carried out
with volunteer students in one class in Dokuz Eylil University Buca Faculty of Education,
Department of Basic Education, Primary Teacher Education Department, where the researcher
studied elective drama courses in the spring semester of 2018-2019 academic year (N = 23). In
April, students were asked to answer an open-ended question as a composition. When they
were appointed to primary schools as a teacher, “Which warm-up games and drama techniques
do they consider to prefer?" were asked. They were asked to make five choices. These responses
were tabulated by subjecting them to content analysis. According to the findings obtained, pre-
service teachers stated that they thought of using the Consciousness corridor (N = 17), Split
screen (N = 12), Telephone calls (N = 9) and Gossip ring (N = 9) the most. Other findings and
suggestions were included in the study.

Keywords: Primary school teacher candidates, Drama techniques, Warm-up plays

Cited in: Hamurcu, H. (2020). Views of Fourth Year Primary School Prospective Teachers' Studying at Buca Education
Faculty on Drama Techniques. Buca Egitim Fakiiltesi Dérdiincii Sinifta Okumakta Olan Sinif Ogretmeni Adaylarinin
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1. Introduction

Classroom teachers, who carry out their teaching services in the first four years of
primary schools, graduate from Education Faculties and can be appointed according to their
KPSS results. Among the various lessons that teachers take during their pre-service training are
specialized field lectures, general culture lectures and vocational knowledge lectures. Before the
New Classroom Teaching Undergraduate programs began to be implemented (2018), Drama
courses were one of the compulsory courses and taught 4 hours per week in 3rd Grades. In
addition, there are different courses with the definitions of drama in science, drama in social
studies, creative drama, drama in education, which have been offered within the scope of
elective courses at different universities. In Buca Faculty of Education, there is an elective
"Drama Applications in Education" course in 4" Grade. (http://debis.deu.edu.tr/ders-

katalog/2016-2017/tr/tr_1117_1117_2157.html).

Although different meanings are derived from when the word ‘drama’ is stated, it is
known that this word originates from the Greek terms "Dran" and "Dranein", and means to do,
and to act (Mone, 2003: 8). As a method, drama can be used in theater, education of performing
arts and education. In studies related to drama, its definitions are found such as
educational/educational drama, creative drama, psycho-drama, and socio-drama etc. In this
current study, the definition of drama is adopted as a general usage and it is determined that it
includes a process of both creativity and educational elements. Although it is predicted that it
started earlier all over the world (1920s), it is known that it entered the 1938 curriculum in our
country and that books were even published in this field in the 1950s (Adiglizel, 2013: 148-252).
In widespread introduction of drama into the education process, the contributions of the
teachers, namely Tamer Levent and inci San in 1970s and 1980s are great. Since then, numerous
studies (i.e., theses, researches, symposiums, and workshops, etc.) have been carried out in our

country.

Especially in recent years, it is known that its use as a method in the education process
has become widespread. This process, which can be defined as the practices that enable the
child to be active in the education process, to think sophisticatedly, express themselves, and to
be creative by putting himself in the shoes of others (Publication by Anadolu University [AUY]
2016: 6), has been supported by various publications by the Ministry of National Education

(MoNE, 2003, 2004). As a result, the point reached is evaluated positively in terms of both the

262 The Journal of Limitless Education and Research, 5 (3), 261-284
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widespread use of the field and the drama method which enables learning through experiences

and creates an enjoyable environment.

Upon the search of literature, various studies such as the impacts of drama on success
and attitudes of students or prospective teachers, attitude towards drama, possible differences
according to gender, socialization and creativity are observed (Omeroglu, 1990; Ustiindag, 1997;
Sahin & Oktay, 1998; Kog, 1999; Okvuran, 2000; Selvi & Oztiirk, 2000; Aylik¢i Simsek, 2001;
Ozsoy, 2003; Tokgdz, 2003; Ozer, 2004; Sagirh & Giirdal, 2004; Unal, 2004; Ogur & Bagci Kilig,
2005; Duatepe & Akkus, 2006; Ozdemir & Ustiindag, 2007; Hamurcu, 2008; Sahbaz & Hamurcu,
2009; Kahyaoglu, Yavuzer & Aydede, 2010; Bas¢l & Giindogan, 2011; Altintas & Kaya, 2012;
Celikkaya, 2014; Karapinarli & Gorgen, 2014; Durdukoca, 2015; Saylan, Altintas & Kaya, 2016; ).
Additionally, in recent years there are also studies (Ozkan & Tugluk, 2018) revealing the positive
effects of drama in both primary and kindergarten levels in Turkish education (Sahin, 2018) and

also in Mathematics teaching.

Hamurcu (2018), who conducted a similar study on the benefits of drama with university
students, determined that prospective teachers identified the benefits of drama such as learning
with fun, activating the student, providing permanent learning, increasing creativity, being
applicable in different courses, and improving motivation. In addition, in this study, prospective

teachers emphasized that they would apply drama in their lessons.

Ultimately, in the light of all these studies the research question of this study is as
follows: Which of the warm-up games and drama techniques do the pre-service teachers think
to prefer in primary schools when they are appointed as a teacher? By this question posed to

the pre-service teachers, they were asked to make five choices with their reasons.
2.Method

In this study carried out in the form of a Case Study, which is one of the qualitative
research designs, which techniques and warm-up games that classroom prospective teachers
mostly think of using drama in primary schools were investigated. Thus, it is aimed to "define
and see the details that make up an event" (Bliylikoztlirk, Cakmak, Akgiin, Karadeniz & Demirel,
2008: 249-250). Only qualitative research model was utilized in the process. When the
prospective teachers were appointed, and as a teacher, they were asked which of the warm-up
games and drama techniques they would like to prefer in primary schools and five choices they
have. Content analysis was carried out on the answers given to the open-ended questions

applied to participant teachers through document analysis (Yildirim & Simsek, 2000: 155-175).

