izt

SINIRSIZ EGITIiM VE ARASTIRAMA

DERNEGIL

Smrsiz Egitim ve Arastirma Dergist

The Journal of Limitless Education and Research

Kasum 2020 Nowember 2020
Cilt 5, Say1 3 Volume 5, Issue 3



Sinirsiz Egitim ve Arastirma Dergisi
Kasim 2020, Cilt 5, Say1 3
The Journal of Limitless Education and Research

Nowember 2020, Volume 5,

Issue 3

Sahibi
Prof. Dr. Firdevs GUNES

Editor
Doc. Dr. Ayse Derya ISIK

Editor Yardimcisi
Dr. Cagin KAMISCIOGLU

Yazim ve Dil Editori

Doc. Dr. Bilge BAGCI AYRANCI
Doc. Dr. Serpil OZDEMIR

Dr. Arzu CEVIK

Dr. ibrahim Halil YURDAKAL

Yabanci Dil Editorii
Doc. Dr. Giilden TUM
Dog. Dr. Tanju DEVECI
Dr. Cagin KAMISCIOGLU

iletisim

Simirsiz Egitim ve Arastirma Dernegi

06590 ANKARA - TURKIYE

e-posta: editor@sead.com.tr
sead@sead.com.tr

Simirsiz Egitim ve Arastirma Dergisi (SEAD), yilda lic kez
yayimlanan uluslararasi hakemli bir dergidir.
Yazilarin sorumlulugu, yazarlarina aittir.

iNDEKSLER / INDEXED IN

ey oCLC 1
(5] WorldCat® ]Oum:elz

Ay

- ¢
R H (Al

sesaicat

OpenARE

<.
: O i
N

) J
gx\_.

o
L
ESJI

I-
=

1
2

Eurasian
Sctenrlﬁc
ouma

Owner
Prof. Dr. Firdevs GUNES

Editor in Chief
Assoc. Prof. Dr. Ayse Derya ISIK

Assistant Editor
Dr. Cagin KAMISCIOGLU

_ Philologist
Assoc. Prof. Dr. Bilge BAGCI AYRANCI

Assoc. Prof. Dr. Serpil OZDEMIR
) Dr. Arzu CEVIK
Dr. Ibrahim Halil YURDAKAL

Foreign Language Specialist
Assoc. Prof. Dr. Giilden TUM

Assoc. Prof. Dr. Tanju DEVECI
Dr. Cagin KAMISCIOGLU

Contact

Limitless Education and Research Association

06590 ANKARA - TURKEY
e-mail: editor@sead.com.tr
sead@sead.com.tr

Journal of Limitless Education and Research(J-LERA) is an
international refereed journal published three times a year.
The responsibility lies with the authors of papers.

(2 :::', CiteFactor

i
. "'.-‘.‘

-

it

Open Academic
Journals Index

.5 INTERNATIONAL

"| \” Scientific Indexing

o IMPACTFACTOR

www.ESJIndex.org

Kapak:

Doc. Dr. Ayse Derya ISIK-Dr. Baris CUKURBASI




C\SDezzer

Sinirsiz EGitim ve Arastirma Dergisi, Cilt 5, Say1 3

The Journal of Limitless Education and Research, Volume 5, Issue 3

Yayin Danisma Kurulu (Editorial Advisory Board)

Prof. Dr. A. Gani ARIKAN, Selcuk Universitesi, Tiirkiye

Prof. Dr. A. Isil ULUCAM-WEGMANN, Universitat Duisburg-Essen, Deutschland
Prof. Dr. Ahmet ATAC, Celal Bayar Universitesi, Tiirkiye

Prof. Dr. Ahmet GUNSEN, Trakya Universitesi, Tiirkiye

Prof. Dr. Ahmet KIRKILIC, Agr1 Cecen Universitesi, Tiirkiye

Prof. Dr. Ali MEYDAN, Nevsehir Universitesi, Tiirkiye

Prof. Dr. Ali Murat GULER, Orta Dogu Teknik Universitesi, Tiirkiye
Prof. Dr. Ali Osman ALAKUS, Dicle Universitesi, Tiirkiye

Prof. Dr. Ali Ulvi YILMAZER, Ankara Universitesi, Tiirkiye

Prof. Dr. Ali YAKICI, Gazi Universitesi, Tiirkiye

Prof. Dr. Apollinaria AVRUTINA, St. Petersburg State University, Russia
Prof. Dr. Asuman DUATEPE PAKSU, Pamukkale Universitesi, Tiirkiye
Prof. Dr. Asuman Seda SARACALOGLU, Adnan Menderes Universitesi, Tiirkiye
Prof. Dr. Ayfer KOCABAS, Dokuz Eyliil Universitesi, Tiirkiye

Prof. Dr. Duygu UCGUN, Pamukkale Universitesi, Tiirkiye

Prof. Dr. Efe AKBULUT, Pamukkale Universitesi, Tiirkiye

Prof. Dr. Emine KOLAC, Anadolu Universitesi, Tiirkiye

Prof. Dr. Emre UNAL, Omer Halis Demir Universitesi, Tirkiye

Prof. Dr. Erika H. GILSON, Princeton University, USA

Prof. Dr. Erkut KONTER, Dokuz Eyliil Universitesi, Tiirkiye

Prof. Dr. Erol DURAN, Usak Universitesi, Tiirkiye

Prof. Dr. Ersin KIVRAK, Afyon Kocatepe Universitesi, Tirkiye

Prof. Dr. Esra BUKOVA GUZEL, Dokuz Eyliil Universitesi, Tiirkiye
Prof. Dr. Fatma SUSAR KIRMIZI, Pamukkale Universitesi, Tiirkiye
Prof. Dr. Firdevs GUNES, Ankara Universitesi, Tiirkiye

Prof. Dr. Fredricka L. STOLLER, Northern Arizona University, USA
Prof. Dr. Gizem SAYGILI, Karaman Universitesi, Tiirkiye

Prof. Dr. Hakan USAKLI, Sinop Universitesi, Tirkiye

Prof. Dr. Hiiseyin KIRAN, Pamukkale Universitesi, Tirkiye

Prof. Dr. Jack C RICHARDS, University of Sydney, Avustralia

Prof. Dr. Kamil ISERI, Dokuz Eyliil Universitesi, Tirkiye

Prof. Dr. Levent MERCIN, Kiitahya Dumlupinar Universitesi, Tiirkiye




C\SDezzer

Sinirsiz EGitim ve Arastirma Dergisi, Cilt 5, Say1 3

The Journal of Limitless Education and Research, Volume 5, Issue 3

Prof. Dr. Liudmila LESCHEVA, Minsk State Linguistics University, Belarus
Prof. Dr. Mehmet Ali AKINCI, Rouen University, France

Prof. Dr. Meliha YILMAZ, Gazi Universitesi, Tiirkiye

Prof. Dr. Merih Tekin BENDER, Ege Universitesi, Tirkiye

Prof. Dr. Mustafa Murat INCEOGLU, Ege Universitesi, Tiirkiye

Prof. Dr. Nergis BIRAY, Pamukkale Universitesi, Tiirkiye

Prof. Dr. Nesrin ISIKOGLU ERDOGAN, Pamukkale Universitesi, Tiirkiye
Prof. Dr. Nil DUBAN, Afyon Kocatepe Universitesi, Tiirkiye

Prof. Dr. Nurettin SAHIN, Mugla Sitki Kocman Universitesi, Tirkiye
Prof. Dr. Perihan YALCIN, Gazi Universitesi, Tiirkiye

Prof. Dr. Pinar GIRMEN, Eskisehir Osmangazi Universitesi, Tiirkiye
Prof. Dr. Sabri SIDEKLIi, Mugla Sitki Kocman Universitesi, Tiirkiye
Prof. Dr. Selma YEL, Gazi Universitesi, Tiirkiye

Prof. Dr. Serap BUYURGAN, Baskent Universitesi, Tirkiye

Prof. Dr. Serdar TUNA, Mehmet Akif Ersoy Universitesi, Tiirkiye
Prof. Dr. Seyfi 0ZGUZEL, Cukurova Universitesi, Tiirkiye

Prof. Dr. Songiil ALTINISIK, TODAIE Emekli Ogretim Uyesi, Tiirkiye
Prof. Dr. Siileyman INAN, Pamukkale Universitesi, Tiirkiye

Prof. Dr. Safak ULUCINAR SAGIR, Amasya Universitesi, Tiirkiye

Prof. Dr. Sahin KAPIKIRAN, Pamukkale Universitesi, Tiirkiye

Prof. Dr. Serif Ali BOZKAPLAN, Dokuz Eylil Universitesi, Tirkiye
Prof. Dr. Tahir KODAL, Pamukkale Universitesi, Tiirkiye

Prof. Dr. Todd Alan PRICE, National-Louis University, USA

Prof. Dr. Tom GILLPATRICK, Portland State University, USA

Prof. Dr. Turan PAKER, Pamukkale Universitesi, Tirkiye

Prof. Dr. William GRABE, Northern Arizona University, USA

Assoc. Prof. Dr. Carol GRIFFITHS, University of Leeds, UK

Assoc. Prof. Dr. Christina FREI, University of Pennsylvania, USA
Assoc. Prof. Dr. Elza SEMEDOVA, Khazar Universty, Azerbaijan
Assoc. Prof. Dr. Galina MISKINIENE, Vilnius University, Lithuania
Assoc. Prof. Dr. Konul HACIYEVA, Azerbaijan National Academy of Sciences, Azerbaijan
Assoc. Prof. Dr. Salah TROUDI, University of Exeter, UK

Assoc. Prof. Dr. Sevinc QASIMOVA, Bakii State University, Azerbaijan
Assoc. Prof. Dr. Spartak KARDIU, Tiran University, Albania




C\SDezzer

Sinirsiz EGitim ve Arastirma Dergisi, Cilt 5, Say1 3

The Journal of Limitless Education and Research, Volume 5, Issue 3

Assoc.
Assoc.
Assoc.
Assoc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.
Doc.

Doc.

Prof. Dr. Suzan CANHASI, University of Prishtina, Kosovo

Prof. Dr. Saziye YAMAN, American University of the Middle East (AUM),Kuwait
Prof. Dr. Tanju DEVECI, Khalifa University of Science and Technology, UAE
Prof. Dr. Xhemile ABDIU, Tiran University, Albania

Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.

