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Ozet

Bu calismanin amaci, sosyal bilgiler egitimi igerisinde vatandashik konusu {izerine yapilmis lisansiistii tezleri
biitiinciil bir bakis ile degerlendirip tezlerdeki egilimleri tespit etmektir. Bu amag¢ dogrultusunda ¢alismada
dokiiman incelemeyi de igerisinde barindiran nitel arastirma yaklasimi kullanilmistir. Incelenen 82 tez dokiimaru
YOK ulusal tez merkezinden elde edilmistir. Ulagilan bu tezler énce detayh bir sekilde incelenmis daha sonra
tezlere ait bilgiler aragtirmaci tarafindan hazirlanan tez tanimlama kataloguna aktarilmistir. Tez tanimlama
kataloguna aktarilan veriler igerik analizine tabi tutulmustur. Yapilan analiz sonucunda sosyal bilgiler egitimi
igerisinde vatandaslik konusu {izerine yapilan lisanstistii tezlerin sayilar1 yillara gore degisim gosterse de son
yillarda daha fazla sayida tezin yapildig1 goriilmiistiir. Incelenen tezlerde vatandaslik alg1 ve yeterligi konusu
one ciksa da tezlerin genel amaglari, verilen egitiminin &grencilere ne oranda yansidigini ortaya ¢ikarmaya
yoneliktir. Incelenen tezlerin yontemlerinde daha ¢ok nicel aragtirma yaklagimi kullanilsa da doktora tez
calismalarinda karma arastirma yaklasimmin varligi dikkat ¢ekmektedir. Ayrica tezlerde ¢alisma grubu olarak
¢ogunlukla 6grenciler tercih edilirken veri toplama aract olarak dlgekler 6n plandadir. Elde edilen veriler nicel
arastirmalarda betimsel istatistie tabi tutulurken nitel arastirmalarda igerik analizine basvurulmustur. Son
olarak ise incelenen tezlerde farkli vatandaslik tiplerinin algilanisinda gesitli degiskenlerin etkili oldugu, cagdas
ogretim yaklasim ve yontemlerinin vatandaglik konularmin 6gretimine olumlu katkilar sagladig1 gortilmiistiir.
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Giris

Insanlar gecmisten giiniimiize siyasi, ekonomik, sosyal bircok problemle karsilagmustir.
Zamanin giiniimiize dogru ilerlemesi insan yasaminda sayisiz yenilik ve degisim getirse de insanin
yasamindaki kaos ve kargasa artarak devam etmistir. Bu durum insanlar1 giintimiizde ekonomik
krizler, ¢evresel sorunlar, savaslar, yonetimsel problemler, kiiresel 1sinma, issizlik, kitlik, teknolojik
problemler, kaynaklarin azalmasi gibi sorunlarin meydana getirdigi bir dar bogaza siiriiklemistir. Bu
siiriiklenis toplumlar: daha etkili, nitelikli, bilgi, beceri, tutum ve degerlere sahip vatandas arayisi ile
karg1 karsiya birakmistir. Oyle ki bu arayis insanlar1 bireysel olarak sekillendirdigi gibi devletleri ve
devletlere ait egitim politikalarii sekillendirebilmistir. Ulusal ve evrensel problemlere care arayan
devletlerin ¢ikis noktasi sosyal bilgiler dersinin de ana temasi olan insan1 egitmekten ge¢gmektedir. Bu
baglamda insanlarin sorumlu, duyarli ve etkin vatandas nitelikleri ile donatilmasi bir zorunluluk
haline gelmistir. 20. yilizyilin baslarinda telaffuz edilen sosyal bilgiler kavraminin taniminda ve sosyal
bilgiler dersi dersinin igeriginde vatandashk egitimi Oncelikli bir yere sahip olmustur. Boylece
gecmisten giiniimiize yapilan her sosyal bilgiler tanimlamasinda vatandaslik egitimi tartismasiz bir

sekilde yerini almistir.

Etkin vatandas yetistirme amacinda olan iilkelerin egitim faaliyetlerinde ana omurgay:
olusturan (Martoralle, 1998; Oztiirk, 2011; Sever, 2015) sosyal bilgiler, ¢cocuklarin bilgi edinmelerinden
Ogrenme siireclerini kavramalarina bu sayede aktif birer vatandas olmalarina yardimci olan insan
tizerine bir ¢alismadir (Zarrillo, 2016). Sosyal bilimler ve beseri bilimlerin kaynasmasindan meydana
gelen bu calisma alani, vatandaslik egitimi icin sosyal bilgiler dersi altinda &gretim siirecine
uyarlanmaktadir (Barr, Barth ve Shermis, 1978). Bu siirecte tarih, cografya ve yurttaslik bilgisi
derslerinin toplamindan olusan sosyal bilgiler dersi (Heater, 2007) vatandashk bilgi, becerileri ve
degerleri gelistiren (National Council for the Social Studies [NCSS], 1994; Savage ve Armstrong, 1996)

bir ¢alisma alani olarak birgok iilkenin egitim sistemi igerinde yer almaktadir.

Sosyal bilgiler, gelecegin etkin yurttaslarinin karar verme ve problem ¢6zme becerilerini
gelistirmeyi amaclamaktadir (Barth ve Demirtas, 1997). Sosyal bilgiler, bir yandan sosyal ve beseri
bilimlere dayali bilgi ve yontemlerden faydalanarak degisen iilke ve diinya kosullarinda bilgiye
dayali karar alan, problem ¢ozen etkin vatandaslar yetistirme (Oztiirk, 2015), diger yandan kiiltiirel
mirasin aktarimi  ve insan iligkilerinin incelenmesi yoluyla demokratik bir toplumda
sorumluluklarinin farkinda bireyler yetistirme gorevini tasimaktadir (Garcia ve Michaelis, 2001).
Toplumsal kavrayisi ve demokratik yurttaslik potansiyellerini sosyal bilgiler sayesinde gelistiren
cocuklar, aktif ve sorumlu vatandaslarin sahip olmasi gerek nitelikleri kazanarak (Parker, 2011) bir
yandan toplumsallasmakta (Ross, 2006) diger yandan demokratik toplumun etkin katiim siirecini

sekillendirecek etkin vatandaslar (Pamuk ve Alabas, 2016) olabilmektedirler. Vatandashk egitimi
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tizerine diizenlemis bir ¢alisma alani olan sosyal bilgiler dersinin esas amaci sabit kalmakla beraber

ortaya ¢ikis stiireci, igerigi, uygulama bicimi tilkeden {iilkeye farkliliklar gosterebilmektedir.