263 The Journal of Limitless Education and Research, 5 (3), 261-284
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2.1. Participants

The research was conducted with volunteer students from the Department of
Elementary Education, Department of Classroom Education at Buca Faculty of Education in
Dokuz Eylil University. The participants took elective drama courses in the spring semester of
the 2018-2019 academic year (N=23). Since ethics committee approval was not required for the
studies conducted at the university in the specified period, permission was not obtained. Six of
these participants are male and 17 of them are female. In April, an open-ended question was

posed to the participants and they were asked to answer them in composition.
2.2. Data Collection Tools

The answers given in words by the prospective teachers were read by the researcher
and the warm-up games and drama techniques they preferred were listed as in two themes
(Yildinm & Simsek, 2000: 155-175). In this process, the gender variable was also taken into
account. The obtained data was read by a second expert and its reliability was examined. It was
seen that there was a problem merely in two codes; consequently, it was determined that there
was .95 fit. This result was deemed sufficient to discuss the findings. In transferring the data to
the table, the frequencies according to gender are also specified. In the analysis process, the
preferences of these items were also listed, but they were not given because of the difficulty in

tabulation.
2.3. Application Process of Drama Practices

Drama practices lasted for one semester (14 weeks), and one week is allocated for the
exam since midterm exams took place on the 7th and 8th week of the semester and they are
done during class hours on the weekdays as in the schedule. In the first week, participants were
met and information was given about the course. In the first 3-4 weeks, a general theoretical
knowledge was repeated with the prospected teachers who had taken drama course in the
previous year and the applications to be done/planned were explained. Drama sessions in the
implementation process are generally planned in 3 stages. Sessions; 1) Warm-up and adaptation
exercises/games 2) Realized as the actual working process (improvisation and formations) 3)
Relaxation and evaluation. During the first 2 weeks of practice, the drama leader conducted the
sessions according to the plans he prepared and gave information to the prospective teachers

about the process where necessary.
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In the other weeks, the prospective teachers themselves planned creative drama
sessions in groups, both for the field teaching (Science, Turkish, Mathematics, Life studies
lessons, and so on in primary school) and in accordance with their own preferences and
managed the process by leading. Since the lessons are 90 minutes, the prospective teachers
made the planning accordingly and there was an evaluation process at the end of each session.
The leader personally participated in all the processes and took part in improvisation and games
when the number of participants was not sufficient. The comments made in the evaluations in
the drama processes were also sufficient in the emergence of this research. During a session in
April, the prospective teachers were given the above-mentioned question and asked to answer

it. The responses received from the prospective teachers were also analyzed as items.
3. Findings and Discussion

In this part of the study, the findings obtained through the analysis of the answers given
to the question are interpreted. The rankings in the table are considered appropriate in the light
of the explanations given in the analysis section. In the first table given below, the opinions of
the prospective teachers about which warm-up games they will prefer are given. In the table,
female is indicated as "f" and male as "m".

Table 1

Results of Analyses for the Classroom Prospective Teachers’ Opinions Regarding the Warm-up
Games They Consider Utilizing in Drama

Warm-up Games Participant (N)/Gender (fand m) Total
1 Games played with the ball (hame etc.) f 6
2 Newspaper folding 4f+2m 6
3 Mirror 3f 3
4 Creating a sculpture 3f 3
5 Adhesive papers 2f 2
6 Who started the action 2f 2
7 Trust pool 1f+1m 2
8 Attention training (with the body) 1f+im 2
9 Find your mate/match 1f+1m 2
10 Sing my songbird crow, sing 1f+1m 2
11 Fruit basket 2f 2
12 What s/he has 1f 1
13 Walking 1f 1
14 Who is the thief 1m 1
15 Grabbing a chair 1f 1
16 Streets and directions 1m 1
17 Hot-cold 1m 1
18 Corner grabbing 1f 1

As observed in Table 1, the exercises, that pre-service teachers think to utilize in the

warm-up and play/game process, which are the first stages of their drama work, differ
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considerably. As known, it is aimed to make a start to the drama with this stage, and it is tried
to make the participants and the leader fuse with each other. This process is also planned to
ensure that the individual gets used to the environment and feels ready physically and spiritually
for drama. As known, this process, which includes elements such as interpersonal meeting,

communication, trust and harmony, is planned and implemented by the leader (MEB,2003:42).

The process can be defined in different ways. For instance, while Ministry of National
Education (MoNE) (2004: 36) classifies warm-up activities as Walking, Running, and Sensing; in
MoNE (2003: 42-53) these activities are defined in threefold: a) physical warming, b) group

warming up, and c) warm-up practices to increase communication.

According to Adigiizel (2013: 109) who defines any creative drama session as in three
ways: |. Warm-up and preparation, Il. Animation, lll. “Evaluation-Discussion”, the purpose of
warm-up activity is to create a group dynamic and prepare them for the next stage. Body and

cognition work together in this process.

In general, the selection of warm-up games in accordance with the main work is
recommended for the process so that is could be effective. According to the findings obtained
from the study, the first places among the pre-service teachers to prefer warming up are found
to be games played with the ball (6), newspaper folding (6), mirror (3), creating sculpture (3). To
be less in number, adhesive papers, who started the movement, trust pool, attention training,
finding your mate, my songbird crow and fruit basket were among the warm-up activities stated

twice by two prospective teachers. Others on the list are mentioned only once.

Considering the afore-mentioned clustering among the 18 games here, it is observed
that there are exercises from each classification. It is revealed that pre-service teachers aim to
socialize, get acquainted, provide physical activity and confidence etc. during the warm-up
process. Although a limited number of warm-up exercises were mentioned, this situation was

found positive by the researcher.

However, for the researcher, the most striking finding on the list was Walking. This
exercise mentioned for warm-up exercises was underlined by only one prospective teacher.
However, leaders start with walking in many drama activities. The process could be initiated in
different ways such as walking fast or slowly, accompanied by music, on hot sand, on the
riverside, and/or on slippery stones, etc. According to the researcher, the fact that it was
mentioned by only one participant deduced that walking was considered as a general start

rather than a warm-up practice.
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In this part of the study, the opinions of the prospective teachers regarding which

techniques they would intend to use when appointed as teachers are presented in the table
below.
Table 2

Results of Analysis of Classroom Prospective Teachers' Views on Drama Techniques that They
Consider Using in Drama (N = 23)

Drama techniques Participants (N) / Gender (f and m) Total
1 Corridor of consciousness 13f+4m 17
2 Split screen 9f+3m 12
3 Telephone interviews 7f42m 9
4 Gossip ring of 9
5 Photo frame 3f+1m 4
6 Pantomime 2f4+2m 4
7 Flashback 3f 3
8 Hot chair 2f+1m 3
9 Improvisation 1f+2m 3
10 Role play 2f 2
11 Frozen image 1f+1m 2
12 Writing/writing letters in a role play 2f 2
13 Inner sound - outer sound 1f 1
14 Organizing a meeting 1f 1
15 Rituals im 1
16 Private propriety 1f 1
17 Interview 1f 1

As displayed in Table 2, prospective teachers stated that they thought of using 17 drama
techniques in total. Unlike warm-up activity, this table indicates that some techniques are

preferred by more participants rather than one individual.

For example, 17 of 23 participants stated that they would definitely use the Corridor of
Consciousness technique. This technique can be used in the decision-making process in a
dilemma faced by the main character (AUY, 2016: 72). Thus, it is aimed to help the person in the
game to take his final action in his decision. It is thought that the underlying reason for pre-
service teachers' determination of this technique is that they can guide students in thinking and

listening to different opinions about the problems they may encounter in their classes.

