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To support good education for young gifted children, needed teachers who have a 
strong character, in terms of principles, professionalism, and identity. If the teachers 
who teach these gifted children have weak characters, either because of internal or 
external factors, then the resulting education is not optimal. One of the important 
factors that must be considered is the teacher's identity. The topic of empowering 
teacher's identity in young gifted education has less attention from researchers even 
though this theme is essential to study. This study aims to determine the problems 
faced by private school teachers in young gifted education, how it impacts their 
professional identity crisis, and what strategies proposed to strengthen their identity 
crisis? Research conducted a qualitative approach. Data were collected through open 
questionaries distributed to 45 teachers. After data analyzed qualitatively, the researcher 
goes to choosing 16 teachers involved in the Focus Discussion Group (FGD) for 
deepening the theme and data validity. This study revealed that teachers of private 
elementary schools face many problems, which in turn losing their teacher's 
professional identity. Three types of teachers concerning identity crisis were founded. 
Most of them vulnerable to change their teacher's professional identity. Strategies to 
empower their identity crisis as professional teachers proposed. 
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Introduction 
The study of teacher professional identity has received much attention from researchers lately. The results of 

Izadinia's review of 29 studies showed variations in background, theory, methods, and outcomes (Izadinia, 2013). 

Cattley (2007) examined eight teachers to find out what elements were considered the most influential in the 

development of their professional identity. He found that teachers shape their professional identity through 

reflective methods. Wenger (1998) explained that teachers develop professional identity through learning 

communities. When a person becomes a member of a particular community, he will learn all about teacher's 

properties from interaction and collaboration with community members. A new teacher, when entering the 

professional community, will recognize, adapt, and collaborate with his colleagues to learns how to strengthen his 

professional identity (Franzak, 2002). Several existing studies are still differencing from opinions among researchers 

on how the teacher's professional identity formed and how efforts to strengthen it carried out. There are also a few 

studies that look at the teacher identity crisis and the factors that influence it. 

Being a teacher is a noble identity. Therefore it has been a lot of people who are proud to be teachers or work as 

teachers. In some developing countries, such as Indonesia, teachers are highly valued for their existence (Rahadian, 

2018). They are respected by the community and place teachers in the middle to high social strata, depending on 

their professional level (Saat, 2014). Because of this, universities that open majors in education are always in high 

demand by students who have just graduated from high school. Besides, when the government opens job vacancies 
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as teachers at all levels of public education, it is always in demand by thousands of people who register themselves 

as public teacher candidates (Ardyani, 2014). 

Many factors encourage someone interested in becoming a teacher. Fajardo Castaneda (2011)  explains three 

factors encourage students interested in becoming teachers; family factors, teacher factors, and foreign language 

factors. Bergmark et al. (2018) found four reasons someone was interested in becoming a teacher; (re)creating the 

caring school, creating a desirable (professional) life, fostering the upright human being, and forming valuable 

knowledge. Gomes et al. (2017) found four causes for someone interested in becoming a teacher; emotional 

gratification, teaching-learning, demand for professionals, and valuation of the profession. Sinclair (2008) also 

revealed two factors driving to be a teacher; altruistic and intrinsic factors. In terms of classical reasons, Lortie 

(2002) suggests five factors driving a person to become a teacher; (1) interpersonal relations (2) teaching as 

priesthood (3) continuity (4) material benefits, and (5) compatibility of time. Pop and Turner (2009) explain some 

motivational typologies of being a teacher: identity, belief, opportunities, and emotion. 

But lately, along with the times and technology development, the teaching profession has become less desirable 

(Hamid, 2017). Many factors that caused a decrease in the interest of the younger generation to become teachers. 

Gomes et al. (2017) described seven factors that caused decreasing the interest in becoming a teacher lately; poor 

reward, social devaluation, teachers stress and health, violation in school, workload, and the absence of a parent in 

the formation of their springs. Valle (2006) described four factors why teacher's careers are less desirable by the 

community: (1) the future of teacher profession uncertainty; (2) poor salaries; (3) limited possibilities for personal 

ascension; (4) uncomfortable working condition. 

The most dominant factor that caused children to be no longer interested in the teaching profession is the salary 

factor (Barbosa, 2014). Children today in choosing a business, give priority to financial factors or salary than other 

factors related to identity, belief, and emotion. Professionals whose jobs are light and well-paid are more attractive 

than those of teachers who considered to have heavy work with low salaries (Tartuce et al. 2010). Therefore, 

becoming a teacher in primary school is difficult when viewed from those factors. Authorities must pay more 

attention to them to be able to survive in carrying out their profession and do their jobs well, especially private 

elementary school teachers who carry the most significant burden with a smaller salary.  

There is no single definition that can explain the meaning of identity entirely. Some existing definitions describe 

the identity differently depending on which point they define the word identity. Cambridge Dictionary defines 

identity as the qualities of a person or group that makes them different from others or the reputation and 

characteristics of a person or organization that makes the public think of them in a particular way (Dictionary, 

2008). While Abbott (2000) defines identity as the condition of being a particular person or thing, or the set of 

characteristics by which a person or thing is definitively recognizable or known. There are many other similar 

definitions raised by experts in the meaning of identity. However, of the many definitions, it can be concluded that 

identity is a set of qualities of characters of people or groups of people that makes them different from others, and 

people recognize them because of those characteristics. 

Identity is personal and social. Personal identity means a character that is realized by someone through a long 

process of experience and understanding of what experience so that self-awareness formed about who he is. In 

contrast, social identity is the identity given by the community because of his role in society so that others give him a 

character following that role (Bergmark et al. 2018b, pp. 23–24). 

