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Oz

Bu aragtirmada Tiirk ¢ocuk edebiyatinda islenen temalarin tespit edilmesi amag¢lanmistir. Bu
dogrultuda Tiirk gocuk edebiyati, cocuk gelisimi ve ¢ocuk egitimi agisindan incelenmigtir. Durum
caligmasi seklinde tasarlanan bu arastirmada, 6l¢iit 6rneklem dogrultusunda dort yayinevinden alti
yiiz altmus bes Tiirk ¢ocuk kitab1 segilmistir. inceleme, yaymevlerine ait kitap kataloglar1 {izerinden
yapilmistir. Segilen ¢cocuk kitaplar1 Tiirkge dersi 6gretim programindaki temalara gore nitel ve nicel
icerik analizine tabi tutulmustur. Bu dogrultuda ¢ocuk kitaplarinda on alt1 tema tespit edilmistir.
Cocuk kitaplarinda genel temalar (erdemler, birey ve toplum vb.) daha ¢ok, 6zel temalar (bilim ve
teknoloji, sanat vb.) daha az islenmektedir. Temalar g¢ocuk gelisimi, ¢ocuk egitimi ve cesitlik
acisindan degerlendirildiginde bazi olumlu ve olumsuz sonuglara ulasilmaktadir. Cocuk
kitaplarindaki bazi temalar, ¢ocuk gelisimine katki saglayacak nitelikte degildir. Diger temalarin ise
sosyal, zihinsel, duygusal, ahlaki gelisimi destekleme potansiyeli bulunmaktadir. Ancak gelisim
alanlar1 kapsamli ve detayli bir sekilde islenmemistir. Cocuk kitaplari, 6gretim agisindan bazi sozel
ders ve sozel yetkinlikler i¢in uygun igerige sahiptir. Ayni durum diger ders ve yetkinlikler i¢in
gecerli degildir. Ayrica ¢ocuk kitaplari, informel agidan ¢ocuk egitimini destekleyecek potansiyele
sahiptir. Son olarak cocuk kitaplarinda tematik acidan pozitif ve kismen smirli bir diinya

sunulmustur. Ancak sunulan bu tematik diinyanin ¢ocuklarin ilgisini ¢ekebilecegi sdylenebilir.
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Giris

Tim yazinsal unsurlarin (karakter, olay oOrgiisii, zaman ve mekan, Uslup ve ton)
birlesiminden meydana gelen tema, okuru merkeze almaktadir ve ger¢ek anlamini okurun
zihninde kazanmaktadir (Horning, 1997). Bu nedenle diger yazinsal unsurlardan daha derin
bir anlama sahiptir ve ¢ocuklarin zihninde daha kalicidir (Bucher ve Hinton, 2014, s. 33).
Ayni zamanda ¢ocuklarin tespit etmekte en ¢ok zorlandig1 yazin unsurudur (Barone, 2010, s.
113). Tema okur deneyimlerine dayandigi ve girift bir yapi sergiledigi i¢in tarif edilmesi zor
bir kavramdir. Ancak en basit haliyle yazarin hikayeyi yazma nedeni veya bir hikayenin ana
fikri olarak tanimlanabilir (Tunnell ve Jacobs, 2007, s. 13). Yazarin okuyucuya aktardigi bu
mesajin kelime veya kelime gruplarina (dostluk, yalnizhigin zorlugu vb.) indirgenmesi
miimkiindiir. Ancak yazarin bu kavramlar1 ne sekilde ele aldigini ortaya koyacak bir ciimle,
temay1 daha iyi ifade etmektedir. Tema genellikle hikayenin tamamina yayilmaktadir. Bazen
hikayedeki tek bir ciimleye de sigdirilabilmektedir. Ayrica ana temanin ardinda kalan,
belirsiz bir goriiniime sahip, tespit etmesi daha zor olan ikincil temalar da bulunmaktadir
(Anderson, 2006, s.38). Birbiriyle ige ige gegmis ve birbirini besleyen ortiikk tema yapisi, bir
hikayenin-metnin inandiriciligini ve edebi niteligini arttirmaktadir (Sawyer, 2000, s. 74).

Cocuk kitaplari, insanin bireysel ve sosyal durumunu ortaya koyan gercek yasamla
iliskili konulardan meydana gelmektedir (Wolf, 2004, s. 54). Bu nedenle g¢ocuklarin
birbirine benzeyen diinyalarina seslenmekte ve c¢ocukluk tecriibelerinin benzerliginden
beslenmektedir (McClure, Garthwait ve Kristo, 2015, s. 14). Cocuklar da bu niteliklere sahip
kitaplart okumaya daha ¢ok ilgi gostermektedir (Camp, 2007; Samuels, 1989). Bu
dogrultuda kitaplarda cocuklarin hayatiyla dogrudan iligkili olan konularda biiylimenin
getirdigi degisimler ve gereklilikler, aile ve arkadaslar ile bireysel iliskiler 6ne ¢ikmaktadir.
Ancak gercek hayata her zaman pozitif perspektiften bakilmamaktadir. Oliim, hastalik,
fakirlik, kotii aliskanliklar, baski, dislanma, siddet, gibi birey ve toplum kaynakli
problemlere de ¢ocuk kitaplarinda yer verilmektedir. (Bucher ve Hinton, 2014; Darigan,
Tunnell ve Jacobs, 2002; Halverson, 2011). Ancak c¢ocuk edebiyatinda islenen temalar
bunlarla sinirli degildir. Cocugun bilissel, ruhsal, sosyal gelisiminin iizerine kurulu oldugu;
O0grenme, bireysellesme, sosyallesme, saglik, spor, toplum, iletisim, bilim, teknoloji, okuma,
zaman, mekan, kiiltiir, hak, ahlak, erdem, duygu, doga, sanat vb. her 6nemli kavram (Bee ve
Boyd, 2009; Berger, 2000; Dogan, 2007; Gander ve Gardiner, 2004) ¢ocuk edebiyatinin
tematik kapsamina girmektedir. Kitaplar bu temalar {izerinden c¢ocuklarin hedef, arzu ve

isteklerini belirlemesine, hayallerini canli tutmasina, ufkunu genisletmesine, kendini
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tanimasina ve kisiligini bigimlendirmesine, duygularim1i kesfetmesine ve duygulariyla

yiizlesmesine, zihinsel becerilerini kullanmasina, aile ve arkadaslartyla daha Kkuvvetli
iliskiler kurmasina, sosyal becerilerini gelistirmesine, hayatin ac1 gerceklerini -6liim, ayrilik,
mutsuzluk, aci- anlamasina, insani degerleri fark etmesine, hayat tecriibesi edinmesine

yardimci olmaktadir (Galda ve Cullinan, 2002; Nuba, Sheiman ve Searson, 2016).

Tim cocuklar gelisimsel agidan benzer karakteristik ozelliklere sahiptir. Edebiyat
yalnizca bu ortakliktan faydalanarak dili, ki, kiltiirii farkli tim cocuklarin hayatini
yansitabilmektedir (Galda ve Cullinan, 2002, s. 6). Ornegin ortaokul ¢ocuklarmim hayatlari
“arkadas, aile, romantizm, cinsiyet, spor, hobi, yetenck, beceri, biiyiime, olgunlasma,
heyecan, seriiven, mizah, kariyer, bilim, teknoloji, hayvan, hayat problemleri, ahlak, deger,
kiiltiir, rol model ...” (Akbayir ve Sahin, 2005; Huck, Hepler ve Hickman, 1987) temelli
temalarda kesismektedir. Ancak bu durum, tiim cocuklarin benzer temaya sahip kitaplari
okumay1 tercih ettigini veya benzer okuma ilgilerine sahip oldugunu gostermemektedir.
Cocuklarin okuma ilgilerinde cinsiyet, yas ve gelisim diizeyleri agisindan bazi benzerlikler
olsa da her ¢ocugun kendine ait benzersiz estetik zevkleri vardir (Huck ve digerleri, 1987).
Bu nedenle ¢ocuk kitaplarinda tematik ¢esitliligin saglanmasina dikkat edilmelidir (Lynch-
Brown, Tomlinson ve Short, 2010, s. 42). Ayrica tematik ¢esitlilik saglanarak ¢ocuklarin ilgi
alanlaria hitap etmenin yani sira yeni temalara da ilgi uyandirilmalidir (Schanzer, 1996,
s.74). Son olarak cocugun gelisim siirecinin bir biitiin oldugu ve bu siireci olusturan
pargalarin birbiriyle ilintili oldugu unutulmamalidir. Bu nedenle ¢ocugun fiziksel, zihinsel,
duygusal, sosyal vb. gelisimiyle ilgili temalarin yeterince islenmesi gerekmektedir. ideal
olana yonelik bu beklenti, tek bir kitaptan ziyade cocuk kitaplarinin kiimiilatif icerigine

yoneliktir.

Cocuk Kkitaplarinda tematik agidan asil Onemli olan ¢ocuklarin kitaptan zevk
almasidir (Tomlinson ve Lynch-Brown, 2007, s. 27). Ancak ¢ocuk edebiyatinin edebi zevk
ve estetik keyif vermek haricinde islevleri de bulunmaktadir. Oncelikle okuma tiim alanlar
icin anahtar bir beceridir (Kim ve Anderson, 2011, s. 31). Buna gore ¢ocuk kitaplarinin
ozellikle yapilandirmaci yaklagimi esas alan egitim ortamlarinda islevsel olarak kullanilmasi
miimkiindiir. Sosyal bilimler, fen bilimleri, sanat, beden egitimi, saglik gibi bir¢ok farkl
disiplinle ilgili derste gocuk kitaplarinin sundugu tematik imkanlardan yararlanilmaktadir
(Davis ve Palmer, 1992; Pantaleo, 2002; Ross, 1994; Smith, 1991). Kurgusal olmayan ¢ocuk
kitaplari, ders kitaplarinin aksine herhangi bir ders konusu hakkinda daha derinlemesine

bilgi ve daha genis perspektif saglayabilmektedir (Darigan ve digerleri, 2002, s. 507).
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Benzer bir durum kurgusal ¢ocuk kitaplari i¢in de gegerlidir (Estes ve Vasquez-Levy, 2001,

s. 510). Ek olarak kurgusal kitaplarin, kurgusal olmayanlara goére daha etkili, kalici ve
islevsel O0grenmelere kaynaklik ettigi gozlemlenebilmektedir (Appel ve Richter, 2007;
Hopkins ve Weisberg, 2017).

Bagimli (egitsel amacli) okuma kadar bagimsiz okuma da ¢ocuklar i¢in 6nemlidir
(Bas, 2011, s. 179). Bu nedenle onlarin 6zgiirce kitap segmelerine izin verilmelidir. Cilinkii
cocuklar kendilerine se¢im sans1 verildiginde gelisim diizeylerine uygun olan ve okumaktan
zevk alacagi kitaplari tercih etmektedir (Davila ve Patrick, 2010; Wilhelm, 2015). Kendi
sectikleri Kitaplar1 okuyan g¢ocuklar kitap okumaya daha ¢ok motive olmaktadir ve okuma
becerilerini gelistirmektedir (Ivey ve Johnston, 2013; Krashen, 2005). Ancak g¢ocuklar
siklikla kendi sectikleri degil, baskalar1 tarafindan segilen kitaplar {izerinden egitim
gormektedir (Morgan ve Wagner, 2013, s. 660). Ders Kitaplari tizerine yapilandirilmis Tiirk
egitim sisteminde de benzer bir durum gegerlidir. Fakat 2019 Tiirkge Dersi Ogretim
Programi’nda okul disi/bagimsiz okuma, metin digi ve metinler arasi okuma yoluyla tesvik
edilmektedir (MEB, 2019, s. 8). Bu dogrultuda ¢ocuklarin miimkiin oldugu kadar ¢ok kitaba
ulagsmasina rehberlik edilmelidir (Krashen, 2006, s. 46). Cocuklar -ozellikle ortaokul
diizeyindeki- tema ve konu agisindan kendi yaslarma uygun, ilgilerini ¢ekecek kitap
bulmakta giicliik yasayabilmektedir (Davila ve Patrick, 2010 s. 200). Kitap 6zeti, sinif-yas,
tema-konu hakkinda bilgi veren kitap tanitim kataloglar1 araciligiyla tema ve konu agisindan

yasa ve ilgiye uygun kitaplarin se¢ilmesi saglanabilmektedir.

Ozet olarak tema, bir kitabin niteligi ve igerigi hakkinda 6nemli bir gostergedir.
Cocuk edebiyati tematik olarak c¢ocuklarin kisisel gelisiminden destek almali ve bu
dogrultuda cocuklarin birbirinden farklilasan edebi zevklerine yonelik tematik cesitlilik
sunmalidir. Hem kurgusal hem de kurgusal olmayan ¢ocuk edebiyati, tematik yaklagima
gore farkli derslerde kullanilabilecek 6gretim materyali olma niteligine sahiptir. Sundugu
akademik ve estetik firsatlardan dolay1 bagimsiz okumaya 6énem verilmeli, cocuklarin tema
ve konu ag¢isindan kendilerine uygun Kitaplara ulasmalarinda ¢ocuklara rehberlik edilmelidir.
S6z konusu bilgiler, ¢ocuk edebiyatinin tematik acidan incelenmesini 6nemli ve gerekli
kilmaktadir. Buna gore arastirma kapsaminda Tiirk ¢ocuk edebiyatindaki temalarin, rehber
niteligi tasiyan kitap kataloglar1 izerinden incelenmesi amaglanmistir. Bu dogrultuda Tiirk
cocuk edebiyatinin ¢ocuk gelisimini ve g¢ocuk egitimini nasil destekleyebilecegi

irdelenmistir.
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Yontem

Bu arastirma durum ¢alismasi niteligindedir. Arastirma kapsaminda bilgi kaynagi olan
dokiimanlar (¢ocuk kitab1 yayin kataloglar1) incelenmis, s6z konusu dokiimanlardan bilgi-
veri (tema/konu) toplanmis ve Tiirk ¢cocuk edebiyatinin tematik egilimleri betimlenmistir.
Bu siire¢ durum arastirmasinin 6ziinti olusturmaktadir (Creswell, 2016, s. 97). Tek bir analiz
birimi (temalar), alt birimlere (alt temalar-konular) ayrilarak incelendigi igin arastirma ig ice
geemis tek durum c¢alismast seklinde tasarlanmistir (Yin, 2003, s. 42). Ancak Tiirk ¢ocuk
edebiyatindaki temalar ve konular hem egitsel hem de egitsel olmayan bir baglamda
yorumlanmis ve tartisilmistir. Bu nedenle arastirmanin ¢ok boyutlu bir yonii de

bulunmaktadir.

Inceleme Nesnesi

Arastirmanin inceleme nesnesi amagli Orneklem tiirlerinden Olglit Ornekleme gore
secilmistir. Bu Orneklemde, belirli Olgiitlere uyan veri kaynaklari aragtirmaya dahil
edilmektedir (Patton, 2014, s. 243). Olgiit érneklem dogrultusunda 6ncelikle kitap satisi
yapan internet siteleri incelenmis, ¢ocuk edebiyati kategorisinde yer alan tiim yaymevleri
tespit edilmistir. Ardindan yayinevlerinin internet sitelerinde yayin kataloglarinin olup
olmadig1 analiz edilmistir. Sonraki asamada ulasilan yayin kataloglar1 betimsel analizine tabi
tutulmustur. Buna gore yayimn kataloglarinda “kitap ozeti, smnif-yas, tema-konu, yazar”
seklinde kategorik bilgi veren yayinevleri se¢ilmistir. Tema-konu, arastirmanin analiz birimi
oldugu i¢in; kitap Ozeti, temalarin-konularin baglamsal bir sekilde incelenebilmesi igin;
siif-yas bilgisi, ortaokul diizeyine hitap eden ¢ocuk kitaplarinin segilebilmesi i¢in; yazar

bilgisi, Tiirk yazarlarin ¢ocuk kitaplarinin segilebilmesi i¢in 6l¢iit olarak belirlenmistir.

