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Abstract

This study aims to analyze vocabulary items in the eighth grade English coursebooks used in Turkey
and to compare their frequencies with the Common European Framework of Reference for
Languages (CEFR), British National Corpus (BNC), Corpus of Contemporary American English
(COCA), and Academic Word List (AWL). Additionally, we extracted the most frequent 50 verbs,
adjectives, and adverbs. The results revealed that the most frequent verbs were do, is are; the most
frequent adjectives were correct, short, natural, great, good, new, social, first, favorite and the most
frequent adverbs were then, really, there, here, very, always, too, well, more, usually and often.
Touchstone 2 mostly corresponded to the CEFR A2 level, BNC’s and COCA’s first 2000 lists, while
others had less satisfactory inclusion percentages. When we compared the coursebooks with AWL,
Upswing English had the highest inclusion percentages. Although Touchstone 2 seems to have the
highest inclusion percentages, all coursebooks should consider this study’s results to revise their

vocabulary selection.
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Introduction

English as a foreign language (EFL) textbooks are major input source for students to learn
vocabulary items (Jordan & Gray, 2019). Especially in the countries (e.g., Turkey) where the
mother tongue is not English, and the chance to use the target language in daily life is low,
coursebooks constitute the primary source for effective language teaching (Kayaoglu, 2011).
The exposure time to the target language is limited to school and class in language learning
process in Turkey (Suna & Durmusgelebi, 2013). Thus, the content provided by coursebooks
is essential for students to learn a language. Therefore, coursebooks have an important place
due to their extensive use in language teaching (Turanli, 2004), and it is necessary to aptly
select the vocabulary items that have the utmost importance for students (Sun & Dang,
2020).

When we analyze the previous studies in the world, most of them focused on primary
school coursebooks (Alcaraz, 2009; Alexiou & Konstantakis, 2009; Kim, 2002; Nordlund &
Norberg, 2020), middle school coursebooks (Catalan & Francisco, 2008; Kitao & Tanaka,
2009) and university coursebooks (Hajiyeva, 2015). The studies in the Turkish context
analyzed an 8"-grade coursebook (Unlii, 2012), compared 11 books with Touchstone |
(Cinar, 2015) and A2 books with CEFR (Baydal, 2016). The current study differs from the
previous studies in terms of the grade (8" grade), level of the textbook (A2 level), corpus,
and word lists (COCA, BNC, AWL, and EVP). Compared to the previous studies, since
relatively few studies examine and compare English coursebooks based on a corpus, this
study is expected to contribute to the English language teaching field by presenting some
implications on vocabulary selection to curriculum and materials designers, teachers, and

students.
Theorirical Background
Language Education and Coursebooks

Since coursebooks, as frequently used resources in language teaching, play a role in showing
the curriculum's objectives (Sheldon, 1988), learners grasp most of the vocabulary items
from coursebooks (Cao, 2018; Cunningsworth, 1995; Kirana, Basthami, Isnawati & Fitriani,
2018; Nordlund, 2016). This reveals the fact that while choosing the words, coursebooks
should meet individuals’ needs. However, the coursebooks in Turkey do not define an
explicit criterion for choosing vocabulary items but just give a list of vocabulary items at the
end of the units, including a few words to be learned (Baydal, 2016). Hence, the authors of
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coursebooks have to consider some criteria while choosing words. Although there are many

words in a language, not all are equally useful (Nation & Waring, 1997). Then, there are
some questions in our minds like “Which words should we teach to learners?, What words
should coursebooks contain?, How much vocabulary should learners have?”. Indeed, it is
not expected that an average foreign language student has the vocabulary size of native
speakers (Alcaraz, 2009). Therefore, we need to focus on vocabulary size and word
frequency (Nunan, 1991).

Vocabulary knowledge is considered an important component of language learning
(Guan, 2013), and this knowledge directly affects reading and writing skills (Nation &
Waring, 1997). Frequency is the first parameter in vocabulary selection because learners
become familiar with the most frequent words and do not have difficulty in comprehension
(Alhudithi, 2017). In other words, what is more frequent refers to the needs of language
learners (Leech, 2011; Zimmerman and Schmitt, 2005). The second parameter is vocabulary
size. The threshold of vocabulary size required for daily life situations is 2000 words (Jahan,
Mahmood, & Azhar, 2019; O'Keeffe, McCarthy, & Carter, 2007; Thornbury, 2002), and
learning high frequent first 2000 words improves students’ listening comprehension and
reading skills and thus improves students’ language learning. We can suggest that it is
functional to use the most frequent 1000 or 2000 words based on the results of corpus
studies. Therefore, it is necessary to focus on the most frequent 2000 words in A2 level

books.
Corpus Use and Data-Driven Learning in Language Education

Corpus data started to shape the word choices in coursebooks in the world, and Data-Driven
Learning applications (hereafter DDL), direct applications of the corpus into language
teaching as Wahid (2011) refers to, help learners to identify the place of words in authentic
texts and to observe their context (Guan, 2013). To adopt DDL into language methodology,
Gilquin and Granger (2010, p. 360) propose two resources: “a corpus and a tool to exploit
the corpus (concordancing software).” Therefore, with the help of technology, by bringing
corpora into the classroom, a great variety of authentic examples will be presented to

learners to teach a language.

In Turkey’s 2023 Education Vision document, language teaching should be
supported by online and mobile technologies, and foreign language teaching will be student-
oriented by selecting the most appropriate methods for students (MoNE, 2018b). The use of

technology and the student-oriented approach mentioned in the 2023 Education Vision
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document are also valid for DDL practices. For instance, students may interact with a corpus

and do queries alone (McEnery & Wilson, 1997), or a corpus can be used for designing
materials and curriculum, and in-class activities for learning vocabulary and grammar
(Johansson, 2009).

As one of the curriculum types, the lexical syllabus is a corpus-based design
(Hunston, 2002), and such a syllabus is expected to include the most frequent vocabulary
forms, examples of uses, and combinations of words (Sinclair & Renouf, 1988). In other
words, a corpus-based curriculum is more than the school-English (Mindt, 1996).
Furthermore, a corpus is a tool for teaching and learning, and assessment (McEnery & Xiao,
2011).

Aim of the Study

Considering the significance of vocabulary knowledge and its relationship with corpus, we
aim to analyze vocabulary frequency and vocabulary level of the coursebooks Upswing
English, Mastermind, More & More, Marathon Plus, and Touchstone 2 based on British
National Corpus (BNC), Contemporary Corpus of American English (COCA), Academic
Word List (AWL), and Common European Framework of Reference for Languages
(hereafter CEFR). The first two coursebooks were used in Turkish public schools in the
2019-2020 academic years. The consecutive two coursebooks could be used interchangeably
in Turkish state and private schools in previous years. The last one claims to be a corpus-
based coursebook. For this purpose, we aim to determine the extent to which the vocabulary
in the corpora of selected coursebooks is among the target vocabulary used primarily in
English teaching and learning. At the same time, this study will give some suggestions and
implications for the language teaching field by referring to the DDL and 2023 Education

Vision document. Hence, we attempted to answer the following questions:
1. What are the most frequent 50 verbs, adjectives, and adverbs in the selected coursebooks?

2. At what levels are the words in the corpora of selected coursebooks in the CEFR
according to English VVocabulary Profile (EVP)?

3. To what extent do the most frequent words in the selected coursebooks include the
vocabulary items covered in BNC, COCA, and AWL?
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Method

This study is a corpus-based one. According to McEnery and Hardie (2012, p. 6), corpus
data in corpus-based studies are used “in order to explore a theory or hypothesis, typically
one established in the current literature, in order to validate it, refute it or refine it”. Corpus-
based studies are studies in which a specific structure or a function is analyzed within the
frame of a theory or a hypothesis (Giingor, 2016). In this sense, this study is a corpus-based
study since the frequency information of the vocabulary in the selected coursebooks is

examined within the frame of reference corpora.
Data Collection Process and Data Analysis

In this study, besides the coursebooks Upswing English and Mastermind, distributed free of
charge by MoNE to the public schools in the 2019-2020 academic years, we examined the
coursebooks More & More and Marathon Plus, written by Turkish authors and published by
private publishers. Furthermore, Touchstone 2, a corpus-based book published by native
English authors and an international publisher, was also included in the study. The corpora
of these coursebooks were analyzed by using AntConc (Anthony, 2019) software. After the
analysis, we transferred the frequency information to Excel files and formed the frequency
lists. Using these lists, we created a list of the most frequent 50 verbs, adjectives, and
adverbs through an online analysis tool called Textinspector (WebLingua) and evaluated
these words in accordance with CEFR, BNC, COCA, and AWL. The “Tagger” function in
Textinspector (WebLingua) was used to determine the lists of the most frequent 50 words.
The results of Tagger were classified as verbs, adjectives, and adverbs in Excel files. Due to
the lack of frequency information in these Tagger lists, the verbs, adjectives and adverbs in
these lists were searched one by one in the frequency lists, and their frequency information
was noted. Next, the words in these lists were checked one by one by using concordance
function on AntConc (Anthony, 2019). The purpose of this was to determine how many
times the words in the verb, adjective and adverb frequency lists were used as verb,
adjective and adverb in the coursebooks and to determine whether this information

corresponds to the information in the frequency list.
Results

We extracted the most frequent 50 verbs, adjectives, and adverbs in the coursebooks to see
the overall picture and compared vocabulary frequencies with CEFR, BNC, COCA, and
AWL.
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The Most Frequent 50 Verbs, Adjectives, and Adverbs in Eighth Grade Coursebooks

We formed lists for the most frequent 50 verbs, adjectives, and adverbs lists. Accordingly,
Table 1 shows the most frequent 50 verbs, adjectives, and adverbs used in Upswing English.

Table 1. The most frequent verbs, adjectives, and adverbs in Upswing English

Verb f Adjective f Adverb f

do 296  natural 47 then 88
is 246 social 46 there 73
are 164 great 35 very 53
have 140  short 33 always 39
like 113 correct 32 usually 39
write 103  good 27 most 33
use 101  different 27 first 32
read 93 interesting 26 often 30
go 75 favorite 25 also 29
make 72 possible 24 well 27
take 68 first 22 again 27
work 63 teen 21 about 26
does 61 other 20 sometimes 22
listen 61 old 18 too 22
see 56 long 17 now 21
be 52 popular 17 finally 18
give 50 related 15 together 18
think 50 necessary 14 S0 16
prefer 49 better 14 rather 16
love 47 online 13 ever 14
did 42 new 13 never 14
help 40 bad 12 really 14
get 40 dangerous 12 today 11
was 40 high 12 here 11
ask 38 main 12 probably 11
doing 36 responsible 12 yet 10

follow 33 daily 11 all 9
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match 32 important 11 else 9
has 32 large 11 just 9
talk 31 traditional 11 as 8
complete 28 human 10 much 8
want 26 false 10 alone 7
look 24 historic 10 soon 7
know 23 interested 10 later 7
understand 23 international 10 sure 6
buy 22 scientific 10 tomorrow 5
prepare 22 last 9 even 5
going 22 cultural 9 exactly 5
am 21 exciting 9 ago 4
need 20 refundable 9 almost 4
tick 19 few 8 definitely 4
shopping 19 adventurous 8 effectively 4
come 18 common 8 regularly 4
find 18 entertaining 8 approximately 3
choose 17 famous 8 especially 3
invented 17 simple 8 everywhere 3
learn 17 Turkish 8 fairly 3
put 17 sure 7 firmly 3
mean 16 active 7 rarely 3
search 15 afraid 7 enough 2

Table 1 shows the verb do (f= 296) as the most frequent verb in Upswing English. The verbs
is (f=246), are (f= 164), have (f=140) and like (f=113) were among the most frequent verbs.
The adjective natural (f= 47) took the first place among the most frequent adjectives. This
adjective was followed by social (f= 46), great (f= 35), short (f= 33). The most frequent
adverb was then (f= 88). Other frequent adverbs are there (f= 73), very (f= 53), always (f=
39) and usually (f= 39).
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Table 2. The most frequent verbs, adjectives, and adverbs in Touchstone 2