By this definition, teachers' identity means a set of characteristics possessed by someone because of the 

experience they have and realizes that he is a teacher. Socially, teacher identity is the identity given by the 

community to someone because of his role as a teacher in the community. Based on the above definition, the 

process of forming teacher identity is rational, negotiated, enacted, transforming, constructed, and transitional 

(Miller, 2008). Teacher identity is not a fixed property (Beijaard, 2019) that is directly owned by someone, but a 

process that evolves and changes according to experience through classroom practice, professional consolidation 

and experiential knowledge (Fajardo Castaneda, 2011). Because the teacher's identity is rational and negotiated, it 

can weaken and strengthen depending on the factors that surround a person in undergoing his job as a teacher. This 

process is influenced by social, cultural, and socio-political contexts that develop where a teacher works and lives 

(Tsui, 2003). 

The identity is a process formed through a long process, both personal and social (Bergmark et al. 2018a). If the 

elements support, the formation of identity will strengthen and vice versa if the supporting elements weaken 

(Wenger, 1998). Emotions affect the weakening or strengthening of identity (Day & Leitch, 2001). Because identity 
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is a process of social transactions, a teacher identity crisis is very likely to occur in a teacher (Bolívar et al. 2014; 

Mcdougall, 2010). The factors of social, cultural, technological, economic, and information change lead to increased 

diversity in society, especially in developing countries. These factors affect changes in a person's identity until that 

identity maintained or changed (Gee, 2001). 

Young Gifted Education and Teachers’ Identity Crisis 

The teacher is an essential factor in determining educational goals and objectives (Hill et al. 2019). They help 

students in shaping character, determining life values, moral values, and social values (Batu, 2010). Teachers also 

play a role in selecting learning experiences, determining learning methods or strategies, and being behavioral 

models for young gifted students (McKinney et al. 2008). They need teachers who understand their characteristics 

and direct them on the right path. Therefore not all teachers can teach talented students. Gifted children have 

tremendous potential to be either positive or negative (Johnsen, 2004). The handling determines this they get during 

their growth and development, both in their families, schools, and the communities where they live. They are 

superior seeds that are ready to grow and develop into extraordinary people, depending on the environment in 

which they are grown and how they are treated. If they are mistreated and not under their characteristics, they may 

react with anger, hatred, or resentment towards the teacher or school (Honeck, 2012). 

Gifted children need the right environment to grow and develop. They need to strengthen their achievements to 

be confident in their creative work. An unresponsive environment discourages creative enthusiasm, and harsh 

criticism can kill a sensitive child's creative efforts. On the other hand, excessive and non-selective Praise is less 

meaningful. Creative individuals value appropriate judgment. Praise for quality work and positive, constructive 

criticism support the growth of creative abilities and self-confidence (Geake & Gross, 2008). 

Not all teachers can be guides for gifted children. Only teachers with unique abilities can become mentors for 

talented children. Among the characteristics of qualified child teachers are being democratic, friendly and paying 

attention per person, patient, broad interest, pleasant appearance, fair, impartial, have a sense of humor, behave 

consistently, pay attention to children's problems, flexible, use of awards and exams, and exceptional proficiency in 

teaching a specific subject (Ford & Trotman, 2001). 

Maker (1982) divides gifted child teachers' characteristics into philosophical, professional, and personal. This 

philosophical characteristic is important because the way teachers view education impacts their approach to 

teaching. For example, teachers who believe that gifted education in special class programs or special schools create 

an elite group will approach such programs with negative feelings and a lack of enthusiasm for talented programs. If 

teachers see giftedness as high intellectual potential, creativity, and high achievement, they will approach gifted 

children in terms of strengths and focus on the subject matter. In contrast to teachers who view giftedness as 

covering individual strengths and weaknesses, their teaching situations are centered on individually gifted students. 

Teacher professional characteristics can be developed through in-service training, such as using group dynamics 

skills, techniques, and advanced strategies in certain subjects, providing inquiry training, and understanding 

computer science (Jahangir et al. 2012). The characteristics of teachers who successfully work with gifted children 

are teachers who can understand and accept themselves, have a sensitivity to others, have intellectual interests above 

average, and are responsible for their behavior and its consequences. Other characteristics of gifted child teachers 

are empathy, tolerance, originality, enthusiasm, and self-actualization (Ford & Trotman, 2001). Other findings 

suggest that teachers who are judged to be highly effective in working with gifted students prefer abstract themes 

and concepts, are open and flexible, and value logical analysis and objectivity. Results suggest that teacher 

personality and cognitive style may play a role in his or her effectiveness in teaching gifted students (Mills, 2003). 

Success in developing gifted children depends on teachers' necessary skills, strong personalities, and clear 

identities. Teachers' deficient professional identity leads to low performance and quality. Therefore, schools and 

governments have to strengthen gifted children's teachers' identities to make them able to carry out their duties 

properly. Strengthening programs must be carried out through various programs to make teachers feel proud of 

their identity and carry out their full responsibility assignments. 
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Figure 1. 
Young Gifted Student Emprovement and Teacher’s Identity Empowerment 

Research Problem 
The teacher professional identity crisis in this study is to identify what social factors can influence the erosion of the 

teacher's professional identity when dealing with the realities of life. Based on the concept of social construction 

above, the identity formed through individual and social processes, it is assumed that the teacher's identity is also 

formed through the process (Bergmark et al. 2018a). Therefore, when the supporting elements for the formation of 

a teacher's professional identity increase, the identity will survive and strengthen. Conversely, if there are other 

factors that interfere with the existence of a teacher's professionalism identity, there will be an identity crisis in them 

and they will experience the diversity of identities (Gee, 2001) then, in turn, it will make them not concerned in 

carrying out their profession as a teacher. 

