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Ozet

Internet giiniimiiziin 6nemli bilgi ve iletisim araci olarak &grenciler tarafindan yaygin bir sekilde
kullanilmaktadir. Buna karsin internete yonelik amagsiz kullanim ve 6grencileri derslerinden alikoyma gibi
elestiriler getirilmektedir. Bu arastirmada internet kullanicis1 6grencilerin akademik erteleme davraniglar: ile
egitsel ortamlardaki siber aylaklik diizeylerinin belirlenmesi amaglanmis olup iliskisel tarama modeline 6rnektir.
Bu kapsamda bir Facebook sosyal ag uygulamasini kullanan ve goniillii olarak arastirmaya katilan, farkli
ogrenim kademelerine devam eden 539 &grenciden veri toplanmustir. Calismada veri toplama araci olarak
Akademik Erteleme Olgegi ile Egitim Ortamlarinda Siber Aylakligi Belirleme olgekleri kullanilmistir.
Aragtirmadan elde edilen veriler sonucunda Facebook sosyal agini kullanan 6grencilerin akademik erteleme ve
siber aylaklik diizeylerinin orta diizeyde oldugu bulunmustur. Akademik erteleme diizeyi agisindan cinsiyete
gore farklilik bulunmazken, ¢alisma durumu agisindan ¢alisanlar ¢alismayanlara oranla ve devam edilen kurum
tiirti agisindan ise {iniversitede 6grenim gorenler lisede 6grenim gorenlere oranla daha fazla akademik erteleme
diizeyine sahiptir. Siber aylaklik diizeyi agisindan incelendiginde ise cinsiyete gore kadinlar erkeklere, ¢alisan
ogrenciler calismayanlara, lisansiistii ve {iniversitede 6grenim gorenler ise lise ve ilkdgretimde 6grenim gorenlere
oranla daha fazla egitim ortamlarinda siber aylaklik diizeyine sahiptir. Ayrica akademik erteleme diizeyi ile
egitim ortamlarinda siber aylaklik diizeyi arasinda pozitif yonlii ve orta diizeyli bir iliski bulunmustur.
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Giris

Bilgi ve iletisim teknolojisi olarak internet sahip oldugu ozellikler ve kullanicilara sundugu
araglar ile iginde bulundugumuz gagin en vazgecilmez 6gelerinden bir tanesidir. Tiirkiye Istatistik
Kurumu-TUIK (2019) ve Deloitte (2018) raporlar: dijital araglarin ve ortamlarin kullaniminin oldukga
yaygin oldugunu ifade etmekte olup, Bilisim Teknolojileri Kurumu — BTK (2019) bu yaygin kullanim
oranmin her gecen yil daha da arttigini belirtmektedir (TRT Haber, 2019). We are Social ve Hootsuite
isbirliginde hazirlanan (2019) Kiiresel Internet Kullanim Hizlar1 raporunda diinyada 2019 yilinda 4.39
milyar internet kullanicis1 oldugu ve 3.48 milyar sosyal medya kullanicis1 oldugu belirtilmektedir.
Bununla birlikte raporda en ¢ok kullanilan sosyal platformlarin sirasiyla Facebook, Youtube,
Whatsapp ve Facebook Messenger oldugu da ifade edilmektedir. Yapilan incelemeler ile mevcut
raporda Tiirkiye’de internet kullamim oraninin 2018 yila oranla %9.3’liik (5.027,251 milyon) artis
gosterdigi, mobil telefon ile giinliik internette gegcirilen vakit ortalamasmin 7.15 (saat) oldugu ve
sosyal medyada giinliik gecirilen siirenin 2.46 (saat) oldugu da ortaya konulmaktadir. Son olarak,
raporda Tiirkiye’deki katilimcilarin Facebook kullanim oraninin %66 oldugu da belirtilmektedir. S6z
konusu kiiresel diizeyde ortaya konulan istatistiklerin bu denli yiiksek olusunun kullanicilar
agisindan birtakim olumsuzluklar: da beraberinde getirecegi diisiiniilmektedir. Her ne kadar yapilan
calismalarda Facebook’un sosyal ag olarak informal egitimi destekleyebilecegi (Dennen ve Burner,
2017, s. 174) ile egitsel bir sosyal ag olarak kullanilabilecegi (Isman ve Albayrak, 2014; Isman ve
Hamutoglu, 2013) ileri siiriilse de; sosyal aglarin ozellikle kullanicilar agisindan eglence, iletisim
kurma, igerik paylasma (Usluel, Demir ve Cinar, 2014) amacl tercih edilmesi diisiiniild{igiinde; bu
ortamlarin yogun bir sekilde kullaniminin beraberinde siber aylaklik durumlar: olusturabilecegi ifade
edilmektedir (Alan, 2019). Siber aylakligin yapilan ¢alismalarda akademik bagar ile ilgisinin ortaya
konulmas: (Arabaci, 2017; Senel, Giinaydin, Saritas ve Cigdem, 2019; Dursun, Akbulut, Dénmez ve
Sahin, 2015); 6grencilerin siber aylaklik davranislarinin akademik erteleme davranislar: ile de ilgili
olabilecegini diisiindiirmektedir. Yapilan calismalarda siber aylaklik davranisinin cinsiyet, yas, lise
tiirti, boliim memnuniyeti, mobil cihaz, giinliik internet kullanim siiresi, kullanilan uygulama sayusi,
kullanilan sosyal ag, akademik ortalama, sosyal aglarda gegirilen vakit ve akilli telefon sahipligi (Senel
ve digerleri, 2019); kontrol odag1 ve bilgisayar kaygisi (Karaoglan-Yilmaz ve Yilmaz, 2018); bireysel
faktorler ve bilgi teknolojilerinin kullanimi (Akbulut, Donmez ve Dursun, 2017; Baturay ve Toker,
2015; Gerow, Galluch ve Thatcher, 2010) gibi degiskenler ile ele alindig1 goriilmektedir. Benzer sekilde
akademik erteleme davranisi da alanyazinda Facebook tutumu, giinliik internet kullanim siiresi,
akademik puan (Akdemir, 2013); cinsiyet (Akbay ve Gizir, 2010; Akdemir, 2013; Ozer ve Altun, 2011);
benlik saygisi, durumluluk kaygi ve oz-yeterlik inanglari (Aydogan ve Ozbay, 2012); akademik

motivasyon, kaygl ve zaman yonetimi (Kagan, 2009); akademik basar1 (Balkis ve Duru, 2010; Ozer ve
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Altun, 2011); akademik giidiilenme ve akademik 6z-yeterlik (Akbay ve Gizir, 2010) gibi degiskenler ile
ele alinmaktadir. Gliniimiiz dijital cocuklarimin bilgisayar ve internet teknolojileri ile oldukca hagir
nesir olmalar ile akilli telefon sahiplik oranmin oldukga yiiksek olusu (TUIK, 2019; Deloitte, 2018) ve
ders esnasinda oOgretmeni dinlemek/derse katilmak yerine sosyal medyaya ulasma arzularn
(Tozkoparan ve Kuzu, 2019) diisiiniildiigiinde, mevcut bu durumun O6grencilerin siber aylaklik
davranislarin arttirici yonde etkileyebilecegi endisesini olusturmaktadir. Bununla birlikte akademik
erteleme davranisinin, akademik basari ile dogrudan iliskili olmadigi, ancak akademik basaridaki
diisiis ile dolayl olarak bir iliskisinin de oldugu diisiiniilmektedir. Her ne kadar We are Social ve
Hootsuite isbirliginde hazirlanan (2019) rapora gore Facebook kullanim oranmnin ge¢mis yillara oranla
%2.3'1iik bir diisiise sahip olmasi s6z konusu ise de; siber aylaklik ve akademik erteleme davranisi ile
ilgili yapilan c¢alismalarda ele alinan degiskenler incelendiginde, bu iki kavramin birbirleriyle ele
alinmasimin 6nemli oldugu diistiniilmektedir. Son olarak, Facebook sosyal ortamimn halen yogun bir
sekilde kullaniminin siireklilik arz etmesinin Facebook kullanicilarinin siber aylaklik ve akademik

erteleme davraniglarinin incelenmesi gerektigi diisiincesini giiclendirmektedir.
Siber Aylaklik

Siber aylaklik, is/okul ortaminda internet ve bilisim teknolojileri araglarinin sahislar
tarafindan is/okul saatleri igerisinde kisisel amach kullanilmasi (O’Neill, Hambley ve Chatellier, 2014);
ogrencilerin ders saati igerisinde bilgisayar ve internetin ders disi etkinlikleri gerceklestirme, kisisel
amagclar dogrultusunda kullanma ve/veya kendilerine verilen gorevleri yapma/anlatilanlar1 dinleme
yerine bilisim teknolojileri araglar1 ile mesgul olma (Tozkoparan, 2016) durumlar1 olarak
aciklanmaktadir. Oyle ki Karaoglan Yilmaz, Yilmaz, Oztiirk, Sezer ve Karademir (2015) bilgisayar ve
internet teknolojilerinin kontrolsiiz ve asir1 yogun bir sekilde kullaniminin olusan siber aylaklik
durumu {izerinde etkisinin oldugunu belirtmektedir. Bununla birlikte Senel, Giinaydin, Saritas ve
Cigdem (2019) siber aylakligin en biiyiik nedenini 6grencilerin 6grenmeye isteksiz olmalar ile
aciklamakta olup, diger nedenlerin telefona bildirim gelmesi ve iletisim kurma istegi, merak duygusu
ve zamani daha eglenceli gecirme istegi ile ilgili oldugunu ortaya koymaktadir. Yapilan ¢alismalarda
kisisel e-posta gonderme, internette gezinme, ¢evrimici aligveris, sosyal ag olusturma ve yazil
mesajlasma tipik siber davranis 6rnekleri olarak ifade edilmektedir (Lim ve Teo, 2005; Ugrin, Pearson
ve Odom, 2008). Buna gore, Lim'in (2002) siber aylaklik ile ilgili tamiminda yer alan is dis: sitelerde
vakit gecirmek ifadesinin de siber aylaklik davranmisin sadece okul ortaminda degil herhangi bir
meslekte calisma durumuna gore de incelenmesi gerekliligi ortaya konulmaktadir. Siber aylakligin
6grenme ve disiplin problemi oldugunu ifade eden Senel ve digerlerinin (2019) yaptiklar1 ¢alismadaki
bulgular iiniversite dgrencilerinin ders sirasinda paylasim ve mesajlasma davraniglarmi daha ¢ok

gosterdigini ortaya koymaktadir. Nitekim, Alan (2019) yogun sosyal medya kullanan kigilerin 6nemli
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derecede siber aylaklik davraruslar1 gergeklestirdigini; Tozkoparan ve Kuzu (2019) ise siber aylaklik

davramgmin cinsiyete gore farklilik arz ettigini ortaya koymaktadir.
Akademik Erteleme