Ortaokul g¢ocuklari, son ¢ocukluk ve erinlik donemindedir. Bu geg¢is donemindeki
cocuklarin somut ve soyut diinyas: zenginlesmekte; zihinsel, ruhsal ve sosyal gelisimleri
derinlesmektedir. Ayrica farkli disiplinler, ¢ocuklarin egitim hayatlarinda daha goriiniir ve
etkili bir hale gelmektedir. Benzer sekilde bu donemdeki ¢ocuklarin edebiyat diinyast hem
icerik (gelisim diizeyleri dogrultusunda) hem de tiir (biyografi, dergi, roman, bilgilendirici
metin vb.) agisindan genislemektedir. Bu nedenlerden dolayr ortaokul donemindeki ¢ocuk
kitaplari, tematik bir inceleme i¢in ideal bir segenektir. Ayrica arastirmada “milli
kiiltiirimiiz, milli miicadele ve Atatiirk” temalarina yer verilmesi hem Tiirk ¢ocuk
edebiyatin1 hem de kiiltiirel ve milli bilincin gelistigi ortaokul ¢agini ideal 6rneklem haline

getirmektedir.
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Inceleme sonrasinda &lgiitleri karsilayan Tiirk ¢ocuk kitaplar1 (f=665) arastirmaya

dahil edilmistir. Cocuk kitaplarinin bazi1 kategorilere gore frekanslari agsagida sunulmustur.
* Yaymevi: Can Cocuk (f=190), Tudem (f=190), Giinisig1 Kitaplig1 (f=154), Bilgi (f=131)

* Metin tiirii: roman (f=411), dykii (f=148), efsane-destan-masal (f=28), bilgilendirici (f=27),
siir (f=18), fikra-karikatiir-bilmece-giilmece (f=12), ani-anlati (f=7), biyografi (f=5),
deneme-giinliik-gezi-derleme-grafik roman (f=9)

» Smif diizeyi: besinci siif (f=587), altinct sinif (f=446), yedinci sinif (f=248), sekizinci
smif (f=182)

* Yazar cinsiyetine gore: seksen sekiz kadin yazar (f=352), doksan iki erkek yazar (f=309)

Yukaridaki veriler incelendiginde yaymevi ve yazar cinsiyetine gore c¢ocuk
kitaplarinin homojen bir dagilim gosterdigi sdylenebilir. Metin tiiriine ve sinif diizeyine gore
cocuk kitaplarinin dagiliminda ise dengesizlik bulunmaktadir. Bu dagilimlar yaymevlerinin
yayin politikasin1 dogrudan yansitmaktadir. Ek olarak yiiriitiilen bu aragtirmada kategoriler
(yayinevi, metin tiirii, sinif diizeyi, yazar cinsiyeti) arasinda karsilastirilma yapilmamustir.

Bu nedenlerle homojen 6rneklem se¢imine gidilmemistir.

Veri Toplama Araci

Arastirmada veri toplama araci olarak dokiimanlar kullanilmistir. Dokiimanlarin hangi
kategorilere gore analiz edilecegi, ilgili literatlir dogrultusunda veri analizinden once
belirlenebilmektedir (Yildirim ve Simsek, 2013, s. 228). Verilerin analizinde kullanilacak
kategorilerin arastirmanin amacini yansitmasi, kapsamli bir yap1 sergilemesi ve her alt
kategorinin digerinden bagimsiz olmasi gerekmektedir (Holsti, 1969, s. 95). Bu 6nermeye
dayanarak kategorilerin olusturulmasinda, yayinevi kitap kataloglarinda 6rnek alindigi igin
Tiirkge Dersi Ogretim Programi esas alinmistir. S6z konusu programda on alt1 tema ve bu

temalara yonelik konu onerileri yer almaktadir (MEB, 2019, ss. 15-16).

Verilerin Analizi

Inceleme nesnesinden elde edilen veriler, veri toplama aracindaki on alti temaya ve bu
temalarin kapsamindaki konulara gore tiimdengelimsel igerik analiziyle incelenmistir. Bu
teknikte, toplanan veriler dnceden belirlenmis kategorilere gore analiz edilmektedir (Patton,
2014, s. 453). Veri analizinde kullanilan birimler, kelime ve kelime gruplaridir. Bu analiz

birimleri bigimsel olarak sinirli, anlamsal olarak kapsamli bir yapiya sahiptir. Cilinkii kelime
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ve kelime gruplari, yayinevlerinin beyanlar1 dogrultusunda konu ve tema olma 6zelligine

sahiptir. Bu durum, dokiimanlardaki konularin ve temalarin tespit edilmesinde énemli bir
problem olan aragtirma 6znelligi ve yanliliginin (Bailey, 1994, s. 308) 6nemli diizeyde

Oniine gecmektedir.

Veri analizinde kiigiik birimden biiylik birime dogru gidilmistir. Bu birimler alt
konu<konu<tema seklinde siralanmaktadir. Ornegin kitap katalogundaki analiz etme
konusu, analiz etme<zihinsel gelisim<kisisel gelisim seklinde; kendini tanima konusu,
kendini tanima<kisisel gelisim seklinde kodlanmistir. Konunun kapsamina goére bu kavram
zinciri uzamakta veya kisalmaktadir. Konularin dogru kodlanmasi 6zel kavram bilgisi
gerektirdiginden, oncelikle tematik referans kaynaklari ve tematik sozliikkler kullanilmstir.

Bu kaynaklarin yetersiz kaldigr durumlarda internet arama motorlarindan faydalanilmistir.

Kitap kataloglarinda Bilgi ve Tudem yaymevleri yalnizca alt tema-konu, Giinisig1
Kitaplhigi ve Can Cocuk yayinevi hem tema hem alt tema-konu bilgisini paylasmaktadir.
Ancak kataloglarda ayri boliimlerde yer aldiklari i¢in hangi konularin hangi temalarla
baglantili oldugu acik degildir. Bazen dokiimandaki verinin (kelime, kelime grubu vb.)
icinde bulundugu baglam incelemenden hangi kategoride ele alinacagina karar vermek
oldukga zordur veya imkansizdir. Boyle bir durumda arastirmacilarin, verileri kodlarken
baglama dikkat etmesi gerekmektedir (Bailey 1994, s. 308). Bu noktada arastirmacilar, bir
kitapla ilgili kataloglarda verilen tiim bilgileri (6zet, etkinlik, tanitim yazisi, tema, konu)
iliskisel olarak dikkatle incelemistir. Bu inceleme dogrultusunda alt konu<konu<tema
seklinde tematik kodlama gerceklestirilmistir. Ornegin bir ¢ocuk kitabinin konular1 arasinda
“Istanbul” konusu bulunmaktadir. Bu konu 6ncelikle “zaman ve mekan” temasi Kapsamina
girmektedir. Cocuk kitabinda kiiltiir odakl1 bir tema varsa veya kitap 6zetinde Istanbul’un
tarihi ve kiiltiirel degerine deginilmisse, bu konu ayn1 zamanda “milli kiiltlirimiiz” temasina
alinmigtir. Farklt bir 6rnek olarak “hayat” konusu, yalin haliyle higbir tema kapsamina
girmemektedir. Hayatla ilgili hem temada hem de kitap 6zetinde ek bilgiye ulagilamamissa,

bu konu arastirmadan ¢ikartilmistir.

Verilerin kodlanmas: iki arastirmaci tarafindan ayri bir sekilde yapilmistir. Tiim
veriler kodlandiktan sonra arastirmacilar arasindaki kodlama uyumu [Giivenirlik = Goriis
Birligi / (Goriis Birligi + Goriis Ayriligi)] hesaplanmistir (Miles ve Huberman, 1994). Bu
dogrultuda goriis birliginin %85 oldugu tespit edilmistir. Bu deger arastirmacilarin birbiriyle
tutarlt bir analiz siireci ylirittigiinii géstermektedir. Sonraki siiregte arastirmacilar, uyumsuz

kodlanan konular birlikte incelemis ve tekrar kodlama yapmistir. Tekrar kodlama siireci
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tamamlandiktan sonra dis denetimin saglanabilmesi i¢in ¢ocuk edebiyati alaninda uzman

olan bir aragtirmacidan goriis alinmistir. Bu arastirmaciya ¢alismanin baglami ve veri analiz
stireci agiklanmig, kendisiyle 70 c¢ocuk kitabinin verileri paylasilmigtir. Lombard,
Snyder-Duch ve Bracken’e (2002) gore 6rneklemin en az %10 unun paylasilmasi yeterlidir.
Aragtirmacinin kodlamalari dogrultusunda kod uyumu %81 olarak hesaplanmis ve bu yiizde

yeterli goriilmiistiir.

Tiimdengelimsel nitel veri analizi tamamlandiktan sonra veriler, iki farkli kategoride
(tema, konu) nicel icerik analizine (frekans/siklik) tabi tutulmustur. Bu dogrultuda ¢ocuk
kitaplarinin hangi temalar, temalarin hangi konularin ¢evresinde islendigi tespit edilmistir.

Boylece Tiirk ¢ocuk kitaplarindaki tematik egilimler ortaya ¢ikarilmistir.

Verilerin Sunumu

Dokiimanlar igerik analizine tabi tutulduktan sonra dort farkli nicel yaklasimla
sunulabilmektedir: (1) tema ve konunun varlig1 veya yoklugu; (2) tema ve konunun frekansi-
siklig1; (3) tema ve konunun yilizde dagilimi; (4) tema ve konunun kapsadigi alan (Bailey,
1994, s. 309). Ancak dokiiman analiziyle elde edilen verilerin nicellestirilerek veya
sayisallastirilarak sunulmasi zorunlu degildir. Arastirmaci, sz konusu verileri diizyazi
seklinde raporlastirma inisiyatifine sahiptir (Yildinm ve Simsek, 2013, s. 200). Bu
arastirmada veriler hem nitel ve hem de nicel yaklasimla sunulmustur. Ancak nitel
paradigmanin ve tematik c¢alismanin dogasina uygun olarak, aragtirma verileri nicel
gondermelerle (var-yok, az-¢ok, one ¢ikan-arkada kalan, odaklanilmis-g6z ardi edilmis vb.)

birlikte miimkiin oldugunca nitel bir sekilde sunulmaya ¢aligiimistir.

Gecerlik ve Giivenirlik

Gegerli ve giivenilir bir nitel arastirmanin inanilabilir, aktarilabilir, saglam ve onaylanabilir
olmas1 gerekmektedir (Lincoln ve Guba, 2013, ss. 104-105). Bu gereklilik dogrultusunda
arastirma kapsaminda bazi stratejilere bagvurulmustur (Merriam ve Tisdell, 2015, s. 259).
Buna gore gecerli ve giivenilir bir arastirma i¢in amacgh 6rneklem se¢imi yapilmis, veri
kaynagi ve arastirmaci tlg¢genlemesine gidilmis, aragtirmanin baglami betimlenmis,
arastirmanin yiriitiilme stlireci ve bulgular detayli bir sekilde agiklanmis, bagimsiz
aragtirmact denetlemesine basvurulmus, arastirmaci Oznelligine ve yanliligma yonelik

tedbirler alinmistir.
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Bulgular

Tirk g¢ocuk kitaplarinda tespit edilen temalarin frekansa (f) ve yilizdeye (%) dayah

istatistikleri Tablo 1’de verilmistir.

Tablo 1. Temalarin Tespit Edildigi Kitap Sayist

f % f %

Erdemler 505 76 Vatandaslik 218 33
Birey ve Toplum 495 74 Milli Kiiltiirtimiiz 173 26
Kisisel Gelisim 469 71 Sanat 148 22
Tletisim 440 66 Saglik ve Spor 105 16
Duygular 408 61 Hak ve Ozgiirliikler 103 15
Cocuk Diinyas1 404 61 Bilim ve Teknoloji 98 15
Zaman ve Mekan 333 50 Okuma Kiiltiirii 68 10

Doga ve Evren 275 41 Milli Miicadele ve Atatiirk 18 3
Toplam Kitap Sayisi 665 100

Tiirk gocuk kitaplarinda en ¢ok Erdemler temasi bulunmaktadir. Birey ve Toplum,
Kisisel Gelisim, iletisim, Duygular, Cocuk Diinyas: temalar1 da ¢ok sayida ¢ocuk kitabinda
mevcuttur. Bu temalar sirasiyla Zaman ve Mekan, Doga ve Evren temalar takip etmektedir.
Vatandaghk, Milli Kiiltiiriimiiz, Sanat, Saglik ve Spor, Hak ve Ozgiirliikler, Bilim ve
Teknoloji, Okuma Kiiltiirii, Milli Miicadele ve Atatiirk temalari ise ¢ocuk kitaplarinda az

veya ¢ok az yer almaktadir.

Erdemler

Erdemler temasinin igerigi su sekilde siralanmaktadir: arkadashik (%22,4), sevgi (%18,5),
dayanisma (%15,0), empati (%5,4), sorumluluk (%3,8), iyilik (%3,4), saygi (%3,0), ényarg:
(%2,8), adil olma (%2,8), erdem (%2,7), cesaret (%2,6), yardimlagsma (%2,2), etik (%2,1),
diiriistliik (%1,9), bars (%1,9), hosgorii (%1,5), fedakarlik (%1,3), kardeslik (%0,9),
koruma (%0,9), giiven (%0,6), paylasma (%0,6), dogruluk (%0,6), azim-¢caliskanlik (%0,5),
vicdanli olmak (%0,5), merhamet (%0,4), degerbilme (%0,3), vefa (%0,2), uzlasma-anlasma
(900,2), bilgelik (%0,2), baghlik (%0,2), comertlik (%0,1), iyilikseverlik (%0,1), sadakat
(%0,1), bencillik (%0,1), irade (%0, 1), duyarlilik (%0, 1), bagislama (%0,1).

Temaya karakter erdemleri temelinde duygularin ve etkilenimlerin hadkim oldugu

goriilmektedir. Diisiince erdemleri ise oldukga diisiik diizeyde islenmistir. Bagka bir ifadeyle



40 O, Turhan, B, Bas ve F, Karaca Turhan/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 31-58, 2021
temada ahlaki erdemlere odaklanildig, fikir erdemlerinin ise goz ardi edildigi sdylenebilir.

Karakter erdemlerinde, ¢ocugun sosyal hayatinda kigiler arasi iletisimini ve iligkilerini
giiclendirecek erdemlerin baskinligi gozlemlenmektedir. Ayn1 zamanda karsidaki insanin-
canlinin merkeze alindigi, yardim ve paylasma merkezli erdemler de bulunmaktadir. Ayrica
kisisel gelisimi destekleyen erdemler de islenmektedir. Son olarak ortaokul diizeyindeki
cocuklarin sosyal gelisiminde 6nemli bir Soyut kavram olan iyilik ve kotiligin cocuk

kitaplarindaki varlig1 dikkat ¢ekicidir.

Tema egitsel agidan 6nemli kabul edilen kok degerlere (adalet, arkadaslik, diirtistliik,
0z denetim, sabir, saygi, sevgi, sorumluluk, yardimseverlik) gore incelendiginde, temada en
cok iglenen iki konunun (arkadaslik, sevgi) kok deger oldugu goriilmektedir. Ayrica
sorumluluk, saygi, adalet, yardimlasma ve diirlistliik konular1 da temada 6n plandadir.
Ancak sabir ve 6z denetim degerlerine temada yer verilmemistir. Temaya kok degerlerden
arkadashgi, diirtistliigli, sabri, saygiyi, sevgiyi, yardimseverligi destekleyen degerlerin-
erdemlerin varlig1 da eklendiginde, temanin egitsel agidan 6nemli bir potansiyel barindirdigi

anlasilmaktadir.

Erdemler, ¢ocugun ahlaki gelisimiyle yakindan iligkilidir. Ahlaki gelisimlerinin ilk
donemlerinde olan ortaokul diizeyindeki ¢ocuklar, erdemleri somutlastirildigt zaman daha
1yi algilamakta ve anlamaktadir. Cocuk kitaplar1 gercek kisileri, olaylar, iligkileri yansitmasi
nedeniyle ahlaki olarak ideal veya tartismali olan durumlar1 aktarmak, diger bir ifadeyle
erdemleri somutlagtirmak i¢in uygun bir aragtir. Bu dogrultuda temanin ¢ocuklarin ahlaki
gelisimini destekleme potansiyeli bulunmaktadir. Ancak temada bazi karakter erdemleri

tizerine yogunlasilmasi, bu potansiyeli sinirlamaktadir.

