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Ozet

Bu arastirmada, 1948-2019 yillar1 arasinda uygulanan Ogretim programlarinda Gorsel Sanatlar dersinin
birlestirilmis smufli olan ve olmayan ilkokullardaki siireleri karsilastirmali olarak incelenmistir. Dokiiman
incelemesi yontemiyle yiiriitiilen arastirmada, veriler dokiiman analizi yoluyla degerlendirilmistir. Arastirma
kapsaminda, 7 esas ve 1 taslak program ele alinmistir. Ders siirelerinde meydana gelen degisimler ise su {ig
kategoride analiz edilmistir: 1948-1997, 1997-2012 ve 2012-2019. 1948’den 1997'ye kadar ders dagilim cizelgeleri,
birlestirilmis ve bagimsiz smifli diger okullar i¢in ayri ayri hazirlanmistir. Bu siiregte iki okul tiiriinde ders
siireleri agisindan farkin en fazla oldugu yil 1948'dir. 1997’ye kadar birlestirilmis simnifl1 ilkokullarda dersin siiresi,
bagimsiz sinifli ilkokullardan daha az olmustur. 1997’de kabul edilen 4306 sayili Kanun'la sekiz yillik zorunlu
ilkogretim uygulamasina gegildikten sonra her iki okul tiirlinde de ayni ¢izelge uygulanmis; ders siirelerinde
denklik saglanmustir. 2012-2019 yillar1 arasinda ise dersin birlestirilmis smiflardaki siireleri, 1948-2019 arasindaki
en diisiik seviyelere ¢ekilmistir. Ayrica 2012'ye kadar dersin ogretmenli ve 6devli gececek saatlerinin siniflarin
birlestirilme sekline gore degisiklik gosterdigi, 2012 itibariyle dersin tiim smniflarda 6gretmen tarafindan bizzat
islenmek suretiyle yiiriitiildiigii anlasilmistir. Birlestirilmis simiflardaki 6gretimin sinif 6gretmenleri tarafindan
gergeklestirildigi ve smif 6gretmenlerinin bu dersi verme noktasinda yasadig1 sikintilar dikkate almarak ders
stiresinin dncelikle 1-4.smiflarda ivedilikle artirilmast dnerilmistir.
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Giris
Tiirkiye’de ilkokullar, gecmisten giiniimiize kadar sayisal olarak en fazla 6grencinin 6grenim
gordiigli egitim kademesi olma Ozelligini daima muhafaza etmistir. Bireylere temel bilgilerin
kazandirilmasi, okuryazarlik egitiminin verilmesi, iyi yurttaslar, vatansever ve milliyet¢i bir nesil
yetistirilmesi noktasinda mihenk tas1 niteliginde olan ilkokullarda en nihayetinde Milli Egitim Temel
Kanunu'nda (METK) ifadesini bulan birey tipinin yetistirilmesi hedeflenmistir. Bu hedeflerin
gerceklestirilmesinde, tiim dersler gibi Gorsel Sanatlar dersinin de 6nemli bir roliiniin oldugunu

sOylemek miimkiindiir.

Bilindigi gibi Gorsel Sanatlar dersi, Cumhuriyet’in ilanindan beri ilkokul programlarinda
Resim/Resim-Elisi/Resim-Is gibi farkli isimlerle yer almistir. Programlarin temel felsefelerinin ve
iceriklerinin olusturulmasinda ise bazi etkenler rol oynamustir. Etike’ye gore Tiirkiye’de resim egitimi
tizerinde etkili olan diisiinceler, cumhuriyet bilinci ekseninde ilerlemigtir. Ismail Hakki Baltacioglu,
Ismail Hakki Tongug ve Tiirkiye'ye gelen yabanci uzmanlar Atatiirk’{in diisiincelerinden hareketle
Cumhuriyet rejiminin ilkelerine uygun birey tipinin yetistirilmesini ve {ilke kalkinmasini esas alarak
resim egitimine yon ve sekil vermistir. Bakan Mustafa Necati de ayn1 anlayisla resim egitimi adina
onemli hizmetlerde bulunmustur. Ancak Baltacioglu, 6zellikle, 1908lerden itibaren resim egitimi
konusunda aktif rol {istlenmistir (Etike, 2001, s.94). Oyle ki Tedrisat-1 Iptidaiye Miifredat
Programr'ndaki Resim ve Elisi kisimlari, Baltacioglu tarafindan kaleme alinmistir (Baltacioglu, 1998,
5.164). Tim ¢abalara karsin yeni rejimin kabuliinden sonra uzunca bir siire egitim alaninda istenilen

seviyeye ulasilamadigini soylemek miimkiindiir.

Cumhuriyet’in ilk yillarinda ilkogretim zorunlu olsa da dénemin imkéansizliklarindan dolay:
bir¢ok kdye uzunca bir siire okul insa edilememis ve ogretmen gonderilememistir. Okulu olan bazi
koylerde de ilkogretim, ii¢ yil siireli olarak okutulmustur (Akytiz, 2015, s.346). Dolayisiyla bu yillarda
koy okullar: ve niifusu fazla olan yerlerdeki diger okullar arasinda 6grenim siiresi agisindan denklik
saglanamadig1 ve bu durumun 1939 yilina kadar devam ettigi soylenebilir. 1939'da toplanan Birinci
Milli Egitim $trasi'nda, ti¢ siufli kdy ilkokullarimin bes smifa gikarilmasina karar verilmistir (Milli
Egitim Bakanligi [MEB], 1991). Alinan karara istinaden 1939-1940 yilindan itibaren tek 6gretmenli/iig
smufli kdy okullarinda dordiincii simfin, 1940-1941 yilindan itibaren de besinci smifin agilmasini
ongoren bir program projesi hazirlanmistir (Maarif Vekilligi, 1939). Koy ve sehir okullar1 arasinda
gerek uygulamadaki gerekse 0grenim siiresindeki farkliliklarin giderilmesine yonelik olarak atilan bu
adimdan sonra 1948’de kabul edilen ilkokul programi ile bu ikilige son verilmistir. Ozellikle
1960’lardan itibaren ilkdgretimin siirelerinde ve kurulusuna esas teskil eden hususlarda birtakim

diizenlemeler yapilmistir.
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[Ikégretime iliskin son diizenleme, 30 Mart 2012'de 6287 sayili Kanun'un kabulii ile
gerceklesmis ve bu gercevede ilkdgretim okullar1 “ilkokul” ve “ortaokul” seklinde her biri dort
smiftan olusan iki kisma ayrilarak ilkogretimde 4+4 sistemine gecilmistir (Kayalioglu, 2018).
Birlestirilmis siuflar, {ilkemiz egitim sisteminde sekiz yillik ilkogretim okullarinda birinci kademeye
yonelik bir uygulamadir (Erdem, 2002, s.1; Koklii, 2000, s.31). Grnegin 1924-2012 arasinda temel
egitim/ilkogretim okullarinda 1-5.smuflar; 6287 Sayili Kanun’a gore 2012’de gegilen yeni sistemdeki

4+4’e gore ise 1-4.siruflar birlestirilmis sinifla 6gretim yapilan seviyelerdir.

Bu uygulama niifusu az olan koylerde 6grenci sayisinin bir smifit dolduramamasi, az sayida
O0grencinin bulundugu smiflara ayri bir Ogretmen verilmesinin imkansiz olmasi veya derslik
yetersizliginden dolay1 birka¢ smfin birlestirilerek grup halinde tek bir Ogretmen tarafindan
okutulmasi esasina dayanmaktadir (MEB, 1948; 1968). Yani birlestirilmis smfli okullarda farkh
O0grenim diizeylerindeki Ogrenciler bir arada egitim gormektedir. Uygulamas: smif Ogretmenleri
tarafindan yapilan bu okullar, Osmanli’dan giintimiize kadar varligini korumustur. Esasinda boyle bir
uygulama, herkesin egitim hakkindan esit sekilde faydalanmasi ilkesine hizmet etmekte; egitimli

bireylerin yetistirilmesi i¢in ekonomik ve islevsel bir ¢dziim yolu teskil etmektedir.

Birlestirilmis simiflara iliskin veriler incelendiginde Tiirkiye’de 2009-2010 6gretim yilinda
resmi ilkokullarin sayist 32,431 iken bunlarin i¢inde birlestirilmis sinifli okul sayist 11,348 dir (MEB,
2010, 5.91-92). Yani bu yillar arasinda birlestirilmis sinifli okullarin orani %35 civarindadir. Ayni oran
sonraki sene de gecerliligini korumustur ve Talim ve Terbiye Kurulu Bagkanligmmin (TTKB) 7 Eyliil
2012 tarihli ve 151 sayili kurul kararinda, 2011-2012 egitim ve Ogretim yilinda 10,413 ilkogretim
okulunda birlestirilmis siniflarda okuyan 6grenci sayisinin 305,201 oldugu agiklanmistir. Dolayisiyla
birlestirilmis smifli okullar {ilkemizin gerceklerindendir ve mevcut okullar icindeki sayisi

diistiniildiigii zaman bu okullarla ilgili yapilan arastirmalarin 6nem arz ettigi aciktir.

Yapilan arastirmalardan, birlestirilmis siniflarda gorev yapan dgretmenlerin bir¢ok sorunun
yani sira ders siireleri agisindan da problem yasadiklar anlagilmaktadir. Ornegin Erdem, Kamaci ve
Aydemir (2005) tarafindan yapilan arastirmada bu okullardaki ders siirelerinin, derslere ayrilan
konularin iglenebilecegi yeterlilikte olmadigi ve bunun Ogretmenler tarafindan bir sorun olarak
goriildiigli; Dursun (2006) tarafindan yapilan ¢alismada, birlestirilmis siniflarda ders saatinin yetersiz
olmasi nedeniyle konularin eksik kaldig1 tespit edilmistir. Benzer sekilde Akpinar, Turan ve Gozler
(2006); Gozler (2008); Summak, Summak ve Gelebek (2011) tarafindan yapilan arastirmalarda da
birlestirilmis smifli okullarda siif O6gretmenlerinin zaman agisindan problem yasadiklar1 ortaya
konulmustur. S6z konusu arastirmalarin sonuglarindan, birlestirilmis siifli okullarda derslere ayrilan
stirelerin 0gretime yansiyan bir faktor oldugu anlagilmistir. Bu nedenle de igerikte ders saatlerine

yonelik olarak yapilan diizenlemelerin bu okullarda Gorsel Sanatlar dersine yansimalarmin olup
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olmadigmin tespit edilmesi, olmugssa bunun hangi yonde gergeklestiginin belirlenmesi 6nemli
goriilmiistiir. Bu noktadan hareketle arastirmada, 1948-2019 yillar1 arasinda birlestirilmis sinifli olan
ve olmayan ilkokullarda Gorsel Sanatlar dersi siirelerinin karsilastirilmasi amaglanmistir. Arastirma
kapsaminda, her bir 6gretim programu igin “Birlestirilmis ve bagimsiz sifli ilkokullarda Gorsel
Sanatlar dersinin haftalik zaman c¢izelgesi icindeki ders siiresi ne kadardir?” sorusuna yanit
aranmistir. Ayrica incelenen her program kapsaminda, birlestirilmis simifli okullarla ilgili gelismelere

ve dersin islenis sekline de yer verilmistir.

Alan yazinda birlestirilmis siniflarla ilgili bircok calisma vardir. Ornegin birlestirilmis sirufl
okullarda Sosyal Bilgiler, Matematik ve Tiirkce gibi derslerin 6gretimi (Atasever, 2012; Bugday, 2003;
Karaman), bu siniflar1 okutan 6gretmenlerin goriis veya sorunlar: (Yildiz ve Koksal, 2009; Erdem vd.,
2005; Gozler, 2009; Summak vd., 2011; Palavan ve Goger, 2017) ve bazi1 diger konular iizerine
arastirmalar yapilmistir. Benzer sekilde ilkokul Gorsel Sanatlar dersi 0gretim programlaria iliskin
calismalar da bulunmaktadir. Ancak Gorsel Sanatlar dersinin birlestirilmis siiflardaki pozisyonunun
incelendigi herhangi bir calismaya rastlanamamistir. Bu arastirmayla alandaki bir boslugun
doldurulmasi ve birlestirilmis sinuflarda Gorsel Sanatlar dersinin ele alindigi yeni arastirmalara
onciilitk edilmesi ongoriilmektedir. Ayrica bu arastirmanin, dersin gerek gecmisteki gerekse giincel
durumundan yola ¢ikilarak gelecekteki siirelerinin belirlenmesine iliskin yapilacak ¢alismalara bir

Olctit olarak katki saglamasi hedeflenmistir.
Birlestirilmis Sinifli Okullar Hakkinda

Birlestirilmis smifli okullarin ortaya ¢ikisi, kdy olgusuna dayanmaktadir ve diinyanin bir¢ok
tilkesinde bu uygulamaya rastlanmaktadir (Koklii, 2000, s.31). Ulkemizde cok sayida birlestirilmis
smnifli okul olmasi, Tiirkiye’deki egitimcileri onemli dl¢iide kaygilandirmis ve onlari hizli bir ¢6ziim
yolu bulmaya zorlamistir. Bu maksatla 1951 yilinda koy okullar1 incelemek ve koy okullar: sorununa
¢oziim bulmak icin davet {izerine Amerika’dan Tiirkiye'ye gelen Prof. K. V. Wofford un, konuyla ilgili
bazi 6nerileri olmustur (Binbasioglu, 1999). Incelemelerini hem kdy hem de sehir ilkokullari igin ortak
hazirlanan 1948 Ilkokul Programirmin uygulandigi bir dénemde gergeklestiren Wofford, kdy
ilkokullarinda “kiimelere ayirma/gruplandirma” sistemini onermistir. Hatta raporunda farkli simf
diizeylerindeki Ogrencilerin gruplandirilmasiyla yapilan egitimin, bagimsiz smiflarla yapilan
egitimden ¢ok daha iyi olduguna deginmistir. Temelde alt1 siuftan ve {i¢ gruptan olusan sistem
tizerinde yogunlasan Wofford, bes simiftan olusan bir ilkokulda sinifin iki gruba ayrilmasmin yeterli
olacagini sdylemis ve gruplandirmanin nasil yapilmas: gerektigine agiklik getirmistir. Ona gore birinci
smuf Ogrencileri, okuma derslerini ayr1 bir smif halinde yapmali fakat diger calismalarimi ikinci ve
tigiincii  siflarla gergeklestirmelidir. Dordiincii ve besinci siuflar ise ayri bir grup olarak

okutulmalidir (Wofford, 1952, s.67-68). Hazirlanan rapora istinaden Besinci Milli Egitim Stirasi'na
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sunulmak tizere yapilan ¢alismalarda ilkokul diizeyinde ilk ii¢ siifin ve diger iki simfin birer grup
olacak sekilde, iki grubun birlestirilerek okutulmasina; birka¢ smifin derslerinin birlestirilmesine ve
derslerin ilgi merkezini tegkil eden konularin da nobetlese islenmesine karar verilmistir (MEB, 1952,
s.5). Bu dogrultuda 1952 yilinda, koy okullarinda birlestirilmis siuflardaki Ogretimin nasil
yapilacagina dair agiklamalarin ve uygulamalarin yer aldigi “Koéy Okullarinda Birlestirilmis Smiflar
Icin Program Taslag1” bashkli program hazirlanmistir. Wofford tarafindan onerilenler, 6nce 1962
[lkokul Programi Taslagi'nda daha sonra da 1968 ilkokul Programi’'nda uygulamaya konulmustur
(Binbasioglu, 1999, s.3; Koklii, 2000, s.33).