Ogrencilerin edinmesi gereken en temel becerilerden bir tanesi sorumluluktur ki akademik
calismalar Ogrencilerin yapmakla yiikiimlii olduklar1 gorevlerinden bir tanesidir. Ancak bilgi ve
iletisim teknolojilerindeki gelismisligin 6grencilere sagladig1 ortamlar ve araclar diisiintildiigiinde;
Ogrencilerin yerine getirilmesi gereken gorevlerde birtakim ertelemeler meydana gelebilmektedir.
Oyle ki sosyal ortamlardan Facebook, igerisinde barindirdig1 uygulamalar ve araglar ile oldukga fazla
tercih edilen uygulamalarin baginda yer almaktadir (We are Social ve Hootsuite, 2019). Ogrenciler bu
ortamlar ile hasir nesir olmakta iken, maalesef ki bazi sorumluluklarini yerine getirmekte geg
kalabilme ve/veya gerceklestirememe durumlar: yasayabilmektedirler. Senecal, Koestner ve Vallerand
(1995) erteleme davranigsinin akademik gorev ve sorumluluklari icermesi ile akademik erteleme olarak
adlandirilan bu kavrami, bireyin yerine getirmesi gereken akademik gorevlerini zamaninda
yapmamis olmasina bagh olarak, yiiksek diizeyde stres yasayana kadar bu gorevleri yapmaya
baglamama olarak tamimlamaktadir (aktaran, Akbay ve Gizir, 2010). Ozellikle 6grenciler arasinda
oldukga yaygin bir problem olarak belirtilen bu kavramin (Dewitte ve Schouwenburg, 2002; Steel,
2007) akademik ortalama ile negatif yonlii (Balkis ve Duru, 2010; Steel, 2007) bir iligki icerisinde
oldugu goriilmektedir. Bununla birlikte, Wu, Mei ve Ugrin (2018), siber aylaklik davraniginda sinif igi
diisiik performans ve diisiik akademik basarinin etkili oldugunu belirtmistir. Alanyazinda, cinsiyet
agisindan incelenen calismalara bakildiginda akademik ertelemenin farklilagtigi goriilmektedir. Oyle
ki, Balkis, Bulus, Duru ve Duru (2006) kiz 6grencilerin erkek &grencilere gore daha diisiik oranda
akademik erteleme davranisi sergileme egiliminde olduklarimi ifade etmektedir. Washington (2004)
ise erkeklerin kizlara oranla daha diisiik oranda erteleme egilimi igerisinde oldugunu ortaya

koymaktadr.
Arastirmanin Amaci ve Onemi

Bu arastrmamin amaci Facebook kullanan 6grencilerin akademik erteleme davraruslar: ile
egitsel ortamlardaki siber aylaklik diizeylerini ve bu iki degisken arasindaki iliski ile bu iki degiskenin
cinsiyet, ¢alisma durumu ve Ogrenim goriilen kademe degiskenlerine gore nasil farklilastig:
belirlemektir. Bu amag¢ dogrultusunda ele alman arastirma problemlerinin giliniimiizde dgrenciler
tarafindan yogun bir sekilde kullanilmakta olan sosyal ag ortamlarndan Facebook'un &grencilerin
akademik erteleme ve siber aylaklik davranislar ile iligkisini ortaya koymasi agisindan 6zgiin ve
islevsel oldugu diisiiniilmektedir. Yapilan ¢alismalarda akademik erteleme davranisinin cinsiyet

(Balkis, Bulus, Duru ve Duru, 2006; Washington, 2004) acisindan ele alindig: goriilse de; elde edilen
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farkhiliklar calismada cinsiyet degiskenin yeniden ele alinmasi gerektirdigini diisiindiirmektedir.
Ayrica dgrencilerin ¢alisma (is) durumlarina gore akademik erteleme ve siber aylaklik degiskenlerin
ele alinmasimin ¢alismada incelenen konu itibari ile giincelligine deginmek miimkiindiir. Calismada

ele alan arastirma problemleri asagidaki gibidir:
Arastirma Problemleri

1. Facebook kullanan 6grencilerin akademik erteleme ve egitsel ortamlardaki siber aylaklik

diizeyleri nedir?

2. Facebook kullanan ogrencilerin akademik erteleme ve egitsel ortamlardaki siber aylaklik
diizeyleri cinsiyet, ¢alisma durumu, 6grenim goriilen kademe degiskenlerine gore farklilasmakta

midir?

3. Ogrencilerin akademik erteleme ve egitim ortamlarinda siber aylaklik diizeyleri arasinda

nasil bir iligki vardir?
Yontem

Bu ¢alisma tarama calismasina ornek olup, iligskisel tarama modeline uygun olarak planlanmis
ve ylriitiilmiistiir. Tarama ¢alismalari, bir durumu mevcut gercekleriyle tanimlamay: amaglayan bir
yaklasim olup, arastirma konusu hakkinda mevcut durumu tasvir ederek agiklama yapmay1
amaclamaktadir (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2015). Tarama ¢alismalarinin,
arastirmanin konusu ile ilgili gercegi degistirmek ve/veya var olan durumu etkileme gibi bir ¢abasi
s0z konusu olmayip; katilimcilarin 6rneklemdeki dagilimi, elde edilen sonuglarin nedenlerinden daha
onemlidir (Fraenkel, Wallen ve Hyun, 2011). Bu calismada iligkisel tarama modeli ile iki ya da daha
fazla sayidaki degisken arasindaki, birlikte degisimin varliginin/derecesinin belirlenmesi

amaclanmistir (Karasar, 2005).
Katilimcilar

Aragtirma verileri, yaklagik aylik onbeg bin aktif kullanicis1 olan bir Facebook sosyal ag
uygulamasim kullanan 539 &grenciden toplanmustir. Aragtirma verilerini toplamak igin ilgili
uygulamaya yerlestirilen ¢evrimici bir lgme araci ile 1- 7 haziran 2017 tarihleri arasinda bir haftalik
stiregte rastgele ve goniillii olarak katilmay: kabul eden 572 6grenciden veri toplanmis, gecerli
olmayan 33 (%5,7) veri arastirma kapsami disinda tutulmustur. Katilimer 6grencilerin tamami farkl

6grenim kademelerine devam etmekte olup, demografik bilgiler Tablo 1'de verilmistir.
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Tablo 1. Facebook kullanan ogrencilerin demografik bilgileri

Degiskenler f Yiizde
(%)
Cinsiyet Kadin 50 93
Erkek 489 90,7
Calisma (Is) Durumu Calistyor 153 28,4
Calismiyor 386 71,6
Ogrenim Kademesi [kégretim 121 22,4
Lise 276 51,2
Universite 104 19,3
Lisansiistii Egitim 38 7,1

Tablo 1'de goriildiigii gibi arastirmaya katilan 6grencilerin ¢ogunlugu (%90,3) erkektir.
Ogrenci olmalarina karsin katilimcilarin %28,4'ti calismaktadir. Katilmar 6grencilerin %51,2’si lise
Ogrencisiyken bunu %22,4 ile ilkogretim, %19,3'1i iiniversite, %7,1'i ise lisanstistii egitime devam
etmektedir. Ayrica katilimcr 6grencilerin ortalama giinlitk internet kullanim siiresi incelendiginde
ogrencilerin her giin interneti diizenli olarak kullandiklari, %34,9 oramin da 5 saatten fazla

kullandiklar: da goriilmektedir.
Veri Toplama Araclar1

Arastirmada veri toplamak amaci ile arastirma alt amaclarinda verilen kisisel bilgilere ek
olarak, egitim ortamlarinda siber aylakligi belirleme Olcegi ve akademik erteleme davranislar:

Olgekleri kullanilmistir.

Egitim ortamlarinda siber aylakligi belirleme o6lcegi. Arastirmada Facebook kullanan
ogrencilerin egitim ortamlarindaki siber aylakliklarini belirlemek igin Akbulut, Dursun, Donmez ve
Sahin (2016) tarafindan gelistirilen egitim ortamlarinda siber aylaklik belirleme 6lgegi kullanilmistir.
Dort agamada gelistirilen Slgekte dort farkli rneklem iizerinde calisiimistir. Olgegin madde havuzu
olusturma siireci olan ilk asamasina 598, agimlayici faktor analizi asamasina 471, lisans 6grencisi olan
ogrencilerle yapilan ilk dogrulayici faktor analizine 215, sosyal ag kullanicist olan ikinci dogrulayici
faktor analizine ise 515 6grenci katilmistir. Yapilan faktor analizi islemleri sonucunda 6lgegin toplam
varyansmin %70,44’tinii agiklayan bes faktorlii bir yap1 (paylasim yapma, aligveris yapma, es zamanh
giincelleme, cevrimigi icerige erisim ve oyun/kumar) belirlenmistir. Olcek "hicbir zaman" dan "her
zaman"a kadar siralanan begli likertlerden olusan toplam 30 maddeden olusmaktadir. Olgegin
giivenirligini belirlemek icin i¢ tutarliik katsayisi Cronbach Alfa degeri 0,796 ile 0,944 arasinda

hesaplamustir.
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Akademik erteleme odlcegi. Facebook kullanan Ogrencilerin akademik erteleme davraris
durumlarin belirlemek igin Aitken (1982) tarafindan gelistirilen ve Balkis (2006) tarafindan Tiirkge'ye
uyarlanmis Akademik Erteleme Olgegi kullanilmistir. Olgek, 1-hicbir zaman/beni hig yansitmiyor”,“5-
herzaman/beni tamamen yansitiyor”’a kadar bes secenek igceren 16 Likert tipi 6geye sahiptir. Test
tekrar test korelasyon katsayisi r = 0,87, i¢ tutarhilik katsayst ise 0,89 olarak ifade edilmistir. Olgek

toplam varyansm % 38,38'ini aciklayan tek faktorlii bir yapiya sahiptir.
Verilerin Toplanmasi ve Analizi

Dijital ortamda toplanan veriler analiz ortamina aktarilmadan &nce verilerin giivenirligi
kontrol edilmistir. 572 dgrenciden toplanan verilerden ayni sikki isaretleme vb. nedenlerle gecerli
olmayan 33 veri arastirma kapsami disinda tutulmustur. Olumsuz madde icermeyen ve her ikisi de
5li Likert seklindeki maddelerden olusan her iki o6lgek i¢in de verilerin puanlanmasinda “1-higbir
zaman/beni hi¢ yansitmiyor”,“5-herzaman/beni tamamen yansitiyor”seklinde bir puanlama
yapilmigtir. Olgeklerin geneli ve alt boyutlarinin puanlanmasi igin ortalama puanlar {izerinden
degerlendirme yapilmis, yorumlamanin kolaylig1 veriler ii¢ diisiik, orta ve yiiksek olmak tizere {ig

aralikta ifade edilmistir. Bunun icin (en yiiksek deger — en diisiik deger)/degerlendirme aralik sayisi

formiilii kullanilmis ve Tablo 2’deki degerlendirme 6lgiitleri kabul edilmistir.