Verb f Adjective f Adverb f
do 525 good 124 then 143
are 358 new 95 really 111
IS 280 free 73 too 77
have 230 different 49 here 74
was 167 next 46 just 69
go 160 long 44 now 66
going 155 own 40 actually 43
like 154 bad 38 very 41
use 150 great 34 more 31
get 149 sure 33 again 28
listen 149 other 30 often 28
take 106 first 28 maybe 27
did 105 favorite 28 always 26
be 104 interesting 28 never 25
think 103 best 27 also 21
make 96 true 27 SO 20
complete 91 last 26 ever 20
say 82 short 26 usually 20
look 82 old 25 probably 19
know 79 special 25 together 17
ask 75 simple 25 away 16
see 75 better 24 well 15
talk 74 sorry 23 back 15
find 69 nice 22 else 15
want 65 interested 21 today 14
write 64 top 19 almost 14
were 62 big 18 sure 12
practice 61 same 17 ago 12
mean 59 regular 17 still 12
does 55 few 16 less 12

read 51 able 16 anyway 11
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tell

has
learn
got
need
give
check
guess
answer
compare
remember
choose
love
play
speaking
talking
call
doing
watch

51
50
48
47
47
45
44
43
41
39
39
37
35
34
33
32
31
31
30

false
tall
correct
easy
expensive
hard
cold
funny
happy
ready
late

hot

sick
young
Chinese
busy
curly
main
tired

16
16
14
14
14
13
12
12
12
12
11
11
11
11
10
10
10
10
10

naturally
sometime
sometimes
even
tomorrow
pretty

that

ahead
exactly
soon
already
anywhere
alike
definitely
especially
finally
everywhere
far

generally

11
11
11
10
10
10

8
8
8
7
6
6
5
5
5
5
4
4
4

As Table 2 shows, the most frequent verb is do (f= 525) in Touchstone 2. It was followed by
are (f= 358), is (f= 280), have (f= 230) and was (f= 167). The most frequent adjectives were
good (f=124), new (f= 95), free (f= 73), different (f= 49) and next (f= 46). The most frequent
adverb was then (f= 143) and it is followed by really (f= 111), too (f= 77), here (f= 74) and
just (f= 69).

Table 3. The most frequent verbs, adjectives and adverbs in Mastermind

Verb f Adjective f Adverb f

IS 284 simple 50 there 71
do 175 short 32 well 67
are 150 correct 31 out 44
read 83 visual 27 very 33
have 78 scientific 26 again 31
like 74 natural 24 then 27
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write
prefer
share
match
be
doing
go
think
was
put
listen
work
get
understand
making
has
find
keep
does
add
going
make
cooking
study
fill
answer
giving
reading
want
following
spoken
did

expressing

58
46
46
44
42
39
39
39
38
37
36
33
33
33
30
29
28
28
27
26
25
25
24
23
23
22
22
22
22
21
21
20
20

new
first

extra
responsible
online
great
favorite
Turkish
extreme
true
fascinating
best

busy
famous
global
good
historic
important
main

old

regular
appropriate
sorry

bad
national
daily
destructive
different
easy

false

fond
inclusive

oral

24
23
23
22
21
21
21
18
18
16
13
12
11
11
11
11
11
11
11
11
11
10
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o
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more
also

most
always
now
usually
often
moreover
finally
really
currently
generally
mostly
daily

too
tomorrow
about
never
sometimes
today
together
SO

ever
nearly
rather
soon
firstly
forever
here

later
regularly
abroad

away
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prepare 20 related 8 individually 3
take 20 easier 8 just 3
use 20 other 7 continuously 2
using 20 specific 7 definitely 2
likes 20 sure 6 early 2
complete 19 amusing 6 easily 2
mean 19 ancient 6 especially 2
express 18 awesome 6 exactly 2
including 18 exciting 6 internationally 2
look 17 free 6 irresponsibly 2
accepting 16 healthy 6 periodically 2

Table 3 indicates that the verb is (f= 284) takes the first place in Mastermind. It was
followed by do (f= 175), are (f= 150), read (f= 83) and have (f= 78). The most frequent
adjectives were simple (f= 50), short (f= 32), correct (f= 31), visual (f= 27) and scientific (f=
26). While there (f= 71) was the most frequent adverb, well (f= 67), the other frequent
adverbs were very (f= 33), again (f=31) and then (f= 27).

Table 4. The most frequent verbs, adjectives, and adverbs in More&More

Verb f Adjective f Adverb f

is 510 correct 67 there 85
do 366 great 66 usually 85
have 248 best 51 always 69
are 206 new 49 more 60
like 152 good 41 most 55
go 120 social 41 very 53
be 114 other 40 too 48
prefer 110 first 35 now 39
think 109 important 35 often 39
read 104 online 34 also 35
was 99 exciting 30 really 34
use 74 true 29 tomorrow 33
has 73 favorite 28 rather 31

want 71 afraid 28 ever 29
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love
take
make
does
see
write
get
help
going
join
match
doing
put
fill
did
complete
try
following
need
share
say
leave
buy
look
shopping
watch
add
visit
cook
am
come
feel

shows

70
68
64
61
60
58
57
55
52
49
46
42
42
40
39
38
36
35
33
33
32
31
31
31
31
31
29
29
28
27
27
27
27

extreme
popular
last

false

hot
different
free
possible
big

old

better
natural
responsible
dangerous
famous
delicious
cultural
entertaining
ancient
beautiful
classical
interested
past

busy

cool

large
scientific
favourite
historic
nice
traditional
next

sorry

27
27
25
24
24
21
20
20
19
19
18
18
18
17
17
16
15
15
14
14
14
14
13
13
13
13
13
12
12
12
12
11
11

never
then

first
again
sometimes
as

about
together
well

soon
finally
still

SO

much
today
rarely
yesterday
alone

lot

only

else

later
mostly
regularly
down
currently
definitely
far

just
abroad
away
generally

here

29
29
26
24
24

PR Rl NN
[ 0 N U NGy -G e N &Y

~ B~ B B~ 0601 O O OO O O N N N 00O ©O © o o ©o

141



142 A. Giidiicii, & F. Giingor / Pamukkale University Journal of Education, 54, 130-157, 2022

mean 26 black 11 nowadays 4
wants 26 available 11 probably 4
been 25 easy 11 slowly 4

Table 4 shows that is (f= 510) is the most frequent verb in More & More. When the
frequency information was considered, do (f= 366), have (f= 248), are (f= 206) and like (f=
152) were among the most frequent verbs. Correct (f=67), great (f= 66), best (f= 51) and
new (f= 49) were the most frequent adjectives. There (f= 85) was the most frequent adverb in
More & More. It was followed by usually (f= 85), always (f= 69), more (f= 60) and most (f=
55).

Table 5. The most frequent verbs, adjectives, and adverbs in Marathon Plus

Verb f Adjective f Adverb f
is 524 correct 77 there 138
do 401 great 54 then 72
are 233 social 43 always 62
have 206 online 41 very 59
like 160 good 36 too 49
want 124 best 33 never 47
go 115 true 32 also 41
be 103 different 31 usually 33
going 94 favorite 30 really 32
prefer 82 new 30 rather 31
was 81 important 27 now 30
choose 79 last 27 together 29
doing 79 dangerous 25 more 28
write 74 interested 25 tomorrow 28
make 71 sorry 24 most 27
take 70 simple 24 tonight 27
does 69 popular 23 often 23
think 69 other 22 S0 22
say 65 hot 22 sometimes 21
read 64 old 21 first 20

see 63 responsible 20 later 20
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use 63 false 19 here 19
love 58 famous 18 sure 18
match 57 first 17 today 17
will 57 traditional 17 yesterday 15
put 53 natural 16 when 14
has 52 boring 15 again 14
did 51 busy 15 well 12
get 50 free 15 soon 12
work 47 amazing 14 finally 11
fill 44 big 14 rarely 11
know 44 extreme 14 ago 10
tell 43 historic 14 just 10
making 42 interesting 14 ever 9
come 40 fascinating 13 twice 9
listen 40 necessary 13 less 8
answer 38 tasty 13 definitely 8
try 36 easy 13 once 8
enjoy 35 fun 12 about 7
help 34 afraid 12 probably 7
learn 33 possible 12 next 6
find 32 small 12 easily 6
talking 32 clean 11 seldom 6
call 30 late 11 much 5
need 30 better 11 immediately 5
gone 30 awesome 11 regularly 5
join 30 entertaining 11 long 4
using 30 exciting 11 actually 4
add 29 same 10 almost 4
complete 28 past 10 constantly 4

In Table 5, is (f= 524), do (f= 401), are (f= 233), have (f= 206) and like (f=160) are the most
frequent verbs. The most frequent adjectives were correct (f= 77), great (f= 54), social (f=
43), online (f= 41) and good (f= 36). There (f= 138), then (f= 72), always (f= 62), very (f=

59) were the most frequent adverbs.
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An Evaluation of Vocabulary Levels in accordance with CEFR

Figure 1 shows that the percentage of Al level vocabulary in Upswing English is 23.03, and
the percentage of A2 level vocabulary is 19.34. The percentage for Al level in Touchstone 2
was 26.84 and for A2 level was 23.45. Twenty-two-point eighty-two percent of the
vocabulary in Mastermind was at Al level and 18.75% belonged to A2 level. In More &
More, the percentage of vocabulary at Al level was 15.65 and 13.85 at A2 level. The
percentage of vocabulary at Al level was 19.99 and 16.31 at A2 level in Marathon Plus.

O Upswing English

40 W Touchstone 2
30

20 4 O Mastermind

10 4
O More&More

0 4

Al A2 Bl B2 C1 €2 Off-List B Marathon Plus

Figure 1. An evaluation of vocabulary levels in accordance with CEFR

In Upswing English, while there were words like a, all, and examples were at Al level, ago,
build, jJump are some words at A2 level. In Touchstone 2, there were words like dad, minute,
snow at Al level, and words like corner, north, and opera at A2 level. The words about,
kitchen, sandwich were at Al level, add, magazines, should were at A2 level in Mastermind.
In More & More, the words such as afternoon, eyes, and family were at Al level, and
accident, call, and lucky were at A2 level. In Marathon Plus, the words like butter, now, and
car were at Al level, and actually, empty, and library were at A2 level.

An Evaluation of Vocabulary Levels in accordance with BNC and COCA

We compared the results of our analyses with BNC and COCA and presented these results
in Table 6. Considering that the previous studies (e.g. Jahan et al., 2019, p. 14; Karadag,
2019, p. 767; Thornbury, 2002, p. 21) indicate the significance of the most frequent 2000
words as a threshold for daily communication, we compared the most frequent 2000 words
with the most frequent 2000 words in BNC and COCA.
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Table 6. An evaluation of vocabulary levels in accordance with BNC and COCA

145

British National Corpus (BNC)

Corpus of Contemporary American

English (COCA)

Coursebook Words  Words Cumulative Words Words Cumulative
Count  Count Percentages Count Count Percentages
Percentages (%) Percentages (%)
(%) (%)

Off- 488 14.10 14.1 488 14.10 14.1

Upswing List

English 0-1K 646 18.67 32.8 681 19.68 33.8
1-2K 419 12.11 44.9 439 12.69 46.5
Off- 342 11.49 11.5 342 11.49 11.5

Touchstone  List

2 0-1K 612 20.56 32.0 634 21.30 32.8
1-2K 361 12.13 44.2 421 14.14 46.9
Off- 506 16.47 16.5 506 16.47 16.5

Mastermind List
0-1K 591 19.24 35.7 609 19.82 36.3
1-2K 347 11.30 47.0 373 12.14 48.4
Off- 1996 38.19 38.2 1996 38.19 38.2
List

More&More
0-1K 662 12.67 50.9 667 12.76 50.9
1-2K 415 7.94 58.8 469 8.97 59.9
Off- 1298 3141 314 1298 3141 314

Marathon List

Plus 0-1K 641 15.51 46.9 664 16.07 475
1-2K 390 9.44 56.4 425 10.28 57.8

Table 6 shows that Upswing English covered 18.67% and 19.68% of the most frequent 1000
words in BNC and COCA, respectively. These percentages were 20.56 for BNC and 21.30
for COCA in Touchstone 2. While Mastermind covered 19.24% and 19.82% of the most
frequent 1000 words in BNC and COCA, respectively, these percentages were 12.67 for
BNC and12.76 for COCA in More & More. The last book, Marathon Plus, covered 15.5%
and 16.07% of the most frequent 1000 words in BNC and COCA, respectively. When it
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comes to the most frequent second 1000 words, Upswing English covered 12.11% and

12.69% in BNC and COCA, respectively. These percentages were 12.13 for BNC and 14.14
for COCA in Touchstone 2. While Mastermind covered 11.30% and12.14% of the most
frequent second 1000 words in BNC and COCA, respectively, these percentages were
7.94% for BNC and 8.97% for COCA in More & More. Lastly, Marathon Plus covered
9.44% and 10.28% of the most frequent second 1000 words in BNC and COCA,
respectively.