Abdullah SAHIN, Canakkale Onsekiz Mart Universitesi, Tirkiye
Abdurrahman SAHIN, Pamukkale Universitesi, Tirkiye

Aml ERTOK ATMACA, Karabiik Universitesi, Tiirkiye

Aydin ZOR, Akdeniz Universitesi, Tiirkiye

Ayse Derya ISIK, Bartin Universitesi, Tirkiye

Ayse ELIUSUK BULBUL, Necmettin Erbakan Universitesi, Tiirkiye
Berna Cantiirk GUNHAN, Dokuz Eyliil Universitesi, Tiirkiye
Bilge AYRANCI, Adnan Menderes Universitesi, Tiirkiye

Burcin GOKKURT OZDEMIR, Bartin Universitesi, Tiirkiye
Demet GIRGIN, Balikesir Universitesi, Tiirkiye

Esin Yagmur SAHIN, Canakkale Onsekiz Mart Universitesi, Tiirkiye
Feryal BEYKAL ORHUN, Pamukkale Universitesi, Tiirkiye

Fulya UNAL TOPCUOGLU, Dumlupinar Universitesi, Tiirkiye
Giilden TUM, Cukurova Universitesi, Tirkiye

Giiliz AYDIN, Mugla Sitki Kocman Universitesi, Turkiye
Hiiseyin ANILAN, Eskisehir Osmangazi Universitesi, Tirkiye
ibrahim COSKUN, Trakya Universitesi, Tiirkiye

Melek SAHAN, Ege Universitesi, Tiirkiye

Meltem DEMIRCi KATRANCI, Gazi Universitesi, Tiirkiye

Nazan KARAPINAR, Pamukkale Universitesi, Tirkiye

Neslihan BAY, Eskisehir Osmangazi Universitesi, Tirkiye
Nevin AKKAYA, Dokuz Eyliil Universitesi, Tiirkiye

Orhan KUMRAL, Pamukkale Universitesi, Tiirkiye

Ozlem BAS, Hacettepe Universitesi, Tiirkiye

Ruhan KARADAG, Adiyaman Universitesi, Tiirkiye

Salim PILAV, Kirikkale Universitesi, Tiirkiye

Sevgi OZGUNGOR, Pamukkale Universitesi, Tirkiye

Sibel KAYA, Kocaeli Universitesi, Tiirkiye

Siileyman Erkam SULAK, Ordu Universitesi, Tiirkiye

Ufuk YAGCI, Pamukkale Universitesi, Tiirkiye




Sinirsiz Egitim ve Arastirma Dergisi, Cilt 5, Say1 3

The Journal of Limitless Education and Research, Volume 5, Issue 3

Doc. Dr. Vesile ALKAN, Pamukkale Universitesi, Tiirkiye

Doc. Dr. Yalcin BAY, Anadolu Universitesi, Tirkiye

Doc. Dr. Zafer TANGULU, Mugla Sitki Kocman Universitesi, Tirkiye

Dr. Feride HATIBOGLU, University of Pennsylvania, USA

Dr. Hanane BENALI, American University of the Middle East (AUM), Kuwait
Dr. Nader AYiSH, Khalifa University of Science and Technology, UAE

Dr. Nurcan KOSE, American University of the Middle East (AUM), Kuwait
Dr. Ulas KAYAPINAR, American University of the Middle East (AUM), Kuwait




Sinirsiz Egitim ve Arastirma Dergisi, Cilt 5, Say1 3

The Journal of Limitless Education and Research, Volume 5, Issue 3

Doc¢.
Doc.
Doc¢.
Doc.
Doc.

Doc¢.

Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.

Bu Sayinin Hakemleri (Referees of This Issue)
Dr. Burcin GOKKURT OZDEMIR, Bartin Universitesi
Dr. Hasan OZGUR, Trakya Universitesi
Dr. ibrahim COSKUN, Trakya Universitesi
Dr. Suileyman Erkam SULAK, Ordu Universitesi
Dr. Tuncay CANBULAT, Dokuz Eyliil Universitesi

Dr. Yalcin BAY, Anadolu Universitesi

Aysun Niiket ELCi, Manisa Celal Bayar Universitesi
Baris CUKURBASI, Manisa Celal Bayar Universitesi
Ceren DOGAN, Bartin Universitesi

Emel GUVEY AKTAY, Mugla Sitki Kocman Universitesi
Giizin OZYILMAZ AKAMCA, Dokuz Eyliil Universitesi
Halil ibrahim YURDAKAL, Pamukkale Universitesi
Yasemin BUYUKSAHIN, Bartin Universitesi




C\SDezzer

Sinirsiz EGitim ve Arastirma Dergisi, Cilt 5, Say1 3

The Journal of Limitless Education and Research, Volume 5, Issue 3

Dear Readers,

We are delighted to present you the November 2020 issue of The Journal of Limitless
Education and Research. Our journal has been published continuously by the Limitless
Education and Research Association (SEAD) since 2016.

The aim of our journal is to publish theoretical and applied studies in the field of
education and research, to share scientific information at national and international level,
to prepare an environment for the production of new information, to announce
innovations and to contribute to scientific production. For this purpose, priority is given
to qualified research and compilation studies.

The Editorial Board of our journal and the members of the Scientific Committee
consist of academicians who are experts in their fields. Our journal, which is getting
stronger with the valuable contributions of scientists, continues its publication life without
compromising its academic quality.

The Journal of Limitless Education and Research, published three times a year, is
scanned in various national and international indexes and receives many citations. Our
journal, which has a SOBIAD impact factor of 0.3 in 2019, will be published both in Turkish
and English as of this issue. Thus, it is aimed at reaching a wider audience.

Our journal will continue to meet with readers in the forthcoming issues as a
distinguished publication that includes articles on education and research as well as up-
to-date interdisciplinary academic studies.

We wish our journal to contribute to the scientific field, and thank all editors,
authors and referees who contributed to its preparation. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Simirsiz Egitim ve Arastirma Dergisinin Kasim 2020 sayisin1 sunmaktan biiyiik
mutluluk duyuyoruz. Dergimiz, Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016
yilindan bu yana kesintisiz olarak yayinlanmaktadir.

Dergimizin amaci, egitim ve arastirma alaninda yapilan kuramsal ve uygulamali
calismalan yayinlamak, bilimsel bilgileri ulusal ve uluslararasi duzeyde paylasmak, yeni
bilgiler uretilmesine ortam hazirlamak, yenilikleri duyurmak ve bilimsel uretime katki
saglamaktir. Bu amacla nitelikli arastirma ve derleme calismalarina oncelik verilmektedir.

Dergimizin Editor Kurulu ile Bilim Kurulu uyeleri alaninda uzman akademisyenlerden
olusmaktadir. Bilim insanlarinin degerli katkilariyla giderek giiclenen Dergimiz, akademik
kalitesinden odun vermeden yayin hayatini surdlurmektedir.

Yilda (¢ say1 olarak yayinlanan Sinirsiz Egitim ve Arastirma Dergisi, cesitli ulusal ve
uluslararas1 dizeydeki indekslerde taranmakta ve cok sayida atif almaktadir. 2019 yili
SOBIAD etki faktorii 0,3 olan Dergimiz, bu sayidan itibaren hem Tiirkce hem de ingilizce
olarak yayinlanacaktir. Boylece daha genis bir okuyucu kitlesine ulasmaya calisilmaktadir.

Dergimiz onilimiizdeki sayilarda, egitim ve arastirma alanina yonelik makalelerin
yani sira disiplinler aras1 giincel akademik calismalarin yer aldigi seckin bir yayin olarak
okuyucularla bulusmaya devam edecektir.

Dergimizin bilimsel alana katkilar getirmesini diliyor, hazirlanmasinda emegi gecen
butun editor, yazar ve hakemlere tesekkur ediyoruz. Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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Hidden llliteracy in the Context of Lifelong Learning

Prof. Dr. Firdevs GUNES, Ankara Universitesi, firdevs.gunes@gmail.com

Abstract: Lifelong learning is one of the most important concepts of the 21st century.
This concept includes all learning activities that the individual continues throughout his life. In
this process, it focuses on the lifelong development of knowledge, skills and competencies that
will help us survive in personal, social and economic life. For this, studies in three areas are
emphasized. These are developing the individual by creating learning opportunities, realizing
social integration and providing economic growth. As a result of these studies, it is tried to create
learning societies and learning world. Literacy is the first link of lifelong learning. Lifelong
learning is not possible without developing the basic language and mental skills of the individual.
For this reason, literacy is prioritized in most countries and intensive studies are carried out.
However, it is observed that these are not enough, and that illiteracy is spreading among adults.
Covert illiteracy refers to basic skill deficiencies. The most important of these are language skills
such as reading and writing, mental skills and skills necessary for daily life. Those who do not
read or write in secret are people who cannot improve or forget these skills even though they
have finished a school. There are 3 million in some industrialized countries and more than 5
million in our country. In order to prevent this situation, emphasis should be placed on
developing basic skills of school-age students and adults.

Keywords: Education, lifelong learning, illiteracy

Cited in: Giines, F. (2020). Hidden llliteracy in the Context of Lifelong Learning. Hayat Boyu Ogrenme Baglaminda Gizli
Okumaz Yazmazlik . The Journal of Limitless Education and Research, Sinirsiz Egitim ve Arastirma Dergisi, 5(3), 203-
233. DOI: 10.29250/sead.782003.

Author’s ORCID No: 0000-0002-9449-8617


mailto:firdevs.gunes@gmail.com

(\Dzzz# Hidden llliteracy in the Context of Lifelong Learning

Firdevs GUNES

1. Introduction

We live in an age wherein knowledge is rapidly produced, spread and consumed. In this
era, knowledge is the main power of individuals, institutions, organizations and countries. In this
process, the development and progress of countries depends on qualified manpower. In
manpower training, learning and developing lifelong learning habits are emphasized. Thus, the
learning individual, learning groups, learning society and learning world are tried to be
formed. On the other hand, rapid developments in fields such as communication, industry and
agriculture etc. and their effects on social, political, economic and cultural life necessitate the
renewal of knowledge, skills and values throughout life. With the emergence of education as a
process dependent on human life, it becomes necessary to raise individuals who can think,

understand, question, learn to learn, use information and solve problems.

Learning is a most important and natural feature of people. This feature begins in the
mother's womb and lasts for life. In this process, new knowledge, skills and attitudes are
acquired. The individual who is learning becomes different from the previous situation, changes,
and develops. This change first starts in the mind and gradually reflects on behavior and
attitudes. Thus, learning brings change and change brings development. The continuity of these
processes is called lifelong learning. Lifelong learning enables the individual to develop his / her
knowledge, skills, attitudes and decision-making abilities, to integrate with the society and to
progress in business life. Therefore, lifelong learning is seen as the most important key of the

21 century.

People constantly improve themselves by gaining new knowledge, skills and experiences
from birth to death. In this process, places such as home, school, university, workplace, social
environment, library create a suitable environment for learning. Some learning takes place
through the official programs of educational institutions, some with friends, watching television,
mixing magazines or books, browsing the internet or doing projects. Individual's age, gender,
educational status, time, social status, economic status, etc. features do not prevent learning.
People learn everywhere, under all conditions and adapt to rapid changes in society. All of these
processes are covered in the context of lifelong learning. However, lifelong learning is not limited
to these. It also includes creating a society based on knowledge and a learning world. For this
purpose, the importance of "valuing knowledge and skills" and "continuous learning" principles
are emphasized. In addition, obstacles such as illiteracy and hidden illiteracy in lifelong learning

are also tried to be overcome.

204 The Journal of Limitless Education and Research, 5 (3), 203-233
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1.1. What is Lifelong Learning?

Lifelong learning started to come to the fore in the field of education after the 1970s. It
had been used as "lifelong education" first, and then the concept of "lifelong learning" came to
the fore in the 2000s. In general, it is considered as all kinds of learning activities that an
individual participates throughout his/her life in order to improve his/her knowledge and skills.
Therefore, it is not just limited to learning in schools. It is a concept that can take place at home,
at work, in the family, in all areas of life, and includes learning that it can be sustained without
any obstacles regardless of age, social, economic status and education level (MEB, 2019). In
recent years, it has become an important indicator in terms of education level and employment

conditions in developed countries.

