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Ozet

Aragtirmanin amaci ortaokul sosyal bilgiler dersinde giincel olaylarin uygulanmasina iliskin 6gretmen ve 6grenci
deneyimlerini degerlendirmektir. Arastirma nitel arastirma yontemlerinden olgu bilim desenine gore
ylriitiilmiistiir. Arastirmanin ¢alisma grubu 6lgiit drnekleme gore segilen Gaziantep ve Hatay illerindeki 8 sosyal
bilgiler 6gretmeninden ve bu &gretmenlerin derslerine girdigi 5., 6. ve 7. sinifa devam eden 15 6grenciden
olusmustur. Aragtirmanin verileri yari yapilandirilmis goriisme formu araciligiyla 2017 Kasim ve Aralik
aylarinda toplanmistir ve betimsel analiz teknigine gore bulgulara doniistiiriilmiistiir. Verilerin analizi
sonucunda ¢ogunlukla sosyal bilgiler ders konulariyla iligkili giincel olaylarin islendigi anlasiimaktadir. Giincel
olaylarin dersi anlagilir kilmak, ge¢mis ve bugiin arasinda baglanti kurmak, dikkat ¢ekmek, kavrama diizeyini
artirmak, etkin vatandas yetistirmek, ilgiyi artirmak, yasami sorgulatmak, konuyu somutlastirmak, d6grenme
diizeyini arttirmak, bilginin kaliciligini saglamak, giinlitk yasamla iliskilendirmek gibi ¢ok cesitli amaglarla
kullanildig1; se¢iminde ise 6grenci 6zelliklerinin, ders igeriginin, olayin éneminin, kazanimlarin, ilgi ve merak
uyandiriciligimin, dikkat gekiciliginin, aktif katilimi desteklemesinin ve ge¢mise atif yapilabilmesinin etkili
faktorler oldugu goriilmektedir. Sosyal bilgiler derslerinde giincel olaylarin uygulanisinda ¢ogunlukla soru-cevap
ve tartisma yontemlerinden yararlamlmakta, Ozellikle gazete ve internet giincel olay kaynag: olarak
kullanilmaktadir. Giincel olaylarin kullanilmasiyla da 6grencilerin derse katildiklary, ilgilerinin arttigi, dersi kolay
anladiklari, bilgilerinin kalic1 hale geldigi, bilissel ve duyussal davranis kazanabildikleri ifade edilmektedir.
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Giris

Sosyal bilgiler, bireyin iginde yasadig: fiziksel ve toplumsal ¢evresiyle olan baglantisiu diin,
bugiin, yarin baglamlarinda bilgi, beceri ve deger boyutlariyla irdeleyen bir derstir. Sosyal bilgiler,
bireyi etkin, sorumlu, etik degerlere sahip, yasam sorunlarina meydan okuyucu bir insan olarak
yetistirme gayesi tasiyan disiplinler arasi bir derstir ve sosyal yasami anlamlandirmak igin vardir.
Doganay’a (2003) gore, sosyal bilgiler insanlar1 ve birlikte olusturduklar1 yasami anlamay1 hedefler.
Ancak bugiinkii yasami anlamlandirabilmek i¢in, ge¢mis insan deneyimlerinin incelenmesi ve
bugiinkii yasama etkisinin anlasilmasi1 gerekir (s.19). Sosyal bilgiler dersinin ge¢misi ve bugiinii
birlikte ele alabilen, Ogrencileri bugilinden hareketle ge¢mise ve gelecege Kkesitirimlerde
bulundurabilen bir dogas1 vardir. Sosyal bilgiler dersiyle 6grencilerin ge¢mise ait gercek yasamin olgu

ve olaylarini, yapilan eylemleri ve bunlarin zaman i¢indeki degisimlerini 6grenmeleri hedeflenir.

Sosyal bilgiler temelini sosyal bilimlerden alir ve sosyal bilimlerin bilgi kaynaklarindan biri de
sosyal olaylardir. Sosyal olaylar dinamiktir ve ortaya ¢iktig1 zamanin mevcut giindemi ve giincelidir.
Bu baglamda kaynagini sosyal bilimlerden alan ve hem ge¢misi hem bugiinii konu yapan sosyal
bilgiler dersi icin giincel olaylar bugiin (simdi) boyutunu tamamlayan giiglii bir 6gretim materyalidir.
Giincel olaylar, bir doga olay1 ve diinya {iizerindeki herhangi bir toplumun i¢ dinamigi ya da
toplumlar arasi iligkiler ile de ilgili olabilmektedir. Tanim olarak giincel olaylar bireyi, ait oldugu
toplumu, diinyay1 ve evreni ilgilendiren, birey ve toplumlarin karar verme ve diisiince sistemlerini
etkileyen, mevcut giindemi olusturan insan ya da doga kaynakli oluyor olanin bilgisidir (Giirkan,
2005). Bagka bir ifadeyle giincel olaylar, su an gelismekte olan ve haber olma niteligi devam eden
vakalardir (Smith, 1963). Giincel olaylar vasitasiyla Ogrenciler vatandaslik egitimi alarak cevresine
daha iyi uyum saglayan, bilimsel goriise sahip ve gevresine kars: duyarli bireyler haline gelebilirler

(Deveci, 2007).

Bir insanin degisimlere ayak uydurabilmesi i¢in gesitli haber kaynaklarinda yer verilen giincel
olaylara ilgi gelistirmesi ve bunu siirekli kilmasi gereklidir. Bu siireklilik ilgili tutum, deger ve
becerilerin 6grencilere kazandirilmasi ile miimkiin olabilir (Paykog, 1987, s. 46). Sozer (1998, ss.75-76)
sosyal bilgiler dersinin ¢ocugun algi gelisimiyle yakindan ilgili oldugunu agiklayarak g¢ocuklarin
icinde yasadig1 yakin ve uzak cevreyi kiiresel (global) olarak algiladigini ifade etmektedir. Bu dersle
ogrencilerin kolaylikla giidiilenebilecegini ve giinliik olaylarin bu ders igin iyi bir baglangig
olabilecegini, giincel konulardan ise giriserek sosyal olay ve olgular {izerinde akil yiiriitmenin son
derece yararli oldugunu belirtmektedir. Deveci'ye (2007) gore, giincel olaylar 6grenme yasantisinin
dogallasmasina ve zenginlesmesine katki getirmenin yaninda 6grencilerin ge¢mis ve gelecek arasinda
bag kurmasmi desteklemekte; Erden’in (tarihsiz, s. 161) de belirttigi iizere Ogrencilerin okulda

ogrendikleri bilgiler ile gercek yasam arasinda iliski kurmalarini, edindikleri bilgileri gercek yasam
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problemlerine aktarmalarimi saglamaktadir. Geleneksel ders kitaplarinin yarattifi bosluklar
tamamlamak i¢in de kullarulabilen giincel olaylar, dgrencilerin 21. yiizyii anlamalarma yardimc
olmaktadir. Ayrica, soyut kavramlar1 aciklamak i¢in de miikemmel bir 6zellik gostermektedir. Bu
vasitayla somutluk kazanan ornekler, kisinin davramslarinin degistirilmesinde biiyiik bir etkiye

sahiptir (Binbasioglu, 2004; Haas ve Laughlin, 2000).

Giincel olaylarin 6gretilmesindeki temel amag (1) haberlerin verildigi materyalleri okuma, (2)
onemli ve daha az ©nemli olaylar arasinda ayirim yapabilme, (3) bilgiye ve bilgilerin elestirel
degerlendirmesine dayali sorunlarda belli bir yani tutabilme, (4) var olan gelismeler 1s18inda,
olusabilecek sonuglar1 tahmin etme, (5) nesnel olabilme ve (6) propagandayi, saptirilmis haberleri
ayirt edebilme becerilerini kazandirmaktir (Paykog, 1987, s. 47). Bu amaglar yaninda 6grenciler giincel
olaylar vasitasiyla iilkelerinde ve diinyada meydana gelen degisimleri, gelismeleri takip edebilmekte
ve bu hususta farkindalik ve duyarlilik kazanmaktadir. Ayrica giincel olaylar 6grenme ortaminin ilgi
cekici hale gelmesi, konulara ilginin artmasi, empati ve hosgorii gelistirilmesi gibi duyussal davranis
kazandirmanin yaninda bilgi toplama, vatandaslik bilgi ve becerisi kazanma, elestirel diisiinme
becerilerini gelistirmede de rol oynamaktadir (Anderman ve Jerome, 1994; Erden (tarihsiz), ss. 163-

164; Giirkan, 2009; Haas ve Laughlin, 2000; Logan, 2001; Paykog, 1987, s. 47; Smith, 1963).

Hemen hemen herkes giincel olaylar1 bilir, az ya da cok bilgi ve diisiince sahibidir. Ozellikle
cocuklar da giinlitk haberleri konusmay: siiphesiz sevmektedirler. Bu nedenle 0grencilere ¢esitli
giincel meseleleri fark edebilecekleri firsatlar yaratilmalidir. Giincel olaylarin 6gretiminde 6gretmenin
temel gorevi, 6grencilerin giincel olaylar: izlemelerini ve degerlendirmelerini saglamaktir (Deveci,
2007). Genel anlamda, sabahlar1 ilk dersin belirli bir siiresi giinliik olaylar konusulabilir ki bu yol,
oldukga yaygin bir uygulamadir (Jarolimek, 1990). Ayrica giincel olaylardan olusan ayri bir iinitenin
yapilandirilmasi da giincel olaylarin ders konularini pekistirme ve tamamlama amaciyla kullanilmasi
da miimkiindiir (Paykog, 1987, ss. 50-51; Parker, 2005, ss. 199-201). Bu siirecte televizyon, radyo,
gazete, haber biilteni, dergi vb. araclar giincel olaylarin siifa tasinmas: i¢in kullarilabilir. Giincel
olaylarin kendisi bir 6rnek durum oldugu igin dersin akisi soru-cevap, beyin firtinasi, arastirma,
drama vb. yontemlerle siirdiiriilebilir. Ogrencilerin giincel olaylar1 tartismalar1 da oldukga nemlidir.
Haber konularinin incelenmesinde Ogretmenin iyi bir model olmasi, amagli hareket etmesi,
demokratik bir sinif atmosferi yaratmasi, siireci iyi yonetmesi ve verbalizmi 6nlemesi gerekmektedir.
Ogretmenlerin 6grencilerin goriislerini agiklamasindan sonra kendi goriiglerini ve goriige ait
gerekgelerini  agiklamasinda yarar goriilmektedir. Bir konunun farkli kigilerce farkli

degerlendirebilecegini hissettirilmesi de hosgoriilii olma degerini giiclendirmektedir.