When we analyzed BNC, in Upswing English, the words such as the, you, for, answer,
understanding were in the first 2000-word list. The example words in the other books were
as follows: words such as and, a, I, shows, and answer in Touchstone 2; words such as the,
her, to, competition, and medical in Mastermind; words I, and, the, extra, and speak in More

& More; words such as the, and, so, glass, and bill in Marathon Plus.

When it comes to COCA, the following words were in the most frequent 2000 word list:
words such as I, good, through, source, and edge in Upswing English; words your, some,
player, fell, and trip in Touchstone 2; the words person, game, travel, manner, and smart in
Mastermind; words the, are, said, sister, and access in More & More;, words |, way, yeah,

access, and gas in Marathon Plus.
An Evaluation of Vocabulary Levels in accordance with AWL
The findings in accordance with AWL can be analyzed in Table 7.

Table 7. An evaluation of vocabulary levels in accordance with AWL

Coursebook List Words Count and

Percentage (%)

Upswing English AWL Total 238 (6.88)
Touchstone 2 AWL Total 156 (5.24)
Mastermind AWL Total 197 (6.41)
More&More AWL Total 246 (4.71)

Marathon Plus AWL Total 196 (4.74)
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In Table 7, the percentage of AWL vocabulary in Upswing English was 6.88. The

percentages of AWL vocabulary were 5.24 in Touchstone 2, 6.41 in Mastermind, 4.71 in
More & More, and 4.74 in Marathon Plus. Although More & More had the highest number
of words from AWL list, the percentage was relatively low due to the total word numbers of

each book.
Discussion

Although English classes start from the second grade in Turkish public schools (MoNE,
2013, p. 1I), the desired level in language teaching and learning could not be achieved
(Aktas, 2004, p. 45; Coskun-Demirpolat, 2015, p. 10). One reason for this failure might be
selecting rare vocabulary items, and non-authentic reading and listening texts in foreign
language teaching and learning coursebooks (Coskun-Demirpolat, 2015, p. 15). Therefore, it
is necessary to prepare coursebooks based on the corpus data of native speakers. Thus, the
frequency information of the words can be accessed, and we can ensure to emphasize
frequently used words in language learning and teaching. Therefore, this study compared the
vocabulary frequencies in our book corpus with the reference corpora and word list. Firstly,
we extracted the most frequent 50 verbs, adjectives, and adverbs. When the results were
analyzed, it was remarkable that the high frequent verbs were do, is, are and have. In
Upswing English, the frequencies of do, is, are, have were 296, 246, 164, and 140
respectively. In Touchstone 2, the frequencies of do, is, are, have were 525, 280, 358, and
230 respectively. The results for other books were also very similar. These high frequencies
were related to their use as verbs as well as auxiliary verbs. Apart from these verbs, the
coursebooks’ high frequent verbs are like, write, use, read, go, make, listen, was, going, get,
prefer, share, match, be, think and want. The most frequent words were the ones indicating
student activities such as read, write and complete (Catalan and Francisco, 2008).
Accordingly, the use of words such as write, read and listen functions for giving instructions
to the students in the coursebooks exercises in this study. When the most frequent ten
adjectives in the frequency lists were considered, Upswing English and Mastermind used in
Turkish public schools had adjectives such as short, correct, and natural in common.
Although we expected similar numbers of adjectives from the most frequent ten in both
coursebooks distributed by MoNE, the vocabulary coverage of Upswing English and
Mastermind were not similar. When we analyzed the most frequent ten adjectives in a
corpus-based book Touchstone 2, only four adjectives (great, good, different and new) seem

to be shared by other four coursebooks. However, the frequency of these adjectives in
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Touchstone 2 was relatively higher than in the other coursebooks. More & More and

Marathon Plus were compatible with Upswing English and Mastermind. Thus, it is possible
to point out that adjectives and the frequencies were similar to Upswing English and
Mastermind. This study revealed that adjectives such as correct, great, new, good, social,
first, favorite and different were among the most frequent ten adjectives in Upswing English,

in Mastermind, More & More, and Marathon Plus.

As Nordlund and Norberg (2020) state, language learners should frequently encounter new
words to acquire the necessary vocabulary for language acquisition. However, not every
word is used as often in daily life. Therefore, to learn frequent words in corpora and in word
lists, the repetition of the words is of great importance (Nation, 2001). According to
Thornbury (2002), if a word is encountered at least seven times within certain time intervals,
its retention possibility increases. A word can be learned if it repeats eight or more times
(Horst, Cobb, & Meara, 1998). For instance, a student who encounters the verb write 103
times in Upswing English encounters the same verb 58 times in More & More. Likewise, a
student encountering the adjective good 124 times in Touchstone 2 encounters 11 times in
Mastermind. Considering that the same words are repeated differently, we can conclude that
the words in a coursebook with more repetitions will be easier because of the increasing

numbers of repetitions.

We also evaluated the words in the coursebooks in accordance with CEFR.
According to MoNE (2018a) Upswing English and Mastermind correspond to A2 level.
Published as rivals, More & More and Marathon Plus are considered A2 level. As a
coursebook claiming to be at A2 level in CEFR (2013), Touchstone 2 had the highest
inclusion percentage at A2 level with 23.45% as a result of the analyses. Total percentages
show that, Touchstone 2 covered the vocabulary at Basic User Level (Al and A2) with the
highest percentage (50.3%) among the analyzed books. This percentage was 42.4 for
Upswing English, 41.6 for Mastermind, 29.5 for More & More and 36.3 for Marathon Plus.
As a result of their study, Alexiou, Mattheoudakis, Saratsli and Vagenas (2019) stated that
Al level coursebooks contain the words at this level. Therefore, A2 level coursebooks are
expected to consist of Al and A2 level vocabulary items. Arslan and Erarslan (2019) found
that 28 (10.37%) of 270 words in the vocabulary activities in Mastermind were at Al level,
49 (18.14%) of them were at A2 level, and the percentage of Basic User Level vocabulary
was low with 28.51%. Considering the 61.85% coverage for Al level vocabulary in the first

book and 60.21% coverage in the second book in the study of Alexiou et al. (2019), we
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expect the percentage above 50% for Basic User Level in this study. Regarding the total

percentages, the coursebooks except from More & More and Marathon Plus were close to
50%. Therefore, the coursebooks were close to A2 level, but the percentages at Basic User
Level of the coursebooks were relatively low in this study. Due to the relatively low basic
user level percentages of the coursebooks in this study, as in some other studies (Arslan &
Erarslan, 2019), vocabulary selection criteria should be reviewed and revised except
Touchstone 2, which had a higher percentage than 50%.

The vocabulary size at A2 level was between 1500 and 2000 words (Milton &
Alexiou, 2009; Van Ek & Trim, 1990). Thus, the coursebooks in this study were expected to
consist of the most frequent 2000 words in BNC and COCA. These percentages were
relatively low as given in the results part. The percentages of off-list words for both BNC
and COCA were 14.10 in Upswing English, 11.49 in Touchstone 2, 16.47 in Mastermind,
39.19 in More & More, and 31.41 in Marathon Plus. In Baydal’s study (2016, p. 104), the
coursebook Upturn in English 8 was considered not to be suitable for A2 level because of
the percentages of off-list words (12.9%) and the percentages of words in the most frequent
second 1000 (9.10%) word lists. The most frequent second 1000 words contained content
words that are necessary for communication. As in other studies (e.g., Baydal, 2016; Arslan
& Erarslan, 2019), the coursebooks in this study were not appropriate to A2 level since the
percentage of the most frequent second 1000 words was lower than the percentage of the

most frequent first 1000, and the percentage of off-list words was also high.

Touchstone 2 seemed to be more appropriate to A2 level, as it claimed because it had
higher percentage (50.3%) at A2 level than the other coursebooks had. In addition, it
contained more words (%23.45) at A2 level than the others did. Furthermore, while
Touchstone 2 covered 20.56% and 21.30% of the most frequent first 1000 words in BNC
and COCA, these percentages were 12.13 and 14.14 of the most frequent second 1000 words
for BNC and COCA. Considering these percentages and required vocabulary size for A2
level, we can conclude that having more words from the most frequent first 1000 and second

1000 words and fewer off-list (11.49%) words makes Touchstone 2 closer to A2 level.

As Nation (2001, p. 22) emphasizes, “usually the 2000-word level has been set as the most
suitable limit for high frequency words”. In other words, knowing the most frequent 2000
words is an important threshold for language comprehension. Touchstone 2 had the highest
coverage (20.56%) in the first 1000 and the second 1000 lists of BNC as a result of analyses.

In the first 1000 words, there are words such as the, a, I, you, is, and. Most frequent
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vocabulary items function as prepositions, pronouns, determiners, conjunctions, auxiliary

verbs, and particles (Alexiou et al., 2019; Baydal, 2016; Biber, Johansson, Leech, Conrad &
Finegan, 1999). After excluding off-list words, we found that Touchstone 2 had the highest
percentage of words (32.69%) in the first 2000 in BNC. It was followed by Upswing English
(30.78%), Mastermind (30.54%), Marathon Plus (24.95%), and More & More (20.61%).
The previous studies included very high coverage of the first 2000 words (e.g., 88.92% in
Hajiyeva, 2015; 43.3% in Shin & Chon, 2011) in BNC, but this percentage was lower than

33% in all coursebooks.

After excluding off-list words in COCA, Touchstone 2 had the most vocabulary
items in the most frequent 2000 with 35.44%. This supports the argument that Touchstone
writers, as McCarthy (2004) states, use corpus to determine the words used in daily life.
Touchstone 2 was followed by Upswing English (32.37%), Mastermind (31.96%), Marathon
Plus (26.35%), More & More (21.73%). The coursebooks in this study could not reach 43%
rate, contrary to Oztiirk and Cetin’s study (2018). Although the percentage found by Oztiirk
and Cetin (2018) was higher than this study, they argued that the coursebooks and the
curriculum were not well enough to target vocabulary in frequency lists. This study has
similarities to Oztiirk and Cetin’s study (2018), and we can suggest that the coursebooks in

this study should be prepared or revised based on frequency.

Based on the AWL, Upswing English had the highest percentage (6.88%), and More
& More had the lowest percentage (4.71%). In Hajiyeva’s study (2015, p. 136), although
the words in the first 2000-word families were 88.92% in the coursebooks, this rate in AWL
was 6.5%. Cao (2018) compared the book used by English academic students in higher
education with AWL, and the rate of AWL words found in Life A2-B1 is 11.01%. Although
Cao (2018) included B1 level, the rate was low. Therefore, Cao (2018) emphasized that this
rate was not enough for the students to be successful in their academic studies, and to be
successful, they should be exposed to the academic words more. As stated in the eighth-
grade curriculum, A2 basic level users “can understand simple expressions and expressions
used frequently in areas that are essential for communication (for instance simple and
personal information, family information, shopping, neighborhood and job)” (MoNE, 2018a,
p. 82). The coursebooks in this study teach general English, and they should primarily
include daily-life expressions and examples. Contrary to Cao’s study (2018), coursebooks
are not expected to include many words in AWL. Nevertheless, to include academic words
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in vocabulary learning even if they are in a limited number would be an excellent

preparation for high school education (Unlii, 2012).
Conclusion

The knowledge of sufficient vocabulary in second language results in better comprehension
(Nation, 1993). Likewise, vocabulary knowledge “is only one component of language skills
such as reading and speaking” (Nation & Waring, 1997, p. 6), and learning the most
frequent 2000 words improves listening comprehension and reading skills (Jahan et al.,
2019). On the contrary, the lack of sufficient vocabulary knowledge limits students’ success
(Masrai & Milton, 2017). These results suggest that the students using Touchstone 2, which
is based on a corpus and has many words in the most frequent 2000, have a high probability
of learning more vocabulary items. Considering the frequency and range factors in our
analyses (Nunan, 1991), we can help learners learn the word in the coursebooks easier.
Therefore, word frequency lists can be used in curriculum and coursebook design by
considering the fact that students get the content of the curriculum through coursebooks
(Cunningsworth, 1995). Accordingly, corpus studies play a significant role in the curriculum

development, coursebook design, and dictionary production (Aijmer, 2009).