The second technique was Split screen (12 people). The feature of this technique is that
two scenes that take place in different time or place are designed and played together in a whole
(Adiglizel, 2013:402). Thus, the relations between two situations can be brought up for
discussion. This choice of teacher candidates is thought to stem from their desire to indicate

students the relationships between different events.

Thirdly, the technique chosen by nine prospective teachers was Telephone interviews.

In today's world where mobile phones have entered every aspect of our lives, this technique can
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be used for the development of the story in the drama process. As Adiglizel emphasized (2013:
401), information received via phone is important for guiding the process. Every interview, every
news or information can improve the fiction/story in the drama and be supportive in realizing
the process. It is thought that pre-service teachers' choice of this technique is a practical and

appropriate choice considering today's technology.

Similarly, another technique mentioned by 9 teacher candidates was the Gossip ring.
This technique can be used in the drama process to spread the events related to the role within
the group by exaggerating them, turning them into gossip, and thus creating conflict situations
(AUY, 2016: 72). In our society, there may be situations where people perceive or exaggerate
events differently in their family or workplaces. With this technique/sampling in drama, people
can encounter unnecessarily different situations that can be perceived unnecessarily (by acting
out/pretending to be). Thus, drama participants can empathize with the problem experienced
and view events from different angles. This is thought to be the underlying reason for pre-service

teachers to choose this technique.

Creating a photo frame and Pantomime techniques were specified by four prospective
teachers. It is noteworthy that both techniques are non-verbal. In the first, the participants
create a picture/photograph of a moment (AUY, 2016: 71), in the other, they portray an event,
thought or emotion with non-verbal movements (Adiglizel, 2013: 385). Both are based on body
language, gesture, and facial expression. As the reason for this preference of prospective
teachers, it is thought that it stems from the idea that their students have a skill to gain in

expressing themselves.

Techniques preferred by three prospective teachers were Flashback, Hot Chair and
Improvisation. In fact, it can be thought that improvisation is present in the whole drama and at
all times since as stated in 'the essence of drama is based on improvisation' (MoNE, 2004: 74).
In this process, a free act of creation is put forward as the patterns are not known beforehand,
and based on imagination. For this reason, pre-service teachers 'preference for improvisation is

thought to be important in encouraging students' creativity.

In the flashback technique, the present and past situations are exhibited in the game
created, and the relationship between the events is tried to be understood. As Adiglizel
emphasizes, this technique can provide the opportunity to establish a connection between the
past and the present and questioning of the reasons (2013: 374). Thanks to the use of this

technique, especially with young children, students can be helped to understand the
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relationship between causes or consequences of events. It is thought that the preference of

prospective teachers is up to this reason.

The hot chair technique is performed by the participants asking questions to the
character in the drama. In this process, it is important to manage the character well as thoughts,
values and behaviors can be questioned. Here character should be questioned, subjective
experiences and feelings towards the participant should not be asked. Adigiizel also emphasizes
that the limits in technique should not be exceeded (2013: 377). The researcher thinks that this
technique is more suitable for psychodrama sessions. He also elucidates that it is preferred by
only three prospective teachers. If not well implemented and managed, anxiety can be a source

of tension for primary school children.

The techniques preferred by two prospective teachers are Role Playing, Frozen Image
and Writing in Role. Participants’ role playing enables them to assume the identity of that role
and express themselves by revealing their creativity and body language. Similarly, they are
expected to write in accordance with the role they entered in writing in roles. This process is an
effective technique suitable for improving students' literacy skills (MoNE, 2004: 78-79). It is
thought that pre-service teachers' preferences are aimed at developing these skills in their

students.

In the frozen image technique, the participants create still, silent, non-verbal images
with their own bodies during the drama (Adigiizel, 2013: 379). Hence, they give their message
to the group. This created image should be understandable by other people. At this point, the
use of body language, gestures and facial expressions gains importance. It is thought that the
reason why this technique is preferred by the prospective teachers is the development of their

above-mentioned skills.

Finally, the techniques preferred by merely one prospective teacher are inner sound-
outer sound, Organizing a Meeting, Rituals, Private propriety, and Interviewing. Among the
reasons why these techniques are preferred by a smaller number of prospective teachers is
thought to be caused by some difficulties experienced during the animations -in the
implementation process. For example, interpersonal adaptation difficulties were experienced in
the inner voice technique, and in the private property technique, the participants had problems

in setting up a game to bring the character to life.

However, rituals, organizing a meeting and interviewing techniques were successfully

applied in drama sessions. It is thought that the low number of preferences is due to the opinions
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of pre-service teachers that other techniques can be applied more easily at primary school level

and they can gain more skills.
3.1 Conclusion and Suggestions

As a result, after the drama studies carried out with the teacher candidates, their
opinions about which drama techniques they would utilize were discussed above. To summarize
briefly, the first five drama techniques that prospective teachers think of using in their lessons
when they become teachers are found to be "Corridor of consciousness, Split screen, Telephone
interviews, Gossip ring and Photo frame". Similarly, in the Warm-up games they plan to use, the
ranking is observed as "Games played with the ball, Newspaper folding, Mirror, Creating a
sculpture and Adhesive paper". Nonetheless, studies in the literature are generally observed to
focus on the effects of drama on different areas (Okvuran, 2000; Selvi & Oztiirk, 2000; Ozsoy,
2003; Tokgdz, 2003; Ozer, 2004; Sagirh & Giirdal, 2004; Unal, 2004; Ogur & Bagci Kilig, 2005;
Duatepe & Akkus, 2006; Ozdemir & Ustiindag, 2007; Hamurcu, 2008; Sahbaz & Hamurcu, 2009;
Kahyaoglu, Yavuzer & Aydede, 2010; Basci & Glindogan, 2011; Altintas & Kaya, 2012; Celikkaya,
2014; Karapinarh & Gorgen, 2014; Durdukoca, 2015; Saylan, Altintas & Kaya, 2016; Sahin, 2018;
Ozkan & Tugluk, 2018). In many of these studies, the effects of drama for teaching certain areas
were examined, while in some parts the effects of attitudes etc. on different variables were
discussed. In a study he conducted with pre-service teachers, Hamurcu (2018) accentuates the
benefits of drama and whether or not it is used. According to the results obtained, they
emphasized the benefits of teacher candidates such as learning with fun, activating the student,
providing permanent learning, increasing creativity, being applicable in different lessons, and
improving motivation and they also stated that they would like to use it when they become

teachers in the future.