Empowerment needed to maintain and to strengthen teachers' professional identity (Herbert, 2012). How is the 

reinforcement done? Some studies explain, reinforcement is done through critical reflection (Msila, 2013), 

technology (Aust & Padmanabhan, 1994), professional learning (Dempster et al. 2017; Townsend & Bayetto, 2020), 

action research, collaboration, and facilitation (Lambirth et al. 2019). However, most of these studies look at it from 

the perspective of leadership or management alone. Rare research that efforts to strengthen the professional identity 

of teachers from the teacher's perspective itself, especially from the private teacher's community. 

Teachers of young gifted student in schools, need to have strong characters to carry out their profession as 

teachers without being bothered by feelings of hesitation in doing their duties. If this steadiness decreases, teachers 

feeling as a teacher so that they are not serious in carrying out their duties and results in the low quality of education 

provided. Therefore, the teacher's identity must be cared for and maintained by the leaders of educational 

institutions to maintain the quality of education, especially for gifted children.  

This research's primary purpose is to explore the problems faced by young gifted student teachers and their 

impact on their identity crisis as professional teachers. To make it easy on developing the idea, the issue of research 

divided into three research question below: 

 What are the factors causing the identity crisis for young gift education teachers?  

 What is their typology when viewed from an identity crisis?  

 What strategies need to be taken by policymakers to strengthen these teachers' identity crises as professional 

teachers? 

Method 
Research Model 

This research uses a qualitative approach. The focus of qualitative research is on understanding and interpreting 

other people's social world by accessing their lived experiences (Mason, 2002). The study investigated the perception 

of private elementary school teachers on the problems they face in experiencing their profession and how it impacts 

on their professional identity. It explored the ways teachers in elementary school carry out their duties as teachers 

and their satisfaction in carrying out that task. In the next stage, it explained whether their experiences, feelings, and 
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perceptions of their work affect their professional identity as teachers. It also explored teachers' beliefs about the 

possibility of changing identities when they couldn't solve the problem related to their teacher’s profession.  

Participants 

Participants in this study were teachers who were continuing their master's studies at the UIN Maliki Malang 

Indonesia. They come from various provinces and cities in Indonesia. However, because not all participants were 

private school teachers, the researchers selected only those who taught in private primary schools. From our 

selection results, the researchers got 45 teachers from private elementary schools and then determined as 

participants in this study. Of the 45 teachers, 18 are females and 27 are male teachers. Their working period ranges 

from 2 to 15 years, but most of them have spent more than five years in private primary school. 

Data Collection and Validity 

Data were collected through interviews and open questionaries. The first step researcher distributes the open 

questions to all participants with begun with asking them the demographic questions such as school name, teacher’s 

status, tenure, and age. In addition, a number of questions related to the focus of the study were asked in the form 

of open questions, so that participants could answer them freely. From the results of the open questionnaire, the 

answers were analyzed to find the important points to be followed up at a more detailed stage. To confirm the data, 

the researcher formed a Focus Discussion Group (FGD) (Kitzinger, 1995) by selecting 16 teachers as their 

representatives to be used as key informants as well as to confirm the validity of the data. In the FGD, the 

researchers began by conducting interviews with them, each person taking approximately 10-15 minutes related to 

the problems of teacher identity and the possibility to make changes to the teacher's identity if there is a better offer. 

The interview was voice recorded and the results were transcribed. After the interview process is completed, the 

researcher and the participants continue with a discussion related to the research findings. 

Data Analysis 

To analyze the data, the answers to the questionnaires and transcripts of the interview read repeatedly to understand 

and find the meaning behind the statement. The coding process carried out to mark important points deduced from 

the statement (Gibbs, 2007). Some codes found are related to each other to find the categories and cultural themes 

(Huberman & Miles, 2002). The research process in the study shown in Figure 1. 

 
Figure 2. 
Process of Data Analysis 

In general, the process of data analysis in this study was carried out in three stages. First, familiarization. At this 

stage, the researcher seeks to familiarize his selves with the data through multiple readings of the transcripts. From 

the reading, if the researcher finds important points that interest the researcher, he will code it which in turn will be 

interpreted according to the context. Second, analyzed into categories and themes. Thematic analysis is an iterative 

process involving several stages of categorizing and filtering the data in order to identify and extract dominant 

themes. In this step, researcher tried to relate one code and others to find out the relation between one and other 

meaning. Researcher also compared responses with other responses in the transcripts and bring the subject together 

when he sees the same meaning unit, comparing responses with emergent categories or themes, and then comparing 

categories or themes with other themes. The third, synthesis. In this step researchers investigated each of the themes 

to consider whether any could be combined with others of a similar nature (Creswel, 2009). 
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Results 
After going through the data analysis process, the researcher found important points related to the research 

objectives. In general, the findings of this study and data validity can be illustrated in Table 1 below. 