Sosyal bilgiler, kiiltiirel, sosyal ve ekonomik alanlardaki biiyiik toplumsal doniisiimiin
dogurdugu sorunlara ¢dziim arama ¢abasinin bir sonucu olarak yirminci ytizyilin baglarinda ABD’de
vatandaglik egitim programi olarak ortaya cikmigtir (Oztiirk ve Deveci, 2011). Kendine 6zgii nitelikleri
ile ulus-devlet yapisina doniismeye ¢alisan Tiirkiye’de de cumhuriyet Oncesi ve sonrasinda
vatandaslik egitimine yonelik cesitli ¢alismalar yapilmistir. Cumhuriyet déneminde yurt bilgisi,
vatandaslik bilgisi, medeni bilgiler dersleriyle ideal vatandas niteliklerine uygun bir vatandaslk
egitimi sunmaya calisan Tiirkiye, vatandaslik konusunu bazi miifredatlarda sosyal bilgiler dersi
icerisinde bazilarinda ise bagimsiz bir ders altinda giiniimiize kadar tagimistir. Vatandashk egitimi
bazen zorunlu ders bazen de se¢meli ders olarak egitim sistemi igerisinde yer alsa da 6nemini daima
korumustur (Kayaalp, Karamese ve Karadeniz, 2018). Oyle ki, vatandashk konusu, 2017 yilindan
itibaren giincellenen sosyal bilgiler dersi 6gretim programinda “etkin vatandaslik” 6grenme alam
(Milli Egitim Bakanligi [MEB], 2018) adi altinda bagimsiz bir boliim olarak giincelligini devam

ettirmektedir.

“Sosyal” sozciigli ile insan iizerine odaklanan “Bilgiler” sozciigii ile de sosyal ve beseri
bilimlere ait bilgi ve yontemleri kapsamina alan sosyal bilgiler, insana ait her tiirlii bilgi, beceri, tutum
ve degerleri gelecek insasinda kullanan etkin, sorumlu, duyarli vatandas yetistirmeyi amaclayan bir
calisma alanidir. Bu ¢alisma alaninin gelisimi i¢in &gretim programlarindan ders igeriklerine;
kazanim, beceri ve degerlerden ders kitaplarina kadar genis bir alanda bilimsel arastirmalarin
yapilmasi gerekmektedir. Bu gelisim icin sosyal bilgiler egitimi igerisinde dogrudan vatandaslik
konusu iizerine yapilmis akademik calismalar oldukga Onemli bir yer tutmaktadir. Vatandaghk
konusu {iizerine yapilmis ve yapilacak lisansiistii tez calismalar1 vatandaslik egitiminin gelisimine

onemli katkilar saglayacaktir.

Sosyal bilgiler egitimi kapsaminda yapilan vatandaslik konulu lisansiistii tezleri
degerlendirmek i¢in daha once ne tiir ¢alismalarin yapildig1 alanyazinda arastirilmistir. Alanyazin
incelendiginde Oner ve Oner’in (2018) sosyal bilgiler egitiminde cografya konulu lisansiistii tezleri
inceledigi goriiliirken, Glirdogan-Bayir, Kili¢ ve Balbag tarafindan (2018) ise vatandashk ve insan
haklar1 egitimi alan1 lisansiitii tezlerinin ele alindig1 goriilmiistiir. Bunun yaninda, Sonmez, Merey ve
Kaymakc (2009) tarafindan vatandashk ve insan haklar1 egitimi alam lisansiistii tezleri
degerlendirilirken, Ozkaral ve Mentis-Tas (2017) sosyal bilgiler ve kargilastirmali egitim alam
lisanstistii tezlerini kapsamli bir sekilde incelemistir. Tarih Ogretimi alani tezleri Kaymakci (2017)
tarafindan incelenirken, sosyal bilgiler egitimi alanina yo6nelik lisansiistii tezler gesitli arastirmalarda

(Aksoy, Sozmez, Merey, ve Kaymakci, 2009; Canbulat, Avc ve Sipahi, 2016; Dilek, Baysan ve Oztiirk,
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2018; Gegit ve Kartal, 2010; Gogebakan, Yildiz ve Duman, 2011; Oguz-Hagat ve Demir, 2018; Orug ve
Ulusoy, 2008) ele alinmistir. Vatandaslik egitimi tizerine az sayida benzer ¢alisma olsa da dogrudan
sosyal bilgiler egitimi icerisinde yapilmis lisansiistii tezleri inceleyen bir calismaya rastlanmamustir.
Sosyal bilgiler egitimi icerisinde yapilmis vatandaslik egitimi konulu tezlerin biitiinciil bir yaklasimla
icerik analizine tabi tutuldugu bu c¢alismanin, sosyal bilgiler egitimi arastirmacilarina rehber olacag:
diisuintilmektedir. Oyle ki, bu ¢alismanin yeni ve alternatif konu ve yontemlerin gelistirilmesine katk:

saglayacag1 ongoriilmektedir.