O'Keeffe et al. (2007, p. 32) found that 80% of her 10-million-word corpus consisted
of the most frequent 2000 words. Therefore, the inclusion of the first 2000 words based on a
corpus will cover most of the A2 vocabulary, and many previous studies confirmed this
argument (Nation & Waring, 1997, p. 239; Nordlund & Norberg, 2020; Thornbury, 2002, p.
21). Furthermore, including academic words in a limited number from AWL would be good
preparation for high school education (Unlii, 2012) although the coursebooks in this study

were used to teach general English.

The results of this study might be considered an important resource for those who
design foreign language curriculum, material designers, coursebook authors, teachers, and
students. In this regard, while preparing a foreign language education curriculum,
curriculum developers are supposed to consider vocabulary frequency and authentic
language examples of a corpus, and the curriculum can be designed accordingly. The
corpus-based materials might help less proficient writers to learn appropriate vocabulary
items for their levels and aspirations (Glingor, & Uysal, 2020). Using the data in this study
and similar studies, MoNE can publish recommendations and descriptors to specify basic
wordlists and vocabulary items that publishers of state coursebooks should include. Authors

can consider vocabulary frequency and benefit from the corpus data in activities and texts in
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the coursebooks. Data-driven activities can be used in the classroom by considering corpus

data and word lists in this study. As stated in the 2023 Education Vision document, we can
integrate mobile technologies containing corpus and frequency information into classrooms.
Material designers can prepare activities by extracting real-life language samples in corpus
(Krieger, 2003). Following this study, in-depth studies based on different corpora for
different coursebooks at different grades can be conducted to further the current study.
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Bu aragtirmada Tirkiye’de sekizinci smif seviyesinde kullanilan ders kitaplarindaki kelime
ogelerinin analiz edilmesi ve kelime sikliklarinin Avrupa Ortak Dil Cerceve Metni (CEFR), Ingiliz
Ulusal Derlemi (BNC), Cagdas Amerikan Ingilizcesi Derlemi (COCA) ve Akademik Kelime Listesi
(AWL) ile karsilastirilmasi amaglanmigtir. Buna ek olarak, en sik kullanilan 50 fiil, sifat ve zarf
belirlenmistir. Arastirma sonucunda, sik kullanilan fiiller do, is, are, have, sik kullamilan sifatlar
correct, short, natural, great, good, new, social, first, favorite ve sik kullanilan zarflar ise then,
really, there, here, very, always, too, well, more, usually ve often olarak belirlenmistir. Aragtirma
sonucunda Touchstone 2 kitabinda yer alan kelimeler Avrupa Ortak Dil Cerceve Metni A2 seviyesi,
Ingiliz Ulusal Derlemi ve Cagdas Amerikan Ingilizcesi Derleminin ilk 2000 kelime listeleri ile
cogunlukla uyusmaktayken incelenen diger kitaplarda tatmin edici bir oran elde edilememistir.
Akademik Kelime Listesi dikkate alindiginda Upswing English kitabinda yer alan kelimeler en

yliksek uyum oranina sahiptir.

Aragtirma sonucunda, Touchstone 2 kitabi diger kitaplardan daha yiiksek oranlara sahip olsa bile
kitap yazarlariin kelime seg¢imlerini aragtirmanin sonuglarini dikkate alarak revize etmeleri gerektigi

sonucuna ulagilmuistir.

Anahtar sozciikler: kelime 6geleri, kelime siklig, ders kitaplari, derlem-temelli ¢alisma.
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Giris

Yabanci dil olarak Ingilizce ogretiminde kullanilan ders kitaplari kelime o6gelerinin
dgrenilebilmesi i¢in temel kaynaktir (Jordan ve Gray, 2019). Ozellikle, Tiirkiye gibi anadili
Ingilizce olmayan ve giinliik hayatta hedef dilin kullanilma sansinin az oldugu iilkelerde ders
kitaplar1 etkili bir dil 6gretiminin temel kaynagmi olusturmaktadir (Kayaoglu, 2011).
Ulkemizde gergeklestirilen dil 6gretiminde 6grencilerin dile maruz kalma siireleri okul ve
siif ile sinirlt kalmaktadir (Suna ve Durmuscelebi, 2013). Bu nedenle, ders kitaplariyla
sunulan icerikler dil 6greniminde 6nemlidir. Dolayisiyla, dil 6gretiminde yaygin olarak
kullanim1 nedeniyle ders kitaplar1 dil 6gretiminde 6nemli bir yere sahiptir (Turanli, 2004) ve

ogrenciler i¢in en 6nemli kelimelerin segilmesi gereklidir (Sun ve Dang, 2020).

Alan yazindaki onceki ¢alismalara bakildiginda, ¢alismalarin birgogu ilkokul ders
kitaplar1 (Alcaraz, 2009; Alexiou ve Konstantakis, 2009; Kim, 2002; Nordlund ve Norberg,
2020), ortaokul ders kitaplar1 (Catalan ve Francisco, 2008; Kitao ve Tanaka, 2009), ve
{iniversite ders kitaplar1 (Hajiyeva, 2015) iizerinde yogunlasmistir. Ulkemizde sekizinci sinif
seviyesinde bir kitabin (Unlii, 2012), Touchstone 1 kitabiyla 11 ders kitabinin (Cinar, 2015)
ve A2 seviyesindeki bir ders kitabinin Avrupa Ortak Dil Cergeve Metni (Baydal, 2016) ile
karsilastirildigi calismalara rastlanmaktadir. Bu arastirma 6nceki ¢alismalardan sinif seviyesi
(sekizinci sinif), segilen ders kitaplarinin seviyesi (A2), kullanilan derlem ve kelime listeleri
bakimmdan 6nceki ¢alismalardan farklidir. Onceki calismalara kiyasla, Ingilizce ders
kitaplarmi derlem temelli inceleyip karsilagtiran caligmalarin nispeten daha az olmasi
sebebiyle, yapilan bu ¢aligma alan yazina katki saglamasi ve ortaya ¢ikan sonuglarin dikkate
almarak sunulan Onerilerin 6gretim programi ve materyal tasarimcilarina, 6gretmen ve

ogrencilere katki saglamasi bakimindan 6nem teskil etmektedir.
Alan Yazin
Dil Egitimi ve Ders Kitaplar:

Dil 6gretiminde siklikla kullanilan kaynaklardan olan ders kitaplari, 6gretim programlarinin
hedeflerini gostermede rol oynadigindan (Sheldon, 1988), dil 6grenenler kelime 6gelerinin
biiyiik bir cogunlugunu ders kitaplarindan edinmektedir (Cao, 2018; Cunningsworth, 1995;
Nordlund, 2016; Kirana, Basthami, Isnawati ve Fitriani, 2018). Bu durum ders
kitaplarindaki kelimelerin secilirken kisilerin ihtiyaclarmi karsilamasi gerektigi gergegini
ortaya ¢ikarmaktadir. Ancak, Tiirkiye’deki ders kitaplarinda kelime secimi icin belirgin bir

kriter olmamakla beraber sadece tnite sonlarinda Ogrenilmesi gereken kelimelerin
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bulundugu listeler yer almaktadir (Baydal, 2016). Bu nedenle, ders kitab1 yazarlar1 kelime

secimi yaparken bazi kriterleri gz oniinde bulundurmak zorundadirlar. Bir dilde birgok
kelime yer almasina ragmen, bu kelimelerin hepsi ayni diizeyde kullanislh degildir (Nation
ve Waring, 1997). Bu durumda, “Hangi kelime yabanci dil 6grencisine 6gretilmeli?, Ders
kitaplar1 hangi kelimeleri icermeli?, Ogrenciler ne kadar kelime bilgisine sahip olmal1?” gibi
sorular akla gelmektedir. Ortalama bir yabanci dil 6grencisinin anadil konusurunun sahip
oldugu kelime bilgisi biiyiikliigiine sahip olmasi beklenemez (Alcaraz, 2009). Bu yiizden,

kelime bilgisi biiyiikliigii ve kelime sikliklar1 iizerinde durulmalidir (Nunan, 1991).

Kelime bilgisi dil 6grenimin onemli pargasi olarak goriilmekte (Guan, 2013) ve
direkt olarak dil 6grenenlerin okuma ve yazma becerisini etkilemektedir (Nation ve Waring,
1997). Kelime siklig1 bilgisi kelime se¢iminde kullanilan ilk kriterdir ¢iinkii siklik bilgisi ile
dil 6grenenler en sik kullanilan kelimelere asina olurlar ve bu sayede anlamada giicliik
¢cekmezler (Alhudithi, 2017). Bir baska ifadeyle, sik olarak kullanilan kelimeler dil
ogrenenlerin ihtiyaglarini belirtmektedir (Leech, 2011; Zimmerman ve Schmitt, 2005).
Kelime se¢iminde kullanilan ikinci kriter ise kelime bilgisi biiyiikliigiidiir. Giinlik hayatta
karsilagilabilecek birgok durum igin gerekli olan kelime bilgisi biyiikligi esigi 2000
kelimedir (Jahan, Mahmood ve Azhar, 2019; O’Keeffe, McCarthy ve Carter, 2007;
Thornbury, 2002) ve sik kullanilan ilk 2000 kelimenin dgrenilmesi 6grencilerin dinledigini
anlama ve okuma becerilerini gelistirmekte ve bu durum Ogrencilerin dil 6grenimlerini
iyilestirmektedir. Bu baglamda, derlem ¢alismalar1 sonucu ortaya ¢ikan en sik kullanilan ilk
1000 ya da 2000 kelimenin kullanilmasinin islevsel oldugu diisiiniilmektedir. Bu nedenle,
A2 seviyesindeki ders kitaplarinda, sik kullanilan 2000 kelimenin iizerinde durulmasi

gerekmektedir.
Dil Egitiminde Derlem Kullanimi ve Veri Yonlendirmeli Ogrenme

Derlemden elde edilen veriler, diinyada ders kitaplarindaki kelime segimlerini
sekillendirmeye baglamistir. Wahid’in (2011) belirttigi gibi derlemin dogrudan olarak dil
ogretiminde kullanilmas1 olan Veri Yonlendirmeli Ogrenme (VYO) uygulamalari,
ogrencilere kelimelerin 0zgiin metinler icerisindeki yerlerini belirleme ve baglam
icerisindeki durumlarini gézlemlemelerine yardimer olmaktadir (Guan, 2013). VYO’yii dil
metodolojisine uygulayabilmek i¢in, Gilquin ve Granger (2010, s. 360) “bir derlem ve
derlemi isler hale getirebilmek icin kullanilan bir ara¢ olan bagimli sirali dizin yazilim1”
seklinde iki kaynak 6nermistir. Dolayisiyla, derlemlerin simif ortamina teknoloji yardimiyla

getirilmesi ile beraber dil 6gretiminde dgrencilere 6zgiin ve genis drnekler sunulabilecektir.
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Ulkemizde agiklanan 2023 Egitim Vizyonu belgesinde, dil égretiminin gevrimici ve mobil

teknolojiler ile desteklenmesi, yabanci dil 6gretiminin 6grenci i¢in en uygun yontemlerin
secilerek 6grenci odakli olacagindan bahsedilmistir (MEB, 2018b). 2023 Egitim Vizyonu
belgesinde bahsedilen teknoloji kullanimi1 ve 6grenci merkezli 6gretimin merkeze alindigi
bir yaklasim VYO uygulamalar iginde gegerlidir. Ornegin, dgrenciler derlem ile etkilesim
haline gegerler ve dilin 6zelliklerini kendileri kesfederler (McEnery ve Wilson, 1997) ya da
bir derlem, materyal ve 6gretim programlarinin tasarlanmasinda, sinif i¢i kelime ve dilbilgisi

ogrenimi aktivitelerinde kullanilabilir (Johansson, 2009).