Tablo 2. Ogrencileri degerlendirme aralik ve dlciitleri

Degerlendirme Aralig1 Degerlendirme Kriteri
1,00 — 2,33 arasi Diisiik diizey

2,34 — 3,66 arasi Orta diizey

3,67 — 5,00 arasi fleri diizey

Facebook kullanan 6grencilerin akademik erteleme diizeyleri ile egitsel ortamlardaki siber
aylaklik diizeylerini belirlemek icin betimsel istatistiklerden yararlanilmigtir. Ogrencilerin akademik
erteleme ve egitim ortamlarindaki siber aylaklik diizeylerinin cinsiyet ve ¢alisma durumuna gore
farklihgin belirlemek igin bagimsiz orneklemler igin t testi; 6grenim kademesine gore farkliligini
belirlemek iginse Tek yonliit ANOVA kullanilmistir. Gruplar arasindaki farklilig: belirlemek igin Post
Hoc testlerinden Scheffe kullanilmistir. Son olarak akademik erteleme diizeyi ile egitim
ortamlarindaki siber aylaklik diizeyi arasindaki iliskiyi belirlemek igin Pearson Momentler Carpim
Katsayis1 korelasyon degerine bakilmistir. Veriler SPSS programiyla ¢dziimlenmis ve anlamlilik

diizeyi 0,05 kabul edilmistir.
Bulgular

Facebook kullanan 6grencilerin akademik erteleme davraniglari ile egitsel ortamlardaki siber

aylaklik diizeylerine yonelik elde edilen bulgular basliklar seklinde verilmistir.
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Facebook Kullanan Ogrencilerin Akademik Erteleme Davranislar1 ve Egitsel Ortamlardaki

Siber Aylaklik Diizeyleri

Aragtirmaya katilan 539 Facebook kullanicist 6grencinin akademik erteleme davranislar ile

egitsel ortamlardaki siber aylaklik diizeyleri Tablo 3'te verilmistir.

Tablo 3. Ogrencilerin akademik erteleme ve siber aylaklik ortalama puan ve standart sapmalar:

Erkek (N=489) Kadin (N=50) Genel (N=539)
X Ss X Ss X Ss
Akademik Erteleme Geneli 3,04 0,60 3,05 0,44 3,04 0,59
Siber Aylik Faktorleri
Paylasim yapma 3,14 0,80 3,16 0,64 3,14 0,79
Aligveris yapma 2,53 0,99 2,95 0,86 2,57 0,99
Es zamanlh giincelleme 2,14 1,18 2,53 0,85 2,18 1,15
Cevrimigi icerige erisim 3,70 1,04 3,70 1,10 3,70 1,04
Oyun/kumar 2,63 0,94 3,02 1,12 2,66 0,96
Siber Aylaklik Geneli 2,85 0,71 3,07 0,65 2,87 0,71

Tablo 3 incelendiginde Facebook kullanan &grencilerin tek boyutu olan akademik erteleme
puanlari ile bes boyutu olan siber aylaklik dlgeklerinden aldiklar1 puanlarin dagilimi goriilebilir. Tablo
3’te ogrencilerin akademik erteleme davranislar: agisindan kendilerini orta diizeyde (X=3,04) egilimli
bulduklar1 goriilmektedir. Egitsel ortamlardaki siber aylaklik diizeylerinin ise yine orta diizeyde
(x=2,87) oldugu goriilmektedir. Siber aylakligin alt boyutlar: agisindan incelendiginde, ¢evrimici
igerige erisim boyutunun ileri diizeyde (X=3,70), es zamanl giincellemenin diisiik diizeyde (x=2.18),
digerlerinin tamaminin ise orta diizeyde (2,34<X<3,66) siber aylaklik diizeyine sahip oldugu

goriilebilir.
Ogrencilerin Cinsiyetlerine Goére Akademik Erteleme ve Siber Aylaklik Durumlar

Tablo 3'te goriilecegi {izere, 6grencilerin cinsiyetlerine gore siber aylakligin baz1 boyutlarinda
ortalama puanlarin farkli oldugu goriilmektedir. Ancak istatistiki agidan bu farklihigin anlamli olup
olmadigin belirlemek igin 6grenciler aras1 bagimsiz 6rneklem t testi analiz islemi yapilmis, sonuglar

Tablo 4'te verilmistir.

Tablo 4. Ogrencilerin Akademik erteleme ve Siber Aylaklik Diizeylerinin Cinsiyete incelenmesi

Cinsiyet N X Ss sd t P
Kadin 50 3,05 0,44 537 0,026 0,980
Akademik Erteleme
Erkek 489 3,04 0,60
Paylasim yapma Kadin 50 3,16 0,64 537 0,181 0,857
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Erkek 489 3,14 0,80

Kadin 50 2,95 0,86 537 3,246 0,002*
Algveris yapma

Erkek 489 2,53 0,99

Kadin 50 2,53 0,85 537 2,927  0,005*
Es zamanh giincelleme

Erkek 489 2,14 1,18

Kadin 50 3,70 1,10 537 ,016 0,987
Cevrimigi icerige erisim

Erkek 489 3,70 1,04
Oyun/kumar Kadmn 50 3,02 1,12 537 2,361 0,022*%

Erkek 489 2,63 0,94

Kadmn 50 3,07 0,65 537 2,252 0,028*
Siber Aylaklik Geneli

Erkek 489 2,85 0,71
* p<0,05

Tablo 4'te goriilecegi gibi, Facebook kullanan ogrencilerin akademik erteleme davramis
diizeyleri cinsiyetlerine gore farklilasmamaktadir [tes7=0,026, p>0,05]. Bu acidan gerek erkek (x=3,04),
gerek kadin (X=3,05) 6grencilerin tamaminin ayni diizeyde akademik erteleme davranis: egiliminde
oldugu soylenebilir. Egitim ortamlarinda siber aylaklik diizeyleri acisindan ise cinsiyet 6nemli bir fark
kaynagidir [tes7=2,252, p<0,05]. Tablo 4 incelendiginde kadin ogrencilerin siber aylaklik diizeyleri
(x=3,07) erkek Ogrencilerin siber aylaklik diizeylerinden (x=2,85) daha fazladir. Bir bagka ifade ile

kadinlar egitim ortamlarinda daha fazla siber aylaklik yapma egilimdedirler.

Alt boyutlar agisindan incelendiginde alisveris yapma [te37=3,246, p<0,05], es zamanl
giincelleme [ts37=2,252, p<0,05] ve oyun/kumar [tes7=2,361, p<0,05] boyutlarinin tamaminda cinsiyet
kadmlar lehine Onemli bir faktdrken, paylasim [tes7=0,181, p>0,05] ve cevrimici igerige erisim
[te37=0,016, p>0,05] boyutlarina ise onemli bir faktor degildir. Alsveris boyutlu siber aylaklik
konusunda kadinlar (x=2,95) erkeklere (x=2,53); es zamanl: giincelleme konusunda kadinlar (x=2,53)
erkeklere (X=2,85); oyun/kumar boyutunda yine kadinlar (x=3,02) erkeklere (Xx=2,63) oranla daha
fazla siber aylaklik diizeyine sahiptirler. Bu agidan kadinlarin egitsel ortamlarda erkeklere oranla

daha fazla siber aylaklik egiliminde olduklar1 sdylenebilir.
Ogrencilerin Calisma Durumlarina Gére Akademik Erteleme ve Siber Aylaklik Durumlar

Calisma durumu gerek maddi getirisi agisindan gerekse bos zamani harcama agisindan
akademik davranislar1 erteleme ve siber aylaklik yapma konularinda 6nemli olabilecek bir degisken
olarak goriilmiis, 153 calisan ve 386 calismayan bireyden toplanan veriler ¢alisma durumuna gore

analiz edilmistir (Tablo 5).
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Tablo 5. Ogrencilerin akademik erteleme ve siber aylaklik diizeylerinin calima durumlarina gére incelenmesi

Cinsiyet N X Ss sd t p

Calisiyor 153 3,13 0,61 537 2,050 0,041*
Akademik Erteleme

Calismiyor 386 3,01 0,57

Calisiyor 153 3,23 0,83 537 1,603 0,110
Paylasim yapma

Calismiyor 386 3,10 0,77

Calisiyor 153 2,96 0,92 537 5,919 0,001*
Alisveris yapma

Calismiyor 386 2,41 0,97

Calisiyor 153 2,43 1,16 537 3,289 0,001*
Es zamanlh giincelleme

Calismiyor 386 2,07 1,14

Calistyor 153 3,76 1,05 537 0,825 0,410
Cevrimigi icerige erisim

Calismiyor 386 3,67 1,04

Calistyor 153 2,94 1,07 537 4,268 0,001*
Oyun/kumar

Calismiyor 386 2,55 0,90

Calistyor 153 3,08 0,75 537 4,323 0,001*
Siber Aylaklik Geneli

Calismiyor 386 2,79 0,67
* p<.05

Facebook kullanan 6grencilerin ¢alisma durumlarina gore hem akademik erteleme davranis
diizeylerinin [te37=2,050, p<0,05] hem de egitim ortamlarindaki siber aylaklik diizeylerinin farklilastig
Tablo 5'te goriilmektedir. [te37=4,323, p<0,05]. Calisan Ogrencilerin akademik erteleme davramis
diizeylerinin (x=3,13) calismayanlara (x=3,01) oranla; ¢alisan 0grencilerin siber aylaklik diizeylerinin
(x=3,08) de calismayanlarinkine (X=2,79) oranla daha yiiksek oldugu sOylenebilir. Bir baska ifade ile
calisan bireyler hem akademik erteleme davranisi hem de siber aylaklik diizeyi agisindan

calismayanlara oranla daha fazla egilim gostermektedirler.