Yurt i¢i ve yurt dis1 alan yazin tarandiginda sosyal bilgiler dersinde giincel olaylara yer

verilmesi durumlarimin nicel ve nitel arastirma yontemlerine gore cesitli acillardan arastirildigi
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goriilmektedir. Calismalar analiz edildiginde giincel olaylarin sosyal bilgiler dersinde kullaniminn
Ogrencilerin sosyal problemlere duyarliigina (Eryilmaz ve Cengelci-Kose, 2017), akademik
basarilarina ve hatirda tutma diizeylerine (Arin ve Deveci, 2007; Batti, 2016; Zemin, 2013), baris deger
diizeylerine (Batti, 2016), karar verme becerilerine (Akdas, 2013), elestirel diisiinme becerilerine
(Glirdogan Bayir, 2010), bilgilerine (Hofstetter, Hofstetter, Lapp ve Flood, 2000), sosyal bilgiler ders
icerigine ilgisine ve igerikle giincel olaylar arasindaki baglanti kurulmasma (Logan, 2011) etkisinin
incelendigi calismalar yer almaktadir. Ayrica gilincel olay bilgisi {izerindeki gilidiileyici etmenlerin
arastirlldifn (Anderman ve Johnston, 1994), sosyal bilgiler ders kitaplarindaki giincel olay
baglantilarinin analiz edildigi (Akdag, Oguz, Tatar ve Subasi 2014; Celikkaya ve Yakar, 2015; Gedik
Demirkaya, 2008) ve derslerde giincel olaylara yer verilme durumlarinin Ogretmen ve Ogrenci
goriislerine gore incelendigi (Bozkurt, 2017; Deveci, 2007; Giirkan, 2009; Haas ve Laughlin, 2000;
Memigoglu ve Giigin, 2017; Wilson , Sunal, Haas, Laughlin, 1999) calismalara da rastlanmistir. flgili bu
calismalar incelendiginde iilkemizde sosyal bilgiler egitiminde giincel olaylarin ele alinisina yonelik
yliriitiilen ¢alismalarin 2007 yilindan sonra arttigi goriilmektedir. Ancak ortaokul 5., 6. ve 7. siuf
sosyal bilgiler derslerinde giincel olaylarin uygulanmasina iliskin sosyal bilgiler 6gretmenlerinin ve
bu simiflara devam eden Ogrencilerin gortiislerinin birlikte degerlendirildigi bir ¢alismaya
rastlanmamistir. Libresco (2003), ilkogretim Ogrencileriyle giincel olaylarin ve giincel konularin
calistlmasinin Oonemli oldugunu diisiinmektedir. Armn'in (2006) da belirttigi gibi, Ogrencilerin
toplumsal yasamla kaynasabilmesi i¢in gesitli haber kaynaklarinda yer verilen giincel olaylara ilgi
gelistirmesine ve bunu siirekli hale getirmeyi sinayan bilimsel arastirmalarin yapilmasina gereksinim
duyulmaktadir. Tiim bu gereksinimlerden hareketle calismada hem sosyal bilgiler 6gretmenlerinden
hem de derslerine girdikleri Ogrencilerinden goriisler almarak duruma iliskin hakikatin
gliclendirilebilecegine inanilmistir. Bu dogrultuda arastirmanin problem ciimlesini “ortaokul sosyal
bilgiler dersinde 6grenci ve Ogretmen deneyimlerine gore giincel olaylarn uygulams: nasildir?” sorusu
olusturmaktadir. Arastirmanin amact ise ortaokul sosyal bilgiler dersinde giincel olaylarin
uygulanisini 6gretmen ve 0grenci deneyimlerine gore degerlendirmektir. Bu genel amaca ulagtiracak
alt amaglar asagida ifade edildigi gibidir:

1. Sosyal bilgiler 6gretiminde giincel olaylar ne ifade etmektedir ve 6gretim gelecegine iliskin

Ogretmen On goriileri nelerdir?

2. Sosyal bilgiler dersinde giincel olaylar nasil ele alinmakta, nasil secilmekte, hangi amagla ve

kaynaklarla uygulanmaktadir?
3. Sosyal bilgiler dersinde giincel olaylara yer verilmesi 6grencileri nasil etkilemektedir?

4. Sosyal bilgiler dersinde giincel olaylarin ele alimig siirecinde smif ici sorunlar yasanmakta

midir?

Yontem
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Arastirmanin Modeli

Bu aragtirma olgu bilim desenine gore ytiritiilen nitel bir aragtirmadir. Olgular diinyada
deneyimler, algilar, yonelimler, kavramlar ve durumlar gibi cesitli bicimlerde yer almaktadir
(Yildirim ve Simsek, 2005, s. 70). Olgu bilim bir kisi ya da grubun bir olguya karsi yasamis oldugu
tecriibenin anlamini, altinda yatan temel yapiy1 ya da gercegi ve oziinii daha net hale getirmeyi
amaclar (Merriam, 2013, s.25; Patton, 2014, 5.482). Bu arastirmada da ortaokul sosyal bilgiler dersinde
Ogretmen ve Ogrenci deneyimlerine gore gilincel olaylarin ele alimisinin incelenmesi {izerinde
durulmustur. Bu baglamda da sosyal bilgiler Ogretmenlerinin ve Ogrencilerin algilariyla ve
olusturduklar1 anlamlarla giincel olaylarin 6gretimi agiklanmaya ¢alisiimistir.

Calisma Grubu

Aragtirmanin ¢alisma grubu Olgiit ornekleme gore belirlenmistir. Calismaya 2017-2018
egitim Ogretim yili giiz doneminde Gaziantep ve Hatay illerinde gorev yapan ve derslerinde giincel
olaylara yer veren sekiz sosyal bilgiler 6gretmeni ve bu 6gretmenlerin derslerine girdigi 15 6grenci
katilmistir. Arastirmaya dahil olan sosyal bilgiler 6gretmenlerinin {icii erkek, besi kadindir; biri 0-5
yilik, dordii 6-10 yillik, ikisi 11-15 yillik ve biri 21 yil ve {izeri deneyime sahiptir; yedisi egitim
fakiiltesi, biri fen-edebiyat fakiiltesi mezunudur; dordii alt sosyo ekonomik diizeydeki, dordii orta
sosyo ekonomik diizeydeki okullarda gorev yapmaktadir ve besi “5. 6. ve 7. ” siflary; biri“5. ve 6.”
siniflary; biri “7.” smiflari, biri de “6. ve 7.” smiflar1 okutmaktadir. Bu 6gretmenlerin derslerine girdigi
ve arastirmaya katilan 6grencilerin sekizi kadin, yedisi erkektir ve besi 5. smifa, besi 6. sinifa ve besi 7.
sinifa devam etmektedir.

Veri Toplama Araclar

Arastirmada veriler arastirmacilar tarafindan gelistirilen “Demografik Ozellikler Formlart” ve
yar1 yapilandirilmis “Giincel Olaylarm Uygulamgina Iliskin Goriigme Formlari” yoluyla goriismelerle
toplanmistir. Ogretmenler i¢in hazirlanan demografik ozellikler formunda cinsiyet, mesleki kidem,
mezun olunan fakiilte, okulun sosyo-ekonomik durumu ve okutulan sinif diizeyi hakkinda maddeler;
ogrenciler icin hazirlanan demografik 6zellikler formunda ise cinsiyet ve smuf diizeyine iliskin
maddeler bulunmaktadir. Giincel olaylarin nasil uygulandigmnin belirlenmesi amaciyla gelistirilen
formlarda ise giincel olaylarin kullanilma amaglarina, uygulanma bicimlerine, se¢ciminde nelerin
dikkate alindigina, kullanilan kaynaklara ve yontemlere, 6grenci iizerindeki etkilerine ve 6gretim
stirecinde yasanabilen sorunlara iliskin sorular yer almistir. Yar1 yapilandirilmig goriisme formu
hazirlanirken 6ncelikle literatiir taramasi yapilmig ve arastirma amaglarina uygun sorular
hazirlanmigtir. Hazirlanan sorular Tiirk dili ve edebiyati, cocuk gelisimi ve egitim bilimleri alanlar
olmak tizere ii¢ Ogretim elemanina sunulmustur. Gelen Oneriler dogrultusunda sorulara son sekli

verilmistir. Ardindan dil ve anlasilirhik agisindan iilkemizin giineydogusunda yer alan bir ildeki vakif
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okullarindan birinde goérev yapan iki sosyal bilgiler 6gretmenine ve aym okulda 6grenim goren tig
ortaokul Ogrencisiyle cevaplandirilmistir. Bu siiregte bir sikintiyla karsilasimadigr icin asil
uygulamaya gecilmistir.

Verilerin Toplanmasi ve Analizi

Arastirmada veriler 2017-2018 egitim Ogretim yili giiz donemi stirecinde Kasim ve Aralk
aylarinda arastirmacilar tarafindan toplanmistir. Arastirmaya goniillii katilim gosteren 6gretmen ve
Ogrencilerin goriisleri miisait olduklar1 zaman dilimlerinde (bos ders saati, ders giinii bitimi,
teneffiisler vb. gibi) toplanmais, 6gretmenler ve 6grenciler ders zaman dilimlerinden ali konulmamis ve
gorils aktarma siirecinde onlara yonlendirici bir miidahale yapilmamustir. Gorligler sosyal bilgiler
Ogretmenleri agisindan ortalama 20 ile 25 dakika, 6grenciler agisindan ortalama 15 ile 20 dakikalik
siirec iginde hizli not alma teknigi ve cihaz kaydi yoluyla alinmustir.

Arastirmadan elde edilen verilerin analizi i¢in su adimlar takip edilmistir. Sosyal bilgiler
o0gretmenlerine ve ogrencilere oncelikle sira numarasi verilmis, veriler bilgisayar ortamina aktarilmais,
34 sayfalik veri seti elde edilmistir. Veriler betimsel analiz teknigine gore bulgulara
doniistiiriilmiistiir. Arastirma bulgularinda 6gretmen ve Ogrenci goriisleri i¢in dogrudan alintilar
yapilmig ve dgretmenler sira sayilarma gore (OT1), (OT2)...(OT8) vb. seklinde, 6grenciler de (ON1),
(ON2)... (ON15) seklinde temsil edilmistir. Arastirmamn giivenirligi uzman goriisiiyle yapilmuis;
goriiglerin uyusma oranlar1 Miles ve Huberman'in (1994, s.64) oOnerdigi “P(Uzlasma
Yiizdesi%)=[Na(Goriis Birligi)/ Na(Goriis Birligi)+Nd (Gériis Ayrihi§1)]X100” giivenirlik formdiiliiyle
hesaplanmis ve %94 degeri elde edilmistir.

Bulgular

Aragtirmadan elde edilen verilere iliskin bulgular arastirma alt amaglar1 baglaminda sirasiyla
sunulmustur.

Sosyal Bilgiler Dersinde Giincel Olaylar Algilarma ve Ogretim Gelecegi Ongoriilerine
iligkin Bulgular

Sosyal bilgiler 6gretmenlerinin sosyal bilgiler 6gretiminde giincel olaylar algilarma iliskin
bulgular giindemdeki olaylar (OT1-OT2-OT3-OT4-OT5-OT6-OT7-OT8), ders kaynag (OT1-OT2-OT5-
OT17-0T8), savas-goc-trafik kazasi, hava durumu gibi yasam ornekleri (OT3-OT6-OT8) ve her zaman olan
olaylar (OT3-OT7) seklindedir. Giincel olaylarin dgretim gelecegine iliskin éngoriiler ise ders konusuna
baghdir (OT1-OT2-OT3-0T4-0T8) ve her zaman kullamlr (OT5-OT6-OT7) bicimindedir. Ogretmenlerin
goriislerinden bazi alintilar su sekildedir:

“Giincel olaylar, televizyondaki izledigimiz giindemdeki olaylardir ve dersimizde Ornek verdigimiz

olaylardir...Ben ders konusuna uygunsa igliyorum. Her zaman da boyle olur.” (OT1)

271



Giirkan, B., Kanatli Oztiirk, F. ve Kumru, S.

“Giincel olaylar, savas ve go¢ gibi yasama ait durumlardir. Ornegin, kurtulus savasini islerken 15
Temmuzu da Ornek wveriyorum... Ders konum 0Onemlidir. Ders konuma uygun giincel olay olmazsa
kullanamam.” (OT3)

“Giincel olaylar giindemi iceren konulardir... Her zaman kullanirim. Giincel olaylar bitmez. Diinyamn
her yerinde devam eder.” (OT5)

Ogrencilerin sosyal bilgiler 6gretiminde giincel olaylar algilarmna iligkin bulgular ise haberler
(ON1-ON2-ON3-ON4-ON5-ON6-ON7-ON8-ON9-ON10-ON11-ON12-ON13-ON14-ON15) ve derste
islenenler ( ON1-ON2-ON6-ON8-ON11-ON12) yoniindedir. Ogrenci goriislerine ait alintilara asagida
yer verilmistir.