Birlestirilmis siruflarin olusturulmasinda tek bir formiil yoktur ve kosullara gore (6grenci,
O0gretmen ve derslik sayisi) birden fazla birlesim sekli uygulanmaktadir. Temelde bes smufin
bulundugu okullarda birinci, ikinci ve tiglincli smifin birlestirilmesiyle olusan gruba “A grubu”;
dordiincii ve besinci sinifin birlestirilmesiyle olusan gruba ise “B grubu” denilmektedir. Siniflarin A
ve B grubu olarak adlandirilmasina 1962 taslak programi ile baslansa da esas uygulamaya 1968
Tlkokul Programi ile gecilmistir. Bundan énceki programlarda ise ilk iig simifa “Birinci devre”, sonraki
iki siufa “Ikinci devre” denilmektedir. Ancak 30 Mart 2012'de, 6287 sayili Kanun'un kabuliiyle
ilkokul stiresinin dort yil olmasindan dolayr dort 6gretmenli/dort derslikli birlestirilmis simiflar
kalmamugtir. Yeni sisteme gore birlestirilmis smifli 6gretim yapilabilmesi igin bir okulda en ¢ok {ig

O0gretmenin ve/veya ii¢ dersligin olmasi gerekmektedir.

Bu okul tipinde, ayni anda birden fazla smif okutuldugu igin 6gretimde bagimsiz siniflarda
uygulanandan farkli bir yol izlenmektedir. Bagimsiz smniflarin aksine bu okullarda, 6grencilerin kendi
kendilerine calisarak (miizakerede/0devli) gecirmeleri gereken zaman dilimleri bulunmaktadir.
Miizakerede/6devli gecen saatler, 6zellikle okul disinda ders calisma ve kendini gelistirme imkani

bulamayan 6grenciler icin de bir firsat olarak goriilebilir.

Birlestirilmis sirufli okullarin, baz1 giiglii ve zayif yonleri mevcuttur. Ogrencilerin kendilerini
yonetme, bireysel arastirma yapabilme ve Ogrenme becerileri edinebilmesi, derslik ve Ogretmen
ihtiyacinin azalmasi nedeniyle ekonomik olmas: birlestirilmis smifli okullarin olumlu &zellikleri
arasinda sayilabilir. Yasca biiyiik Ogrencilerin kiigiik 6grencilere yardim ederek sosyal yonden
gelisme ve olgunlasma firsat1 kazanmasi, liderlik yeteneklerini gelistirebilmesi, 6gretmenin zamandan
kazanmasi da yine bu okullarin giiglii yonleri arasindadir (MEB, 1968, s.323). Ancak Kiilek¢i
tarafindan yapilan arastirmada, 4+4+4 sisteminin gelisiyle birlikte besinci siuflarin ortaokula
gecmesinden dolay1 birinci smiflara yardimci olma ve rehberlik etme isinin smif &gretmenlerine
kaldig1 sonucuna ulagilmistir (Kiilekgi, 2013, s.374). Bu sonuca bagh olarak uygulanan yeni sistemin
biiyiik ve kiigiik 6grencilerin etkilesime gegerek sosyal gelisme saglamasi, yasca biiyiik ogrencilerin

liderlik yeteneklerini gelistirebilmesi ve dgretmenlerin zamandan tasarruf edebilmesi gibi hususlar1
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olumsuz etkiledigi sdylenebilir. Ogretmenin ders hazirhgma ayirdigl zamanin ve enerjinin artmasi,
Ogretmenin gorev ve sorumluluklarimin fazla olmasi, programin tiim hedeflerine ulagilamamasi
(Koklii, 2000; Koksal, 2003); smnif yonetiminin kaybedilmesi, 6devli gruptaki 6grencilerin 6gretmenle
ders isleyen grubun caligmalarini bolmesi, 6grencilere bireysel olarak ayrilan zamanin yetersiz olmasi

(Dursun, 2006, s.43) gibi durumlar da bu okullarin zayif yonlerini olusturmaktadir.
Yoéntem
Arastirmanin Modeli

Bu arastirma, nitel arastirma yontemlerinden dokiiman incelemesi kullanilarak
yurttilmiistiir. Dokiiman incelemesi, arastirilacak olgu ve olaylara dair bilgi iceren yazili kaynaklarin

¢oziimlenmesini kapsamaktadir (Yildirim ve Simsek, 2008, 5.187).
Verilerin Toplanmasi

Egitim alaninda yapilan tarihi arastirmalarda genellikle yapilandirilan olaylarla fiziksel olarak
iliskili olan ve birincil veri kaynaklar1 olarak nitelendirilen tiiziikler, resmi tutanaklar, kanunlar ve
resmi yaymlar gibi kaynaklar yer almaktadir (Cohen, Manion ve Morrison, 2005, s.161). Bu
arastirmanin temel verilerini de birincil veri kaynaklar1 arasinda tanimlanan ve orijinal olan, Milli
Egitim Bakanhigi/Milli Egitim Genglik ve Spor Bakanlig1 tarafindan yayimlanan 6gretim programlar:
ve Bakanligin resmi yayin organlarindan olan ve egitimle alakali tiim yasal gelismelerin yer aldig:
Tebligler Dergisi'nde yayimlanan kurul kararlari olusturmaktadir. Bu dokiimanlara Ferit Ragip

Tuncor Arsiv ve Dokiimantasyon Kiitiiphanesi'nden ulasilmistir.
Verilerin Analizi

Veriler, dokiiman analizi yoluyla incelenmistir. Bu ¢ercevede Oncelikle &rneklem
belirlenmistir. Aragtirma 1948-2019 yillar1 arasinda uygulanan ilkokul/ilkdgretim programlariyla bu
programlar iginde eski adiyla Resim-Is; giincel adiyla Gorsel Sanatlar dersinin bagimsiz ve
birlestirilmis sirufli okullardaki ders siirelerinin incelenmesiyle simirlanmigtir. flkokullar, 1973'ten 30
Mart 2012'ye kadar 1-5.smuflar1 (birinci devre); bu tarihten sonra ise 1-4.smiflar1 kapsamaktadir. Bu
dogrultuda arastirmada, 1948-2012 arasinda ilkokul/ilk6gretim 1-5.simiflarin; 2012 sonrasinda ise 1-
4.smuflarin ders stireleri ele alinmistir. Arastirmanin baslangig tarihinin 1948 olarak belirlenme sebebi
ise uzun yillar boyunca birbirinden farkli programlara sahip olan kdy ve sehir ilkokullarmin 1948

flkokul Program1’yla beraber tek bir cat1 altina alinmasi olmustur.

Bu dogrultuda tiim dokiimanlar dikkatli sekilde okunarak birlestirilmis simfli okullara ve
Ogretim programlarmna iliskin aliman kararlar 1s1¢mnda, iki okul tiirii icin kabul edilen ders dagilim

cizelgelerinde Resim-Is/Gorsel Sanatlar dersinin siiresi analiz edilmistir. Veriler, her bir O0gretim

549



KEFAD Cilt 21, Say1 1, Nisan, 2020

programu icin ayri1 basliklar altinda degerlendirilerek yiizde (%) cinsinden sayisal olarak veya diiz yazi

seklinde rapor haline getirilmisgtir.
Bulgular

Bu béliimde, arastirmanin genel amaci dogrultusunda tespit edilen “Birlegtirilmis ve bagimsiz
smnifl ilkokullarda Gorsel Sanatlar dersinin haftalik zaman ¢izelgesi icindeki ders siiresi ne kadardir?”
sorusuna iliskin yanitlar, zaman bilimsel agidan her bir 6gretim programi igin ayri ayri ortaya

konulmustur.
1948 Ilkokul Program

Cumhuriyet’in ilanindan 1948 yilina kadar kdylerde ve sehirlerde uygulanmak tizere birgok
program hazirlanmistir. Ancak 1944'te, o yillarda yiiriirliikte olan 1936 Ilkokul Programi ve 1939 K&y
Ilkokul Programi Projesi'nin degerlendirilmesi icin calismalara baglanmistir. Bu dogrultuda,
uygulamadaki bu programlarla ilgili bazi sorularin yer aldig: bir anket hazirlanarak Talim ve Terbiye
Dairesinin (TTD) 11 Subat 1944 tarihli yazisiyla ilgililere gonderilmistir. Dort yil siiren arastirmalarin
sonuglarina gore hazirlanan program, sistemli olarak yiiriitiilen ilk program gelistirme calismasinin
uriinii olmas1 yoniiyle Cumhuriyet tarihinde 6nemli bir yer edinmistir. Ayrica bu programla o giine
degin ayr1 ayr1 hazirlanan kdy ve sehir ilkokullarinin programlari tek bir ¢ati altinda birlestirilmistir
(Kayalioglu, 2018). Program, 1 Kasim 1948'de uygulamaya konulmustur (Tertemiz, 2000, s.60). 20 yil
sireyle uygulandigi igin Cumhuriyet tarihinin en uzun siire yiiriirlitkte kalan programi olma

unvanini kazanmistir (Cicioglu, 1985, s.99).

Programda, sehir ve kasaba ilkokullari ile kdy ilkokullar: igin iki farkl: ¢izelge hazirlanmistir.
Iki okul tiiriindeki toplam ders saatleri ve Resim-Is dersinin siireleri, Tablo 1’de gosterilmistir (MEB,
1948, s5.24-25). Bu programda, her ders 40 dakikalik siireye tekabiil etmektedir (Tamisik, 1965, 5.17).
Tablo 1’de yer alan sehir ve kasaba okullari, normal 6gretim yapan bagimsiz sifli okullary; koy

okullari ise birlegtirilmis sinifli okullar1 temsil etmektedir.

Tablo 1. 1948 Ilkokul Programi’nda ilkokul tiirlerine gore Resim-Is dersinin siirelerini gisterir cizelge

flkokul Tiirii Birinci Devre Ikinci Devre Resim-Is D“ersi Yiizde (%)
1.Smif  2.Smuf  3.Smuf 4.Smuf 5Smuf ~ Toplam Siire

Sehir ve Kasaba 4 4 4 2 2 16 12,3

Koy 1 1 1 1 1 5 3,8

Toplam 26 26 26 26 26

Tablo 1'de, Resim-Is dersinin sehir/kasaba ve kdy ilkokullarindaki siireleri yer almaktadur.
Burada Resim-Is dersinin sehir ve kasaba ilkokullarinda birinci devrede 4; ikinci devrede ise 2 ders
saati ve haftalik toplam dersler igindeki paymin %12,3; kdy ilkokullarinda tiim simuflar igin 1 ders saati

ve genel toplam icindeki oraninin %3,8 oldugu goriilmektedir. Her iki okul tiirlinde de haftalik
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toplam ders stireleri esittir. Ayrica dersin siiresi koy ilkokullarinda, sehir ve kasabalardaki ilkokullara

gore %8,5 oraninda azalmuistir.

Bu programda, birlestirilmis sinuflarla ilgili agiklamalarin bulundugu “Birlestirilmis Simiflarin
1daresiyle ilgili Esaslar” adiyla bir boliim yer almaktadir. Yapilan agiklamalar ve hazirlanan
cetvellerden, Resim-Is dersinin siiresinin birlestirilmis siufli okullarda tiim siniflarda 1 ders saati
oldugu anlasilmaktadir. Yani 1948 Tkokul Programi'nda birlestirilmis sinifli okullarda, koy ilkokullar:
icin hazirlanan ders dagitim cizelgeleri esas alinmustir. Yine bu bdliimde siflarin birlestirilme
durumuna gore derslerin islenis sekli, ornek cetvellerle aciklanmistir. Buna gore iki devrenin ayri
dgretmenler tarafindan okutuldugu iki 6gretmenli/beg stmfli okullarda [(1+2+3)/(4+5)] Resim-Is dersi,
tim sinuflarda ogrencilerin kendi kendilerine mesgul olacaklar1 vazifelerle “6devli” gecen saatler
arasina almmisken bir diger cetvelde birinci devre smiflar1 (1+2+3) “Ogretmenli” saatler arasinda
gosterilmistir. Buradan hareketle ders siirelerine riayet etmek kosuluyla “0gretmenli” veya “6devli”
saatlerin diizenlenmesi isinin, Ogretimin gereklilikleri ve Oncelikleri dogrultusunda Ogretmene
birakildig1 sdylenebilir. Dolayisiyla 1948 Ilkokul Programi'nda, Resim-Is dersinin islenis bigimi

(0gretmenli veya 0devli) birlestirilme sekillerine gore degisiklik gostermektedir.
1962 ilkokul Programi Taslag:

1948 Tlkokul Programi’nin uygulamaya baglanmasindan bir siire sonra &gretmenler bes sinifi
bir arada okutmak zorunda kaldiklari i¢in “birlestirilmis siniflarda 6gretim sorunu” ortaya ¢ikmistir
(MEB, 2003, 5.67). Bu nedenle programin kabuliinden yaklasik {i¢ sene sonra uygulamada karsilasilan
zorluklarin belirlenmesi ve programin gelistirilmesi i¢in Amerikali Profesor Kate Wofford Tiirkiye'ye
davet edilmistir (Cicioglu, 1985, s.100). Wofford, 5 Ekim 1951-1 Subat 1952 tarihleri arasinda
Tiirkiye'nin cesitli bolgelerinde kdy egitimi ve dgretimi {izerine birtakim incelemelerde bulunmus ve
konuya iligkin bir rapor hazirlamistir (Wofford, 1952). Aym yil ilkogretim miifettisleri, kdy enstitiileri
ve koy Ogretmenlerinden secilen 25 kisilik bir grup da kdy okullarinda uygulanmasi Onerilen
metotlar1 incelemek {izere Amerika’ya Wofford un yanina gonderilmistir (Maarif Vekaleti, 1954, s.16).
Akabinde 5-14 Subat 1953'te, Beginci Milli Egitim Stirasi toplanmus ve burada “Ilkokul programlarmin
yeniden gdzden gegirilmesi” konusu giindeme alinmustir (MEB, 1995, 5.31). [lkégretimin temel mesele
olarak ele alindig1 bu toplantida, ilkokul programlar: {izerinde incelemeler yapilmis ve programlar
iizerinde gergeklestirilmesi gereken degisiklikler kararlastirilmistir (MEB, 1962, s.8). $tira’da, Wofford
tarafindan koy okullar i¢in Onerilen “simiflarin birlestirilmesi ve derslerin {initeler halinde nobetlese
islenmesi” hususlar1 da uygulanmak {izere kabul edilmistir (MEB, 1954, s.355). 1962'ye kadar cesitli
komisyonlar toplanarak taslak programin hazirlanmasi calismalarina devam edilmistir. Yapilan

calismalarin ardindan hazirlanan taslak program, 12 Eyliil 1962’de kabul edilmistir (Kayalioglu, 2018,
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s.141). Programin pilot uygulamalarma ise Talim ve Terbiye Kurulunun (TTK) karariyla 1962-1963
yilinda baslanmistir (MEB, 1967, 5.349).