Bu c¢alismanin amaci, Tiirkiye’de sosyal bilgiler egitimi icerisinde vatandashk ve vatandaslik
egitimi konular1 baglaminda yapilmis lisansiistii tez calismalarini bir biitiin olarak ele almak, bu
tezlerdeki egilimleri kapsamli bir sekilde incelemektir. Bu genel amaca bagh olarak derinlemesine

incelemeler yapabilmek i¢in asagidaki sorulara cevap aranmustir.
Sosyal bilgiler egitimi alaninda vatandaslhik konular: tizerine yapilmus lisansiistii tezler;
1. Gelisim stireci agisindan nasil bir goriintime sahiptir?
2. Hangi konular etrafinda toplanmaktadir?
3. Hangi amaglar ¢ercevesinde meydana gelmistir?
4. Yontem gesitliligi agisindan nasil bir goriiniim arz etmektedir?
5. Calisma grubu agisindan nasil bir gortiniime sahiptir?
6. Hangi veri toplama araglarini tercih etmistir?
7. Bulgularin analizinde nasil bir yol izlemistir?
8. Hangi ortak sonuglara ulasmistir?
Yontem

Sosyal bilgiler egitimi kapsaminda hazirlanmis olan vatandaslik konulu lisansiistii tezleri
incelemeyi amag edinen bu ¢alismada, nitel arastirma yontemi kullanilmistir. Nitel arastirma, algilar
ve olaylar1 dogal ortaminda gozlem, goriisme ve dokiiman analizi yoluyla gercekgi ve biitiinciil bir
yaklagimla yansitma siireci (Yildirim ve Simsek 2011) oldugu gibi bireylerin veya gruplarin sosyal ya
da beseri konulara yiikledigi anlami dogal ortamindan veri toplayarak tiimevarimsal bir anlayisla
(Creswell, 2016) ifade etme yaklasimidir. Bu tamimlar dikkate alindiginda bu ¢alismada sosyal bilgiler
egitimi kapsaminda hazirlanmis vatandaslik konulu lisansiistii tezlere ait dokiimanlar biitiinciil bir

bakis agisiyla tiimevarim metodu takip edilerek incelenmis ve sonuca ulagilmistir.
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Verilerin Toplanmasi

Nitel arastirmalarda veri toplanirken arastirmacilar gozlem, goriisme ve dokiiman incelemesi
tekniklerinden birini ya da birkac¢ini kullanmaktadirlar (Creswell, 2016; Musmal ve Giirbiiz, 2018;
Sénmez ve Alacapmar, 2017). Sosyal bilgiler egitiminde vatandashk konusu {izerine yapilmis
lisansiistii tezleri inceledigimiz bu c¢alismada, arastirma verileri dokiiman incelemesi yoluyla elde
edilmistir. Arastirilmasi hedeflenen konu hakkinda bilgi veren yazili materyaller olan dokiiman
inceleme; dokiimana ulasmayi, dokiimani anlamayi, veriyi analiz etmeyi, veriyi kullanmay1 gerekli
kilan bir siirectir (Yildirim ve Simsek, 2011). Dokiiman inceleme siireci dikkate alindiginda sosyal
bilgiler egitimi kapsaminda hazirlanmis olan vatandaslik konulu lisansiistii tezlere ait arastirma
verileri, , “Yiksek Ogretim Kurulu Ulusal Tez Veri Tabani1” {izerinden elde edilmistir. Bu veri tabani
tizerinden 6ncelikle “sosyal bilgiler” kavrami altinda arastirma yapilmistir. Ardindan ayni veri tabam
iizerinden “vatandashik” ve “yurttashk” kavramlar: ile ayr1 ayr inceleme yapilmistir. Veri tabam
tizerinden indirilen tezler {izerinde arastirmaya dahil etme veya ayirt etme islemi uygulanmistir. Bu
asamada calismalar iizerinde gerekli incelemeler yapilarak sosyal bilgiler egitimi anabilim dalina ait
tezler ¢calisma kapsamina dahil edilmistir. Diger tezler arastirma kapsami disinda birakilmistir. Bu

inceleme sonucunda 82 teze ulasilmistir. Bu tezlerin 59’u yiiksek lisans tezi, 23’ti doktora tezidir.

Verilerin Analizi

Sosyal bilgiler egitimi kapsaminda hazirlanmis olan vatandaslik konulu lisansiistii tezlere ait
bilgileri diizenli bir sekilde analiz edebilmek i¢in arastirmaci tarafindan tez tamimlama katalogu
olusturulmustur. Tezler titizlikle incelendikten sonra tezlere ait bilgiler arastirmaci tarafindan
hazirlanan tez tanimlama kataloguna sira numarasi verilerek (T1, T2,... T82) el yazisi ile aktarilmistir.
82 tez iizerinde gerekli inceleme bittikten sonra tezleri kategorilere, temalara ayrilmak iizere elde
edilen veriler igerik analizine tabi tutulmustur. Icerik analizinde temel amag, toplanan verileri
agiklayabilecek kavramlara ve iliskilere ulasmaktir. Bu nedenle birbirine benzeyen verileri belirli
kavramlar ve temalar gercevesinde bir araya getirmek ve bunlar1 okuyucunun anlayabilecegi bir
bigimde diizenleyerek yorumlamak (Yildirirm ve Simsek, 2011) igerik analizinin esasin
olusturmaktadir. Bu esaslar dikkate alindiginda sosyal bilgiler egitimi kapsaminda hazirlanmis olan
vatandaglik konulu lisansiistii tezler tizerinden anlamli bir sonuca ulagmak igin olusturulan ana
temalar {izerinde titizlikle ¢alisilmistir. Olusturulan temalar ve yapilan smiflamalar tekrar tekrar
gozden gecirilmistir. Tezler {izerinde biitiinciil bir bakis agis1 kazanildiktan sonra elde edilen veriler
tablolar halinde gosterilmistir. Elde edilen verileri daha kolay anlamlandirmak i¢in tablolarda yer alan

bilgilerin frekans ve yiizdeleri hesaplanmstir.
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Arastirmanin Gegerligi ve Giivenilirligi

Nitel arastirmalarda gecerlik ve giivenilirligi saglamak cok ©nemli olmakla beraber bu
islemleri gergeklestirmek yogun bir stireci gerekli kilmaktadir. Sosyal bilgiler egitimi kapsaminda
hazirlanmis olan vatandaslik konulu lisansiistii tezler iizerine yapilan bu c¢alismanin gecerlilik
asamasinda nitel arastirmalarda 6n plana ¢ikan uzman incelemesi ve uzun siireli etkilesim, ayrmtil
betimleme (Yildirim ve Simsek, 2011) siireci takip edilmistir. Aragtirma siireci boyunca yapilan tiim
islemler ve elde edilen bulgularin analizinde uzman incelemesi dikkate alinmistir. Sosyal bilgiler
egitimi kapsaminda hazirlanmis olan vatandashik konulu lisansiistii tezler {izerinde uzun siireli
inceleme yapilmis, tezlere ait bilgiler defalarca okunduktan sonra kategorilestirme islemi
gerceklesmistir. Olusturulan kategoriler bircok defa gozden gegcirilmistir. Kategoriler iizerinde yer yer
degisimler gerceklestirilmistir. Ayrintili betimleme veya detayli anlatim (Biiytikoztiirk, Cakmak,
Akgtin, Karadeniz ve Demirel, 2018) asamasinda ise yapilan arastirma siireci arastirmacilar tarafindan

detayl1 bir sekilde aktarilmaya ¢alisilmistir.