The findings obtained have limited applicability to the general population since this
study was carried out in an education faculty and with a very limited number of pre-service
teachers (N = 23), and it is based on only qualitative data. However, the findings gain meaning
when it is considered that prospective teachers also reveal their willingness to apply drama in
their lessons. In the light of the findings, it can be said that prospective teachers perceive the

contributions of drama to our lives/students.

The data of this study will not be discussed once again here as they are discussed in
detail under each table. However, in general, due to the content of the drama, it can be

highlighted that it is an appropriate method to support creativity, collaboration, communication
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and critical thinking, which are among the 21st century skills. It is thought that the warm-up
activities, games and drama techniques that the prospective teachers plan to use were

determined in accordance with this purpose.

In the light of the findings obtained from this research, the following recommendations

are given below:

1. The study was conducted with a limited number of prospective teachers. Therefore,
the generalizability of the available findings is also limited. It may be suggested that
similar studies be carried out with more pre-service teachers from different
departments.

2.  With new researches, especially the effects of drama on individuals' knowledge and
skills in different directions can be examined (Attitudes towards refugees,
multiculturalism, communication skills, social skills, democratic attitudes, self-
perceptions, empathy skills, professional competence, attitudes towards the

teaching profession, etc.).

Information note: A brief summary of this study was presented as an oral presentation
at the "International Symposium on Active Learning- ISAL 2019" organized by the Active Learning
Association and TED Adana College between September 06-08, 2019, but was not published in
full text.
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1. Girig

ilkokullarin ilk dért yilinda 6gretmenlik hizmetlerini yiritmekte olan Sinif gretmenleri
Egitim Fakultelerinde egitim alarak mezun olmakta ve KPSS sonuglarina gore
atanabilmektedirler. Ogretmenlerin hizmet 6ncesi egitimleri boyunca aldiklari gesitli dersler
arasinda; Alan dersleri, Genel kiltir dersleri ve Meslek bilgisi dersleri yer almaktadir. Yeni Sinif
Ogretmenligi Lisans programlari uygulanmaya baslamadan énce (2018) Drama dersleri zorunlu
derslerden biri olup 3. Siniflarda haftada 4 saat olarak okutulmaktaydi. Ayrica farkl
Universitelerde se¢cmeli dersler kapsaminda agilmis olan Fen bilgisinde drama, Sosyal bilgilerde
drama, Yaraticl drama, Egitimde drama tanimlamalariyla farkli derslerde bulunmaktadir. Buca
Egitim Fakiltesi'nde de 4. Sinifta segcmeli olarak “Egitimde Drama Uygulamalar” dersi yer

almaktadir (http://debis.deu.edu.tr/ders-katalog/2016-2017/tr/tr_1117_1117 2157.html).

Drama dendiginde farklh anlamlar ¢ikarilsa da bu kelimenin Yunanca “Dran” ve “Dranein”
terimlerinden kok aldigi ve yapmak, etmek, eylemek anlamina geldigi bilinmektedir (MEB,
2003:8). Bir yontem olarak drama tiyatroda, sahne sanatlari egitiminde ve 06gretimde
kullanilabilmektedir. Drama ile ilgili calismalarda egitici/egitsel drama, yaratici drama, psiko-
drama, sosyo-drama vb. tanimlamalara rastlanmaktadir. Bu ¢alismada genel kullanim olarak
drama tanimi benimsenmis ve icinde hem yaraticiigi hem de egitsel 6geleri iceren bir sireci
icerdigi belirlenmistir. Tum dinyada daha erken tarihlerde basladigi 6ngorilse de (1920’ler)
Ulkemizde 1938 programina girdigi, 1950’ler de bu alanda kitaplar yayimlandig bilinmektedir
(Adigiizel, 2013: 148-252). Egitim siirecine yaygin olarak girisinde ise Tamer Levent ve inci San
hocalarin 1970 ve 1980’li yillarindaki katkilari buyudktir. O tarihten gliniimize Glkemizde bu
alanda sayisiz calismalar (tezler, arastirmalar, sempozyumlar, calistaylar, atélyeler,vb.)

gerceklestirilmistir.

Ozellikle son yillarda da egitim siirecinde bir yéntem olarak kullaniminin yayginlastig
bilinmektedir. Cocugu egitim sirecinde aktif kilan, ¢cocugun kendisini baskalarinin yerine
koyarak, ¢ok yonlii distinmesini, kendini ifade edebilmesini ve yaratici olmasini saglayan
uygulamalar olarak tanimlanabilen (Anadolu Universitesi Yayini [AUY] 2016:6) bu siire¢ Milli
Egitim Bakanhgi tarafindan da cesitli yayinlarla desteklenmistir (MEB, 2003 ve 2004). Sonug
olarak gerek alanin yayginlasmasi ve gerekse de 6gretimde yaparak-yasayarak o6grenmeyi
saglayan ve eglenceli bir ortam olusmasina olanak saglayan bu yontem agisindan ulasilan nokta

olumlu olarak degerlendirilmektedir.
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Alan yazin incelendiginde; dramanin 6grencilerin veya 6gretmen adaylarinin dersteki
basari ve tutumlarn (zerine, dramaya yonelik tutuma, cinsiyete gore olasi farkliliklara,
sosyallesmeye, vyaraticilik vb. yonelik etkilerine iliskin ¢esitli arastirmalarin  yapildig
gorilmektedir (Omeroglu, 1990; Ustiindag, 1997; Sahin ve Oktay, 1998; Kog, 1999; Okvuran,
2000; Selvi ve Oztiirk, 2000; Aylikci Simsek, 2001; Ozsoy,2003; Tokgdz, 2003; Ozer, 2004; Sagirh
ve Giirdal, 2004; Unal, 2004; Ogur ve Bagci Kilig, 2005; Duatepe ve Akkus, 2006; Ozdemir ve
Ustlindag, 2007; Hamurcu, 2008; Sahbaz ve Hamurcu, 2009; Kahyaoglu, Yavuzer ve Aydede,
2010; Bascl ve Gindogan, 2011; Altintas ve Kaya, 2012; Celikkaya, 2014; Karapinarli ve Gorgen,
2014; Durdukoca, 2015; Saylan, Altintas ve Kaya, 2016; ). Ayrica son yillarda ilkokul ve anaokulu
diizeyinde gerek Tirkce 6gretiminde (Sahin, 2018) ve gerekse de Matematik 6gretiminde
dramanin olumlu yéndeki etkilerini gdsteren arastirmalar da (Ozkan ve Tugluk, 2018)

bulunmaktadir.