To explain lifelong learning, organizations such as UNESCO, OECD and the Council of

Europe have made various definitions and explanations. Some of these are given below.

e The Council of Europe has defined lifelong education as “all learning activities
carried out throughout life for individual, social and employment in order to develop

knowledge, skills and competencies” (Conseil de Europe, 1970).

e In the Delors Report of UNESCO, lifelong education is explained with the sentence
"Continuous improvement of people's knowledge, skills, attitudes and decision-

making abilities through education" (UNESCO, 1996).

e The European Commission has declared lifelong learning as “learning activities that
will help to survive in personal, social and economic life as well as knowledge and

skills” (Glnes & Deveci, 2020).

e In the Belém Framework of UNESCO, life-long learning is described as a philosophy
of “from cradle to grave”, a way of thinking, a conceptual framework and an
organising principle of all forms of education, based on inclusive, emancipatory,
humanistic and democratic values; it is all-encompassing and integral to the vision

of knowledge-based society. (UNESCO, 2009).

e In the UNESCO World Education Form, it is given as “providing the necessary
opportunities for the individual to adapt and contribute to the society he / she lives
in at every stage of his / her life, to develop his / her knowledge and skills to achieve

his / her goals and to provide life-long learning” (UNESCO, 2015).

205 The Journal of Limitless Education and Research, 5 (3), 203-233
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As afore-mentioned, lifelong learning leads to a wide period of time from cradle to

grave. In this process, it focuses on the lifelong development of the knowledge, skills and
competencies of the individual with learning activities that will help to survive in personal, social
and economic life. For this, studies in three areas are envisaged. These are developing the
individual by creating learning opportunities, realizing social integration and providing economic
growth. In other words, lifelong learning activities focus on three areas as individual, social and

economic (Glnes & Deveci, 2020).

e On the individual level, the emphasis is on the individual's self-development,
adaptation to the requirements of the information age society, active participation

in the social and economic life and shaping his/her future.

e In the social dimension, emphasis is placed on social development and social

integration.

e |tincludes learning about economic development, innovation, work and employment

in economic aspects (Gunes, 2017).

Through these studies, a society that is comprised of the people who learn how to learn,
learn continuously and who learn to learn is aimed. In other words, it is aimed to create "learning
societies" and "learning world". In order to achieve this goal, emphasis is placed on adult
education, lifelong education, vocational education and self-directed learning. These are

components of lifelong learning.
1.2. Historical Developments

Lifelong learning came to the fore at the international level with the reports of UNESCO,
OECD and the Council of Europe in the 1970s and has been placed at the center of education
policies. The educational report prepared by Edgar Faure, former president of UNESCO, played
a major role in this issue. A commission of 6 people was established under the chairmanship of
Edgar Faure within the body of UNESCO in 1972, and a report titled “Learning to Exist in an

Unlimited World” was prepared about the past, present and future of education. In This Report;

e To completely reorganize education systems to solve today's problems and to adapt

to the rapid developments in our age,

e Considering education not only as a transfer of knowledge, but as a process where

the individual will gain new knowledge, skills and attitudes throughout his/her life

206 The Journal of Limitless Education and Research, 5 (3), 203-233
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e Focusing on both quantity and quality improvement in education, considering them

as two complementary aspects,

e Handling the developments in education and the development of the country

together and as a whole,

e Considering the developments in education and the development of the country

together and as a whole
With this understanding, the following suggestions are included;

1. Education should be spread throughout life and should not only be accessible to all

but also be an important part of every individual's life.

2. Schools should be brought closer to life and a society that learns through lifelong
education should be targeted. The aim of education should be to make the human

be himself/herself, meaning 'to be himself/herself'

3. Individuals should be given the kind of information they need and knowledge
should be created, continuous learning opportunities should be provided, so that

people can learn to exist in an unlimited world.

4. Lifelong education should be considered in terms of both time period and diversity.
Educational activities should spread to all areas of life, including home, family,

business, social and economic.

5. Lifelong education should include both school and out-of-school education. In order
to educate students of all ages, out-of-school learning styles should be used as much

as school education.

6. The continuous development of individuals should be supported, and opportunities

to receive systematic education should be given to rising generations.

7. Lifelong education should be handled with the aim of developing and integrating

not only the individual but also the society.

8. Lifelong education activities should be more flexible, use modern technology and it

should be supported by various tools (Faure, 1972).

Upon this report, in the 3™ International Adult Education Conference held by UNESCO
in Tokyo in 1972, lifelong learning was emphasized, its importance was expressed and deduced
that it is people’s fundamental right (Baril, 2017).
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In the following years, Jacques Delors declared, “Lifelong learning is the most important

key of the 21° century” in his report titled “Education: The Treasure Hidden Inside” prepared
for UNESCO (Delors, 1996). Before long, the European Parliament declared 1996 as the
"European Year of Lifelong Learning". Throughout the year, it recommended that studies be
carried out to improve citizens' ability to adapt to social, technological and economic change

(Glnes & Deveci, 2020).

Subsequently, the European Union Commission determined six basic strategies in the
2000 Lifelong Learning Memorandum. Strategies determined to improve lifelong learning in the

21t century are listed as follows;
1.ldentifying new basic skills for everyone,
2.More investment in human resources,
3.Development of innovations and new methods in education,
4.Valuing and documenting all kinds of education,
5.Reviewing the guidance and counseling services,

6.Bringing education closer to learners as much as possible, using information and
communication technologies to reach those with access difficulties, adopting a lifelong
learning approach for local and regional-based initiatives, creating multi-purpose

learning centers and information networks for the learning community (MEB, 2019).

Today, a lifelong learning approach is recommended for individuals to actively
participate in daily life, adapt to social change, and reach the education programs they need.
Today, a lifelong learning approach is recommended for individuals to actively participate in
daily life, adapt to social change, and reach the education programs they need. These studies
for lifelong learning continue uninterruptedly, and new and different strategies are developed

for 2020.
1.3. Scope of Lifelong Learning

It used to be thought that lifelong learning was only for students. This understanding
has now changed. The number of students in our world is around 1.5 billion. However, lifelong
learning is directed towards 7 billion people living on our planet. Among these, 745 million are
illiterate adults. The rest are children, young people, adults, women, men, elderly, workers, civil

servants, employees. Lifelong learning aims for all of them to continuously learn and improve
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themselves. For this reason, it has to create learning opportunities for each individual in every
field according to their education level, life situation, age, needs, desires and difficulties faced.
Then "learning villages, cities and regions" should be created at local and regional level. It should
progressively move towards the goal of 'learning societies' and 'learning world'. In this process,
partially digitized education strategies at local and global levels should be implemented in
parallel with national education. Thus, everyone should have access to information. On this
issue, UNESCO Director General Koichiro Matsuura said, "We must make a revolution like
Copernicus. With this revolution, we must create a society that revolves around knowledge, not

information that revolves around society” (Glines & Deveci, 2020).

On the other hand, the "Global Network", which is formed as a result of globalization,
information and communication technologies and the rapid development of the internet, allows
most of the citizens in our world to access databases anywhere and anytime and prepares an
environment for lifelong learning. In addition, the "Global Intelligence Field" or "common mind"
is created with the connections in all schools, high schools, universities and research centers. In
addition, distance education programs try to reach most of the world's citizens regardless of
their education level, profession, age and conditions. Thus, lifelong learning is getting easier with

technological developments.
As a result, life-long learning is;
1. As a time period, from cradle to grave,
2. As a domain, every area of the individual's private, family, social and professional life,

3. As an individual, including anyone such as children, young people, adults, women,

men, elderly.

4. As a condition, every condition such as age, gender, education, socio-economic status,

village, city etc.
5. As a system, formal, non-formal and in-formal education
6. By level, pre-school, primary, secondary, higher and postgraduate education,

7. As a program, all programs such as individual development, social and economic

progress,

8. As information, application and condition information, academic and technical

information etc.,
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9. As skills such as literacy, language, science, technology, numeracy, social, citizenship,
10. As learning, learning, learning to learn, lifelong learning,

11. As a materials, educational tools, books, computers, internet, mass media etc.

12. As an objective, it covers building a learning city, region, community and world.

1.4. Principles and Prerequisites

Some principles and preconditions have been determined to realize lifelong learning.
Four basic principles of lifelong learning by Jacques Delors who prepared and accentuated in the
chapter of “Placement of lifelong learning in the heart of society” in his report entitled

‘Education: treasure hidden in itself” were classified as follows:
1. Learning information (learning to learn),
2. Learning to do (skill development)
3. Learning to live with others (learning to integrate with society),

4. Learning to be oneself (self-improvement and learning to survive) (Delors, 1996; Knoll,

2004).

With these principles, efforts are made to spread lifelong learning and to place it in the
heart of every society. During this process, some prerequisites must be met. Two of these
prerequisites are very important. The first is reading and writing and the second is encyclopedic

knowledge.

1. Putting an end to illiteracy: The biggest obstacle of the lifelong learning process in
terms of learning to learn, skill development and self-renewal is illiteracy. llliteracy leads to a
lack of education and also prevents social development and progress in business life. For this
reason, the first condition of lifelong learning is learning to read and write and developing basic
language and mental skills. Literacy is a compulsory and fundamental right for everyone. It

should be ensured that every individual benefit from this right.

2. Avoiding encyclopedic information: The purpose of lifelong learning is listed as
learning, learning to learn, ensuring continuous, active and independent learning, developing
the individual's capacity to the fullest, encouraging individual initiative and innovation. In the
process of developing these skills, it is opposed to give memorization and encyclopedic
information. Since this memorized information about various disciplines will age over time,

these should be stopped. On the other hand, encyclopedic information hinders the mental
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development of the individual. Therefore, functional knowledge should be taken as basis while
teaching basic information to individuals. In other words, during the education process,
questions such as, “How can knowledge be learned? How to choose? How is it integrated with
other information? How is the learned transferred into practice? Questions such as “How does
the individual improve himself?” should be emphasized. Thus, it should be focused on
developing mental skills such as thinking, understanding, questioning and disseminating critical

thinking (Conseil de I'Europe, 1970.5.29).

As revealed, the first link of lifelong learning is teaching reading and writing. Lifelong
learning is not possible without developing the basic language and mental skills of the individual.
For this reason, efforts have been made to prevent illiteracy in our world for years. However,
lately, it has been observed that this is not enough and that hidden illiteracy has spread among
adults. What is the state of illiteracy and hidden illiteracy in our world in terms of lifelong

learning?
2. llliterate

Nowadays, it is imperative to know how to read and write in order to read the past and
direct the future. In our age where communication with signs is increasingly common, not
knowing how to read and write means not living in the world and disappearing. Therefore,
systematic studies are carried out to teach literacy to every individual on our planet. As it is
known, illiteracy is one of the most important world problems of our age. It is intertwined with
backwardness and poverty. It is one of the fundamental conditions for the development and
survival of nations. llliteracy is not a fate. It is a social situation that must be continuously
monitored and prevented by producing radical solutions. If it is not worked continuously with

perseverance and patience, it appears immediately and spreads rapidly.

Important studies have been carried out and successful results have been obtained to
popularize literacy in our world from past to present. However, these were not sufficient for a
radical solution to the problem. Even in the 2020s, there are still 745 million illiterate adults aged
15 and over in our world and more than 2 million illiterate adults in our country. Despite years
of studies, the numbers of illiterate people are still high. This situation is increasing, especially
in developing countries, despite the rapid spread of primary school and the increase in schooling

rate.