“Internette goriiyorum. Savaslar, Suriyeli gocler...Suriyeliler burda da yasiyor. Apartmanimizda var.
Bir de hortumlar mesela. Bir de 6gretmenimiz derste deginiyor bunlara” (ON11)

“Hmmm, giincel olaylar televizyonda izledigim haberler gibidir. En ¢ok gb¢ ve hep savas var. Savastan
nefret ediyorum.” (ON15)

Sosyal Bilgiler Dersinde Giincel Olaylarin Uygulanma Yaklasimlarina, Secimini Etkileyen
Faktorlerine, Amacina ve Kaynaklarina iliskin Bulgular

Sosyal bilgiler Ogretmenlerinin giincel olaylar1 uygulama bigimlerine yonelik 6gretmen
goriiglerine iliskin bulgular sosyal bilgiler dersinin baslangicinda (OT5-OT6), sosyal bilgiler dersi sirasinda
konusuna gire (OT1-OT2-OT3-OT4-OT8) ve sosyal bilgiler ders siiresinin sonuna dogru (OT7) seklindedir.
Bu goriislerden bazi alintilar asagida drnek olarak verilmistir:

“Gogiin neden ve sonuglarim islerken savasin neden oldugu goclere iilkemize gelen Suriyeli miiltecileri
drnek veriyorum.”(OT2)

“Diismanlarimizin - Kurtulus Savasi'nda  basaramadiklarin ~ giiniimiizde hala  gerceklestirmeye
calistiklarini 15 Temmuz olayini Grnek vererek actkliyorum.” (OT3)

“7. sumflarda Hacli Seferleri konusunu islerken giiniimiizdeki Israil'in Kudiis'ii ele gegirme
girisimlerini 6rnek veriyorum.” (OT4)

“Hava durumu konusunu anlatirken yasadigimiz yerdeki hava olaylar: ile orneklendirme yapariz. Bu
olaylarin takip ve gozlemini yaptiririz. Baska bélgelerde farkli hava olaylar yasandiim belirtip haftalik hava
gozlem takibi yaptirnrz.” (OT8)

Sosyal bilgiler derslerinde 6gretmenlerinin giincel olaylar1 nasil ele aldiklarina yonelik 6grenci
goriiglerine iliskin bulgular ise sosyal bilgiler dersi sirasinda konusuna gore (ON1-ON2-ON3-ON4-ONS5-
ON6-ON7-ON8-ON10-011-013-ON14-ON15) ve ders konusundan bagimsiz informal anlatima gére (ON9-
ON12) seklindedir. Bu duruma iliskin 6grenci goriisleri su sekildedir:

“Tarihi bir olay: anlatirken birlik beraberlig¢in onemini vurgularken giiniimiizde de birlik beraberlik

icinde olmazsak parcalaniriz diyerek giiniimiizde yasanan 15 Temmuz olayindaki birligimize baglyor.” (ON1)
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“lletigim iinitesini iglerken giiniimiizdeki iletisim hatalarindan ve bu hatalarin toplum yapimiza nasil
zarar verdiginden bahsediyor.” (ON6)

“Ulkemizde niifus iinitesini islerken gicler konusunda Suriyeli arkadaslarimizin iilkemize yaptigt
gocleri séyliiyor.” (ON10)

“Bazen konumuzla ilgili olmasa da bunun miifredatta olmadi§imi ama genel kiiltiiriimiizii gelistirmek
icin anlattigim séyliiyor.” (ON9)

Ayrica dgrenciler de sosyal bilgiler derslerinde giincel olaylardan bahsettiklerini (ON2-ON5-
ON7-ON9-ON10-ON13-ON14-ON15) ve bahsetmediklerini (ON1-ON3-ON4-ON6-ON7-ON11-ON12)
belirtmiglerdir. Ogrencilerin verdikleri cevaplardan alintilardan 8rnekler asagida verilmistir:

“Evet. Ulkemde neler olup bittigini merak ediyorum ve bu bilgileri sosyal bilgiler dersinde
paylasiyorum. “(ON2)

“Hayur, ben bahsetmiyorum. Diger arkadaglarimi ve hocay: dinliyorum.” (ON4)

“Evet. Isledigimiz konuyla ilgili bir haber ya da olay gbrmiissem veya duymussam onu sinifta
paylasirim.” (ON5)

“Evet. Savaslarin olmasi, kadina siddet, Suriye’de Tiirklere zarar verilmesi, Suriyelilerin gocle gelmesi
gibi konulart anlatiyorum. “(ON14)

Sosyal bilgiler 6gretmenleri derslerinde giincel olaylara yer vermek istediklerinde giincel
olaylarmn ders icerigine uyqunluguna (OT1-OT2-OT4-OT7), 6grenci ozelliklerine ve durumlarima (OT2-OT3-
OT4-OT5-0T6-OT8), olayin snemine (OT1-OT5), gecmisle baglantil olmasina (OT3), hayatla iliskili olmasina
(OT4), kazammlara uygunluguna (OT6), istendik ozellikleri kazandirabilmesine (OT5), anlasilabilirligine
(OT5), ilgi uyandirmasina (OT6), dikkat cekici olmasina (OT6), merak uyandirmasina (OT6) ve aktif katilim:
desteklemesine (OT8) dikkat ettiklerini belirtmislerdir.

“Dersin icerigine uygun olup olmadigima dikkat ediyorum. Ogrencilerin de takip edebilecegi giincel

olaylart tercih ediyorum.” (OT2)

“Konuyla ilgili 63rencilerin seviyelerine ve ilgi diizeylerine uygun anlamlandirabilecekleri ve gecmisle

baglant: kurabilecekleri olaylar olmasina dikkat ediyorum.”(OT3)

“Dersin kazammlariyla ilgili olmasi, 63rencide ilgi ve merak uyandirmasi, 0grenci seviyesine uygun

olmast, dikkat cekici olmasina nem veriyorum.” (OT6)

“Herkesin haberdar oldugu ve yorum yapabilecegi, derse katilabilecegi konular olmasina dikkat

ediyorum.” (OT8)
Sosyal bilgiler 6gretmenleri derslerinde giincel olaylar1 dersi anlagilir kilmak (OT1), gecmis ve
bugiin arasinda baglant: kurmak (OT3-0T6), gegmigsten ders ¢ikarmak (OT3), tarihin tekerriir ettigini
kavratmak (OT3), dikkat cekmek (OT4-OT5-OT6), kavrama diizeyini artirmak (OT4), empati duygusunu

gelistirmek (OT4), etkin vatandas yetistirmek (OT5), ilgiyi artirmak (OT5), yasamz sorgulatmak (OT5), konuyu
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somutlastirmak (OT7), 6grenme diizeyini arttirmak (OT8), bilginin kalicithgim saglamak (OT8), giinliik
yasamla iligkilendirmek (OT2-OT8), giincel olaylar: takip etme aliskanligr edindirmek (OT5) ve gelecege 1sik
tutmak (OT6) gibi cesitli amagclarla kullanmayi tercih ettiklerini ifade etmislerdir. Ogretmenlerin
goriislerinden alintilar asagida yer almaktadr.

“Gegmis ile bugiinii baglayarak tarihteki olaylarin tekerriir ettiini kavramasi ve gecmisten ders almast
icin...” (OT3)

“Gergek olaylardan faydalanarak konulara dikkat cekmek ve kavrama diizeyini arttirmak, empati
duygusunu gelistirmede...” (OT4)

“Dikkat cekmek, etkin vatandas yetistirmek, ilgiyi arttirmak, yasadi$ diinya ortamini sorgulatmak
giincel olaylar: yakindan takip etmesini saglamak icin kullanyyorum.” (OT5)

“Dikkat ¢cekmek, gecmis ile giiniimiizdeki olaylar: baglamak ve gelece§e 1stk tutmak icin yer
veriyorum.” (OT6)

“Konular: somutlastirip 6grenme diizeylerini arttirmak icin uyguluyorum.” (OT7)

“Konuyu giinliik yasamla iliskilendirerek bilgilerin daha kalici olmasin saglamak adina...” (OT8)

Sosyal bilgiler 6gretmenleri derslerinde giincel olaylar1 dergi (OT1-OT?), internet (OT1-OT2-
OT3-OT5-0T7-OT8), gazete (OT1-OT3-OT4-OT6-OT7-OT8), haber biiltenleri (OT3-OT4-OT7-OT8), acik
oturumlar (OT3-OT4), dizi ve filmler (OT5), dgrenci drnekleri (OT4) gibi kaynaklardan yararlandiklarini
ifade etmiglerdir.

“Internet, gazete, haber biiltenleri ve actk oturumlardan alintilardan yararlanyorum.” (OT3)

“Her kademede gorsel olaylardan yararlamyorum. Bazen 6grencilerin verdigi 6rneklerden, gazete ve TV
haberlerinden yararlamyorum.” (OT4)

Sosyal bilgiler derslerinde 6grenciler ise giincel olaylari internet (ON1-ON5-ON6-ON8-ON10-
ON11-ON12-ON13), televizyon (ON5-ON9-ON15), haber biiltenleri (ON4-ON5-ON7-ON10-ON13),
bilgisayar (ON9), gazete (ON14) ve Ggretmen (ON1-ON2-ON6-ON8-ON15) gibi kaynaklardan ele
aldiklarim belirtmislerdir.

“Internet ve 5gretmenim.” (ON1)

“Televizyon, haberler, internet.” ( ONS5)

“Televizyon ve bilgisayar.” (ON9)

“Ogretmenim ve televizyondaki haberler.” (ON15)

Arastirmaya katilan sosyal bilgiler 6gretmenleri giincel olaylar ele alirken tartisma yontemini
(OT3), soru-cevap teknigini (OT2-0T3-0T8), beyin firtinasi teknigini (OT1), drnek olay yontemini (OT2-
OT4-OT5), anlatim yontemini (OT4-OT6-OT7-OT8), sunus stratejisini (OT6) ve bulus stratejisini (OT6)
kullandiklarin belirtmislerdir. Bu 6gretmenler giincel olaylar: ele alirken kullandiklar1 yontem ve

tekniklere iliskin goriislerini asagidaki gibi ifade etmislerdir:
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“Beyin firtinast” (OT1)

“Ornek olay, soru-cevap” (OT2)

“Soru-cevap, tartisma...” ( OT3)

“Sozlii anlatim teknigi...” (OT7)

“Bulus yoluyla 6§retim, sunus yoluyla 6gretim” (OT8)

Ogrenciler ise giincel olaylari soru-cevap (ON1-ON3-ON6-ON8-ON9-ON11-ON12-ON15),
mecazlar ve hikdyeler (ON7), anlatim (ON1-ON2-ON7-ON8-ON11-ON14), empati (ON5), tartisma (ON3-
ON4-ON5-ON6-ON8-ON9-ON10-ON11-ON12-ON13-ON14-ON15) gibi yollarla iglediklerini ifade
etmiglerdir.

“Tarihi olaylar: sanki su an yasiyormus gibi anlatiyor. Anlatirken duygulamyor ya da sinirleniyor. Biz
de fikirlerimizi soyliiyoruz.” (ON5)

“Ogretmenimiz giincel olaylar: hikdye gibi baglayp mecaz anlamlar kullanarak bilgi veriyor...”(ON7)

“Soru soruyor dgretmenimiz. Cevap soyliiyoruz. Bazen de agik oturum yapiyormus gibi oluyoruz.”
(ON12)

Giincel Olaylarin Ogrenci Uzerindeki Etkilerine iliskin Bulgular

Arastirmada giincel olaylarin 6grenciler {izerindeki etkileri 6gretmen ve 0grenci goriislerine
gore incelenmistir. Sosyal bilgiler 6gretmenleri giincel olaylarin 6grencilerini hayata hazirlama (OT1),
derse katilmay: saglama (OT2-OT8), anlamay: kolaylastirma (OT2-OT3-OT6-OT7), bilgiyi kalict hale getirme
(OT3-OT4-OT8), giincel olaylar: takip etme aliskanligr kazandirma (OT4), zamandan tasarruf saglama (OT5),
ilgiyi artrma (OT6-OT7), biligsel ve duyussal davrams kazanma (OT1-OT3-OT5) gibi cesitli agilardan
etkiledigini gbzlemlerine gore ifade etmislerdir.