Taslak programda, ilkokullar 1926’dan sonra oldugu gibi “birinci devre” ve “ikinci devre”
olmak iizere iki devreye ayrilmistir. Birlestirilmis simiflarda birinci devre “A grubu”, ikinci devre ise
“B grubu” olarak adlandirilmistir. Ayrica burada normal 6gretim yapan bagimsiz sirufl ilkokullarin

ve birlestirilmis sinifli okullarin ders dagitim ¢izelgeleri ayr1 ayr1 hazirlanmistir.

Resim-Is dersinin birlestirilmis ve bagimsiz siuflardaki haftalik ders siireleri, Tablo 2'de

verilmistir (MEB, 1962).

Tablo 2. 1962 Ilkokul Programi Taslagi'nda Resim-Is dersinin bagimsiz ve birlestirilmis simifli okullardaki
siirelerini g0sterir ¢izelge

o Birinci Devre Ikinci Devre Resim-Is Dersi Yiizde

Okul Tiri ..

1.Smif 2.Smif 3.Smf 4.Smuf  5.Smuf Toplam Stire (%)
Bagimsiz Sirufl 3 3 3 2 2 13 10,0
Toplam 26 26 26 26 26

A Grubu B Grubu

Birlestirilmis Sinifl 3 3 3 1 1 11 8,4
Toplam 26 26 26 26 26

Tablo 2'de goriildiigii gibi taslak programda Resim-Is dersinin siiresi, bagimsiz siniflarda
birinci devrede 3; ikinci devrede 2 ders saati iken birlestirilmis siniflarda A grubunda 3; B grubunda 1
ders saatidir. Yani her iki okul tiiriinde Resim-Is dersinin ilk ii¢ simftaki siireleri ayri iken 4 ve
5.smiflardaki siireleri farkhidir. Ayrica dersin bagimsiz smiflardaki haftalik toplam siiresi 13, bu
siirenin toplam stire igindeki pay1 %10,0; birlestirilmis simiflarda haftalik toplam stiresi 11, bu siirenin
toplam stire igindeki pay1 ise %8,4'tlir. Dolayisiyla birlestirilmis simfli okullarda dersin haftalik

dagilim i¢indeki orani, bagimsiz simfl okullara gére %1,6 daha diistiktiir.

Taslakta, bir ders saati bir “biitiin” olarak ifade edilmistir. Yani her sinif i¢in haftada 26 biitiin
esasl benimsenmistir. Her bir biitline denk gelen siire ise 45 dakikadir (MEB, 1962, s.221-222). Bu
anlayisa gore Resim-Is dersinin toplam siiresi A grubunda 3 biitiin, yani 135 dakika; B grubunda 1
biitiin, yani 45 dakikadir. Ancak A grubunda yer alan siniflarin her birinde -dérdiincii veya yedinci
ders saatlerinde olmak {izere- haftada bir kez Resim-Is dersi 60 dakika iglenmektedir. Béylece dersin A

grubundaki haftalik toplam siiresi her bir sinif igin 150 dakika olmaktadir.

Birlestirilmis sinifli okullarla ilgili bilgilerin ayrintili sekilde agiklandig: taslak programda,
siniflarin birlestirilme sekilleri Tablo 3'te 6zetlenmistir (MEB, 1962, s.250).
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Tablo 3. 1962 Ilkokul Programi Taslagi'nda stmiflarin birlestirilme sekillerini gosterir cizelge

Ogretmen  Dershane Smuf Gruplar
Sayis1 Sayis1 Sayis1 A B C D E
1 1 5 (1+2+43) + (4+5)
2 2 5 (1+2+43) + (4+5)
3 3 5 1 (2+3) (4+5)
4 4 5 1 (2+3) 4 5
4 4 5 1 5 3 (4+5) Zor durumlarda

basvurulmalidir.

Tablo 3'te, Resim-Is dersinde &gretmenli veya 6devli gecen saatlerin siniflarin birlegtirilme
sekillerine gore degistigi goriilmektedir. Ornegin tek dgretmenli/bes smifli okullarda Resim-Is dersi A
grubunda 1 ders (45") Ogretmenli, 2 ders (45'+60") odevli; B grubunda 1 ders (45) Ogretmenli
islenmektedir. Tki 6gretmenli/bes sinifli okullarda A grubunda 2 ders (90') 6gretmenli, 1 ders (60')
odevli; B grubunda 1 ders (45) Ogretmenlidir. Birinci simiflarin bagimsiz okutuldugu ftig
ogretmenli/bes smifli okullarda ise 2 ve 3.simflarda 3 ders (135"), 4 ve S.siuflarda 1 ders (45)
Ogretmenli ylriitiilmektedir (MEB, 1962). Yani smiflarin birlestirilme sekilleri, derslerin islenis
tarzinda birtakim farkliliklara neden olsa da birlestirilmis simflar i¢in derse ayrilan toplam siire

degismemistir.
1968 ilkokul Programi

Bu program, 1962 ilkokul Programi Taslagi'nin deneme calismalari tamamlandiktan sonra
yapilan degerlendirmeler ve diizeltmeler neticesinde 1968’de hazirlanmistir. Gelistirilen program,
1968-1969 egitim ve Ogretim yilindan itibaren birinci siniflardan baslamak {izere tiim yurtta kademeli

olarak uygulamaya konulmustur (MEB, 1967, s.349).

Programda, her bir ders bir “biitiin” olarak ifade edilmistir. Bir biitiin ise 40 dakikalik zaman
dilimine karsilik gelmektedir. Birlestirilmis siniflarda -1962 Ilkokul Programi Taslagi'nda oldugu gibi-
birinci devre smiflar1 “A grubu”; ikinci devre siniflar1 da “B grubu” olarak adlandirilmistir (MEB,
1968). Programda, normal 0gretim yapan bagimsiz smifli okullar ve birlestirilmis smifli okullar icin

farkh ders dagitim ¢izelgeleri hazirlanmistir.
Dersin, iki okul tiiriindeki siireleri Tablo 4'te gosterilmistir (MEB, 1968, 5.269-297).

Tablo 4. 1968 Ilkokul Programi'nda Resim-Is dersinin bagimsiz ve birlegtirilmis stmiflardaki siirelerini gosterir
cizelge

L Birinci Devre Ikinci Devre Resim-Is Dersi . o
Okul Tart 1.5mif 2.Smuf 3.S5mif 4.5mf 5.Smif = Toplam Siire Yiizde (%)
Bagimsiz Siufh 3 3 3 2 2 13 10,0
Toplam 26 26 26 26 26
A Grubu B Grubu
Birlestirilmis Sinifli 3 3 3 1 1 11 8,4
Toplam 26 26 26 26 26
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Tablo 4'ten anlasilacag: {izere tiim derslerin haftalik toplam stiresi -planlama, degerlendirme
ve egitsel calismalara ayrilan siireler hari¢- her iki okul tiiriinde de 26’dir. Resim-Is dersinin siiresi
normal 6gretim yapan bagimsiz sirufli okullarda birinci devrede 3, ikinci devrede 2 biitiin iken bu
siire birlestirilmis siufli okullarda A grubunda 3, B grubunda 1 biitiin seklindedir. Ayrica dersin
bagimsiz siflardaki haftalik toplam siiresi 13 biitiin ve haftalik toplam siire i¢indeki pay1 %10,0 iken
birlestirilmis smiflardaki haftalik toplam ders siiresi 11 biitiin ve haftalik toplam siire i¢indeki pay1
%8,4'tiir. Yani tiim dersler icinde Resim-Is dersine ayrilan siirenin, birlestirilmis simflarda diger

okullardan %1,6 oraninda daha az oldugu anlagilmaktadar.
Programda, siniflarin birlestirilme sekilleri Tablo 5'te gosterilmistir (MEB, 1968, 5.288-289).

Tablo 5. 1968 Ilkokul Programi'nda stmiflarin birlestirilme sekillerini gosterir cizelge

Kombinasyon Ogretmen Sayisi Simnif Sayisi Birlestirilen Sinflar
la 1 5 (1+2+3)  + (4+5)
2a 2 5 (1+2+3) (4+5)
2b 2 5 (1+2) (3+4+5)
3a 3 5 1 (2+3) (4+5)

Tablo 5'e gore tek 6gretmenli/bes simfli okullarda (1a) Resim-Is dersi A grubu smflarinda 1
ders 6gretmenli, iki ders 6devli; B grubu siniflarinda 1 ders 6gretmenlidir. Tki 6gretmenli/bes stuflt
okullarda (2a) A grubu siniflarinda 2 ders 6gretmenli, 1 ders 6devli; B grubu smiflarinda ise 1 ders
ogretmenlidir. 2b birlesiminin uygulandig: iki 6gretmenli/bes simifli okullarda 1 ve 2.smiflarda 2 ders
ogretmenli, 1 ders 6devli; 3.siniflarda 1 ders 6gretmenli, 2 ders 6devli; 4 ve 5.simiflarda ise yalnizca 1
ders saati 6gretmenlidir. Ug 6gretmenli/bes siifli okullarda (3a) ise A grubu sinuflarinda 3 ders
saatinin tiimii; B grubu smiflarinda 1 ders saati 6gretmenlidir (MEB, 1968). Burada 0gretmenli ve
odevli saatler, siniflarin birlestirilme durumlarina gore farklilik gosterse de A ve B grubundaki ders
siirelerinin degismedigi ve B grubu siniflarinda Resim-Is dersinin bizzat 6gretmen tarafindan islendigi

dikkat cekmektedir. Bu programda, 6gretmenli/6devli saatlere riayet etme kosulu vardir.

Bu program uygulanirken bir sonraki programin kabuliine kadar haftalik ders saatlerinde
birtakim diizenlemeler yapilmigtir. Programin ytiriirliikte oldugu esnada 1973 yilinda 1739 sayih
METK'nin kabuliinden sonra ilkokul ve ortaokul diizeyleri temel egitim olarak; 16 Haziran 1983
tarihinde kabul edilen 2842 sayili Kanun'la da ilkdgretim olarak adlandirilmistir. Bu nedenle belli bir
donem, ilkokullarin ve temel egitim/ilkogretim okullarinin ¢izelgeleri farkli zamanlarda kabul edilmis
ve bu iki okulda farkli ders dagitim cizelgeleri uygulanmigtir. Birlestirilmis smifli okul uygulamasi
ilkokullar1 kapsadigindan bu okullarda, ilkokullarda yapilan cizelge degisiklikleri esas alinmustir.
Yapilan diizenlemeler dogrultusunda normal 6gretim yapan bagimsiz siufli okullar ve birlestirilmis

siifli okullarda, haftalik toplam ders siireleri ve bu siireler iginde Resim-Is dersine ayrilan siireler
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Tablo 6’da yillara gore gosterilmistir. Haftalilk toplam ders siirelerine, egitsel calismalar ve

degerlendirmeler icin ayrilan siireler dahil edilmemisgtir.

Tablo 6. 1968-1992 yillar: arasinda haftalik ders dagitim cizelgelerinde yapilan degisikliklerin normal 6gretim
yapan bagimsiz sinifls ve birlestirilmis sinifli okullarda Resim-Is dersine yansimalarim gdsterir cizelge

Bagimsiz Siufli Okullar Birlestirilmig Siifli Okullar
Degisiklik Siniflar Siniflar
il 1 2 3 4 5 Toplam JA@IK o 1 5 3 4 5 Toplam Ak o
Toplam Toplam
1968 333 2 2 13 26 100 3 3 3 1 1 11 26 8,4
1974 3 33 2 2 13 29 §9 3 3 3 1 1 11 29 7,5
1975 1 11 2 2 7 23 60 1 1 1 2 2 7 23 6,0
1986 2 2 2 2 2 10 30 66 1 1 1 2 2 7 25 5,6
1987 2 2 2 2 2 10 30 66 1 1 1 2 2 7 25 5,6
1992 2 2 2 2 2 10 30 66 1 1 1 2 2 7 25 5,6

Tablo 6'dan anlagilacag iizere 1968 Ilkokul Programi uygulanirken ders siirelerindeki ilk
diizenleme 5 Eyliil 1974'te yapilmistir. Normal ve ¢ift 6grenim yapan ilkokullarla birlestirilmis sinifli
ilkokullara yonelik olarak yapilan bu diizenlemede, Resim-Is dersinin siireleri iki okul tiiriinde de
degismemis; yalnizca, tiim derslere ayrilan haftalik toplam ders siiresi 29’a ¢ikarilmistir (MEB, 1974,
5.368). Bu nedenle Resim-Is dersinin diger dersler arasindaki payi, bir dnceki yila gore oransal olarak
azalmistir. 14 Subat 1975te yapilan diizenlemeyle dersin siiresi her iki okul tiiriinde de A
grubu/birinci devre simiflarinda 1 ders saatine diisiiriilmiis; haftalik toplam ders siiresi ise egitsel
calismalar hari¢ 23 olarak belirlenmistir. Egitsel calismalar dahil edildiginde bu siire 25 olarak tespit
edilmistir (MEB, 1975a; 1975b). 21 Nisan 1986 tarih 91 sayili kararla ilkokullar ve ilkdgretim okullar1
i¢in eszamanli olarak yeni bir cizelge hazirlanmistir. Cizelgede, Resim-Is dersinin ilkokuldaki siireleri
degistirilmemis fakat haftalik ders siirelerinin toplami —rehberlik ve egitsel calismalar hari¢- 25'e
¢ikarilmistir. Boylece, dersin haftalik toplam siire icindeki oraninda diisiis meydana gelmistir. 8
Temmuz 1987’de ilkdgretim okullarinin; 24 Agustos 1992’de ise ilkokullarin siirelerinde diizenleme

yapilmistir (MEB, 1987; 1992). Her iki diizenlemede de bir 6nceki yila gore farklilik olmamuistir.

1968-1992 yillar1 arasinda her iki okul tiirtindeki ders siireleri karsilastirmali olarak
incelendiginde (Bk.Tablo 6) ders siiresinin oransal olarak en yiiksek oldugu yil, normal egitim veren
bagimsiz smifli ilkokullarda haftada %10,0; birlestirilmis smufli okullarda ise %8,4 ile 1968-1974
arasidir. 1975'te Resim-Is dersi siireleri ve dersin diger dersler igindeki oransal pay1 her iki okul
tiirtinde de esittir. Fakat 1975'te, 6nceki yila gore énemli bir diisiis meydana gelmistir. Daha agik bir
ifadeyle yapilan cizelge degisikligiyle Resim-Is'in diger dersler icindeki orani, bagimsiz smuflarda
%?2,9; birlestirilmis smflarda %1,5 oraninda azalmistir. 1986’da ise gerek ders siirelerinde gerekse
dersin diger dersler icindeki oraninda her iki okul tiiriinde de bir artis yasanmis ve ders siireleri ile

dersin diger dersler icindeki pay1, sonraki programin kabuliine kadar degismemistir. 1968-1992
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arasinda -1975 hari¢- yapilan diizenlemelerde, dersin birlestirilmis siniflardaki haftalik toplam siireler
icindeki orani diger okullardan daha diisiik olmustur. S6z konusu yillar arasinda birlestirilmis siifl
olan ve olmayan okullarda ders siiresinin haftalik toplam siireler icindeki oransal farkinin en fazla

oldugu yil ise 1968’dir.

