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Abstract

Adolescence is a critical period in which significant developments occur in social-emotional
learning skills and peer relationships. Therefore, it will be important to know which variables are
effective in social-emotional learning skills and peer relationships and to determine whether there
is a relationship between these two skills. This study is a cross-sectional field study based on the
model of the quantitative descriptive survey. The research group of the research consists of 364
students between the ages of 14 and 18, those who are located in the Provincial Center, those who
are associated with Bilecik Provincial Directorate of National Education in Turkey within the
2019-2020 Academic Year and those who continue their high school education. For the research
data, Social-Emotional Learning Scale developed by Totan (2018) and Peer Relationships Scale
developed by Kaner (2000) and personal information form about students were used. As a result
of the findings, it was found that adolescents had the highest score in the sub-dimensions of
responsible decision-making and commitment and the lowest in self-disclosure and loyalty. Self-
awareness and relationship skills, which are the sub-dimensions of social-emotional learning,
affect the peer relationship. Besides peer relationship was found to be positively associated with
social-emotional learning.
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Sosyal Duygusal Ogrenmenin Ergenlerin Akran Iliskileri
Uzerindeki Etkisinin Incelenmesi
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Oz

Ergenlik donemi, sosyal-duygusal oOgrenme becerilerinde ve akran iliskilerinde Onemli
gelismelerin yasandig kritik bir donemdir. Bu nedenle bu arastirmanin amaci, sosyal duygusal
ogrenme ile akran iligkileri arasinda iligkinin bulunup bulunmadiginin belirlenmesinin 6nemli
olacagi diigiiniilmektedir. Bu c¢alisma, anket esasina dayali kesitsel bir alan aragtirmasidir.
Arastirmanin ¢alisma grubunu, 2019-2020 Egitim Ogretim Y1l icerisinde Bilecik 11 Milli Egitim
Miidiirliigii’ne bagh Il Merkezinde bulunan ve lise 6grenimine devam eden 14-18 yas araliginda
olan 364 Ogrenci olusturmaktadir. Arastirma verileri i¢in Totan (2018) tarafindan gelistirilen
“Sosyal Duygusal Ogrenme Olcegi” ile Kaner (2000) tarafindan gelistirilen “Akran iliskileri
Olgegi” ve dgrenciler hakkinda kisisel bilgi formu kullamlmistir. Bulgular sonucunda, ergenlerin
Olgek alt boyutlarinda sorumlu karar verme ve baglilik boyutunda en yiiksek puana sahipken
kendini agma ve sadakat boyutunda en diigiikk puana sahip oldugu bulunmustur. Sosyal duygusal
O0grenmenin alt boyutlarindan 6z farkindalik ve iligki kurma akran iligkisini etkilemektedir.
Ayrica, akran iliskisinin sosyal duygusal 6grenme ile pozitif yonde iliskili oldugu bulunmustur.
Sosyal duygusal 6grenmenin, akran iliskisi alt boyutlarinda baglilik boyutu ile pozitif yonlii orta
kuvvette istatistiksel olarak anlamli bir iligki bulunmaktadir.
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Introduction