According to data by UNESCO's 2015, more than half of the 745 million illiterates in the

world are in Asia and a quarter in Africa. 90% of the illiterate youth in our world live in these two
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regions (UNESCO, 2016). On the other hand, it is seen that the vast majority of illiterate people
in the world are in developing countries and some in industrialized countries. llliteracy among
women is three times more than men. Generally, illiteracy is higher in rural areas, poor urban
areas, women, unemployed youth, unskilled and semi-skilled workers (Glines & Deveci, 2020).
This situation creates a great obstacle for the mentioned people to tend towards lifelong
learning and to develop themselves. In other words, 745 million adults in our world and 2 million
adults in our country do not have the basic skills to continue their lifelong learning. Although
their situation is clearly known, there are also hidden people who cannot read and write, and

those people’s numbers and situations are not well known in our world and in our country.
2.1. Hidden llliteracy

The most important obstacle of lifelong learning is illiteracy. In recent years, this
condition known as "hidden illiteracy", which has been seen in some industrialized countries, is
spreading. Studies show that hidden illiteracy, a special type of illiteracy, is prevalent among
young people and adults. In the rich countries where the problem of illiteracy is thought to have
been completely solved for seventy years, this situation has created confusion and various

measures have been taken.

Illiterate people have never been to school and have not learned to read and write in
any language. However, hidden illiterate people are different. They are the people who cannot
develop the basic skills required for their personal, business, social and cultural life even though
they have completed any school. In other words, they are people who have attended a course
or school, learned to read and write under the supervision of a teacher but have not developed
enough or have forgotten over time. Therefore, there are important differences between
illiteracy and hidden illiteracy. Whereas those who are illiterate cannot read or write due to their
lack of education, those who are hidden illiterate do not know how to read or write correctly,

despite having a school education. These are usually teenagers and adults over the age of 16.

Confidential illiteracy refers to the individual's basic education and basic skills
deficiencies. Among these, skills related to reading, writing and calculation come first. Hidden
illiterates technically know how to read and write, but cannot use it effectively in daily life. The
difference between a hidden illiterate and an illiterate person is that he/she can read a text
formally. However, he may not understand the text he is reading. As for writing, he may not be
able to write the sentences he hears verbally. Recognizes numbers, but may not be able to do
four arithmetic operations and problem solving. Skill deficiencies negatively affect the level of
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knowledge, individual and social development. This situation gradually makes it difficult for

them to progress and find a job in the modern economy.

Hidden illiteracy is not just a deficiency in language skills. In addition, it includes
deficiencies in mathematics, mental skills and skills necessary for daily life. For this reason, four

basic criteria are used to determine the hidden illiteracy. These are;

1. Language skills: Required language skills for daily life, oral and written
communication, getting information, communicating with others orally and in

writing, reading a written text, understanding, etc.

2. Math skills: Calculation, problem solving, doing addition and subtraction with big,
small, less, more items, multiplication, division, and all operations related to

measurement, etc.

3. Mental skills: Thinking, understanding, questioning, organizing information,

remembering skills, etc.

4. Other skills: Key skills required in daily life, such as problem solving, collaborating
with others, making independent decisions, using information and communication
technologies, interpreting time and space, reading tables and graphics (ANLCI,

2003).

As above-mentioned, hidden illiteracy negatively affects the development of mental
skills such as language, mathematics, thinking, understanding, questioning, organizing
information, and remembering, and various skills necessary for daily life. This situation causes
the individual to be unable to fulfill her literacy duties in the family, group and community

he/she lives in.

When the hidden illiterates are examined, it is seen that they consist of two groups. The
first is those who forget to read and write (Alettres) and the other is functional illiterate
(Analphete fonctionnel). Those who forget to read and write (Alettres) are people who have
received school education, have acquired literacy and mathematical skills, but have forgotten
them because they have never used them in the following years. Functional illiterates are adults
who have received school education but have not gained sufficient reading, writing and
arithmetic skills to be independent in daily life. Functional illiterate In the General Assembly of
UNESCO in 1978 is defined as “a person who does not functionally illiterate, does not have the

necessary literacy and calculation skills for social and individual development, and cannot fulfill
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his literacy duties in the community and group he lives in” (Hamadache & Martin, 1988, p. 4). As
a result, hidden illiteracy does not have the basic skills required to act independently in daily life.
They have problems in participating in social life. Therefore, for lifelong learning, the basic skills
of the hidden illiteracy must be sufficiently developed, and the missing skills must be completed

and gradually reinforced.

Secret illiteracy does not happen by chance. This situation arises from various reasons,
including individual, social and educational reasons. Reasons such as inability to embolden the
children to enjoy reading and writing, turn these skills into a habit, develop the skills adequately,
pay enough value to education in the society, use reading and writing skills in everyday life,
unemployment, and dropping out the school or failing the class are considered to lead hidden
illiteracy (UNESCO, 1989. p. 10). Not considering one’s features such as intelligence, perception,
attention, memory, sound awareness, health problems, the problems in the family, adequacies
in family and cultural atmosphere, the educational model applied and school activities, social
challenges, regime and school, neglecting unsuccessful students all can be counted as effect of
illiteracy. (Goledzinowski, 1988). According to Annie Gilles, illiteracy is largely due to school
failure. In a rapidly changing and developing world, people who are hidden illiterate cannot
understand a text they read, cannot fill a form, are ashamed of their situations, their self-
confidence decreases and they move away from the society (Gilles, 2000). They experience a
series of problems in daily life such as home, family, unemployment, trying to solve them, but
failing to do so (Goledzinowski, 1988). Thus, violence and criminal tendencies are observed to

be increasing.
2.2. Numerical Status

As those who are illiterate have certificate or diploma, they are statistically considered
literate. Therefore, it is quite difficult to determine their true number. Besides, literacy
definitions differ from one country to another, sometimes different definitions are made even
within the same country. This makes research even more difficult. Despite all these, various
research projects make estimates about the characteristics and numbers of hidden illiterates.

Some of these are given below.

e In astudy conducted in the USA in 1975, it was found that 63 million adults lacked
basic knowledge required for daily life. It has also been found that 23 million adults

lack basic skills for daily life. Recently, in a research conducted in Canada, it has been

214 The Journal of Limitless Education and Research, 5 (3), 203-233



(\Dzzz# Hidden llliteracy in the Context of Lifelong Learning

Firdevs GUNES

determined that 22% of adult population are functionally illiterate. There have been

studied carried out in order to solve this problem.

e Inastudy conducted in the UK in 1987, it was revealed that 13% of young girls and
boys had great problems in reading, writing and calculating. 10% of them leave
school early, confusing even letters, while 3% cannot perform any calculations and

basic operations (UNESCO, 1989; Kallen, 1987; Terestyeni, 1987).

e The number of confidential illiterates in France is between 2.5 and 3 million.
However, estimates are that 15% of the population is functionally illiterate. It has
been determined that 7% of adults aged 18 - 65 who were born, raised and educated
in France are hidden illiterate. In another study, it was determined that 26% of the
adult population cannot read or write at all, and 10% of them completely forget to
read and write. In addition, it was determined that 81.8% of young French people
aged 17 and over were effective readers, but 9.6% had reading difficulties (ANLCI,
2003, 2006, 2018).

2.3. Hidden llliteracy in Our Country

Hidden illiteracy is also seen in our country and emerges as an important problem.
However, in our country, there is not enough information about the situations and numbers of

the hidden illiterates. Data by Turkish Statistical Institute (TUIK) on this issue are given in the

table below.

Table 1.

Data by TUIK (2019) on reading and writing

Woman Man Total
llliterate 1.738.225 286.412 2.024.637
Literate but not finished school 1.970.379 653.754 2.624.133
Primary school graduate 7.432.396 5.081.441 12.513.837
Unknown 287.853 254.310 542.163
Total 11.428.853 6.275.917 17.704.770

As displayed in Table 1, there are more than two million (2.024.637) illiterate people
aged 15 and over, according to the data by TUIK for of 2019. These are adults who have never
been to school and have not learned to read and write. However, in the same data, it is stated
that more than 2.6 million (2.624.133) adults do not graduate from an educational institution
but are literate. It is not known at what level these adults, who learn to read and write either by
participating in a literacy course, develop or use these skills. In addition, according to 2019
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statistics, there are more than 12.5 million (12.513.837) primary school graduates in our
country. It is known that some of them do not use literacy in the years after primary school and
forget it. There is no research on their numbers in the country. However, in a study conducted
in four neighborhoods in Mamak, Ankara, a total of 12,342 adults aged 18 and over were
elementary school graduates and 200 adults who graduated from primary school with a "good"
degree stated that they forgot to read and write (Glines, 1990). Based on these results, it is

estimated that the number of hidden illiterates in our country is between 5-10 million.
2.4. Prevention

Systematic studies should be carried out at national level to prevent hidden illiteracy
and to realize lifelong learning. In this regard, priority should be given to educational activities
in schools. The development of these skills should be monitored by teaching students how to
read and write in primary schools. Support should be given to students and their families to
overcome the problems encountered in preventing school failure and hidden illiteracy during
their education. Then, those who leave or abandon the school system should be followed up,

and they should be tackled by giving them reading, writing and numeracy training.

It is necessary to provide reading material to young and adult people so that they can
read and not forget how to read. Also, they should be encouraged to follow various books,
magazines, newspapers and other press stuff. They should be distributed free of charge and
enabled to use mobile libraries. Then, continuous and regular non-formal education services
should be provided to adults. These non-formal education services can be various skill courses
such as agriculture, animal husbandry, fishing, hunting depending on the situation of the region.

Those people should be helped to improve their reading and writing skills with these activities.
4. Conclusion and Recommendations

With lifelong learning, it is aimed to continuously improve people's knowledge, skills,
attitudes and decision-making skills through education. The biggest obstacle to achieving this
goal is illiteracy and hiddenilliteracy. Hidden illiteracy, which is widespread among young people
and adults, is one of the important problems of our country as well as our world. Unless urgent
measures are taken against this problem that prevents adults from developing individually,
socially and economically, these problems will inevitably increase. It is necessary to conduct
researches on these, determine their actual numbers and characteristics, and work on the
measures that can be taken into account. In short, it should be kept in mind that the lifelong

learning problem cannot be solved unless the problem of hidden illiteracy is solved.
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1. Giris

Bilginin hizla Uretildigi, yayilldigi ve tlketildigi bir ¢agda yasiyoruz. Bu c¢agda bilgi
bireylerin, kurum ve kuruluslar ile Glkelerin temel glcli olmaktadir. Bu siirecte Ulkelerin
gelisebilmeleri ve ilerleyebilmeleri ise nitelikli insan giiciine bagl bulunmaktadir. insan giici
egitiminde ise 6grenme ve hayat boyu 6grenme aliskanligini gelistirme tzerinde durulmaktadir.
Boylece 6grenen birey, 6grenen gruplar, 6grenen toplum ve 6grenen diinya olusturulmaya
calisiilmaktadir. Diger taraftan iletisim, sanayi, tarim vb. alanlarda hizla ortaya ¢ikan gelismeler
ile bunlarin sosyal, siyasal, ekonomik ve kiltiirel yasama etkileri, bilgi, beceri ve degerlerin
yenilenmesi stirecine hayat boyu devam edilmesini zorunlu kilmaktadir. Egitimin insan yasamina
bagli bir stre¢ oldugunun ortaya ¢ikmasiyla birlikte dislinen, anlayan, sorgulayan, 6grenmeyi

0grenen, bilgiyi kullanabilen ve sorun ¢ézebilen bireylerin yetistirilmesi zorunlu olmaktadir.