Ogretim programu tiirlerinden biri olan sdzciik odakli &gretim programi derlem
temelli bir Ogretim programi tasarimidir (Hunston, 2002). Sozcik odakli 6gretim
programinin, en yaygin kelime formlarini, kullanim o6rneklerini ve sozciik birlesimlerini
icermesi beklenmektedir (Sinclair ve Renouf, 1988). Bir diger ifadeyle, derlem temelli
ogretim programi “bir tiir okul Ingilizcesi” 6gretmekten daha fazlasidir (Mindt, 1996).
Dahasi, derlem Ogretim, O0grenme ve degerlendirme siirecleri icin bir arag olarak

kullanilmaktadir (McEnery ve Xiao, 2011).
Calismanin Amaci

Kelime bilgisinin 6nemi ve kelime bilgisinin derlem ile olan iliskisi goz Oniinde
bulunduruldugunda, bu arastirmada Ingiliz Ulusal Derlemi (BNC), Cagdas Amerikan
Ingilizcesi Derlemi (COCA), Akademik Kelime Listesi (AWL) ve Avrupa Ortak Dil
Cergeve Metni (CEFR) temele alimarak Upswing English, Mastermind, More & More,
Marathon Plus ve Touchstone 2 kitaplarindaki kelimelerin siklik bilgilerinin ve yer aldiklart
kelime seviyelerinin incelenmesi amaglanmistir. Belirtilen ilk iki kitap 2019- 2020 egitim
ogretim yilinda Tiirk devlet okullarinda kullanilmistir. More & More ve Marathon Plus
kitaplart ise iilkemizde devlet okullar1 ve 6zel okullarda alternatif ders kitabi olarak
kullanilmaktadir. Touchstone 2 kitab1 ise derlem temele alinarak hazirlandig: belirtilen bir
kitaptir. Bu amagla, secilen ders kitaplarindan olusturulan derlemdeki kelimelerin Ingilizce
ogretimi ve 6greniminde Oncelikli olarak kullanilmasi gereken hedef kelimeler igerisinde ne
olgiide yer aldigimin tespiti amaglanmistir. Ayn1 zamanda, bu arastirmada VYO yaklagimi ve
2023 Egitim Vizyonu goz oniinde bulundurularak arastirma sonucunda dil egitimi alaninda

bazi 6nerilerde bulunulmasi amaglanmistir. Bu amacla asagidaki sorulara cevap aranmustir:

1. Segilen kitaplarda en sik yer alan ilk 50 fiil, sifat ve zarf hangileridir?
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2. Segilen kitaplardan elde edilen derlemlerde yer alan kelimeler English Vocabulary

Profile’a (EVP) gore CEFR’de hangi seviyelerde yer almaktadir?

3. Segilen kitaplarda en sik kullanilan kelimeler, ingiliz Ulusal Derlemi (BNC), Cagdas
Amerikan Ingilizcesi Derlemi (COCA) ve Akademik Kelime Listesi’nde (AWL) yer alan

kelimeleri ne olgiide kapsamaktadir?
Yontem

Bu arastirma, derlem temelli bir arastirmadir. McEnery ve Hardie’ye (2012, s. 6) gore
derlem temelli calismalarda derlemden elde edilmis veriler “genel anlamda alan yazinda var
olan bir teori ya da bir hipotezi kesfetmek, gecerliligini saglamak, reddetmek ya da yeniden
tanimlamak i¢in kullanilir”. Derlem temelli ¢alismalar, bir teori ya da hipotez 6zelinde
belirli yap1 veya bir islevin analiz edildigi ¢alismalardir (Giingor, 2016). Bu baglamda, segili
ders kitaplarinda yer alan kelimelerin siklik bilgilerinin referans derlemler 6zelinde

incelenmesi bakimindan bu arastirma derlem temelli bir ¢alismadir.
Veri Toplama Siireci ve Analizi

Milli Egitim Bakanligi (MEB) tarafindan 2019-2020 egitim-6gretim yilinda okullara
ticretsiz olarak dagitilan Upswing English ve Mastermind kitaplarinin yani sira Tiirk yazarlar
tarafindan yazilmis ve Ozel yaymnevleri tarafindan yayinlanmakta olan More&More ve
Marathon Plus kitaplari bu arastirmada incelenmistir. Bunun yani sira, anadili Ingilizce olan
yazarlar ve uluslararasi yaymevi tarafindan yaymlanan, derlem temelli bir kitap olan
Touchstone 2 kitab1 da ¢alismaya dahil edilmistir. Bu kitaplardan elde edilen derlemler
AntConc (Anthony, 2019) programi ile analiz edilmistir. Analizler sonrasi, kelime siklig1
bilgileri Excel dosyasina aktarilmis ve kelime sikligi listeleri olusturulmustur. Bu listeler
kullanilarak sik kullanilan ilk 50 fiil, sifat ve zarf listeleri ¢evrimigi erisim saglayan
Textinspector (WebLingua) programi yardimiyla belirlenmis ve ayn1 program kullanilarak
kelime sikligi listelerinde yer alan kelimeler CEFR, BNC, COCA ve AWL’ye gore
degerlendirilmistir. Arastirmada yer alan kitaplardaki en sik kullanilan ilk 50 fiil, sifat ve
zarfi belirlemek icin Textinspector (WebLingua) aracinda yer alan “Tagger” fonksiyonu
kullanilmigtir. Tagger’dan elde edilen fiil, sifat ve zarf listeleri Excel dosyasina aktarilmistir.
Tagger’dan elde edilen fiil, sifat ve zarf listelerinde siklik bilgilerinin bulunmamasi
nedeniyle daha dnceden olusturulan siklik listelerinde bu fiil, sifat ve zarflar tek tek aratilmig
ve siklik bilgileri not edilmistir. Sonraki asamada, elde edilen bu listelerde yer alan

kelimeler AntConc (Anthony, 2019) programi iizerinde yer alan bagimli sirali dizin satirlart
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kullanilarak tek tek kontrol edilmistir. Burada amag, fiil, sifat ya da zarf listesinde yer alan

ve siklik bilgisi verilen kelimelerin kitap igerisinde fiil, sifat veya zarf olarak ka¢ kez
kullanildig1 ve bu bilginin siklik listesindeki bilgi ile ortiislip Ortiismediginin tespit

edilmesidir.
Bulgular

Bu boliimde, incelenen ders kitaplarinda sik kullanilan 50 fiil, sifat ve zarf belirlenmis ve
kelimelerin siklik bilgileri CEFR, BNC, COCA ve AWL ile karsilagtirilmigtir.

Sekizinci Simif Ders Kitaplarinda Sik Kullamilan 50 Fiil, Sifat ve Zarf

Arastirma sonucunda sik kullanilan 50 fiil, sifat ve zarf listesi olusturulmustur. Upswing

English kitabinda sik kullanilan 50 fiil, sifat ve zarf Tablo 1’de gosterilmistir.

Tablo 1. Upswing English Kitabinda Stk Yer Alan Fiil, Sifat ve Zarflar

Fiil f Sifat f Zarf f

do 296  natural 47 then 88
IS 246 social 46 there 73
are 164 great 35 very 53
have 140  short 33 always 39
like 113 correct 32 usually 39
write 103  good 27 most 33
use 101 different 27 first 32
read 93 interesting 26 often 30
go 75 favorite 25 also 29
make 72 possible 24 well 27
take 68 first 22 again 27
work 63 teen 21 about 26
does 61 other 20 sometimes 22
listen 61 old 18 too 22
see 56 long 17 now 21
be 52 popular 17 finally 18
give 50 related 15 together 18
think 50 necessary 14 S0 16
prefer 49 better 14 rather 16
love 47 online 13 ever 14
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did 42 new 13 never 14
help 40 bad 12 really 14
get 40 dangerous 12 today 11
was 40 high 12 here 11
ask 38 main 12 probably 11
doing 36 responsible 12 yet 10
follow 33 daily 11 all 9
match 32 important 11 else 9
has 32 large 11 just 9
talk 31 traditional 11 as 8
complete 28 human 10 much 8
want 26 false 10 alone 7
look 24 historic 10 soon 7
know 23 interested 10 later 7
understand 23 international 10 sure 6
buy 22 scientific 10 tomorrow 5
prepare 22 last 9 even 5
going 22 cultural 9 exactly 5
am 21 exciting 9 ago 4
need 20 refundable 9 almost 4
tick 19 few 8 definitely 4
shopping 19 adventurous 8 effectively 4
come 18 common 8 regularly 4
find 18 entertaining 8 approximately 3
choose 17 famous 8 especially 3
invented 17 simple 8 everywhere 3
learn 17 Turkish 8 fairly 3
put 17 sure 7 firmly 3
mean 16 active 7 rarely 3
search 15 afraid 7 enough 2

Tablo 1’e gore Upswing English kitabinda en sik yer alan fiil do (f= 296) olmustur. Is (f=
246), are (f= 164), have (f= 140) ve like (f= 113) fiilleri kitap igerisinde siklikla yer alan

fiiller arasinda yer almaktadir. Sik kullanilan sifatlarda, ilk sirada natural (f= 47) sifat1 yer
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almaktadir. Natural sifatin1 sirasiyla social (f= 46), great (f= 35), short (f= 33) sifatlar1 takip

etmektedir. En sik kullanilan zarf then (f= 88) zarfidir. There (f= 73), very (f= 53), always
(f=39) ve usually (f= 39) zarflar1 sik kullanilan diger zarflardir.

Tablo 2. Touchstone 2 Kitabinda Sik Yer Alan Fiil, Sifat ve Zarflar

Fiil f Sifat f Zarf f
do 525 good 124 then 143
are 358 new 95 really 111
is 280 free 73 too 77
have 230 different 49 here 74
was 167 next 46 just 69
go 160 long 44 now 66
going 155 own 40 actually 43
like 154 bad 38 very 41
use 150 great 34 more 31
get 149 sure 33 again 28
listen 149 other 30 often 28
take 106 first 28 maybe 27
did 105 favorite 28 always 26
be 104 interesting 28 never 25
think 103 best 27 also 21
make 96 true 27 o) 20
complete 91 last 26 ever 20
say 82 short 26 usually 20
look 82 old 25 probably 19
know 79 special 25 together 17
ask 75 simple 25 away 16
see 75 better 24 well 15
talk 74 sorry 23 back 15
find 69 nice 22 else 15
want 65 interested 21 today 14
write 64 top 19 almost 14
were 62 big 18 sure 12

practice 61 same 17 ago 12
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mean 59 regular 17 still 12
does 55 few 16 less 12
read 51 able 16 anyway 11
tell 51 false 16 naturally 11
has 50 tall 16 sometime 11
learn 48 correct 14 sometimes 11
got 47 easy 14 even 10
need 47 expensive 14 tomorrow 10
give 45 hard 13 pretty 10
check 44 cold 12 that 8
guess 43 funny 12 ahead 8
answer 41 happy 12 exactly 8
compare 39 ready 12 soon 7
remember 39 late 11 already 6
choose 37 hot 11 anywhere 6
love 35 sick 11 alike 5
play 34 young 11 definitely 5
speaking 33 Chinese 10 especially 5
talking 32 busy 10 finally 5
call 31 curly 10 . everywher 4
doing 31 main 10 far 4
watch 30 tired 10 generally 4

Tablo 2’ye gore Touchstone 2 kitabinda en sik kullanilan fiil do (f= 525) fiilidir. Bu fiili
sirastyla are (f= 358), is (f= 280), have (f= 230) ve was (f= 167) fiilleri izlemektedir. Good
(f=124), new (f= 95), free (f= 73), different (f= 49) ve next (f= 46) sifatlar1 en sik kullanilan
sifatlardir. En sik kullanilan zarf then (f= 143) zarfidir ve bu zarfi sirasiyla really (f= 111),
too (f=77), here (f= 74) ve just (f= 69) zarflar takip etmektedir.
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Tablo 3. Mastermind Kitabinda Sik Yer Alan Fiil, Sifat ve Zarflar