Universite 6grencileriyle drama’nin vyararlarina yénelik benzer bir calismayi
gerceklestiren Hamurcu (2018) 6gretmen adaylarinin drama’nin eglenerek 6grenmek, 6grenciyi
aktif kilmak, kalici 6grenmeyi saglamak, yaraticiligi artirmak, farkl derslerde uygulanabilir olmak,
motivasyonu gelistirmek vb. gibi yararlarini belirlediklerini tespit etmistir. Ayrica bu ¢alismada

O0gretmen adaylari dramayi derslerinde kullanacaklarini da vurgulamislardir.
Sonug olarak tiim bu ¢alismalarin isiginda bu arastirmanin sorusu;

“Ogretmen adaylarinin atandiklarinda bir 8gretmen olarak ilkokullarda “Isinma oyunlari
ve drama tekniklerinden hangilerini tercih etmeyi disiindiikleri” olmustur. Ogretmen adaylarina

yoneltilen bu soruda nedenleriyle birlikte bes tercihte bulunmalari istenmistir.
2. Yontem

Nitel arastirma desenlerinden biri olan Durum Calismasi seklinde yiritilen bu
arastirmada sinif 6gretmeni adaylarinin ilkokullarda drama uygularken en ¢cok hangi tekniklerden
ve Isinma oyunlarindan yararlanmayi dislndikleri incelenmistir. Boylece “bir olayr meydana
getiren ayrintilari tanimlamak ve gérmek” amaclanmaktadir (Blylkoztiirk, Cakmak, Akgin,
Karadeniz ve Demirel, 2008: 249-250). Siirecte sadece nitel arastirma modelinden
yararlanilmistir. Ogretmen adaylarina atandiklarinda, bir 6gretmen olarak ilkokullarda “Isinma
oyunlari ve drama tekniklerinden hangilerini tercih etmeyi distindikleri” sorulmus ve bes
tercihte bulunmalari istenmistir. Dokiiman analizi yolu ile 6gretmen adaylarina yoneltilen agik
ucglu soruya verilen cevaplar lizerinde igerik analizi gergeklestirilmistir (Yildirim ve Simsek, 2000:

155-175).
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2.1 Galisma grubu

Arastirma Dokuz Eyliil Universitesi Buca Egitim Fakiiltesi, Temel Egitim Bélimdi, Sinif
Egitimi Anabilim dalinda, 2018-2019 6gretim yili bahar doneminde segmeli drama derslerini alan
1 subedeki gonilli 6grencilerle yuratilmustir (N=23). Belirlenen dénemde Universitede yapilan
¢alismalar igin etik kurul onayi istenmediginden izin alinmamigtir. Bu katilimcilarin 6’si erkek,
17’si ise kadindir. Nisan ayinda 6grencilere acik uclu bir soru yoneltilerek onlardan kompozisyon

olarak cevaplamalari talep edilmistir.
2.2 Verilerin analizi

Ogretmen adaylarinin yazdiklari cevaplar arastirmaci tarafindan okunarak tercih ettikleri
Isinma oyunlari ve drama teknikleri 2 tema olusturacak sekilde listelenmistir (Yildirim ve Simsek,
2000: 155-175). Bu siirecte cinsiyet degiskeni de gbz 6nline alinmistir. Elde edilen veriler ikinci
bir uzman tarafindan okunarak glivenirligi incelenmistir. Sadece 2 kodlama da sorun oldugu

gorilmus ve sonug olarak .95 diizeyinde bir uyum oldugu belirlenmistir.

Ulasilan bu sonuc bulgularin tartisiimasi icin yeterli goriilmustir. Verilerin tabloya
aktarilmasinda cinsiyete gore frekanslari da belirtilmistir. Analiz sirecinde 6gretmen adaylarinin
bu maddelerin kaginci tercihleri oldugunun da dékimi yapilmis ancak tablolastirmada zorluk

yaratmasi nedeniyle verilmemistir.
2.3 Drama ¢alismalarinin uygulanma siireci

Drama uygulamalari bir ddnem boyunca siirmus (14 hafta) olup ara sinav uygulamalari
dénemin 7-8. haftalarinda ve ders saatinde yapildigi icin 1 hafta sinava ayrilmistir. ilk hafta derste
ogrencilerle tanisma yapilmis ve dersin islenisi hakkinda bilgi verilmistir. Bir dnceki yil yil drama
dersi almis olan 6gretmen adaylari ile ilk 3-4 hafta genel bir teorik bilgi tekrari yapilmis ve
yapilacak/planlanacak uygulamalar agiklanmistir. Uygulama slrecindeki drama oturumlari genel
olarak 3 asamali olarak planlanmistir. Oturumlar; 1-Isinma ve uyum calismalari/oyunlar 2- Asll
calisma sireci (dogaclama ve olusumlar) ile 3. Rahatlama ve degerlendirme sireci olarak
gerceklestirilmistir. ilk 2 uygulama haftasinda drama lideri kendi hazirladig planlara gore
oturumlari yonetmis ve gerekli yerlerde 6gretmen adaylarina siirecin isleyisine ait bilgiler

vermistir.

Diger haftalarda ise 6gretmen adaylari kendileri gruplar halinde gerek alan 6gretimine
yonelik (ilkokuldaki Fen, Tirkce, Matematik, Hayat bilgisi vb. dersleri) gerekse de kendi

tercihlerine uygun olarak yaratici drama oturumlari planlamislar ve liderlik yaparak stireci
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yonetmislerdir. Dersler 90 dakika oldugundan 06gretmen adaylari buna gore planlamayi
yapmislar ve her oturumun sonunda mutlaka bir degerlendirme siireci yer almistir. Lider tim
slreglere bizzat katilmis ve katihmcilarin sayilari yeterli olmadig durumlarda dogaglama ve
oyunlarda da yer almistir. Drama sireclerinde yapilan degerlendirmelerde dile getirilen
yorumlar da bu arastirmanin ortaya cikisinda etkili olmustur. Nisan ayinda bir oturum siirecinde
adaylara yukarida belirtilen soru verilmis ve cevaplamalari istenmistir. Adaylardan maddeler

halinde alinan cevaplar da analize tabi tutulmustur.
3. Bulgular ve Tartisma

Calismanin bu bolimiinde soruya verilen cevaplarin analizi ile elde edilen bulgular
yorumlanmaktadir. Tablodaki siralamalarin analiz béliminde verilen agiklamalarin i1s1ginda ele
alinmasinin uygun oldugu distnitlmektedir. Asagida verilen ilk tabloda 6gretmen adaylarinin
hangi 1sinma oyunlarini tercih edeceklerine yonelik gorusleri yer almaktadir. Tabloda kadin
ogretmen adaylari “k” ile erkek 6gretmen adaylari ise “e” ile gosterilmistir.