Alt boyutlar agisindan incelendiginde calisma durumu sadece paylagim yapma [tes7=1,603,
p>0,05] ve cevrimigi igerige erisim [te37=0,825, p>0,05] boyutlarinda 6nemli bir farka neden olmamustir.
Alsveris yapmalte=5,919, p<0,05], es zamanh giincelleme [ts7=3,289, p<0,05] ve oyun/kumar
[te37=4,268, p<.0,05] faktorlerinin tamaminda g¢alisma durumu ¢alisanlarin lehine &nemli bir
faktordiir. Bir bagka ifade ile ¢alisan Facebook kullanicis1 6grenciler (X=2,96) c¢alismayan 6grencilere
oranla (X=2,41) daha fazla alisveris yapma siber aylakligi; yine c¢alisan &grenciler (x=2,43)

¢alismayanlara oranla (X=2,07) daha fazla es zamanl giincelleme siber aylaklig1 ve ¢alisan 6grenciler
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(Xx=2,94) calismayanlara oranla (X=2,55) daha fazla oyun/kumar siber aylakligi gdsterme

egilimindedirler.

Ogrenim Kademelerine Goére Ogrencilerin Akademik Erteleme ve Siber Aylaklik

Diizeyleri

Facebook ortaminda verilerin toplandigi uygulama ile ilkogretimden lisansiistii egitim
kademesine kadar ¢ok sayida 6grenim kademesinden 6grenciden veri toplanmistir. Tablo 6’da bu
kademelere gore Ogrencilerin akademik erteleme ve egitim ortamlarindaki siber aylaklik diizeyleri
karsilastirilmigtir.

Tablo 6. Ogrenim kademelerine gire 63rencilerin akademik erteleme ve siber aylaklik diizeyleri internet risk
algilarimin Karsilastirilmast

Ogrenim f X  ss Varyansin Kareler s Kareler Anlaml1
Kademesi Kaynag Toplami1 Ortalamasi P Fark
o A 121 3,09 0,47 Grupigi 3,614 3 1,205 3,49 0,016*
g kogretim
g B- Lise 276 2,97 0,60 Gruplararas1 184,591 535 0,345 B-C
-—é C- 104 3,16 0,62 Toplam 188,204 538
__;a; Universite
jé D- 38 3,13 0,70
Lisanstistii
A- 121 2,66 0,69 Grupigi 21,239 3 7,080 15,06 0,001*
[lkogretim G
= A-D,
% B-Lise 276 2,81 0,67 Gruplararas1 251,472 535 0,470 B.C
.—>4’ Ny
< C- 104 3,10 0,68 Toplam 272,711 538
S ) B-D
& Universite
® D 38 337 076
Lisanstistii
* p<.05

Tablo 6'da goriilebilecegi gibi 6grenim kademesi 6grencilerin akademik erteleme davraniglar:
(Fia-535=3,491, p<0,05) ile siber aylaklik diizeylerinde (Fs-535=15,062, p<0,05) 6nemli farkliliga neden

olmaktadir.

Akademik erteleme davranislar1 agisindan tiniversitede 6grenim goren Facebook kullanicist
Ogrenciler (x=3,16) lisede 6grenim goren 6grencilere oranla (X=2,97) daha fazla akademik erteleme

davramnis: egilimindedirler.

Ogrenim kademesine gore siber aylaklik ortalama puanlari agisindan sirast ile Lisansiistii
(x=3,37), iiniversite (x=3,10), lise (X=2,81) ve ilkdgretim (X=2,66) seklinde bir siralama olmas: dikkat

cekicidir. Ancak farkliligi belirlemek i¢in yapilan Post-Hoc testlerinden Scheffe testi farkliigin
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lisanstistii ile ilkogretim, lisansiistii ile lise ve {iniversite ile ilkdgretim ve tiniversite ile lise arasinda
oldugunu gostermektedir. Bir baska ifade ile lisansiistii ile {iniversite 6grenim kademesindeki
ogrenciler, lise ve ilkogretim kademesinde Ogrenim goren Ogrencilere oranla daha fazla egitsel

ortamlarda siber aylaklik gostermektedirler.

Facebook Kullanicisi Ogrencilerin Akademik Erteleme ve Egitsel Ortamlarda Siber

Aylaklik Diizeyleri Arasindaki liski

Sosyal ag kullanicis1 6grencilerin egitsel ortamlardaki siber aylaklik diizeyleri ile egitsel
ortamlarda siber aylaklik diizeyleri arasindaki iligski incelenmis, elde edilen sonuglar Tablo 7’de

verilmigtir.

Tablo 7. Ogrencilerin akademik erteleme ve siber aylaklik diizeyleri arasindaki iliski (n=539)

Egitsel Ortamlarda Siber Aylaklik Diizeyler

Paylasim  Alsveris Eszamanli Cevrimi¢i Oyun/kumar Siber

yapma yapma giincelleme  igerige Aylaklik
erisim Geneli
Akademik Pearson 0,341** 0,266** 0,234** 0,328** 0,272** 0,394**
Erteleme  Korelasyon
P 0,000 0,000 0,000 0,000 0,000 0,000
N 539 539 539 539 539 539

**p<0,01

Tablo 7 incelendiginde, Ogrencilerin akademik erteleme puanlar ile siber aylaklik diizeyleri
arasinda anlamh olup (r=0,394; p<0,01), McMillan ve Schumacher (2006)’'a gore bu iliski pozitif yonlii
ve orta diizeylidir (0,30<r<0,70). Alt boyutlar agisindan incelendiginde tiim boyutlar arasindaki
iliskinin anlamli ve pozitif yonlii oldugu; paylasim (r=0,341; p<0,01), ¢evrimigi igerige erisim (r=0,328;
p<0,01) orta diizeyli; aligveris yapma (r=0,266; p<0,01), es zamanl giincelleme (r=0,234; p<0,01) ve
oyun/kumar (r=0,272; p<0,01) arasinda ise diisiik diizeyli (McMillan & Schumacher, 2006) bir iliski s6z

konusudur.
Sonug ve Tartisma

Giintimiizde internet kullanimi1 konusunda 6grencilere en c¢ok getirilen elestiriler arasinda
kontrolsiiz ve asir1 yogun bir sekilde kullammdan olusan siber aylaklik davranislar1 (Karaoglan
Yilmaz, Yilmaz, Oztiirk, Sezer ve Karademir, 2015) (6rnegin, derslerini asma ve amagsiz internet
kullanim konular1 vb.) gelmektedir. Bu ¢alismada, bir egitim ortami olarak Internetin olumlu
yonlerine ek olarak ¢ogunlukla ifade edilen bu olumsuz elestirilerden yola ¢ikarak, Facebook sosyal
agmi kullanan 6grencilerin siber aylaklik ve akademik erteleme davramslari arastirilmistir. Arastirma

sonucunda asagidaki sonugclar elde edilmistir.
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Akademik Erteleme ve Siber Aylaklik Diizeyi

Facebook sosyal ag kullanicis1 6grencilerin akademik erteleme davranisi ve egitsel ortamlarda
siber aylaklik gosterme egilimleri orta diizeydedir. Nitekim, Tozkoparan ve Kuzu'nun (2019)
Ogretmen adaylar: {izerinde gergeklestirdikleri ¢alismada siber aylaklik durumlarinin ortalamanin
tizerinde oldugunu ve siber aylaklik davranisinin gelismeleri kagirma korkusu olarak ifade edilen
FOMO'nun (Fear of Missing out) énemli bir yordayicist oldugunu ortaya koymaktadir. Her ne kadar
elde edilen bu iki bulgunun birbiri ile paralellik gosterdigi diisiiniilse de Srneklemden kaynakl
farkliliklar oldugu sekli ile yorumlanmasi gerektigi diisiiniilmektedir. Oyle ki, elde edilen bu
farkliigin 6gretmen adaylarmin ders esnasinda 6gretmeni dinlemek ve derse katilmak yerine sosyal
medyaya ulagsma cabalar ile ilgili oldugu diistiniilmektedir ki ¢alismanin 6rneklemi olan Facebook
kullanicilarimin - bulunduklar1 mevcut ortamda boyle bir kaygi icerisinde olmayabilecekleri
sOylenebilir. Bu nedenle Tozkoparan ve Kuzu'nun (2019) calismasinda elde edilen sonucun mevcut
¢alismanin bulgular ile kiyaslandiginda manidar oldugu diisiiniilmektedir. Przybylski, Murayama,
DeHaan ve Gladwell’e (2013) gore siber aylaklik ve gelismeleri kagirma korkusu davraniglarinin daha
¢ok gengler tarafindan gergeklestirildigi ifade edilmektedir. Siber aylakligin alt boyutlar1 olan
cevrimici igerigi erisim boyutundaki aylaklik egilim diizeyi ileri, es zamanl giincelleme diisiik,
paylasim, alisveris ve oyun/kumar boyutlarindaki aylaklik egilim diizeyleri ise orta diizeydedir. Son
olarak elde edilen bu sonug iizerinde TUIK (2019) ve Deloitte (2018) raporlarinda elde edilen
bulgularin de etkili oldugu diisiiniilmektedir. Raporda kullanicilarin mobil cihazlar1 ile en ¢ok
indirdikleri uygulamalar arasinda ilk sirada oyunlar yer almakta iken; ikinci ve {i¢iincii sirada sosyal
medya ve eglence amagh gelistirilen araclarin oldugu goriilmektedir. Kiiresel olarak en ¢ok kullanilan
mobil uygulamalar arasinda yer alan Facebook, Whatsapp Messenger ve Facebook Messenger'in
giniimiizde akilli telefonlar araciligiyla aktif bir sekilde kullanilmasi da elde edilen sonuglara zemin

olusturdugu goz ard1 edilmemelidir.
Akademik Erteleme, Siber Aylaklik ve Cinsiyet