Birey ve Toplum

Birey ve Toplum temasinin igerigi su sekilde siralanmaktadir: dayanigsma (%21,2), birey ve
toplum (%9,4), toplumsal hayat ve iliskiler (%8,3), empati (%7,9), meslekler (%7,7),
bireysel farkliliklar (%7,0), medeniyet (%6,2), komsuluk iliskileri (%5,0), adalet (%4,0),
baris (%3,3), kirsal kiiltiir (%3,3), kent kiiltiirii (%2,6), gurbet (%2,5), toplumsal kurallar-
yasalar (%1,9), esitlik (%1,8), kardeslik (Y1,2), kiiltiirel farkliliklar (%1,1), ¢ok kiiltiirliiliik
(%0,8), dezavantajli gruplar (%0,8), iktidar (%0,8), sosyal hizmet ve sorumluluk (%0,8),
sosyo-ekonomik farkliliklar (%0,6), hukuk (%0,3), misafirperverlik (%0,3), toplumsal baski
(%0,3), popiiler kiiltiir (%0,3), ¢ok dillilik (%0,1), farkhilikiara saygi (%0,1), hayat
becerileri (%0, 1), sosyokiiltiirel farkindalik (%0,1).
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Birey ve Toplum temasinda yalnizca tema adimin verildigi, tema kapsaminda

herhangi bir konunun yer almadigi nemli sayida ¢ocuk kitabi bulunmaktadir. Birey ve
Toplum temasindaki konulari; erdemler ve degerler, farklilik ve farkindalik, olumsuz
toplumsal gercekler, vatandaslik, haklar, iletisim, ekonomi, kiiltiir, mekan ve yerlesim
seklinde smiflandirmak miimkiindiir. Konular kiimiilatif olarak incelendiginde, temanin
evrensel ve kiiltiirleraras: degil kiiltiirel bir baglamda ele alindig1 goriilmektedir. Temadaki
konularda, ahlak-erdem, sosyoloji ve iletisim temelli konularin agirligi hissedilmektedir.
Aym zamanda ekonomi, cografya, siyaset-politika, insan haklari, hukuk seklinde

orneklendirebilecek alanlar temay1 desteklemektedir.

Cocuk edebiyati, yapisi geregi toplumu ve bireyin toplumla iligkisini yansitma
niteligine sahiptir. Fakat Birey ve Toplum, teorik olarak farkli disiplinleri i¢inde barindiran
genis bir kapsamli bir temadir. Bu nedenle ¢ocuk edebiyatinda, sz konusu temayla ilgili
kavramsal ve alansal cesitliligin saglanmasi gerekmektedir. Incelenen ¢ocuk kitaplari bu
cesitlilikten kismen yoksundur. Ayrica tema ¢ogunlukla erdemler, vatandaglik, zaman ve
mekan, iletisim gibi temalarda da islenen konulardan meydana gelmektedir. Kiiltiirel, sosyal,
politik ve ekonomik baglamda ancak bu tema kapsaminda islenmesi miimkiin olan bir¢ok
konu temada g6z ardi edilmistir. Ancak tema, bahsedilen sinirliliklar dahilinde, ¢ocuklarin
birey ve toplum dinamiklerini sezmesini ve bu baglamdaki kavramlar1 6grenmesini

saglayacak potansiyele sahiptir.

Kisisel Gelisim

Kisisel Gelisim temasinin igerigi su sekilde siralanmaktadir: zihinsel gelisim (%17,8), hayal
kurmak (%16,9), miicadele (%6,9), empati (%6,8), yaraticilik (%6,7), kendini tamima
(%6,3), olgunlasma (%35,5), sanatsal gelisim (%5,1), sorumluluk (%4,9), egitim-6grenme
(%3,8), gozlem (%2,3), duygusal gelisim (%2,3), meslek secimi (%1,9), sosyal gelisim
(%1,8), kisisel gelisim (%1,8), 6z giiven (%1,4), karar verme (%0,8), kendini ifade etme
(%0,8), basart (%0,7), 6zveri gosterme (%0,7), arayis (%0,6), ¢aliskanlik (%0,5), 6z saygt
(%0,5), yetenek (%0,5), olumlu diisiinme (%0,4), rekabet etme (%0,4), yonetme-liderlik etme
(%0,4), kararlt olma (%0,4), kisilik tipleri (%0,2), hobi ve kurs (%0,2), beceri (%0,1), oz
elestiri (%0, 1), se¢cim yapma (%0, 1), uyum saglama (%0,1), rehberlik alma (%0,1).

Kisisel Gelisim temasinda gesitli gelisim tiirleri yer almaktadir. Tekil olarak en ¢ok
zihinsel gelisime odaklanilmaktadir. Ardindan sirasiyla sanatsal gelisim, duygusal gelisim

ve sosyal gelisim gelmektedir. Temada yer alan tiim konular kiimiilatif olarak



42 O, Turhan, B, Bas ve F, Karaca Turhan/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 31-58, 2021
degerlendirildiginde zihinsel, sanatsal, duygusal ve sosyal gelisimi destekleyen bir¢ok

konunun temada yer aldig1 goriilmektedir. Ayrica Kisisel Gelisim temasindaki konular daha
farkl1 sekillerde de gruplanabilmektedir. Bu dogrultuda séz konusu temada yaraticilik,
akademik ve mesleki gelisim, erdemler ve degerler, se¢im ve karar, iletisim ve insan
iliskileri, yetenek ve beceri, iist bilis ve 6zydnetim temelli konular bulunmaktadir. Ozel konu
alanlarindan kariyer ve edebiyata temada agirlik verilirken diger 6zel konu alanlarina

(saglik, spor, miizik, teknoloji vb.) yer verilmedigini de eklemek gerekmektedir.

Konular kiimiilatif olarak incelendiginde ¢ocuk kitaplarinda, ¢ocuklarin gelisim
alanlarina cesitlilik acisindan biitlinciil bir sekilde yaklasildig1 sdylenebilir. Bu gelisim
alanlarini zihinsel gelisim, benlik-kimlik gelisimi, sanatsal gelisim, duygusal gelisim, sosyal
gelisim, mesleki gelisim olarak siralamak mimkiindiir. Temada ahlak gelisimi, cinsel
gelisim ve kismen dil gelisimi géz ardi edilmistir. Kisisel gelisime ¢ok boyutlu bir bakis
sergilenmesi nedeniyle, tema 6nemli bir potansiyele sahiptir. Ancak temada bazi konular ve

kisisel gelisim tiirleri lizerine yogunlasilmasi, bu potansiyeli sinirlamaktadir.
Tletisim

fletisim temasinin igerigi su sekilde siralanmaktadir: aile (%35,6), arkadasiik (%33,0),
iletisim (%10,0), komsuluk iligkileri (%5,2), nesillerarast iletisim (%4,1), diger canlilarla
iletisim (%3,6), kitle iletisim arac¢lari-iletisim araclart (%2,3), insanlarla iletisim (%2,0),
kendini ifade etme (%1,4), dgrenci ogretmen iletisimi (%0,7), iletisim becerileri (%0,6),
kiiltiirler arasi iletisim (%0,6), yazili iletisim (%0,4), kiiltiirel iletisim (%0,3), etkili iletisim
(9%0,12).

Iletisim temasinda yalmzca tema adinin verildigi, tema kapsaminda herhangi bir
konunun yer almadigi 6nemli sayida c¢ocuk kitabi bulunmaktadir. Temada yer alan
konularda sozsiiz ve yazili iletisimden ziyade s6zlii iletisimin agirlig1 sezilmektedir. Temaya
bireyler arasi iletisim hakimdir. Bu bireyler ise ¢ocugun yakin cevresindeki kisilerden
olusmaktadir. Konular tekil olarak ele alindiginda arkadaslarin ve ailenin temanin tamamina
hakim oldugu gorilmektedir. Ayrica kiltir iletisimine, iletisim becerilerine, iletisim
araclarina, diger canlilarla iletisime yer verilmektedir. Ancak bu konular, 6nemli bir agirliga

sahip degildir.

Baglamlan agisindan incelendiginde iletisimin ¢ogunlukla sosyal, kismen kiiltiirel
baglamda islendigi goriilmektedir. Temada iletisim, zaman (aninda veya sonradan doniit vb.)

ve mekan (resmi veya samimi ortam vb.) unsurlaria sahip degildir. Cocuklarin konugma
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becerilerinin gelisimiyle zihinsel, duygusal ve sosyal acidan baglantili olan iletisim

becerilerine, kaygilarina ve engellerine temada yeterince deginilmemistir. Benzer sekilde
iletisim araglarina (telefon, bilgisayar vb.) oldukca az yer verilmistir. S6z konusu araglar
cocuklarin iletisim kiiltiirinde énemli bir rol oynadigi igin bahsedilen eksiklik daha fazla
goze carpmaktadir. Ayrica iletisim araglartyla baglantist olan iletisim tiirlerinin (gorsel
iletisim, bilgi iletisimi, basili, elektronik iletisim vb.) temadaki eksikligi de dikkat
¢cekmektedir.

Iletisim temasi, agirlikli  olarak  ¢ocuklarmm  sosyal gelisimleri iizerine
temellendirilmistir. Ortaokul donemindeki ¢ocuklar dncelikle ailesi ve arkadaslariyla, daha
sonra 0gretmenleri ve diger yakin gevresiyle iletisim halindedir. Bu kisilerle (6zellikle aile
ve arkadaslar) kurulan iletisimin niteligi, cocuklarin gelistirecegi sosyal kimligin kuvvetli bir
gostergesidir. Bu nedenle tema, cocuklarin sosyal gelisimi agisindan 6dnemli bir potansiyel

kazanmaktadir. Ancak bahsedilen eksiklikler, bu potansiyeli sinirlamaktadir.

Duygular

Duygular temasmin igerigi su sekilde siralanmaktadir: sevgi (%31,2), duygular (%12,6),
merak (%210,4), empati (%9,1), umut (%6,7), saygr (%5,1), cesaret (%4,4), ozlem (%2,9),
ask (%2,9), korku (%2, 1), yalmizltk (%2,1), kaygi-stres (%1,6), mutluluk (%1,6), kiskanglik
(%1,3), heyecan (%1,0), iiziintii (%0,8), giiven (%0,8), tutku (%0,8), veda (%0,5), kibir
(%0,3), stres (%0,3), ozenme (%0,3), vefa (%0,3), bagislama (%0,2), pismanlik (%0,2),
caresizlik (%0,2), sikintt (%0,2).

Duygular temasinda yalnizca tema admin verildigi, tema kapsaminda herhangi bir
konunun yer almadigi 6nemli sayida ¢ocuk kitabi bulunmaktadir. Temada hem pozitif-
olumlu duygularin hem de negatif-olumsuz duygularin c¢esitliligi dikkat c¢ekicidir. Ancak
pozitif-olumlu duygular ¢ok daha baskindir. Temadaki konular1 agk/sevgi, keyif/nese,
hiiziin/keder, korku ve 6fke seklinde siniflandirmak miimkiindiir. Bu kategoriler arasinda
oncelikle ask/sevgi, ardindan keyif/nese 6ne ¢ikmaktadir. Hiiziin/keder, korku ve 6fke daha
arka planda kalmaktadir.

Sevgi, keyif ve nese temelli duygular, ortaokul diizeyindeki ¢ocuklarin kisilik
gelisiminde etkili olan ortak duygulardir. Bu nedenle ¢ocuk kitaplarinda yiiksek diizeyde yer
almasi olumlu bir durumdur. Erinlik donemindeki (ortaokul son donem) cocuklar, dnceki
cocukluk donemine gore tiim duygular1 daha yogun ve diizensiz bir sekilde yasamaktadir.

Ozellikle bu dénemdeki ¢ocuklarda ask, hiiziin/keder, korku, dfke temelli duygular etkisini
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iyice hissettirmektedir. S6z konusu duygular ¢ocuk kitaplarinda temsil edilmektedir. Ancak

bu duygularin temsil diizeyi diger duygulardan c¢ok daha diisiiktiir. Empati, ortaokul
cocuklarinin duygusal gelisiminde etkili bir duygudur. Cocuk kitaplarinda bu duygunun
yiiksek diizeyde sunulmasi dikkate degerdir.

Tema ¢ocuklarin kendi duygularini tecriibe etmesini saglayacak ve onlarin duygusal
gelisimini destekleyecek potansiyele sahiptir. Ancak farkli niteliklere sahip duygularin

yeterince temsil edilmemesi ve bazi duygulara odaklanilmasi bu potansiyeli sinirlamaktadir.

Cocuk Diinyasi

Cocuk Diinyas1 temasinin igerigi su sekilde siralanmaktadir: hayal (%22,2), macera
(%11,0), okul (%10,0), merak (%9,1), gizem (%7,5), biiyiimek (%6,6), olaganiistiiliik
(%5,7), mizah (%5,3), yolculuk (%3,8), oyun (%3,5), baski ve dislanma (%2,5), tatil (%2,5),
ebeveyn ayriligi-kaybi (%2,3), sinav-édev (%1,6), ¢ocuk diinyasi (%1,2), riiya (%0,9), cocuk
kiiltiirii (%0,7), eglence (%0,7), kesif (%0,7), kahramanlik (%0,6), aliskanlikiar (%0,4),
hayranlik-6zenme (%0,3), ozel giinler (%0,3), dijital oyunlar (%0,1), hediye (%0,1), gezi
(9%0,1).

Cocuk Diinyas1 temasinda g¢ocuklarin zihinsel, duygusal ve sosyal gelisiminde
onemli rolii olan c¢esitli anahtar kavramlar yer almaktadir. Bu konular, ¢ocuk kitaplarinda
olduk¢a baskindir. Tema, pozitif bir yaklasimla ele alinmistir. Ancak bazi olumsuz ve

negatif durumlara da yer verilmektedir. Ayrica tema, metin tiirlerinin yogun etkisi altindadir.

Dinamik bir nitelie sahip olan temada, eglenme ve kesfetme {izerine
yogunlagilmaktadir. Temadaki soyut kavramlar, cocuklarmn diigsel-duygusal diinyasini
zenginlestirecek niteliktedir. Temada ¢ocuklarin fiziksel hayatina fazla yer verilmemistir.
Cocuklarin giinliik hayati, egitim ve 6gretim lizerine temellendirilmistir. Ayrica oyun,
yolculuk, tatil gibi ¢ocuklarin keyif alacagi etkinliklere de kismen yer verilmistir. Teknolojik
gelismeler ve bu gelismelerin  getirdigi degisimler gilinimiizde ¢ocuk kiiltiiriinii
sekillendirecek ve degistirecek Olclide etkili olmasimna ragmen, bu durum temaya
yansimamistir. Cocuklarin diinyasinda kisa zaman diliminde meydana gelen degisiklikler,
bliyiime konusunda a¢iga ¢ikmaktadir. Ancak temada, ortaokul son dénemden ziyade ilk
doneme odaklanilmistir. Erinlik ¢aginda olan g¢ocuklarin fizyolojik, psikolojik ve sosyal

diinyalarin1 yansitan kavramlar temada goz ard1 edilmistir.

Cocuklar yasadiklart hayatin ve kendi diinyalarinin karsiligint bulduklar takdirde bir

kitab1 okumaya baslamakta veya okumaya devam etmektedir. Hem doénemsel (son ¢ocukluk-
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erinlik) hem de bireysel (mizag, deneyim, sosyoekonomik durum vb.) farkliliklardan dolay1

ortaokul ¢ocuklarmin diinyalari birbirinden farklilasmaktadir. Bu farkliligin ¢esitlilik olarak
kitaplara yansitilmasi, ¢ocuklarin kitap okumaya yonelik ilgi ve isteklerini olumlu yonde

etkileyecektir. Bu baglamda temanin bir noktaya kadar yeterli oldugu sdylenebilir.