1968'den, sonraki programin kabulii olan 1992'ye kadar ders siirelerindeki degisimlerle
baglantili olarak derslerin yiiriitiilme bigimlerinde de birtakim diizenlemeler yapilmistir. Buna gore
1975'teki karar istinaden A grubunda 1, B grubunda ise 2 ders saati olan Resim-Is dersinin 6gretmenli
ve 6devli saatleri birlesim sekillerine gore farklilik gostermistir. Ornegin ders, tek 6gretmenli/beg
sinifli okullarda ve “(1+2)/(3+4+5)” birlesiminin uygulandig: iki 6gretmenli/bes simfli okullarda A
grubunda 1 ders saati Ogretmenli; B grubunda 1 ders Ogretmenli, 1 ders saati ise Odevli
yuriitiilmiistiir. Ancak “(1+2+3)/(4+5)” seklinde birlestirilen iki Ogretmenli/bes smufli ve
“(1)/(2+3)/(4+5)” birlesimli ti¢ 6gretmenli/bes sinifli okullarda tiim dersler 6gretmenlidir (MEB, 1975b,
5.159-163). Ders siirelerinde degisiklik yapilmasa da 1988 basimlh Ilkokul Programi'nda, 6gretmenli ve
Odevli saatlerin dagiliminda yeniden diizenleme yapilmistir. Buna gore ders, tek Ogretmenli/iki
ogretmenlifiic 6gretmenli (1/2+3/4+5) okullarda A grubu siniflarinda 1 ders saati 0gretmenli; B grubu
siniflarinda ise 1 ders saati 6gretmenli, 1 ders saati ise 6devli yiiriitiilmiistiir (Milli Egitim Genglik ve

Spor Bakanligi, 1988).
1992 Resim-is Dersi Ogretim Programi1

flkokul programlarin bir arada gelistirilmesi anlayisi 1980'lerden itibaren son bulmus ve
bunun yerine, programlarin her bir ders igin ayr1 ayr1 gelistirilmesine baglanmistir. Bu tarihten sonra
programlarin  gelistirilmesinde ¢agdas bir yaklasim sergilenmis ve pilot uygulamalar
gerceklestirilmistir (Kalayci, 2000, s.177). Bu dénemde, Resim-Is dersi 6gretim programi 27 Temmuz
1991 tarihinde TTKB tarafindan olusturulan “Resim Dersi Programlarini Gelistirme Ozel Thtisas
Komisyonu” tarafindan hazirlanmis ve 11 Eyliil 1992'de kabul edilmistir (Kayalioglu, 2018, s.168). Ilk
kez bagimsiz olarak yayimlanan bu programda, birlestirilmis sinuflarla ilgili esaslara yer verilmese de
program kabul edildikten sonra 1995’te yayimlanan ve tiim derslerin dgretim programlarinin bir
arada bulundugu [lkégretim Okulu Programi'nda, birlestirilmis smufli okullarla ilgili boliime yer

verilmigtir.

1992 Programi’min uygulandigi donem icinde, METK’de yapilan diizenlemelere bagh olarak
ilkogretim okullarmin varhgmdan dolayr 16 Agustos 1997’de 4306 sayili Kanun ile “sekiz yillik
kesintisiz ve zorunlu ilkdgretim” uygulamasina resmen gegcilene kadar sekiz yillik ilkdgretim okullar
ve bes yillik ilkokullar igin iki farkli gizelge uygulanmistir. {lkdgretim okullarinin niifusca fazla olan

yerlesimlerde kurulacagi varsayimindan hareketle bu dénemde birlestirilmis simfli okullarda, bes
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yillik ilkokullar igin hazirlanan cizelgelerin uygulandigi sdylenebilir. Zira 1995 yilinda yayimlanan
[lkokul Programi'nda birlestirilmis sinifli okullarla ilgili agiklamalarin yer aldig1 béliimde, 8gretmenli

ve O0devli saatlerin dagilimlarina bakildiginda da bu varsayimmin dogru oldugu anlasiimaktadir.

Tablo 7’de, 1992 Programi’'nda Resim-Is dersinin ilkokullardaki ve ilkégretim okullarindaki
(birinci kademe) siireleri gosterilmistir. [lkogretim okullarindaki gizelge degisiklikleri TTK'nin 22
Eyliil 1992 tarihli ve 301 sayili, 29 Agustos 1994 tarihli ve 578 sayili kararlari ile yapilmisken
ilkokullara yonelik cizelge degisikligi ise Kurul'un 24 Agustos 1992 tarihli ve 235 sayili karari ile

gerceklesmistir.

Tablo 7. 1992 Programi’'nda Resim-Is dersinin siirelerini gisterir cizelge

Okul Tiirii Birinci Kademe Resim-Is Dersi Toplam Yiizde
1.Smif 2.Smuf 3.Smuf 4.Smuf 5.Smuf Stire (%)
[kdgretim Okulu 2 2 2 2 2 10 6,6
Toplam 30 30 30 30 30
A Grubu B Grubu
Ilkokul 1 1 1 2 2 7 5,6
Toplam 25 25 25 25 25

Tablo 7 incelendiginde Resim-Is dersinin ilkogretim okullarindaki toplam siiresinin 10, bu
siirenin haftalik ders dagilimi i¢indeki oraninin %6,6; ilkokullardaki siiresinin 7, bu siirenin haftalik
ders dagilimi igindeki oranimn ise %5,6 oldugu goriilmektedir. Yani programda Resim-Is dersinin
siiresi, birlestirilmis simflarda diger okullara gore %1,0 daha azdir. Programda ders tek
ogretmenli/bes siufli okullarda A grubunda 1 ders saati 0gretmenli; B grubunda 1 ders saati
ogretmenli, 1 ders saati 6devli yiiriitiilmektedir. Iki 6gretmenli/bes sinifli ve ii¢ 6gretmenli/bes sinifli
okullarda o6gretmenli ve 6devli saatlerin dagilimi da 1988 yilinda yayimlanan programdaki gibidir.
Ancak 1997’den sonra ilkogretimin kesintisiz ve zorunlu sekiz yil olmasmna bagli olarak ders
siirelerinde birtakim diizenlemeler yapilmistir. Yapilan diizenlemeler Tablo 8'de gdsterilmistir.

Tablo 8. 1997-2005 yillar: arasinda ilkigretim okullarinda Resim-Is/Gorsel Sanatlar dersinin siirelerini gosterir
cizelge

il Simflar Dersin Toplam Yiizde
1.Smif 2.Simuf 3.Smif 4.Smuf 5.Suuf Stiresi (%)
1997 Ders Siiresi 2 2 2 1 1 8 5,3
Toplam 30 30 30 30 30
2005 Ders Siiresi 2 2 2 1 1 8 5,8
Toplam 28 28 28 26 26

Tablo 8de, sekiz yillik zorunlu egitime gecilmesinin ardindan hazirlanan ders dagilim
cizelgelerinde dersin siireleri gosterilmistir. Ilk diizenlemenin yapildig1 10 Eyliil 1997'de Resim-Is
dersinin toplam siiresi 8 ders saati olarak tespit edilmistir (MEB, 1997, s.643). BOylece dersin diger

dersler igindeki orani, %5,3 olmustur. Sonraki diizenlemeler ise 1998, 2001 ve 2005 yillarinda
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gerceklesmistir. 1997’den sonra yapilan diizenlemelerde, Resim-Is/Gorsel Sanatlar dersinin
siirelerinde herhangi bir degisiklik olmamuistir. Ancak 2005'te derslerin toplam siireleri, sinif bazinda
farklilik teskil etmistir. Buna gore haftalik toplam ders siireleri ilk ti¢ smifta 28, son iki sinifta 26 olarak
kabul edilmistir (MEB, 2005, s.540). Buna bagh olarak da Gorsel Sanatlar dersinin haftalik ders

dagilimi icindeki orani 5,8’e yiikselmistir.

2000-2001 egitim ve 6gretim yilina kadar birlestirilmis sinifli okullarda uygulanan programlar,
ilkokul programlarinin iginde ayr1 bir boliimde yer almistir. Ancak 2000'1i yillarda birlestirilmis siufl
okullarda egitimin kalitesi ve niteliginin artirilmasi igin birtakim c¢alismalar yapilmistir. Bu
dogrultuda TTKB'nin 18 Mayis 2000 tarihli ve 122 sayili karariyla 1968’den beri uygulanmakta olan
Hayat Bilgisi, Fen Bilgisi ve Sosyal Bilgiler programlar1 uygulamadan kaldirilmis ve yerine bagimsiz
ilkogretim okullarinda uygulanan programlarin okutulmas: kararlastirilmistir. Boylece 2000-2001
egitim ve Ogretim yilindan itibaren birlestirilmis simifli okullar ile bagimsiz sifli okullar arasinda

O0gretim programlar1 agisindan esgiidiim saglanmistir.
2006 Gorsel Sanatlar Dersi Ogretim Programi

Bilim ve teknoloji alaninda meydana gelen hizli degisim ve gelisimlere uyum saglamak i¢gin
egitim sisteminin yeniden yapilandirilmast zorunlulugu dogmustur. Bu noktada da Ogretim
programlariin yenilenmesi hususu énemli goriilmiistiir (MEB, 2008, s.3). Bu dogrultuda, ilkogretimin
birinci kademesinde koklii bir igerik degisikligi yapilarak Ogretim programlari hazirlanmistir.
Hazirlanan programlarin pilot uygulamalar: 2004-2005 egitim ve 6gretim yilinda gerceklestirildikten
sonra esas uygulamaya 2005-2006 egitim ve 6gretim yilinda gecilmistir (Ergtider, 2008, s.ii). Yenilesme
calismalari devam ederken uzun yillar Resim-Is olarak adlandirilan dersin adi, bir dizi girisimden
sonra Gorsel Sanatlar olarak degistirilmistir. Ders, yeni adiyla programlara 14 Temmuz 2005’te giris
yapmustir (Kayalioglu, 2018, s.19). Dersin yeni 0gretim programi ise 11 Eyliil 2006’da kabul edilmistir
(MEB, 2006, s.1144). Ilkogretim 1-8.sinuflar icin hazirlanan programda “yaratici, girisimci, sorun
¢Ozebilen, bilgiyi yapilandirabilen ve doniigtiirebilen” bireylerin yetistirilebilmesi icin Ogrenci
merkezli 6grenme anlayisina uygun olarak yapilandirmaci yaklagim esas alinmistir (Komisyon, 2006,

s.6).

2006 Programi'min kabul edildigi tarihten 30 Mart 2012 tarihli 6287 sayili “Ilkogretim ve
Egitim Kanunu ile Bazi Kanunlarda Degisiklik Yapilmasina Dair Kanun”un kabuliine kadar
ilkogretim okullarinin gizelgelerinde sirasiyla 14 Temmuz 2005, 4 Haziran 2007 ve 20 Temmuz 2010’da
gesitli nedenlerle diizenlemeler yapilmistir. Diizenlemelerin yapildig1 yillara gore Gorsel Sanatlar

dersinin siireleri Tablo 9’da gosterilmistir.
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Tablo 9. 2005-2012 yillar: arasinda Gorsel Sanatlar dersinin siirelerini gosterir cizelge

Yillar Siniflar Gorsel Sanatlar Dersi Yiizde
1.Smif 2.Simuf 3.Smuf 4.Smuf 5.Siuf Toplam Siire (%)

2005 2 2 2 1 1 8 5,8

Toplam 28 28 28 26 26

2007 2 2 2 1 1 8 5,8

Toplam 28 28 28 28 28

2010 2 2 2 1 1 8 6,2

Toplam 25 25 25 26 26

Tablo 9’dan da anlasilacag tizere bu programin kabul edildigi tarihten 2012'ye kadar dersin
siiresi ilk ti¢ smifta 2; diger iki sinufta 1 ders saatidir. Dersin diger dersler igindeki orani, 2010’daki
karara kadar %5,8 iken bundan sonra diger derslerin haftalik toplam siirelerindeki degisime bagh

olarak bu oran %6,2'ye yiikselmistir.

6287 sayili Kanun geregince 2012’de sekiz yillik ilkogretim okullari 1-4.siuflar ilkokul, 5-
8.smiflar ise ortaokul olmak {izere iki bagimsiz okula doniistiiriilmiistiir. 4+4+4 sisteminin
benimsenerek ortadgretimin zorunlu hale getirilmesinden sonra 25 Haziran 2012 tarihli ve 69 sayili
kararla da ilk cizelge degisikligi gerceklesmistir. Yapilan diizenleme dogrultusunda Gorsel Sanatlar
dersinin siireleri, Tablo 10’da gosterilmistir (MEB, 2012a, s.314).

Tablo 10. 2012 yil1 ilkokullarda Gorsel Sanatlar dersinin siiresini g0sterir ¢izelgeden kesit

Siniflar Gorsel Sanatlar Dersi Yiizde
1.Smf 2.Simf 3.Smif 4.Smuf Toplam Siire (%)
Ders Stuiresi 1 1 1 1 4 3,5
Toplam 26 28 28 30

Tablo 10’da haftalik toplam ders saatlerinin smiflara gore farklilik arz ettigi, Gorsel Sanatlar
dersi siiresinin tiim sinuflarda 1’e diisiiriildiigii ve dersin haftalik toplam ders siireleri igindeki
oranmin %3,5 oldugu goriilmektedir. Bu ¢izelge, birlestirilmis siniflarda TTKB'nin 7 Eyliil 2012 tarihli
ve 151 sayili karari ile 2012-2013 egitim ve Ogretim yilindan itibaren uygulamaya konulmustur (MEB,
2012b, s.472). Bu karara ve yeni sisteme gore birlestirilmis smiflarin olusturulma bigimleri ise Tablo

11"de gosterilmistir.

Tablo 11. 2012 yil1 ilkokullarda birlestirilmis siniflarin olusturulma bicimlerini gosterir cizelge

Ogretmen Smuflar

Say1s1 1 2 3 4
1* (1+2+3+4)

2% (1+2) (3+4)

2 (1) (2+3+4)

2 (1+2+3) 4)
3 ) (2+3) )
3 (1+2) ©) )
3 @) (2+3) )

*Onerilen ilk birlestirme modelini ifade etmektedir.
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Tablo 11’de gosterilen birlestirme sekillerinin hepsinde, Gorsel Sanatlar dersi tiim siniflarda 1
ders saati siiresince dgretmenle islenmektedir.

2013 Gorsel Sanatlar Dersi Ogretim Programi

Bu program, 29 Kasim 2013’te TTKB'nin 134 sayili karar1 ile 2014-2015 egitim ve Ogretim
yilindan itibaren kademeli olarak uygulanmak tizere kabul edilmistir (MEB, 2014a, s.128). Bu
programdan, bir sonraki programin kabuliine kadar gecen siire i¢inde ders cizelgeleri {izerinde cesitli
gerekcelere bagl olarak birden fazla diizenleme yapilmistir. Ancak yapilan diizenlemelerde, Gorsel
Sanatlar dersinin siirelerinde degisiklik olmamis; dersin stiresi, 25 Haziran 2012'deki sekliyle
uygulanmistir (Bk.Tablo 10). TTKB'nin 7 Eyliil 2012 tarihli ve 151 sayili kararinda belirtilen simiflarin
birlestirilme sekilleri de bu programda aynen kabul edilmistir (Bk.Tablo 11). Yani bu programin
yiiriirlitkte oldugu siire boyunca Gorsel Sanatlar dersi 1-4.siniflarin her birinde 1 ders saati siiresince
ogretmenle ylrtitilmiistiir.