Ogrencilerin cinsiyetlerine gore akademik erteleme davranslari farklilasmamaktadir. Kadin
ve erkek Facebook kullanicis1 6grenciler aynmi diizeyde akademik erteleme davranigi egilimindedir.
Elde edilen bu bulgu alanyazin ile farklilik gdstermektedir. Oyle ki Balkis, Bulus, Duru ve Duru (2006)
calismalarinda kiz o6grencilerin erkek Ogrencilere gore daha diisiik oranda akademik erteleme
davranus: sergileme egiliminde olduklarini ifade etmekte iken; Washington (2004) erkeklerin kizlara
oranla daha diisiik oranda erteleme egilimi igerisinde oldugunu ortaya koymaktadir. Alanyazindaki
bu farkliik goz oniine alindiginda 6rneklemin 6zelliklerinin iyi tespit edilip cinsiyet degiskeninin
yeniden ele alinmasi 6nerilmektedir. Boylelikle, cinsiyet agisindan elde edilen sonuglarin akademik

erteleme degiskeni agisindan daha iyi tartisilabilecegi soylenebilir.
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Egitsel ortamlardaki siber aylaklik diizeyi agisindan cinsiyete gore farkliik vardir. Kadmlar
erkeklere oranla daha fazla siber aylaklik gosterme egilimindedir. Alt boyutlar agisindan
incelendiginde alisveris, es zamanh giincelleme ve oyun/kumar boyutlarimin tamaminda da kadinlar
erkeklere oranla daha fazla siber aylaklik puanina sahiptirler. Elde edilen bu bulgu Tozkoparan ve
Kuzu'nun (2019) calismast ile paralellik gostermektedir. Bununla birlikte ¢alisma sonuglarmin Senel
ve digerlerinin (2019) ¢alismalar ile de zithk gosterdigi sdylenebilir ki ¢calismada erkek, akilli telefonu
olan, akademik ortalamasi diisiik olan, internette daha fazla vakit gegiren, kullandig1 uygulama sayis1
fazla olan bireyler daha cok siber aylaklik davranisi gostermektedir. Goriildiigii gibi ¢alismada elde
edilen sonuglarin alanyazin ile farklhilik ve benzerlik gostermesi s6z konusudur. Elde edilen bu
sonucunda verinin toplandigi grubun oOzelliklerinden kaynakli oldugu diisiiniilmektedir. Gelecek
calismalarda orneklemden elde edilecek verilerin farkli degiskenler (Srnegin, bir Orgiin egitim
programi kayith olup olmadig: gibi) ile birlikte ele alinarak iist diizey gerceklestirilecek analizler ile
elde edilen farkliigin ve benzerligin nedenlerinin nicel ve nitel bulgular ile ortaya konulmas:

Onerilmektedir.
Akademik Erteleme, Siber Aylaklik ve Calisma Durumu

Calisma durumu acgisindan akademik erteleme Onemli bir faktordiir. Calisan Facebook
kullanicis1 6grenciler, calismayanlara oranla daha fazla akademik erteleme davranis puanina sahiptir.
Elde edilen bu sonug Lim’in (2002) siber aylaklik ile ilgili tanimlamasini akla getirmektedir. Oyle ki,
Lim (2002) tantminda is disi sitelerde vakit gecirmek olarak ifade etmekte olup; bu tanimdan yola ¢ikarak
bireylerin kendilerine verilen gorevleri yerine getirmeyip, is disi baska aktiviteler gerceklestirdigi
soylenebilir. Tleride yapilacak calismalarda katilimcilarin sergiledikleri akademik erteleme
davranislarinin  nedenlerinin  derinlemesine incelenmesi Onerilmektedir. Ciinkii alanyazinda
akademik ertelemenin iliskili olarak ele alindigi akademik puan (Akdemir, 2013); benlik saygisi,
durumluluk kayg1 ve 6z-yeterlik inanglar1 (Aydogan ve Ozbay, 2012); akademik motivasyon, kaygi ve
zaman yOnetimi (Kagan, 2009); akademik basari1 (Balkis ve Duru, 2010; Ozer ve Altun, 2011);
akademik giidiilenme ve akademik 6z-yeterlik (Akbay ve Gizir, 2010) degiskenleri diistiniildiigiinde
elde edilen bu sonucun kullanicilarin sahip oldugu igsel ve/veya digsal faktorlerden hangisi ile iligkili
oldugunun tespit edilmesinin ¢alisan ve ¢alismayan bireyler agisindan elde edilen sonuca kavramsal

bir ¢erceve olusturarak alanyazina katki saglayacagi dngoriilmektedir.

Siber aylaklik agisindan da ¢alisma durumu anlamh bir farkliliga sahip degisken olup, ¢alisan
bireyler daha fazla siber aylaklik puanina sahiptir. Alt boyutlar agisindan incelendiginde aligveris, es
zamanli giincelleme, oyun/kumar boyutlarinin tamaminda da calisan bireyler kendilerini daha fazla
siber aylaklik egilimine sahip olarak gormiiglerdir. Paylasim ve cevrimigi igerige erisim boyutu
agisindan ¢alisma durumu farkliiga neden olan 6nemli bir degisken degildir. Siber aylaklik
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durumuna neden olan davramslarin incelendigi c¢alismada Bagriacik-Yilmaz (2017) bilgisayarda
calisma, bildirimler, internet erisimi, reklamlar/web onerileri ve telefon sesi gibi dissal faktorlerin
etkili oldugunu ortaya koymaktadir. Ayrica ¢alisma (stkilma, ¢alisilan konuyu sevmeme, dinlenme,
kafa dagitma amacly, isteksizlik, ¢alismay: erteleme olanagi, ara verme istegi, calismanin uzun olmasi
vb.) ve kisisel (merak, ilgi, dikkat dagimkligi, odaklanma problemi vb.) ile ilgili etkenlerin de
bireylerin siber aylaklik davranislari tizerinde etkili oldugu ifade edilmektedir. Bu ¢alismada elde
edilen sonucun da calisan Ogrencilerin islerinde sikilma durumlarindan kaynakli oldugu
diistiniilmektedir. Ancak Ogrencilerin ge¢miste ¢alisma deneyimlerinin olup olmadigl ve giinliik
¢alisma performanslarinin kag saat olduguna iliskin edinilecek bilgilerin, elde edilen sonuglar: daha

saglikli yorumlamak agisindan gelecek arastirma(ci)lara onerilmektedir.
Akademik Erteleme, , Siber Aylaklik ve Ogrenim Kademesi

Devam edilen Ogrenim kademesi agisindan akademik erteleme davramsi farklilik
gostermektedir. Lise ve {iniversiteye devam eden Ogrenciler arasinda fark bulunmaktadir ve
tiniversiteye giden Ogrenciler liseye giden dgrencilere gore daha fazla akademik erteleme davranisi
diizeyine sahiptirler. Elde edilen bu sonucun 6grencilerin ders esnasinda herhangi bir elektronik
aygitla ilgilenmelerine miisaade edilmeyisi ile iligili olabilir. Bununla birlikte 6grencilerin 6grenim
kademesine gore egitsel ortamlarda siber aylaklik diizeyleri arasinda farklilik bulunmaktadir.
Lisansiistii ve iiniversiteye devam eden Facebook kullanicis1 6grenciler, lise ve ilkogretime devam
eden Facebook kullanicist 6grencilerden daha fazla siber aylaklik diizeyine sahiptir. Elde edilen bu
sonug ile ilgili alanyazinda direkt bir ¢alismaya rastlanmasa da elde edilen bu sonu¢ Dam’in (2008)
calismasi ile dolayli olarak desteklenebilir. Dam (2008) calismasinda 6grencinin bir dnceki 6grenim
kademesindeki basar1 durumunun bir sonrakini etkiledigini ifade etmektedir. Son olarak, Tozkoparan
ve Kuzu'nun (2019) calismasinda ele aldigi FOMO ve siber aylaklik davraniglarinin da ¢alismada
akademik erteleme ve Ogrenim kademesi agisindan elde edilen sonucu agiklamada onemli bir
gosterge oldugu diisiiniilmektedir. Oyle ki {iniversite dgrencilerinin arkadaglik iligkilerini sosyal
medya ortamindan takip etmelerinin beraberinde siber aylaklik davramisi getirecegini
diistindiirtmektedir ki bu durum gelismeleri kagirmamak igin siirekli olarak takip etmeyi
gerektirmektedir. Universitede 6grenim goren bireylerin farkli ortamlardan iletisimde olduklar:
arkadaglarmni sosyal medya ortaminda takip etme davramisindaki israrci tutumunun da beraberinde

akademik ertelemeye yol agabilecegi sdylenebilir.
Akademik Erteleme ve Siber Aylaklik

Ogrencilerin akademik erteleme davranis ve siber aylaklik diizeyleri geneli ve alt boyutlarimn

tamamu arasinda pozitif yonlii bir iliski s6z konusudur. Akademik erteleme davranisi ile siber aylaklik
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geneli arasinda pozitif yonlii ve orta diizey bir iliski s6z konusudur. Akademik erteleme davranisi ile
¢evrimici icerige erisim ve paylasim boyutlarindaki iliski orta diizeyde iken, alisveris, es zamanl
giincelleme ve oyun/kumar boyutlarindaki iliski ise diisiik diizeydedir. Alanyazin temelinde
diistiniildiigiinde elde edilen bu sonuglarin olduk¢a manidar oldugu sodylenebilir. Oyle ki Arabaci
(2017), Senel ve digerleri (2019) ve Dursun ve digerlerinin (2015) siber aylaklik ve akademik basari
arasindaki iligkiyi ortaya koydugu calismalarda elde edilen sonuclar 6grencilerin siber aylaklik
davranislarinin akademik erteleme davranislari ile de iliskisinin manidar oldugunu ortaya

koymaktadir.
Oneriler

Arastirma sonucunda elde edilen bulgulardan yola c¢ikarak bazi Oneriler getirilebilir.
Arastirma kapsaminda Facebook sosyal ag kullanicilarindan bir oyun uygulamas: {izerinden veri
toplanmistir. Bu sonuglarin Facebook kullanimindan kaynaklandigi sdylenemez. Bu agidan farkh
Ozellik ve amaglari ile internet kullanan 6grenciler ile benzer ¢alisma yapilmasi 6nerilebilir. Arastirma
sonucunda Ogrenim kademesine gore siber aylaklik ve akademik erteleme diizeylerinin farkhilastig:
goriilmiistiir. Bunlarin nedenleri arastirilabilir. Benzer sekilde siber aylaklik agisindan kadin
ogrenciler daha yiiksek diizeyde kendilerini ifade etmislerdir. Nedenlerine yonelik arastirmalar
yapilabilir. Son olarak, gelecek ¢alismalarda ilgili degiskenler oyun bagimlilig ile birlikte ele alinarak,
oyun bagimliliginin siber aylaklik ve akademik erteleme davramisi arasindaki araci etkisi

gozlemlenebilir.
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"Facebook Sosyal Ag Kullamcilarimn Akademik Erteleme Davrawiglar ile Egitsel Ortamlardaki Siber Aylaklik
Durumlarinmin Incelenmesi” baslikli calismanin yazim siirecinde bilimsel, etik ve alinti kurallarma
uyulmus; toplanan veriler {izerinde herhangi bir tahrifat yapilmamais, karsilasilacak tiim etik ihlallerde
“Kirsehir Egitim Fakiiltesi Dergisi Yaymn Kurulunun” hicbir sorumlulugunun olmadigi, tiim
sorumlulugun Sorumlu Yazara ait oldugu ve bu ¢alismanin herhangi bagka bir akademik yaymn

ortamina degerlendirme igin génderilmemis oldugunu taahhiit ederim.