Ogrenme insanlarin en 6nemli ve dogal bir 6zelligidir. Bu 6zellik anne karninda
baslamakta ve hayat boyu siirmektedir. Bu slirecte yeni bilgi, beceri ve tutumlar kazanilmaktadir.
Ogrenen birey énceki durumdan farkh biri olmakta, degismekte ve gelismektedir. Bu degisim
once zihinde baslamakta giderek davranis ve tutumlara yansimaktadir. Boylece 6grenme,
degismeyi, degisme de gelismeyi getirmektedir. Bu islemlerin strekliligine hayat boyu 6grenme
denilmektedir. Hayat boyu 6grenme bireyin bilgi, beceri, tutum ve karar verme yeteneklerinin
gelismesi, toplumla bitlinlesmesi ve is yasaminda ilerlemesini saglamaktadir. Bu nedenle hayat

boyu 6grenme 21. ylizyilin en 6nemli anahtari olarak gérilmektedir.

insanlar dogumdan 6liime kadar yeni bilgi, beceri ve deneyimler kazanarak kendilerini
surekli gelistirirler. Bu slirecte ev, okul, Gniversite, isyeri, sosyal cevre, kiitliphane gibi yerler
O0grenme icin uygun ortam olusturur. Bazi 6grenmeler egitim kurumlarinin resmi programlariyla
bazilari da arkadaslarla, televizyon izleyerek, dergi veya kitap karistirarak, internette gezinirken
ya da proje yaparken gergeklesir. Bireyin yas, cinsiyet, egitim durumu, zaman, sosyal statiisd,
ekonomik durumu vb. ézellikleri dgrenmeye engel degildir. insanlar her yerde, her kosulda
Ogrenir ve toplumdaki hizli degisimlere uyum saglarlar. Bu islemlerin hepsi hayat boyu 6grenme
kapsaminda ele alinmaktadir. Ancak hayat boyu 6grenme sadece bunlarla sinirlh degildir.
Bunlarin yaninda bilgi tGizerine kurulu bir toplum ve 6grenen diinya olusturmayi da icermektedir.
Bu amagla “bilgi ve becerilere deger verme” ile “siirekli 6grenme” ilkelerinin 6nemi
vurgulanmaktadir. Ayrica hayat boyu 6grenmenin 6nilindeki okumaz yazmalik, gizli okumaz

yazmazlik gibi engeller de asilmaya ¢alisiimaktadir.
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1.1. Hayat Boyu Ogrenme Nedir?

Hayat boyu o6grenme, egitim alaninda 1970’li yillardan sonra giindeme gelmeye
baslamistir. Onceleri “hayat boyu egitim” olarak kullanilmis, ardindan 2000’li yillara dogru
“hayat boyu o6grenme” kavrami 6ne c¢ikmistir. Genel olarak bireyin bilgi ve becerilerini
gelistirmek amaciyla hayati boyunca katildigi her tirli 6grenme etkinlikleri olarak ele
alinmaktadir. Bu nedenle sadece okullardaki 6grenmeyle sinirli degildir. Evde, iste, ailede,
hayatin her alaninda gerceklesebilen, 6grenmenin yas, sosyal, ekonomik statii ve egitim
seviyesine bakilmaksizin, herhangi bir engel olmadan strdurulebilecegini iceren bir kavramdir
(MEB,2019). Son yillarda gelismis llkelerde egitim diizeyi ve istihdam kosullari agisindan 6nemli

bir gosterge haline gelmistir.

Hayat boyu 6grenmeyi aciklamak icin UNESCO, OECD ve Avrupa Konseyi gibi kuruluslar

cesitli tanim ve aciklamalar yapmistir. Bunlardan bazilari asagida verilmektedir.

e Avrupa Konseyi hayat boyu egitimi, “bilgi, beceri ve yetkinlikleri gelistirmek amaciyla
bireysel, toplumsal ve istihdama yénelik olarak hayat boyu yiiriitiilen biitiin 6grenme

etkinlikleri” olarak tanimlamistir (Conseil de Europe,1970).

e UNESCO’nun Delors Raporunda hayat boyu egitim, “insanlarin bilgi, beceri, tutum ve
karar verme yeteneklerinin egitim yoluyla siirekli olarak gelistiriimesi” cimlesiyle

actklanmistir (UNESCO, 1996).

e Avrupa Komisyonu hayat boyu 6grenmeyi, “bilgi ve beceri yaninda kisisel, toplumsal
ve ekonomik yasamda ayakta kalmaya yarayacak, yasamin her aninda siirdiiriilen

6grenme etkinlikleri” olarak agiklamistir (Glines ve Deveci, 2020).

“_ 2

e UNESCO’nun Belém Raporunda hayat boyu 6grenme, “egitimi ‘besikten mezara
kadar’ anlayisiyla ele alan bir felsefe, diisiinme bigimi, 6rgiin, yaygin ve algin olmak
lizere tiim egitim sistemini icine alma ilkesiyle, kapsayici, demokratik ve insancil
deger yargilarina dayali, biitiinciil ézelliklere sahip, bilgi lzerine kurulu toplum

hedefinin 6nemli bir béliimi” olarak tanimlanmistir (UNESCO, 2009).

e UNESCO Dinya Egitim Formunda, “bireyin yasaminin her asamasinda icinde
yasadigi topluma uyum ve katki saglamak, kendi amaglarini gergeklestirmek iizere
bilgi ve becerilerini gelistirmesi ve hayat boyu égrenmesi igin gerekli olanaklarin

saglanmasi” olarak verilmistir (UNESCO, 2015).

219 Sinirsiz Egitim ve Arastirma Dergisi, 5 (3), 203-232



(\Pzz7 Hayat Boyu Ogrenme Baglaminda Gizli Okumaz Yazmazlik

Firdevs GUNES

Aciklamalarda da gorildigu gibi hayat boyu 6grenme besikten mezara kadar genis bir

zaman dilimine yonelmektedir. Bu slirecte kisisel, toplumsal ve ekonomik yasamda ayakta
kalmaya yarayacak 6grenme etkinlikleri ile bireyin bilgi, beceri ve yetkinliklerinin hayat boyu
gelistirilmesine  odaklanmaktadir. Bunun i¢in ¢ alandaki calismalarin  yapilmasi
ongorilmektedir. Bunlar 6grenme firsatlari yaratarak bireyi gelistirme, toplumsal biitiinlesmeyi
gerceklestirme ve ekonomik biiyiimeyi saglamadir. Yani hayat boyu 6grenme etkinlikleri bireysel,

toplumsal ve ekonomik olmak lzere Ug¢ alana yonelmektedir (Glines ve Deveci, 2020).

e Bireysel boyutta, bireyin kendini gelistirmesi, bilgi cagl toplumunun gereklerine
uyum saglamasi, toplumsal ve ekonomik yasama aktif olarak katilmasi ve gelecegine

yon vermesi Gizerinde durulmaktadir.
e Toplumsal boyutta, sosyal gelisme ve toplumsal biitlinlesmeye agirlik verilmektedir.

e Ekonomik boyutta, ekonomik gelisme, kalkinma, is ve istihdama yonelik 6grenmeleri

icermektedir (Glnes, 2017).

Bu calismalarla sirekli 6grenen, 6grenmeyi 6grenen ve nasil 6grenecegini 6grenen
insanlardan olusan bir toplum hedeflenmektedir. Bir baska ifadeyle “6grenen toplumlar” ve
“6grenen diinya” olusturmayi amaclamaktadir. Bu amaca ulasmak icin yetiskin egitimi, strekli
egitim, mesleki egitim ve 6z yonelimli 6grenmeye agirlik verilmektedir. Bunlar hayat boyu

o0grenmenin bilesenleri olmaktadir.
1.2. Tarihsel Gelismeler

Hayat boyu 6grenme 1970’li yillarda UNESCO, OECD ve Avrupa Konseyinin raporlariyla
uluslararasi diizeyde gindeme gelmis ve egitim politikalarinin merkezine yerlesmistir. Bu
konuda UNESCO eski baskani Edgar Faure tarafindan hazirlanan egitim raporunun biyuk roll
olmustur. UNESCO biinyesinde 1972 yilinda Edgar Faure baskanhginda 6 kisilik bir komisyon
kurulmus, egitimin diindi, bugiinii ve yarini hakkinda “Sinirsiz Diinyada Var Olmayi O§renmek”

adh bir rapor hazirlanmistir. Bu Raporda;

e  Glinimuzdeki sorunlari ¢dzmek ve ¢cagimizdaki hizli gelismelere uyum saglamak igin

egitim sistemlerinin bitlnilyle bastan asagi yeniden diizenlenmesi,

e Egitimin sadece bilgi aktarma olarak degil, bireyin hayat boyu yeni bilgi, beceri ve

tutumlar kazanacagi bir siireg olarak ele alinmasi,
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Egitimde hem nicelik hem de nitelik gelismeye agirlik verilmesi, bunlarin birbirini

tamamlayan iki yon olarak goriilmesi,
Egitimdeki gelismelerle tlke kalkinmasinin birlikte ve bitiin olarak ele alinmasi,

Egitimin kalkinma igcin hem amag¢ hem de ara¢ olarak sayilmasi, gerektigi

vurgulanmigtir.

Bu anlayisla asagidaki 6nerilere yer verilmistir.

1.

Egitim, hayat boyu yayilmali, sadece herkese acik olmakla kalmamali, her bireyin

hayatinin dnemli bir parcasi olmahdir.

Okullar  hayata vyaklastirlmal, hayat boyu egitimle 06grenen  bir

toplum hedeflenmelidir.

Egitimin amaci, insanin kendisi olmasi, yani 'kendi olmasini' saglamalidir. Bireylere
ihtiyac duydugu tiirden bilgiler verilmeli, bilgi birikimi olusturmali, slirekli 6grenme

olanaklari saglanmali, boylece insanlar sinirsiz diinyada var olmayi 6grenmelidir.

Hayat boyu egitim hem zaman dilimi hem de cesitlilik anlaminda ele alinmalidir.
Egitim etkinlikleri ev, aile, is, sosyal ve ekonomik olmak lizere yasamin her alanina

yayilmalidir.

Hayat boyu egitim hem okul hem de okul disi egitimi kapsamalidir. Her yastan
Ogrenciyi egitmek icin okul egitimi kadar okul disi 6grenme bigimlerinden de

yararlanilmahdir.

Bireylerin siirekli gelisimi desteklenmeli, yikselen nesiller icin sistemli egitim alma

sansi ve olanaklari verilmelidir.

Hayat boyu egitim sadece bireyi degil toplumu da gelistirme ve bitlinlestirme

amacina yonelik ele alinmalidir.

Hayat boyu egitim etkinlikleri daha esnek olmali, modern teknolojiden yararlaniimali

ve cesitli araclarla desteklenmelidir (Faure,1972).

Bu rapor (lzerine UNESCO’nun 1972 yilinda Tokyo’da yaptigi 3.Uluslararasi Yetiskin

Egitimi Konferansinda hayat boyu 0grenme lzerinde durulmus, dnemi dile getirilmis ve

insanlarin temel hakki oldugu vurgulanmistir (Baril,2017).
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Sonraki yillarda Jacques Delors UNESCO icin hazirlanan “Egitim: icinde Hazine Gizli” adli
Raporunda, “Hayat boyu égrenme 21. yiizyilin en énemli anahtaridir” aciklamasini yapmistir
(Delors, 1996). Cok gecmeden Avrupa Parlamentosu 1996 yilini "Avrupa Hayat Boyu Ogrenme
Yili" olarak ilan etmistir. Yil boyunca vatandaslarin toplumsal, teknolojik ve ekonomik degisime
uyum saglama yeteneklerinin gelistiriimesine yonelik ¢calismalar yapilmasini dnermistir (Glnes

ve Deveci, 2020).