Calismanin giivenilirlik asamasinda ise nitel arastirmalarda takip edilen tutarlilik incelemesi
ve teyit incelemesi (Yildirim ve Simsek, 2011) islemleri takip edilmistir. Tutarlilik incelemesi icin
arastirma bulgularina gore olusturulan kategoriler ve kategori icerisinde yer alan smiflandirmanin
kategoriye uygun olup olmadigini teyit etmek icin uzman goriisii (uzman, sosyal bilgiler egitiminde
dogent unvanina sahip olmakla beraber ¢alisma alanlarindan birisi vatandaslik egitimidir) alinmistir.
Uzmana arastirma sorularina gore olusturulmus sekiz tablo ve bu tablonun igerinde yer alabilecek
smiflama Olgiitlerinin yer aldig iki liste verilmistir. Uzmandan kategoriler ve alt smiflamanin yer
aldig1 tablolar1 bos birakmadan eslestirmeleri istenmistir. Ardindan arastirmacilar ile uzman
arasindaki goriis birligi ve goriis ayriligini hesaplamak i¢in Miles ve Huberman'in (1994) Giivenirlik =
Goriis birligi / Gortis Birligi + Goriis Ayriligt x 100) formdilii kullanilmigtir. Nitel arastirmalarda arzu
edilen giivenilirlik diizeyi, arastirmaci ve uzman arasindaki uyumun %90 ve iizerinde olmasidir
(Saban, 2008). Yapilan giivenilirlik analizi sonucunda g¢alismanin giivenilirligi %93 hesaplanmistir
(Giivenilirlik=82/82+6x100=%93). Ardindan elde edilen tiim bulgular sekiz kategori altinda toplanip
bilgisayara aktarimi yapilmistir. Arastirma giivenilirligi icin yapilan diger bir islem ise arastirma icin
elde edilen bulgular, arastirmaya ait ham veriler, olusturulan tablolar farkli arastirmacilar tarafindan

incelenebilecek sekilde sakli tutulmaktadir.
Bulgular

Bu boliimde elde edilen bulgular, aragtirma sorular1 baglaminda tablolastirilmis tablolara ait

frekans (f) ve yiizdeler (%) verilerek yorumlanmustir.

Birinci Arastirma Sorusuna iliskin Bulgular
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Bu calismada “Sosyal bilgiler egitimi alaminda vatandashk konulari iizerine yapilmus lisansiistii
tezlerin gelisim siireci nasil bir goriiniim arz etmektedir?” arastirma soruna iliskin elde edilen bulgular ile

bulgulara ait frekans (f) ve yiizde (%) dagilimlari Tablo 1‘de gosterilmistir.

Tablo 1. Vatandaslik konulu lisansiistii tezlerin hazirlanma yil ve tez tiirii

Yil Caligsmalar f %
Yiiksek Lisans: T1, T2 2
2003 2,4
Doktora: -
Yiiksek Lisans: T3, T4 2
2005 2,4
Doktora: _
Yiiksek Lisans: T5, T6, T7, T8 4
2006 48
Doktora: _
Yiiksek Lisans: T9, T10, T11, T12, T13 5
2007 6
Doktora: _
Yiiksek Lisans: T14, T15, T16, T17 4
2008 4,8
Doktora: _
2009 Yiiksek Lisans: - 12
Doktora: T18 1 ’
Yiiksek Lisans: T19, T20, T21 3
2011 6
Doktora: T22, T23 2
Yiiksek Lisans: T24, T25, T26, T27 4
2012 6
Doktora: T28 1
Yiiksek Lisans: T30, T31, T33, T35 4
2013 8,5
Doktora: T29, T32, T34 3
2014 Yiiksek Lisans: T37, T39 2 73
Doktora: T36, T38, T40, T41 4 !
Yiiksek Lisans: T42, T47, T48 3
2015 8,5
Doktora: T43, T44, T45, T46 4
2016 Yiiksek Lisans: T49, T51, T52, T53, T55, T56, T58 7 1
Doktora: T50, T54, T57 3 ’
2017 Yiiksek Lisans: T59 1 36
Doktora: T60, T61 2 ’
Yiksek Lisans: T62, T64, T65, T66 4
2018 6
Doktora: T63 1
2019 Yiiksek Lisans: T68,T70,T71,172,173,174,175,176,177,178,179,T80,1T81,T82 14 195
Doktora:T67, T69 2 '
Toplam 82 100

Tablo 1 incelendiginde; sosyal bilgiler egitimi alaninda vatandaghk konusu iizerine
hazirlanmis lisansiistii tezlerin en fazla 2019 yilinda, 14 yiiksek lisans tezi ve 2 doktora tezi seklinde
yapildig1 goriilmektedir. 2019 yiliru 10 tez ile 2016 yili takip etmektedir. 2016 yilindan sonra 7 tez ile
2013 ve 2015 yillar1 gelmektedir. Sosyal bilgiler egitimi igerisinde vatandaghk konusu {izerine 2007,
2011, 2012 ve 2018 yillarinda 5’er tezin hazirlandigini goriilmektedir. 2006 ve 2008 yillarinda 4 tez
hazirlanirken 2017 yilinda 3 tez hazirlanabilmistir. Bu tarihleri sirasiyla 2003, 2005’ te 2 tez izlemistir.
Sosyal bilgiler egitiminde vatandaslik konusu {izerine en az tezin yapildig1 yil olarak 1 tez ile 2009 y1l1

goriilmektedir.
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Sosyal bilgiler egitimi igerisinde vatandaslik konusu {izerine yapilan tezlere bakildiginda;
yiiksek lisans tez sayisinin doktora tez sayisindan fazla oldugu goriilmiistiir. Hazirlanan tez sayisi

yillara gore degisim gosterse de yapilan tez sayilarinda son yillarda bir artis s6z konusudur.
ikinci Arastirma Sorusuna iliskin Bulgular

Bu calismada “Sosyal bilgiler eitimi alaninda vatandashk konulari iizerine yapilnus lisansiistii tezler
hangi konular etrafinda toplanmaktadir?” arastirma soruna iligkin elde edilen bulgular ve bulgulara ait

frekans (f) ve ytizde (%) dagilimlar1 Tablo 2’de gosterilmistir.