Table 1.  
General Finding and Data Validity 

Theme Participants Categories Triangulation/FGD 

Problems 
erodding 
teachers 
identity 

P1,P2,P6,P7,P9,P12,P23,P16,P18,P20,
P21,P22,P25,P26,P28,P31,P33,P35,P3,
P41,P45 

Low salary 
MDM, WKS, PBD, ASD, 
MPA, PAD, WAB, PJS, 
KPL, WMB 

P2,P3,P5,P8,P9,P14,P18,P22,P26,P29,
P32,P37,P42,P45 

School high standard 
KMS, WMD, PAD, WMB, 
SDL, PJS, KPD 

P1,P3,P4,P5,P6,P8,P11,P13,P17,P19,P
20,P25,P29,P33,P34,P38,P41,P42,P44 

Changing of policy 
PBD, SDL, PAD, MPA, 
KMS, PAC, KPL 

P2,P5,P6,P7,P9,P11,P18,P19,P23,P25,
P30,P32,P34,P38,P40,41,P42,P45 

Huge of jobs 
KMS, MDM, WKS, PJS, 
MNM, WAB 

P2,P3,P5,P6,P7,P9,P11,P15,P18,P21,P
22,P24,P27,P29,P31,P36,P37,P40,P41,
P43,P44 

Time management: 
administration, 
academic, and family 

PDB, PAD, KPL, MPA, 
PAC, STW 

Converting 
to other 

provision 

P1,P2,P4, 
P6,P8,P9,P12,P13,P16,P18,P21,P22,P2
6, P28,P31,P33,P35,P36,P41,43,P45 

Yes, I will take other 
provision and leave 
teaching provision 

WKS,MDM,PAD,ASD,PJ
S,KMS,WMB,KPL 

P3,P5,P10,P15,P17,P20,P23,P29,P34, 
P38,P40,P44 

Yes, I will take other 
provision but not to 
leave teaching 

PDB,PAC,MNM,WAB 

P7, 
P11,P14,P19,P24,P25,P27,P30,P32,P37
,P39,P42 

No, I will not leave 
teaching whatever 

MPA,STW,MPA 

Steps of 
empowerm

ent 

P1,P3,P6,P8,P9,P11,P23,P16,P18,P19,
P21,P22,P25,P26,P28,P31,P33,P34,P36
,P41,P45 

Improving teachers 
welfare 

WKS, ASD, MPA, PAD, 
WAB, PJS, KPL, WMB, 
PBD 

P1,P2,P3,P4,P7,P9,P13,P18,P21,P25,P
29,P33,P37,P42,P44 

Supporting teachers 
to improve 

WAB,KMS, WMD, PAD, 
WMB, SDL, PJS, KPD 

P2,P3,P4,P5,P7,P8,P11,P13,P16,P19,P
20,P25,P29,P32,P34,P38,P41,P42,P45 

Facilitating teachers 
need 

PAD, PBD, SDL, MPA, 
WKS,MDM, KPD 

P1,P4,P5,P6,P7,P9,P11,P18,P19,P23,P
23,P30,P32,P34,P36,P40,41,P42,P44 

Peer teaching 
PAD,ASD,PJS,KMS,WMB
,KPL,KMS, PAC 

 
Theme 1: Factors Affecting Teachers Identity Crisis 
When teachers asked about the problems they face while becoming teachers in private primary schools, they provide 

varied responses. However, after an in-depth analysis, their answers can generally be summed up into the table 

below: 

Table 2. 
The Content Analysis of Gifted Students’ Teacher Views on Factors Affecting Teachers’ Identity Crisis 

Theme 1: Factors affecting teachers identity crisis 
Codes f 
Salary 9 
High-grade standard 7 
Policy changing 7 
Huge jobs 6 
Time management 6 

The biggest problem faced by private elementary school teachers in carrying out their duties as teachers is low 

salary. Most of them get salaries below the regional minimum wage. Some of them even get a salary half of the 
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regional minimum wage because the education institutions where they work unable to provide the standard salary 

set by the government. 

We love teaching and are proud to be teachers. Nevertheless, there is a little problem that sometimes disturbs our 
enthusiasm for wor. Many of us earn less than the regional minimum wage. Although there is a government 
certification program, this program has not yet reached all teachers in schools (p.5) 

Although the schools have received operational assistance from the government, the assistances are not 

sufficient to pay their teachers a standard salary. The government certification program is quite helpful, but the 

program has not touched all private teachers in private educational institutions. Even according to them, the 

number of participants in the certification program tends to decrease in number from year to year and it becomes 

increasingly difficult to follow. This problem related to the high standard of subject assessment. For private school 

teachers, setting high assessment standards is a crucial problem, because student input into private institutions is 

mostly low and comes from underprivileged families.  

Indeed the school gets operational funding from the educational office, but it is only sufficient for functional education, 
and the school cannot spend it entirely to pay teachers. (P.6) 

To achieve the minimum grade target set by the school or government, teachers must try their best. However, 

due to the low quality of inputs and the lack of available supporting facilities and low parental support, the task of 

these private teachers is getting heavier.  Private elementary school teachers complain that education policies change 

from year to year. When the leader change, the policies change which is sometimes not in line with the previous 

policies.  

Another issue important to mention is changing government policies. When the Minister of Education changes, the 
system will change. They are easy to say and make orders. At the same time, those of us at the bottom feel confused 
about translating their new policies (P.2) 

Whereas a new government policy is effective after five years, starting from the process of design, socialization, 

testing, training, and implementation. Private schools always get the last turn in the process of socialization until 

implementation. When they have been given training and are ready to implement the policy, suddenly the new 

government replaces the policy again with a new policy that is different. 

Private elementary school teachers also complained about the many teacher assignments, ranging from teaching 

assignments, task correction, guidance, and making reports. The tasks were not completed in school. Many of them 

have to bring home the work to be completed at home. If not done, their work will increasingly accumulate and 

eventually not finished. This situation often makes teachers stressed and exhausted, both physically and 

psychologically. 

Another issue that I think is important to explain is the changing government policies. If the Minister of Education 
changes then change the policy. They are easy to say and make orders. While those of us at the bottom feel confused 
translating their new policies. This is hard for us. (P.21) 

Many jobs bring us to finish our work at home because we don't have enough time to do it at school. We have to 
teach in the class, correct student work, prepare SAP, and make daily, weekly, and monthly reports (P.12). 

The school working hours set by the school or government are clear, starting at 7.00-3.00 PM. However, due to 

the large number of tasks, they have difficulty arranging time between administrative, teaching and family matters. 

Teachers are not only required to complete educational tasks, but they are also required to complete administrative 

tasks daily, weekly, monthly, and so on. For a married teacher, the tasks are getting heavier because sometimes they 

have to complete tasks at home mixed with family tasks. 