Ardindan Avrupa Birligi Komisyonu 2000 yili Hayat Boyu Ogrenme Memorandumunda
alti temel strateji belirlemistir. 21. ylizyilda hayat boyu 6grenmeyi gelistirmek icin belirlenen

stratejiler soyle siralanmistir;
1. Herkes igin yeni temel becerilerin belirlenmesi,
2. insan kaynaklarina daha fazla yatirim yapilmasi,
3. Egitimde yeniliklerin ve yeni yontemlerin gelistirilmesi,
4. Her tlrlG egitime deger verilmesi ve belgelendirilmesi,
5. Rehberlik ve danismanlik hizmetlerinin yeniden gdzden gegirilmesi,

6. Egitimin mimkiin oldugunca 06grenenlere yakinlastiriimasi, erisim zorlugu olan
kesimlere ulasmak icin bilgi ve iletisim teknolojilerinden yararlanilmasi, yerel ve
bolgesel merkezli girisimler icin hayat boyu 6grenme yaklasiminin benimsenmesi,
cok amacli 6grenme merkezleri ve 6grenen toplum icin bilgi aglarinin olusturulmasi

(MEB, 2019).

Gunumuzde bireylerin giinliik yasama aktif olarak katilmalari, toplumsal degisime uyum
saglamalari ve ihtiya¢ duyduklari egitim programlarina ulasabilmeleri icin hayat boyu 6grenme
yaklasimi  Onerilmektedir. Bu silrecte egitim sistemlerinin silirekli glincellenmesi ve
gelistirilmesine yonelik stratejiler gelistiriimektedir. Hayat boyu 6grenmeye yonelik bu

calismalar kesintisiz stirmekte, 2020 yili igin yeni ve farkli stratejiler gelistirilmektedir.
1.3.Hayat Boyu Ogrenmenin Kapsami

Eskiden hayat boyu 6grenmenin sadece 6grencilere yonelik oldugu distniliyordu. Bu
anlayis artik degismistir. Dinyamizda 6grenci sayisi yaklasik 1,5 milyar civarindadir. Oysa hayat
boyu 6grenme gezegenimizde yasayan 7 milyar insana yonelmektedir. Bunlarin 745 milyonu
okuma yazma bilmeyen yetiskinlerdir. Geriye kalanlar ¢cocuk, geng, yetiskin, kadin, erkek, yash,

isci, memur, calisan, gorevli gibi kisilerdir. Hayat boyu 6grenme hepsinin siirekli 6grenmesi ve
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kendini gelistirmesini hedeflemektedir. Bu nedenle her bireye egitim diizeyi, yasam durumu,
yasl, ihtiyaclari, istekleri ve karsilastigl zorluklara gore her alanda 6grenme firsatlari yaratmak
durumundadir. Ardindan yerel ve bolgesel dizeyde “Ogrenen koyler, sehirler ve bolgeler”
olusturulmahdir. Giderek “6grenen toplumlar” ve “6grenen diinya” hedefine ilerlemelidir. Bu
slrecte ulusal egitime paralel kismen dijitallestirilmis, yerel ve kiiresel diizeyde egitim stratejileri
uygulanmalidir. Boylece herkese bilgiye erisim olanaklari saglanmalidir. Bu konuda UNESCO
Genel Miidiiri Koichiro Matsuura, " Kopernik gibi bir devrim gerceklestirmeliyiz. Bu devrimle
toplum etrafinda dénen bilgi degil, bilgi etrafinda dénen toplum olusturmaliyiz "demektedir

(Gunes ve Deveci, 2020).

Diger taraftan kiiresellesme, bilgi ve iletisim teknolojileri ile internet’in hizla gelismesi
sonucu olusan “Kiresel Ag” diinyamizdaki vatandaslarin blyik bir kismina her yerde ve her
zaman veri tabanlarina erismek icin izin vermekte ve hayat boyu 06grenmeye ortam
hazirlamaktadir. Ayrica bitlin okullar, liseler, (niversiteler ve arastirma merkezlerindeki
baglantilarla “Kiiresel Zeka Alani” ya da “ortak akil” olusturulmaktadir. Bunlara ek olarak uzaktan
egitim programlariyla egitim dizeyi, meslegi, yasi ve kosullari ne olursa olsun diinya
vatandaslarinin coguna ulasilmaya calisiimaktadir. Béylece teknolojik gelismelerle hayat boyu

o0grenme giderek kolaylasmaktadir.
Sonuc olarak hayat boyu 6grenme;
1. Zaman dilimi olarak, besikten mezara kadar olan sireyi,
2. Alan olarak, bireyin 6zel, aile, sosyal ve mesleki yasaminin her alanini,
3. Birey olarak, cocuk, geng, yetiskin, kadin, erkek, yash vb. herkesi,
4. Kosul olarak, yas, cinsiyet, egitim, sosyo-ekonomik durum, kéy, kent vb. her kosulu,
5. Sistem olarak, 6rgilin, yaygin ve algin egitimi,
6. Diizey olarak, okul 6ncesi, ilk, orta, ylksek ve lisanslsti 6gretimi,
7. Program olarak, bireysel gelisme, sosyal ve ekonomik ilerleme gibi tim programlari,
8. Bilgi olarak, uygulama ve kosul bilgileri, akademik ve teknik bilgileri vb,

9. Beceri olarak, okuma yazma, dil, fen, teknoloji, sayisal, sosyal, vatandaslk gibi

becerileri,

10. Ogrenme olarak, 5grenme, 6grenmeyi 6grenme, hayat boyu 6grenmeyi,
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11. Materyal olarak, egitici arag-gerec, kitap, bilgisayar, internet, kitle iletisim araclari

vb.
12. Hedef olarak, 6grenen sehir, bolge, toplum ve diinya olusturmayi kapsamaktadir.
1.4. ilkeler ve Onkosullar

Hayat boyu 6grenmeyi gerceklestirmek icin bazi ilkeler ve 6n kosullar belirlenmistir.
Jacques Delors tarafindan hazirlanan “Egitim: icinde Hazine Gizli” adl Raporun “Hayat Boyu
Egitimi Toplumun Kalbine Yerlestirme” bodlimiinde hayat boyu 6grenmenin dort temel ilkesi

soyle aciklanmustir;
1. Bilgi 6grenme (6grenmeyi 6grenme),
2. Yapmayi 6grenme (beceri gelistirme),
3. Baskalariyla birlikte yasamayi 6grenme (toplumla bitlinlesmek icin 6grenme),

4. Olmay! 6grenme (kendini gelistirme ve varligini sirdiirmek igin 6grenme) olarak

siralanmistir (Delors, 1996; Knoll, 2004).

Bu ilkelerle hayat boyu 6grenmeyi yayginlastirma ve her toplumun kalbine yerlestirmeye
calisiilmaktadir. Bu sirecte bazi dnkosullarin yerine getirilmesi gerekmektedir. Bunlardan iki

onkosul cok 6nemlidir. Birincisi okuma yazma ikincisi ise ansiklopedik bilgiler olmaktadir.

1. Okumaz yazmazhiga son verilmesi: Ogrenmeyi 6grenme, beceri gelistirme ve kendini
yenileme agisindan hayat boyu 6grenme sirecinin en blyik engeli okumaz yazmazliktir. Okuma
yazmay!i bilmeme egitimden uzak kalmaya neden olmakta ayni zamanda toplumsal gelisme ve is
yasaminda ilerlemeyi de engellemektedir. Bu nedenle hayat boyu 6grenmenin birinci kosulu
okuma yazmayi 6grenme, temel dil ve zihinsel becerileri gelistirme olmaktadir. Okuma yazma

herkes i¢in zorunlu ve temel bir haktir. Bu haktan her bireyin yararlanmasi saglanmalidir.

2. Ansiklopedik bilgilerden kag¢inilmasi: Hayat boyu O0grenmenin amaci 6grenme,
o0grenmeyi 6grenme, sirekli, aktif ve bagimsiz 6grenmeyi saglama, bireyin kapasitesini sonuna
kadar gelistirme, bireysel giriskenlik ve yenilik¢iligi 6zendirme gibi siralanmaktadir. Bu becerileri
gelistirme sirecinde ezber ve ansiklopedik bilgiler verilmesine karsi ¢ikilmaktadir. Cesitli
disiplinlerle ilgili ezberletilen bu bilgiler zamanla eskiyeceginden bunlara son verilmelidir. Ote
yandan ansiklopedik bilgiler bireyin zihinsel gelisimini engellemektedir. Bu nedenle bireylere
temel bilgiler 6gretilirken islevsel bilgiler esas alinmalidir. Bir baska ifadeyle egitim slirecinde”

Bilgi nasil 6grenilir? Nasil segilir? Diger bilgilerle nasil biitiinlestirilir? Ogrenilenler uygulamaya
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nasil aktarilir? Birey kendini nasil gelistirir?” gibi sorulara agirlik verilmelidir. Boylece diistiinme,
anlama, sorgulama vb. zihinsel becerileri gelistirme ve elestirel dislinmeyi yayginlastirma

Gzerinde durulmalidir (Conseil de I'Europe, 1970, s.29).

Goruldigu gibi hayat boyu 06grenmenin ilk halkasini okuma yazma 06gretimi
olusturmaktadir. Bireyin temel dil ve zihinsel becerilerini gelistirmeden hayat boyu 6grenme
mimkin olmamaktadir. Bu nedenle dinyamizda vyillardir okumaz yazmazhgl 6nlemeye
cahisilmaktadir. Ancak son zamanlarda bunun yeterli olmadigi, yetiskinlerde gizli okumaz
yazmazligin yayildigi gorilmektedir. Hayat boyu o6grenme agisindan diinyamizda okumaz

yazmazlik ve gizli okumaz yazmazligin durumu nedir?
2. Okumaz Yazmazlhk

Gilnlmiuzde gecmisi okumak ve gelecege yon vermek icin okuma yazmayi bilmek
zorunludur. isaretlerle iletisimin giderek yayginlastigl cagimizda okuma yazmayi bilmemek,
diinyada yasamamak, yok olmak demektir. Bu nedenle gezegenimizdeki her bireye okuma
yazma 6gretmek i¢in sistemli ¢alismalar yapilmaktadir. Bilindigi gibi okumaz yazmazlik iginde
bulundugumuz cagin en 6nemli diinya sorunlarindan biridir. Geri kalmislik ve yoksullukla ic
icedir. Uluslarin kalkinabilmeleri ve varlklarini strdlrebilmeleri icin temel kosullardan biridir.
Okumaz yazmazlk bir kader degildir. Stirekli izlenmesi ve kokli ¢ozlimler lretilerek 6nlenmesi
gereken sosyal bir durumdur. Eger azim ve sabirla stirekli olarak calisiimazsa hemen ortaya

¢tkmakta ve hizla yayilmaktadir.