Tablo 2. Sosyal bilgiler egitimi lisansiistii tezlerde yer alan vatandaglik konular:

Konular Calismalar f %
T10, T32, T33, T34, T37, T48, T52,
Vatandaslhik Algi ve Yeterligi T54, T56, T57, T58, T60, T62, T67, 19 23,1
T69, T75, T78, T80, T81

Sosyal bilgiler Program, Miifredat, Ders ve T2, T4, Te, T13, T14, T15, T18, T19, 15 182
Vatandaslik Tligkisi T20, T27, T28, T39, T46, T49, T77 !
V?tan.da§hk Egitiminde Alternatif Yontemler ve T3, T8, T12, To4, T29, T35, T40, T45 8 9.7
Yonelimler
Ders Kitaplar1 ve Vatandashk Egitimi T1, T9, T17, T21, T26, T30, T55 7 85
Etkin/Aktif Vatandaslik T42, T50, T68, T70, T72, T79, T82 7 85
Kiiresel Vatandaglik T31, T43, T44, T59, T76 5 6
Dijital Vatandaslik T22, T34, T51, T71, T74 5 6
Vatandaglik Egitimi ve Kavram Ogretimi T7,T11, T16, T73 4 48
Karsilagtirmali Vatandaghik Egitimi T53, T61, Te4 3 36
Azinlikl tltiirlic Topluml

zinliklar ve (Eok k.u tiirlit Toplumlarda T36, T38, T41 3 36
Vatandasglik Egitimi
Cevresel Vatandaglik T23, T25 2 24
Vatandaslik Egitimindeki Sorunlar T5, T63 2 24
Demokratik Vatandaslik T65 1 12
Mekansal Vatandaslik T66 1 12
Toplam 82 100

Tablo 2 incelendiginde; sosyal bilgiler egitiminde vatandaghk {izerine yapilmig lisansiistii
tezlerde tercih edilen konunun 19 tez ile vatandasglik alg: ve yeterliginin tercih edildigi goriilmektedir.
Demokratik vatandaglik ve mekansal vatandasglik ise en az tercih edilen konular olmustur. Bu
aragtirma konularimi sirasiyla sosyal bilgiler programi ile vatandaghk arasindaki iliskiyi belirlemek
icin 15 tez, 8 tez ile vatandaslik egitiminde yeni alternatif yontemler, 7 tez ile vatandashgin ders
kitaplar {izerindeki goriiniimii, 7 tez ile etkin vatandaslik, 5er tez ile kiiresel ve dijital vatandaglik, 4
tez ile vatandaslik egitiminde kavram 6gretimi, 3’er tez ile karsilastirmali vatandashk egimi ve ¢ok

kiltiirlti toplumlarda vatandaglik egitimi, 2'ser tez ile gevresel vatandaslik ve vatandaslik egitiminde
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sorunlarin izledigi goriilmiistiir.

Tablodan da anlasildig1 {izere sosyal bilgiler egitimi icerinde vatandaslik konusu farkh
acilardan incelenmis olsa da son yillarda farkli vatandaslik tipleri {izerine arastirmalarin yogunlastig:

dikkat cekmektedir.
Uciincii Arastirma Sorusuna liskin Bulgular

Bu ¢alismada “Sosyal bilgiler egitimi alaninda vatandashk konular: iizerine yapilmis lisansiistii tezler
hangi amaglar cercevesinde meydana gelmislerdir?” arastirma soruna iliskin elde edilen bulgular ve

bulgulara ait frekans (f) ve yiizde (%) dagilimlar: Tablo 3’te gosterilmistir.

Tablo 3. Vatandaslik konulu lisansiistii tezlerin esas amaglari

Amaglar Calismalar f %

o . T2, T3, T4, T8, T10, T12, T15, T19, T20,
Sosyal bilgiler dersi vatandaslik konulari T23, T24, T25, T29, T34, T37, T40, T42,

veya vatandaglik egitiminin &grencilere T44, T45, T46, T47, TA9, T56, T57, T6O, 29 353

T69, T76, T80, T81

Sosyal bilgiler 6gretmen adaylariun farkli T22, T31, T32, T33, T43, T48, T50, T51,

vatandaslik tiplerini anlama diizeylerini T52, T59, T62, T67, T68, T70, T71, 174, 18 21,9
vatandaslik egitimi ac¢isindan incelemek T75, T78

yansimasini incelemek

S?.S}.,al. .bllgll.el.‘ c').g{etm(?n'le?rmm vatandaglik T1, T18, T28, T54, T66, T72, T79, T82 g 9.7
egitimi ile ilgili goriislerini incelemek

Vatandaglik egitiminde ders kitaplarinin

. T9, T14, T17, T21,T30, T55 6 73
roliinii ortaya ¢ikarmak
Farkli {ilkelere ait vatandaghk egitimi
po£1t1ka1ar‘1ru .(lfazan.lrr.l.,v ders, "1Vger1kf T13, T26, T53, T61, 64 5 6
degerlendirme bigimleri, 6gretmen ve 6grenci
gortiisleri) karsilikli olarak incelemek
O:gr"encﬂ.er.m Yatandaghk egitimi ile ilgili T6, T35, T36, T65 4 48
goriislerini belirlemek
Yvatan-daghk- eg.l'tlmll 1.1e 1¥g111 kavramlarinin 7, T11, T16, T73 4 48
ogrenilmislik diizeyini belirlemek
Gayrimiislim  vatandaglar  ve  azmnlhk
ogrencilerinin  vatandaghk egitimi ilgili T38, T41, T58 3 36
goriislerini ortaya ¢ikarmak
Vatandaslik egitiminde karsilagilan
glicliikleri tespit etmek ve bu sorunlara kars1  T5, T63, T77 3 3,6
¢bzliim Oneri sunmak
Egitim  politikalarimin ~ sosyal  bilgiler
yurttaghk modeli {izerindeki etkilerini T27 1 12
incelemek
Okul dis1 ortamlarin kullaniminin