2017 ve 2018 Gorsel Sanatlar Dersi Ogretim Programlari

TTKB'nin 19 Ocak 2018 tarihli ve 8 sayili karar ile kabul edilen 2018 Gorsel Sanatlar Dersi
Ogretim Programi, 2018-2019 egitim ve 6gretim yili itibariyle uygulamaya konulmustur (MEB, 2018a,
5.1759). Ancak bu programdan once 6gretim programlarinin gelistirilmesi i¢in birtakim c¢alismalar
yapimistir. Bu dogrultuda uygulanmakta olan dgretim programlar: 2017 yilinin basinda MEB'in ilgili
birimlerindeki temsilciler, 6gretmenler, egitim alanindaki uzmanlar ve akademisyenlerden olusan
komisyonlar tarafindan incelenmis ve bu dogrultuda yeni bir 6gretim programi hazirlanmistir.
Program gelistirme calismalarina Bakanlik yetkililerinin yani sira Ogretmenler, veliler, okul
yoneticileri ve {ilke genelindeki uzmanlar da katk: saglamistir. Taslak programlar, TTKB tarafindan
gerekli incelemeler yapildiktan sonra internet araciligiyla Bakanligin “Ogretim Programlarimi izleme
ve Degerlendirme Sistemi”ne yiiklenerek askiya alinmustir. Ayrica 13 Ocak 2017’de, TTKB tarafindan
biitiin il milli egitim miidiirliiklerine resmi yazi1 gonderilerek tiim siniflarda/alanlarda gorev yapan
ogretmenlerin konuyla ilgili bilgilendirilmeleri ve taslak programlar hakkinda goriis beyan etmeleri
istenmigtir. Taslak program bir hafta askida kalmis; programlarla ilgili goriis ve oneriler, 10 Subat
2017’ye kadar TTKB'ye sunulmustur.

Almnan geribildirimler dogrultusunda TTKB tarafindan son sekli verilen taslak program, 17
Temmuz 2017 tarihli ve 70 sayili Kurul karari ile ilkokullarda 2017-2018 egitim ve 6gretim yilindan
itibaren pilot uygulamalar1 gerceklestirilmek tizere kabul edilmistir (MEB, 2017, s.1608). Yalnizca iki
yariyll uygulamada kalan programin uygulandig: siire boyunca Bakanligin olusturdugu komisyon
tarafindan, izleme ve degerlendirme ¢alismalarina devam edilmistir. Bu calismalara 6gretmenlerin
yaru sira 6grenciler, dernekler, meslek birlikleri, federasyonlar ve Bakanligin ders kitab1 yazarlar: gibi

bircok kamu ve 06zel sektor temsilcisi katilmistir (MEB, 2018b). Tiim goriisler degerlendirilerek
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calismalar tamamlandiginda ise program giincellenmis ve bdylece 2018 Programi uygulamaya
konulmustur. Bu iki program arasinda biiyiik farklar bulunmamakta ve sonraki program, onceki
programin devamui niteligi tasimaktadir. Hem bu yoniiyle hem de tiim yurtta uygulanmasi nedeniyle
2017 Programu, esas program olarak nitelendirilebilmektedir.

2018 Programimin uygulandig: tarihlerde, 12 Eylil 2018'de, ders cizelgeleri tizerinde
degisiklik yapilsa da Gorsel Sanatlar dersinin siiresi degismemis; dersin birlestirilmis simifli okullar da
dahil olmak {izere tiim ilkokullarda tiim siniflarda 1 ders saati olarak okutulmasina karar verilmistir
(MEB, 2018c, s.2187-2188). Dersin birlestirilmis siufli okullardaki o6gretimi ise tiim smiflarda
ogretmenle yapilmaktadir.

Sonug ve Tartisma

Birlestirilmis sifli okullar niifusu az olan yerlesim birimlerinde 6grenci, 6gretmen veya
derslik yetersizliginden dolay1 birden fazla sinifin ayni anda egitim gormesine dayanan bir okul
sistemidir. Birlestirilmis simifli olan ve olmayan okullarda Gorsel Sanatlar dersi siirelerinin
karsilagtirildig1 bu calisma kapsaminda 1948 flkokul Programi, 1962 Ilkokul Programi Taslagi, 1968
flkokul Programi, 1992 Resim—i@ Dersi C)gretim Programi, 2006/2013/2017/2018 Gorsel Sanatlar Dersi
Ogretim Programlari incelenmistir. Ders siirelerindeki degisimler 1948-1997, 1997-2012 ve 2012-2019
seklinde ti¢ kategoride degerlendirilmistir. Ciinkii belli donemlerde egitim sistemine iliskin yapilan
onemli degisiklikler, uygulamada birtakim diizenlemeleri zorunlu kilarak ders siirelerini etkileyen
birer faktor haline gelmistir.

Birlestirilmis sinifli olan ve olmayan ilkokullarda Gorsel Sanatlar dersinin siireleri yalnizca
1948’den 16 Agustos 1997’'ye kadar karsilastirilabilmektedir. Bu tarihten sonra 4306 sayili Kanun'un
ile tiim yurtta kesintisiz ve zorunlu sekiz yillik ilkogretim uygulamasina gecilmesine bagh olarak
koy/sehir ilkokulu veya ilkokul/ilkdgretim okulu ayrimi kalktigi icin birlestirilmis sinifli okullarda,
yalnizca ilkogretimin birinci kademesine (1-5.smiflar) yoOnelik olarak hazirlanan ders cizelgeleri
uygulanmistir. Bu durum ise 1997’den 30 Mart 2012 tarihli 6287 sayili Kanun'un kabuliine kadar
devam etmistir.

1948-1997 yillar1 arasinda birlestirilmis smufli olan ve olmayan ilkokullarda ders siireleri
arasindaki farkin en fazla oldugu yil, %8,5 ile 1948 olmustur. Bunun nedeni 1948 Programi'nda koy
ilkokullar1 i¢in ayrica hazirlanan ders dagilim cizelgelerinde, koyiin veya ogrencilerin temel egitim
ihtiyaglarim karsilayacak diger bazi derslere agirlik verilmesine baglanabilir. Ornegin kdy ilkokullar:
igin hazirlanan gizelgede sehir/kasaba okullarindan farkli olarak yer alan Tarim-Is dersi, diger tiim
dersler icinde %23'liik; Tiirkge dersi ise %30,7’lik bir paya sahiptir. Bu oran, Resim-Is dersi igin
yalnizca %3,8'dir. Tki okul tiirii arasindaki bu belirgin fark, 1962 taslak ve 1968 Programi'nda %1,6'ya

distriilmiistiir. Bu noktada 1962 ve 1968 programlarinin, birlestirilmis smufli ilkokullara 6zgii ayr
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cizelgelerin hazirlandig1 programlar oldugunu da belirtmek gerekmektedir. Aradaki farkin azalmasi,
bu programlarda birlestirilmis siufli okullar {izerinde durulmaya baglanmasiyla da iligkilendirilebilir.
1968’de azalan fark, 1975 yilinda yapilan cizelge degisikligiyle tamamen kapanmis; ders siireleri
esitlenmistir. 1986’dan 1997'ye kadarsa Resim-Is dersinin haftalik toplam ders siireleri igindeki
oranlary, birlestirilmis sinifli okullarda diger okullardan %1,0 oraninda diisiik olmustur.

1997'de ilkogretim okulu uygulamasina resmen gecilmesiyle birlikte, birlestirilmis smnifl
olsun olmasin tiim okullarda ilkogretim okullari igin hazirlanan gizelgeler gegerli oldugu i¢in iki okul
tiirti arasinda ders siireleri agisindan herhangi bir farktan soz etmek miimkiin degildir. Bu nedenle
burada yalnizca ders siiresinin, diger dersler icindeki oransal payinin en yiiksek ve en diisiik oldugu
yillardan bahsedilebilmektedir. 1997-2012 arasinda Gorsel Sanatlar dersinin siireleri degismemistir.
Fakat haftalik ders yiikiindeki degisimlere bagli olarak dersin diger dersler icindeki oransal pay1
degismistir. Buna gore derse ayrilan payin en diisiik oldugu yillar %5,3 ile 1997-2005 iken en yiiksek
oldugu yillar %6,2 ile 2010-2012 olmustur. 2012'den sonra ilkokullarda Gorsel Sanatlar dersinin siiresi
birlestirilmis smifli okullar da dahil tiim ilkokullarda, genel ders dagilimi icinde %3,5'lik oranla 1948-
2019 yillar1 arasindaki en diisiik seviyelere inmistir.

Resim-Is/Gorsel Sanatlar dersinde, birlestirilmis siufli okullarla diger okullar arasmndaki
farklilik yalnizca ders siireleri agisindan olmamistir. Ayni zamanda derslerin islenis bi¢imi agisindan
da iki okul tiirii arasinda farklilik vardir. Ornegin 1948’den 2012'ye kadar Gorsel Sanatlar dersinde
bazi dersler 6gretmenli, bazilar1 ise 6devli olarak islenmistir ve 6gretmenli ve 6devli saatler siniflarin
birlesim sekline gore degisiklik gostermistir. Ancak 2012’de yapilan diizenlemeyle hem birlestirilen
siniflar degistirilmis hem de dersin tiim siniflarda 6gretmen tarafindan islenmesine karar verilmistir.
Bu noktada, birlestirilmis smifli okullarda Gorsel Sanatlar dersinin sinif Ogretmenleri tarafindan
yliriitiildiigiini belirtmekte de fayda vardir. Sinf 6gretmenlerinin, dersi islerken birtakim sorunlarla
karsilastig1 ise bir gercekliktir. Yapilan arastirmalar bu dersi veren smif 6gretmenlerinin atolye
eksikligi, derste kullanilacak malzemelerin maddi gerekgelerle temin edilememesi ve ders saatlerinin
yetersizligi gibi problemlerle karsilastigini ortaya koymaktadir (Adigiizel ve Tosmur, 2010; Demir,
2014; Kahraman, 2014; Gokdemir ve Filiz, 2018). Bagimsiz simfli okullarda durum bu sekildeyken
birlestirilmis simifli okullardaki siuf 6gretmenlerinin bu problemlerle karsilasma ihtimalinin daha
fazla oldugu soylenebilir.

Bu arastirmada, Gorsel Sanatlar dersinin birlestirilmis sinifli ilkokullardaki siirelerinin uzun
yillar bagimsiz smifli okullardan daha az oldugu tespit edilmistir. Ne yazik ki 2012’den sonra da derse
yalnizca bir ders saati ayrilmistir. Dolayisiyla dersin mevcut siirelerinin, birlegtirilmis simfli
okullardaki 6gretimin saglikl1 yiiriitiilebilmesi igin yetersiz oldugu acik¢a sdylenebilir. Bu hususta

birlestirilmis siif okutan dgretmenlerin sorunlarmin belirlenmesine yonelik yapilan arasgtirmalarin
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bulgulari, aragtirmamin bu sonucunu destekler niteliktedir. Ornegin Erdem vd. (2005) tarafindan
yapilan arastirmada birlestirilmis smiflar1 okutan smuf Ogretmenlerinin, miifredattaki konulara
karsilik ders stirelerini yetersiz bulduklar: ve bunu kismen sorun olarak gordiikleri saptanmustir. Aym
bulgu, Dursun (2006) tarafindan yapilan arastirmayla da ortaya konulmustur. Yildiz ve Kéksal (2009),
Gozler (2009), Summak vd. (2011) ve Goniil (2019) tarafindan yapilan arastirmalarin sonuglarinda da
genel olarak ders siirelerinin sinif 6gretmenlerince yetersiz goriildiigii tespit edilmistir. Ne yazik ki bu
durum her iki okul tiirii i¢in de gecerlidir ve Gorsel Sanatlar dersinde yillardan beri siiregelen bir
sorun olarak degerlendirilebilir. Neredeyse on bes yildir benzer konular iizerinde ¢alisilmis olsa da
genelde birbirine yakin sonuglara ulasilmistir. Fakat gecen zaman diliminde Gorsel Sanatlar dersi
siirelerinin iyilestirilmesi beklenirken tam aksine, ders siireleri kademeli olarak azaltilmistir. Ustelik
2014’te toplanan On Dokuzuncu Milli Egitim $Stirasi'nda, Gorsel Sanatlar dersinin ilkokul diizeyinde
en az iki ders saatine ¢ikarilmasi (MEB, 2014b) yoniinde alinan kararin iizerinden bes yil gegmesine
karsin bu karar uygulamaya aktarilmamustir.

“

2018 yili Gorsel Sanatlar Dersi Ogretim Programi’'nda “...kazanimlarin tamaminn egitim
Ogretim yili sonuna kadar gercgeklestirilmesi saglanmalidir.” (MEB, 2018¢, s.8) ifadesine yer
verilmigken derse ayrilan siireler géz 6niinde bulunduruldugunda bu hedefe birden fazla smifin ayni
anda egitim gordiigii birlestirilmis simifli okullar bir yana, bagimsiz smfli okullarda bile
ulasilabilecegi tartismalidir. Bu konu ayri bir arastirma problemi olmalidir. Fakat ilk asamada,
birlestirilmis simiflardaki egitim ve Ogretim faaliyetlerini olumsuz yonde etkileyen “zaman
yetersizligi” faktorii ve aragtirmanin sonucu goz oniinde bulundurularak Gorsel Sanatlar dersinin 1-
4.smuflardaki siirelerinin mutlak surette ve ivedilikle artirilmasi dnerilmektedir.
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Introduction

In Turkey, primary schools, as a stage in education, have always maintained their feature of
having the greatest number of students from past to present. With the ultimate goal of raising
individuals described in the Basic Law of National Education (BLoNE), primary schools have served
as a cornerstone in equipping the students with the core knowledge, providing training for literacy
skills and raising decent, patriotic and nationalist generations. In the accomplishment of all these

objectives, Visual Arts classes play an important role as all the other classes do.

As known, Visual Arts classes have been included in primary school curriculums with
different names such as Painting/Painting-Handcraft/Art since the proclamation of the Republic. Some
factors played a role in creating the basic philosophies and contents of the curriculums. According to
Etike, thoughts that are effective on painting education in Turkey have proceeded around the axis of
the awareness of the Republic. On the basis of Atatiirk’s ideas, Ismail Hakk: Baltacioglu, Ismail Hakk:
Tongug and foreign experts coming to Turkey shaped and gave direction to training of individuals in
compliance with the principles of the Republic regime and also the painting education in such a way
as to contribute to the development of the country. Minister Mustafa Necati also provided important
services in the name of painting education with the same understanding. Baltacioglu took an active
role in painting education especially since 1908 (Etike, 2001, p.94) in that Painting and Handcrafts
sections of the Tedrisat-1 Iptidaiye Curriculum were written by Baltacioglu (Baltacioglu, 1998, p.164).
Despite all efforts, it is possible to say that the desired level in the field of education could not be

reached for a long time after the acceptance of the new regime.

Although primary education was compulsory in the first years of the Republic, schools could
not be built in many villages and teachers could not be sent to many villages due to the impossibilities
of the period. In some villages with schools, primary education was limited to three years (Akytiz,
2015, p.346). Therefore, it can be said that there was no equivalence in terms of education period
between village schools and other schools in populated areas, and this situation continued until 1939.
In 1939, however, The First Council of National Education was held to agree on a resolution which
increased the number of grades, from three to five, in village primary schools (Ministry of National
Education [MoNE], 1991). Based on the resolution approved, a curriculum development project was
formed proposing the opening of the 4t grade from 1939-1940 and the fifth grade from 1940-1941 in
village schools with one teacher per three classes (Board of Education [BoE], 1939). After this step,
which was taken to eliminate the differences between the rural and urban schools both in practice and

in the duration of education, dualism was terminated with the primary school curriculum approved
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in 1948. Especially since the 1960s, some regulations have been made on the issues that constitute the

basis of the duration of primary education and its establishment.