“Derse katilim daha fazla oluyor, d6grencilerin konuyu anlamalart kolay oluyor, aktif katilim
saglamyor.” (OT2)

“Ogrencinin kavrama diizeyini, bilginin kaliciligim arttirmaktadir. Yaparak yasayarak 6grenme
devreye girdigi icin bilissel ve duyussal 5grenme gerceklesiyor.” (OT3)

“Ogrenciler haberleri, giincel olaylari daha yakindan takip etmeye baslyorlar. Ders giincel olaylarla
desteklenince anlatilan bilgiler daha somutlastyor, 6grenci anlatilant unutmuyor.”(OT4)

“Giincel olaylar ve medyadaki programlar duyussal kazanimin en biiyiik destek¢isidir. Vatanperverligi
anlatamazsiniz, o duyguyu yasatmali ya da o ortam olusturmalisimiz. Giincel bir olay, video ya da bir sahne ile
belki de yillarca siirecek bir kazanimi kisa siirede vermis olacaksimiz.” (OT5)

“Ogrenciler konuyu daha iyi kavriyor ve derse olan ilgileri artiyor.” (OT7)

Ogrenciler de derslerinde giincel olaylarm kullamimu siirecinde iiziintii hissetme (ON1-ON5),
tedirginlik duyma (ON1), seving yasama (ON1), gururlanma (ON1), heyecanlanma (ON14), sasirma (ON14),
nefret duyma (ON15), iyi hissetme (ON5-ON8-ON12) ve ahlaki deger kazanma (ONS) gibi agilardan
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etkilendiklerini; ayrica bilgi edinerek kiiltiirlendiklerini (ON2-ON4-ON8-ON10-ON13), bilginin akillarinda
kaldigin: (ON3-ON6-ON9-ON11), konuyu anladiklarim: (ON5-ON9-ON14) ve ders cikardiklarin (ON7)
belirtmislerdir. Ogrenci gériiglerinden alintilar asagida yer almaktadir.

“Bazen iiziintii tedirginlik bazen ise seving gurur...”(ON1)

“Giincel olaylarla tarihi olaylar baglandiginda daha cok aklimda kaldigim fark ettim.” (ON3)

“Genel kiiltiir seviyemin yiikseldigini diisiiniiyorum.” (ON4)

“Iyi hissediyorum ciinkii anlyorum.” (ON5)

“Giincel olaylar anlatilirken kendimi iyi hissediyorum ayrica giincel olaylar bizim bilgi almamizi ve
ahlakly olmamiz: saglyor.” (ONS)

“Heyecanlaniyorum. Savas ya da baska bir sey oldugunda sasiriyorum. Daha iyi anlorum. Konuyla
ilgili 6rnek verilmis oluyor.” (ON14)

“Siyasetin kullamlmasindan nefret ediyorum...” (ON15)

Giincel Olaylarin Ele Alinisinda Yasanan Sinif i¢i Sorunlara iliskin Bulgular

Arastirmada sosyal bilgiler derslerinde giincel olaylar1 islenme siirecinde yasanan smuf igi
sorunlar da 0gretmen ve &grenci goriislerine gore incelenmistir. Sosyal bilgiler 6gretmenlerinin ¢ogu
bu siiregte kavrama yetersizligi (OT1), aile ilgisizligi (OT1), miifredat yetistirme kaygis: (OT2), gereksiz ciimle
kurulmas: (OT3), siirecin kontrolden cikmast (OT3), asilsiz haberlerin yarattigi bilgi kirliligi (OT4), icerigin
olumsuz etkileri (OT4), medya okuryazarhg: eksikligi (OT5), sorgulama yetersizligi (OT5), konu
biitiinliigiiniin saglanamamas: (OT7), sosyo ekonomik kosullarm etkisi (OT1) gibi nedenlerden dolay1
sorun yagadiklarini ifade etmislerdir. Bir 6gretmen de sorun yasanmadigini (OT8) belirtmistir.

“Baz1 6grencilerin olaylar: kavrarken zorlanmasi, ailelerin ilgisizligi, sosyal ve ekonomik nedenler
stkint olusturabiliyor.” (OT1)

“Miifredat yetistirme kaygist ile fazla zaman ayrramyoruz.”(OT2)

“Bazi 63renciler giincel konular: konusurken gereksiz boyutta siyasi ciimleler kuruyorlar. Boyle olunca
konuyu kontrolden ctkmamalart adina hemen kapatiyorum...” (OT3)

“Giincel olaylar bazen gercegi yansitmayan asilsiz haberler olabiliyor. Bu durum bilgi kirliligine sebep
oluyor ya da cocuk haklari, tecaviizleri, oliimleri gibi duygusal konular 6grencilerde duygu yogunluguna neden
olabiliyor.” (OT4)

“Konu biitiinliigii saglamada zorlanyyorum.” (OT7)

“Ciddi bir sorunla karsilagmiyorum.” (OT8)

Ogrenciler ise sosyal bilgiler derslerinde giincel olaylardan bahsederlerken yariya yakint gériis
ayriiGimn olusmasindan (ON7-ON10-ON15), gereksiz konusmalarin olmasindan (ON8-ON9-ON12-ON13)

ve giincel olayin dikkat gekici bulunmadigindan (ON14) kaynakli sorun yasadiklarm ifade ederken geriye
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kalan &grenciler de fikre uyum saglama (ON3-ON4-ON5-ON6-ON11), bilgilenmenin kiymeti (ON2) ve
dgretmen destegi (ON1) gibi nedenlerle de sorun yasamadiklarmni sdylemisgtir.

“Hayr, ¢iinkii bilmedigimizde hoca anlatwyor.” (ON1)

“Hayir yaganmuyor. Bilgileniyoruz ve hakkimiza sahip ¢tkmay: 6greniyoruz.” (ON2)

“Evet, bazen yaswyoruz. Bunun nedeni ise goriis ayriligina diisiiyoruz.” (ON7)

“Bazen yastyoruz. Ciinkii birisi bir olay: anlatirken sumiftakiler kendi aralarinda konusuyorlar. Ben de
bundan rahatsiz oluyorum.” (ON8)

“Hayur, ciinkii goriis bildiren ya da belirtilen gériise kars: gkan olmuyor.” (ON11)

“Bazen sorun ¢ikiyor itiraz edildii icin...” (ON15)

Tartisma

Sosyal bilgiler hayatla ice ice ge¢mis bir ders olma oOzelligi tasimaktadir ve konularini
gecmisten, bugilinden ve gelecekte olmasi olasi olgu ve olaylardan almaktadir. Giincel olaylar ise
bugiinii anlatan onemli Ornekler ve ciddi birer ders materyalleridir. Bilindigi tizere sosyal bilgiler
dersleriyle de iligkili illaki bir giincel olayla karsilasilmaktadir. Bu durum sosyal bilgilerin disiplinler
arasl bir ders olmasiyla yakindan ilgilidir. Ayrica herhangi bir durumun 6gretim uygulamalarinda
nasil ele alindig1 onun algilanmasina gore sekillenmektedir. Ortaokul sosyal bilgiler dersinde giincel
olaylarin uygulanisina iliskin 6gretmen ve O6grenci deneyimlerinin degerlendirildigi bu calismada
oncelikle giincel olaylarin nasil algilandig1 sonra nasil ele alindig1 incelenmistir. Ogretmenlere gore
giincel olaylar ¢ogunlukla giindemdeki olaylar, dgrenciler i¢in de ¢ogunlukla haberler seklindedir.
Calismada Ogretmenlerin giincel olaylara agirlikla ders konusuna gore yer verdikleri ve ders
konusuna uygun oldugu siirece kullanilabilecegi ongoriisiinde olduklar1 tespit edilmistir. Giincel
olaylar1 sosyal bilgiler dersinin baglangicinda ve sonuna dogru ele alan Ogretmenler de
bulunmaktadir. Ogrencilerin, giincel olaylar1 simiflarinda nasil islediklerine iliskin goriislerinden elde
edilen bulgular da yine agirlikli olarak konunun oncelik alindigi yoniindedir. Calismada hem
ogretmenlerin hem Ogrenci goriislerinden elde edilen bulgularin birbirlerini destekledigi
anlasilmaktadir. Ayrica bu bulgular Deveci'nin (2007) yiriittiigli calismasindan elde edilen
Ogretmenlerin ¢ogunlugunun giincel olaylar1 sosyal bilgiler dersinde konuya gore, yeri ve zaman
geldiginde yer verdikleri sonucuyla; Haas ve Laughlinin (2000) yaptiklar1 c¢alismada ise
Ogretmenlerin giincel olaylar1 énemli bir konu oldugu zaman isledikleri sonucuyla; Memisoglu ve
Giigin’in (2017) ise sosyal bilgiler Ogretmenlerinin giincel olaylar1 sosyal bilgiler dersinin
tamamlayicis1  olarak gordiikleri ve yeri geldikge kullandiklar1 arastirma sonuglariyla da
ortiismektedir. Bu baglamda sosyal bilgiler &gretmenlerinin konulariyla iligkili bir giincel olay

oldugunda derslerinde kullandiklarimi sdylemek miimkiindiir.
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Giincel olaylarin ele alinmas: kadar se¢imi de oldukga 6nemlidir. Paykog (1987, ss. 47-48) ve
Michaelis’e (1988, aktaran Erden, tarihsiz, s.161) gore, 6gretmenler giincel olaylar:1 ele alirken egitsel
deger, amaclara uygunluk, 6grencilerin ihtiyaclarina uygunluk, ¢evrenin 6zelliklerine uygunluk, ders
konusuyla iligkililik, ulasilabilirlik ve kullanighilik, ekonomiklik, giivenirlik ve gegerlik gibi Olciitlere
dikkat etmelidirler. Arastirmada derslerinde giincel olaylar1 kullanan sosyal bilgiler 6gretmenlerinin
agirlikli olarak 6grenci ¢zelliklerine ve ders icerigine uygunluguna dikkat ettikleri anlagilmaktadir.
Bunlarin disinda 6gretmenlerin olaylarin 6nemine, kazamimlara uygunluguna, ge¢misle ve hayatla
baglantili olmasina, anlasilabilirligine, ilgi ve dikkat gekici olmasina, merak uyandirmasina, aktif
katilim1 desteklemesine ve gecmise atif yapilabilmesini gerekli gordiikleri de tespit edilmistir. Bu
bulgular Wilson, Sunal, Haas ve Laughlin’in (1999) yiiriittiikleri arastirmalarinda siniflarinda giincel
olaylara yer vermeyen 6gretmenlerin konunun programla ilgili olmamasi gerekgeleriyle ve Deveci'nin
(2007) arastirmasindaki ogretmenlerin giincel olaylar1 secerken en cok giincel olaym konuyla ilgili
olmasina, siddetten uzak olmasina, ideolojik konular olmasina, egitici olmasina dikkat ettikleri
sonuglartyla benzerlik gostermektedir. Ayrica, Memisoglu ve Giigin'in (2017) yaptiklar:
calismalarindan elde edilen sosyal bilgiler Ogretmenlerinin giincel olaylarin siyasi baglamda
olmamasina, toplumu ilgilendirmesine ve kazanimla ilgili olmasma dikkat ettikleri sonuglariyla da
orttismektedir. Giincel olaylarin se¢iminde dikkate alinmasi gereken bir¢ok faktdr vardir. Ancak okul
i¢i ve disindaki yasamin birbirinden kopuk olmadig: hissiyatinin 6grenciye gegmesi, sosyal bilgiler
dersinin yasami anlatan bir ders oldugu farkindaliginin olusturulabilmesi adina program
kazanimlarinin ve konularin giincel olaylarin se¢ciminde basrolii aldig1 anlasiimaktadir.