As children are in puberty, the time spending with their peers increases (Brown & Klute, 2003).
Adolescence is a period in which social relations outside the family gain importance and the
communication of individuals with their peers is at the forefront. Individuals have a desire to act
independently from their parents at this period, and their social circle increases gradually and they try
to socialize with their peers (Cift¢i, 2018). Peer groups can become the most important determinant of
the individual's socialization and adolescent behavior (Rohrbeck, 2003). Adolescents’ social-
emotional behavior, which is negative, aggressive, or destructive, can cause their friends to move
away from themselves (Woodhouse, Dykas & Cassidy, 2012). The social relationships that
adolescents establish with their peers provide an opportunity to learn many social-emotional skills
(Brown & Kilute, 2003). Besides while organizing family and friend relationships, these skills help
adolescents to take part development, social activities, to make excellent choices, and to get along
well with teachers and all other individuals (Semrud-Clikeman 2007; Kathryn, 1991). According to
Horroks (1965), the adolescent peer relationships (PR) teach self-knowledge and coping with others,
and also offer the opportunity to prove herself and start social relationships, so PR increase the social
learning experiences of adolescent. Coie (1990) states that adolescent PR are important in developing
social skills, self-efficacy, ability to cope with stress, and a sense of sincere emotional support. In the
study conducted by Pepler and Bierman (2018), they emphasized that it was important the fact that
every child has healthy relationships at home, at school, in the peer group, and takes part in positive
PR to attain social-emotional development. During adolescence, which is a severe and stressful period
that an emotional confusion is experienced, conflict with parents, moodiness and thoughtless
behaviors and are at risk for anti-social behaviors (Hall, 1904). SEL skills and friends in learning
processes of adolescents and social communication in their relationship are very important. SEL is an
approach that aims to protect children and adolescents from negative consequences by supporting
them in mastering their behavioral and cognitive competencies (Taylor et al., 2017). After the 1980s,
SEL gained importance quickly. Because the experienced problems by children and adolescents
increase and the developments in psychology, social-emotional education was gained more
importance after the 1990s (McKenzie, 2004). Goleman’s book titled ‘Emotional Intelligence’ forms
the basis of SEL activities. Stating that there are different fields of intelligence and different ways of
learning, Goleman has brought a different perspective to the learning field. The concept of the
affective domain, which is also one of the educational objectives mentioned by Bloom, Krathwohl and
Masia (1964) includes skills such as considering others’ thoughts, being open to discussions, and
feeling self-confident while working independently. In the 1990s, the Fetzer Institute first addressed
the term Social and Emotional Learning (SEL) to define interventions that would enable the
development of personal skills to reduce risk factors and develop protective factors for positive
development of youth. It has also defined SEL as recognizing and managing emotions, setting and
achieving positive goals, appreciating others’ perspectives, establishing and maintaining positive
relationships, making responsible decisions, and gaining core competencies to deal with interpersonal
situations, constructively (Elias et al. 1997).

As understood from these definitions, SEL includes self-awareness, self-management, social
awareness, relationship skills, and responsible decision-making skills (CASEL, 2020). SEL skills
enable the person to take pleasure in the relationships it has established by correctly managing
emotional processes in social life and this improves the life quality of the person (Merter, 2013). The
World Health Organization (WHO, 1996) states that SEL programs to be implemented for adolescents
can affect mental health positively and reduce risk factors, emotional, and behavioral problems. Thus,
SEL skills contribute to children by strengthening their bonds with their peers and adults and
increasing their learning motivation (Lopes & Salovey, 2004). Adolescents' friend relationships can
mutually affect SEL skills. When adolescents hook up to peers who exhibit social competence, their
social skills can attain the desired level (Bee & Boyd, 2009). In particular, it is important for
adolescents to understand the clash may experience with their peers and to learn a range of
interpersonal problem-solving strategies that they can use when interacting with their peers (Nanda,
2005). Buhrmester (1996) stated that the development of sincere and mutual friendship in adolescents
is related to social-emotional adjustment and relational competence. Besides, social competency
interventions for adolescents acquired the social, emotional, cognitive, and behavioral skills that
adolescents need to successfully interact with other adolescents (Lynch, Lerner & Leventhal, 2013).
Adolescents who have difficulties in PR generally need systematic and properly SEL guidance (Pepler
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& Bierman, 2018). When the studies conducted in Turkey are examined, it is seen that the SEL skills
of adolescents are related to perceived parental attitudes (Oztiirk, 2017), lifelong learning (Akcaalan,
2016), loneliness (Korler, 2011), bullying (Totan & Kabakei, 2010), emotional intelligence levels
(Iseri, 2016), problem-solving skills and social adaptation skills (Melikoglu, 2020), social relationship
elements, and hope levels (Candan & Yalgin, 2018). Despite great interest in supporting SEL in
adolescents, no studies have been found examining the relationship between SEL and PR.
Adolescence involves important interactions with peers. SEL skills contribute to both the quality of
this interaction and the consequences of these interactions. It can be said that a detailed examination
of the development of social skills with SEL is necessary during adolescence when peer interaction
comes to the fore (Bradford-Brown & Larson, 2009). Considering all these, adolescence is a critical
period in which significant developments occur in SEL skills and PR. In this period, it is thought that
determining whether there is an affair between the SEL and PR levels of adolescents and these two
skills will be useful for individuals working with adolescents.