Dog. Dr. Yusuf Levent Sahin
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Introduction

Internet is one of the most powerful and irreplaceable information and communication tools
in this modern age as it empowers the users with its unique features and tools. In the reports released
by Turkish Statistical Institute-TUIK (2019) and Deloitte (2018), it is stated that digital tools and
platforms are widely used; similary Information and Communication Technologies Authority-BTK
(2019) reports that it is getting more widely used each day (TRT Haber, 2019). Global Digital 2019
reports released collectively by We are Social and Hootsuite (2019) reveals that there are 4.39 billions
of Internet users and 3.48 billions of social media users in the world. According to this report, in order
of popularity the most widely used social media platforms are Facebook, Youtube, Whatsapp and
Facebook Messenger. The analysis in the report indicates that Internet use increased 9.3% (5,027,251
millions) in 2019 compared to 2018 and the average of daily time spent on the Internet with mobile
devices is 7.15 (hours) while 2.46 (hours) spent daily on social media. Lastly, in the report it is noted
that Facebook use ratio of the participants from Turkey is 66%. These globally high statistics imply
problems for the Internet users. Although in existing studies it is reported that Facebook as a social
network can support informal education (Dennen and Burner, 2017, p. 174) and can be used as an
educational social network (Isman and Albayrak, 2014; isman and Hamutoglu, 2013) the intense use of
such platforms for entertainment, communication and content sharing (Usluel, Demir and Cinar,
2014) may lead to cyberloafing (Alan, 2019). The relation between cyberloafing and academic
achievement, suggested in existing studies (Arabaci, 2017; Senel, Giinaydin, Saritas and Cigdem, 2019;
Dursun, Akbulut, Dénmez and $Sahin, 2015), implies that there may be a relation between the
students' behaviors of cyberloafing and academic procrastination. It is seen that in these studies
cyberloafing is studied with variables such as gender, age, type of high school, satisfaction from the
department, mobile device, daily time spent on Internet, number of applications used, the social
networks used, academic average, time spent on social networks and having a smart phone (Senel et
al., 2019); locus of control and computer anxiety (Karaoglan-Yilmaz and Yilmaz, 2018); individual
factors and use of information technologies (Akbulut, Donmez and Dursun, 2017; Baturay and Toker,
2015; Gerow, Galluch and Thatcher, 2010). Similarly, in the literature academic procrastination
behavior is studied with variables such as Facebook attitude, daily time spent on Internet, academic
score (Akdemir, 2013); gender (Akbay and Gizir, 2010; Akdemir, 2013; Ozer and Altun, 2011); self-
esteem, state anxiety and self-efficacy beliefs (Aydogan and Ozbay, 2012); academic motivation,
anxiety and time management (Kagan, 2009); academic achievement (Balkis and Duru, 2010; Ozer and
Altun, 2011); academic motivation and academic self-efficacy (Akbay and Gizir, 2010). The truth that
today's digital children spend too much time on computer and internet technologies, high number of

smart phone users (TUIK, 2019; Deloitte, 2018) and their desire to access social media platforms
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during lessons instead of listening to teacher/getting involved in lesson (Tozkoparan and Kuzu, 2019)
cause serious concerns that current situation may lead to an increase in students' cyberloafing
behaviors. However, academic procrastination behavior is thought to have no direct relation with
academic achievement but an indirect relation with the decrease in academic achievement. When
variables used in studies on cyberloafing and academic procrastination are reviewed it seems
important to deal with these two concepts together, although We are Social and Hootsuite (2019)
reported a 2.3% decrease in the use of Facebook compared to previous years. Lastly, the fact that
Facebook social platform still being largely used supports the thoughts that cyberloafing and

academic procrastination behaviors of Facebook users should be reviewed in depth.
Cyberloafing

Cyberloafing is defined as using the Internet and information technologies for personal
purposes during working/school hours at work place/school (O'Neill, Hambley and Chatellier, 2014);
students' using a computer or Internet for extracurricular activities, personal purposes and/or being
occupied with information technologies rather than doing assignments/listening to the teacher during
the classroom hours (Tozkoparan, 2016). Karaoglan Yilmaz, Yilmaz, Oztiirk, Sezer and Karademir
(2015) remark that intense and uncontrolled use of computer and Internet technologies influences this
cyberloafing. However, Senel, Giinaydin, Saritas and Cigdem (2019) state that unwillingness and
reluctance to learn is the biggest reason of cyberloafing, they express the other reasons are receiving a
notification, willingness to communicate, curiosity and willing to have more fun. Sending personal e-
mails, surfing the Internet, online shopping, creating social a network and text messages are shown as
typical cyber behaviors in relevant studies (Lim and Teo, 2005; Ugrin, Pearson and Odom, 2008).
According to this, Lim's (2002) definition which describes cyberloafing as spending time on non-work
related web sites shows the necessity to study the behavior of cyberloafing not only at school but also
at different working environments of various jobs. Findings of the study carried out by Senel et al.
(2019), who remarks that cyberloafing is a learning and discipline problem, reveal that during the
classes university students share and text more messages. According to Alan (2019), those who use
social media a lot also perform many cyberloafing behaviors; Tozkoparan and Kuzu (2019) remark

that behavior of cyberloafing varies depending on gender.
Academic Procrastination

Responsibility is one of the basic skills that students should learn, thus academic studies are
among the responsibilities of the students. Yet, students may delay fulfilling their assignments due to
new possibilities and tools brought them by the advancements in information and communication

technologies. In fact, Facebook social platform ranks as the most preferred application thanks to the
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applications and tools it offers (We are Social and Hootsuite, 2019). While students live extremely
integrated to these platforms, unfortunately they may sometimes delay and/or fail to do their
responsibilities. Since such concepts are related with academic responsibilities, Senecal, Koestner and
Vallerand (1995) define this behavior of delaying as academic procrastination and as not starting to do
the tasks until experiencing high level of stress due to the fact that the person has not done his
academic duties on time (as cited in Akbay and Gizir, 2010). It is seen that this concept which is a
widespread problem especially among the students (Dewitte and Schouwenburg, 2002; Steel, 2007) is
in a negative relation (Baliks and Duru, 2010; Steel, 2007) with academic average. However, Wu, Mei
and Ugrin (2018) state that underperformance in the class and low academic achievement are
influential in the behavior of cyberloafing. In the literature, when studies are reviewed in terms of
gender it is seen that academic procrastination differs. Balkis, Bulus, Duru and Duru (2006) state that
female students have less tendency to have academic procrastination behavior, compared to male
students. Contrary to this, Washington (2004) stated that male students have less tendency to have

academic procrastination behavior, compared to female students.
Purpose and Importance of the Study

This study intends to reveal the academic procrastination behaviors of students who use
Facebook and these students' level of cyberloafing in educational settings; the relation between these
two variables and how these variables differ depending on gender, employment status and grade
levels. The research problems dealt for this purpose are thought to be peculiar and functional in terms
of revealing the relation between the academic procrastination and cyberloafing behaviors of the
students who use Facebook, which is an intensively used social network by them. The differences put
forward in this study give rise to the thought that the gender variable should be studied again in a
more detailed manner, although existing studies formerly dealt with academic procrastination
behavior with regards to gender (Balkis, Bulus, Duru and Duru, 2006; Washington, 2004). Dealing
with academic procrastination and cyberloafing variables in this study with regards to employment
status of the students shows it is an up-to-date research subject. The research problems dealt with in

this study are as follows:
Research Problems

1. What are Facebook-user students' academic procrastination and cyberloafing levels in

educational settings?

2. Do the Facebook-user students' academic procrastination and cyberloafing levels in

educational settings differ depending on gender, employment status and grade levels?
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3. What is the nature of the relation between the students' academic procrastination and

cyberloafing levels in educational settings?
Method

This survey study is designed and carried out in accordance with relational screening model.
A survey study is as an approach which aims to define a situation with related existing facts, in other
words it intends to come up with an explanation by describing the current state of research topic
(Biiytlikoztiirk, Cakmak, Akgiin, Karadeniz and Demirel, 2015). Survey studies do not aim to change
and/or to affect the facts related to the research topic; sampling distribution of the participants is more
important than the results reached (Fraenkel, Wallen and Hyun, 2011). This study, using the relational
screening model, intends to determine existence/level of covariance between two or more variables

(Karasar, 2005).
Participants

The research data were gathered from 539 students who use a Facebook social network
application which has fifteen thousand active users monthly. An online measurement utility was
embedded in the application to gather research data for a week between 1st-7h June, 2017 from
randomly selected 572 students who agreed to participate voluntarily; 33 (5.7%) invalid data were
excluded from the research. All participants are students at different grade levels; demographical

details are given in Table 1.

Table 1. Demographical details of the students using Facebook

Variables f Percentage
(%)
Gender Female 50 9.3
Male 489 90.7
Employment Status Working 153 28.4
Not working 386 71.6
Grade Level Elementary School 121 22.4
High School 276 51.2
University 104 19.3
Graduate Education 38 7.1

Table 1 shows a great majority of the participants in the study are males (90.3%). 28.4% of the
participants are working despite being a student. The distribution of the participants according to

their school type is as follows: 51.2% high school students, 22.4% elementary students, 19.3%



KEFAD Volume 21, Issue 1, April, 2020

university students and 7.1% graduate students. When daily time they spend on Internet is reviewed

it is seen that they regularly use Internet and 34.9% of them go online more than 5 hours a day.
Data Collection Tools

For data collection, in addition to the personal details given in the subgoals of the study,
cyberloafing in educational settings scale and academic procrastination behaviors scale were used in

this study.