Aragtirmanin diger alt amaglarindan biri de sosyal bilgiler 6gretmenlerinin giincel olaylari
hangi amaglar i¢in kullandiklariin belirlenmesidir. Haas ve Laughlin’e (2000) gore, 0gretmenler
giincel olaylarin 6gretimine inanmaktadirlar. Ayrica 0gretmenler sosyal bilgiler derslerinde sosyal
olaylarin zaman ve kiiltiirler i¢gindeki stirekliligini vurgulamak, sorgulamay1 6gretmek ve 6grencilerin
farkli bakis agilarini tanimlama becerilerini gelistirmek igin giincel olaylardan yararlanmaktadirlar.
Bu aragtirmada da 6gretmenlerin giincel olaylar1 dersi anlasilir kilmak, ge¢mis ve bugiin arasinda
baglanti kurmak, gecmisten ders c¢ikarmak, tarihin tekerriir ettigini kavratmak, dikkat cekmek,
kavrama diizeyini artirmak, empati duygusunu gelistirmek, etkin vatandas yetistirmek, ilgiyi
artirmak, yasami sorgulatmak, konuyu somutlastirmak, ogrenme diizeyini arttirmak, bilginin
kalicthgim saglamak, giinliik yasamla iligkilendirmek, giincel olaylar1 takip etme aligkanhg:
edindirmek ve gelecege 1s1k tutmak gibi ¢ok cesitli nedenlerle kullanmay: tercih ettikleri tespit
edilmistir. Tiim bu durumlar, sosyal bilgiler 6gretmenlerinin giincel olaylara yer verilmesiyle

Ogrenciye cesitli acilardan fayda saglanabilecegine inanmalariyla agiklanabilir.
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Aragtirmada Ogretmenlerin giincel olaylar1 hangi amagclarla kullandiklarmin tespit
edilmesinin disinda bu nedenlerin stirdiiriilebilirligini saglayacak etkilerin neler oldugunun 6gretmen
ve Ogrenci goriiglerine gore belirlenmesi de onemli gortlmiistiir. Arastirmada sosyal bilgiler
Ogretmenleri smiflarinda giincel olaylarin kullanilmasiyla gozlemlerine gore Ogrencilerin hayata
hazirlandiklarini, derse katildiklarini ve ilgilerinin artigini, dersi kolay anladiklarin, bilgilerinin kalici
hale geldigini, biligsel ve duyussal davrams kazanabildiklerini belirtmislerdir. Ogrencilerin biiyiik bir
¢ogunlugu sosyal bilgiler dersinde giincel olaylardan bahsettiklerini ifade etmislerdir. Ayrica bu
siirecte {izlintii hissetme, seving yasama, gururlanma, heyecanlanma, ahlaki deger kazanma gibi
duyussal agillardan etkilendiklerini; ayrica bilgi edinerek kiiltiirlendiklerini bilginin akillarinda
kaldigini, konuyu anladiklarmi ve ders cikardiklarimi soyleyerek ogretmenlerinin gozlemlerine
ortislir cevaplar vermislerdir. Malinowski (2012), sosyal bilgiler derslerinde giincel olaylarin
kullanilmasiyla 6grencilere gelecege hazirlanma, ulusal ve uluslararasi baglamlarda etkin demokratik
vatandaslik becerisi kazanmalarina, farkli goriislerin olabilecegini fark etmelerine, ge¢mis ve gelecek
arasinda baglant1 kurmalarina, elestirel diisiinmelerine ve hayat boyu 6grenmelerine yonelik pozitif
katki sagladigini ifade etmistir. Memisoglu ve Giigin'in (2017) yaptiklar1 calismalarinda da,
o0gretmenlerin giincel olaylarin 6grencileri hayata hazirladigini, onlarin derse olan ilgisini artirdigini
ve derse daha aktif katilmasina olanak sagladig1 goriislerinde olduklar1 sonucu ¢ikmistir. Benzer
sekilde Haas ve Laughlin (2000) de Ogretmenlerle yaptiklar1 goriismelerde Ogretmenlerin
ogrencilerinin giincel olaylara ilgili davrandigini, ogrencilerde bilgi toplama, bilgileri analiz etme,
problem tanimlama, varsayim iiretme, ana hatlar1 6zetleme, sonug yazma gibi becerilerinin gelistigine
inandiklarmi belirtmislerdir. Yapilan diger calismalar incelendiginde de giincel olaylarin sosyal
bilgiler dersinde kullaniminin 6grencilerin sosyal problemlere duyarliliginin artmasina (Eryilmaz ve
Cengelci-Kose, 2017), akademik bagarilarina ve hatirda tutma diizeylerinde yiikselme olmasina (Arin
ve Deveci, 2007; Batti, 2016; Zemin, 2013), baris degerini kazanmalarma (Batti, 2016), karar verme ve
elestirel diisiinme becerilerinin gelisimlerinin desteklenmesine (Akdas, 2013; Giirdogan Bayir, 2010),
bilgi diizeylerinin artmasma (Hofstetter ve digerleri., 2000), sosyal bilgiler ders igerigine ilgi
olusturmasma ve igerikle giincel olaylar arasinda baglant1 kurmalarina (Logan, 2011) olumlu katki
getirdigi sonuglarina ulasilmaktadir. Tiim sonuglar hem bu arastirmamn bulgularini desteklemekte
hem de giincel olaylarin 6grencilere saglayacag: faydalar: agikca ortaya koymaktadir.

Giincel olaylarin takip edilebilecegi bir¢ok kaynak bulunmaktadir. Bu arastirmada da sosyal
bilgiler dersinde giincel olaylarin hangi kaynaklardan edinerek smif ortamina tasindigina iliskin
dgretmen ve ogrenci goriisleri almmustir. Ogretmenler cogunlukla gazete ve internet vasitasiyla
giincel olaylardan yararlandiklarimi ifade ederken, ayica dergi, haber biiltenleri, agik oturumlar, dizi

ve filmlerle &grenci 6rneklerinden yola giktiklarini belirtmiglerdir. Ogrencilerin ¢ogunlugu da internet
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ve haber biiltenleri kanaliyla giincel olaylar1 simiflarinda islediklerini sdylemisler ve 6gretmenlerinin
goriiglerini desteklemislerdir. Ayrica televizyon, gazete ve Ogretmenlerinden edindikleri giincel
bilgilerin oldugunu da ifade etmislerdir. Bu bulgular, Deveci'nin (2007) yaptig1 calismada
Ogretmenlerin gazete, televizyon, internet ve yasamdan Ornekler gibi c¢esitli kaynaklardan
yararlandiklar1 bulgusuyla; Haas ve Laughlin’in (2000) gergeklestirdigi calismada da 6gretmenlerin
gazete ve televizyon gibi kaynaklardan yararlandiklar1 bulgusuyla oOrtiismektedir. Hofstetter,
Hofstetter, Lapp ve Flood (2000), televizyon ve gazete gibi medya araclarin takip eden 6grencilerin
giincel bilgi diizeylerinin daha iyi oldugunu soylemektedirler. Bu araglarin bilgi diizeyine olumlu
etkisinin disinda hemen hemen her evde ve ulasilabilirliklerinin kolay olmasi 6gretmenlerin kullanma
nedenlerini aciklayabilir.

Sozer'e (1998, s. 91) gore, sinufta etkili ve basarili bir sonug elde edebilmede bir takim yontem
ve tekniklerin kullanilmasmin rolii biiyiiktiir. Giincel olaylar1 kullanarak istendik davranislar:
kazandirabilmek igin etkili yontem ve tekniklerin kullanilmas: gereklidir. Arastirmada da sosyal
bilgiler 6gretmenleri giincel olaylar1 ¢ogunlukla soru-cevap, ornek olay, anlatim gibi yontemleri
kullandiklarini ortaya g¢ikarmistir. Bunun disinda 6gretmenler beyin firtinasi, sunus ve bulus gibi
yollar da kullanmaktadirlar. Ogrencilerin verdikleri cevaplardan da soru-cevap, tartisma gibi
yontemlerle giincel olaylar: ele aldiklari anlasilmaktadir. Bu bulgular, 6gretmenlerin sosyal bilgiler
derslerinde tartisma, soru-cevap, arastirma gibi yontemleri kullandiklarini ortaya cikaran diger
arastirma bulgulariyla desteklenmektedir (Haas ve Laughlin, 2000; Deveci,2007; Memisoglu ve Giigin,
2017). Bu arastirma bulgularia bakildiginda 6gretmenlerin giincel olaylari ele alirken 6grencilerin
diisiinsel yonden aktif olabilecegi yontem ve teknikleri tercih ettikleri goriilmektedir. Belirtilen
yontem ve tekniklerle islenen derste bilgisini, fikrini, duygusunu rahatlikla paylasan 6grencilerin
anlamli 6grenmeleri i¢in firsat bulduklar: sdylenebilir.

Arastirmada sosyal bilgiler derslerinde giincel olaylar: islenirken yasanabilen sinif i¢i sorunlar
da Ogretmen ve Ogrenci goriislerine gore ele alinmistir. Sosyal bilgiler 6gretmenlerinin ¢ogunlugu
kavrama yetersizligi, aile ilgisizligi, miifredat yetistirme kaygisi, gereksiz ciimle kurulmasi, siirecin
kontrolden c¢ikmasi, asilsiz haberlerin yarattig bilgi kirliligi, igerigin olumsuz etkileri, medya
okuryazarhig: eksikligi, sorgulama yetersizligi, konu biitiinliigiintin saglanamamasi, sosyo ekonomik
kosullarm etkisi gibi nedenlerden dolay1 sorun yasamaktadirlar. Ogrencilerin de yarisi sorun
yasadigmi yarisma yakii sorun yasamadiklarini belirtmislerdir. Ogrenciler smiflarinda giincel
olaylardan bahsedilirken goriis ayriliginin olmasi, gereksiz konusmalarin olmasi ya da olaymn dikkat
¢ekici bulunmamasi nedenlerinden dolay1 sorun yasamaktadirlar. Bu bulgular Malinowski'nin (2012)
ogretmenlerin konuyla ilgili giincel olay bulma ve dgrencilerin aile goriislerinin etkisinde olmalar1

gibi sikintilarla miicadele ettiklerini belirttigi raporuyla; Haas ve Laughlin’in (2000) de yaptig
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aragtirmada Ogretmenlerin zaman sikintis1 ve 6grenci ilgisizligi yasamalar1 sonuglariyla; Deveci'nin
(2007) yaptigr arastirmada da Ogretmenlerin Ogrenci ilgisizligi, aile ilgisizligi, programin gtincel
olaylara uygun olmamasi, ders saatinin az olmasi gibi sorunlarla karsilastif1 sonuclariyla tutarlilik
gostermektedir.