Method
Research Design

This research is a cross-sectional field study based on the model of the quantitative descriptive
survey. The survey model is a research model used to reveal an existing situation, summarize the
evaluation of the study populations, and develop relevant theories by evaluating the underlying causes
of these characteristics (Chambers & Clark, 2012).
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Figure 1. Model of the Research
Research Sample Group

The research group of the research consists of 364 students between the ages of 14 and 18, those
who are located in the Provincial Center, those who are associated with Bilecik Provincial Directorate
of National Education in Turkey within the 2019-2020 Academic Year and those who continue their
high school education. The convenience sampling method was used to select schools for sampling. In
this method, individuals who are easy to reach, suitable for research and volunteering are selected
(Gravetter & Forzano, 2012).

A total of 364 adolescents, 216 of whom were boys (59.3%) and 148 were girls (40.7%),
participated in the research. Considering their age, 43 (11.8%) of adolescents were fourteen, 83
(22.8%) were fifteen, 109 (29.9%) were sixteen, 105 (28.8%) were ten seven and 24 (6.6%) are
eighteen years old. Considering the education levels, 67 (18.4%) of the adolescents are in the 9th
grade, 102 (28%) are in the 10th grade, 95 (26.1%) are in the 11th grade, 100 (27.5%) are in the 12th
grade.

Research Instruments and Procedures

For the research data, the 'Social Emotional Learning Scale' developed by Totan (2018) and the
'Peer Relationships Scale (PRS)' developed by Kaner (2000) and personal information form in
students were used. Confirmatory factor analysis results regarding the data collection tools used are
illustrated in Table 1.
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Estimates of Goodness-of-fit Index for Model

SEL PR
The Criterion of Model Fit Good Fit Acceptable Fit
Fit / Accept Fit / Accept
CMIN/SD y?/sd<3 ¥?/sd<5 241 2.04
Chi-square Fit Test (x?) (p=0.0) 0.05<p=1 0.01<p=<0.05 0.000 0.000
RMSEA RMSEA <0.05 RMSEA <0.08 0.062 0.05
NFI 0.95<NFI 0.90<NFI 0.90 0.92
NNFI 0.95<NNFI 0.90<NNFI 0.93 0.95
CFl 0.97<CFI 0.95<CFI 0.94 0.96
IFI 0.95<IFI 0.90<IFI 0.94 0.96
RMR 0<RMR<0.05 0<RMR<0.08 0.06 0.05
SRMR 0<SRMR<0.05  0<SRMR<0.08 0.058 0.05
GFI 0.90<GFI 0.85<GFI 0.89 0.92
AGFI 0.90<AGFI 0.85<AGFI 0.86 0.90

CFA was performed for the PRS, which was evaluated by EFA and obtained in four dimensions,
and it was tested whether the model was compatible. The values generally considered in the model fit
are y2 / DF, GFI, CFI, and RMSEA. The value of ¥2/DF is a good fit to be below 3, the GFI value is
0.92, it is a good fit, the CFI value is acceptable to be 0.96, and RMSEA value is a good fit to be 0.05.
Within the framework of the obtained fit indices, it was revealed that the model has a good fit
(Karagoz, 2016).

CFA was performed for the social-emotional scale, which was evaluated by EFA and obtained in
five dimensions, and it was tested whether the model was compatible. The values generally considered
in the model fit are x2 / DF, GFI, CFI, and RMSEA. The value of %2/DF is a good fit to be below 3,
the GFI value is 0.89, it is acceptable, the CFI value is close to acceptable compliance to be 0.94, and
RMSEA value is acceptable to be 0.062. Within the framework of the obtained fit indices, it was
revealed that the model has an acceptable fit (Karagoz, 2016).

Social-Emotional Learning Scale

This scale was developed by Totan (2018) to determine the SEL of adolescents and consists of
23 items and 5 sub-dimensions. Sub-dimensions of the scale; self-awareness, social awareness, self-
management, relationship skills, and responsible decision making. This scale is Likert type. High
scores obtained from the scale indicate the high level of SEL of the participants. Cronbach's alpha
internal consistency coefficient of the scale is .92, while McDonald's omega is the .94. Among the
applications of the scale with two-week intervals, the .82 level is statistically significant for the total
of the scale. In our research, the reliability analysis results (Cronbach's alpha) of the SEL scale are
illustrated in Table 2.