The last regulation regarding primary education was put into effect on 30 March 2012 with the
approval of the Law No. 6287. In this framework, elementary schools were divided into two levels,
each consisting of four classes, namely "primary school" and "secondary school", and a 4 + 4 system in
elementary education was put into effect (Kayalioglu, 2018). Multigrade classrooms only function as
part of the first stage within the 8-year continuous education system (Erdem, 2002, p.1; Koklii, 2000,
p-31). For example, when the system of basic education/primary education schools was in service
between 1924 and 2012, multigrade classroom system was being implemented across 1-5 grades;

whereas it became effective across 1-4 grades with the new 4+4 system as of 2012.

This implementation was based on the fact that there were not so many students to fill up a
classroom and assigning a new teacher for each of the classes with that small number of students
would prove unworkable. Over and above that, there was an acute shortage in the number of
classrooms. All these were sound reasons to put students from multiple grades together in one
classroom and have one teacher teach them as a single group (MoNE, 1948; 1968). In other words,
schools with multigrade classrooms are educational institutions where students from various grades
are educated together. This type of schools, where the education is conducted by classroom teachers,
has been in existence ever since the Ottomans. As a matter of fact, as well as contributing to the
establishment of the principle that everyone has an equal right to education, this practice helps

accomplish an economic and functional solution to raising educated individuals.

Statistics on multigrade classrooms suggest that 11,348 out of 32,431 official primary schools,
that is nearly 35%, were schools with multigrade classrooms in 2009-2010 educational year (MoNE,
2010, p.91-92). The following year had the same figures and it was made clear with the resolution
adopted by the Training Chairman of the Council (TCoC) with resolution number 151, dated 7
September 2012, that in 2011-2012 educational year, the number of students getting educated in
multigrade classrooms at 10,413 elementary schools was 305,201. Therefore, schools with multigrade
classes are one of the realities of our country, and given the high number of these schools among all

the schools in the education system, it is clear that the research on these schools is important.

It is understood from the existing research that teachers working in multigrade classrooms
have problems in terms of class time besides many other problems. For example, in the research
conducted by Erdem, Kamaci and Aydemir (2005), it was determined that the time allocated to these
classes in schools is not enough to teach the subjects set in the curriculum, which is seen by the

teachers as a problem. Dursun (2006) also found that due to insufficient class hours, the subjects could
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only be handled inadequately in multigrade classes. Similarly, Akpmar, Turan and Gozler (2006);
Gozler (2008); Summak, Summak and Gelebek (2011) revealed that classroom teachers have problems
in terms of time in schools with multigrade classes. It is understood from the results of the existing
research that the time allocated to the classes in the schools with multigrade classes is a factor reflected
on the teaching. For this reason, it was considered important to determine whether the arrangements
made for the course hours in the content were reflected in the Visual Arts classes in these schools, and
if so, to determine in which direction this happened. Thus, in the current study, it was aimed to
compare the class time allocated to Visual Arts classes in primary schools with and without
multigrade classrooms between 1948 and 2019. Within the context of the current study, answer to the
question “What is the class time devoted to Visual Arts classes in the weekly schedules of schools with
multigrade and independent classrooms?” was sought. In addition, within the scope of each
curriculum, the current study also looked at the developments related to schools with multigrade

classes and the way the lesson is delivered in these schools.

There are many studies conducted on multigrade classes, such as the ones investigating the
teaching of Social Studies, Mathematics and Turkish courses in schools with multigrade schools
(Atasever, 2012; Bugday, 2003; Karaman), opinions and problems of the teachers teaching in these
classes (Yildiz and Koksal, 2009; Erdem et al., 2005; Gozler, 2009; Summak et al., 2011; Palavan and
Goger, 2017) and some other issues related to these classes. Similarly, there are studies looking at
Visual Arts curriculums. However, no study investigating the position of Visual Arts course in
multigrade classes has been encountered in the literature. Thus, with the current study, it was aimed
to help fill this void in the literature and to provide guidance for future research to be conducted in
this field. Moreover, the current study is believed to contribute to the efforts in determining the best

class time allocation in this course on the basis of the past and present status of the course.
Information about Schools with Multigrade Classes

The emergence of schools with multigrade classes is directly related to the phenomenon of
village and they are found in many countries around the globe (Ko6klii, 2000, p.31). The presence of a
large number of schools with multigrade classes in our country made educators in Turkey highly
concerned about the issue and forced them to find a way to a quick solution. To this end, Prof. K. V.
Wofford, who came to Turkey at the invitation of authorities with the purpose of studying the village
schools and working towards solutions to the issue of village schools in 1951, offered a number of
recommendations (Binbasioglu, 1999). Conducting his studies during the period of 1948 Primary
School Curriculum, which was prepared for both village and city primary schools, Wofford proposed
clustering/grouping system in village primary schools. He even mentioned in his report that

instruction with students from different grades coming together is superior to the one with student
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groups each in their independent classrooms. Wofford, who fundamentally focused on a system
comprising six classes and three groups, suggested that it would be satisfactory to separate the
classroom into two, in a school with five classrooms. He also clarified how grouping should be carried
out. He believed that first graders must take their reading classes as a separate group, whereas other
studies must be performed together with the second and the third graders. On the other hand, fourth
and fifth graders must be instructed as a different group (Wofford, 1952, p.67-68). Based upon the
report, studies set out to be submitted to The Fifth Council of Education paved the way for a number
of resolutions. Pursuant to these resolutions, at primary school level, while the first three grades were
to be unified in one group, fourth and fifth graders would come together in another group. This way,
two new groups would receive their education in multigrade classrooms. On the other hand, lessons
of various grades would be joined and the subjects representing the very essence of the courses would
be covered alternately (MoNE, 1952, p.5). In this respect, in 1952, a draft curriculum was designed
with the title “A Draft Curriculum for Multigrade Classrooms in Village Schools”. In this program
were clarifications and implementations as to how the instruction in multigrade classrooms must be
conducted in village schools. Wofford’s suggestions were put into practice in the Draft Curriculum for
Primary Schools in 1962 and Primary School Curriculum of 1968 respectively (Binbasioglu, 1999, p.3;
Koklii, 2000, p.33).

There is no single method in forming multigrade classrooms. Depending on the circumstances
(number of students, teachers and classrooms), more than one approach might be taken in creating
them. Basically, in schools where there is a total of five grades, the group in which the first, second
and third grades are brought together is called “Group A”, whereas the one with the fourth and fifth
grades is called “Group B”. Although it was with the draft curriculum of 1962 that these two groups
were referred to as “A” and “B”, the widespread practice began with Primary School Curriculum of
1968. Earlier curriculums on the other hand, covered the first three grades as the “First Session” and
the last two grades were referred to as “Second Session”. However, with the legislation of the Law No.
6287 on 30 March 2012, the study period in primary schools was reduced to four years, which
culminated in the disappearance of the multigrade classrooms with four teachers per four classrooms.
This new system established that only with a maximum number of three teachers and/or three
classrooms can a school implement a multigrade classroom education system.

In this type of school, because of the fact that multiple grades get educated concurrently, a
different approach to teaching is adopted in comparison to that carried out in separated classrooms.
Unlike the schools with separated classrooms, there are times at which the students are expected to

study on their own during class hour (through tasks or discussions) in schools with multigrade
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classrooms. Discussion/task hours can also be regarded as a chance particularly for those students
who are not able to find time for self-improvement.

Schools with multigrade classes have some strengths and weaknesses. The following can be
counted among the positive aspects of schools with multigrade schools: students are able to manage
themselves, do individual research and acquire learning skills; they are economical due to the
decrease in the need for classrooms and teachers; older students help younger students so that they
can gain opportunities for social development and maturity, develop their leadership skills, and save
teacher’s time (MoNE, 1968, p.323). However, according to what Kiilek¢i found in his study, with
4+4+4 coming into effect, the responsibility for assisting and guiding the first graders was handed over
to the classroom teachers since the fifth graders became secondary school students (Kiilekgi, 2013,
p-374). The new system might be said to have negatively affected the social improvement of upper-
and lower-grade students, that they would otherwise have gained by interacting with each other in a
multigrade classroom. The increase in time and energy allocated for preliminaries to classes by the
teachers, heavier loads of duties and responsibilities on teachers, being unable to accomplish all the
outcomes specified in the curriculum (Koklii, 2000; Koksal, 2003), the risk of losing the command in
classroom management, the fact and risk that the student group tasked with an assignment might
interrupt the studies of the other group having class with the teacher and the insufficient amount of
time for one-to-one interaction between the teacher and the student (Dursun, 2006, p.43) are some of

the examples that can be considered as the weaknesses in this system.
Method
Research Model

The current study employed the document analysis method, one of the qualitative research
methods. Document analysis involves the analysis of written sources, including information about the

phenomena or events to be investigated (Yildirim and Simsek, 2008, p.187).
Data Collection

In historical research conducted in the field of education, sources such as statutes, official
minutes, laws and official publications, which are physically related to the structured events and
qualify as primary data sources, are generally used (Cohen, Manion and Morrison, 2005, p.161). The
main data of the current study consist of curriculums published by the Ministry of National
Education/Ministry of National Education, Youth and Sports and the board decisions published in the
Communiqués Journal, which is one of the official media organs of the Ministry and which includes
all legal developments related to education. These documents were obtained from the Ferit Ragip

Tuncor Archive and Documentation Library.
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Data Analysis

The collected data were analysed by using the document analysis method. The first step was
to determine the sample. The current study is limited to the investigation of the primary/elementary
school curriculums implemented between 1948 and 2019 and the class hours allocated to the course
called “Art in the Past and Visual Arts at Present” in schools with and without multigrade classes.
Primary education covered 1t to 5t grades from 1973 to 30 March 2012 (first period) and 1st to 4t
grades from then up to now. Between the years 1948 and 2012, class hours allocated to this course in
primary/elementary 1st to 5% grades were taken into consideration while as of 2012, class hours
allocated to this course in 1st to 4 grades were taken into consideration. The reason for determining
1948 as the starting point for the current study is that rural and urban schools having had separate
curriculums from each other for a long time were gathered under a single roof with the

implementation of the 1948 Primary School Curriculum.

In this regard, all the documents were carefully read and the class hours allocated to the
course of Art/Visual Arts in the course schedules of both types of schools were analysed in light of the
decisions taken in relation to schools with multigrade classes and curriculums. The data were
evaluated under separate headings for each curriculum and reported as percentages (%) numerically

or in writing.
Findings

In this part, answers to the question “What is the class time devoted to Visual Arts classes in
the weekly schedules of schools with multigrade and independent classrooms?” have been revealed

for each curriculum separately in the light of chronology.
1948 Primary School Curriculum

Numerous curriculums were prepared as from the proclamation of the Republic until 1948 so
as to be used in cities and villages. However, 1944 studies were initiated to evaluate 1936 Primary
School Curriculum, which was in effect those years, and 1939 Primary School Curriculum Project. In
this regard, a survey including a number of questions in relation to these existing curriculums was put
together and sent with an official letter dated 11 February 1944 to those concerned by the Department
of Board of Education. The curriculum, which was prepared following the results of a four-year-long
investigation, gained an important place in the history of the republic in that it was the fruit of the first
systematic curriculum development practices. In addition to this, the curriculums of city and village
primary schools, which had been prepared separately until then, were united under a single roof with

this curriculum (Kayalioglu, 2018). The curriculum took effect on 1 November 1948 (Tertemiz, 2000,
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p-60). Since the curriculum was implemented for 20 years, it earned the title of the longest-lasting

curriculum in the history of the republic (Cicioglu, 1985, 5.99).

Two different charts, one for primary schools in cities and towns and the other for primary
schools in villages, were included in the curriculum. The total number of classes in the two school
types and the time devoted to Art classes have been shown in Table 1 (MoNE, 1948, p.24-25). In this
curriculum, each lesson corresponds to 40-minute duration (Tanigik, 1965, p.17). Primary schools in
cities and towns in Table 1 represent the regular schools with independent classrooms while the

primary schools in villages represent the schools with multigrade classrooms.

Table 1. Table showing the number of class hours for Art class depending on the primary school types in 1948-
Curriculum

. First Session Second Session Art Class
Primary School 0
Tvne st 2nd 3rd 4th 5th Total Number of  Percent(%)
YP Grade Grade Grade Grade Grade Lessons
City and Town 4 4 4 2 2 16 12,3
Village 1 1 1 1 1 5 3,8
Total 26 26 26 26 26

Table 1 covers the number of class hours devoted to Art class in city/town and village primary
schools. It is clear from the table that the Art class was allotted four class hours for the first session and
two for the second session in city/town primary schools and it has a percentage of 12,3% in total
weekly class hours. In village primary schools though, one class hour is allotted to each grade and its
percentage in total (26) is 3,8%. The weekly total number of class hours in both school types is equal.
In addition, the class hours of the lesson decreased by 8,5% in village primary schools compared to

those in cities and towns.

In this curriculum is a section covering the explanations concerning multigrade classrooms
with the title “Principles Regarding the Administration of Multigrade Classrooms”. The explanations
and illustrations indicate that the time devoted to Art course is one class hour for each grade in
multigrade classrooms. That is, in 1948 Curriculum, course timetables prepared for village primary
schools were taken as a basis in schools with multigrade classrooms. This section also covers
illustrated charts and how the classes are conducted depending on how they are unified. In this
respect, in schools with two teachers per five grades, where each of the two sessions is instructed by a
different teacher [(1+2+3)/(4+5)], the Art course is arranged as a class hour during which the students
are assigned a task and they carry out self-study. On the other hand, another chart shows that the first
session grades (1+2+3) spend the class hour with the active instruction of the teacher. Given these
facts, it is possible to conclude that as long as the class duration is observed, it rests with the teacher to

organize the class hour either with active instruction or with self-study, in line with the requirements
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and priorities of the instruction. In other words, how Art courses are conducted (through active
instruction or self-study) differs depending on how the classrooms are unified in 1948 Primary School

Curriculum.
1962 Primary School Draft Curriculum

Within a while after the 1948 Curriculum was introduced, “the problem of teaching in
multigrade classrooms” came into open since the teachers had to teach all five grades together
(MoNE, 2003, p.67). That being the case, three years after the curriculum came in effect, Professor Kate
Wofford from America was invited to Turkey with the purpose of identifying the issues faced during
the course of the implementation of the curriculum and making improvements to it (Cicioglu, 1985,
p-100). Between 5 October 1951 to 1 February 1952, a report on the issue was compiled by Wofford,
following his examinations about the education and instruction in village schools across several
regions of Turkey (Wofford, 1952). The same year, 25 people from primary school supervisors, village
school teachers and village institutes were sent to America to study with Wofford on the suggested
methods to be implemented in village schools (BoE, 1954, p.16). Subsequently, on 5 to 14 February
1953, the Fifth National Education Council convened and revising the primary school curriculums
was specified as a topic to be put on the agenda (MoNE, 1995, p.31). The meeting, whose primary
discussion subject was primary education, put the primary school curriculums on the table and
arrived at settlements regarding the needed changes to the curriculum (MoNE, 1962, p.8). The council
meeting also approved the recommendation formerly offered by Wofford that “the classes be
transformed into multigrade classrooms and that the lessons be conducted in units and turns (BoE,
1954, p.355). Works on preparing a draft curriculum kept going until 1962, with various committees
coming together. Following the works performed, the draft primary school curriculum was adopted
on 12 September 1962 (Kayalioglu, 2018, p.141). The pilot scheme for it was initiated in 1962 to 1963
with the verdict of Head Council of Education and Morality (MoNE, 1967, p.349).