Cyberloafing in educational settings scale. Cyberloafing in educational settings scale,
developed by Akbulut, Dursun, Dénmez and $ahin (2016), is used to determine the Facebook-user
students' cyberloafing behaviors in educational settings. Four different samples were studied in the
scale, which was developed in four stages. Different number of students participated in each stage of
the study: 598 students in creating the material pool, the first stage of the scale, 471 students in
exploratory factor analysis, 215 students in confirmatory factor analysis, and 515 students participated
in second confirmatory factor analysis. Factor analysis process showed a-five factor structure (sharing,
shopping, synchronous update, access to online content and game/gamble) which accounts for 70.44%
of the total variance of the scale. The scale consists of 30 items each of which is a five-point Likert scale
starting from "Never" to "Always". To determine the reliability of the scale, internal consistency

coefficient Cronbach Alpha value is calculated between 0.796 and 0.944.

Academic procrastination scale. Academic Procrastination Scale, developed by Aitken (1982)
and adapted to Turkish by Balkis (2006), is used to determine academic procrastination behaviors of
the students who use Facebook. The scale has 16 Likert items each with five options: "1-never/very
untrue of me", "5-always /very true of me". Test re-test correlation coefficient is r=0.87 while internal
reliability cofficient is 0.89. The scale has a one-factor structure which accounts for 38.38% of the total

variance.
Data Collection and Analysis

The data collected from digital environment were controlled for data reliability before being
transferred to the analysis platform. 33 data gathered from 572 students became invalid due to various
reasons such as marking more than one option and are excluded from the research. None of the scales
has a negative statement and each of them consists of five-point Likert scale which is scored as
follows: "1-never/very untrue of me" and "5-always-very true of me". The general of the scale and its
sub-dimensions were evaluated with the average scores. They are expressed in three ranges: low,
medium and high in order to facilitate interpretation of the data. For this purpose, (highest value -
lowest value)/evaluation range number formula was used and the evaluation criteria in Table 2 were

accepted.
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Table 2. Evaluation range and criteria for evaluating the students

Evaluation Range Evaluation Criteria
1.00 — 2.33 Low level

2.34 — 3.66 Medium level

3.67 — 5.00 High level

Descriptive statistics were used to determine the academic procrastination and cyberloafing in
educational settings levels of the students who use Facebook. T test was used for the independent
sampling in order to determine the variation of academic procrastination and cyberloafing in
educational settings depending on gender and employment status of the students; One-way ANOVA
is used in order to determine the variation depending on the grade level. Scheffe, a Post Hoc test, was
used to determine the difference between the groups. Lastly, Pearson Product-Moment Correlation
Coefficient was reviewed in order to determine the relation between academic procrastination and
cyberloafing level in educational settings. The data were analyzed on SPSS and significance level was

accepted as 0.05.
Findings

The findings related to academic procrastination behaviors and cyberloafing levels in

educational settings of the students who use Facebook are given under headings.

Facebook-user Students' Academic Procrastination Behaviors and Cyberloafing Levels in

Educational Settings

Academic procrastination behaviors and cyberloafing levels in educational settings of the 539

participating students who use Facebook are given in Table 3.

Table 3. Students’ academic procrastination and cyberloafing average scores and standard deviations

Male (N=489) Female (N=50) General (N=539)
X Sd X Sd X Sd
Academic Procrastination 3.04 0.60 3.05 0.44 3.04 0.59
General
Cyberloafing Factors
Sharing 3.14 0.80 3.16 0.64 3.14 0.79
Shopping 2.53 0.99 2.95 0.86 2.57 0.99
Synchronous update 2.14 1.18 2.53 0.85 2.18 1.15
Access to online content 3.70 1.04 3.70 1.10 3.70 1.04
Game/gamble 2.63 0.94 3.02 1.12 2.66 0.96

Cyberloafing General 2.85 0.71 3.07 0.65 2.87 0.71
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In Table 3, distribution of Facebook-user students' academic procrastination scores regarding
one aspect and scores from cyberloafing scales with regard to five aspects are listed. In Table 3, it is
seen that students feel medium-level (X=3.04) tendency for academic procrastination behaviors. Their
cyberloafing levels in educational settings is similarly medium level (X=2.87). Analysis of the sub-
dimensions of cyberloafing shows that level of access to online content is high (x=3.70), synchronous

update level is low (X=2.18), and all of the others are at medium level (2.34<X<3.66).
Students' Academic Procrastination and Cyberloafing Levels Depending on Gender

In Table 3, it is seen that average scores of the students change in some sub-dimensions of
cyberloafing depending on their gender. However, an independent sampling t-test was applied to

determine whether this difference is statistically significant or not; the results are given in Table 4.

Table 4. Analysis of students” academic procrastination and cyberloafing levels depending on gender

Gender N X Sd df t P
Academic Female 50 3.05 0.44 537 0.026 0.980
Procrastination Male 489 3.04 0.60

Female 50 3.16 0.64 537 0.181 0.857
Sharing

Male 489  3.14 0.80

Female 50 2.95 0.86 537 3.246 0.002*
Shopping

Male 489 253 0.99

Female 50 2.53 0.85 537 2.927  0.005*
Synchronous update

Male 489 214 1.18

Female 50 3.70 1.10 537 .016 0.987
Access to online content

Male 489  3.70 1.04
Game/gamble Female 50 3.02 1.12 537 2.361 0.022*

Male 489  2.63 0.94

Female 50 3.07 0.65 537 2.252 0.028*
Cyberloafing General

Male 489  2.85 0.71
* p<0.05

Table 4 shows that levels of academic procrastination behaviors of the students who use
Facebook do not differ depending on gender [t(37=0.026, p>0.05]. In this respect, it can be said that
male (x=3.04) and female (X=3.05) students have the same level of tendency for academic
procrastination behaviors. However, gender is an important factor of difference in cyberloafing levels
in educational settings [t(37=2.252, p<0.05]. In Table 4, it is seen that cyberloafing levels of female
students (x=3.07) are higher than those levels (X=2.85) of the male students. In other words, female

students have less tendency for cyberloafing in educational settings.
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Analysis of the sub-dimensions show that shopping [te37=3.246, p<0.05], synchronous update
[te37=2.252, p<0.05] and game/gamble [te37=2.361, p<0.05] are important factors in favor of the female
students, but sharing [te37=0.181, p>0.05] and access to online content [t(37=0.016, p>0.05] are not.
Females have higher cyberloafing levels than males in the following sub-dimensions: shopping,
females (x=2.95) males (X=2.53); synchronous update, females (X=2.53) males (X=2.85); game/gamble,
females (x=3.02) males (x=2.63). In this respect, females can be said to have a higher tendency for

cyberloafing in educational settings than males.

Students' Academic Procrastination and Cyberloafing Levels Depending on Employment

Status

Employment status is regarded as an important factor in terms of its potential to cause
delaying the academic behaviors and cyberloafing since it creates financial opportunities and requires
spend free time at work, therefore the data obtained from 153 working and 386 non-working

participants are analyzed depending on the employment status.

Table 5. Analysis of students’ academic procrastination and cyberloafing levels depending on employment
status

Gender N X Sd df t P
Academic Working 153 3.13 0.61 537 2.050 0.041*
Procrastination Not working 386  3.01 0.57

Working 153 3.23 0.83 537 1.603 0.110
Sharing

Not working 386 3.10 0.77

Working 153 2.96 0.92 537 5.919 0.001*
Shopping

Not working 386 2.41 0.97

Working 153 2.43 1.16 537 3.289 0.001*
Synchronous update

Not working 386 2.07 1.14

Working 153 3.76 1.05 537 0.825 0.410
Access to online content

Not working 386 3.67 1.04

Working 153 2.94 1.07 537 4.268 0.001*
Game/gamble

Not working 386 2.55 0.90

Working 153 3.08 0.75 537 4.323 0.001*
Cyberloafing General

Not working 386 2.79 0.67
* p<.05

In Table 5, it is seen that, with regards to their employment status, Facebook-user students'
levels of academic procrastination [ts37)=2,050, p<0,05] and cyberloafing in educational settings

differentiate. [ts37=4.323, p<0.05]. It can be said that working students' levels of academic
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procrastination behaviors (x=3.13) and levels of cyberloafing in educational settings (x=3.08) are
higher than those levels of the students who do not work, respectively (x=3.01) and (X=2.79). It means
working students have a higher tendency for academic procrastination behaviors and levels of

cyberloafing in educational settings.

Analysis of the sub-dimensions shows that employment status do not cause a significant
difference only in sharing [tes7=1.603, p>0.05] and access to online content [t¢s7=0.825, p>0.05].
Employment status is an important factor in favor of the working students in all of following factors:
shopping [t37=5.919, p<0.05], synchronous update [te7=3.289, p<0.05] and game/gamble [t(s7=4.268,
p<.0.05]. Students who use Facebook have a higher cyberloafing tendency for shopping (x=2.96)
compared to students who do not work (X=2,41); similarly, working students have a higher
cyberloafing tendency for synchronous update (x=2.43) than non-working students (x=2.07); again,
working students have a higher cyberloafing tendency for game/gamble (X=2.94) compared to

students who do not work (X=2.55).

Students' Academic Procrastination and Cyberloafing Levels Depending on the Grade

Levels

Data related to different grade levels were collected from elementary to gradute students
through the data collection application used on Facebook. In Table 6, academic procrastination and
cyberloafing levels in educational settings are compared with regards to grade levels.