Sonug ve Oneriler

Ortaokul sosyal bilgiler 6gretiminde giincel olaylarin kullanimimin 6gretmen ve ogrenci
deneyimlerine gore incelendigi bu arastirmada Ogretmenlerin giincel olaylar1 ¢ogunlukla ders
konusuna gore ele aldiklar1 anlagilmakta; dersi anlagiir kilmak, ge¢mis ve bugiin arasinda baglant:
kurmak, dikkat ¢ekmek, kavrama diizeyini artirmak, etkin vatandas yetistirmek, ilgiyi artirmak,
yasami sorgulatmak, konuyu somutlastirmak, &grenme diizeyini arttirmak, bilginin kaliciligini
saglamak, giinliik yasamla iliskilendirmek gibi ¢ok cesitli nedenlerle de kullandiklar1 goriilmektedir.
Sosyal bilgiler 6gretmenleri giincel olaylar1 secerken de 6grenci 6zelliklerini ve ders igerigini, olaymn
Onemini, kazanimlari, 6grencinin ilgi ve merakini uyandirmasini, dikkat ¢ekmesini, aktif katilimi
desteklemesini ve gegmise atif yapilabilmesini dikkate almaktadirlar. Ogretim siirecinde soru-cevap
ve tartisma yontemleri agirlikli olarak kullanilmakta; 6zellikle gazete ve internet gibi araclar kaynak
olarak tercih edilmektedir. Sosyal bilgiler derslerinde giincel olaylarin kullanilmasiyla da 6grencilerin
bilissel ve duyussal baglamda cesitli davranis kazanabildikleri, derse katildiklar1 ve derse yonelik
ilgilerinin artt1g1, dersi kolay anladiklari, bilgilerinin kalicilik diizeyinin arttig1 belirtilmistir.

Gilintimiiz egitim uygulamalarinin en onemli vurgusu, okullarda verilen egitimin hayata
doniik olmasi ve Ogrencilere okul disindaki diinyay: anlamalarma yardimc: olacak uygulamalar
hazirlanmasidir. Giincel olaylar diinii, bugiinii ve gelecegi anlatan gercek yasam kaynaklar1 olarak
yerini almaktadir. Bu nedenle sosyal bilgiler dersinde giincel olaylar smif ortamina tasinmals,
0grenciyi merkeze alan yontemlerle islenmeli ve dgrencilere haber kaynaklarin elestirel bakis agisiyla
okuma aligkanliklar1 kazandirilmalidir. Ayrica Ogretmenler igin giincel olaylarin nasil
kullanilabilecegine iligkin etkinlik 6rnekleri kilavuzlar araciligiyla sunulmali; giincel olaylar: kullanan

sosyal bilgiler 6gretmenleri de hazirladiklar etkinlikleri sosyal aglarda paylagsmalidirlar.
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Summary

The aim of the research is to investigate the experiences of teachers and students on the application of current
events in secondary school social studies course. The research was carried out according to the case study design
among qualitative research methods. The participants of the study consisted of 8 social studies teachers in
Gaziantep and Hatay, selected according to criterion sampling, and 15 students attending to the 5th, 6th and 7th
grades of these teachers. The data of the study were collected in November and December 2017 through the semi-
structured interview form and were converted into findings according to the descriptive analysis technique. As a
result of the data analysis, it is understood that the current events mostly related to social studies course subjects
are used. Current events are used for a variety of purposes such as making the course clear, linking the past and
present, attracting attention, raising the level of understanding, cultivating effective citizens, increasing interest,
questioning life, embodying the concept, increasing the level of learning. Moreover, In the selection of the current
events, it is seen that the student's characteristics, the course content, the importance of the event, the
achievements, interest and curiosity, the attention attractiveness, supporting active participation and referring to
the past are effective factors. Questionnaire and discussion methods are mostly used in the application of current
events in social studies lessons, especially newspapers and internet are used as current event sources. With the
use of current events, it is stated that the students participate in the lesson, their interest in the lesson increases,
understand the lesson easily, their knowledge becomes permanent, and gain cognitive and affective behavior.
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Introduction

Social studies is a subject that examines the connection of the individual with the physical and
social environment in which he lives, with the knowledge, skills and value dimensions within today
and tomorrow's contexts. Social studies is an interdisciplinary course that carries out the task of
raising the individual as a person who is active, responsible, ethical, challenging to life problems, and
there is such a course to make sense of social life. According to Doganay (2003: 19), social studies aim
to understand people and the life they have formed together. However, in order to understand today's
life, it is necessary to understand the effects of past human experiences and their effects on the present
life. There is a nature of social science course about being able to handle the past and present together,
and that can make students have predictions for past and future. It is aimed that students learn the

facts and events of the real life of the past, the actions taken and their changes over time.

Social studies is based on social sciences, and one of the information sources of social sciences
is social events. Social events are dynamic and present agenda and current at the time of emergence.
In this context, it is a powerful teaching material that takes the source from social sciences and
completes the dimension of today (now) for social studies lesson that covers both past and present.
Current events can also relate to a nature phenomenon and the inner dynamics of any society on earth
or relations between societies. By definition, current events are the knowledge of the individual, the
society to which he or she belongs, the world and the universe, the individuals or societies that
influence the decision-making and thought systems of the current agenda, or those who are of nature
origin (Giirkan, 2005). In other words, current events are the cases that are currently developing and
that still have the quality of being news (Smith, 1963). By means of current events, students can
become citizens who are better able to adapt to their environment by receiving citizenship education,

have a scientific opinion and are sensitive to their environment (Deveci, 2007).

In order for a person to keep up with the changes, it is necessary to develop and keep up to
date with current events in various news sources. This continuity can be achieved by attaining
relevant attitudes, values and skills to the students (Paykog, 1987: 46). Sozer (1998: 75-76) explains that
the social studies course is closely related to the child's development of perception and expresses the
perception of the near and distant environment in which children live as global. It states that students
can easily be motivated by this lesson and daily events can be a good start for this lesson, and it is
very beneficial to think about social events and phenoenon by engaging in work from current topics.
According to Deveci (2007), current events encourage students to link past and future, as well as
contribute to the naturalization and enrichment of learning experience. As Erden (undated: 161) has
stated, it provides students to relate information that they have learned in school to real life, and to

convey the information they receive to real life problems. Current events, which can also be used to
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complement the gaps created by traditional textbooks, help students to understand the 21st century. It
is also an excellent feature for explaining abstract concepts. Examples that have become concrete
through this means have a great influence on changing one's behavior (Binbasioglu, 2004; Haas and

Laughlin, 2000).

The main purpose of teaching current events is to attain the skiils to (1) read the materials
where news is given, (2) to distinguish between important and less important events, (3) to have a
certain perspective on problems based on critical evaluation of knowledge and information, (4) to be
able to predict the possible results in th light of the improvements (5) to be able to be objective and (6)
to distinguish propaganda and the divergent news (Paykog, 1987: 47).In addition to these aims,
students are able to follow developments and developments taking place in the countries and the
world through current events and gain awareness and sensitivity about this issue. Current events also
play a role in collecting information, acquiring citizenship knowledge and skills, and improving
critical thinking skills, as well as making the learning environment more interesting, increasing
interest in topics, developing empathy and tolerance, as well as emotional behavior (Anderman and
Jerome, 1994; Erden (no date): 163-164; Giirkan, 2009; Haas and Laughlin, 2000; Logan, 2001; Paykog,
1987: 47; Smith, 1963).

Almost everybody knows about current affairs, has more or less knowledge and opinion.
Especially children love to talk about daily news. For this reason opportunities should be created for
students to recognize various current affairs. The primary task of the teacher in teaching current
events is to provide students with the opportunity to monitor and evaluate current events (Deveci,
2007). In general, during a certain period in the first lesson in the morning daily events can be talked
about, which is a very common practice (Jarolimek, 1990). It is also possible to construct a separate
unit consisting of current events, in which current events are used to reinforce and complement course
subjects (Paykog,1987: 50-51; Parker, 2005: 199-201). In this process, tools such as television, radio,
newspaper, news bulletin, magazine can be used to integrate current events to class. Since the current
events themselves are sample cases, the flow of the course can include methods such as question and
answer, brain storming, research, drama. It is also very important for students to discuss current
events. In reviewing the news items, the teacher needs to be a good model, to act purposefully, to
create a democratic classroom atmosphere, to process well and to prevent verbalism. After teachers
explain the views of the students, it is useful to explain their own opinions and justifications. The
feeling of being able to evaluate a subject differently from one another also strengthens the value of

being tolerant.
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It is seen that the cases where the current events are included in the social studies lesson are
investigated from various angles according to the quantitative and qualitative research methods.
When the studies were analyzed, it was found that there are studies researching the effect of using
current events in the social studies lessons on the sensitivity of students to social problems (Eryilmaz
and Cengelci-Kose, 2017), academic achievements and reminiscence levels (Arin and Deveci, 2007;
Batti, 2016; Zemin, 2013), value levels of peace (Batty, 2016), decision making skills (Akdas, 2013),
critical thinking skills (Giirdogan Bayir, 2010), their knowledge (Hofstetter, Hofstetter, Lapp and
Flood, 2000), the relevance of social studies textbook content and creating links between the content
and current events (Logan, 2011). In addition, there are some other studies that examined the factors
affecting knowledge of current events (Anderman and Johnston, 1994), the current event links in
social studies textbooks (Akdag, Oguz, Tatar and Subasi, 2014; Celikkaya and Yakar, 2015; Gedik
Demirkaya, 2008), and the teacher and student opinions about engaging current events into lessons
(Bozkurt, 2017; Deveci, 2007; Giirkan, 2009; Haas and Laughlin, 2000; Memisoglu and Giigin, 2017;
Wilson, Sunal, Haas and Laughlin 1999). When these related studies are examined, it is seen that the
studies carried out for the handling of current events in the social studies education in our country
increased after 2007. However, no study has been found on the evaluation of social studies teachers'
opinions about the implementation of current events in the 5th, 6th and 7th grade social studies
classes of secondary school and the opinions of the students who continue to these classes. Libresco
(2003) believes that it is important to study current events and studying current issues with primary
school students. As Arin (2006) points out, there is a need for scientific research to test and encourage
interest in current events in various news sources so that students can integrate with the social life.
Based on all these requirements, it was believed that the the truth about the situation can be
strengthened by taking the opinions of both the teachers of social studies and the students who
entered their courses. In this line, the problem of the research culminates with the question "How is the
application of current events in secondary school social studies class according to student and teacher
experiences?”. The aim of the research is to evaluate the implementation of current events in secondary
school social studies course according to the experiences of teachers and students. The sub-goals to

reach this general purpose are as follows:

1. What do the current events mean in social studies teaching and what are the teachers'
foresight for the future of teaching?

2. How are the current events handled in the social studies course, how are they selected, with
what purpose and resources is it applied?

3. How does integrating current events into social studies affect students?
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4. Are there any classroom problems in the process of handling current events in social studies
class?
Methodology

Research Design

This research is a qualitative research conducted according to case study design. The
phenomena take place in various forms in the world, such as experiences, perceptions, orientations,
concepts and situations (Yildirim and Simgek, 2005: 70). Phenomenology aims at making the meaning
of experience that a person or group lived against a phenomenon, the underlying basis, or the truth
and the essence clearer (Merriam, 2013: 25; Patton, 2014: 482). In this study, it was emphasized to
examine the handling of current events according to teacher and student experiences in secondary
school social studies course. In this context, it was tried to explain the teaching of current events with
the perceptions of the teachers and their students and the meanings they created.

Participants

The study group of the study was determined according to the criterion sampling. In the fall
semester of 2017-2018 academic year, eight social studies teachers working in Gaziantep and Hatay
provinces and presenting current events in their lessons and 15 students who entered these lessons
participated in the study. Three of the participated teachers were male and five of them were female;
one of them has experience of 0-5 years, four of them 6-10 years, two of them 11-15 years and one of
them has experience over 21 years; seven of them are graduate of education faculties, one is graduate
of science and letters faculty; four of them were working at low socio-economic level schools, four of
them were working at average socio-economic level schoolsand five of them were teaching “5th, 6th
and 7th grades”; one of them was teaching “5th and 6th grades”; one of them was teaching 7th and the
other one was teaching “6th and 7th grades.

Data Collection Instruments

Data were gathered through "Demographic Characteristics Forms” developed by researchers and
semi-structured “Interview Forms for the Implementation of Current Events”. In the form of demographic
characteristics prepared for the teachers, there are items about gender, professional experience,
graduated faculty, socio-economic status of the school and the grade level being taught; and in the
form of demographic characteristics prepared for the students, there are gender and grade level items.
In the forms developed to determine how current events are implemented, there are questions about
the aim of using current events, application methods, what is taken into consideration in selection,
resources and methods used, effects on students, and problems that can be experienced in the

teaching process.