Fiil f Sifat f Zarf f
is 284 simple 50 there 71
do 175 short 32 well 67
are 150 correct 31 out 44
read 83 visual 27 very 33
have 78 scientific 26 again 31
like 74 natural 24 then 27
write 58 new 24 more 21
prefer 46 first 23 also 21
share 46 extra 23 most 19
match 44 responsible 22 always 18
be 42 online 21 now 17
doing 39 great 21 usually 16
go 39 favorite 21 often 14
think 39 Turkish 18 moreover 13
was 38 extreme 18 finally 11
put 37 true 16 really 11
listen 36 fascinating 13 currently 10
work 33 best 12 generally 10
get 33 busy 11 mostly 10
understand 33 famous 11 daily 9
making 30 global 11 too 9
has 29 good 11 tomorrow 8
find 28 historic 11 about 7
keep 28 important 11 never 7
does 27 main 11 sometimes 7
add 26 old 11 today 7
going 25 regular 11 together 6
make 25 appropriate 10 SO 5
cooking 24 sorry 10 ever 5
study 23 bad 9 nearly 5
fill 23 national 9 rather 5
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answer 22 daily 9 soon 5
giving 22 destructive 8 firstly 4
reading 22 different 8 forever 4
want 22 easy 8 here 4
following 21 false 8 later 4
spoken 21 fond 8 regularly 4
did 20 inclusive 8 abroad 3
expressing 20 oral 8 away 3
prepare 20 related 8 individually 3
take 20 easier 8 just 3
use 20 other 7 continuously 2
using 20 specific 7 definitely 2
likes 20 sure 6 early 2
complete 19 amusing 6 easily 2
mean 19 ancient 6 especially 2
express 18 awesome 6 exactly 2
including 18 exciting 6 internationally 2
look 17 free 6 irresponsibly 2
accepting 16 healthy 6 periodically 2

Mastermind kitabinda ilk sirada is (f= 284) fiilinin yer aldigin1 Tablo 3 gostermektedir. Bu
fiili, do (f= 175), are (f= 150), read (f= 83) ve have (f= 78) fiilleri izlemektedir. En sik
kullanilan sifatlar simple (f= 50), short (f= 32), correct (f= 31), visual (f= 27) ve scientific
(f= 26) sifatlaridir. En sik kullanilan zarf there (f= 71) zarfiyken well (f= 67), very (f= 33),
again (f= 31) ve then (f= 27) sik kullanilan diger zarflardur.

Tablo 4. More & More Kitabinda Sik Yer Alan Fiil, Sifat ve Zarflar

Fiil f Sifat f Zarf f

IS 510 correct 67 there 85
do 366 great 66 usually 85
have 248 best 51 always 69
are 206 new 49 more 60
like 152 good 41 most 55

go 120 social 41 very 53
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be
prefer
think
read
was
use
has
want
love
take
make
does
see
write
get
help
going
join
match
doing
put
fill
did
complete
try
following
need
share
say
leave
buy
look

shopping

114
110
109
104
99
74
73
71
70
68
64
61
60
58
57
55
52
49
46
42
42
40
39
38
36
35
33
33
32
31
31
31
31

other
first
important
online
exciting
true
favorite
afraid
extreme
popular
last

false

hot
different
free
possible
big

old

better
natural
responsible
dangerous
famous
delicious
cultural
entertaining
ancient
beautiful
classical
interested
past

busy

cool

40
35
35
34
30
29
28
28
27
27
25
24
24
21
20
20
19
19
18
18
18
17
17
16
15
15
14
14
14
14
13
13
13

too

now
often
also
really
tomorrow
rather
ever
never
then
first
again
sometimes
as

about
together
well
soon
finally
still

SO

much
today
rarely
yesterday
alone

lot

only

else

later
mostly
regularly

down
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watch

add
visit
cook
am
come
feel
shows
mean
wants

been
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31
29
29
28
27
27
27
27
26
26
25

large
scientific
favourite
historic
nice
traditional
next

sorry
black
available

easy

13
13
12
12
12
12
11
11
11
11
11

currently
definitely
far

just
abroad
away
generally
here
nowadays
probably
slowly

A A A A B B 0101 01Ol

Tablo 4’¢ gore More & More kitabinda en sik kullanilan fiil is (f= 510) fiilidir. Siklik
bilgileri dikkate alindiginda do (f= 366), have (f= 248), are (f= 206) ve like (f= 152) fiilleri
en sik kullanilan fiiller arasindadir. Correct (f= 67), great (f= 66), best (f= 51), new (f= 49)
sifatlar1 sik kullanilan sifatlardir. More & More kitabinda en sik kullanilan zarf there (f= 85)
zarfidir. Bu zarfi sirasiyla usually (f= 85), always (f= 69), more (f= 60) ve most (f= 55)

zarflar1 izlemektedir.

Tablo 5. Marathon Plus Kitabinda Stk Yer Alan Fiil, Sifat ve Zarflar

Fiil f Sifat f Zarf f
is 524 correct 77 there 138
do 401 great 54 then 72
are 233 social 43 always 62
have 206 online 41 very 59
like 160 good 36 too 49
want 124 best 33 never 47
go 115 true 32 also 41
be 103 different 31 usually 33
going 94 favorite 30 really 32
prefer 82 new 30 rather 31
was 81 important 27 now 30
choose 79 last 27 together 29
doing 79 dangerous 25 more 28



write
make
take
does
think
say
read
see
use
love
match
will
put
has
did
get
work
fill
know
tell
making
come
listen
answer
try
enjoy
help
learn
find
talking
call
need

gone
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74
71
70
69
69
65
64
63
63
58
57
57
53
52
51
50
47
44
44
43
42
40
40
38
36
35
34
33
32
32
30
30
30

interested
sorry
simple
popular
other

hot

old
responsible
false
famous
first
traditional
natural
boring
busy

free
amazing
big
extreme
historic
interesting
fascinating
necessary
tasty

easy

fun

afraid
possible
small
clean

late

better

awesome

25
24
24
23
22
22
21
20
19
18
17
17
16
15
15
15
14
14
14
14
14
13
13
13
13
12
12
12
12
11
11
11
11

tomorrow
most
tonight
often

SO
sometimes
first

later

here

sure
today
yesterday
when
again
well

soon
finally
rarely
ago

just

ever
twice

less
definitely
once
about
probably
next
easily
seldom
much
immediately

regularly
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join 30 entertaining 11 long 4
using 30 exciting 11 actually 4
add 29 same 10 almost 4
complete 28 past 10 constantly 4

Tablo 5’te, is (f= 524), do (f= 401), are (f= 233), have (f= 206) ve like (f= 160) fiilleri sik
kullanilan fiillerdir. Sik kullanilan sifatlar correct (f= 77), great (f= 54), social (f=43), online
(f=41) ve good (f= 36) sifatlaridir. There (f= 138), then (f= 72), always (f= 62), very (f= 59)

sik kullanilan zarflardir.
Kelime Seviyelerinin CEFR’ye Gore Degerlendirilmesi

Sekil 1’e gore Upswing English kitabinda A1 seviyesindeki kelimelerin oran1 %23.03 ve A2
seviyesindeki kelimelerin oran1 %19.34°tiir. Bu oran Touchstone 2 kitabinda A1 i¢in %26.84
ve A2 i¢in %?23.45 seklindedir. Mastermind Kitabindaki kelimelerin %22.82°si Al
seviyesinde, %18.75’i A2 seviyesinde yer almaktadir. More & More kitabinda Al
seviyesindeki kelimelerin orant %15.65, A2 seviyesindeki kelimelerin oran1 %13.85’tir.
Marathon Plus kitabinda Al seviyesindeki kelimelerin orant %19.99, A2 seviyesindeki

kelimelerin oran1 %16.31 dir.

O Upswing English
50
40 W Touchstone 2
30
20 4 O Mastermind
10
O More&More
0 J
Al A2 Bl B2 cl 2 Oft- List B Marathon Plus

Sekil 1. Kelimelerin CEFR 'ye gore seviyelerinin degerlendirilmesi

Upswing English kitabinda a, all, examples gibi kelimeler A1 seviyesinde yer alirken ago,
build, jump kelimeleri A2 seviyesindedir. Touchstone 2 kitabinda A1l seviyesinde dad,
minute, snow ve A2 seviyesinde corner, north, opera gibi kelimeler bulunur. Mastermind
kitabinda about, kitchen, sandwich kelimeleri Al seviyesinde; add, magazines, should
kelimeleri A2 seviyesindedir. More & More kitabinda afternoon, eyes, family kelimeleri Al

seviyesinde; accident, call, lucky A2 seviyesindedir. Marathon Plus kitabinda ise butter,
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now, car gibi kelimeler Al seviyesinde; actually, empty, library kelimeleri A2

seviyesindedir.
Kelime Seviyelerinin BNC ve COCA’ya Goére Degerlendirilmesi

BNC ve COCA’ya gore yapilan analizlerin sonuglar1 karsilastirilmis ve elde edilen bu
sonuglar Tablo 6’da sunulmustur. Giinliik hayatta iletisim i¢in kritik esik olarak goriilen en
sik kullanilan 2000 kelimenin 6nemi vurgulayan daha 6nceki ¢aligmalar (Jahan ve digerleri,
2019, s. 14; Karadag, 2019, s. 767 ve Thornbury, 2002, s. 21) goz oniinde bulundurularak
ders kitaplarinda en sik kullanilan 2000 kelime, BNC ve COCA’da en sik kullanilan 2000

kelime ile karsilagtirilmistir.

Tablo 6. Kelime Seviyelerinin BNC ve COCA 'ya Gére Degerlendirilmesi

Ingiliz Ulusal Derlemi (BNC) Cagdas Amerikan Ingilizcesi
Derlemi (COCA)

Kelime  Kelime Toplam Kelime  Kelime Toplam

Sayisi Sayist Oran (%)  Sayisi Sayisi Oran (%)
Orant (%) Orant (%)
Liste 488 14.10 14.1 488 14.10 14.1
Upswing Digi
English 0-1K 646 18.67 32.8 681 19.68 33.8
1-2K 419 12.11 44.9 439 12.69 46.5
Liste 342 11.49 11.5 342 11.49 11.5
Touchstone P!
2 0-1K 612 20.56 32.0 634 21.30 32.8
1-2K 361 12.13 44.2 421 14.14 46.9
Liste 506 16.47 16.5 506 16.47 16.5
Dis1
Mastermind
0-1K 591 19.24 35.7 609 19.82 36.3
1-2K 347 11.30 47.0 373 12.14 48.4
Liste 1996 38.19 38.2 1996 38.19 38.2
More&More

Dis1
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0-1K 662 12.67 50.9 667 12.76 50.9
1-2K 415 7.94 58.8 469 8.97 59.9
Liste 1298 3141 314 1298 3141 314
Marathon D'
Plus 0-1K 641 1551 46.9 664 16.07 475
1-2K 390 9.44 56.4 425 10.28 57.8

Tablo 6, Upswing English kitabinin BNC ve COCA’da en sik kullanilan 1000 kelimenin
sirastyla %18.67’sini ve %19.68’ini kapsadigi gostermektedir. Bu oranlar, Touchstone 2
kitabinda BNC igin %20.56 ve COCA igin %21.30’dur. Mastermind kitabi BNC ve
COCA’daki en sik kullanilan 1000 kelimenin sirasiyla %19.24’inii ve %19.82’ini
kapsiyorken bu oranlar More & More kitabinda BNC igin %12.67 ve COCA igin
%12.76’dir. Marathon Plus kitabi BNC ve COCA’daki en sik kullanilan 1000 kelimenin
sirastyla %15.5%ini ve %16.07’sini kapsamaktadir. ikinci en sik kullanilan 1000 kelimeye
gelindiginde, Upswing English kitabi BNC ve COCA’nin sirastyla %12.11%ni ve
%12.69’unu kapsamaktadir. Bu oranlar, Touchstone 2 kitabinda BNC i¢in %12.13, COCA
icin %14.14’tir. Mastermind kitab1 BNC ve COCA’da en sik kullanilan ikinci 1000
kelimenin sirasiyla %11.30’unu ve %12.14’ini kapsiyorken bu oranlar More & More
kitabinda BNC i¢in%7.94, COCA i¢in % 8.97’dir. Son olarak, Marathon Plus kitab1 BNC
ve COCA’da en sik kullanilan ikinci 1000 kelimenin sirasiyla %9.44’lnii ve %10.28’in1

kapsamaktadir.