Zaman ve Mekan

Zaman ve Mekan temasinin igerigi su sekilde siralanmaktadir: geg¢mis simdi gelecek
(%24,6), ¢cevremiz (%14,5), okulumuz (%13,7), sehirler (%11,3), zaman ve mekan (%7,5),
tilkeler (%35,6), kirsal yerlesim (%5,0), tatil ve turizm (%3,8), bolgeler-cografya (%3,4),
evimiz (%2,0), kamp (%1,0), sosyal kurumlar (%1,0), tarihi mekdnlar (%0,8), kiitiiphane
(%0,8), mahalle (%0,6), hayvanat bahgesi (%0,6), apartman (%0,4), miize (%0,4), ozel
giinler (%0,4), gezginler (%0,2), suifimiz (%0,2), otel (%0,2), ticarethane (%0,2), bakimevi
(%0,2), park (%0,2), asevi (%0,2), itfaiye (%0,2), belediye (%0,2), sirk-lunapark-panayir
(%0,2), pazaryeri (%0,2), zaman (%0,2), tarih (%0,2), an: (%0,2).

Zaman ve Mekan temasinda yalnizca tema adinin verildigi, tema kapsaminda
herhangi bir konunun yer almadig1 6nemli sayida ¢ocuk kitab1 bulunmaktadir. Temada tekil
olarak en ¢ok islenen konu zamanla ilgili olmasina ragmen, kiimiilat if olarak mekanla ilgili
konular odak noktay1 olusturmaktadir. Zamanla ilgili konularda net bir ayrima gidilmemis;
gecmis, simdi ve gelecek alt dilimlere ayrilmamistir. Ayrica zaman; fizik, astronomi, tarih,
arkeoloji, jeoloji gibi bilim alanlariyla iliskilendirilmemistir. Cocuklarin ilgisini ¢ekebilecek
zaman algisi, zamanda yolculuk, mitoloji, bilim kurgu gibi alt konulardan da
faydalanilmamistir. Son olarak ayni temada olmalarina ragmen zaman ve mekan birbirinden

bagimsiz kalmstir.

Mekanla ilgili konular1 kiigiik 6lcekli ve biiylik 6lcekli seklinde siniflandirmak
miimkiindiir. Odak noktay1 kiiglik 6lgekli mekanlar olustursa da biiytlik 6lgekli mekanlar da
onemli derecede islenmektedir. Biiylik 6lgekli mekanlar Tirkiye gatisinda kiiltiirel bir
smirliliga sahiptir. Kiiciik 06lcekli mekanlar ¢ocugun yakin c¢evresi iizerine
temellendirilmistir. Temada kiiltiirel, egitsel ve 6zellikle eglence amagh ziyaret edilebilen
mekanlarin da islendigi goriilmektedir. Ayrica resmi ve sosyal kurumlara da yer
verilmektedir. Temadaki mekanlarin bugiiniin bilindik ve ger¢cek mekéanlarindan olusmasi
hem olumlu hem de olumsuz bir sekilde yorumlanabilir. S6z konusu mekanlar ¢ocuklarin
giinlik hayatiyla dogrudan iliski oldugu i¢in ¢ocugun gercekle kurguyu daha iyi

iliskilendirmesini ve okumaya daha motive olmasini saglayabilmektedir. Ancak ¢ocugun
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hayal diinyasinin zenginlesmesinde ve hayal giiciinlin gelismesinde bilinmeyen veya az

bilinen mekanlar (olaganiistii, gegmis veya gelecek zamanda bulunan, yakin g¢evresinde

bulunmayan vb.) daha etkilidir.

Doga ve Evren

Doga ve evren temasinin igerigi su sekilde siralanmaktadir: hayvanlar (%16,0), cevre
(%15,1), canlilar (%14,7), doga (%14,2), ¢cevrenin korunmas: (%8,6), zaman bilinci (%6,5),
kirsal yerlesim (%4,5), dogal yasam (%4,3), doga ve evren (%2,5), mevsimler (%2,2), doga
olaylart (%2,0), yeryiizii (%1,6), su (%1,4), bitkiler (%1,1), dogal afetler (%1,1), diinya
(%0,9), uzay (%0,9), atmosfer (%0,9), toprak isleri-tarim (%0,7), gezegenler (%0,4),
manzaralar (%0,2), yildizlar (%0,2), ¢evre kirliligi (%0,2).

Doga ve Evren temasinda evrene yonelik konular hem g¢esitlilik hem de siklik
acisindan g6z ardi edilmis, dogaya yonelik konulara odaklanilmistir. S6z konusu
yetersizlikten dolay1 evren alt temasina yonelik egilimler tespit edilememektedir. Ancak
temada doganin agirlikli olarak yasam ve canlilik perspektifinden ele alindig1 sdylenebilir.
Diinyada stiregelen iklimsel ve ¢evresel degisimlere ve tehlikelere isaret etmesi agisindan
onemli olan ¢evre bilinci, ¢ocuk kitaplarinda kayda deger diizeyde islenmektedir. Doganin
ana unsurlarmi ve siireclerini olusturan toprak, su, hava ile ilgili konulara da temada yer
verildigi gorilmektedir. Temada zaman baglaminda yalnizca zaman bilinci islenmektedir.
Dogaya kronolojik ve tarihsel bir perspektif sunacak (evrim, doga tarihi vb.) konulara ise yer

verilmemektedir.

Doga ve evreni arastiran bilim dallarinin (astronomi, kimya, yer bilimleri, fizik vb.)
temadaki varlig agik degildir. S6z konusu bilimler kavramsal olarak temada yer almamakta,
ancak iliskili olduklar1 konular araciligiyla kismen sezilebilmektedir. Benzer sekilde doga ve
evren bilimlerinin dayandig:1 olaylar ve olgular da net bir sekilde islenmemistir. Doga ve
evrenin canli ve cansiz unsurlari, cesitlilik acisindan yeterince temsil edilmemistir.
Teleskop, mikroskop, fotograf makinesi vb. araglarla doganin ve evrenin incelenmesine ve

arastirilmasina deginilmemistir.

Doga tarihi agisindan insanlar dogaya ig¢giidiisel olarak yakin olma egilimindedir.
Ancak bu egilime ragmen sanayi ve teknolojinin gelisimi, insan ile doga arasinda bir mesafe
olusturmustur. Sehirlesmeyle fiziksel, teknolojiyle zihinsel ve duygusal olarak dogadan uzak
kalmis ¢ocuklar kisisel gelisimlerinde dogaya ihtiya¢ duymaktadir. Cocuklarin bu ihtiyagclar

bir noktaya kadar fiziksel olarak karsilanabilmekte iken daha fazlasi i¢in belirli araglardan
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(internet, televizyon, kitap vb.) yardim alinmaktadir. Bu temada doga, agirlikli olarak

cocuklarin fiziksel olarak gorebilecegi, duyabilecegi, hissedebilecegi, kisaca tecriibe
edebilecegi unsurlardan olusmaktadir. Bu durumda tema c¢ocuklarin okumaya motive
olmasimma ve doga bilinci kazanmasina yardimci olmakta, ancak dogal diinyasinin
zenginlesmesine katki saglamamaktadir. Tema boyunca bahsedilen eksiklikler, temanin

cocugun dogal zekasini -¢oklu zeka tiirii- gelistirme potansiyelini sinirlandirmaktadir.

Vatandashk

Vatandaglik temasinin igerigi su sekilde siralanmaktadir: insan haklar: (%26,5), ozgiirliikler
(%13,1), sorumluluk (%10,6), adalet (%7,5), is birligi (%7,0), iiretme (%5,9), tiiketim-
harcama (%5,7), go¢ (%4,6), calisma (%4,4), issizlik ve gecim sikintist (%3,6), esitlik
(%3,4), emek (%2,8), go¢gmenlik (%2,8), paylasma (Y1,5), hukukun tistiinliigii (%0,3), vergi
bilinci (%0,3).

Vatandaglik temasinda insan haklari, temel demokratik degerler ve toplumsal
degerler-erdemler odak noktayi olusturmaktadir. Vatandaglik, ayni zamanda ekonomik
yiikiimliiliikkler ve ekonomik zorluklar ekseninde de yansitilmaktadir. Son olarak ulusal ve
evrensel olarak giinlimiiziin 6nemli vatandaslik unsurlarindan olan go¢ ve gogmenlik

konularina da ¢ocuk kitaplarinda yer verilmektedir.

Temada vatandaslik; hukuk ve demokrasi temelinde ele alinmakta, ekonomik ve
sosyal bir kavram olarak da islenmektedir. Vatandaslik egitiminin de ana unsurlarindan
bazilarin1 demokrasi, hukuk, sosyal yapi, ekonomi alanlar1 olusturmaktadir. Bu nedenle
cocuk kitaplarindaki yaklasim olumlu olarak degerlendirilebilir. Ayn1 zamanda ekonomik
zorluklar ve go¢ konulari, vatandagligin bazi toplumsal gerceklerini gdstermesi agsindan
degerlidir. Ancak temada vatandasliga ekonomik agidan 6dev ve sorumluluklar yiiklendigi

icin klasik-geleneksel bir yaklasimin sergilendigini de eklemek gerekmektedir.

Temada anayasal, demokratik vatandasligin goriiniir oldugu sdéylenebilir. Ancak
tema bir¢ok vatandaslik yaklagimindan (ulusal, kiiresel, sosyal, dijital, ekolojik, ¢cok kiiltiirlii
vatandaslik vb.) yoksundur. Bu dogrultuda temanin, bahsi gegen smirliliklar dahilinde,

vatandaslik egitimi i¢in kaynak olabilecegi soylenebilir.

Milli Kiltiiriimiiz

Milli Kiiltiirimiiz temasmin igerigi su sekilde siralanmaktadir: degerlerimiz (%23,7),

kiiltiirel miras (%16,2), yurdumuz (%16,2), Tiirkce (%8,5), Tiirk kiiltiirii (%8,2), vatan
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(%7,7), gelenekler (%5,1), sehirlerimiz (%35,1), tarihi mekanlar (%2,3), tarihi eserlerimiz

(%2,1), insan iliskileri (%1,8), tarihi sahsiyetler (%1,3), bayramlar-dini bayramlar (%0,5),
mekanlar (%0,3), milli bayramlar (%0,3), sila (%0,3), hikayeler (%0,3), Tiirk mutfag
(%0,3).

Milli Kiiltiirimiiz temasinda tekil olarak degerler, kiiltiirel miras ve yurdumuz
konularma agirlik verilmistir. Temadaki konular kiimiilatif olarak incelendiginde manevi
bag, tarihi ve kiiltiirel unsurlar, yerlesim ve mekan, dil odakli konularin 6nemli 6l¢iide
islendigi goriilmektedir. Temada Turk kultirii, geleneksel bir perspektifle oOncelikle
sosyoloji alanindan, daha sonra tarih, mimarlik, cografya, dil alanlarindan destek alinarak
islenmis; spor, sanat, siyaset, ekonomi, askerlik, folklor, mutfak, giyim-kusam, esya-alet vb.

birgok Kiiltiirel alan g6z ard1 edilmistir.

Kiiltiir kavrami, bir topluma ait maddi ve manevi tiim unsurlar1 temsil etmektedir ve
bu unsurlar arasinda deger kiyaslamasi yapilmamasi gerekmektedir. Bu nedenle ¢ocuklarin
topluma ait kiiltiirel 6geleri biitlinciil bir sekilde 6grenmesi 6nemlidir. Kapsamli ve derin
yapisindan dolay1 kiiltiiriin 6grenilmesinde sosyal hayat ve kisiler arasi etkilesimler yeterli
degildir. Bu noktada basili, gorsel ve isitsel materyaller, 6grenime aracilik etmektedir.
Boylece ¢ocuk Kitaplari, kiiltiirel aktarimda islevsel rol kazanmaktadir. Ancak temada Tiirk
kiiltiirtine ait Ogeler homojen dagilim gostermemekte ve dengeli bir sekilde
islenmemektedir. S6z konusu durumlar, temanin kiiltiir aktarimindaki potansiyelini oldukca
sinirlamaktadir. Ancak temada bazi onemli kiiltiirel alanlar islendiginden, bahsedilen

siurliliklar dahilinde kiiltiir aktarimi i¢in kaynak olarak kullanilabilir.

Sanat

Sanat temasinin igerigi su sekilde siralanmaktadir: edebiyat (%38,2), soz sanatlari (%15,7),
sanat (%14,7), miizik (%8,9), sanat¢t (%4,7), estetik (%4,2), sinema / belgesel / dizi (%2,6),
tiyatro (%2,1), geleneksel sanatlar (%1,6), golge oyunu (%1,6), fotograf (%1,0), resim
(%1,0), sahne sanatlar: (%1,0), festival (%0,5), minyatiir (%0,5), pandomim (%0,5),
yenilikgi diistinme (%0,5), dans (%0,5).

Sanat temasinda, tema isminin konu olarak verildigi kayda deger sayida ¢ocuk kitab1
bulunmaktadir. Igerigi belli olan konular, sanat dallartyla ilgilidir. Temada sanatsal yetenegi,
beceriyi, duyarliligi veya unsurlari isaret eden konular diisiik diizeyde islenmistir. Temaya
tekil olarak edebiyat konusu hakimdir. Kiimiilatif olaraksa temada dil sanatlarinin

hakimiyeti goze ¢arpmaktadir. Bu sanat dalin1 sirasiyla ses sanatlari, dramatik sanatlar,
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gorsel sanatlar, hareket sanatlar1 takip etmektedir. Ancak ses sanatlari hari¢ diger sanat

dallarinin temadaki varlig1 zorlukla hissedilmektedir. Temada g6z ardi edilen sanat dallarin
mekan sanatlari, hacim sanatlari, geleneksel Tiirk sanatlari, yeni medya sanatlari, sokak

sanatlar1 seklinde orneklendirmek miimkiindiir.

Dil ve edebiyat iriinii olan ¢ocuk kitaplari, tematik olarak da aymi sanati temsil
etmektedir. Bu durum cocuklarin teorik ve pratik olarak edebiyati tecriibe etmelerini
saglamaktadir. Ancak bu durum, sanat dallar1 arasindaki dogal ve kuvvetli bagdan tema
kapsaminda faydalanilmadigini gostermektedir. Fen ve sosyal bilimlerden farkli olarak
sanat, cocuklarin bilgi ihtiyac¢lar1 haricinde ruhsal ve duyussal ihtiyaglarina karsilik bulacagi
ideal bir alandir. Sanat; 21. yiizy1l becerilerini (yaraticilik, elestirellik, tiretkenlik, iletisim)
desteklemekte, farkli zeka tiirlerine (miiziksel, i¢sel, uzamsal, kinestetik vb.) hitap etmekte,
cesitli ortamlara (sinif, galeri, miize, atdlye, sergi vb.) adapte edilebilmekte ve islevsel bir
egitim araci olarak kullanilabilmektedir. Ancak temada farkli sanat dallarina yeterince yer
verilmemis, sanatin farkli boyutlar1 islenmemistir. Bu nedenle tema, sanat yoluyla egitim ve

sanatsal gelisim i¢in kayda deger bir firsat sunmamaktadir.

Saghk ve Spor

Saglik ve Spor temasinin igerigi su sekilde siralanmaktadir: saglik ve spor (%29,8), hastalik-
sakatlik-engel (%24,0), spor-spor kiiltiirii (%15,7), yasam ve oliim (%14,9), saghkli yasam
(%6,6), beden saghgr (%2,5), saglikli beslenme (%2,5), beslenme (%1,7), ila¢ kullanimi
(%0,8), sportmenlik (%0,8), saglik hizmeti (%0,8).

Saglik ve Spor temasinda, tema isminin konu olarak verildigi ¢ok sayida ¢ocuk kitab1
bulunmaktadir. Saglik alt temasina saglik sorunlari hakimdir. Ayni zamanda beden
sagligiyla ilgili konular da temada islenmektedir. Spor alt temasinda ise spor-spor kiiltiirii

islenmektedir.