Theme 2: Typology of Teacher Relating to Identity Crisis 
The second problem that the researcher asked the private elementary school teachers was about the possibility of 

professional teacher’s identity change. Asked about this problem, their responses varied. Most of them answered 

possible, some others answered impossible, and the rest answered conditional. In general, according to our analysis, 

they can be classified into three groups; idealist, partialist, and opportunist. 

Some quotations of teacher’s opinions about teachers’ possibility to identity change as follows; 

Teaching is a good job, and we need a decent salary. If there is a job with a better salary, I would better move to work 
there (P.7). I choose to teach because I don't have another choice to do (P.3). The salary is essential; nonetheless, we 



Muslimin                                                                              Journal for the Education of Gifted Young Scientists 8(4) (2020) 1427-1438 

 

 1434 

will keep teaching whatever and even if we don't receive any wages, because teaching is a noble work and worship. 
(P.14). If told to leave teaching, it is hard for me. But if asked whether it is possible to leave the teaching profession to 
other professions, maybe, but I will keep teaching if there is time, even if not paid (P.23). Some of my friends finally 
resigned from teaching and chose another job that he thought was better. But life is a choice. He has the right to make 
his own choices (P.25). 

For opportunist teachers, they are ready to change the teaching profession to others if the new profession gave a 

higher salary than their previous job. They feel the salary from teaching is not enough to meet the needs of their 

lives and family. Therefore, if there is a better opportunity outside the teaching profession, they are ready to pick it 

up to change their destiny for the better.  

While idealist teachers, they would not leave the teaching profession whatever. For them, teaching is not an 

option but an obligation. Salary is not the only goal in choosing a profession as a teacher. They chose the teaching 

profession because teaching is worship. While others argued that they will not leave teaching because they enjoyed 

it, teaching is their passion and pleasure that can’t be replaced by other jobs. About the lack of salaries they do not 

care, because they can find other ways outside of teaching.  

 
Figure 3.  
Teachers Possibility to Identity Change 

For partialist teachers, they would change the teaching profession to another one with the condition that they 

were still allowed to teach. Really they cannot leave teaching at school, but because of economic demands, they are 

willing to give up their teacher's profession to get a higher salary. Even so, they will still look for free time to teach 

when they have the opportunity to do. 

Theme 3. Steps of Empowerment: Teachers Voices 
The researcher also asked participants what suggestions they recommended for the authorities to solve their 

problems relate to their profession. Answering this question, varied answers emerge from the participants which the 

researcher concluded them into four themes: (1) Improving teacher's welfare, (2) Supporting teachers to improve, 

(3) Facilitating teacher's need, and (4) Peer teaching. 

 

 
Figure 4.  
Steps of Professional Teachers Identity Empowerment 

Some quotations of teacher’s opinions about teachers’ identity empowerment as follows; 

Idealist

• Impossible to change  teachers 
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• Sallary is not every thing
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The government should improve teachers' welfare to bring them to better work environments (P.23). A good salary 
will motivate us to improve our performance. The authorities should note this point in their primary program 
(p.14). We hope the government cares more by improving teachers' quality in primary schools (p.8). Scholarships in 
the Master Program are necessary for teachers because new knowledge will improve their performance (p16).  We need 
to go forward, but our facilities are limited. School and government should support our facilities for our progress. (P.2) 
Senior and junior teachers sometimes have a communication gap. The peer teaching program is essential for helping 
junior teachers overcoming their problems (P.24).  

Private teachers in primary schools emphasize teacher welfare in the first place because it is the main problem 

faced by most private teachers in primary schools in Indonesia. The low salary they get from school every month 

makes them not excited about carrying out their profession as elementary school teachers.  

They hoped the government would pay attention to this problem so that they would be more enthusiastic about 

working. They also hope the government supports teachers to improve. During this time the government has been 

supporting the development of teachers, but it is still limited to guidance through supervision by a relatively small 

number of regional supervisors. Each supervisor is in charge of all subject teachers in one sub-district area, 

sometimes with more than 50 teachers that make supervision becomes less effective. They proposed that support 

should be more on improving the quality of human resources through training, empowerment, and improvement of 

higher education levels. 

Private teachers in primary schools suggest that the government and the authorities provide adequate facilities 
for the interests of teachers, such as teaching facilities, supporting facilities such as the internet, computers, and 
books that support teaching assignments. If the facilities are fulfilled they can carry out their duties better.  

Although not all private primary schools are in poor condition, most have to struggle to meet the needs of their 
facilities. They must be clever in managing the income, both in the form of assistance from the government and 
from student payments every month.  

Most teachers in private primary schools are new teachers who have approximately 3 to 5 years of experience. 
The problem they faced when they became teachers in the first year was the lack of guidance from seniors.  In some 
elementary private schools, communication between senior and junior teachers are not well established, so when the 
junior teachers face a problem in carrying out their profession, they experience difficulties. If the institution 
establishes peer teaching supported by government policy, the difficulties faced by junior teachers will be overcome. 

Discussion and Conclusion 
From the finding above it can be seen that elementary school teachers are vulnerable to the change of professional 
identity to other more promising professions. The problems they face in carrying out their professions as teachers, 
make them vulnerable to be influenced by other factors that are more promising, especially the salary factor. Data 
show that 60% of participants would switch professions if there were other professions more profitable. This 
justifies the theory of identity formation which says that identity is formed because of personal and social impulse 
(Bergmark et al. 2018a), which is transactional (Miller, 2008) and is influenced by socio-cultural pervading (Tsui, 
2003). Therefore the teacher's professional identity is also vulnerable to being eroded by the circumstances 
surrounding a teacher. 