Dinyamizda gecmisten glinimize kadar okuryazarhigr yayginlastirmak icin dnemli
calismalar yapilmis ve basarili sonuclar alinmistir. Ancak bunlar sorunun kokli bir ¢6zim igin
yeterli olamamistir. icinde bulundugumuz 2020’li yillarda bile halen diinyamizda 15 ve daha
yukari yaslarda 745 milyon, llkemizde ise 2 milyondan fazla okumaz yazmaz yetiskin vardir.
Yillardir strdurilen ¢alismalara ragmen okuma yazma bilmeyenlerin rakamlari hala yiksek
dizeydedir. Bu durum ozellikle gelismekte olan (lkelerde ilkokulun hizla yayginlagsmasi ve

okullasma oraninin artmasina ragmen giderek yiikselmektedir.

UNESCO’nun 2015 yili verilerine gére diinyamizda 745 milyon okumaz yazmazin yaridan
fazlasi Asya kitasinda, dortte biri ise Afrika kitasinda bulunmaktadir. Bu iki bolgede diinyamizdaki
okumaz yazmaz genglerin %90’1 yasamaktadir (UNESCO, 2016). Diger taraftan dinyadaki
okumaz yazmazlarin cogunlugu gelismekte olan llkelerde, bir kisminin da sanayilesmis llkelerde
oldugu gorilmektedir. Kadinlarda okumaz yazmazlik erkeklere oranla li¢ kat daha fazladir.

Genellikle kirsal yorelerde, kentlerin yoksul kesimlerinde, kadinlarda, issiz genclerde, niteliksiz
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ve yari nitelikli iscilerde okumaz yazmazlik daha da fazladir (Glines ve Deveci, 2020). Bu durum
anilan kisilerin hayat boyu 6grenmeye yonelmeleri ve kendilerini gelistirmelerine bliyik engel
olusturmaktadir. Bir baska ifadeyle diinyamizda 745 milyon, llkemizde ise 2 milyon yetiskin
hayat boyu 6grenmeyi slirdiirecek temel becerilere sahip degildir. Bunlarin durumlari acik ve net
olarak bilinmesine ragmen diinyamizda ve (ilkemizde sayilari ile durumlari ¢ok iyi bilinmeyen gizli

okumaz yazmazlar da vardir.
2.1. Gizli Okumaz Yazmazhk

Hayat boyu 6grenmenin en 6nemli engeli gizli okumaz yazmazliktir. Son yillarda bazi
sanayilesmis Ulkelerde gorilen ve “gizli okumaz yazmazlk” denilen bu durum giderek
yayllmaktadir. Arastirmalar okumaz yazmazhgin 6zel bir tlrl olan gizli okumaz yazmazhgin geng
ve yetiskinlerde yaygin oldugunu gostermektedir. Yetmis yildir okumaz yazmazlik sorununun
tamamen ¢o6zildigi disindlen zengin tlkelerde bu durum saskinlk yaratmis ve cesitli 6nlemler

alinmaya basglanmistir.

Okuma yazma bilmeyenler hi¢ okula gitmemis ve herhangi bir dilde okuma yazma
0grenmemis kisilerdir. Oysa gizli okumaz yazmazlar bunlardan farklidir. Gizli okumaz yazmazlar,
herhangi bir okulu bitirdigi halde bireysel, is, sosyal ve kiiltiirel yasami i¢in gerekli olan temel
becerileri yeterince gelistiremeyen kisilerdir. Yani bir kurs veya okula gitmis, bir 6gretmenin
gbzetiminde okuma yazma 6grenmis ancak yeterince gelistirememis ya da zamanla unutmus
kisilerdir. Bu nedenle okuma yazmazlik ile gizli okumaz yazmazlik arasinda 6énemli farkliliklar
bulunmaktadir. Okuma yazma bilmeyen egitim eksikligi nedeniyle okuyamaz yazamazken, gizli
okumaz yazmaz okul egitimi almasina ragmen dogru bir sekilde nasil okunacagi veya yazilacagini

bilmeyenlerdir. Bunlar genellikle 16 yas tzerindeki gencg ve yetiskinlerdir.

Gizli okumaz yazmazlik bireyin temel egitim ile temel beceri eksikliklerini ifade
etmektedir. Bunlarin basinda okuma, yazma ve hesaplama ile ilgili beceriler gelmektedir. Gizli
okumaz yazmazlar teknik olarak okuma yazmayi bilmekte ancak giinliik yasamda etkili olarak
kullanamamaktadir. Gizli okumaz yazmazin okuma yazmayi bilmeyen kisiden farki, bir metni
bicimsel olarak okuyabilmesidir. Ancak okudugu metni anlamayabilir. Yazmaya gelince, sozli
olarak duydugu cimleleri dogru olarak yazamayabilir. Rakamlari tanir, ancak dort islemi ve
problem ¢d6zmeyi yapamayabilir. Beceri eksiklikleri bilgi diizeyi ile bireysel ve sosyal gelisimi
olumsuz yonde etkilemektedir. Bu durum giderek ilerlemelerini ve modern ekonomide bir is

bulmalarini gliclestirmektedir.
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Gizli okumaz yazmazlik sadece dil becerilerindeki eksiklikler degildir. Bunun yaninda
matematik, zihinsel beceriler ve ginlik yasam igin gerekli becerilerin eksikliklerini de
icermektedir. Bu nedenle gizli okumaz yazmazhg belirlemek icin dort temel olgit

kullanilmaktadir. Bunlar;

1. Dil becerileri: Ginlik hayat icin gerekli dil becerileri, s6zli ve yazil iletisim, bilgi

alma, baskalariyla sozIi ve yazili iletisim kurma, yazili bir metni okuma, anlama vb.

2. Matematik becerileri: Hesap yapma, problem ¢6zme, blyuk, kicglk, az, cok,

toplama, ¢ikarma, ¢arpma, bélme, élgme ile ilgili islemler vb.

3. Zihinsel beceriler: Diisinme, anlama, sorgulama, bilgileri diizenleme, hatirlama

becerileri vb.

4. Diger beceriler: Gilinlik yasamda gerekli anahtar beceriler, sorun ¢6zme,
baskalariyla isbirligi yapma, bagimsiz karar verme, bilgi ve iletisim teknolojilerini

kullanma, zaman ve mekéani yorumlama, tablo ve grafik okuma gibi (ANLCI,2003).

Gorildigu gibi gizli okumaz yazmazlik bireyin dil, matematik, distiinme, anlama,
sorgulama, bilgileri diizenleme, hatirlama gibi zihinsel becerileri ile glinliik yasam igin gerekli
cesitli becerilerinin gelisimini olumsuz etkilemektedir. Bu durum bireyin icinde yasadigl aile, grup

ve toplulukta okuma yazma ile ilgili gérevlerini yerine getirememesine neden olmaktadir.

Gizli okumaz yazmazlar incelendiginde iki gruptan olustugu gorilmektedir. Birincisi
okuma yazmay! unutanlar (Alettres), digeri islevsel okumaz yazmazlar (Analphete fonctionnel)
olmaktadir. Okuma yazmayi unutanlar (Alettres), okul egitimi almis, okuma yazma ve matematik
ilgili becerileri kazanmis ancak sonraki yillarda hi¢ kullanmadigindan bunlari unutmus kisilerdir.
islevsel okumaz yazmazlar ise okul egitimi almis ancak giinliik hayatta bagimsiz olmak icin yeterli
okuma, yazma ve aritmetik becerilerini kazanamamis yetiskinlerdir. islevsel okumaz yazmaz
UNESCO’nun 1978 yilinda toplanan Genel Kurulunda; “Fonksiyonel (islevsel) okumaz yazmaz,
toplumsal ve bireysel ydnden gelisebilmesi igin gerekli okuma yazma ve hesap yapma
becerilerine sahip olmayan, icinde yasadigi topluluk ve grupta, okuma yazma ile ilgili gérevlerini
yerine getiremeyen kisi” olarak tanimlanmistir (Hamadache ve Martin, 1988, s.4). Sonug olarak
gizli okumaz yazmalar giinliik yasamda bagimsiz hareket edebilmek icin gerekli temel becerilere
sahip degildir. Sosyal hayata katilmada sorunlar yasamaktadirlar. Bu nedenle hayat boyu
O0grenme icin gizli okumaz yazmazlarin temel becerileri yeterince gelistirilmeli, eksik beceriler

tamamlanmali ve giderek saglamlastirilmalidir.
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Gizli okumaz yazmazlik sans eseri gerceklesmez. Bu durum bireysel, toplumsal ve
egitimsel olmak lizere cesitli nedenlerden kaynaklanmaktadir. Okul sirasinda ¢ocuklara okuma
yazmanin sevdirilememesi, aliskanlik haline donistirilememesi, becerilerin yeterince
gelistirilememesi, okulun sik sik terk edilmesi veya sinifta kalma, sosyal c¢evrede egitime
yeterince deger verilmemesi, issizlik, okuma yazma becerilerinin glinliilk yasamda kullanilmamasi
vb. nedenler gizli okumaz-yazmazhgin nedenleri olarak siralanmaktadir (UNESCO, 1989. s. 10).
Ogrenme sirasinda bireyin zeka, algi, dikkat, bellek, ses bilinci gibi 6zelliklerinin dikkate
alinmamasi, saglik sorunlari, aile ¢evresindeki sorunlar, aile ve kiiltiirel ortamdaki eksiklikler,
uygulanan egitim modeli ve okul etkinlikleri, sosyal zorluklar, toplum diizeni ve okul sistemi,
basarisiz 6grencileri dislama egilimi vb. etkili olmaktadir (Goledzinowski, 1988). Annie Gilles’e
gore gizli okumaz yazmazlik bliyik oranda okul basarisizligi sonucu ortaya ¢ikmaktadir. Hizla
degisen ve gelisen bir diinyada gizli okumaz yazmazlar okudugu bir yaziyi anlayamamakta, bir
formu dolduramamakta, durumundan utanmakta, kendine giliveni azalmakta ve toplumdan
uzaklasmaktadir (Gilles,2 000). Bunlar gunliik yasamda ev, aile, issizlik gibi bir dizi sorun
yasamakta, bunlari ¢cozmeye calismakta ancak basarili olamamaktadir (Goledzinowski, 1988).

Giderek siddet ve suc egilimleri goriilmektedir.
2.2. Sayisal Durum

Gizli okumaz yazmazlar, okuryazarlik belgesi, diploma gibi resmi belgeye sahip
olduklarindan istatistiklerde okuryazar sayilmaktadir. Bu nedenle gergek sayilarini belirlemek
oldukga zordur. Bunun yaninda okuryazarlik tanimlar bir Glkeden digerine degismekte, bazen
ayni Ulke icinde bile farkh tanimlar yapilmaktadir. Bu durum arastirmalari daha da
glclestirmektedir. Tim bunlara ragmen gizli okumaz yazmazlarin 6zellikleri ve sayilari hakkinda

cesitli arastirmalarla tahminler yapilmaktadir. Bunlardan bazilari asagida verilmektedir.

e ABD’de 1975 yilinda yapilan bir arastirmada 63 milyon yetiskinin giinliik yasam igin
gerekli temel bilgilerden yoksun oldugu saptanmistir. Ayrica 23 milyon yetiskinin

glnlik yasam icin gerekli temel becerilerinin eksik oldugu ortaya ¢cikmistir.

e  Kanada’daki bir arastirmada yetiskin nifusun %22’sinin islevsel okumaz yazmaz

oldugunu belirlenmistir. Bunu 6nleme ¢alismalari yapilmaktadir.

e ingiltere’de 1987 yilinda yapilan bir arastirmada geng kiz ve erkeklerin %13’{iniin
okuma yazma ve hesap yapmada buyidk sikintilarinin oldugu ortaya ¢ikmistir.