Peer Relationships Scale

The scale developed by Kaner (2000) consists of 18 items and 4 sub-dimensions, and that
created with data collected from adolescents who studied at high school to examine their relationships
with their peers. Sub-dimensions of the scale are commitment, confidence and identification, self-
disclosure, and loyalty. This scale is Likert type. High score obtained from the scale indicates positive
relationships with with peers, while a low score indicates negative relationships. The Cronbach Alpha
of the scale is .86 and the Spearman-Brown test value is .73. Besides, the reliability coefficient of the
test-retest reliability study is .93. In our research, the reliability analysis results of the PRS
(Cronbach's alpha) are illustrated in Table 2.

Data Analysis

The data obtained were analyzed with the help of the statistical package program Jamovi 1.1.9.
In the data analysis, it was first examined whether normality, homogeneity, they are independent of
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each other. For the normality of the range, Skewness and Kurtosis values, mean and median proximity
levels were determined to illustrate the normal range, and parametric tests were used in the analysis of
the data. In descriptive statistics, frequency, percentage, arithmetic mean, standard deviation,
minimum and maximum values were used. The values obtained are illustrated in Table 2.
Relationships between SEL Scale and PRS scores were evaluated using the correlation coefficient test
(Watkins, 2016). Simple and Multiple Regression Analysis was carried out to determine whether the
social-emotional development of adolescents predicted PR (Shafer and Zhang, 2012). On the other
hand, to evaluate fit between the scale and the sub-dimensions according to EFA results confirmatory
factor analysis was performed with Lisrel 8.80.

Results
Table 2
Findings related to the Basic Level Analysis Results for the Dimensions of the Research

Descriptive Variables

S Su | Cromiels SR gueunessse KU DS el
SEL 0.149 -,04 -1.32 88+11.2 31904 60/115
Self- awareness <.001 -2.17 -0.79 24+3.34 8562  14/30
Social awareness <.001 -1.83 -1.45 1542.48 5540 8/20
Self-management o= .848 <.001 -1.53 -1.19 15+2.80 5333 7120
Re"’;‘ﬂﬁ?jhip <.001 0.15 102 19297 6755  11/25
degifggf‘;i:&?ng <.001 -2.67 1 1642.64 5714 8/20
PR 0.11 -0.91 -1.42 63+11.7 23039 31/90
Commitment <.001 -3.67 -1.11 3145.78 11441 13/40
Confidenceand  _¢74 < 01 417 077 144332 5183  4/20
identification
Self-disclosure <.001 0.03 -3.13 8.843.20 3207 3/15
Loyalty <.001 1.15 -2.82 8.8+3.22 3208 3/15

*= p<.001; SE= Standard error

Cronbach's alpha coefficient of the SEL scale was 0.92 in the original research; the coefficient of
the PR was found to be 0.86. In the reliability analysis, no expression in the original research was
removed. According to Cronbach's alpha (o) values, the SEL scale (0.848) and PRS reliability
coefficient (0.874) were found to be highly reliable (Santos, 1999). According to the normality test
results studied for the scales and its sub-dimensions, since the p-value is greater than 0.05 for the
overall scales; Skewness Kurtosis (divided by standard error) values were examined and the range of
the mean-median values was found to be a normal range by looking at the level of closeness to each
other (Karag6z, 2016).