Alt temada saglik sorunlarinin 6ne ¢iktigini, saglikli olmanin ise daha arka planda
kaldigin1 sdylemek miimkiindiir. Uzuv eksikligi, gorme engeli, disleksi, otizm, down
sendromu, 6liim gibi hassas konularin islenmesi ¢ocuklarin farkindalik kazanmasi ve hayatin
gergeklerini tecriibe etmesi agisindan onemlidir. Bedensel ve ruhsal agidan saglikli olma
konularinin da en az saglik sorunlar1 kadar i{izerinde durulmasi gerekmektedir. Ancak
temada bedensel saglik az islenmis, ruhsal saglik ise hi¢ islenmemistir. Ortaokul 6grencileri,
bir¢ok konuda oldugu gibi saglik konusunda da rehberlige ihtiya¢c duymaktadir. Bu rehberlik

stirecinde brosiir, el kitap¢igr gibi yazili metinler sik¢a kullanilmaktadir. Buna gore ¢ocuk



50 O, Turhan, B, Bas ve F, Karaca Turhan/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 31-58, 2021
kitaplar1 da benzer islevle kullanilabilir. Ancak saglik konusu biitiinciil ve dengeli bir sekilde

islenmedigi i¢in, alt tema saglik egitimi ve rehberligi acisindan kayda deger firsat

sunmamaktadir.

Cagdas diinyada modernlesme ¢ocuklarin fiziksel aktivitelerini, schirlesme ve niifus
yogunlugu ise cocuklarin oyun ve spor alanlari azaltmistir. Bu nedenle ¢ocuklarin sporu
tecriibe etmeleri ve spor kiiltiirii kazanmalar1 i¢in medya araclari daha 6nemli bir hale
gelmistir. Bu baglamda televizyon kanallari, bilgisayar oyunlari, internet yayinlari daha
genis ve islevsel kullanima sahiptir. Ancak ¢ocuk kitaplarinin da kullanilmas1 miimkiindiir.
Cocuk kitaplan incelendiginde alt temada tekil olarak futbola odaklanildigi, diger spor
dallarina yeterince deginilmedigi goriilmektedir. Bu dogrultuda ¢ocuklarin spora olan dogal
ilgisinden uygun bir sekilde faydalanilamadigi soylenebilir. Alt temanin diger boliimiinii
olusturan spor kiiltiirii, spor dallarina biitiinciil ve girift bir yaklasimi (bedensel, zihinsel ve
duygusal) temsil etmektedir. Bu nedenle alt temada spor kiiltiiriiniin islenmesi, salt spor
dallarinin iglenmesinden daha Onemlidir. Ancak spor kiiltiiriine de gereken Onem
verilmemistir. S6z konusu eksiklikler nedeniyle, alt temanin ¢ocuklarin spor diinyalarini

genisletme ve spor kiiltiiriinii gelistirme potansiyelinin sinirl kaldig: sdylenebilir.

Hak ve Ozgiirliikler

Hak ve Ozgiirliikler temasinin igerigi su sekilde siralanmaktadir: hak ve dzgiirliikler
(%29,8), ozgiirliikler-yasaklar (%23,7), esitlik (%10,7), egitim hakki (%6,9), insan haklar:
(%4,6), cocuk haklar: (%3,8), din ve vicdan ézgiirliigii (%3,8), bireysel haklar (%3, 1), inang
hakki (%3,1), diistince ozgiirliigii (%1,5), hayvan haklar: (%1,5), merhamet (%1,5),
haksizltk (%1,5), demokrasi (%0,8), ifade ozgiirliigii (%0,8), ozel hayatin gizliligi (%0,8),
temel hak ve ozgiirliikler (%0,8), toplumsal cinsiyet esitligi (%0,8), haklara saygi (%0,8).

Hak ve Ozgiirliikler temasinin biiyiik bir boliimii, tema olabilecek kadar kapsamli ve
iceri8i belirsiz konulardan olugsmaktadir. Diger konularin ise az sayida ¢ocuk kitabinda yer
aldig1 goriilmektedir. Bu konular kiimiilatif olarak degerlendirildiginde kisisel ve siyasal
haklardan meydana gelen birinci kusak haklarin odak noktay1 olusturdugu goriilmektedir.
Ekonomik ve sosyal haklardan meydana gelen ikinci kusak haklar ise ¢ocuk kitaplarinda
arka planda kalmistir. Halk ve dayanisma haklarindan meydana gelen {igiincii kusak haklara

ise yer verilmemistir. Cocuk haklar1 ve hayvan haklar1 da ¢ok az islenmistir.

Temada insanlarin hak ve 6zgiirliikleri islenirken, diger canlilarin hak ve 6zgiirlikleri

gdz ardi edilmigstir. Temanin biliyiikk bir boliimiinii olusturan konularin icerik agisindan
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belirsiz olusu, temadaki egilimlerin net bir sekilde tespit edilmesini engellemektedir. Igerigi

acik olan konular incelendiginde kisisel ve siyasal kavramlarin 6ne c¢iktigini; sosyal,
ekonomik, kolektif kavramlarin ise arka planda kaldigim1 agik¢a goérmek miimkiindiir.
Temada islenen kisisel ve siyasal hak ve Ozgiirliikler ise bir¢ok alt konudan yoksundur.
Bahsedilen eksikliklerden dolay1 temanin; ¢ocuklarin su an sahip oldugu ve gelecekte sahip
olacagi hak ve oOzgirliikkleri 6grenmesini, baska insanlarin ve diger canlilarin hak ve
Ozgiirliklerinin oldugunu fark etmesini, boylece bilingli vatandaslar haline gelmesini

saglama potansiyeli olduk¢a siirlidir.

Bilim ve Teknoloji

Bilim ve Teknoloji temasinin igerigi su sekilde siralanmaktadir: bilim ve teknoloji (%24,1),
kesif ve icatlar (%12,1), medya-sosyal medya (%9,2), iletisim (%8,5), fen bilimleri (%8,5),
teknoloji (%7,8), bilim okuryazariigi (%6,4), sosyal bilimler (%4,3), internet (%2,8), etik
(%2,1), haberlesme (%2,1), hayal giicii (%2,1), merak duygusu (%2,1), olay (%2, 1), ulasim
(%2,1), olgu (%1,4), bilim insanlart (%0,7), yenilik¢ilik (%0,7), bilgisayar oyunu (%0,7).

Bilim ve Teknoloji temasinda, tema isminin konu olarak verildigi ¢ok sayida ¢ocuk
kitab1 bulunmaktadir. Temaya teknolojik gelismelerin hakim oldugu goriilmektedir. Ayrica
bu teknolojik gelismelerin etkiledigi alanlara da yer verilmektedir. Bilim alt temasinda ise
fen bilimleriyle ilgili konular (matematik, biyoloji vb.) daha ¢ok, sosyal bilimlerle ilgili
konular (arkeoloji, tarth vb.) daha az islenmektedir. Ayrica fen bilimleriyle baglantili olarak
olay, olgu ve bilim insanlar1 konularina kismen yer verilmektedir. Son olarak bilim ve
teknolojinin irdelendigi kavramlarin ve bilim ve teknolojinin gelisimi i¢in gerekli olan

becerilerin kismen islendigi de goriilmektedir.

Temada bilim ve teknolojinin ¢esitli yonlerini aydinlatan kavramlar ele alinmaktadir.
Ancak bu kavramlarin islenme diizeyleri arasindaki 6nemli farklilar, kavram ¢esitliliginin
cocuk kitaplarina yansitilmadigimi gostermektedir. Buna gore temada, ¢ocuklarin teknoloji
(cogunlukla bilgisayar, internet) kullanicisi ve tiiketicisi olmaya indirgendigi sdylenebilir.
Cinkii temada bilim/teknoloji yetkinliklerine ve becerilerine, bilim/teknoloji ve matematik
okuryazarligina ¢ok az yer verilmistir. Ayn1 zamanda ¢ocuklarin egitim siirecini dogrudan
etkileyen dijital yetkinlikler hi¢ islenmemistir. Ayrica bilim ve teknoloji iiretimi

baglamindaki konular da goz ardi edilmistir.

Temada bilim dallar1 agisindan net bir egilim bulunmamaktadir. Bilim dallar1 ise

cogunlukla ismen sunulmustur. Ortaokul diizeyindeki 6grencilerin bilime olan ilgisi mesleki
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tercihlerde (miihendis, doktor, bilim insan1 vb.) kendini gostermektedir. Bilim dallar ile

kariyer egilimleri arasinda iligki kurulmasi, ¢ocuklarin mesleki gelisimine katki saglayacak
ve okumaya motive olmasini saglayacaktir. Ancak temada bu firsattan yararlanilmamastir.
Temada temel bilimsel beceriler ve bilim tarihi de islenmemektedir. Tespit edilen eksikler
dogrultusunda temanin bilimsel siirecin Ogrenilmesi ve bilimsel bilgi ve farkindalik

kazanilmasi igin firsat vermedigi one stiriilebilir.

Okuma Kiiltiirii

Okuma Kiiltlirli temasinin igerigi su sekilde siralanmaktadir: okuma kiiltiirii (%33,6),
okumak (%33,6), edebi sahsiyetler (%6,9), okuma sevgisi (%6,9), kitaplar (%4,6), okuma
sertiveni (%4,6), kiitiiphaneler (%3,8), okuma aligkanhigi (%3,8), kitabevi (%1,5), bilgi
okuryazarligi (%0,8).

Okuma Kiiltiirii temasinda, tema isminin konu olarak verildigi ¢ok sayida ¢ocuk
kitab1 bulunmaktadir. Bu durum zaten sinirli ¢ocuk kitabinda islenen temayi1 daha da
sinirlamaktadir. Igerigi net olan konularda okumanin zihinsel, psikolojik ve fiziksel
unsurlara yer verilmistir. Ancak temada okuryazarlik tiirlerinin, metin formatlarinin,
okuma amacinin yoksunlugu goze carpmaktadir. Her kiiltiirel unsur gibi okuma kiiltiirii de
bireyin zihinsel ve psikolojik diinyasindan ¢ok daha fazlasini1 kapsamaktadir. Ancak tema,

okuma kiiltiiriiniin kisileraras1 ve sosyal yoniinii ortaya koyacak sekilde islenmemistir.

Cok boyutlu ve biitiinciil bir sekilde islenmedigi i¢in, temanin ¢ocuklarin okuma

kiiltiirtinii gelistirme potansiyeli pek ¢ok agidan oldukga sinirli kalmaktadir.

Milli Miicadele ve Ataturk

Milli Miicadele ve Atatiirk temasiin igerigi su sekilde siralanmaktadir: Atatiirk (%36,4),
Cumhuriyet (%18,2), milli miicadele (%15,2), milli kimlik (%12,1), vatanseverlik (%12,1),
cesaret (%3,0), kahramanlik (%3,0).

Milli Miicadele ve Atatiirk temasina Atatiirk’iin (egitim, sevgi, Kisilik o6zellikleri
baglaminda) hakim oldugu goriilmektedir. Temada cumhuriyetle birlikte milli miicadelenin,

milli duygularin ve milli kimligin de islendigi goriilmektedir.

Temanin Atatiirk’lin  kisisel ve toplumsal bir perspektiften taninmasmi, milli
miicadele ve cumhuriyet donemindeki roliiniin ve Oneminin anlagilmasini saglayacak

diizeyde islenmedigi agiktir. Benzer sekilde milli miicadelenin hangi cephelerde, hangi



O, Turhan, B, Bas ve F, Karaca Turhan/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 52, 31-58, 2021 53
sartlar ve imkanlar dahilinde, hangi toplumsal degerlere bagli kalinarak yiiriitiildiigiiniin

ogrenilmesini saglayacak potansiyeli de bulunmamaktadir.

Sonu¢

Tiirk cocuk edebiyati; cocuk gelisimi, ¢ocuk egitimi, ¢esitlik agisindan hem olumlu hem de
olumsuz tematik 6zelliklere sahiptir. Bu nedenle Tiirk ¢ocuk edebiyatinin tematik yeterliligi

ile ilgili kesin bir hiikkiim vermek dogru olmayacaktir.

Teorik olarak genis bir kapsama ve kavramsal aga sahip olan erdemler, birey ve
toplum, kisisel gelisim, iletisim, duygular, ¢ocuk diinyas1 gibi temalar ¢ocuk kitaplarinda
daha cok islenmektedir. Fakat 6zel konu alanlarindan meydana geldigi i¢in daha sinirli bir
kapsama ve kavramsal aga sahip olan hak ve 6zgiirliikler, saglik ve spor, bilim ve teknoloji,
sanat, okuma kiiltliirii, milli miicadele ve Atatiirk gibi temalar ise daha diisiik diizeyde
islenmektedir. Ulasilan bu sonuglar, kapsamli bir 6rneklem iizerinde yapilmis diger
caligmalarin sonuglariyla benzerlik gostermektedir (Arslantas, 2003; Aydin, 2019; Bas,
2011). Bu noktada Tirk ¢ocuk edebiyatinda temalarin teorik kapasiteleri dogrultusunda
islendigi, benzer konulara yer verildigi, 6zel konu alanlarinin islenmesi i¢in ekstra ¢aba sarf

edilmedigi ifade edilebilir.

Cocuk kitaplarinda daha c¢ok islenen temalarin (erdemler, kisisel gelisim, iletisim,
duygular vb.) ¢ocuk gelisimini destekleme potansiyeli bulunmaktadir. Ancak diger temalarin
(sanat, saglik ve spor, bilim ve teknoloji, hak ve Ozgiirliikler, okuma kiiltiirii vb.) ¢ocuk
gelisimini destekleyecek potansiyelinin olmadigi veya ¢ok smirli bir potansiyele sahip
oldugu goriilmektir. Temalarda genellikle tek bir gelisim alan1 islenmektedir. Kisisel gelisim
ve ¢ocuk diinyas1 temalarinda ise gelisim alanlar1 daha biitiinciil bir sekilde ele alinmaktadir.
Temalar kiimiilatif olarak degerlendirildiginde, sosyal, zihinsel, duygusal ve ahlaki gelisimin
one c¢iktigr goriilmektedir. Fakat 6zel bir gelisim alaninin ¢ogunlukla bazi konular
cevresinde, dar bir bakis acisiyla ve tek boyutlu olarak islenmesi olduk¢a biiyiik ve 6nemli
bir problemdir. Cocuk kitaplar1 disiplinler arasi yaklasima gore degerlendirildiginde,
temalarin gesitlilik géstermedigi anlasiimaktadir. Bu kitaplar, Tiirk¢e ve sosyal bilgiler basta
olmak iizere baz1 sozel dersler (insan haklari, yurttaslik ve demokrasi, rehberlik ve kariyer
planlama, hukuk ve adalet vb.) i¢cin uygun igerik sunmaktadir. Ancak bu kitaplarin sayisal
(fen bilgisi, matematik, bilisim teknolojileri ve yazilim, teknoloji ve tasarim vb.), sanatsal
(miizik, gorsel sanatlar vb.) ve fiziksel (beden egitimi ve oyun vb.) dersler ig¢in

kullanilabilirligi smirhidir. Cocuk kitaplarinin iletisimsel, sosyal ve vatandashk temelli
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yetkinlikleri gelistirme potansiyeli bulunmaktadir. Diger taraftan matematik, bilim,

teknoloji, inisiyatif alma, girisimcilik, kiiltiirel farkindalik, 6grenmeyi 6grenme iizerine
yapilandirilan yetkinlikleri destekleme potansiyeli ise sinirlidir. Ayrica egitim-6gretim
siirecinde Onem verilen kok degerlerin (adalet, arkadaslik, diiriistlik, saygi, sevgi,
sorumluluk) temalarda 6ne ¢ikmasi, ¢ocuk kitaplarinin egitsel niteligini arttirmaktadir. Son
olarak kitaplarda ¢ocuk egitimi agisindan okul ve miifredat baglaminda olmayan bazi
kazanimlarin amaglandigi sezilmektedir. Bunlarin arasinda cocugun ahlaki degerleri olan bir
insan olmasi, c¢esitli agilardan kendini gelistirmesi, toplumsal hayata hazirlanmasi 6ne

cikmaktadir.