T R T39 1 12

vatandasglik egitimindeki roliinii incelemek
Toplam 82 100

Tablo 3 incelendiginde; sosyal bilgiler egitiminde vatandaslik {izerine yapilmis lisanstistii
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tezlerde temel amag olarak 29 tez ile vatandashk egitiminin 6grenciler tizerindeki gortintimii en fazla
yer alirken gerek egitim politikalar ile vatandaglik iliskisi gerekse okul dis1 ortamlarin vatandaslik
egitimindeki rolii 1’er tez ile en az benimsenen amagclar olmustur. Bu temel amaglar1 18 tez ile
O0gretmen adaylarinin farkli vatandaslik tiplerine yonelik bakis agilarini yansitmak, 8 tez ile
vatandaslik egitimi iizerine sosyal bilgiler 6gretmenlerinin goriislerini incelemek takip etmistir. 6 tez
vatandaslik egitiminde ders kitaplarinin roliinii amag edinirken 5 tez farkli {ilkelerin vatandaslik
egitimini farkli yonlerden karsilastirmak amaciyla hareket etmistir. 4’er tezde vatandaslik egitiminde
Ogrencilerin goriislerini ve vatandaslik egitimine 6zgii kavramlarmimn 6grenilmislik diizeyini amag
olarak belirlemistir. 3’er tez ise gayrimiislim vatandaslar ve azinlik Ogrencilerin goriislerine yer

vermeyi ve vatandaslk egitiminde karsilasilan sorunlar ele almay1 amag edinmistir.

Tablodan da anlasildig: iizere sosyal bilgiler egitimi igerinde vatandaslik konusu arastirilirken
arastirmalarin oncelikli amaglarinin egitimin ana 6znesi olan 6grencilerin vatandaslik egitiminden ne

oranda ve nasil etkilendigi belirlemek olmustur.
Dérdiincii Aragtirma Sorusuna iliskin Bulgular

Bu calismada “Sosyal bilgiler egitimi alaminda vatandashk konulari iizerine yapilmis lisansiistii
tezlerde kullamlan yontem cesitlilii ne durumdadir?” arastirma soruna iliskin elde edilen bulgular ve

bulgulara ait frekans (f) ve yiizde (%) dagilimlar1 Tablo 4’te gosterilmistir.

Tablo 4. Vatandagslik konulu lisansiistii tezlerin arastirma yaklasimlar:

Yontem Calismalar f %
T1, T2, T3, T4, T5, T6, T7, T8, T10, T12, T15,
T16, T19, T20, T24, T25, T27, T29, T31, T36,

Nicel Aragtirma Yaklasim T38, T39, T40, T43, T48, T49, T51, T52, T56, -/
T57, T59, T62, T68, T70, T72, T75, T81
Nicel Arastirma Deseni
T1, T2, T4, T5, Té, T7, T12, T15, T19, T20, o1
Tarama T25, T27, T31, T36, T39, T43, T48, T51, T52,
T56, T57, T59, T62, T70, 81
Iliskisel Tarama T68, T75
Yari- Deneysel Desen T3, T8, T10, T16, T24, T29, T40
T9, T13, T14, T17, T21, T26, T30, T33, T41,
Nitel Arastirma Yaklagimi T42, T45, T50, T53, T55, T58, T61, T63, T64, 26
T65, T66, T67, T71, T73, T77, T79, T82
Nitel Arastirma Deseni 37,7
Olgubilim T42, T58, T64
Eylem Arastirmasi T33, T45, T50, T73
Durum Calismasi T63, T77
Anlat1 Sorgulamasi T67
T11, T18, T22, T23, T28,T32, T34, T35, T37,
Karma Aragtirma Yaklasimi T44, T46, T47, T54, T60, T69, T74, T76, T78, 19 23,2
T80
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Karma Arastirma Deseni

Paralel Sirali Karma T23, T44, T46, T80

Agimlayici Sirali Karma T18, T74

Gomiili Karma T76

Toplam 82 100

Tablo 4 sosyal bilgiler egitiminde vatandashk iizerine yapilmis lisansiistii tezlerde kullanilan
arastirma yaklasimlar1 agisindan incelendiginde; 37 tezde (%45,1) nicel arastirma yaklagimi
kullanilirken 26 tezde (%37,7) nitel arastirma yaklasiminin tercih edildigi goriilmiistiir. Bu arastirma

yaklagimlarimni 19 tez (%23,2) ile karma arastirma yaklasimi izlemistir.

Tablodan da anlasildig: {izere sosyal bilgiler egitimi icerinde vatandaslik konulu tezlerde en
fazla tercih edilen arastirma yaklasimi, nicel arastirma yaklasimi olurken en az tercih edilen arastirma

yaklasimi ise karma arastirma yaklasimi olmustur.
Besinci Arastirma Sorusuna iliskin Bulgular

Bu ¢alismada “Sosyal bilgiler egitimi alaninda vatandaslik konulari iizerine yapilnus lisansiistii tezler
calisma grubu agisindan nasil bir goriiniim arz etmektedir?” arastirma soruna iliskin elde edilen bulgular

ve bulgulara ait frekans (f) ve yiizde (%) dagilimlari Tablo 5'te gosterilmistir.