Tablo1

Sinif Ogretmeni Adaylarinin Dramada Yararlanmay: Diisiindiikleri Isisnma Oyunlarina iliskin
Goriislerinin Analiz Sonuglari (N=23)

Isinma oyunlari 0. Aday sayisi/Cinsiyet (k ve e ) Toplam
1 Topla oynanan oyunlar (isim vb.) 4k+2e 6
2 Gazete katlama 4k+2e 6
3 Ayna 3k 3
4 Heykel olusturma 3k 3
5 Yapiskan kagitlar 2k 2
6 Hareketi kim baslatti 2k 2
7 Guven havuzu lk+le 2
8 Dikkat calismasi (viicutla) 1lk+1e 2
9 Esini bul/eslesme 1k+le 2
10 Ot kusum &t 1k+le 2
11 Meyve sepeti 2k 2
12 Nesi var 1k 1
13 Yirime 1k 1
14 Hirsiz kim le 1
15 Sandalye kapmaca 1k 1
16 Caddeler ve sokaklar/yonler le 1
17 Sicak-soguk le 1
18 Kose kapmaca 1k 1

Tablodan da goritlebilecegi gibi 6gretmen adaylarinin drama c¢alismalarinin ilk asamasi
olan Isinma ve oyun slrecinde kullanmayi dusandikleri alistirmalar oldukga farkliliklar
gostermektedir. Bilindigi gibi bu asamayla dramaya bir baslangic yapmak amacglanmakta,
katihmcilarin ve liderin birbirleriyle kaynasmalari saglanmaya calisiilmaktadir. Bu silire¢ ayni

zamanda bireyin ortama alismasini ve kendini fiziksel ve ruhen dramaya hazir hissetmesini de
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saglamaya yonelik planlanmaktadir. Bilindigi gibi; bireyler arasi tanisma, iletisim, gliven ve uyum

gibi 6geleri iceren bu siireg lider tarafindan planlanir ve uygulanir (MEB, 2003: 42).

Sure¢ farkli sekillerde tanimlanabilmektedir.  Ornegin; MEB (2004: 36) isinma
galismalarini Yiirime, Kosma, Duyumsama olarak siniflamakta iken MEB’te (2003: 42-53) ise bu
calismalar “a. fiziksel 1Isinma, b. grubun birbirine 1sinmasi ve c. iletisimi artirici isinma galismalari”

olarak tanimlanmistir.

Bir yaratici drama oturumunu ‘l. Isinma ve hazirlik, 1. Canlandirma, IIl. Degerlendirme-
Tartisma’ olarak tanimlayan Adigilizel’e (2013: 109) gore de i1sinmada amag bir grup dinamigi

olusturmak ve bir sonraki asamaya hazirlik yapmaktir. Bu stirecte beden ve zihin birlikte calisir.

Genel olarak, 1Isinma oyunlarinin ana ¢alismaya uyumlu bir sekilde secilmesi stirecin etkili
olmasinda 6nerilen bir durumdur. Calismadan elde edilen bulgulara gore 6gretmen adaylari
Isinma ¢alismalarindan en fazla tercih edecekleri arasinda ilk siralarda Topla oynanan oyunlar
(6), Gazete katlama (6), Ayna (3), Heykel olusturma (3) yer almaktadir. Daha az sayida olmak
Uzere ise; Yapiskan kagitlar, Hareketi kim baslatti, Gliven havuzu, dikkat calismalari, esini bulma,
ot kusum 0Ot ve meyve sepeti ise 2’ser 6gretmen adayinca belirtilen 1sinma calismalarindan

olmustur. Listedeki digerleri ise sadece birer kez bahsedilmistir.

Buradaki 18 oyun arasinda yukarida belirtilen gruplamalar dikkate alinirsa her siniftan
alistirmalarin yer aldigi gorilmektedir. Ogretmen adaylarinin 1sinma siirecinde kaynasmays,
tanismayi, fiziksel hareketliligi, gliven saglamayi vb. hedefledigi gériilmektedir. Bu durum her ne
kadar sinirli sayida isinma alistirmalarindan bahsedilmis olsa da arastirmaci tarafindan olumlu

bulunmustur.

Ancak arastirmaci icin listedeki en dikkat ¢ceken bulgu Yirliime olmustur. Sadece bir
O0gretmen adayi tarafindan isinma ¢alismalari icin bu alistirmadan bahsedilmistir. Oysa bircok
drama calismasina liderler yiriime ile baslamaktadir. Hizli, yavas, muzik esliginde, kizgin kumda,
nehir kenarinda, kaygan taslarda vb. farkl sekillerde yiriinerek sirece giris yapilabilmektedir.
Sadece bir kisi tarafindan bahsedilmesi arastirmaciya gére yirimenin bir 1sinma ¢alismasi

olmasindan ziyade genel bir baslama olarak kabul edildigini distindlrmustdr.

Calismanin bu béliminde de 6gretmen adaylarinin 6gretmen olarak atandiklarinda
hangi darama tekniklerinden yararlanmayi distndiklerine yonelik gorisleri yer almaktadir.

Asagidaki tabloda elde edilen bulgular sunulmaktadir.
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Tablo2
Sinif Ogretmeni Adaylarinin Dramada Yararlanmay: Diisiindiikleri Drama Tekniklerine iliskin
Goriislerinin Analiz Sonuglari (N=23)

Drama teknikleri 0. Aday sayisi/ Cinsiyet (k ve e) Toplam
1 Biling koridoru 13k+4e 17
2 Bolinmus ekran 9k+3e 12
3 Telefon goriismeleri 7k+2e 9
4 Dedikodu halkasi 9k 9
5 Fotograf karesi 3k+le 4
6 Pantomim 2k+2e 4
7 Geriye donis 3k 3
8 Sicak sandalye 2k+1e 3
9 Dogaglama 1k+2e 3
10 Rol oynama 2k 2
11 Donuk imge lk+1e 2
12 Rol iginde yazma/ mektup yazma 2k 2
13 i¢c ses- dis ses 1k 1
14 Toplanti diizenleme 1k 1
15 Ritleller le 1
16 Ozel miilkiyet 1k 1
17 Roportaj yapma 1k 1

Tablo 2’den de gorildiglu gibi 6gretmen adaylar toplam 17 drama tekniginden
yararlanmayi diisiindiklerini belirtmislerdir. Issnmadan farkli olarak bu tablo da bazi tekniklerin

daha fazla kisi tarafindan tercih edildigi gorilmektedir.