When the findings obtained, it is seen that the PR (X = 63; SS = 11.7) and SEL (X = 88; SS =
11.2) levels are moderate. Besides, the highest score that can be obtained in the sub-dimensions is 40,
and the lowest score is 3. The lowest score that can be taken in the scale is 31, and the highest score is
115. In the arithmetic mean, which is one of the descriptive variables, calculations were made
according to the total scores. In terms of the highest score obtained in the analysis made according to
the total scores in the scale dimensions, in the dimension of responsible decision making (x = 15.7;
SD = 2.64; 78.5%) and the commitment dimension (X = 31.4; SD = 5.78; 78.5%) were got. The
dimensions with the lowest average are the self-disclosure (X = 8.81; SD = 3.20; 58.7%) and the
loyalty (x = 8.81; SD = 3.22; 58.7%).
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Table 3
Findings regarding Correlation and Regression Analysis regarding the Dimensions of the Research
Scales and Sub-dimensions 1 11 1.2. 13. 14. 15. 2 2.1. 2.2. 2.3. 2.4.
R*=.65*
R=55% R=60* R=59* R=71* R=10* R=16* R=10* R=03* R*=004*
1. SEL 1 =
t=208 =231 t=229 =30 (=628 t=8.31 t=639 =313 t=-1.25
25.75
1=.80 R=32% R=23* R=22* R=34* R=10% R=12* R=09%* R=04* R*=005
1.1.Self-awareness 1
p<.001 t=13 t=104 t=10 =136 =626 t=7.09 =615 t=3.70  t=.109
=74  1=57 R=18% R=21* R=27* R=04* R=07* R=04* R=005 R=004
1.2.Social awareness 1
p<.001  p<.001 t=884 t=974 t=114 =371 (=531 t=4.02 (=132 t=-126
RP=24% R=43*
=77 r=48  r=057 R=03* R=07* R=04* R=04* R=002
1.3.Self-management 1 t= t=
p<.001 p<.001 p<.001 t=323 (=509 =378 t=370  t=.825
1082  16.38
=77 =47 =046 r=0.494 R=36* R-.10* R-.13* R=I11* R=04 R=001
1.4.Relationship skills - 1 2
2 p<.001 p<.001 p<.001 p<.001 t=141 t=632 t=7.26 t=655 t=4.11  t=-.685 §
©
c
< - - _ _ _ — — — — — §
15.Responsible decision- 5 =85 =58  r=0.52 r=0.652 r=0.596 R=05" R=IT" R=04 R=001 R=01 g
makin 3 ! >
9 g p<.00 p<.001 p<.001 p<.001 p<.001 t=432 t=66 t=3.76 t=1.89 t=-149 &
j=3
(@]
=31 r=031 r=019 r=0.167 r=0.315 r=0.222 R*=70% R=66* R=57* R=30*
2 PR 1
p<.00 p<.001 p<.001 p<.001 p<.001  p<.00l =203 =266 t=22.1  t=125
=40  r=35  r=27 =250 =35/ =328 [=.839 R=38% R=21* R=03*
2.1.Commitment 1
p<.001 p<.001 p<.001 p<.00l p<.00l p<.001 p<.001 =148 t=9.88  t=3.32
2.2.Confidence and r=.32 r=.31 r=.21 r=.195 r=.325 r=.194 r=.814 r=.614 . R?>=29*% R*=.09*
Identification p<.001 p<.00l p<.001 p<.001 p<.00l p<.001 p<.001 p<.001 =122 t=50.4
=16 r=19  1=07 =043 r=211 =099 =757/ r=461 r=539 Re=.15*
2.3.Self-disclosure 1
p=002 p<.001 p=.189 p=410 p<.00l p=06 p<.00l p<.00l p<.001 1=7.90

r=.07 r=.01 r=.07 r=.098 r=.036 r=.078 r=.548 r=.172 r=.298 r=.383
2.4.Loyalty 1
p=.214 p=913 p=208 p=.063 p=494 p=136 p<.001 p<.00l p<.00l p<.001

*= p<.001; r= correlation coefficient
In the correlation analysis in terms of scales and sub-dimensions;

The correlation level of self-awareness (r = .80) and responsible decision making (r = .85)
dimensions in the SEL scale is higher than in other dimensions. In the PRS, the correlation level of
commitment dimension (r = .839) and confidence and identification (r = .814) dimensions are higher
than other dimensions. There is a statistically significant relationship between SEL and PR with a low-
strength positive (r = .31). In the sub-dimensions of the PRS, there is a statistically significant
relationship with the loyalty dimension and a positive moderate strength (r = .40). There is a low and
very low positive relationship with other dimensions.
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Table 4
Findings on the Comparison of Peer Relationships and Social Emotional Learning
Dependent . dent Variab) Estimate Estimate . e Shapiro- Durbin . Adj. .
i ndependent Variables p Wilk R p
Variable (B) (SE) Watson
Constant 31122 4667 6.0 <001
Self- awareness .884 232 3.81 181 <.001
Social awareness 151 297 -51 164 613 o Autocorrelation=.364
Statistic=.994
PR Self-management 192 279 69 183 4% DW=1.25 38 126 115 <.001
p=.188
S— p<.001
Relationship skills .998 251 3.97 168 <.001
Responsible decision- -.129 .338 -38 240 702