Tablo 5. Vatandaglik konulu lisansiistii tezlerin ¢alisma gruplar

Calisma Grubu Calismalar f %
T2, T3, T4, Te, T7, T8, T10,
T12, T16, T19, T22, T24, T29,

4.5.6.7.8. Sinif Ogrencileri T35, T37, T40, T45, T47, T49, 25 30,4
T56, T57, T60, T65, T76, T81
T25, T31, T32, T33, T43, T48,
Sosyal Bilgiler Ogretmen Adaylar1 T50, T51, T52, T55, T59, T62, 17 20,7
T67, T68, T70, T75, T78
T1, T5, T18, T28, T39, T46,
Sosyal Bilgiler Ogretmeni T54, Tel, T63, Ted, Te6, T71, 14 17
172, T79
) T9, T13, T14, T17, T21, T26,
Ders Kitaplari T27. T30 8 9,7
Sosyal Bilgiler Ogretmeni ve Ortaokul Ogrencileri 141, 115, 123, 134, 136, T4, 8 9,7
T69, T80
Yabanci Uyruklu Vatandas ve C)grenciler T38, T41, T53, T58 4 48
[lkokul 4. Simif Ogretmeni T20, T73 2 2,4
Akademisyenler T42, T77 2 2,4
Sosyal Bilgiler Ogretmeni ve Sosyal Bilgiler
Ogr};tmengAdaylg ’ i 174, 82 2 24
Toplam 82 100

Tablo 5 sosyal bilgiler egitiminde vatandashik konusu {izerine yapilmis lisansiistii tezlerde

kullanilan ¢alisma gruplari agisindan incelendiginde; calisma grubu olarak en fazla 25 tez ile ortaokul
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Ogrencinin en az ise 2'ser tez ile akademisyen ve 4. smif Ogretmenlerinin tercih edildigini
gorilmiistiir. Ayrica 17 tez ¢alisma grubu agisindan sosyal bilgiler 6gretmen adaylarmni tercih
ederken, 14 tez sosyal bilgiler Ogretmenlerine yer vermistir. 8 tez ise hem sosyal bilgiler
O0gretmenlerini hem de ortaokul 6grencilerini ¢alisma grubuna dahil etmistir. Yine 8 tez calisma grubu
tercihini ders kitaplar1 olarak kullanirken 4 tez de yabanci uyruklu vatandas ve 6grenciler {izerinden

calismalarmi yiiriitmiistiir.

Tablodan da anlasildig1 {izere sosyal bilgiler egitimi icerinde vatandashk konulu tezlerde
farkli ¢alisma gruplar tercih edilmis oldugu gibi bu ¢alisma gruplar igerinde akademisyenler ve

dordiincii sinif 6gretmenleri {izerine yapilan ¢alismalarin sayisi oldukga azdir.
Altinc1 Arastirma Sorusuna iliskin Bulgular

Bu calismada “Sosyal bilgiler egitimi alaminda vatandashk konulari iizerine yapilmig lisansiistii
tezlerde hangi veri toplama araglari tercih edilmistir?” arastirma soruna iliskin elde edilen bulgular ve

bulgulara ait frekans (f) ve yiizde (%) dagilimlar1 Tablo 6’da gosterilmistir.

Tablo 6. Vatandaslik konulu lisansiistii tezlerde kullamilan veri toplama araglar:

Veri Toplama Araglan Calismalar f %
T6, T8, T10, T19, T31, T32, T36,
Olgek (ilgi, tutum, egilim, katilim, yeterlik) T43, T47, T48, T49, T51, T52, 19 23,1

T59, T62, T68, T70, T75, T81
T38, T42, T44, T53, T54, T58,

Yar1 Yapilandirilmis Gériisme Formu T63, Tée4, Teb, Tee, T71, T79, 13 18,2
T82
T1, T2, T4, T5, T15, T20, T25,
Anket T28, T39, T56, T57 1 134
Veri Cesitliligi (Ogrenci gunliigi, goriisme formu, T22, T33, T41, T45, Tél, T67, 11 134
odak grup goriismesi, kamera kayds, dlcek) T69, T73, T74, T76, T78 ’
) N . T9, T13, T14, T17, T21, T26,
Ders Kitab1 (Dokiiman Inceleme) T27, T30, T55 9 109
Yar1 Yapilandirilmis Goriisme Formu ve Anket T18, T37, T46, T72, T77, T80 6 7,3
Akademik Basar1 Testi ve Olgek T16, T23, T24, T40, T50 5 6
Akademik Basar1 Testi T3, T7, T12, T29, T35 5 6
A%a.(.iemlk Basar1 Testi ve Yar1 Yapilandirilmis T34, T60 ) 24
Gortisme Formu
Gozlem T11 1 1,2
Toplam 82 100

Tablo 6 incelendiginde; sosyal bilgiler egitiminde vatandashk {izerine yapilmis lisansiistii
tezlerde en fazla tercih edilen veri toplanma aract 19 tez ile Olgek olurken en az tercih edilen veri
toplama araci 1 tez ile gozlem oldugu goriilmiistiir. Yapilan tezlerden 13'ti yar1 goriisme formu
aciligiyla veri toplayabilmistir. 11’er tezde anket ve veri gesitliligi arastirmacilara veri saglarken 9

tezde ders kitaplar1 dokiiman incelemesine tabi tutulmustur. 5 tez de ise akademik basar: testi ile
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Olcek beraber kullanilarak veri saglanmisken, 6 tezde ise yar1 yapilandirilmis goriisme formu ve anket
beraber kullanilmistir. Yine 5 tezde akademik basari testi ve Olgek bir arada kullanilirken farkli 5 tezde
ise akademik basari testi yalniz kullamilmistir. Yine 2 tezde akademik basari testi ve yari

yapilandirilmis goriisme formu veri toplama araci olarak tercih edilmistir.

Tablodan da anlasildig1 {izere sosyal bilgiler egitimi icerinde vatandaslik konulu tezlerde
farkl veri toplama araglar1 kullanilmis olmakla beraber ayni arastirma igerinde veri gesitlendirmesine

basvuran ¢ok sayida arastirma da bulunmaktadir.
Yedinci Arastirma Sorusuna liskin Bulgular

Bu calismada “Sosyal bilgiler egitimi alaminda vatandashk konulari iizerine yapilmugs lisansiistii
tezlerde elde edilen bulgularin analizinde nasil bir yol izlenmistir?” arastirma soruna iliskin elde edilen

bulgular ve bulgulara ait frekans (f) ve yiizde (%) dagilimlar1 Tablo 7’de gosterilmistir.