The finding also shows that there are three types of teachers in responding to changes in identity, namely idealist, 

partialist and opportunist. The idealist type teacher is the teacher who chooses the teaching profession because of 

personal impulses that arise from within himself, is more resistant to facing the temptations of identity change, 

because the teaching profession becomes his choice based on pleasure (hobbies) and love of teaching. Therefore a 

low salary is not a problem for him, because teaching is devotion, and it is unethical for them to ask the salary from 

teaching. This type-in Mcdougall language is called teachers with a traditional approach (Mcdougall, 2010). This 

finding also received support from the opinion of Gomes et al. (2017) who said that personal encouragement is the 

most powerful impetus in the selection of the teaching profession so that it is more resistant to identity crises. A 

similar sentiment was also conveyed by Sinclair (2008) that intrinsic encouragement has a stronger thrust to realize 

the ideals of becoming a teacher. 

While the second type of teacher, partialist is a teacher who chooses the teaching profession because of the 

encouragement of family, relatives, friends and so on. This type of teacher's professional identity as a teacher can be 

eroded, but not one hundred percent. They may switch professions other than teachers but cannot leave teaching. 

This type-in Mcdougall's term is called teachers in survival mode (Mcdougall, 2010). This is where social transactions 

occur in him between choosing a new identity or old identity (Cohen, 2008). Because the supporting and inhibiting 

factors are equally strong, finally they choose the middle way by taking a new profession but not throwing away the 

old profession as a whole, so in Foster's language, it is called a win-win solution (Foster, 2013). 
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While the third type, opportunist, is the teacher who chooses the teaching profession because he is forced and 

there are no other jobs, they are very vulnerable to change the identity of his profession as a teacher to another 

more promising profession. This type according to Mcdougall is called teachers with futures oriented approaches 

(Mcdougall, 2010). Most of them explicitly said that they would leave the teaching profession if there were other 

better jobs. These are what Lawal described as people who are reluctant to admit teaching as a profession. If asked 

what your job is, he will answer, "I don't have a job sir. I only teach ” (Lawal, 2011). Maybe they are ashamed to 

admit their profession as a teacher, because some people see a low status in the teaching profession so they are 

reluctant to recognize their profession as a teacher (Lawal, 2011).  

The above discussion illustrates that the profession of private teachers in primary schools is vulnerable to change 

their professional identity. Although many private teachers in primary schools will not leave their professional 

identities as teachers, because of their personal views, most of them are very vulnerable to leaving their professional 

identities. Therefore, the authorities, such as school principals and the government, must always strengthen their 

identities with the right steps. The suggestions given by primary school teachers in this study need to be considered 

(Ortiz et al. 2018). Because if their voices are heard and used as a material consideration in strengthening the 

professional identity of teachers, it will reduce the gap between their expectations and the government. This 

research also has the support from (Ciuciu & Robertson 2019) that the deficient managerial,  inadequate 

administrative allotments, minimal professional autonomy, long working hours, and disrespect of teaching identity 

and practices inhibited teachers from embodying their professional identities while being a teacher. The 

effectiveness of the implementation of supervision in primary schools also needs to be improved, because so far the 

supervision tasks overlap between supervision and evaluation (Mette et al. 2017). The supervisors have been fighting 

more as evaluators than supervisors, so they have come to evaluate teachers' mistakes rather than directing teachers 

(Hoffmann et al. 2011). 

The teacher is a very important aspect of education because the teacher is a central element in it. Without a 

teacher’s existence education is nothing. So that teachers should have a strong identity in doing their jobs in teaching 

and other tasks related to teaching and learning. By strong identity, teachers will do their job struggle and full of 

intentness. Therefore, strengthening the teacher's identity must always be done, both by the school principal, 

supervisors and other government authorities. Because if not treated, the three types of teachers, whether idealistic, 

partialist or opportunist, are vulnerable to change pressure so that they can release their teacher's professional 

identity. Besides, to strengthen the professional identity of private teachers in private primary schools, their voices 

must be heard, because, with their heavy assignments with little rewards, they can easily let go of their teacher's 

professional identity. Among the effective ways to strengthen the professional identity of teachers is to solve the 

problems faced by elementary school teachers through positive programs in schools and support from the 

government. 

Recommendations 
Our study presented the teacher's voices on the professional teacher’s identity crisis. This research limited to 
exploring the problem of teachers erose their professional identity and suggestion to empower it. Maybe this 
research is only the beginning of private teachers' identity crisis research in Indonesia, especially in elementary 
school scope. For further research better to find out more about many problems such as how private elementary 
school teachers maintain their professional identity as teachers and what factors affect the strengthening of their 
professional identity? These two problems are important for further investigation to enrich the findings that have 
been presented in this study. Further research also can touch more topics from the other subject such as the 
principle’s perspective or supervisor's perspectives. Researchers also can conduct multiple levels of analysis method; 
quantitative, qualitative, and mixed-method to explore more deeply the teacher’s identity topic. 

Limitations of Study 
This research is only limited to the study of the identity crisis in elementary school teachers in Malang. The results of 
this research may not apply in other cities in Indonesia or in other countries outside Indonesia. This study also did 
not touch on teachers at higher level schools, such as middle school or high school. therefore, further research on 
this issue could be carried out on primary school teachers in other cities or at the higher school level, especially 
junior and senior high schools. 

 

 



Muslimin                                                                              Journal for the Education of Gifted Young Scientists 8(4) (2020) 1427-1438 

 

 1437 

Acknowledgement 
The author declared no potential conflicts of interest with respect to the research, authorship, and/or publication of 

this article. This research is original work and does not contain any libelous or unlawful statement or infringe on the 

rights or privacy of others. 