Bunlarin %10°u okulu erken terk ettiklerinden harfleri bile karistirmakta, %3’ ise hig
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hesaplama ve temel islemleri yapamamaktadir (UNESCO, 1989; Kallen, 1987,
Terestyeni, 1987).

e Fransa’ da gizli okumaz yazmaz sayisi 2.5-3 milyon arasindadir. Ancak tahminler
nifusun %15‘inin islevsel okumaz yazmaz oldugu yoniindedir. Fransa’da dogan,
blylyen ve egitim géren 18-65 yaslarindaki yetiskinlerin %7'sinin gizli okumaz
yazmaz oldugu saptanmistir. Bir baska arastirmada yetiskin nifusun %26 ‘sinin hic
okuyup yazamadigl, bunlarin %10 ‘nu ise okuma yazmayl tamamen unuttugu
belirlenmistir. Ayrica 17 yas ve Ustl geng Fransizlarin %81,8'inin etkili okuyucular
oldugu, ancak %9,6'sinin okuma giicligi yasadigi belirlenmistir (ANLCI, 2003, 2006,
2018).

2.3. Ulkemizde Gizli Okumaz Yazmazlk

Gizli okumaz yazmazlk tlkemizde de goérilmekte ve 6nemli bir sorun olarak karsimiza
¢ikmaktadir. Ancak llkemizde gizli okumaz yazmazlarin durumlari ve sayilari hakkinda yeterli

bilgi bulunmamaktadir. Bu konuyla ilgili TUIK verileri asagidaki tabloda verilmistir.

Tablol.
Okuma yazma ile ilgili 2019 yili TUIK verileri
Kadin Erkek Toplam
Okuma yazma bilmeyen 1.738.225 286.412 2.024.637
Okuryazar ancak okul
. 1.970.379 653.754 2.624.133
bitirmeyen
ilkokul mezunu 7.432.396 5.081.441 12.513.837
Bilinmeyen 287.853 254.310 542.163
Toplam 11.428.853 6.275.917 17.704.770

Tablo 1’de gorildigi gibi 2019 yili TUIK verilerine gére 15 ve daha yukari yaslarda 2
milyondan fazla (2.024.637) okuma yazma bilmeyen vardir. Bunlar hig okula gitmemis ve okuma
yazma Ogrenmemis yetiskinlerdir. Ancak ayni verilerde 2,6 milyondan fazla (2.624.133)
yetiskinin bir 6grenim kurumundan mezun olmadigl fakat okuryazar oldugu belirtilmektedir.
Kendi kendine veya okuma yazma kursuna katilarak okuma yazma 6grenen bu yetiskinlerin s6z
konusu becerileri hangi diizeyde gelistirdikleri veya kullandiklari bilinmemektedir. Bunun
yaninda 2019 yih istatistiklerine gore (lkemizde 12,5 milyondan fazla (12.513.837) ilkokul
mezunu yetiskin bulunmaktadir. Bunlardan bazilarinin ilkokuldan sonraki yillarda okuma
yazmay! kullanmadiklari ve unuttuklari da bilinmektedir. Ulke genelinde bunlarin ne kadar

olduguna iliskin bir arastirma bulunmamaktadir. Ancak Ankara ili Mamak ilcesindeki dért
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mahallede yapilan bir arastirmada 18 ve daha yukari yaslarda ilkokul mezunu toplam 12.342
yetiskine ulasiimis ve ilkokulu “pekiyi” dereceyle bitiren 200 yetiskin okuma yazmayi unuttugunu
actklamistir (Glines, 1990). Bu sonuglardan hareketle tilkemizde gizli okumaz yazmaz sayisinin 5-

10 milyon arasinda oldugu tahmin edilmektedir.
2.4.0nlenmesi

Gizli okumaz yazmazhgi onlemek ve hayat boyu 6grenmeyi gerceklestirmek icin ulusal
diizeyde sistemli calismalarin yapilmasi gerekmektedir. Bu konuda dncelik okullardaki egitim
calismalarina verilmelidir. ilkokullarda &grencilere nitelikli bir okuma yazma 6greterek bu
becerilerin gelisimi izlenmelidir. Egitim siresince okul basarisizligi ve gizli okumaz yazmazhgi
onlemede karsilasilan sorunlarin Ustesinden gelmek icin 6grencilere ve ailelerine destek
verilmelidir. Ardindan okul sisteminden ayrilanlar ya da terk edenler takibe alinmali, bunlara

okuma, yazma ve aritmetik egitimi vererek okuryazarliga karsi savasiimalidir.

Okuma yazmay! 6grenen geng ve yetiskinlerin unutmamalari icin okuyabilecekleri
diizeyde okuma materyalleri Gireterek okumalarini saglamaktir. Ayrica, cesitli kitaplar, dergiler,
gazeteler ile diger basin Urlnlerini izlemelerine yardimci olunmalidir. Bunlar (cretsiz olarak
dagitilmali ve gezici kitaplklardan yararlanmalari saglanmalidir. Ardindan yetiskinlere sirekli ve
dizenli yaygin egitim hizmetleri gotirilmelidir. S6z konusu yaygin egitim hizmetleri, cesitli
beceri kurslari ile yorenin durumuna bagl olarak tarim, hayvancilik, balikgilik, avcilik gibi kurslar

olabilir. Bu tir etkinliklerle okuma yazma becerilerini gelistirmelerine calisiimahdir.
4. Sonug ve Oneriler

Hayat boyu 6grenme ile insanlarin bilgi, beceri, tutum ve karar verme yeteneklerini
egitim yoluyla silirekli olarak gelistirme amaglanmaktadir. Bu amaca ulasmanin en biyik engeli
okumaz yazmazlik ve gizli okumaz yazmazlik olmaktadir. Geng ve yetiskinlerde yaygin olan gizli
okumaz yazmazlik, diinyamizin oldugu kadar, Ulkemizin de ©6nemli sorunlarindan biridir.
Yetiskinlerin bireysel, sosyal ve ekonomik yonden gelismelerini engelleyen bu soruna acil
onlemler alinmadigi slirece, daha da artmasi kaginilmaz olmaktadir. Bunlara yonelik arastirmalar
yapilarak gercek sayilari ile o6zelliklerinin belirlenmesi ve alinabilecek 6nlemler (izerinde
calisiilmasi gerekmektedir. Kisaca gizli okumaz yazmazlik sorunu ¢éziilmedigi slirece hayat boyu

0grenme sorununun da ¢oziilemeyecegi unutulmamalidir.

230 Sinirsiz Egitim ve Arastirma Dergisi, 5 (3), 203-232



(\Pzz7 Hayat Boyu Ogrenme Baglaminda Gizli Okumaz Yazmazlik

Firdevs GUNES
REFENCES/KAYNAKLAR

ANLCI (2003). Lutter ensemble contre l'illettrisme,Cadre national de référence, ANLCI (Agence
nationale de lutte contre | ’illetrisme). (http://www.anlci.fr), Erisim tarihi,05.05.2019.

ANLCI (2006), lllettrisme : les chiffres, ANLCI (Agence nationale de lutte contre l'illetrisme).
(http://www.anlci.fr).Erisim Tarihi,05.05.2019.

ANLCI (2018), L’evolution de l'illettrisme en france, pour I'acces de tous a la lecture, a I'écriture
et aux compétences de base, ANLCI, ( www.anlci.gouv.fr) Erisim Tarihi 05.05.2019

Baril,D.(2017).L’apprentissage tout au long de la vie :définition, évolution, effets sur la société
québécoise, Institut de coopération pour I'éducation des adultes, Montréal: Québec

Bentolila, A. (1996), De l'illettrisme en général et de I’école en particulier, Paris, Plon.
Conseil de l’Europe.(1970). Education Permanente ,Strasbourg:Conseil de U’Europe.

Delors,J. (1996).L’éducation : un trésor est caché dedans, Rapport a I'UNESCO de la Commission
internationale sur I'éducation pour le XXle siecle, présidée par Jacques
Delors.Paris:Edition Odile Jacob

Faure, E.et al.,(1972). Apprendre a étre. UNESCO/Fayard.

Gaté, J.-P. (dir.) (2005), Prévenir l'illettrisme. Comment la recherche peut-elle servir I’école ? Paris
:L’Harmattan.

Gilles, A.(2000). Le scandale de l'illettrisme. In: Communication et langages, n°125, 3éme
Trimestre 2000. pp. 87-97.doi : 10.3406/colan.2000.3028

Goledzinowski F.(1988). Analphabétisme - illettrisme : divergences et convergences. In:
Hommes et Migrations, n°1117, décembre 1988. Dossier lllettrisme. pp. 23-26;

Giines, F.(1990). Yetiskinlerin Okuma-Yazmayi Unutma Nedenleri, AU. Egitim Bilimleri Fakiiltesi,
Ankara

Glines, F.(2017) Hayat boyu 6grenmeden sinirsiz 6grenmeye, I. Uluslararasi Sinirsiz Egitim ve
Arastirma Sempozyumu (USEAS2017) Tam Metin Bildiri Kitabi, SEAD, 24-26 Nisan 2017
Alanya/Antalya E-ISBN 978-605-82661-1-7

Glines,F ve Deveci,T.(2020).Yetiskin egitimi ve hayat boyu 6grenme, Ankara: Pegem A.
Hamadache, A.ve Martin, D.(1988).Theori et Pratique de I’Alphabetisation,UNESCO/ OCED

Kallen, D. (1987).Echec et mauvais resultats scolaires: les nouveaux llletres, Perspectives, Vol:
XVII, No: 62 UNESCO, 1987.

Knoll, J-H. L’éducation des adultes internationale en tant que programme de politique
éducative: éducation tout au long de la vie et européanisation, DVV, No:EAD 62/2004.

MEB. (2009). Tiirkiye Hayat Boyu Ogrenme Strateji Belgesi (2009-2013), Ankara: MEB.

MEB. (2019). Tirkiye Hayat Boyu Ogrenme Strateji Belgesi ve Eylem Plani, (2014-2018),
Ankara: MEB.

Terestyeni, T.(1987). Une enquete sur le role de I'ecrit dans la communication culturelle en
Hongrie. Perspectives. Vol: XVII, No: 62 UNESCO. 1987.

TUIK (2020). 2019 Y1l niifus verileri Ankara.

231 Sinirsiz Egitim ve Arastirma Dergisi, 5 (3), 203-232


http://www.anlci.fr).Erişim
http://www.anlci.gouv.fr/

(\Pzz7 Hayat Boyu Ogrenme Baglaminda Gizli Okumaz Yazmazlik

Firdevs GUNES
UNESCO (1989). Obiectif: Alphabetisation, UNESCO, Automne, 1989.
UNESCO (1996). L’éducation : un trésor est caché dedans. Paris, ODILE JACOB.

UNESCO. (2009). Cadre d’action de Belém. Exploiter le pouvoir et le potentiel de I'apprentissage
et de I’éducatin des adultes pour un avenir viable.

UNESCO. (2015). Forum mondial sur I’éducation, 19-22 mai 2015, Incheon, République de Corée.

UNESCO (2016). Lire le Passé Ecrire L’avenir,La promotion de I'alphabétisation ces 50 derniéres
années -Une breve analyse — Paris: UNESCO.

232 Sinirsiz Egitim ve Arastirma Dergisi, 5 (3), 203-232