289



KEFAD Volume 21, Issue 1, April, 2020

When the semi-structured interview form was prepared, the literature was reviewed first and
appropriate questions were prepared for the research purposes. The prepared questions were
presented to three lecturers including Turkish Language and Literature, Child Development and
Education Sciences. In the direction of the suggestions received, the final form was prepared. Then, in
terms of language and comprehensibility, the quesions were answered together with two social
studies teachers working in one of the foundation schools in the southeast of our country and three
secondary school students studying in the same school. Since there was no difficulty in this process,
the forms were administered.

Data Collection and Analysis

The data were collected by the researchers in November and December in the fall semester of
the academic year 2017-2018. The opinions of teachers and students voluntarily participated in the
research were gathered at the time when they were available (free time, end of the school day, breaks,
etc.), teachers and students were not taken during course time, and no guiding intervention was made
in the process of transferring opinions. Opinions of teachers were taken in 20 to 25 minutes and
opinions of students were taken in 15 to 20 minutes by the help of audio-recording and note-taking
techniques.

The following steps were taken to analyze the data obtained from the study. Firstly, Social
studies teachers and students were assigned numbers and the data were transferred to computer
environment. A 34-page dataset was obtained. The data were transformed into findings based on the
descriptive analysis technique. In the research findings, direct quotations were made for teacher and
student opinions and the teachers were classified according to their rank (T1), (T2) ... (T8) and so on.
And students were named as (S1), (S2) ... (5§15). The reliability of the study was based on expert
opinion; The consensus rates of opinions are proposed by Miles and Huberman (1994: 64) "P (Percent
of Reconciliation) = [Na (Opinion Units) / Na (Opinion Units) + Nd (Visibility Separation)] X100” was
calculated with confidence formula and reached 94%.

Findings

Findings related to the data obtained from the research are presented in the context of the sub-
objectives of the research respectively.

Findings Related to Perceptions of Currents Events and Teaching Foresight in Social
Studies Course

Findings related to the perceptions of teachers about current events in social studies course are
as follows; current events (T1-T2-T3-T4-T5-T6-T7-T8), source of the course (T1-T2-T5-T7-T8), life samples

such as war-migrations-traffic accidents, weather patterns (T3-T6-T8) and usual events (T3-T7). Foresight
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regarding teaching future of the current events are; depending on subject (T1-T2-T3-T4-18) ve can be used
all the time (T5-T6-T7). Some quotes from teachers' views are as follows:

"Current events are events on the agenda that we watch on television, and events that we have
exemplified in our class ... I integrate it if it is appropriate for the subject. It's always like this. " (T1)

"Current events are situations of life, such as war and migration. For example, I give thel5th of July as
an example when 1 am talking about the war of independence...I can not use if there is no current event
appropriate to the subject. "(T3)

"Current events are daily topics ...I always use. Current events do not end. It continues all over the
world. "(T5)

Findings related to the perceptions of teachers about current events in social studies course are
as follows; news(S1-52-53-54-55-56-57-58-59-510-511-512-513-514-S15) ve subjects of the lesson ( S1-S2-
56-58-511-512). Some quotes from teachers' views are as follows:

"I see it on the Internet. The wars, Syrian migrations ... The Syrians also live here. They live in our
building too. For example, tornadoes. Our teacher also talks about these "(S11)

“Hmmm, The current events are like the news I watch on TV. There is generally migration and there is
always war. I hate war. "(Q15)

Findings Related to Factors Affecting the Application Approaches of the Current Events,
Their Purpose and Sourcesin the Social Studies Course

Findings about social studies teachers' opinions about the ways of applying current events in
the beginning of social studies course (T5-T6), during social studies course (T1-T2-T3-T4-T8) and
towards the end of social studies course . Some examples from these views are given below:

"1 exemplify the Syrian refugees who came to our country as migrants while doing the causes and
consequences of migration caused by war in the course.” (12)

"I explain by example of the July 15 incident while talking about our enemies who are still trying to
achieve what they have failed in the War of Independence” (T3)”

“In the 7th grade, I am exemplifying the attempts of Israel today to capture Jerusalem while the
Crusades are being discussed in class. "(T4)

"We exemplify the weather events at the place we live while we talk about the weather conditions. We
follow and observe these events. In other regions, we state that there are different weather events in other regions
and we make students follow and observe weekly weather. "(T8)

Findings regarding student opinions about how teachers deal with current events in social
studies classes are as follows; according to subject during social studies course (51-52-53-54-55-56-57-
58-510-S11-S13-514-515) and according to informal instructionindependent of subject (S9-512).

Opinions of students are as follows:
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"While stressing the importance of unity in describing a historical event, he relates to our union on the
July 15th day, saying that if we do not get together, we will fall apart” (51)

"He talks about the communication mistakes of the day when he is handling the communication unit
and how these mistakes are harming the society.”(56)

"While discussing the population in our country he is talking about immigration of Syrians to our
country.” (510)

"Sometimes he states that even though it’s not in the curriculum, he tells us to improve our general
culture.” (S9)

Additionally, students stated they talked about (S2-S5- S7-59-510-513-514-515) and they did not talk
about(51-S3-54-56-S7-511-512) current events in the social studies course. Quotes from students” answers
are given below:

"Yeah. I wonder what is going on in my country and I share this information in social studies classes.
"(S2)

"No, I'm not talking about it. I listen to my other friends and teacher. "(54)

"Yeah. If I see or hear a news or event about the topic we are working on, I will share it in class. "(Q5)

"Yeah. I tell about the issues like wars, violence against women, damage to Turks in Syria, migration
of Syrians. "(514)

When social studies teachers want to give place to current events in their lessons, they stated
they pay attention to the correspondance of current events to the content of the course (T1-T2-T4-T7),
student characteristics and situations (T2-T3-T4-T5-T6- (T6), importance of the event (T1-T5), its
relation to past (T3), its relation to life (T4), its relevance to objectives (T6), its ability to gain desired
outcomes (T5), attract attention (T6), be remarkable (T6), arouse curiosity (T6), and support active
participation (T8).

"I pay attention its suitability to the course content. I prefer current events that students can also
follow. "(T2)

"While selecting the event, I pay attention to the fact that students can relate it to the subject, can
understand and, can connect with the past.” (T3)

"I am giving significance to the fact that it is related to the outcomes of the course, arises interest,
suitable to the level and it is attractive.” (T6)

"I pay attention to the fact that everyone is aware of that event and able to comment on it and
participate in the lesson.” (T8)

Social Studies teachers stated that they prefer using current events in their lessons because of
these reasons to; make the lesson more understandable (T1), create a link between past and present

(T3-T6), learn from previous experiences (T3), make them realize that history repeats itself (T3), take
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attetion (T4-T5-T6), increase the level of understanding (T4), develop the feeling of emphaty (T4), raise
effecive citizens (T5), increase the interest (I5), make them question the life (T5), make the subject
concrete (17), increase the level of learning (T8), to ensure the permanence of information (T8), relate
to everyday life (T2-T8), create a habit of keeping up to date (T5) and enlighten the future. Quotes
from teachers’ ideas are as follows.

"... to make them understand that events in history are repeating by connecting past and present, and
to learn from the past " (T3)

"..to take advantage of real events to draw attention to the issues and to increase the level of
comprehension, to develop empathy " (T4)

"I use it to attract attention, to raise active citizens, to increase interest, to question current world
situations and to keep up with current events.” (I5)

"I draw attention to it to connect the past with the events of the present, and to give enlighten the
future.” (T6)

"I am applying it to increase the level of learning by embodying the subjects.” (17)

”...in order to make the information more permanent by associating the subject with daily life” (T8)

Social studies teachers stated that they are getting current events from sources such as
magazines (T1-T7), internet (T1- T2-T3-T5-T7-T8), newsaper (T1-T3-T4-T6-T7-T8), news (T3-T4-T7-T8),
panels (T3-T4), TV series and films (T5), student samples (T4).

“I make use of quotes from the Internet, newspapers, newsletters and open panels.” (T3)

"I benefit from visual events at every grade level. Sometimes I use examples from students, newspapers
and TV news. "(T4)

In social studies course, students stated that they are getting current events from the following
sources; internet (51-55-56-58-510-511-512-513), television (S5-S9-515), news (54-55-S7-S10-S13), computer
(89), newspaper (514) and teacher (S1-52-56-58-515).

“Internet ve my teacher.” (51)

“television, news and internet.” (55)

“television and computer.” (S9)

“My teacher and TV news.” (S15)

Social studies tachers participated in the research noted that they use; discussion method (T3),
question-answer method (T2-T3-T8), brainstorming method (T1), case method (T2-T4-T5),
presentation strategy (T4-T6-T7-T8), invention strategy (T6) while using current events. These teachers
explained their ideas regarding the methods and strategies they use as follows:

“Brainstorming” (T1)

“Case method, question-answer” (T2)
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“question-answer, discussion...” (13)

“oral presentation technique...” (T7)

“teaching through invention method, presentation method” (T8)

On the other hand, students stated they use, question-answer (51-S3-56-58-59-511-512-515),
metaphors and stories (S7), instruction (S1-52-57-58-511-514), empathy (S5), discussion (53-54-55-S6-58-59-
510-S11-512-513-514-515).

"He tells historical events as if he lives them now. He gets tense or annoyed. We are also telling our
ideas.” (S5)

"Our teacher connects current events like stories and uses metaphorical meanings ...” (57)

"Our teacher asks questions. We say the answer. Sometimes we seem to be doing the open panels.”(512)

Findings Related to Effects of Current Events on Students

In the study, the effects of current events on students were examined according to teacher and
student opinions. Social studies teachers explained according to their observations that current events
affect their students in terms of; preparing them for life (T1), increasing participation (T2-T8), easing
the understanding (T2-T3-T6-17), making the knowledge permanent (T3-T4-T8), gaining the habit of
following current events (T4), saving time (TI5), increasing interest (T6-17), gaining cognitive and
emotional behaviour (T1-T3-T5).

" Participation in the course is more, students understand easier, active participation is provided.” (T2)

"It increases the level of comprehension of the learner ad the permanence of the knowledge. Cognitive
and affective learning takes place because of learning by doing "(13)

"Students start to follow current events more closely. When the course is supported by current events,
the information described becomes more concrete and the student does not forget. "(T4)

"Current events and programs in the media are the biggest supporters of affective gain. You can not tell
patriotism, you must make them to live that feeling or create that environment. With a current event, a video or
a scene, you will provide a win that will last for years. "(T5)

"Learners are better acquainted with the subject and the interest in the lesson is increasing.” (17)

Students stated that during the use of current events in the lessons, they feel sad (S1-S5), they
feel anxious (S1), feel happy (S1), are proud (S1), feel excited (S14), are surprised (S14), hate (S15), feel
good (S5-58-512) and gain moral values (S8). Moreover, they stated they gain culture by getting
knowledge (52-54-58-510-513), the knowledge is permanent (53-S6-59-S11), they understand the subject
(55-59-514) ve they learn from the experience (S7). Quotations from student opinions are given below:

“Sometimes sadness, nervousness and sometimes happiness adn pride...”(51)

“I noticed that when current events are linked with historical events, they become more

permanent”(S3)
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“I think that the level of my general culture increased.” (54)

“I feel good because I understand.”(55)

"1 feel good when we talk about current events, and current events provide us with information and
being moral.” (Q8)

"1 get excited. I'm surprised when there’s a war or something. I understand better. An example is given
about the subject. "(514)

"I hate the use of politics ..."” (Q15)

Findings Related to in-class Problems in dealing with Current Events

In-class problems in social studies lessons were analyzed according to teacher and student
opinions. Most of the social studies teachers stated that they have experienced problems during this
process because of the following reasons; lack of comprehension (T1), kavrama yetersizligi (T1), family
indifference (T1), pacing anxiety (T2), unnecessary sentence construction (T3), the process’ being out of control
(T3), information pollution created by unfounded news (T4), negative effects of content (T4), lack of media
literacy (T5), lack of questionning (T5), not being able o provide subject integrity (17), effects of socio-
eceonomic conditions (T1). One of the teachers stated s/he did not experience any problems.