Cocuklarin geneline hitap eden, gocukluk tecriibeleriyle ilgili, ¢ocuklarin ilgisini
cekebilecek bir¢ok konu (aile, arkadaslar, duygular, hayaller, hayvanlar, canlilar, okul,
cevre, bllylime-olgunlagsma vb.) ¢ocuk kitaplarinda yogun bir sekilde islenmektedir. Ancak
6zel konu alanlarinin (bilim, teknoloji, hobi, spor, moda, sanat, tarih, iilkeler, farkli kiiltiirler,
iinli kisiler vb.) goz ardi edilmisligi ve yoksunlugu tematik cesitlilik ve 6zel ilgi alanlari
olan 6grenciler agisindan dnemli bir eksikliktir. Ayrica ¢ocuklarin ilgisini ¢eken metin tiirii
temelli bircok tema (merak, gizem, mizah, macera, olaganiistiilik vb.), cocuk kitaplarinda
islenmektedir. Ancak bu alana ait baz1 temalar (korku, gerilim, bilimkurgu, hayatta kalma,
romantizm vb.) goz ardi edilmistir. Son olarak temalarda hayatin ac1 gergekleri, bas edilmesi
gereken olumsuz durumlar, zor ve kotii tecriibeler (6liim, ayrilik, mutsuzluk, yalmzlik, koti
aliskanliklar, fiziksel ve sozlii siddet, aile ve akran baskisi, kaygi, ruhsal problemler, ask
acisi, basarisizlik vb.) diisiik diizeyde islenmis, g¢ocuklara yonelik korumaci bir tutum

sergilenmistir.

Etik Kurul izin Bilgisi: Bu calisma 6lcek ve anket uygulamas: gerektirmedigi icin etik

kurul iznine gerek duyulmamustir.

Yazar Cikar Catismasi Bilgisi: Yazarlar ¢ikar catismast olmadigini beyan etmektedir.

Yazar Katkisi: Yazarlar calismaya egit oranda katki saglamistir.
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Introduction

Combining all literary elements (character, plot, time and space, style, and tone), the theme
places a reader at its center and gains its true meaning in the reader’s mind (Horning, 1997).
Hence, it has a deeper meaning than other literary elements and is more permanent in
children's minds (Bucher & Hinton, 2014, p. 33). It is also the most difficult literary element
for children to identify (Barone, 2010, p. 113). The theme is difficult to define as it is based
on the reader's experience and exhibits a complicated structure. However, in its simplest
form, it can be defined as the author's reason for writing a story or the main idea of a story
(Tunnell & Jacobs, 2007, p. 13). The message from the author to the reader can be reduced
to a word or group of words (friendship, the difficulty of loneliness, etc.). However, a
sentence that reveals how the author approaches these concepts expresses the theme better.
The theme usually spans the whole story. Sometimes it can fit into a single sentence in the
story. Secondary themes remain behind the main theme, which has a vague appearance and
are more difficult to locate (Anderson, 2006, p. 38). The latent theme structure, which is
intertwined and nurtures one another, increases the credibility and literary quality of a story-
text (Sawyer, 2000, p. 74).

Children's books consist of real-life issues that reveal human beings' individual and
social situations (Wolf, 2004, p. 54). For this reason, they address the parallel worlds of
children and feed on the similarity of childhood experiences (McClure, Garthwait & Kristo,
2015, p. 14), about which children are more interested in reading (Camp, 2007; Samuels,
1989). Accordingly, the changes and necessities of growing up in situations directly related
to children’s lives and individual relations with family and friends come to the fore in books.
However, real life is not always reflected from a positive perspective. Individual and social
problems such as death, illness, poverty, bad habits, oppression, exclusion, and violence are
also included in children's books (Bucher & Hinton, 2014; Darigan, Tunnell & Jacobs, 2002;
Halverson, 2011). Still, the themes covered in children's literature are not limited to these.
Every important concept which cognitive, psychological, and social development of the
child is built on such as learning, individualization, socialization, health, sports, society,
communication, science, technology, reading, time and space, culture, right, morality, virtue,
emotion, nature, art, etc. (Bee & Boyd, 2009; Berger, 2000; Dogan, 2007; Gander &
Gardiner, 2004) falls within the thematic scope of children's literature. Through these
themes, books help children identify their goals, wishes, and desires, keep their dreams

alive, expand their horizons, recognize themselves and shape their personality, discover and
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confront with their emotions, use their mental skills, establish strong relationships with

family and friends, develop social skills, understand harsh realities of life (death, separation,

sadness, bitterness) and human values, and gain experience in life.

All children possess developmentally similar characteristics. Using only this
partnership, literature can reflect the lives of children with different linguistic, racial, and
cultural backgrounds (Galda & Cullinan, 2002, p. 6). For example, secondary school
children's lives intersect on “friend, family, romance, gender, sport, hobby, talent, skill,
growing up, maturing, excitement, adventure, humor, career, science, technology, animal,
life problems, morality, value, culture, role model” (Akbayir & Sahin, 2005; Huck, Hepler
& Hickman, 1987) based themes. Yet, it does not necessarily mean that all children prefer to
read books with similar themes or have similar reading interests. Although there are some
similarities in children's reading interests in terms of gender, age, and developmental levels,
each child has his/her unique aesthetic taste (Huck et al., 1987). Therefore, attention should
be paid to ensuring thematic diversity in children's books (Lynch-Brown, Tomlinson &
Short, 2010, p. 42). In addition to addressing children's interests, new themes should also be
aroused by providing thematic diversity (Schanzer, 1996, p. 74). Finally, one should always
remember that the process of a child's development as a whole and the parts that make up
this process are interrelated. Hence, themes related to the children’s physical, mental,
emotional, social, etc. development need to be adequately included. This is an expectation of

an ideal for the cumulative content of children's books rather than for a single book.

What matters the most for a children's book is that children enjoy reading it
(Tomlinson & Lynch-Brown, 2007, p. 27). However, children's literature has functions other
than providing literary and aesthetic pleasure. Reading is primarily a key skill for all courses
(Kim & Anderson, 2011, p. 31). Accordingly, it is possible to use children's books
functionally, especially in educational environments designed upon the constructivist
approach. Children's books' thematic opportunities are used in courses related to many
different disciplines such as social sciences, life sciences, art, physical education, and health
(Davis & Palmer, 1992; Pantaleo, 2002; Ross, 1994; Smith, 1991). Unlike textbooks,
children’s non-fiction books can provide more in-depth knowledge and a broader perspective
on any course subject. A similar situation applies to fiction books for children. In addition, it
can be observed that fiction books are a source of more effective, permanent, and functional
learning compared to non-fiction ones. Children’s non-fiction books provide a much greater

depth to anyone subject contrary to the superficial coverage presented in textbooks (Darigan
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etal., 2002, p. 507). A similar situation applies to children's fiction books (Estes & Vasquez-

Levy, 2001, p. 510). It can also be observed that fiction books are a source of more effective,
permanent, and functional learning than non-fiction books (Appel & Richter, 2007; Hopkins
& Weisberg, 2017).

Independent reading is important for children and dependent (educational) reading
(Bas, 2011, p. 179). Therefore, children should be allowed to choose books freely. Because
when offered a chance to choose, children prefer books suitable for their developmental
level and enjoy reading (Davila & Patrick, 2010; Wilhelm, 2015). Children who read books
of their choice are more motivated to read and improve their reading skills (Ivey & Johnston,
2013; Krashen, 2005). However, children are often taught through books chosen by others,
not their own (Morgan & Wagner, 2013, p. 660). A similar situation applies to the Turkish
education system, which is structured in textbooks. However, in the Turkish Language
Curriculum, extracurricular/independent reading is encouraged through non-textual and
intertextual reading (MEB, 2019, p. 8). In this direction, children should be guided to reach
as many books as possible (Krashen, 2006, p. 46). Children may have difficulties finding
books suitable for their age in terms of theme and subject, especially at the secondary school
level (Davila & Patrick, 2010, p. 200). It is possible to select books suitable for the age and
interest through book catalogs in which information in terms of theme and subject, book
summary, class-age, and theme-subject is available.

Briefly, theme is an important indicator of the nature and content of a book. The
personal development of children should thematically support children's literature, and
accordingly, it should offer thematic diversity towards different literary tastes of children.
Children's literature, both fiction and non-fiction, has the quality of being an educational
material that can be used in various courses according to the thematic approach. Independent
reading should be given importance due to the academic and aesthetic opportunities it offers,
and children should be guided in accessing books that are suitable for them in terms of
theme and subject. From this point of view, it is important and necessary to examine
children’s literature thematically. Against this backdrop, this study aims to explore the
themes in Turkish children’s literature through book catalogs, which serve as a guide. In this
direction, how Turkish children's literature can support child development and child

education is examined.
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Method

This is a case study. Within the scope of the study, documents (children's book publication
catalogs) were examined, information-data (theme/subject) was collected from these
documents, and thematic trends of Turkish children’s literature were described. This process
constitutes the core of a case study (Creswell, 2016, p. 97). The present study was designed
as an embedded single case study in which a single unit of analysis (themes) was divided
into sub-units (sub-themes and subjects) (Yin, 2003, p. 42). Additionally, themes and
subjects in Turkish children's literature were interpreted and discussed in both curricular and

extra-curricular contexts. Therefore, the study has multidimensional aspects.

Study Object

The study object was chosen according to criterion sampling. In this sample, data that meet
certain criteria are included in the study (Patton, 2014, p. 243). In this direction, firstly,
bookselling websites were examined, and publishing houses in children's literature were
determined. Next, whether the publishing houses had publication catalogs on their websites
was analyzed. Then, descriptive analysis was administered on the publication catalogs
determined. Accordingly, publishing houses that provided categorical information in the
catalogs such as "book summary, class-age, theme-subject, author" were selected. Since
theme-subject was the analysis unit of the research, book summary (to examine themes-
subjects contextually), class-age information (to select children's books that appeal to the
secondary school level), author information (to select Turkish authors’ books) were

determined as a criterion.

Secondary school children are in their last childhood and adolescence period. Their
concrete and abstract world in this transition period is enriching; their mental, spiritual, and
social development deepens. Also, different disciplines become more visible and effective in
children's education. Similarly, children's literary world in this period is expanding both in
terms of content (in line with their development level) and genre (biography, magazine,
novel, informative text, etc.). For these reasons, children's books in secondary school are an
ideal option for a thematic review. In addition, the inclusion of “national culture,
independence war, and Atatiirk” themes in the research make both Turkish children's
literature and the secondary school age in which cultural and national consciousness has

developed an ideal sample.
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Turkish children's books (f=665) meeting the criteria were included in the study. The

frequencies of children's books, according to some categories, are presented below.

* Publishing House: Can Cocuk (f=190), Tudem (f=190), Giinisig1 Kitaphigt (f=154), Bilgi
(f=131)

« Genre: novel (f=411), story (f=148), legend-epic-tale (f=28), informative (f=27), poem
(f=18), anecdote-cartoon-riddle-humour (f=12), memory-narrative (f=7), biography (f=5),
essay-literary diary-travel literature-review-graphic novel (f=9)

 Grade Level: the fifth grade (f=587), the sixth grade (f=446), the seventh grade (f=248),
the eighth grade (f=182)

* Author’s gender: eighty-eight female authors (f=352), ninety-two male authors (f=309)

When the above-mentioned data are examined, it can be concluded that children's
books show a homogeneous distribution according to the publishing house and the author’s
gender. There is an imbalance in the distribution of children's books according to the genre
and grade level. These distributions reflect the policy of publishing houses directly.
Additionally, no comparison was made between categories (publishing house, genre, grade

level, author’s gender). For these reasons, a homogeneous sample selection was not applied.

Data Collection Tools

Documents were used as data collection tools in the study. Categories, according to which
documents are analyzed, can be determined in accordance with the relevant literature before
data analysis (Yildirnm & Simsek, 2013, p. 228). The categories to be used in the analysis of
the data must reflect the study's purpose, display a comprehensive structure, and each sub-
category must be independent of the others (Holsti, 1969, p. 95). Based on this, while
forming the categories, the Turkish Lesson Curriculum was taken as an example, as it was
taken as an example in the book catalogs of the publishing house. The program in question

includes sixteen themes and subject proposals for these themes (MEB, 2019, pp. 15-16).

Data Analysis

Deductive content analysis was administered on the data obtained from the study object
according to the sixteen themes and the subjects covered by these themes. In this technique,
the collected data are analyzed according to pre-determined categories (Patton, 2014, p.

453). Units used in data analysis were words and word groups. These units of analysis were
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limited in form and had a semantically comprehensive structure. Because the word and word

groups have a feature of being a subject and a theme in line with the statements of
publishing houses, it significantly prevents research subjectivity and bias, which is an
important problem in determining the issues and themes in the documents (Bailey, 1994, p.
308).

Data were analyzed from a smaller unit to a larger unit. These units were listed as
sub-topics<topic<theme. For example, the subject of “analyzing” in the book catalog was
coded as analyzing <mental development<personal development. Similarly, the “self-
knowledge” subject was coded as self-knowledge<personal development. Depending on the
scope of the subject, these sub/topics may vary. Since accurate coding of the topics requires
special concept knowledge, firstly, thematic reference sources, and thematic dictionaries
were used. In cases where these resources were insufficient, online search engines were

used.

In the book catalogs, Bilgi and Tudem publishing houses provided information on
the sub-theme and subject, Giinisigi Kitapligi and Can Cocuk publishing houses provided
information on both theme and sub-theme and subject information. However, it was not
clear which subjects were related to which themes because they were included in separate
sections in the catalogs. Sometimes it is difficult to decide which category to cover unless
the context in which the data (word, phrase, etc.) in the document is examined. In such a
case, researchers should pay attention to context while coding the data (Bailey, 1994, p.
308). At this point, the researchers carefully examined the information (summary, activity,
theme, subject) available in the catalogs about a book. In line with this examination,
thematic coding was carried out as a sub-topic<topic<theme. For example, the subject of
"Istanbul™ primarily fell under the "time and space” theme. If there was a culture-oriented
theme in children's book or if Istanbul's historical and cultural value was mentioned in the
book summary, this subject was also coded to a "national culture” theme. As a different
example, the subject of "life" simply did not fall within the scope of any theme. If additional
information about life was not available in the theme and the book summary, this topic was

excluded from the study.

Two researchers coded the data separately. After coding was completed, agreement
[Reliability=Agreement/(Agreement+Disagreement)] between coders was calculated (Miles
& Huberman, 1994). In this direction, the agreement was calculated as 85%, showing that

researchers conducted a consistent analysis process. In the next process, the researchers
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examined the incompatible coded subjects together and re-coded them. After the re-coding

process was completed, an independent researcher whose expertise area was children's
literature was consulted to ensure an external check. The context of the study and data
analysis process was explained to this researcher, and data from 70 children's books were
shared with him. According to Lombard, Snyder - Duch, and Bracken (2002), sharing at
least 10% of the sample is sufficient. In line with the coding of the researcher, a coding

agreement was calculated as 81%, and this percentage was found to be adequate.

After the deductive qualitative data analysis was completed, quantitative content
analysis (frequency/frequency) was administered on the data in two different categories
(theme, subject). Accordingly, themes which the children's books covered and subjects

which the themes covered were determined.

Data Presentation

After the content analysis is administered on the data, they can be presented in four different
quantitative approaches: (1) presence or absence of the theme and subject; (2) frequency of
the theme and subject; (3) the percentage of the theme and subject; (4) the theme and the
area covered by the subject (Bailey, 1994, p. 309). However, it is not mandatory to present
the data obtained through document analysis in numbers or by quantifying. The researcher
has the initiative to report the data in a text form (Yildirnm & Simsek, 2013, p. 200). In this
study, the data were presented in both qualitative and quantitative forms. However, by the
nature of the qualitative paradigm and thematic study, the research data were presented as
qualitatively as possible together with quantitative references (yes-no, more-less, stand out-

fall behind, focused-ignored, etc.).

Reliability and Validity

A valid and reliable qualitative research is required to be credible, transferable, dependable,
and confirmable (Lincoln & Guba, 2013, pp. 104-105). In line with this requirement, some
strategies were used within the research (Merriam & Tisdell, 2015, p. 259). Accordingly,
data were selected by using purposeful sampling, data source and researcher triangulation
were applied, the context of the research was described, the procedure of the study and
findings were explained in-detail, independent researcher supervision was applied, and

measures were taken for the subjectivity and against the bias of the researcher.
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Findings

Statistics based on frequency (f) and percentage (%) of the themes identified in Turkish
children's books are presented in Table 1.