Biodata of the Authors   
Dr. Imam Muslimin is lecturer (assoc. prof.) in Islamic Education Faculty, Educational 
Management Department of Maulana Malik Ibrahim State Islamic University. He was taken 
doctoral degree on Management of Islamic Education Management at the Maulana Malik 
Ibrahim State Islamic University, Indonesia in 2013. Affiliation: Maulana Malik Ibrahim State 
Islamic University, Indonesia. E-mail : muslimin@uin-malang.ac.id Phone : (+62)81233021966 
Orcid Number : 0000-0001-9804-8528  
 

 

References 
Abbott, R. L. (2000). Yourdictionary. Com. Electronic Resources Review. https://www.yourdictionary.com/ 
Ardyani, A. (2014). Analisis faktor-faktor yang mempengaruhi minat mahasiswa menjadi guru Akuntansi pada mahasiswa prodi 

pendidikan akuntansi angkatan 2010 Universitas Negeri Semarang. Economic Education Analysis Journal, 3(2). 
https://journal.unnes.ac.id/sju/index.php/eeaj/article/view/3861 

Aust, R., & Padmanabhan, S. (1994). Empowering Teachers with Technology: An Agenda for Research and Development. 
https://eric.ed.gov/?id=ED373700 

Barbosa, A. (2014). Salários Docentes, Financiamento e Qualidade da Educação no Brasil. Educação & Realidade, 39(2). 
https://doi.org/10.1590/S2175-62362014000200009 

Batu, E. S. (2010). Factors for the Success of Early Childhood Inclusion & Related Studies in Turkey. International Journal of Early 
Childhood Special Education, 2(1). 

Beijaard, D. (2019). Teacher learning as identity learning: Models, practices, and topics. Teachers and Teaching, 25(1), 1–6. 
https://doi.org/10.1080/13540602.2019.1542871 

Bergmark, U., Lundström, S., Manderstedt, L., & Palo, A. (2018). Why become a teacher? Student teachers’ perceptions of the 
teaching profession and motives for career choice. European Journal of Teacher Education, 41(3), 266–281. 
https://doi.org/10.1080/02619768.2018.1448784 

Bolívar, A., Domingo, J., & Pérez-García, P. (2014). Crisis and Reconstruction of Teachers’ Professional Identity: The Case of 
Secondary School Teachers in Spain. The Open Sports Sciences Journal, 7(1), 106–112. 
https://doi.org/10.2174/1875399X01407010106 

Cattley, G. (2007). Emergence of professional identity for the pre-service teacher. International Education Journal, 8(2), 337–347. 
Ciuciu, J., & Robertson, N. (2019). That’s What You Want to do as a Teacher, Make a Difference, Let the Child Be, Have High 

Expectations”: Stories of Becoming, Being and Unbecoming an Early Childhood Teacher. Australian Journal of Teacher 
Education, 44(11), 78–91. 

Cohen, J. L. (2008). That’s not treating you as a professional”: Teachers constructing complex profess ional identities through 
talk. Teachers and Teaching: Theory and Practice, 14(2), 79–93. 

Creswel, J. W. (2009). Research design: Qualitative, quantitative, and mixed methods approaches. University of Nebraska-Lincoln. 
https://scholar.google.co.id/scholar?hl=id&as_sdt=0%2C5&q=Creswel%2C+J.+W. 

Day, C., & Leitch, R. (2001). Teachers’ and teacher educators’ lives: The role of emotion. Teaching and Teacher Education, 17(4), 
403–415. https://doi.org/10.1016/S0742-051X(01)00003-8 

Dempster, N., Townsend, T., Johnson, G., Bayetto, A., Lovett, S., & Stevens, E. (2017). Professional learning for both leaders 
and teachers. In Leadership and Literacy. Springer, Cham, 97–108. 

Dictionary, C. (2008). Cambridge advanced learner’s dictionary. Klett Ernst Verlag GmbH. 
Fajardo Castaneda, J. A. (2011). Teacher identity construction: Exploring the nature of becoming a primary school language teacher [PhD 

Thesis, Newcastle University]. https://s3.amazonaws.com/academia.edu.documents/54698107/teacher_identity_thesis.pdf 
Ford, D. Y., & Trotman, M. F. (2001). Teachers of gifted students: Suggested multicultural characteristics and competencies. 

Roeper Review, 23(4), 235–239. 
Foster, G. (2013). A win-win solution: The empirical evidence on school choice. Friedman Foundation for Educational Choice. 

https://eric.ed.gov/?id=ED543112 
Franzak, J. K. (2002). Developing a teacher identity: The impact of critical friends practice on the student teacher. English 

Education, 34(4), 258–280. 
Geake, J. G., & Gross, M. U. (2008). Teachers’ negative affect toward academically gifted students: An evolutionary 

psychological study. Gifted Child Quarterly, 52(3), 217–231. 
Gee, J. P. (2001). Education identity as an analytic lens for research. Rev. Res. Education, 25, 99–125. 

https://doi.org/10.3102/0091732X025001099 
Gibbs, G. R. (2007). Thematic coding and categorizing." Analyzing qualitative data. London: Sage, 38–56. 

https://dx.doi.org/10.4135/9781849208574.n4 
Gomes, C. A., Palazzo, J., Universidade Católica de Brasília,  Brasil, & Universidade Católica de Brasília,  Brasil. (2017). 

Teaching career’s attraction and rejection factors: Analysis of students and graduates perceptions in teacher education 

mailto:muslimin@uin-malang.ac.id
https://orcid.org/0000-0001-9804-8528


Muslimin                                                                              Journal for the Education of Gifted Young Scientists 8(4) (2020) 1427-1438 

 

 1438 

programs. Ensaio: Avaliação e Políticas Públicas Em Educação, 25(94), 90–113. https://doi.org/10.1590/s0104-
40362017000100004 

Hamid, A. (2017). Guru Profesional. Al-Falah: Jurnal Ilmiah Keislaman Dan Kemasyarakatan, 17(2), 274–285. 
Herbert, J. (2012). Delivering the promise: Empowering teachers to empower students. Aboriginal and Torres Strait Islander 