Table 2. Table showing the number of class hours for Art course with independent and multigrade classrooms in
1962 Primary Draft Curriculum

First Session Second Session At Cl P t

School Type 1st 2nd 3rd 4th Sth ;Otaé;ss erc((z/n) age
Grade Grade Grade Grade Grade °
With Independent 3 3 3 ) ) 13 10,0
Classrooms
Total 26 26 26 26 26
Group A GI‘Ollp B

With Multigrade 3 3 3 1 1 11 8,4
Classrooms

Total 26 26 26 26 26
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In the draft curriculum, primary schools were divided into two sessions, namely “First
Session” and “Second Session”, in just the same way as in 1926 and later. The first session in
multigrade classrooms was named “Group A”, whereas the second session was named “Group B”.
Furthermore, separate course timetables were designed for schools running a regular education
system with independent classrooms and for schools with multigrade classrooms. Number of class

hours for Art course is shown in Table 2 (MoNE, 1962).

As is seen in Table 2, while the number of class hours for Art course in schools with
independent classrooms is three for the first session and two for the second session, it is three for
group A and one for group B in schools with multigrade classrooms. That is, while the number of
class hours for Art course is the same for the first three grades, it is different in 4t and 5t grades. What
is more, while the weekly total for this course is 13 class hours for independent classrooms with a
percentage of 10,0% in all courses, its weekly total for multigrade classrooms is 11 class hours and this
total corresponds to a percentage of 8,4% in all courses. Hence, the percentage of the course is lower
by 1,6% in multigrade classrooms in terms of its share in the weekly timetable of all courses when

compared to that of independent classrooms.

In the draft, one class hour is explained as one “unit”. That means, a standard of 26 units has
been set for each grade and each unit is equal to 45 minutes (MoNE, 1962, pp.221-222). In this sense,
total length of Art course is three units, i.e. 135 minutes in group A, whereas it is one unit, i.e. 45
minutes in group B. Nevertheless, each grade in group A takes Art courses for 60 minutes (in 4t or 7t
class hour of the day) once a week. This way, total duration of the course comes at 150 minutes for

each grade in group A.

Table 3 shows how different grades are brought together according to the draft curriculum,

where all the facts related to multigrade classrooms are covered in detail (MoNE, 1962, p.250).

Table 3. Table showing “how different grades are united” according to the Primary School Draft Curriculum of
1962

Number Number Number Groups
of of of
Teachers  Rooms Grades B S b E
1 1 5 (1+2+3) + (4+5)
2 2 5 (1+2+3) + (4+5)
3 3 5 1 (2+3) (4+5)
4 4 5 1 (2+3) 4 5
Recommended
4 4 5 1 2 3 (4+5) in challenging
circumstances.
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According to Table 3, class hours with active teacher instruction or self-study show an
alteration depending on how different grades are mixed in terms of Art courses. For instance, in
schools with one teacher per five grades, group A grades take Art courses through teacher for one
class hour (45’) and through self-study for two class hours (45'+60’), whereas group B grades receive
one class hour (45) through active instruction. In schools with three teachers per five grades, Art
course is offered for three class hours in 2ndand 3 grades (135) and it is conducted for one class hour
in 4t and 5t grades with active teacher instruction (MoNE, 1962). That is to say, although the way
different grades were mixed gave rise to distinctions in how the lessons were carried out, total amount

of time devoted to the course remained unchanged.

1968 Primary School Curriculum
This curriculum was created following the try-out period for 1962 Draft Curriculum by
making the needed adjustments and assessments. It was put into service gradually starting from the

first-grade students across the country as of 1968 to 1969 educational year (MoNE, 1967, p.349).

Each course was defined as a “unit” in the curriculum. Each unit is equal to 40 minutes. While
the first session grades were termed as “Group A”, second session grades were termed as “Group B”
in multigrade classrooms, as was the case with 1962 Draft Curriculum for Primary Schools (MoNE,
1968). Different course timetables were drawn up for schools running a regular education system with
independent classrooms and schools with multigrade classrooms. Length of time allotted to courses
according to the timetables is shown in Table 4 (MoNE, 1968).

Table 4. Table showing the class time allotted to Art course in independent and multigrade classrooms
according to 1968 Primary School Curriculum

First Session Second Session Art Class Percentage
School Type 1st ond 3rd 4th 5th Total Number ) &
Grade Grade Grade Grade Grade of Lessons
With Independent 3 3 3 2 2 13 10,0
Classrooms
Total 26 26 26 26 26
Group A GI‘Ollp B
With Multigrade 3 3 3 1 1 11 8,4
Classrooms
Total 26 26 26 26 26

Table 4 clearly shows that the total length of course time in either school types, apart from the
time put into planning, assessment and pedagogical exercises, is 26. The length of time devoted to Art
course in schools running a regular education system with independent classrooms is three units
during the first session and two during the second session. In schools with multigrade classrooms,

however, this duration is comprised of three units for group A grades and one unit for group B
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grades. On the other hand, the total length of time for the course in independent classrooms is 13 units
and its percentage in the weekly grand total is 10,0%, whereas this total corresponds to 11 units in
multigrade classrooms with a percentage of 8,4% in the weekly grand total. That is, considering the
time allotted, the share of Art course within all courses is lower by 1,6% in multigrade classrooms

when compared to that of other school types.

The ways in which classes are united in the curriculum are shown in Figure 5 (MoNE, 1968,

pp.288-289).

Table 5. Ways in which classes are united in the 1968 primary school curriculum

Combination Number of Teachers Number of Combined classes
Classrooms
la 1 5 (1+2+3)  + (4+5)
2a 2 5 (1+2+3) (4+5)
2b 2 5 (1+2) (3+4+5)
3a 3 5 1 (2+3) (4+5)

As seen in Table 5, in schools with one teacher per five grades (1a), the Art course in group A
classes, two of the classes are delivered through active teacher instruction and one class is delivered
through self-study; meanwhile, in group B classes, one class is delivered through active teacher
instruction. In schools with two teachers per five classes (2a), in group A classes, two classes are
delivered through active teacher instruction and one as self-study; meanwhile, in group B classes, one
class is delivered through active teacher instruction. In schools with two teachers per five classes, in
which 2b combination is implemented, in 1st and 2nd grades, two classes are delivered through active
teacher instruction and one class as self-study; in 34 grades, one class is delivered through active
teacher instruction and two classes are carried out through self-study; meanwhile, in 4% and 5t
grades, only one class is delivered through active teacher instruction. In schools with three teachers
per five classes (3a), in group A classes, three classes are delivered through active teacher instruction;
meanwhile, in group B classes, only one class is delivered through active teacher instruction (MoNE,
1968). Although the class hours allocated to active teacher instruction classes and self-study classes
vary depending on how classes are unified, the class hours in Groups A and B do not vary, and in
group B classes, Art classes are personally delivered by the teacher. In this curriculum, it is an

obligation to abide by the class hours to be delivered through active teacher instruction and self-study.

While this curriculum was still in effect, some arrangements were made on weekly class hours
until the acceptance of the next curriculum. During the period in which this curriculum was in effect,
in 1973, with the approval of BLONE numbered 1739, primary and secondary levels were named as
basic education and named as elementary education with the Law No. 2842 accepted on 16 June 1983.

For this reason, the timetables of primary schools and basic education/elementary schools were
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accepted at different times, and different course timetables were applied in these two schools. As the
practice of schools with multigrade classrooms covered primary schools, the changes made on the
timetables of primary schools also affected these schools. As a result of these changes, the total class
hours in schools with multigrade classes and in schools with independent classes and the class hours
allocated to Art course in the total class hours by year are given in Table 6. Time devoted to
assessments and pedagogic practice is not included in the weekly total class hours.

Table 6. Table showing how Art course was affected by the changes in the weekly timetables between 1968 to
1992 in schools with a reqular education system, with independent classrooms and with multigrade classrooms

Schools with Independent Classrooms Schools with Multigrade Classrooms

Year of Grades Grades

Change 23 4 5 Total VMY o g 5 3 4 5 Torr WEKY g

Total Total

1968 3 33 2 2 13 26 100 3 3 3 1 1 11 26 8,4
1974 3 33 2 2 13 29 89 3 3 3 1 1 11 29 7,5
1975 1112 2 7 23 60 1 1 1 2 2 7 23 6,0
1986 2 22 2 2 10 30 66 1 1 1 2 2 7 25 5,6
1987 2 22 2 2 10 30 66 1 1 1 2 2 7 25 5,6
1992 2 2.2 2 2 10 30 66 1 1 1 2 2 7 25 5,6

It is clear from Table 6 that the first adjustment to class hours took place on 5 September 1974
when 1968 Curriculum was in effect. The time span for Art course in neither of the school types was
affected by these adjustments, which were made towards the primary schools with regular and dual
education system together with primary schools with multigrade classroom system. On the other
hand, the total amount of time devoted to all courses was increased to 29 units (MoNE, 1974, s.368).
This led to Art course having a lower share among other courses in proportional terms compared to
the previous year. With an adjustment on 14 February 1975, the number of class hours for the course
was decreased to one in both school types; on the other hand, weekly total amount of course duration
was specified to be 23 units, excluding the pedagogical practices. With the pedagogic practices added
though, it comes up to 25 units (MoNE, 1975a; 1975b). On 21 April 1986, with a verdict numbered 91, a
new timetable was introduced concurrently for primary schools and primary education schools.
Although no change took place in the period of time devoted to Art course, weekly total amount of
course duration was increased to 25 units, excluding counselling and pedagogical practices. As a
result, a decline regarding the share of the course among other courses occurred. Adjustments to time
periods were made in primary education schools on 8 July 1987 and in primary schools on 24 August

1992 (MoNE, 1987; 1992). Neither of the adjustments brought about a change to the previous year.

When a comparative analysis is performed in relation to the length of courses in either of the
school types (see Table 6), the time interval with the highest percentage of course duration is between

1968 to 1974 with 10,0% in primary schools with independent classrooms and with 8,4% in primary
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schools with multigrade classrooms. In 1975, the time devoted to Art course and the proportional
share of the course among other courses were equal in both school types. However, a remarkable
decrease was observed in 1975 when compared to the previous year. More precisely speaking, the
share of Art among other courses decreased by 2,9% in independent classrooms and 1,5% in
multigrade classrooms. As for 1986, an increase occurred both in the duration of the course and its
share among other courses, with no change up until the beginning of the next curriculum. Between
1968 and 1992, except 1975, with the adjustments introduced, the percentage of the course within the
weekly total time periods was lower in schools with multigrade classrooms than it was in other
schools. During the aforementioned years, the year with the highest difference of percentage was 1968
in terms of the course period within the weekly total course periods in schools with and without

multigrade classrooms.

From 1968 until the beginning of the following curriculum in 1992, in connection with the
changes to the course duration, several adjustments were introduced in how the lessons were being
carried out as well. That being the case, based on the resolution approved in 1975, Art course, which
had one class hour in group A grades and two class hours in group B grades, underwent a number of
changes regarding the class time procedures. In this respect, the lessons delivered through active
teacher instruction and self-study were arranged depending on how different grades were unified. For
example, in schools with one teacher per five grades and in schools with two teachers per five grades
where “(1+2)/(3+4+5)” model was applied, one class hour was conducted with active teacher
instruction in group A. On the other hand, in group B grades, one class hour was devoted to active
teacher instruction while one hour was given to self-study. Nevertheless, all the class hours were
conducted with active teacher instruction in schools with two teachers per five grades, in which
“(1+2+3)/(4+5)” model was applied and in schools with three teachers per five grades, where
“(1)/(2+3)/(4+5)” system was utilized (MoNE, 1975b, pp.159-163). Although no change was introduced
in class time duration, the class hours with active teacher instruction and self-study were rearranged
in the Primary School Curriculum of 1988. Pursuant to this curriculum, in schools with one
teacher/two teachers/three teachers (1/2+3/4+5), one class hour was devoted to active teacher
instruction in group A grades. On the other hand, in group B grades, one class hour was devoted to
active teacher instruction while one class hour was devoted to self-study (Ministry of National

Education, Youth and Sports, 1988).
1992 Curriculum for Art Course

The conception of developing primary school curriculums collectively came to an end as of
1980s and it was replaced by the approach of designing curriculums separately for each course. From

that date on, a new mindset was embraced in developing curriculums and pilot schemes were put into
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practice (Kalayci, 2000, p.177). During that period, the curriculum for Art course was created by the
“Specialization Commission for Developing Art Course Curriculums”, which was formed by the
TCoC on 27 July 1991 and was approved on 11 September 1992 (Kayalioglu, 2018, p.168). Being
published independently for the first time, no principles concerning the multigrade classrooms were
included in this curriculum. However, following the authorization of this curriculum, a section
concerning the multigrade classrooms was included in the Curriculum for Primary Education Schools,

which was published in 1995 and it contained all curriculums for all courses.

During the course of time when the 1992 Curriculum was in effect, with the introduction of
Primary Education Schools pursuant to the arrangements made in The Basic Law of National
Education, two different timetables went in effect for eight-year-long primary education schools and
five-year-long primary schools until the official transition to eight-year compulsory continuous
education on 16 August 1997 with Law No. 4306. During this time period, it can be said that
timetables, which were originally designed for five-year-long primary schools, were used in schools
with multigrade classrooms, with the assumption that primary education schools would be
established in populous areas. This assumption turns out to be true when the distribution of the class
hours with active teacher instruction and self-study is analysed in the section about multigrade

classrooms included in the 1995 Curriculum.

Table 7 shows the length of time dedicated to Art course in “Primary Schools” and
“Elementary Schools” (1st stage) as part of the 1992 Curriculum. While the arrangements regarding the
timetables in “Elementary Schools” were made pursuant to the Verdict No. 301 on 22 September 1992
and Verdict No. 578 of TCoC on 29 August 1994; the arrangements regarding the timetables in

“Primary Schools “were made pursuant the Verdict No. 235 of the council on 24 August 1992.

Table 7. Table showing the class time dedicated to Art course in 1992 Curriculum

First Stage Art Class Percentage
School Type 1st 2nd 3rd 4th 5th Total Number (%)
Grade Grade Grade Grade Grade of Lessons
Elementary School 2 2 2 2 2 10 6,6
Total 30 30 30 30 30
Group A Group B
Primary School 1 1 1 2 2 7 5,6
Total 25 25 25 25 25

It is clear from Table 7 that the time given to Art course in elementary schools is 10 with a
percentage of 6,6% within the weekly timetable, while it is seven in primary schools with a percentage
of 5,6% within the weekly timetable. That means, in this curriculum, the time for Art course is lower
by 1,0% in schools with multigrade classrooms when compared to the other schools. According to the

curriculum, in schools with one teacher per five grades, for group A grades, the course is conducted
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with “active teacher instruction” for one class hour. Yet for group B grades, while one class hour is
conducted through “active teacher instruction”, one class hour is devoted to “self-study”. For schools
with two teachers per five grades and three teachers per five grades, the distribution of class hours
across active teacher instruction and self-study is the same as it was made in the curriculum published
in 1988. That being said, a number of arrangements was made in the curriculum after 1997, following

the transition to eight-year compulsory continuous education. These arrangements can be seen in

Table 8.