Kitaplar BNC’ye gore degerlendirildiginde, Upswing English kitabindaki the, you,
for, answer, understanding kelimeleri ilk 2000 kelime listesindedir. Diger kitaplardaki
ornekler ise sunlardir: Touchstone 2 kitabinda and, a, I, shows, answer; Mastermind
kitabinda the, her, to, competition, medical; More & More kitabinda I, and, the, extra, speak

ve Marathon Plus kitabinda the, and, so, glass, bill kelimeleridir

COCA’ya gore degerlendirildiginde Upswing English kitabinda I, good, through,
source, edge; Touchstone 2 kitabinda your, some, player, fell, trip; Mastermind kitabinda
person, game, travel, manner, smart; More&More kitabinda the, are, said, sister, access;
Marathon Plus kitabinda I, way, yeah, access, gas kelimeleri en sik kullanilan 2000 kelime

listesindedir.
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Kelime Seviyelerinin AWL’ye Gore Degerlendirilmesi

AWL g6z Oniine alinarak elde edilen bulgular Tablo 7°de sunulmustur.

Tablo 7. Kelime Seviyelerinin AWL 'ye Gére Degerlendirilmesi

Liste Kelime Sayisi ve Orani (%)
Upswing English AWL Toplam 238 (6.88)
Touchstone 2 AWL Toplam 156 (5.24)
Mastermind AWL Toplam 197 (6.41)
More&More AWL Toplam 246 (4.71)
Marathon Plus AWL Toplam 196 (4.74)

Tablo 7’ye gore Upswing English kitabinda yer alan kelimelerin AWL’deki oran1 %6.88 dir.
AWL kelimelerinin orani, Touchstone 2 kitabinda %5.24, Mastermind kitabinda %6.41,
More & More kitabinda %4.71 ve Marathon Plus kitabinda %4.74 seklindedir. More &
More, AWL listesinden en fazla kelime iceren kitap olmasina ragmen her kitaptaki toplam

kelime sayisindan dolay1 bu Kitaptaki oran nispeten diisiik kalmistir.
Tartisma

Ulkemizde, okullarda 1ngilizce dersi ikinci siniftan itibaren baglamasma (MEB, 2013, ss. 1)
ragmen dil 6gretiminde ve dil 6grenmede istenilen diizeye ulagilamamistir (Aktas, s. 45;
Coskun-Demirpolat, 2015, s. 10). Bunun bir nedeni, yabanct dil ders kitaplarinda nadir
kullanilan kelime Ogelerinin ve 6zgiin olmayan okuma ve dinleme metinlerinin segilmis
olmasidir (Coskun-Demirpolat, 2015, s. 15). Bu yiizden, ders kitaplarmin ana dil
konusurlarindan elde edilen derlem verilerine dayanarak hazirlanmasi gerekmektedir.
Boylelikle, kelimelerin kullanim sikliklar1 bilgisine ulagilabilir ve dil 6grenimi ve
ogretiminde sik kullanilan kelimelerin {izerinde durulmasi saglanabilir. Bu amagla, bu
aragtirmadaki kitaplardan olusturulan derlemlerde yer alan kelime siklig:1 bilgisi ile referans
derlemler ve kelime listesi ile karsilastirilmstir. Tlk olarak, sik kullanilan 50 fiil, sifat ve zarf
belirlenmistir. Ortaya ¢ikan sonuglar degerlendirildiginde, en sik kullanilan fiillerin do, is,
are ve have fiilleri oldugu goze ¢arpmaktadir. Upswing English kitabinda, do, is, are, have
fiillerinin kullanim siklig1 sirasiyla 296, 246, 164 ve 140’tir. Touchstone 2 kitabinda, do, is
are ve have fiillerinin kullanim siklig1 sirastyla 525, 280, 358 ve 230’dur. Diger kitaplar
icinde bu sonuglar benzer sekildedir. Bu yiiksek kullanim sikligi, bu fiillerin ana fiil olarak
kullanilmalarinin yani sira yardimer fiil olarakta kullanilmalari ile iliskilidir. Bu fiillerin

disinda, kitaplarda en sik kullanilan fiiller; like, write, use, read, go, make, listen, was,
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going, get, prefer, share, match, be, think ve want fiilleridir. Catalan ve Francisco (2008) sik

kullanilan kelimelerin &grencilerin yapacagi aktiviteleri gosteren read, write, listen ve
complete gibi kelimeler oldugunu belirtmislerdir. Bu baglamda, write, read ve listen gibi
kelimeler, arastirmadaki kitaplarda bulunan alistirmalarda Ogrenciye yonerge vermede
kullanilmustir. Siklik listelerindeki en sik kullanilan on sifat géz oniine alindiginda, devlet
okullarinda kullanilan Upswing English ve Mastermind kitab1 short, correct ve natural gibi
ortak kelimelere sahiptir. MEB tarafindan dagitim1 yapilan her iki kitapta, sik kullanilan on
sifat igerisinde benzer sayida sifat bulunmasi beklenmesine ragmen Upswing English ve
Mastermind kitaplarindaki kelime kapsami benzer degildir. Derlem temele alinarak
hazirlanmis olan Touchstone 2 kitabinda en sik kullanilan ilk on sifata bakildiginda sadece
dort sifatin (great, good, different ve new) diger dort kitabin en sik kullanilan on sifati
icerisinde yer aldigi goriilmektedir. Ancak, Touchstone 2 kitabinda bu sifatlarin kullanim
sikliklari, diger kitaplara gore ¢ogunlukla daha fazladir. More & More ve Marathon Plus
kitaplar1 Upswing English ve Mastermind ile uyumlu hazirlanmis kitaplardir. Bu nedenle, bu
kitaplardaki sifatlarin ve bu sifatlarin kullanim sikliklarinin Upswing English ve Mastermind
ile benzerlik gostermesi olasi bir durumdur. Arastirma sonucu, correct, great, new, good,
social, first, favorite ve different gibi sifatlarin Upswing English, Mastermind, More & More
ve Marathon Plus kitaplarindaki en sik kullanilan on sifat igerisinde oldugunu ortaya

cikarmustir.

Nordlund ve Norberg’in (2020) belirttigi gibi dil edinimi i¢in gerekli olan kelime
bilgisine sahip olabilmek i¢in dil 6grenen kisilerin yeni kelimeler ile siklikla karsilagmalari
gerekmektedir. Oysa her kelime giinliikk hayatta aymi siklikta kullanilmamaktadir. Bu
nedenle, derlemlerde ya da kelime listelerinde yer alan sik kullanilan kelimeleri 6grenmek
icin kelimelerin tekrar edilmesi son derece 6nemlidir (Nation, 2001). Thornbury’e (2002)
gore bir kelimeyle belirli zaman araliklar1 i¢inde en az yedi kez karsilagilirsa akilda tutulma
olasilig1 artmaktadir. Bir kelime ile sekiz ya da daha fazla sayida karsilagildiginda
ogrenilebilir (Horst, Cobb ve Meara, 1998). Ornegin, Upswing English kitabinda 103 kez
write fiili ile karsilasan bir Ogrenci, aymi fiil ile More & More kitabinda 58 kez
karsilagsmaktadir. Ayni sekilde, good sifati ile Touchstone 2 kitabinda 124 kez
karsilagsmaktayken Mastermind kitabinda 11 kez karsilasmaktadir. Ayni1 kelimelerin farkli
sayilarda tekrar edildigi goz oniinde bulunduruldugunda daha fazla tekrar edilen kitaptaki
kelimenin Ogrenilmesinin tekrar sayisinin artmasi nedeniyle daha kolay olacagi sonucu

cikarilabilir.
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Aragtirmada, kitaplarda yer alan kelimeler CEFR’ye gore de degerlendirilmistir.

MEB’e (2018a) gore, Upswing English ve Mastermind kitaplar1 A2 seviyesine denk
gelmektedir. Bu ders kitaplarina paralel hazirlanan More&More ve Marathon Plus
kitaplarinin da A2 seviyesinde oldugu diistintilmektedir. Touchstone Avrupa Dilleri igin
Ortak Basvuru Metni Rehberi’'nde (2013) A2 seviyesinde oldugu belirtilen Touchstone 2
kitab1 yapilan analizler sonucu %23.45 oran ile A2 seviyesinde en yliksek kelime oranina
sahiptir. Toplam oranlar, Touchstone 2 kitabinin Temel Kullanic1 Diizeyinde (Al ve A2)
yer alan kelimeleri analiz edilen diger kitaplar arasinda en daha yiiksek oranda (%50.3)
kapsadigin1 gostermektedir. Upswing English kitabi igin bu oran %42.4, Mastermind kitab1
icin %41.6, More & More kitabi i¢in %29.5 ve Marathon Plus kitab1 igin bu oran %36.3 tiir.
Alexiou, Mattheoudakis, Saratsli ve Vagenas (2019) c¢alismalar1 sonucunda, Al
seviyesindeki kitaplarin bu seviyede yer alan kelimeleri icerdigini belirtmislerdir. Bu
nedenle, A2 seviyesindeki ders kitaplarinin A1 ve A2 seviyesindeki kelime ogelerini
icermesi beklenmektedir. Arslan ve Erarslan (2019) Mastermind kitabindaki kelime
aktivitelerinde yer alan 270 kelimenin 28 tanesinin (%10.37) Al seviyesinde, 49 tanesinin
(%18.14) A2 seviyesinde yer aldigin1 ve Temel Kullanic1 Diizeyindeki kelimelerin oraninin
%28.51’lik bir oranla diisiik diizeyde yer aldigini bulmuslardir. Alexiou ve digerleri’nin
(2019) ¢alismasinda Al seviyesindeki kelimelerin kapsanma oranmnin ilk kitapta %61.85 ve
ikinci kitapta %60.21 oldugu goéz Oniinde bulunduruldugunda, bu arastirmada Temel
Kullanict Diizeyi igin beklenen oranin %50’nin iizerinde olmasi beklenmektedir. Toplam
oranlar dikkate alindiginda More & More ve Marathon Plus digindaki kitaplar %50 oranina
yakinlagsmiglardir. Bu durumda, ders kitaplarmin A2 seviyesine yakin oldugu diisiiniilebilir
ancak bu arastirmada ders kitaplarinin Temel Kullanici Diizeyinde sahip oldugu oranlar
nispeten diigiikk seviyededir. Arslan ve Erarslan (2019) c¢alismasinda oldugu gibi bu
arastirmadaki ders kitaplarinin Temel Kullanic1 Diizeyindeki kelime oranlarinin nispeten
diistik kalmasindan dolay1 %50’den daha fazla bir orana sahip Touchstone 2 kitab1 digindaki

ders kitaplar1 kelime se¢imi kriterlerini gozden gegirip revize etmelidir.

A2 seviyesinde sahip olunmasi gereken kelime sayis1 1500 ile 2000 kelime
arasindadir (Milton ve Alexiou, 2009; Van Ek ve Trim, 1990). Bu yiizden, aragtirmadaki
ders kitaplarmin BNC ve COCA’daki en sik kullanilan 2000 kelimeyi icermesi
beklenmektedir. Ancak, bulgular kisminda belirtildigi iizere bu oranlar nispeten diigiik
seviyededir. Liste dist kalan kelimelerin hem BNC hem de COCA igin oranlari, Upswing
English kitabinda %14.10, Touchstone 2 kitabinda %11.49, Mastermind kitabinda %16.47,
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More & More kitabinda %38.19 ve Marathon Plus kitabinda %31.41 seklindedir. Baydal’in

(2016, s. 104) calismasinda, liste dist kalan kelimelerin oraninin (%12.9) olmasi ve ikinci
1000 kelime igerisindeki kelimelerin oranmin (%9.10) diisikk olmasi nedeniyle Upturn in
English 8 kitabinin A2 seviyesine uygun olmadigi diisiiniilmektedir. Sik kullanilan ikinci
1000 kelime iletisim i¢in gerekli olan igerik kelimelerini icermektedir. Baydal’in (2016) ve
Arslan ve Erarslan’m (2019) galismalar1 gibi ¢alismalarda oldugu iizere liste dis1 kalan
kelime oranlarinin yiiksek olmasi ve sik kullanilan ikinci 1000 kelime oranmnin sik
kullanilan ilk 1000 kelime oranindan diisiik olmasi nedeniyle bu arastirmadaki kitaplarin A2

seviyesine uygun olmadigi diisiintilmektedir.