Education: An Introduction for the Teaching Profession, 35–50. 
Hill, L. B., Austin, A. E., Bantawa, B., & Savoy, J. N. (2019). Factors of success: Building and sustaining teaching professional 

development opportunities for doctoral students and postdocs. Higher Education Research & Development, 38(6), 1168–1182. 
Hoffmann, R., Zhang, C., Ling, X., Zettlemoyer, L., & Weld, D. S. (2011). Knowledge-based weak supervision for information 

extraction of overlapping relations. Proceedings of the 49th Annual Meeting of the Association for Computational Linguistics: Human 
Language Technologies-Volume 1, 541–550. https://dl.acm.org/doi/10.5555/2002472.2002541 

Honeck, E. (2012). Social-emotional characteristics of young gifted children. Parenting for High Potential, 2(2), 16. 
Huberman, M., & Miles, M. B. (2002). The qualitative researcher’s companion. Sage. https://us.sagepub.com/en-us/nam/the-

qualitative-researchers-companion/book7103 
Izadinia, M. (2013). A review of research on student teachers’ professional identity. British Educational Research Journal, 39(4), 

694–713. https://doi.org/10.1080/01411926.2012.679614 
Jahangir, S. F., Saheen, N., & Kazmi, S. F. (2012). In-service training: A contributory factor influencing teachers’ performance. 

International Journal of Academic Research in Progressive Education and Development, 1(1), 31–38. 
Johnsen, S. K. (2004). Definitions, models, and characteristics of gifted students. Identifying Gifted Students: A Practical Guide, 1–22. 
Kitzinger, J. (1995). Qualitative research: Introducing focus groups. BMJ, 311(7000), 299–302. 

https://doi.org/10.1136/bmj.311.7000.299 
Lambirth, A., Cabral, A., Mcdonald, R., Philpott, C., Brett, A., & Magaji, A. (2019). Teacher-led professional development 

through a model of action research, collaboration and facilitation. Professional Development in Education, 1–19. 
https://doi.org/10.1080/19415257.2019.1685565 

Lawal, R. A. (2011). I’ve not got a job sir; I’m only teaching: Dynamics of teacher identity in an era of globalization. 
Secretary,“Africa-Asia University Dialogue for Educational Development” Network Director/Professor, Center for the Study of International 
Cooperation in Education (CICE) Heroshima University. http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.871.3295 

Lortie, D. C. (2002). Schoolteacher. The Univercity of Chicago Press, 2nd. Ed. 
Maker, C. J. (1982). Curriculum development for the gifted. Aspen Pub. 
Mason, J. (2002). Qualitative Research. Sage, 234. 
Mcdougall, J. (2010). A crisis of professional identity: How primary teachers are coming to terms with changing views of 

literacy. Teaching and Teacher Education - TEACH TEACH EDUC, 26, 679–687. https://doi.org/10.1016/j.tate.2009.10.003 
McKinney, S. E., Haberman, M., Stafford-Johnson, D., & Robinson, J. (2008). Developing teachers for high-poverty schools: 

The role of the internship experience. Urban Education, 43(1), 68–82. 
Mette, I. M., Range, B. G., Anderson, J., Hvidston, D. J., Nieuwenhuizen, L., & Doty, J. (2017). The wicked problem of the 

intersection between supervision and evaluation. International Electronic Journal of Elementary Education, 9(3), 709–724. 
Miller, J. (2008). Teacher Identity: The Cambridge to Second Language Teacher Education. Cambridge University Press. 
Mills, C. J. (2003). Characteristics of effective teachers of gifted students: Teacher background and personality styles of students. 

Gifted Child Quarterly, 47(4), 272–281. 
Msila, V. (2013). Instructional leadership: Empowering teachers through critical reflection and journal writing. Journal of Social 

Sciences, 35(2), 81–88. https://doi.org/10.1080/09718923.2013.11893149 
Ortiz, A. M., Sriraman, V., & Smith, S. (2018). Transformative stem teacher education supporting teacher identity developemnt 

through design and making. Journal of the World Federation of Associations for Teacher Education, 2(3a), 69. 
Pop, M. M., & Turner, J. E. (2009). To Be or Not to Be … a Teacher? Exploring Levels of Commitment Related to Perceptions 

of Teaching among Students Enrolled in Al Teacher Education Program. Teachers and Teaching: Theory and Practice, 15(6), 683–
700. https://doi.org/10.1080/13540600903357017. 

Rahadian, D. (2018). Peran dan Kedudukan Guru dalam Masyarakat. JURNAL PETIK, 1, 26. 
https://doi.org/10.31980/jpetik.v1i1.56 

Saat, S. (2014). Guru: Status dan kedudukannya di sekolah dan dalam masyarakat. AULADUNA: Jurnal Pendidikan Dasar Islam, 
1(1), 102–113. 

Sinclair, C. (2008). Initial and Changing Student Teacher Motivation and Commitment to Teaching. Asia Pasific Journal of Teacher 
Education, 36(2), 79–104. https://doi.org/10.1080/13598660801971658 

Tartuce, G.L.B.P., Nunes, M.M.R., & Almeida, P.C.A.D. (2010). Secondary School Students and The Attractiveness of The 
Teaching Career in Brazil. Cadernos de Pesquisa, 40(140), 445–477. https://doi.org/10.1590/S0100-15742010000200008 

Townsend, T., & Bayetto, A. (2020). Leading reading improvements through professional learning. International Journal of 
Leadership in Education, 1–19. https://doi.org/10.1080/13603124.2019.1708474 

Tsui, A. (2003). Understanding expertise in teaching: Case studies of second language teachers. Ernst Klett Sprachen. 
Valle, I. (2006). Carreira do magistério: Uma escolha profissional deliberada? Revista Brasileira de Estudos Pedagogicos, 87, 216. 
Wenger, E. (1998). Communities of practice: Learning as a social system. Systems Thinker, 9(5), 2–3. 
 