making

Multiple regression analysis results to determine the effect of SEL on PR are given in the table.
The regression model established according to the results of the analysis was found significant
(F=11,5; p<0,001). Accordingly, while self-awareness and relationship skills, which are the sub-
dimensions of SEL, affect the PR (B1 = .884; B2 = .998; p <0.001), other dimensions do not.
According to the regression model, self-awareness and relationship skills explain 12.6% of the PR.

Discussion, Conclusion and Recommendations

This study aims to examine the PR relationship and SEL levels of adolescents and the
relationship between these two variables. When the findings were examined, it was found the PR and
SEL levels of adolescents were moderate. In the study conducted by Candan & Yalgin (2018), it was
seen that there was a moderately positive relationship between SEL skills and peer support. It can be
stated that for this situation are effective the reasons such as intense emotions during their
adolescence, emotions ups and downs, (Pediik, 2011), which adolescents in high-school are in an
intensive study pace for the university exam, and that given more importance to academic success in
high school period because of making crucial decisions about their future professionally in this period
(Ergene & Yildirim, 2004). Besides, it can be thought the negative social behaviors that may occur
during adolescence will decrease with age (Erdogan, 2002). Social skills such as making friends, the
ability to look from the perspective of others, communication skills, self-control, understanding
others’ intentions, desires and beliefs require SEL (Rubin et al. 1998). For this reason, it can be said
the level of SEL causes PR to be at a medium level. It is seen that adolescents have moderate PR and
SEL levels. Also, adolescents have the highest score in the scale sub-dimensions, responsible decision
making and commitment, and the lowest in self-disclosure and loyalty. Decisions taken during
adolescence have a lifetime effect on the individual’s health, psychological well-being, and society’s
acceptance (Ersever, 1996). As a result of the study conducted by Coban and Hamamci (2006), it was
found that high-school students mostly use logical decision-making strategies. Adolescents want to be
included in a group as developmental period features and to be accepted by that group. This makes
friends and friend loyalty important during adolescence (Basdas, 2018; Bee & Boyd, 2009). As a
result of the study conducted by Sar1 (2012) to examine adolescents ‘friend loyalty, adolescents’ level
of loyalty to their friends was found high. In adolescence, the person acts with his/her friends and
turns to positive interactions such as problem-solving, decision making, and establishing intimacy
(Hay et al. 2008). Adolescents turn to friends rather than their families for emotional support during
stress (Furman & Buhrmester, 1992). Adolescence is a process that is sensitive to negative social
assessments and has peer loss concerns (Westenberg et al., 2007). For this reason, even adolescents
may find it difficult to open themselves, even their close friends. While they convey their personal
feelings and thoughts of their peers, they may feel a sense of shame and rejection by  their peers
(Omarzu, 2000). In order to examine PR with high school students, Cift¢i (2018) observed that they
scored lower in self-disclosure and loyalty sub-dimensions. This result is consistent with our research
results. Friendships are not as special as romantic relationships. Unlike romantic or marital
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relationships, individuals can have multiple friendships at the same time. Therefore, loyalty to
friendships may not be as important as in romantic relationships in this period (Le & Agnew, 2003).
During adolescence, a person can maintain multiple wonderful friendships at the same time, but can
choose a better alternative in romantic relationships (Feiring, 1999). In light of this information, it can
be said that the quality of adolescent SEL skills plays an important and facilitating role in engaging
with peers.