Table 8. Table showing the length of time for Art/Visual Arts courses between 1997 to 2005 in elementary
schools

Grades Total Time Percentage
Year Ist 2nd 3rd 4th 5th for the o
Grade Grade Grade Grade Grade Course (%)
1997 Class Hours 2 2 2 1 1 8 5,3
Total 30 30 30 30 30
2005 Class Hours 2 2 2 1 1 8 5,8
Total 28 28 28 26 26

Table 8 displays the time periods for the course on the timetables, which were prepared after
the 8-year compulsory continuous education was introduced. With the first arrangements on 10
September 1997, eight class hours were given to the Art course (MoNE, 1997, p.643). This led to the
course having a percentage of 5,3% among other courses. Further arrangements were made in 1998,
2001 and 2005 respectively. The time for the Art/Visual Arts course did not change in the
arrangements made after 1997. However, the total length of time for the courses showed grade-based
differences in 2005. That being the case, the total length of time for the first three grades became 28,
and it was specified as 26 for the last two grades (MoNE, 2005, p.540). Accordingly, the percentage of

Visual Arts course increased to 5,8% within the weekly timetable.

Curriculums, which were followed until 2000-2001 educational year in schools with
multigrade classrooms, had a separate chapter in primary school curriculums. However during 2000s,
certain studies were conducted to improve the quality and standards in schools with multigrade
classrooms. In line with this purpose, with the Resolution No. 122 approved by the TCoC on 18 May
2000, the implementation of curriculums for “Social Studies”, “Science Studies” and “Social Sciences”
was abrogated and replaced by the curriculums followed in primary education schools with
independent classrooms. Consequently, the coordination between the schools with and without
multigrade classrooms was ensured in terms of the curriculums, as from 2000 to 2001 educational

year.
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2006 Curriculum for Visual Arts Course

In order to keep pace with the rapid changes and developments in science and technology, the
need to restructure the educational system arose. At this point, the renewal of curriculums was
regarded as crucial (MoNE, 2008, p.3). In line with this target, curriculums underwent radical changes
in their content in respect of the first stage of primary education. Following the pilot schemes of the
designed curriculums during 2004 to 2005 educational year, the common practice took place in 2005 to
2006 educational year (Ergiider, 2008, s.ii). Alongside the endeavours to improve the curriculums, the
course name that was “Art” was changed to “Visual Arts” following a series of attempts. With its new
name, the course entered into the curriculums on 14 July 2005 (Kayalioglu, 2018, p.19). The revised
curriculum for the course was approved on 11 September 2006 (MoNE, 2006, p.1144). The curriculum
was designed to be used across one to eight grades, and it was built up on the constructivist theory by
making references to the conception of student-centred education, which aimed at raising individuals
who are “creative and who can use initiative, solve problems as well as structuring and transforming

the information” (Commission, 2006, p.6).

The timetables for primary education schools underwent adjustments due to a number of
reasons on 14 July 2005, 4 June 2007 and 20 July 2010 respectively, starting from 2006, when the
curriculum was approved, until 30 March 2012, when the code number 6287 regarding “The
Amendment of the Law on -Elementary Education- , -Education- and -Some Laws-" was approved.
The length of time for Visual Arts course has been shown in Table 9 according to the date of

adjustments.

Table 9. Table showing the length of time given to Visual Arts course between 2005 to 2012

Grades Total Time for

Years 1st Ind 3rd 4th 5th Visual Arts Percintage
Grade Grade Grade Grade Grade Course (%)

2005 2 2 2 1 1 ) 58

Total 28 28 28 26 26

2007 2 2 2 1 1 8 5,8

Total 28 28 28 28 28

2010 2 2 2 1 1 8 6,2

Total 25 25 25 26 26

Table 9 indicates that, during the course of time between the approval date of the curriculum
and 2012, the time for the course is two class hours in the first three grades, while it is one class hour
in the last two grades. While the percentage of the course among other courses is 5,6% until the
resolution in 2010, as of this date, it increased to 6,2% depending on the changes in the weekly total

duration of other courses.
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Pursuant to Law No. 6287, eight-year elementary education schools were divided into two
independent school types in 2012, one being the “Primary School” between one to four grades and the
other being the “Secondary School” between five to eight grades. The first change in the timetables
took place with the resolution number 69, adopted on 25 June 2012, following the authorization of
4+4+4 educational system, which rendered the high school compulsory. Periods of time for Visual Arts

course after the adjustment has been shown in Table 10 (MoNE, 2012a, p.314).

Table 10. A section from the table showing the length of time for Visual Arts course in primary schools in 2012

Grad
1= o = ez ” e Total Time for Visual Arts Percentage
Grade Grade Grade Grade Course (%)
Class Hour 1 1 1 1 4 3,5
Total 26 28 28 30

Table 10 clearly shows that total weekly class hours show a difference, number of class hours
for Visual Arts course was reduced to 1 and its percentage within the weekly total class hours became
3,5%. This timetable took effect across multigrade classrooms, starting from 2012 to 2013 educational
year, with the resolution number 151, approved by the TCoC on 7 September 2012 (MoNE, 2012b,
p-472). Table 11 shows how multigrade classrooms were formed according to this resolution and the

new system.

Table 11. Table showing how multigrade classrooms are formed in primary schools in 2012

Number of Grades

Teachers 1stGrade 2nd Grade 3rd Grade 4t Grade
1* (1+2+3+4)

2% (1+2) (3+4)

2 (1) (2+3+4)

2 (1+2+3) 4)

3% (1) (2+3) 4)

3 (1+2) 3) 4)

3 (1) (2+3) 4)

* Represents the first proposed unification model.

Visual Arts course is conducted with active teacher instruction for the length of one class hour
in all shown unification models on Table 11.

2013 Curriculum for Visual Arts Course

This curriculum was approved to be practiced as of 2014 to 2015 educational year in a gradual
fashion, with the resolution number 134, adopted by the TCoC on 29 November 2013 (MoNE, 2014,
p.128). Over the time between the approval date of this curriculum and the approval of the next one,
more than one arrangement were introduced in the course timetables owing to various reasons.
However, the length of time for Visual Arts course was not affected by the introduced changes and it

remained the same as what it was on 25 June 2012 (see Table 10). This curriculum also retained the
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criteria as to how the grades should be unified, identified in resolution number 151, adopted by TCoC
on 7 September 2012 (see Table 11). That is, as long as this curriculum was in effect, Visual Arts course
was conducted with active teacher instruction for the length of one class hour across each of one to four

grades.

2017 and 2018 Curriculums for Visual Arts Course

The 2018 Curriculum for the Visual Arts course, which was approved with the Resolution No.
8 by the TCoC on 19 January 2018, took effect as of 2018 to 2019 educational year (MoNE, 2018a,
p-1759). Yet prior to this curriculum, a number of studies had been carried out towards developing
curriculums. That being the case early in 2017, the ongoing curriculums came under examination by
commissions, consisting of representatives, teachers, experts in the field of education and
academicians from the relevant departments of the Ministry of Education, and a new curriculum came
out as a result. Teachers, parents, school administrators and experts from around the country
contributed to the development of the curriculum as well as the officers from Ministry. Following the
initial and required examinations by the Ministry, the curriculum was put on the public view through
an online system of the Ministry which was called the “System for monitoring and evaluating the
curriculums”. In addition, by means of an official letter to all provincial directorates of education, the
TCoC demanded that all teachers from all grades/fields be informed and asked for their views on the
draft curriculum on 13 January 2017. After staying on public view for one week, opinions and
suggestions regarding the draft curriculum were submitted to the TCoC by 10 February 2017.

In line with the received feedbacks, the final touches were put to the curriculum by TCoC and,
with the Resolution No. 70 on 17 July 2017, it was authorized for pilot schemes in primary schools,
starting from 2017 to 2018 educational year (MoNE, 2017, p.1608). The commission, which was created
by the Ministry, went on performing the duty of monitoring and evaluating the curriculum
throughout the period it was in service, which was only two semesters. Aside from the teachers,
students, representatives from unions, employee associations, federations and textbook authors from
the Ministry participated in these studies (MoNE, 2018b). Following the evaluation of feedbacks from
all parties, the curriculum received an update thereby enabling the implementation of 2018
Curriculum. There were not any big differences between these two curriculums and the latter was, in
a sense, the continuation of the former one. Both because of this reason and the fact that it was

implemented throughout the country, 2017 Curriculum was characterized as the main curriculum.

During the course of its implementation, despite the arrangements on the timetables on 12
September 2018, Visual Arts course remained the same in terms of the length of time given to it. The

course was allotted one class hour across all types of primary schools, including the ones with
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multigrade classrooms (MoNE, 2018c, pp.2187-2188). On the other hand, all grades in multigrade

classrooms took the course through active teacher instruction.

Conclusion and Discussion

Schools with multigrade classrooms are part of a school system, which is based on the
principle of educating students from different grades at the same time in underpopulated areas where
the number of students, teachers or classrooms is limited. In the current study comparing the class
hours devoted to Visual Arts course in schools with and without multigrade classrooms, the 1948
Primary School Curriculum, the 1962 Primary School Curriculum, the 1968 Primary School
Curriculum, the 1992 Art Curriculum, the 2006/2013/2017/2018 Visual Arts Curriculums were
analysed. The changes to have taken place in course duration have been analysed under three
categories as being 1948-1997, 1997-2012 and 2012-2019. That is because shifts in the educational
system, at certain times, evolved into factors affecting the course time periods by forcing authorities to
make certain arrangements in the course of the implementation process.

Making a comparison with respect to the allotted time for Visual Arts course in schools with
and without multigrade classrooms became possible only between 1948 and 16 August 1997 when the
Law No. 4306 was passed. Starting from that date, with the eight-year compulsory continuous
education taking effect, the differentiation between village/city primary schools and
primary/elementary schools ended. Thus, timetables prepared for the first stage (one to five grades) of
elementary schools were put into practice in schools with multigrade classrooms. That situation kept
going from 1997 up until the legislation of the Law No. 6287 on 30 March 2012.

During the course of time between 1948 and 1997, the year with the biggest difference of
percentage was 1948 with 8,5%, in terms of the time allotted to the course in primary schools with and
without multigrade classrooms. The reason for this can be attributed to the emphasis put by the
timetables prepared separately in the 1948 Curriculum on some other courses that would meet the
basic education needs of the village or students. For instance, unlike the ones prepared for the
city/town schools, village primary school timetables included the “Farming Studies” and “Turkish
Skills” courses, and the “Farming Studies” course had a percentage of 23,0% within all other courses
in terms of the time allotted, while the percentage for the “Turkish Skills” was 30,7%. This percentage
was only 3,8% for “Art Course”. This significant difference between the two school types was reduced
to 1,6% in 1962 Draft Curriculum for Primary Schools and 1968 Curriculum for Primary Schools. It
should be noted at this point that the 1962 and 1968 curriculums are curriculums where separate
timetables specific to primary schools with multigrade classrooms were prepared. The reduction in
the gap may also be associated with the focus on the schools with multigrade classes in these

curriculums. Following the decrease in 1968, the difference completely disappeared with the change in
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timetables in 1975, which brought about equivalence in course duration. On the other hand, between
1986 and 1997, with respect to the time allotted, the percentage of Art course within weekly totals was
1,0% lower in schools with multigrade classrooms than in other schools.

With the official introduction of the elementary school practice in 1997, it is not possible to
mention any difference between the two school types in terms of class time, as the schedules prepared
for primary schools are valid in all schools whether or not they have multigrade classes. For this
reason, only the years in which the class time of the course and its proportional share among other
courses are highest and lowest can be mentioned here. The class time allocated to the Visual Arts
course did not change between 1997 and 2012. However, the proportional share of the course among
other courses has changed due to changes in the weekly course load. According to this, the years in
which the lowest share the course had among the class hours allocated to all the courses in the
curriculum were 1997-2005 with 5,3%, while the years in which the highest share the course had were
2010-2012 with 6,2%. After 2012, the class time allocated to the Visual Arts course in primary
education decreased to the lowest level in the period between 1948 and 2019 in all primary schools
including the schools with multigrade classes, with a 3,5% share among all the courses in the
curriculum.

In terms of the Art/Visual Arts course, the difference between the schools with multigrade
classes and other schools did not only occur in the class hours allocated to the course in these schools.
There is also a difference between the two school types in terms of the way the classes are instructed.
For example, from 1948 to 2012, some Visual Arts classes were delivered through active teacher
instruction while some others were delivered through self-study, and the class hours allocated to
active teacher instruction and self-study classes varied depending on how classes were unified.
However, with the arrangement made in 2012, both the multigrade classes were changed and the
course was decided to be only taught through active teacher instruction in all the classes. At this point,
it should also be noted that the Visual Arts course in schools with multigrade classrooms is carried out
by classroom teachers. It is a fact that classroom teachers face some problems while teaching the
course. Research shows that classroom teachers who teach this course are confronted with problems
such as lack of workshop, materials to be used in the lesson due to financial reasons and insufficient
class hours (Adigiizel and Tosmur, 2010; Demir, 2014; Kahraman, 2014; Gokdemir and Filiz, 2018).
While this is the case in schools with independent classes, it can be said that classroom teachers in
schools with multigrade classes are more likely to encounter these problems.

In the current study, it was determined that the class time allocated to Visual Arts course in
primary schools with multigrade classes has been less than in schools with independent classes for

many years. Unfortunately, only one class hour has been allocated to the lesson after 2012. Therefore,
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it can be said that the current time allocated to the course is insufficient for the healthy teaching of this
course in schools with multigrade classes. In this regard, the findings of these studies conducted to
determine the problems of the teachers who teach in schools with multigrade classes concur with the
findings of the current study. For example, Erdem et al. (2005) found that the classroom teachers who
teach multigrade classes found the class time insufficient compared to the subjects that need to be
covered according to the curriculum and they saw this as a problem. The same finding was revealed
by the research conducted by Dursun (2006). Yildiz and Koksal (2009), Gozler (2009). Summak et al.
(2011) and Goniil (2019) found that the class hours were generally found insufficient by classroom
teachers. Unfortunately, this is true for both types of school and can be considered an ongoing
problem in the Visual Arts course for years. Although similar issues have been studied for about
fifteen years, similar results have been found in general. However, while the class time allocated to
Visual Arts classes was expected to be increased, it has been gradually decreased. Moreover, although
it was decided to increase the time allocated to Visual Arts course at least to two class hours in the
Nineteenth National Education Council convened in 2014 (MoNE, 2014b), this decision has not been
put into practice yet.

Although it is stated in the 2018 Visual Arts Course Curriculum, "... all of the objectives
should be accomplished until the end of the academic year." (MoNE, 2018¢, p.8), it seems to be very
difficult to achieve even in schools with independent classes let alone the ones with multigrade classes
given the limited time allocated to this course. This must be another research subject. However, given
the limited time allocated to Visual Arts course, it is suggested that this time should be immediately
increased in 1st to 4t grades.
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