"Some students may have difficulty grasping events, indifference of families, social and economic
reasons can be a problem.” (T1)

"We can not spend much time due to curriculum concerns.” (12)

"While some students talk about current topics, they are setting up political phrases at an unnecessary
size. As such, I close it immediately in the name of not being out of control ... "(T3)

"Current events can sometimes be unfounded reports that do not reflect reality. This can lead to
information pollution, or emotional issues such as children’s rights, rape, deaths can cause emotional intensity
in students. "(T4)

"I am having difficulty maintaining the integrity of the subject.” (T7)

"I do not have a serious problem.” (T8)

On the other hand, while nearly half of the students stated they experienced some problems
because of disagreement (S7-S10-S15), unnecessary talks (58-S9-S12-S13) and the current event’s not being
interesting (S14), other students stated they did not have any problems thanks to adapting to any idea
(53-54-55-56-511), value of being informed (S2) and teacher support (51).

"No, because the teacher tells us when we do not know.” (51)

“No, it is not happening. We are informed and we learn to have our right. "(52)

"Yes, sometimes we live. The reason is disagreement. "(57)

"Sometimes we live. Because when someone talks about an event, others talk to each other. I am also

disturbed by it.”(Q8)
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"No, because it is not expressing opinions or opposing the stated opinion.” (S11) ”Sometimes there is a
problem because of the objections ...” (Q15)

Discussion

Social studies is a course that integrates life and it takes the subjects from events that are likely
to happen in the past, today and in the future. The current events are significant examples that tell
today and they are real course materials. As it is known, there is always a current event related to
social studies courses. This is closely related to the fact that social studies is an interdisciplinary lesson.
Moreover, how a situation is handled in teaching practices is shaped by its perception. In this study,
in which secondary school social studies course teacher and student experiences related to the
application of current events are evaluated, it is examined firstly how the current events are perceived
and then handled. According to teachers, current events are mostly events on the agenda, and mostly
news for students. In the study, it was determined that the teachers were predicting current events in
a way that they could be used as long as they were appropriate for the lesson. There are also teachers
who deal with current events at the beginning and through the end of the social studies course.
Findings from the views of students about how they handle current events in their classes are also
regarding giving the priority to the subject. It is understood that the findings obtained from both
teacher and student views support each other in the study. In addition, these findings are consistent
with the results of Deveci (2007) study, in which the majority of the teachers present the current events
in the social studies course according to the subject, when appropriate time comes. The results are also
parallel to Haas and Laughlin (2000) in which they concluded that teachers use current events when it
is an important issue. Results are also coincide with findings of Memisoglu and Giigin (2017) They
stated that social science teachers see current events as complementary to social studies lessons and
use them when it is necessary. In this context it is possible to say that social studies teachers use in
their lessons when there is a current event related to the subject matter.

The selection of current events is also very important. according to Paykog (1987: 47-48) and
Michaelis (1988, cited in Erden: 161) teachers should be aware of educational value, suitability to
objectives, suitability for students' needs, appropriateness to the characteristics of the environment,
lecture, while considering the current events. They should pay attention to measures such as
relevance, accessibility and usability, affordability, reliability and validity. In the study, it is
understood that social studies teachers who use current events in their lessons pay attention to their
suitability to student characteristics and course content mainly. Apart from these, it has also been
found out that teachers consider the importance of the events, their suitability for the achievements,
their relevance to the past and the life, their comprehensibility, their being interesting and attractive,

their raising curiosity, their support for active participation and their references to the past. These
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findings overlap with those of Wilson, Sunal, Haas and Laughlin 's (1999) studies in which teachers
who do not include current events in their class state that they are not related to the programas
resaon. In addition, it is similar to the findings of Deveci (2007) in which teachers pay attention to
those of the most up-to-date events related to the topic, being away from violence, ideological issues,
and being informative in their choice of current events. In addition, results coinside with the findings
of the study by Memisoglu and Giicin (2017) in which social studies teachers pay attention to the fact
that current events are not in the political context, are related to society and are related to
achievement. There are many factors that need to be taken into consideration in the selection of
current events. However, it is understood that passing the feeling that the life inside and outside the
school is not disconnected from each other to the student, and in order to raise the awareness of the
fact that he social studies course is a lecture about life, the program gains and the subjects are very
important in the selection of the current events.

One of the other sub-objectives of the research is to determine for what purposes social science
teachers are using current events. According to Haas and Laughlin (2000), teachers believe in teaching
current events. In addition, teachers use current events to emphasize the continuity of social events in
time and culture, to teach questioning, and to improve the skills of students to define different aspects
of their views in social studies classes. In this research, it is determined that teachers prefer to use
current events in order to make the lesson understandable, to make connections between the past and
present, to teach lessons from the past, to understand that the history repeats itself, to draw attention,
to increase the level of comprehension, to develop empathy, to raise effective citizens, to raise interest,
to make the students question the life, to increase the level of learning, to ensure the permanence of
information, to associate with daily life, to gain habit of following current events, and to shed light on
the future. All of these situations can be explained by the belief of social studies teachers about
helping student learning by providing them with current events in the lessons.

Apart from determining for what purpose the teachers are using the current events, it is also
accepted as important to determine the influences to ensure the sustainability of these causes based on
teacher and student views. According to observations of the social science teachers', they stated that
using current events prepared students for life, they participated in lessons and learned more easily,
understood the lesson easily, the knowledge became permanent and they acquired cognitive and
affective behavior. A large majority of the students stated that they talk about current events in social
studies class. They also stated that in this process they were affected by affective perspectives such as
feeling sad, experiencing joy, being proud, excitement, moral appreciation. They also stated that they
gained culture by the knowledge, they understood the subject, and that they gained experience. All

these vews are in line with their teachers observations. Malinowski (2012) stated that by using current
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events in social studies classes, they are making a positive contribution to the preparation of students
for the future, their ability to acquire effective democratic citizenship skills in national and
international contexts, to recognize that different opinions can exist, to link the past and the future,
critical thinking and lifelong learning. In Memisoglu and Giigin's (2017) studies, it was concluded that
teachers are in the opinion that current events prepare students for life, increase their interest in the
classroom and allow them to participate more actively in class. Likewise, in their interviews with
teachers in Haas and Laughlin (2000), they have stated that their students are interested in current
events. They also mentioned that they believe that students' skills such as gathering information,
analyzing information, problem definition, hypothesis generation, summarising the outline, writing
conclusions develop. When the other research studies were examined, it is clear that using current
events in social caused the following; increase in the social sensitivity of the students (Eryilmaz and
Cengelci-Kose, 2017), increase in academic success and remembering the information (Arin and
Deveci, 2007; Batti, 2016; Zemin, 2013), gain value of peace (Batti, 2016), support their critical thinking
and decision making skills (Akdas, 2013; Giirdogan Bayir, 2010), increase in their knowledge level
(Hofstetter and digerleri, 2000), create an interest in the content of social studies course and link the
content with current events (Logan, 2011). All results support both the findings of this research and
clearly demonstrate the benefits of using current events to students.

There are many resources that current events can be followed up. In this research, the
opinions of the teachers and students about the sources of current events from which they taken from
and moved to the classroom environment in the social studies course were taken. While teachers often
explain that they make use of current events from newspapers and the Internet, they also stated that
they benefitted from student samples, magazines, newsletters, open sessions, series and films. The
majority of the students also reported that they dealt with current events in their classrooms via the
internet and news bulletin channels, and they supported the opinions of their teachers. They also
expressed that they have updated information from television, newspapers and teachers. These
findings are related to the findings of Deveci (2007) in which teachers apperaed to use various sources
such as newspapers, television, internet and life samples. The study conducted by Haas and Laughlin
(2000) also overlaps with the finding that teachers are benefiting from sources such as newspapers and
television. Hofstetter, Hofstetter, Lapp and Flood (2000) say that the level of up-to-date knowledge of
students following media tools such as television and newspapers is better. Apart from the positive
effect of these tools on the level of knowledge, being found in almost every home, and the ease of
accessibility can explain why teachers use them.

According to Sozer (1998: 91), the role of using a number of methods and techniques to

achieve an effective and successful outcome in the class is significant. Effective methods and
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techniques need to be used to gain desired behavior using current events. It has also been revealed in
the research that social science teachers mostly use current events with methods such as question-
answer, case study, narration. Teachers also use brain storming, presentation and invention. It is also
understood from the answers given by the students that they deal with current events by means of
question-answer and discussion. These findings are supported by other research findings that reveal
that teachers use methods such as discussion, question-answer, research in social studies lessons
(Haas and Laughlin, 2000; Deveci, 2007; Memisoglu and Giigin, 2017). When these research findings
are taken into consideration, it is seen that the teachers prefer the methods and techniques that the
students can be active in the intellectual direction while considering the current events. It can be said
that the students who share the knowledge, the idea and the feeling easily with the mentioned
methods and techniques have an opportunity for meaningful learning.

Classroom problems that can be experienced when current events are being processed in the
social studies lessons in the research have been handled according to the opinions of teachers and
students. The majority of social studies teachers are having problems due to reasons such as
inadequacy of grasping, family indifference, curriculum anxiety, unnecessary sentence formation, the
process' being out of control, information pollution caused by unfounded news, negative effects of
contents, lack of media literacy, lack of questioning, lack of subject integrity, effect of socioeconomic
conditions. Half of the students stated that they had problems while other half stated not having
problems. While students are talking about current events in their classroom, they are having
problems because of disagreement, unnecessary speaking, or lack of attention. These findings are
consistent with Malinowski’s (2012) report that teachers are struggling with difficulties such as
finding current events about the subject and students' being influenced by family opinions. In
addition, the research done by Haas and Laughlin (2000) is parallel to the results of teachers' time
constraints and student indifference. This result is also consistent with the results that Deveci (2007)
conducted with the teachers in relation to the problems they have encountered such as student
indifference, family indifference, the program not being in line with current events, and the lack of
lesson time.

Conclusion and Implications
In this study, in which the use of current events in secondary school social studies teaching is
examined according to teacher and student experiences, it is understood that teachers mostly deal
with current events according to the course content. Teachers also appeared to have a variety of
reasons to use current events, such as to make the lesson understandable, to connect the past and
present, to draw attention, to increase the level of comprehension, to raise the level of understanding,

to raise effective citizens, to increase interest, to question life, to increase the level of learning. When
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social science teachers choose current events, they also take student characteristics and course content,
importance of the event, achievements, stimulating interest and curiosity of the student, attracting
attention, supporting active participation and referring to the past into account. Question-answer and
discussion methods are used predominantly in the teaching process; especially newspapers and
internet are preferred as sources. It is stated that students can gain various behaviors in cognitive and
affective context by using current events in social studies lessons, they participate in lessons and
increase their lessons, easier understanding of the lesson and increase the level of permanence of their
information.

The most important emphasis of today's educational practices is that the education given in
schools should be related to life and that help students will be able to understand the world outside
the school. Current events take place as real life sources describing yesterday, today and the future.
For this reason, current events should be moved to the classroom environment in the social studies
course, processed with methods that are student centered, and students should be given habits of
reading the news sources with a critical point of view. In addition, examples of how to use current
events for teachers should be presented through manuals; and social studies using current events

teachers should share the activities they prepare in social networks.
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