Table 1. Number of Books in which Themes were Identified

f % f %

Virtues 505 76 Citizenship 218 33
Individual and Society =~ 495 74 National Culture 173 26
Personal Development 469 71 Art 148 22
Communication 440 66 Health and Sports 105 16
Emotions 408 61 Rights and Freedom 103 15
Children’s World 404 61 Science and Technology 98 15
Time and Space 333 50 Reading Culture 68 10
Nature and Universe 275 41 Independence War and 18 3

Atatiirk
Total Number of Books 665 100

Virtues are the most common theme in Turkish children's books. Individual and
Society, Personal Development, Communication, Emotions, and Children's World themes
are also available in many children's books, followed by Time and Space, Nature, and the
Universe, respectively. Citizenship, National Culture, Art, Health and Sports, Rights and
Freedoms, Science and Technology, Reading Culture, Independence War, and Atatiirk

themes are included in children's books, little or very little.
Virtues

The content of Virtues theme is as follows: friendship (22.4%), love (18.5%), solidarity
(15.0%), empathy (5.4%), responsibility (3.8%), kindness (3.4%), respect (3.0%), prejudice
(2.8%), fairness (2.8%), virtue (2.7%), courage (2.6%), cooperation (2.2%), ethics (2.1%),
honesty (1.9%), peace (1.9%), tolerance (1.5%), altruism (1.3%), brotherhood (0.9%),
protection (0.9%), trust (0.6%), sharing (0.6%), righteousness (0.6%), perseverance-
diligence (0.5%), having a conscience (0.5%), mercy (0.4%), appreciation (0.3%), loyalty
(0.2%), compromise-agreement (0.2%), wisdom (0.2%), commitment (0.2%), generosity
(0.1%), benevolence (0.1%), fidelity (0.1%), selfishness (0.1%), willpower (0.1%),
sensitivity (0.1%) , forgiveness (0.1%).
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It is observed that on the one hand, emotions and influences based on character

virtues dominate the theme. The virtues of thought, on the other hand, are very poorly
covered. In other words, it can be concluded that the theme focuses on moral virtues and
ignores the virtues of thought. In character virtues, it is observed that the virtues that
strengthen interpersonal communication and relationship in a child’s social life are
dominant. At the same time, there are virtues centered on helping and sharing in which the
other person-creature is focused. Besides, virtues that support personal development are also
covered. Finally, the presence of good and bad, which is an important abstract concept in the

social development of secondary school children, is remarkable.

When the theme is examined according to the root values (justice, friendship,
honesty, self-control, patience, respect, love, responsibility, benevolence), which are
considered to be educationally important, it is observed that the two most discussed topics
(friendship and affection) are root values. In addition, responsibility, respect, justice,
cooperation, and honesty issues come to the theme's fore. However, patience and self-
control values are not included in the theme. Considering that values/virtues supporting
friendship, honesty, patience, respect, love, and benevolence, which are among the root

values, are covered in the theme, theme has important educational potential.

Virtues are closely related to the moral development of a child. Secondary school
children, who are in the early stages of their moral development, perceive and understand
virtues better when they are embodied. Children's books are a suitable tool to convey
morally ideal or controversial situations since they reflect real people, cases, relationships, in
other words, to embody virtues. Accordingly, the theme has the potential to support the
moral development of children. However, focusing on certain character virtues in the theme

limits this potential.
Individual and Society

The content of Individual and Society theme is as follows: solidarity (21.2%), individual
and society (9.4%), social life and relationships (8.3%), empathy (7.9%), professions
(7.7%), individual differences (7.0%), civilization (6.2%), neighbourhood relations (5.0%),
justice (4.0%), peace (3.3%), rural culture (3.3%), urban culture (2.6%), homesickness
(2.5%), social rules-laws (1.9%), equality (1.8%), brotherhood (1.2%), cultural differences
(1.1%), multiculturalism (0.8%), disadvantaged groups (0.8%), power (0.8%), social
services and responsibility (0.8%), socio-economic differences (0.6%), law (0.3%),
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hospitality (0.3%), communal pressure (0.3%), popular culture (0.3%), multilingualism

(0.1%), respect for differences (0.1%), life skills (0.1%), sociocultural awareness (0.1%).

There are many children's books in the Individual and Society theme, where only the
theme is named, and no subject is included. It is possible to classify subjects in Individual
and Society theme as virtues and values, differences and awareness, negative social facts,
citizenship, rights, communication, economy, culture, place, and residentials. When the
subjects are analyzed cumulatively, it is observed that the theme is addressed in a cultural
context rather than a universal and intercultural context. Issues based on ethics-virtue,
sociology, and communication are observed mostly in the subjects. At the same time, areas

such as economy, geography, diplomacy-politics, human rights, and law support the theme.

By nature, children's literature has the potential to reflect society and an individual's
relationship with society. However, Individual and Society is a broad theme that
theoretically includes different disciplines. Therefore, it is necessary to provide conceptual
and disciplinary diversity related to the theme in children's literature. Examined children's
books partially lack this diversity. In addition, the theme mostly consists of topics such as
virtues, citizenship, time and space, and communication. Many issues in cultural, social,
political, and economic contexts that can only be addressed within this theme's scope are
ignored. However, within the limitations mentioned, the theme can enable children to
perceive individual and societal dynamics and learn the concepts in this context.

Personal Development

The content of Personal Development theme is as follows: mental development (17.8%),
dreaming/imagining (16.9%), struggle (6.9%), empathy (6.8%), creativity (6.7%), self-
knowledge (6.3%) , maturation (5.5%), artistic development (5.1%), responsibility (4.9%),
education-learning (3.8%), observation (2.3%), emotional development (2.3%), choice of
profession (1.9%), social development (1.8%), personal development (1.8%), self-confidence
(1.4%), decision making (0.8%), self-expression (0.8%), success (0.7%), self-sacrifice
(0.7%), seeking (0.6%), diligence (0.5%), self-esteem (0.5%), talent (0.5%), positive
thinking (0.4%), competing (0.4%), leading-leadership (0.4%), determination (0.4%),
personality types (0.2%), hobby and course (0.2%), skills (0.1%), self-criticism (0.1%),
choice (0.1%), adapting (0.1%), getting guidance (0.1%).

There are various types of development in the theme of Personal Development.
Mental development is at its center, followed by artistic development, emotional
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development, and social development. When all the subjects included in the theme are

evaluated cumulatively, it is observed that many subjects supporting mental, artistic,
emotional, and social development are included in the theme. Also, the topics in the
Personal Development theme can be grouped in different ways. In this respect, the theme
includes subjects based on creativity, academic and professional development, virtues and
values, choice and decision, communication and human relations, ability and skill, and
metacognition and self-management. It should be added that while focusing on career and
literature, which is among the special subject areas, other special subject areas (health,

sports, music, technology, etc.) are ignored.

When the subjects are analyzed cumulatively, it can be said that children's
developmental areas are approached in a holistic way in terms of diversity in children's
books. It is possible to list these development areas as mental development, self-identity
development, artistic development, emotional development, social development, and
professional development. Moral development, sexual development, and partly language
development are ignored in the theme. The theme has significant potential due to its
multidimensional view of personal development. However, focusing on certain subjects and

personal development types in the theme limits this potential.
Communication

The content of Communication theme is as follows: family (35.6%), friendship (33.0%),
communication (10.0%), neighbourhood relations (5.2%), intergenerational communication
(4.1%), communication with other creatures (3.6%), mass media-communication tools
(2.3%), communication with people (2.0%), self-expression (1.4%), student-teacher
communication (0.7%), communication skills (0.6%), intercultural communication (0.6%),
written communication (0.4%), cultural communication (0.3%), effective communication
(0.1%).

There are many children's books on the communication theme, where only the theme
is named, and no subject is included. Verbal communication is observed more than non-
verbal and written communication in the subjects included in the theme. Interpersonal
communication dominates the theme. These persons are from the child's immediate
environment. When the subjects are examined individually, it is observed that friends and
family dominate the whole theme. In addition, cultural communication, communication
skills, communication tools, communication with other living things are included. However,

these issues do not have a significant weight.
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When analyzed in terms of contexts, it is observed that communication is mostly

covered in social contexts and partially in cultural contexts. Communication does not have
the elements of time (immediate or delayed feedback, etc.) and setting (formal or intimate,
etc.). The communication skills, anxieties, and barriers that are mentally, emotionally, and
socially linked to the development of children's speaking skills are not adequately addressed
in the theme. Similarly, communication tools (telephone, computer, etc.) are covered very
little. Since these tools play an important role in children's communication culture, these
shortcomings are even more noticeable. In addition, the lack of communication types
connected to communication tools (visual communication, information communication,

printed, electronic communication, etc.) in the theme draws attention.

The communication theme is based on the social development of children
predominantly. Children in the secondary school period contact their families and friends
first, then with their teachers and other close relatives. The quality of communication with
these people (especially family and friends) is a strong indicator of the social identity that
children will develop. Therefore, the theme gains a significant potential for the social

development of children. However, the mentioned shortcomings limit this potential.
Emotions

The content of Emotions theme is as follows: affection (31.2%), emotions (12.6%), curiosity
(10.4%), empathy (9.1%), hope (6.7%), respect (5.1%), courage ( 4.4%), longing (2.9%),
love (2.9%), fear (2.1%), loneliness (2.1%), anxiety-stress (1.6%), happiness ( 1.6%),
jealousy (1.3%), excitement (1.0%), sadness (0.8%), trust (0.8%), passion (0.8%), farewell
(0.5%), arrogance (0.3%), stress (0.3%), envy (0.3%), loyalty (0.3%), forgiveness (0.2%),
regret (0.2%), desperation (0.2%), distress (0.2%).

There are a significant number of children's books in the emotions theme, where only
the theme is named, and no subject is included. The diversity of both positive and negative
emotions stands out in the theme. However, positive emotions are more dominant. It is
possible to classify the subjects in the theme as love/affection, joy, sadness/grief, fear, and
anger. Among these categories, firstly love/affection, then joy stands out. Sadness, fear, and

anger remain in the background.

Emotions based on love and joy are common emotions that affect the personality
development of secondary school children. For this reason, it is a positive sign that they
have a high frequency. Children in adolescence (late secondary school) experience all



44 O. Turhan, B. Bas, & F. Karaca Turhan / Pamukkale University Journal of Education, 52, 31-58, 2021
emotions more intensely and irregularly than in the previous period. Especially children in

this period feel emotions based on love, sadness/grief, fear, and anger, greatly. These
feelings are represented in children's books but much lower than other emotions. Empathy is
an effective emotion in the emotional development of secondary school children. Therefore,

it is noteworthy that this feeling is presented at a high level in children's books.

The theme can enable children to experience their own emotions and support their
emotional development. However, underrepresentation of emotions with different qualities

and focusing on certain emotions limit this potential.
Children’s World

The content of Children’s World theme is as follows: imagination (22.2%), adventure
(11.0%), school (10.0%), curiosity (9.1%), mystery (7.5%), growing up (6.6%),
extraordinary (5.7%), humour (5.3%), travel (3.8%), game (3.5%), pressure and exclusion
(2.5%), vacation (2.5%), parental divorce- parent loss (2.3%), exam-homework (1.6%),
children's world (1.2%), dream (0.9%), children's culture (0.7%), entertainment (0.7%),
exploration (0.7%), heroism (0.6%), habits (0.4%), admiration-envying (0.3%), special days
(0.3%), digital games (0.1%), gift (0.1%), trip (0.1%).

Children’s World theme includes various key concepts that play an important role in
children's mental, emotional, and social development. These concepts are very dominant in
children's books. The theme is covered with a positive approach, yet some negative

situations are also included. Additionally, the theme is heavily influenced by genres.

The theme, having a dynamic nature, focuses on having fun and exploring. The
abstract concepts in the theme have the potential to enrich the imaginary-emotional world of
children. The physical life of children is not covered much in the theme. Children's daily life
is based on education and training. Also, activities such as games, traveling, and holidays
that children enjoy are partly included. Although technological developments and the
changes brought about by them are strong enough to shape and change children's culture
today, this situation is not reflected in the theme. Changes in the world of children in a short
period of time are revealed in terms of growth. However, the theme focuses on the early
period rather than the late period of secondary school. Concepts reflecting the physiological,

psychological, and social worlds of adolescent children are ignored in the theme.

Children begin or keep reading a book if they find something from their life and their

own world. Secondary school children's worlds differ from one another due to periodic (late
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childhood-puberty) and individual differences (temperament, experience, socioeconomic

status, etc.). Reflecting these differences in books will positively affect children's interest
and desire to read books. In this context, it can be concluded that the theme is sufficient up

to a certain level.
Time and Space

The content of Time and Space theme is as follows: past-present-future (24.6%), our
environment (14.5%), our school (13.7%), cities (11.3%), time and place (7.5%), countries
(5.6%), rural settlement (5.0%), holiday and tourism (3.8%), regions-geography (3.4%), our
house (2.0%), camping (1.0%), social institutions (1.0%), historical sites (0.8%), library
(0.8%), neighbourhood (0.6%), zoo (0.6%), apartment (0.4%), museum (0.4%), special days
(0.4%), travellers (0.2%), our class (0.2%), hotel (0.2%), business (0.2%), nursing home
(0.2%), park (0.2%), soup kitchen (0.2%), fire department (0.2%), municipality (0.2%),
circus-theme park-fair (0.2%), marketplace (0.2%), time (0.2%), history (0.2%), memory
(0.2%).

There are a significant number of children's books in the Time and Space theme,
where only the theme is named, and no subject is included. Although individually, the
subject that is covered the most is about time, cumulatively, the subjects related to space
form the focal point of the theme. There was no clear distinction between time-related
issues; it is not divided into sub-segments such as past, present, and future. Time was not
associated with physics, astronomy, history, archaeology, and geology. Sub-topics such as
time perception, time-traveling, mythology, and science fiction that may attract children's
attention are not included, either. Finally, despite being in the same theme, time and space

remain independent from each other.

It is possible to classify space-related topics as small-scale and large-scale. Although
the focus is on small-scale spaces, large-scale spaces are also covered significantly. Large-
scale spaces are limited to Turkey. Small-scale spaces are based on the child's immediate
environment. It is observed that places visited for cultural, educational, and entertainment
purposes are also covered in the theme. Besides, official and social institutions are included.
The fact that places in the theme consist of today's familiar and real places can be interpreted
both positively and negatively. Since those places are directly related to the children's daily
lives, they can enable a child to associate reality with fiction better and be more motivated to

read. However, places that are unknown or known very little (extraordinary, in the past or in
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the future, not in the immediate environment, etc.) are more effective in enriching the child's

imagination and developing her/his imagination.

Nature and the Universe

The content of Nature and the Universe theme is as follows: animals (16.0%), environment
(15.1%), living creatures (14.7%), nature (14.2%), environment protection (8.6%), time
consciousness (6.5%), rural settlement (4.5%), natural life (4.3%), nature and the universe
(2.5%), seasons (2.2%), nature events (2.0%), earth (1.6%), water (1.4%), plants (1.1%),
natural disasters (1.1%), world (0.9%), space (0.9%), atmosphere (0.9%), earthworks-
agriculture (0.7%), planets (0.4%), landscapes (0.2%), stars (0.2%), environmental
pollution (0.2%).

In Nature and the Universe theme, issues related to the universe are ignored in terms
of both diversity and frequency; instead, nature-oriented issues are focused on. Therefore,
tendencies towards the sub-theme of the universe cannot be determined. However, it can be
said that nature is mainly covered from a life and vitality perspective in the theme.
Environmental awareness is important in pointing to ongoing climatic and environmental
changes and threats globally, which is covered significantly in children's books. It is
observed that subjects related to earth, water, and air, which constitute the main elements of
nature, are also included in the theme. Only time consciousness is covered in the context of
the time in the theme. Subjects presenting a chronological and historical perspective to

nature (evolution, natural history, etc.) are not included.