Ornegin 23 ogretmenden 17’si Biling koridoru teknigini mutlaka kullanacagini
belirtmistir. Bu teknik ana karakterin karsilastigi bir ikilemde karar alma siirecinde
kullanilabilmektedir (AUY, 2016: 72). Boylece oyundaki kisiye alacagi kararda yardimci olmak
hedeflenmektedir. Ogretmen adaylarinin bu teknigi belirlemesinin altinda yatan nedenin
siniflarinda karsilasabilecekleri sorunlarda 6grencilere diisinmede ve farkl gorisleri dinlemede

yol gosterebilmesinin oldugu disliniilmektedir.

ikinci sirada yer alan teknik ise Bélinmiis ekran olmustur (12 kisi). Bu teknigin 6zelligi
farkli zaman ya da yerde gecen iki sahnenin bir bitlnllik iginde bir arada tasarlanarak
oynanmasidir (Adigizel, 2013: 402). Boylece iki durum arasindaki iliskiler tartismaya
acilabilmektedir. Ogretmen adaylarinin bu se¢iminin de 6grencilere farkli olaylar arasindaki

iliskileri gosterebilme isteginden kaynaklandigi diisiintilmektedir.

Ugiincii olarak 9 6gretmen adayinca segilen teknik ise Telefon gériismeleri olmustur. Cep
telefonlarinin hayatimizin her alanina girdigi ginimiizde bu teknik drama siirecinde 6ykinin
gelisimi icin kullanilabilmektedir. Adiglizel’in de (2013: 401) vurguladigi gibi telefon araciligi ile
gelen bilgiler silireci yonlendirmede 6nemlidir. Her gorlisme, her gelen haber ya da bilgi

dramadaki kurguyu/6ykuyu gelistirebilir ve slreci gerceklestirmede destekleyici olabilir.
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Ogretmen adaylarinin bu teknigi secmesinin giiniimiiz teknolojisi diistiniildiigiinde pratik ve

uygun bir tercih oldugu disiiniilmektedir.

Benzer sekilde 9 6gretmen adayinca belirtilen diger bir teknik te Dedikodu halkasi
olmustur. Bu teknik drama siirecinde rolle ilgili olaylarin grup icinde abartilarak, dedikodu haline
dondstirilerek yayllmasi ve boylece ¢atisma durumlarinin yaratilmasinda kullanilabilmektedir
(AUY, 2016: 72). Toplumumuzda kisilerin aile veya isyerlerinde olaylari farkl algiladigl ya da
abarttig durumlar yasanabilmektedir. iste dramadaki bu teknikle/ 6rneklemelerle insanlarin
gereksiz yere farkl algilanabilen durumlarla karsilasmalari (canlandirmalari /...mis gibi yapilarak)
saglanabilmektedir. Boylece drama katilimcilari yasanan sorunla ilgili empati kurabilmekte ve
olaylara farkli agilardan bakabilmektedirler. Ogretmen adaylarinin bu teknigi secmesinin altinda

yatan nedenin bu oldugu disiniimektedir.

Fotograf karesi olusturma ve Pantomim teknikleri ise dorder 6gretmen adayi tarafindan
belirtilmislerdir. Her iki teknigin de sdzsiiz olmasi dikkat cekicidir. ilkinde katilimcilar bir anin
resmini/fotografini olusturmakta (AUY, 2016: 71), digerinde ise s6zsiz hareketlerle (Adiglizel,
2013: 385) bir olay, dustince ya da duyguyu canlandirmaktadirlar. Her ikisi de vicut dili, jest ve
mimiklere dayanmaktadir. Ogretmen adaylarinin bu tercihinin nedeni olarak; 6grencilerinde
kendilerini ifade etmede kazanmalari gereken bir beceri oldugu dislincesinden kaynaklandigi

distnulmektedir.

Uger dgretmen adayinca tercih edilen tekniklerde Geriye donis, Sicak sandalye ve
Dogaclama olmustur. Aslinda dogaclamanin dramanin biitiininde ve her an var oldugu
distndlebilir. Clinkl ‘dramanin 6z dogaclamalara dayanir’ (MEB, 2004: 74). Bu slirecte kaliplari
onceden belli olmadan; hayal gliciine dayal bir sekilde, 6zgiir bir yaratma eylemi ortaya
konulmaktadir. Bu nedenle 6gretmen adaylarinin dogaglama tercihinin 06grencilerin

yaraticiliklarini tesvik etmede 6nemli oldugu distnilmektedir.

Geriye donis tekniginde ise olusturulan oyunda simdiki ve gecmisteki durumlar
sergilenerek, olaylar arasinda iliski kurulmasi, anlasilmasi saglanmaya calisilir. Adiglizel’ in de
vurguladigi gibi bu teknik ge¢mis ile simdi arasinda baglanti kurma, nedenleri sorgulama olanagi
saglayabilir (2013: 374). Ozellikle kiiciik yas grubu cocuklariyla bu teknigin kullaniimasi
sayesinde; Ogrencilerin olaylarin nedenleri veya sonuglari arasindaki iliskiyi anlamalarinda

yardimci olunabilir. Ogretmen adaylarinin tercihinin bu nedene bagli oldugu diisiiniilmektedir.

Sicak sandalye teknigi dramadaki karaktere katilimcilar tarafindan sorular sorulmasi

seklinde gergeklestirilir. Bu slrecte karakterin distnceleri, degerleri, davranislari
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sorgulanabilecegiicin iyi yonetilmesi 6nemlidir. Burada karakter sorgulanmali, katilimciya dontik
O0znel yasantilar, duygular sorulmamalidir. Adigiizel’ de teknikte sinirlarin asilmamasina vurgu
yapmistir (2013: 377). Arastirmaci bu teknigin psikodrama oturumlarina daha uygun oldugunu
disliinmektedir. Sadece 3 6gretmen adayinca tercih edilmesini de 6nemli bulmaktadir. Eger iyi

uygulanmaz ve yonetilemezse ilkokul ¢agindaki cocuklar igin kaygi, gerilim kaynagi olabilir.

ikiser 6gretmen adayinca tercih edilmis olan teknikler de Rol oynama, Donuk imge ve
Rol icinde yazmadir. Katilimcilarin rol oynamasi; o role ait kimlige biirinmeleri ve yaraticiliklarini,
beden dillerini ortaya koyarak kendilerini ifade edebilmelerini saglamaktadir. Benzer sekilde rol
icinde yazmada da girdikleri role uygun olarak yazmalari beklenmektedir. Bu siire¢ 6grencilerin
okuma yazma becerilerini gelistirmeye elverisli ve etkili bir tekniktir (MEB, 2004: 78-79).
Ogretmen adaylarinin tercihlerinin 6grencilerinde bu becerileri gelistirmeye yonelik oldugu

distnilmektedir.