The findings support the idea that PR is positively associated with SEL. It is thought that being
SEL, understanding their feelings and thoughts, and controlling their emotions, having effective skills
with others, and maintaining these relationships healthily to develop PR. The results of our research
are consistent with many studies conducted that social-emotional skills affect PR positively (Kramer
et al., 2010; Schofield & Kafer, 1985; Lawrence, 1982; Taylor, Oberle, Durlak & Weissberg, 2017).
Also, as a result of studies conducted on SEL intervention programs, these programs were found to
reduce bullying and physical aggression by peers (Espejo-Siles, Zych & Llorent, 2020; Raimundo,
Marques — Pinto & Lima, 2012; Totan & Kabake1, 2010). Some social behaviors, such as helping
peers when necessary and collaborating with others, contribute positively to PR (Layous et al., 2012).
Besides, children with positive social behaviors are more likely to be accepted by their peers
(Fredricks, Blumenfeld & Paris, 2004). In the study conducted by Greca (1983), it was found that the
PR of adolescents developed as a result of the social skills training program developed to teach
interpersonal skills to adolescents having problems with their peers. It was observed that students with
low social skills had difficulties in communicating with their peers (Oztiirk, 2008). For this reason,
adolescents with poor social skills may face negative social situations such as peer rejection, isolation,
limited social activity, and weak social support. In these individuals may cause to top levels of
loneliness and poor quality friendship (Braddock et al., 2015). Studies prove that children with friends
are more socially competent than children who are alone, children with friends are more social, self-
confident, and less likely to be alone (Newcomb & Bagwell, 1995). Adolescents with a high level of
SEL can be said to be more responsible and harmonious with their peers and have high relationships-
building skills.

According to the findings, self-awareness, and relationship building, which are the sub-
dimensions of SEL, affect the PR. Self-knowledge, awareness of talents and abilities are effective in
establishing healthy relationships with others. Being aware of the positive characteristics, abilities and
beneficial aspects of adolescents helps them establish positive relationships with their peers. In the
research conducted for high school students, it was found that the education given for self-knowledge
has a significant effect on the increase of PR scores (Poorgholami et al., 2015). Social skills require
frequent interpersonal communication and interactions. In peer interactions, the person must correctly
perceive the needs of the other person, regulate their behavior and emotions, know which behavior is
effective and socially acceptable, can resolve conflicts, and make appropriate decisions (Caprara et al.,
2000; Melikoglu & Bedel, 2021). Adolescents’ attitudes towards their peers and peer acceptance are
indicators of social skills. Skills such as establishing good relationships, respecting the rights and
feelings of others, and considering group norms for appropriate social behavior are important for PR
(Cetin et al., 2003; Furtana, 2018).

In the PR between sub-dimensions of SEL, there is a statistically significant relationship with the
loyalty dimension and a moderately positive force. PR are more important during adolescence.
Adolescents who securely connect to their peers will also be able to feel socially and emotionally.
Adolescents who have safe relationships with their peers do less negative and aggressive behavior
than adolescents who have insecure relationships with their peers (Laible, 2007; Safak-Soyaslan,
2019). Research proves that peer commitment affects the social-emotional characteristics of
adolescents such as self-esteem, self-efficacy, self-control, and emotional competence (Liu et al.,
2016; Wilkinson, 2004). Adolescents with a high level of SEL are more likely to build trust-based
relationships with their peers. The bond between peers helps create and maintain interrelationships.

Like many studies, this study has some limitations. The fact that survey data was not collected
from all regions of Turkey represents the limit of generalization of results. This study helps to
understand the link between SEL and peer connections. However, because of the data’s correlational
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nature, causal interpretations of these associations are not possible. Longitudinal investigations are
needed to prove that these variations are linked.

Conclusively, it is considered important to have a variety of social skills as well as having the
necessary cognitive abilities and abilities to become healthy individuals in our daily life. Therefore, to
develop PR that is of great importance during adolescence, SEL should be provided to adolescents.
For this reason, SEL programs for adolescents can be prepared in schools. These programs can
include activities that will improve self-awareness and relationship skills. Besides, adolescents should
be encouraged to participate in social activities in educational settings, and opportunities to interact
and establish relationships with their peers should be provided. By giving training to teachers and
parents for SEL, it can be ensured that they support adolescents in terms of SEL. It can also be applied
by developing both preventive and improved school psychological counseling and guidance programs
for adolescent SEL. To promote PR and social-emotional development, adolescents' participation can
be secured by organizing out-of-school social events. Adolescent social-emotional learning can be
studied experimentally and longitudinally.
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