Disciplines (astronomy, chemistry, earth sciences, physics, etc.) studying nature and
the universe are not clearly presented in the theme. Those disciplines are conceptually not
included in the theme but can be partially perceived through the subjects they are related to.
Similarly, facts and phenomena on which natural and cosmological sciences are based are
not clearly covered. The living and non-living elements of nature and the universe are
underrepresented in terms of diversity. The theme does not touch upon studying nature and

the universe by means of tools such as a telescope, microscope, camera, etc.

In terms of natural history, humans tend to be instinctively close to nature. However,
despite this tendency, industry and technology's development has created a distance between
man and nature. Children being away from nature physically, mentally, and emotionally
because of urbanization and technology need nature in their personal development. While

these needs of children can be met physically to a certain extent, certain tools (internet,
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television, book, etc.) help for more. In this theme, nature mainly consists of elements that

children can physically see, hear, feel, in other words, that they can experience. In this case,
the theme helps children be motivated to read and gain awareness of nature, but it does not
contribute to enriching the natural world. The shortcomings mentioned throughout the theme

limit its potential to develop children’s natural intelligence, multiple intelligence types.

Citizenship

The content of Citizenship theme is as follows: human rights (26.5%), freedoms (13.1%),
responsibility  (10.6%), justice (7.5%), cooperation (7.0%), production (5.9%),
consumption-expenditure (5.7%), migration (4.6%), employment (4.4%), unemployment and
financial difficulty (3.6%), equality (3.4%), labour (2.8%), immigration (2.8%), sharing
(1.5%), rule of law (0.3%), tax awareness (0.3%).

Human rights, basic democratic values, and social values-virtues constitute the focus
of the Citizenship theme. Citizenship is also reflected in the form of economic obligations
and economic difficulties. Finally, the issues of migration and immigration, being important

elements of citizenship nationally and globally, are also included in children's books.

In the theme, citizenship is handled based on law and democracy, and it is also
treated as an economic and a social concept. Some of the main elements of citizenship
education are democracy, law, social structure, and economics. Therefore, the approach in
children's books can be regarded as positive. At the same time, economic difficulties and
immigration issues are valuable in showing some of the citizenship's social realities.
However, it should be added that a classical-traditional approach is displayed, as citizenship

is loaded with economic duties and responsibilities in the theme.

It can be concluded that constitutional and democratic citizenship is covered in the
theme. However, the theme lacks many citizenship approaches (national, global, social,
digital, ecological, multicultural citizenship, etc.). Accordingly, it can be stated that the

theme can be a resource for citizenship education within those limitations.

National Culture

The content of National Culture theme is as follows: our values (23.7%), cultural heritage
(16.2%), our country (16.2%), Turkish (8.5%), Turkish culture (8.2%), homeland (7.7%),
traditions (5.1%), our cities (5.1%), historical places (2.3%), historical artifacts (2.1%),
human relations (1.8%), historical figures (1.3%), holidays-religious holidays (0.5%),
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places (0.3%), national holidays (0.3%), homesickness (0.3%), stories (0.3%), Turkish

cuisine (% 0.3).

Values, cultural heritage, and homeland subjects are focused on in the National
Culture theme. When they are examined cumulatively, it is found out that the subjects
focused on moral ties, historical and cultural elements, residentials and place, and language
to a great extent. Turkish culture is covered from a traditional perspective, firstly with the
support of sociology, history, architecture, geography, and language, while many cultural
areas such as sports, art, politics, economy, military service, folklore, cuisine, clothing,

equipment are ignored.

The concept of culture represents all materials and moral elements of society, and
comparison should not be made between these elements. For this reason, children need to
learn the cultural elements of a society in a holistic way. Social life and interpersonal
interactions are not enough for comprehending culture due to its comprehensive and deep
structure. At this point, printed, visual and audio materials mediate learning. Thus, children's
books gain a functional role in the cultural transfer. However, the Turkish culture elements
in the theme do not show a homogeneous distribution and are not covered in a balanced
way. They greatly limit the potential of the theme in the cultural transfer. However, as some
important cultural areas are covered in the theme, it can be used as a cultural transfer source

within the mentioned limitations.

Art

The content of Art theme is as follows: literature (38.2%), elocution (15.7%), art (14.7%),
music (8.9%), artist (4.7%), aesthetics (4.2%), cinema/documentary/series (2.6%), theatre
(2.1%), traditional arts (1.6%), ombromanie (1.6%), photography (1.0%), painting (1.0%),
performing arts (1.0%), festival (0.5%), miniature (0.5%), pantomime (0.5%), innovative
thinking (0.5%), dance (0.5%).

There are many children's books in the Art theme, where only the theme is named.
Subjects with certain content are related to the branches of art. Subjects that indicate artistic
talent, skill, sensitivity, or elements are covered at a low level in the theme. The subject of
literature alone dominates the theme. Language arts' dominance stands out in the theme,
followed by vocal arts, dramatic arts, visual arts, performing arts, respectively. However,

other art subjects in the theme, except for the vocal arts, are hardly visible. Art subjects
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ignored in the theme can be exemplified as space arts, volumetric arts, traditional Turkish

arts, new media arts, and street arts.

Children's books, being products of language and literature, represent the same art
thematically. This enables children to experience literature, both theoretically and
practically. However, the natural and strong bond between art subjects is not benefited by
the theme's scope. Unlike life sciences and social sciences, art is an ideal field for children to
meet their spiritual and affective needs and information needs. Art supports the 21st-century
skills (creativity, criticism, productivity, communication), addresses different types of
intelligence (musical, internal, spatial, and kinaesthetic, etc.), can be adapted to various
environments (classroom, gallery, museum, workshop, exhibition, etc.) and can also be used
as a functional educational tool. However, different branches of art are not included in the
theme, and different aspects of art are not covered. Therefore, the theme does not offer a

significant opportunity for education and artistic development through the arts.
Health and Sports

The content of Health and Sports theme is as follows: health and sports (29.8%), illness-
disability (24.0%), sports-sports culture (15.7%), life and death (14.9%), healthy life
(6.6%), physical health (2.5%), healthy nutrition (2.5%), nutrition (1.7%), drug use (0.8%),
sportsmanship (0.8%), health service (0.8%).

There are many children's books in Health and Sports, where the theme is named a
subject. Health problems dominate the health sub-theme. At the same time, issues related to
body health are also covered in the theme. Sports-sports culture is covered in the sub-theme

of sports.

It is possible to say that health problems stand out in the sub-theme while being
healthy stays in the background. Dealing with sensitive issues such as limb deficiency,
visual impairment, dyslexia, autism, down syndrome, and death is important for children to
gain awareness and experience life's realities. Physical and mental health issues should be
emphasized as much as health problems. However, in the theme, physical health is included
less, and mental health is not addressed. Secondary school students need guidance on health
as well as in many other subjects. Written texts such as brochures and handbooks are
frequently used in this guidance process. Accordingly, children's books can also be used
with a similar function. However, the sub-theme does not offer significant health education
and guidance opportunities, as the health issue is not handled in a holistic and balanced way.
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In the modern world, modernization has reduced children's physical activities, while

children's playgrounds and sports areas have decreased because of urbanization and
population density. For this reason, media tools become more important for children to
experience sports and gain sports culture. In this context, television channels, computer
games, internet broadcasts have wider and functional use. It is also possible to use children's
books. When the children's books are examined, it is observed that the sub-theme focuses on
football individually, and other sports branches are not mentioned enough. In this direction,
it can be said that the theme does not make use of the natural interest of children in sports
properly. Being the other sub-theme, sports culture represents a holistic and complex
approach (physical, mental, and emotional) to sports. For this reason, processing sports
culture in the sub-theme is more important than processing pure sports branches. However,
the necessary importance is not given to sports culture, either. Due to those shortcomings, it
can be said that the potential of the sub-theme to expand the sports world of children and

develop sports culture remains limited.
Rights and Freedoms

The content of Rights and Freedoms theme is as follows: rights and freedoms (29.8%),
freedoms-prohibitions (23.7%), equality (10.7%), education right (6.9%), human rights
(4.6%), children's rights (3.8%), freedom of religion and conscience (3.8%), individual
rights (3.1%), belief right (3.1%), freedom of thought (1.5%), animal rights (1.5%), mercy
(1.5%), injustice (1.5%), democracy (0.8%), freedom of speech (0.8%), right of privacy
(0.8%), fundamental rights and freedoms (0.8%), gender equality (0.8%), respect for rights
(0.8%).

A large part of the Rights and Freedoms theme consists of comprehensive subjects to
be a theme, yet their content is ambiguous. Other subjects appear to be included in a small
number of children's books. When these issues are evaluated cumulatively, it is observed
that first-generation rights consisting of personal and political rights constitute the focal
point. Second-generation rights consisting of economic and social rights remain in the
background in children's books. Third-generation rights, consisting of the rights of the
people and solidarity, are not included. Children's rights and animal rights are covered very
little.

While people's rights and freedoms are covered in the theme, the rights and freedoms
of other living creatures are ignored. The ambiguous content of the subjects, which

constitute a large part of the theme, prevents determining the theme's trends. When the
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subjects with open content are examined, it is observed that personal and political concepts

stand out, while social, economic, and collective concepts remain in the background.
Personal and political rights and freedoms covered in the theme lack many sub-topics. These
shortcomings limit the potential of the theme. Due to these shortcomings, the theme's
potential to enable children to learn about the rights and freedoms they have now and will
have in the future, to realize that other people and other living things have rights and

freedoms, thus to become conscious citizens is quite limited.
Science and Technology

The content of Science and Technology theme is as follows: science and technology
(24.1%), discovery and inventions (12.1%), media-social media (9.2%), communication
(8.5%), science (8.5%), technology ( 7.8%), science literacy (6.4%), social sciences (4.3%),
internet (2.8%), ethics (2.1%), communication (2.1%), imagination (2.1%), curiosity (2.1%),
fact (2.1%), transportation (2.1%), phenomenon (1.4%), scientists (0.7%), innovation
(0.7%), computer game (0.7%).

There are many children's books in Science and Technology theme where the theme
is named as a subject. Technological developments seem to dominate the theme. In addition,
the areas affected by these technological developments are also included. In the sub-theme
of science, subjects related to life sciences (mathematics, biology, etc.) are covered more,
and subjects related to social sciences (archaeology, history, etc.) are covered less. In
addition, facts, phenomena, and scientists are partly covered in relation to the life sciences.
Finally, it is observed that the concepts in which science and technology are examined and

the skills required for the development of science and technology are partially included.

The theme covers concepts that illuminate various aspects of science and technology.
However, significant differences between these concepts' frequency show that concept
diversity is not reflected in children's books. Accordingly, it can be concluded that children
are reduced to being technology (mostly computer, internet) users and consumers in the
theme because the theme covers very little of science/technology competencies and skills,
science/technology, and mathematics literacy. At the same time, digital competencies that
directly affect the education process of children are never processed. In addition, issues in

the context of science and technology production are ignored.

There is no clear trend in terms of science disciplines in the theme. They are mostly

presented by name. Secondary school students' interest in science manifests itself in their
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professional choices (engineer, doctor, scientist, etc.). Establishing a relationship between

science branches and career trends contributes to children's professional development and
motivates them to read. However, this opportunity is not taken in the theme. Basic scientific
skills and the history of science are not covered in the theme, either. In line with those
shortcomings, it can be argued that the theme does not provide an opportunity to learn about

the scientific process and to gain scientific knowledge and awareness.
Reading Culture

The content of Reading Culture theme is as follows: reading culture (33.6%), reading
(33.6%), literary figures (6.9%), reading as a passion (6.9%), books (4.6%), reading as an
adventure (4.6%), libraries (3.8%), reading habits (3.8%), bookstore (1.5%), information
literacy (0.8%).

There are many children's books in the Reading Culture theme, where the theme's
name is given as a subject. This situation further limits the theme covered in very limited
children's books. Mental, psychological, and physical elements of reading are included in the
subjects with clear content. However, the lack of literacy types, text formats, and reading
purpose stand out in the theme. Like any cultural element, reading culture includes much
more than the mental and psychological world of an individual. However, the theme does
not reveal the interpersonal and social aspects of reading culture. Since the theme is not
processed in a multidimensional and holistic way, the theme's potential to develop children's

reading culture remains quite limited in many aspects.
Independence War and Atatiirk

The content of Independence War and Atatiirk theme is as follows: Atatiirk (36.4%),
Republic (18.2%), Independence War (15.2%), national identity (12.1%), patriotism
(12.1%), courage (3.0%), heroism (3.0%).

It is observed that Atatiirk (in the context of education, affection, personality
characteristics) dominates the Independence War and Atatiirk theme. It is found out that the
War of Independence, national feelings, and national identity are also handled along with the

republic in the theme.

Findings reveal that the theme does not allow Atatiirk to be recognized from a
personal and social perspective and understand his role and importance in the Independence

War and the republican period. Similarly, the theme does not have the potential to present
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information on which fronts, under which circumstances and opportunities, and based on

which social values the Independence War is fought.
Result

Turkish children's literature has positive and negative thematic features in child
development, child education, and diversity. Hence, it would not be correct to make a

definite judgment on Turkish children’s literature's thematic competence.

Themes such as virtues, individual and society, personal development,
communication, emotions, and children’s world, which have a wide scope and conceptual
network in theory, are covered in children's books more. However, themes such as rights and
freedoms, health and sports, science and technology, art, reading culture, Independence War,
and Atatiirk, which have a more limited scope and conceptual network since they consist of
special subject areas, are mentioned at a lower level. These results are similar to previous
studies conducted on a comprehensive sample (Arslantas, 2003; Aydin, 2019; Bas, 2011).
At this point, it can be stated that themes in Turkish children's literature are covered in line
with their theoretical capacities, similar subjects are included in them, and no extra effort is

made to cover special subject areas.

Themes (virtues, personal development, communication, emotions, etc.) which are
covered in children's books more than the others, have the potential to support child
development. However, it is also observed that other themes (arts, health, and sports, science
and technology, rights and freedoms, reading culture, etc.) do not have the potential to
support child development or have very limited potential in doing so. Usually, a single
development area is covered in themes. In personal growth and children's world themes,
development areas are handled more holistically. When the themes are evaluated
cumulatively, it is observed that social, mental, emotional, and moral development stand out.
However, it is a very big and important problem that a special development area is processed
around some subjects, with a one-dimensional narrow perspective, mostly. When children's
books are evaluated according to an interdisciplinary approach, it is found out that the
themes lack diversity. These books offer appropriate content for some verbal lessons (human
rights, citizenship and democracy, guidance and career planning, law, and justice, etc.),
especially in Turkish and social studies. However, it is very limited to use them for
numerical (science, mathematics, information technologies, and software, technology and
design, etc.), artistic (music, visual arts, etc.), and physical (physical education and games,

etc.) courses. On one hand, children's books can develop communicative, social, and
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citizenship-based competencies. On the other hand, its potential to support competencies

built on mathematics, science, technology, initiative-taking, entrepreneurship, cultural
awareness, learning to learn is limited. In addition, the prominence of root values (justice,
friendship, honesty, respect, love, responsibility) in themes increases the educational quality
of children's books. Finally, it is observed that some extracurricular gains are aimed in terms
of child education in books. Among these, the child's being a person with moral values,
developing himself in various ways, preparing himself for social life stand out.

Many topics (family, friends, emotions, dreams, animals, creatures, school,
environment, growing up-maturing, etc.) that appeal to children in general and that are
related to their experiences are intensely covered in children's books. However, special
subject areas (science, technology, hobbies, sports, fashion, art, history, countries, different
cultures, celebrities, etc.) are neglected in the themes and are an important disadvantage for
thematic diversity and for students with special interests. Besides, many text-based themes
(curiosity, mystery, humor, adventure, miracles, etc.) that attract children's attention are
covered in children's books. However, some themes belonging to this field (horror, thriller,
science fiction, survival, romance, etc.) are ignored. Finally, in the themes, the harsh realities
of life, negative situations to be dealt with, difficult and bad experiences (death, separation,
unhappiness, loneliness, bad habits, physical and verbal violence, family and peer pressure,
anxiety, mental problems, pangs of love, failure, etc.) are covered at a low level. A

protective attitude towards children is displayed.
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