Table 6. Comparison of students’ academic procrastination and cyberloafing levels Internet risk perceptions
depending on the grade levels

Grade Level f x sd Sum

Source of Mean Significant
. of df p .
Variance Square Difference
Square
gA— Elementary 121 3.09 0.47 Intragroup 3.614 3 1.205 3.49 0.016*
g £ School
g g . B-C
o -:-‘(@ B- High School 276 297 0.60 Intergroup 184.591 535 0.345
<
< g C- University 104 3.16 0.62 Total 188.204 538
A~
D- Graduate 38 313 0.70
o0 A-Elementary 121 2.66 0.69 Intragroup 21.239 3 7.080 15.060.001*  A-C,
:g School A-D,
<
< B-HighSchool 276 281 0.67 Intergroup 251.472 535 0.470 B-C,
v
S, C-University 104 3.10 0.68 Total 272.711 538 B-D
o
D- Graduate 38 337 0.76
* p<.05
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Table 6 shows that the grade level causes a significant difference in students' academic

procrastination behaviors (Fi3s35=3.491, p<0.05) and cyberloafing levels (Fi3535=15.062, p<0.05).

University students who use Facebook (X=3.16) have a higher tendency for academic

procrastination behaviors compared to high school schools (x=2.97).

The following values related to the cyberloafing average scores of the participants are
intriguing and interesting; graduate (X=3.37), university (X=3.10), high school (X=2.81) and elementary
school (x=2.66). However, Post-Hoc Scheffe test applied to determine the difference indicates that the
difference is between graduate and elementary school, graduate and high school, elementary school
and university, and university and high school. It means, graduate students and university students
have more cyberloafing levels in education settings compared to high school and elementary school

students.

The Relation Between Facebook-User Students' Academic Procrastination and

Cyberloafing Levels in Educational Settings

Social network using students' academic procrastination levels and cyberloafing levels in

educational settings are reviewed and the results are given in Table 7.

Table 7. The relation between the students’ academic procrastination and cyberloafing levels (n=539)

Cyberloafing Levels in Educational Settings

Sharing  Shopping Synchronous Access Game/gamble Cyberloafing

update to General
online
content
Academic Pearson 0.341 0.266 0.234 0.328 0.272 0.394
Procrastination Correlation
P 0.000 0.000 0.000 0.000 0.000 0.000
N 539 539 539 539 539 539

#p<0.01

In Table 7, it is seen that the relation between the academic procrastination and cyberloafing
levels of students is significant (r=0.394; p<0.01); depending on McMillan and Schumacher (2006) this
relation is positive and moderate (0.30<r<0.70). Analysis of the sub-dimensions shows that the relation
between all sub-dimensions are significant and positive; while the relation between sharing (r=0.341;
p<0.01) and access to online content (r=0.328; p<0.01) is moderate; the relation between shopping
(r=0.266; p<0.01), synchronous update (r=0.234; p<0.01) and game/gamble (r=0.272; p<0.01) is low
(McMillan & Schumacher, 2006).

Results and Discussion
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Nowadays, the students are often criticized for their cyberloafing behaviors (e.g. skipping the
lessons and using the Internet without a purpose), results of using the Internet intensively in an
uncontrolled way (Karaoglan Yilmaz, Yilmaz, Oztiirk, Sezer ve Karademir, 2015). In this study,
cyberloafing and academic procrastination behaviors of students using Facebook social network were
researched on the grounds of these negative criticisms, which are usually expressed in addition to the

positive aspects of the Internet as an educational environment. The results reached are as follows:
Academic Procrastination and Cyberloafing Levels

Facebook social network-user students’ tendency for academic procrastination and
cyberloafing in educational settings is moderate. In the study carried out by Tozkoparan and Kuzu
(2019) on prospective teachers, their cyberloafing levels are reported to be above the average and
cyberloafing to be a predictor of FOMO (Fear of Missing out), which can be defined as missing out the
latest developments and opportunities. The differences deriving from the sampling should be
interpreted with the bare facts although these two findings seem be parallel to each other. Thus, this
difference is thought to be related to the prospective teachers' efforts to reach social media instead of
listening to the teacher and attending the lesson during the classes, but it can be said that Facebook
users who are the sample of this study may not be feeling such an anxiety in their current
environment. Therefore, the result reached in the study of Tozkoparan and Kuzu (2019) is thought to
be significant when compared with the findings of the current study. According to Przybylski,
Murayama, Dehaan and Gladwell (2013) it is the young people who usually have cyberloafing and
fear of missing out behaviors. Cyberloafing tendency level in access to online content, which is a sub-
dimension of cyberloafing, is high while it is low in synchronous update, and moderate in sharing,
shopping and game/gamble. Findings obtained from the reports of TUIK (2019) and Deloitte (2018)
are thought to be influential on these last results. According to the report, games rank first in the list of
most downloaded applications on mobile devices by users; social media and entertainment tools rank
respectively second and third in the list. It should not be overlooked that active use of Facebook,
Whatsapp Messenger and Facebook Messenger, which are among the most popular mobile

applications globally, paves the way for the results reached.
Academic Procrastination, Cyberloafing and Gender

Academic procrastination behaviors of the students do not differ depending on gender. Male
and female students who use Facebook have the same level of tendency for academic procrastination
behaviors. This result is different from the ones in the literature. In the study conducted by Balkis,
Bulus, Duru and Duru (2006), female students are reported to have a lower tendency for academic

procrastination behavior, whereas in the study conducted by Washington (2004) male students are
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reported to have a lower tendency for academic procrastination. Considering this difference in the
literature, it is suggested that characteristics of the sample should be determined better and gender
variable should be reconsidered. Thus, the results obtained related to gender can be discussed better

in terms of academic procrastination variable.

There is a difference in cyberloafing levels in educational settings depending on gender.
Women have a higher tendency for cyberloafing compared to men. In the analysis of the sub-
dimensions, women are found to have higher cyberloafing scores in shopping, synchronus update
and game/gamble dimensions. This result is parallel to the study conducted by Tozkoparan and Kuzu
(2019). However, the results of this study are contradicting with the study of Senel et al. (2019) in
which males, smart phone users and those who have low academic average, spend more time on the
Internet, and use a greater number of applications are reported to have more cyberloafing behaviors.
The results reached in his study are either similar or contradictory with the existing literature. This
result is thought to be due to the characteristics of the group from which the data were collected. For
the future studies, it is recommended that the data that will be gathered from the sample should be
dealt with different variables (e.g. enrollment at a school) and analyzed with advanced techniques.
Then, the reasons of differences and similarities should be studied with quantitative and qualitative

findings.
Academic Procrastination, Cyberloafing and Employment Status

Academic procrastination is an important factor in terms of employment status. Working
students who use Facebook have higher academic procrastination scores compared to those who do
not work. This result brings Lim's study (2002) into the minds. Lim (2002) defines it as spending time on
non-work-related web sites; based on this definition, it can be said that individuals do not do their duties,
but they perform non-work-related activities. Reasons behind the participants' academic
procrastination behaviors are recommended to be researched in depth in the future studies. Existing
studies in literature deals with academic procrastination in relation with academic score (Akdemir,
2013); self-esteem, state anxiety and self-efficacy beliefs (Aydogan and Ozbay, 2012); academic
motivation, anxiety and time management (Kagan, 2009); academic achievement (Balkis and Duru,
2010); Ozer and Altun, 2011); academic motivation and academic self-efficacy (Akbay and Gizir, 2010).
Therefore, it is anticipated that determining which internal and/or external factors of the users the
result is related to will form a conceptual framework for the result that is reached in this study in

respect to working and non-working people. This will also contribute to literature.

Employment status is a variable causing a significant difference in cyberloafing, thus working

people have higher cyberloafing scores. In the analysis of the sub-dimensions, working participants
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expressed a higher tendency for cyberloafing in all of the synchoronous update and game/gamble
aspects. Employment status is not an important factor causing a difference in sharing and access to
online content. In their study on the behaviors causing cyberloafing, Bagriacik-Yilmaz (2017) suggest
that external factors such as working on the computer, notifications, access to Internet,
commercials/web suggestions and phone sounds are influential. In the study, it is also suggested that
work related (getting bored, dislike for the subject, resting, freeing up the mind, unwillingness,
opportunity to postpone the tasks, willing to have a break, the long working time, etc.) and individual
(curiosity, interests, attention deficiency, concentration problem, etc.) factors are effective on
cyberloafing behaviors. The result that is reached in this study is also thought to be related with the
fact that working students get bored at work. However, for a better assessment of the results, the
researchers who intend to conduct a study in this field in the future should gather data about the

participants’” work experience and daily working performance of the students.
Academic Procrastination, Cyberloafing and Grade Level

Academic procrastination behavior differs depending on the grade level. There is a difference
between high school and university students; university students have a higher level of academic
procrastination behavior compared to high school students. This result can be related to the fact that
during the lessons students are not allowed to engage with any electronic device. However, there is a
difference in cyberloafing levels in education settings depending on the students' grade level.
Graduate and university students who use Facebook have higher levels of cyberloafing compared to
high school and elementary school students. Dam's (2008) study indirectly supports this study,
although there is no relevant study in literature. Dam (2008) suggests that a student's achievements at
a grade level is influential on the next grade level. Lastly, FOMO and cyberloafing behaviors that
Tozkoparan and Kuzu (2019) deals with in their study are thought to be important indicators that can
explain the result reached related to academic procrastination and grade level in the study. In this
context, the fact that university students follow their relations with friends on social media platforms
seem to be leading to cyberloafing, which require them to follow continuously in order to not miss
new developments. It can be also said that, for university students' insistence to follow their friends on

social media platforms may also lead to academic procrastination.
Academic Procrastination and Cyberloafing

There is a positive correlation between the students' academic procrastination behaviors,
cyberloafing levels, and sub-dimensions. There is a positive and moderate correlation between
academic procrastination behaviors and cyberloafing. While the correlation between academic

procrastination behaviors, and access to online content and sharing dimensions is moderate, the level
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of correlation between shopping, synchronous update and game/gamble dimensions is low.
Considering the literature, these results are thought to be significant. The results reached in the
studies conducted by Arabaci (2017), Senel et al. (2019) and Dursun et al. (2015) aiming to reveal the
correlation between cyberloafing and academic achievement show that the correlation between

cyberloafing and academic procrastination is significant.
Suggestions

There are some suggestions based on the findings reached in this study. As part of the study,
the data were collected through a game application from Facebook social network users. The reason of
these results is not using Facebook. In this respect, it can be suggested to conduct a study with
students who have different characteristics and use Internet for different purposes. The results of the
study show that students' cyberloafing and academic procrastination levels differ depending on their
grade level. The reasons behind can be studied. Similarly, female students expressed themselves at a
higher level with respect to cyberloafing. The reasons behind this fact can also be studied. Finally, the
future studies can deal the related the variables with game addiction to research the relation between

game addiction, cyberloafing and academic procrastination behavior.
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