Donuk imge tekniginde ise, katilimcilar drama sirasinda kendi bedenleri ile hareketsiz,
sessiz, sozsliz gorlntuler olustururlar (Adiglizel, 2013: 379). Boylece gruba mesajlarini verirler.
Olusturulan bu imge diger kisilerce anlasilabilmelidir. Bu noktada beden dili, jest ve mimiklerin
kullanimi dnem kazanmaktadir. Ogretmen adaylarinca bu teknigin tercih edilmesinin nedeni

olarak onlarin yukarida bahsedilen becerilerinin gelistiriimesi oldugu distintilmektedir.

Son olarak sadece birer dgretmen adayinca tercih edilen teknikler ise; i¢ ses-dis ses,
Toplanti diizenleme, Ritiieller, Ozel miilkiyet ve Réportaj yapma olmustur. Bu tekniklerin daha
az sayida 6gretmen adayinca tercih edilmesinin nedenleri arasinda canlandirmalar sirasinda -
uygulama siirecinde- yasanan bazi zorluklardan kaynaklandigi diisiiniilmektedir. Ornegin i¢ ses
tekniginde kisiler arasi uyum zorluklari yasanmis ve 6zel miilkiyet tekniginde de katilimcilar

karaktere can vermede oyun kurmada sorun yasamislardir.

Ancak ritteller, toplanti diizenleme ve roportaj yapma teknikleri drama oturumlarinda
basariyla uygulanmistir. Tercih sayisinin azhiginin 6gretmen adaylarinin diger tekniklerin ilkokul
diizeyinde daha rahat uygulanabilecegi ve daha fazla beceri kazandirabilecegine yodnelik

gorislerinden kaynaklandigi disliniilmektedir.
3.1 Sonug ve oneriler

Sonug olarak 6gretmen adaylariyla gergeklestirilen drama ¢alismalari sonrasinda onlarin
hangi drama tekniklerinden yararlanacaklarina yonelik gorisleri yukarida ele alinmistir. Kisaca

Ozetlenecek olursa 6gretmen adaylarinin 6gretmen olduklarinda derslerinde yararlanmayi
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dislindukleri drama teknikleri arasinda ilk bes sirayi; “Biling koridoru, Bolinm{s ekran, Telefon
gortismeleri, Dedikodu halkasi ve Fotograf karesi” almaktadir. Benzer sekilde kullanmayi
planladiklari Isinma oyunlarinda ise siralama “Topla oynanan oyunlar, Gazete katlama, Ayna,
Heykel olusturma ve Yapiskan kagitlardir”. Oysa; alan yazindaki calismalarda genellikle dramanin
farkli alanlara yénelik etkileri Gizerinde duruldugu gérilmektedir (Okvuran, 2000; Selvi ve Oztiirk,
2000; Ozsoy, 2003; Tokgdz, 2003; Ozer, 2004; Sagirh ve Giirdal, 2004; Unal, 2004; Ogur ve Bagci
Kilig, 2005; Duatepe ve Akkus, 2006; Ozdemir ve Ustiindag, 2007; Hamurcu, 2008; Sahbaz ve
Hamurcu, 2009; Kahyaoglu, Yavuzer ve Aydede, 2010; Basci ve Glindogan, 2011; Altintas ve
Kaya, 2012; Celikkaya, 2014; Karapinarl ve Gorgen, 2014; Durdukoca, 2015; Saylan, Altintas ve
Kaya, 2016; Sahin, 2018; Ozkan ve Tugluk, 2018). Bu ¢alismalarin birgogunda belli alanlarin
O0gretimine yonelik dramanin etkileri incelenirken bir boliminde ise tutumlar vb. farkl
degiskenler (izerindeki etkileri tartisilmistir. Ogretmen adaylari ile yirittigu arastirmada
Hamurcu (2018) dramanin vyararlari ve kullanip kullanmadiklarini ele almistir. Elde edilen
sonuclara gore; 6gretmen adaylarinin drama’nin eglenerek 6grenmek, 6grenciyi aktif kilmak,
kalicit 6grenmeyi saglamak, vyaraticiigi artirmak, farkli derslerde uygulanabilir olmak,
motivasyonu gelistirmek vb. gibi yararlarini vurgulamislar ve ileride 6gretmen olduklarinda

kullanmayi istediklerini de belirtmislerdir.

Bu ¢alisma bir egitim fakiiltesinde ve oldukga sinirli sayida 6gretmen adayi (N=23) ile ve
sadece nitel verilere dayanilarak gergeklestirildiginden; elde edilen bulgularin genel evrene
genellebilirligi sinirhdir. Ancak 6gretmen adaylarinin dramayi derslerinde uygulamaya yonelik
istekliligini de ortaya koydugu disliniildigiinde bulgular anlam kazanmaktadir. Bulgularin
Isiginda 68retmen adaylarinin dramanin hayatimiza/ 6grencilerimize olan katkilarini algiladiklari

soylenebilir.

Bu calismanin verileri her tablonun altinda ayrintili olarak tartisildigi icin burada bir kez
daha tartisiimayacaktir. Ancak genel olarak bakildiginda dramanin icerigi nedeniyle; 21.ylzyl
becerileri arasinda yer alan yaraticilik, isbirligi, iletisim ve elestirel dislinmeyi desteklemekte
uygun bir ydntem oldugu soylenebilir. Ogretmen adaylarinin kullanmay planladiklari 1sinma

¢alismalari, oyunlar ve drama tekniklerinin de bu amaca uygun belirlendigi diistinGlmektedir.
Bu arastirmadan elde edilen bulgularin isiginda da asagidaki 6nerilerde bulunulmaktadir,

1. Calisma sinirli sayida 6gretmen adayiyla gergeklestirilmistir. Bu nedenle ulasilabilen
bulgularin genellebilirligi de sinirhidir. Benzer arastirmalarin  farkli anabilim

dallarindaki daha fazla 6gretmen adayi ile gergeklestirilmesi dnerilebilir.
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2. Yeni yapilacak arastirmalarla 6zellikle dramanin bireylerin farkh yondeki bilgi ve
becerileri Gzerindeki etkileri incelenebilir (Siginmacilara yonelik yaklasimlar, ¢ok
kalttrllak, iletisim becerileri, sosyal beceriler, demokratik tutumlari, benlik algilari,
empati kurabilme becerileri, mesleki yeterlilik, 6gretmenlik meslegine yonelik

tutumlar, vb.).

Bilgilendirme notu: Bu galismanin kisa bir 6zeti 06-08 Eylil 2019 tarihleri arasinda Etkin
Ogrenme Dernegi ve TED Adana Koleji isbirligiyle diizenlenen ‘International Symposium on
Active Learning- ISAL 2019’ da soOzli bildiri olarak sunulmus ancak tam metin olarak

yayimlanmamistir.
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