Touchstone 2 kitabi, A2 seviyesine diger kitaplardan daha yiiksek oranda (%50.3)
kelime igerdigi i¢in daha uygun goriilmektedir. Dahasi, Touchstone 2 kitab1 A2 seviyesinde
diger kitaplardan daha fazla oranda kelime (%23.45) igermektedir. Touchstone 2 kitab1t BNC
ve COCA’nin sik kullanilan ilk 1000 kelime listesinin sirasiyla %20.56’sin1 ve %21.30’nu
kapsiyorken bu oranlar BNC ve COCA’nin en sik kullanilan ikinci 1000 kelime listesinin
%12.13’1 ve %14.14’tdiir. Bu oranlar ve A2 seviyesi i¢cin gerekli olan kelime biiyiikliigii
diistiniildiigiinde, Touchstone 2 kitabinin diger kitaplardan daha fazla en sik kullanilan ilk
1000 ve ikinci 1000 kelimeye sahip olmasi ve diger kitaplardan daha az liste dis1 kelimenin
(%11.49) bulunmasi, Touchstone 2 kitabin1 A2 seviyesine yakinlastirdigi diistiniilmektedir.

Nation’mn (2001, s. 22) vurguladigi gibi “genellikle 2000 kelime seviyesi sik
kullanilan kelimeler i¢in en uygun limit olarak belirtilir”. Bir baska ifadeyle, en sik
kullanilan 2000 kelimenin bilinmesi dilin anlasilmasi i¢in 6nemli bir esiktir. Yapilan
analizler sonucu, Touchstone 2, BNC’nin sik kullanilan ilk 1000 ve ikinci 1000 kelime
listelerinde en yiiksek orana (%20.56) sahip kitaptir. Ik 1000 igerisinde yer alan yer alan
kelimelere bakildiginda the, a, I, you, is, and gibi kelimeler yer almaktadir. Sik kullanilan
kelime 0geleri yapisal sozciik olarak islev gosteren edatlar, zamirler, belirtecler, baglaglar,
yardimet fiiller ve ilgeglerdir (Alexiou ve digerleri, 2019; Baydal, 2016; Biber, Johansson,
Leech, Conrad ve Finegan, 1999). Liste dis1 kalan kelimeler ¢ikartildiginda, BNC sik
kullanilan ilk 2000 kelime listesinde Touchstone 2 kitabinin en yiiksek orana (%32.69) sahip
oldugu bulunmustur. Bu kitab1 sirasiyla %30.78 ile Upswing English, %30.54 ile
Mastermind, %24.95 ile Marathon Plus ve %Z20.61 ile More&More kitaplart takip
etmektedir. Onceki c¢alismalara bakildiginda, BNC’nin ilk 2000 kelimesi Hajiyeva'nin
(2015) calismasinda %88.92’lik, Shin ve Chon’un (2011) calismasinda %43.3’liik bir oranla
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yiiksek diizeyde yer almaktadir. Ancak, bu arastirmada oran tiim Kitaplarda %33 ten diisiik

bir diizeyde kalmistir.

COCA’da yer alan liste dis1 kelimeler ¢ikartildiginda, Touchstone 2 kitab1 %35.44
oran ile sik kullanilan 2000 kelime igerisinde en fazla kelime 6gesine sahiptir. Bu durum,
McCarthy’nin (2004) belirttigi gibi Touchstone yazarlarimin giinliik hayatta kullanilan
kelimeleri belirleyebilmek adina derlemden yararlandiklar diisiincesini de desteklemektedir.
Bu kitabt sirasiyla %32.37 ile Upswing English, %31.96 ile Mastermind, %26.35 ile
Marathon Plus ve %21.73 ile More & More kitaplari takip etmektedir. Arastirmada yer alan
kitaplar, Oztiirk ve Cetin’in (2018) ¢alismasmin aksine bu calismada %43 seviyesine
ulasamamustir. Oztiirk ve Cetin’in (2018) buldugu oran bu arastirmadakinden yiiksek
olmasina ragmen ders kitaplarinin ve dgretim programlarinin siklik listelerindeki kelimeleri
hedeflemediklerini belirtmislerdir. Bu arastirma Oztiirk ve Cetin’in (2018) ¢alismas1 ile
benzerlikler gostermektedir ve bu arastirmada yer alan ders kitaplarinin siklik bilgisinden

yararlanilarak hazirlanmasi ve revize edilmesi 6nerilmektedir.

AWL dikkate alindiginda, Upswing English kitabi en yiiksek orana (%6.88) sahipken
More & More kitab1 en diisiik orana (%4.71) sahiptir. Hajiyeva’nin (2015, s. 136)
calismasinda, ilk 2000 kelime ailesindeki (word families) kelimelerin %88.92’lik oranla
kitaplarda yer almasina ragmen bu oran Akademik Kelime Listesinde %6.5 seklindedir. Cao
(2018) yiiksekdgretimde akademik Ingilizce egitimi alan dgrencilerinin kullandiklar: kitab
AWL ile karsilastirmistir ve Life A2-B1 kitabinda bulunan AWL kelimelerinin oran1 %11.01
seklindedir. Cao (2018) calismasina B1 seviyesi kitaplari dahil etmesine ragmen bu oran
diistiktir. Bu yiizden, Cao (2018) ortaya ¢ikan bu oranin &grencilerin akademik
caligmalarinda basarili olabilmeleri i¢in yeterli olmadigin1 ve basarili olabilmek i¢in
ogrencilerin akademik kelimelere daha fazla oranda maruz kalmalar1 gerektigini
vurgulamugtir.  Sekizinci smif ogretim programinda belirtildigi lizere A2 temel diizey
kullanicilar “basit ifadeleri ve iletisimsel anlamda elzem olan alanlarda (s6zgelimi yalin ve
kisisel bilgiler, aile bilgileri, aligveris, yakin ¢evre ve is) siklikla kullanilan ifadeleri
anlayabilir” (MEB, 2018a, s. 82). Bu arastirmadaki ders kitaplar1 genel Ingilizceyi
ogretmektedir ve oncelikli olarak giinliik hayattaki ifadeleri ve ornekleri icermelidirler.
Cao’nun (2018) ¢aligmasinin aksine, aragtirmadaki ders kitaplarinin AWL’den ¢ok sayida
kelimeyi igermesi umulmamaktadir. Ancak, akademik kelimelerin sinirli sayida da olsa

kelime dgrenimi i¢ine alinmast lise egitimi igin iyi bir hazirlik olacaktir (Unlii, 2012).
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Sonuc¢

Ikinci dilde yeterli kelime bilgisine sahip olmak iyi bir anlamay1 beraberinde getirir (Nation,
1993). Aymi sekilde, kelime bilgisi “okuma ve yazma gibi dil becerilerinin tek 6gesidir”
(Nation ve Waring, 1997, s. 6) ve sik kullanilan 2000 kelimeyi 6grenmek dinlendigini
anlama ve okuma becerilerini gelistirmektedir (Jahan ve digerleri, 2019). Fakat, yeterli
seviyede kelime bilgisinin olmamasi 6grencilerin basarisini sinirlandirmaktadir (Masrai ve
Milton (2017). Ortaya ¢ikan sonuglar, derlem temelli ve en sik kullanilan 2000 kelime
listesinden ¢ok sayida kelimeyi iceren Touchstone 2 kitabini kullanan 6grencilerin daha
fazla kelime Ogesini Ogrenme olasiiginin oldugunu gostermektedir. Arastirmadaki
analizlerdeki siklik ve ¢esitlilik faktorleri (Nunan, 1991) géz 6niine alindiginda, 6grencilerin
ders kitaplarindaki kelimeleri daha kolay dgrenmelerine yardimci olunabilir. Dolayisiyla,
ogrencilerin dgretim programinin igerigini ders Kitaplar1 yoluyla aldigi (Cunningsworth,
1995) gergegi g6z Onilinde bulundurularak 6gretim programi ve ders kitabi tasarimlarinda
kelime sikligi listeleri kullanilabilir. Bundan dolayi, derlem calismalar1 6gretim programi
gelistirmede, ders kitab1 tasariminda ve sozliikk olusturmada 6nemli bir rol oynamaktadir

(Aijmer, 2009).

O’Keeffe ve digerleri (2007, s. 32) olusturduklart on milyon kelimelik derlemin
%80’nin sik kullanilan 2000 kelimeyi icerdigini bulmustur. Bu ylizden, derlemde yer alan
ilk 2000 kelimenin ders kitaplarina dahil edilmesi birgok ¢alismanin (Nation ve Waring,
1997, s. 239; Nordlund ve Norberg, 2020; Thornbury, 2002, s. 21) kabul ettigi gibi A2
seviyesinde yer alan ¢ogu kelimeyi kapsayacaktir. Buna ek olarak, bu aragtirmadaki ders
kitaplar1 genel Ingilizceyi Ogretmek igin kullanilmasina ragmen smirli sayida da olsa
AWL’den akademik kelimelerin katilmasi lise egitimi igin iyi bir hazirlik olacaktir (Unlii,
2012). Bu arastirmanin sonucunda ortaya ¢ikan bulgular yabanct dil dgretim miifredati
tasarlayanlar, materyal tasarimcilari, ders kitabi yazarlari, 6gretmenler ve Ogrenciler igin
onemli bir kaynak sayilabilir. Bu baglamda, yabanci dil 6gretim programi hazirlanirken,
ogretim programi gelistirenlerin derlemden elde edilen 6zgiin dil 6rneklerini ve kelime
sikligr bilgisini dikkate almalar1 gerektigi diisiiniilmektedir ve bu dogrultuda &gretim
programlar1 tasarlanabilir. Derlem temelli materyaller, yazma alaninda tam olarak
uzmanlagsmamis kisilerin seviyelerine uygun kelime Ogelerini 6grenmelerine yardimci
olabilir (Giingdr ve Uysal, 2020). Bu ve benzer aragtirmalardaki verileri kullanarak, MEB
devlet okullar1 i¢in kitap hazirlayan yayimevlerine dahil etmeleri gereken temel kelime

listeleri ve kelime ogeleri hakkinda tavsiye kararlar yayimlayabilir. Kitap yazarlar1 kelime
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siklig1 bilgisini gz Oniinde bulundurabilirler ve ders kitaplarindaki metinlerde ve

aktivitelerde derlem verilerinden yararlanabilirler. Bu aragtirmadaki derlem verileri ve
kelime listeleri dikkate alinarak sinif igerisinde VYO aktiviteleri kullanilabilir. 2023 Vizyon
belgesinde belirtildigi gibi derlem ve siklik bilgisini igceren mobil teknolojiler siniflara
entegre edilebilir. Materyal tasarlayanlar, derlem igerisinden gergek hayatta kullanilan dilin
orneklerini ¢ikararak aktiviteler tasarlayabilirler (Krieger, 2003). Bu konuda, mevcut
arastirmay1 ileriye tasimak amaciyla farkli siif seviyelerinde farkli kitaplar icin farkli

derlemlerin temele alindig1 derinlemesine incelemeler yiiriitiilebilir.

Etik Kurul izin Bilgisi: Yapilan bu calismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmast belirtilen tiim kurallara
uyulmugtur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir
Eylemler” bashgi altinda belirtilen eylemlerden hichiri Qer¢eklestirilmemistir. Bu arastirma

derlem analizi olmasi sebebiyle etik kurul izni gerektirmemektedir.
Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir ¢ikar ¢atismasi yoktur.

Yazar Katkisi: Birinci yazar, Abdurrahman Giidiicii, literatiir taramasi, verilerin
toplanmasi, verilerin analizi ve makalenin yazilmasi asamasinda katki saglamistir. Ikinci
vazar, Fatih Giingér, arastirmamn fikrinin olusturulmasinda, arastirma yontemlerinin
belirlenmesinde, makalenin gonderiminden 6nce makalenin yazimi ve gézden gecirilmesinde

ve revize edilmesinde katki saglamistir.
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