Tablo 7. Vatandashik konulu lisansiistii tezlerde kullanilan veri analiz tiirleri

Veri Analizi Calismalar f %
. . .. T1, T2, T3, T5, T10, T12, T15,
Betimsel Analiz (Frekans ve Yiizde) T20, T27, T39, T49, T56
o T23, T25, T28, T46, T48, T51
T . T -Y.. 1.. A 7 7 7 7 7 7
_% testi ve Tek Yonlii Anova T52, T62, T68, T70, T81
<% . T6, T8, T16, T19, T24, T29, T35,
o T testi
g T37 44 536
2 Tek Yonlii Anova T11, T40, T45, T50
.§ Man Whitney U ve Kruskal Wallis T31, T36, T59, T75
Z Ki-Kare T4, T7, T60
Korelasyon, Begresyon ve Yapisal Esitlik T43, T74
Modellemesi
- icerik Analizi T13, T14, T38, T53, T54, T58,
% ¢ T63, T65, T66, T71, T77, T79, T82
S T9, T17, T21, T26, T30, T41, T
f Betimsel Analiz 9, T17, T21, 126, 130, T41, T35,
g T61, T73 26 31,8
> Betimsel Analiz ve Igerik Analizi T33, T42
% Ierik Analizi ve Séylem Analizi T64
Anlat1 Analizi T67
o 5 Betimsel Analiz (Nicel Veri) ve Igerik T18, T34, T44, T57, T69, T72, T80
© é = Analizi (Nitel Veri)
% 45“ é Kestirimsel Analiz (Nicel veri) ve Betimsel 12146
ol . : T22, T32, T47, T76, T78
= Analiz (Nitel veri)
Toplam 82 100

Tablo 7 incelendiginde; sosyal bilgiler egitiminde vatandaslik iizerine yapilmis 44 lisansiistii
tezde (%53,6) nicel veri analiz teknikleri kullanilirken 26 tezde (%31,8) nitel veri analiz teknikleri
tercih edilmistir. Nicel ve nitel veri analiz tekniklerinin beraber kullanimina ise 12 tez (%14,6) tezde

yer verildigi gortilmiistiir.
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Tablodan da anlasildig1 {izere sosyal bilgiler egitimi icerinde vatandaslik konulu tezlerde

genellikle tek veri toplama araci kullanildig1 gibi bu verilerin analizde yine nitel ya da nicel veri analiz

yontemleri tercih edilmistir.

Sekizinci Arastirma Sorusuna iligkin Bulgular

Bu calismada “Sosyal bilgiler eitimi alaninda vatandashk konulari iizerine yapilnus lisansiistii tezler

hangi ortak sonuclara ulagmiglardir?” arastirma soruna iliskin elde edilen bulgular ve bulgulara ait

frekans (f) ve ytizde (%) dagilimlar: Tablo 8'de gosterilmistir.

Tablo 8. Vatandaslik konulu lisansiistii tezlerin genel sonuglar:

Sonuglar Calismalar f %

Sosyal bilgiler 6gretmen adaylarinin vatandaglik algis 125, 125, 131, 132, 135,
(kiiresel,  cevresel,  dijital, liberal, = cumhuriyetgi, T43, T44, T30, 151, T59,

. . . . Te2, Te7, T6s, T71, T74, 16 19,5
demokratik, iyi, etkin) yas, cinsiyet, ¢evre, ekonomik 78
diizey acisindan farkliliga sahiptir
Sosyal bilgiler dersinde uygulanan c¢agdas 0gretim
yak}1,a§1mlar% ogrencilerin Va}t,agnda§hk l(iilii, §becegri ve 18 112, 122, 124,125,
yeterliligi ~ {izerinde olumlu degisimler meydana 135, T40, T45, 156, 157, 15 182

. . T24, T69, T73, T76

getirmektedir
Sosyal bilgiler dersi iyi, etkin/aktif, mekansal vatandashik T18, T42, T47, T48, T58, 10 121
ozellikleri kazandirma agisindan 6nemli bir yere sahiptir Té64, T65, T66, T70, T79 !
Ogrencilerin vatandaslik egitimine iliskin goriisleri,
yeterlilikleri cinsiyet, sosyal cevre, anne- baba egitim T2, T4, T6, T10, T19, T37, g 97
durumu, ekonomik yasam kosullar1 gibi degiskenlere gore T49, T81 ’
degisim gostermektedir
Ders kitaplarindaki vatandaghk goriiniimii siyasal, sosyal
ve ekonomik kosullardan etkilenmektedir. Ayrica ders T1,T9, T17, T21, T27, T30, 7 85
kitaplar ogrencilerin vatandaslik ozelliklerinin  T55 ’
gelisiminde etkiye sahiptir
V.atzlindag.hk egitime 111§l.<11T1 ogrue-tmenlerln g.(‘)ruglerlv .y.a§, T15, T20, T28, T34, T54,
cinsiyet, kidem yili gibi degiskenlere gore degisim 75 6 73
gostermektedir
Sosyal bilgiler dersi vatandaslik konularmin 6gretiminde
olumlu gelismeler olmasina ragmen birtakim eksikliklerde T5, T63, T72, T77, T80 5 6
bulunmaktadir
Farkl {ilkelerde uygulanan vatandaslik egitiminin benzer
ve farkli yonleri bulunmakla beraber bu egitime yonelik T13, T26, T53, T61 4 48
farkl gortisler de bulunmaktadir
Vatandashk egitimine yonelik var olan kavramlarin
Ogretiminde kisisel ve bircok c¢evresel faktor etkili T7, T11, T16 3 36
olmaktadir
Sosyal bilgiler dersinde ¢ok kiiltiirlii toplum yapisi dikkate T36, T38, T4l 3 36
almmalidir
Sosyal bilgiler dersinin diginda baska derslerde Ta6 1 12

vatandaglik egitiminin gelisimine katkilar yapmaktadir
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Ders kitaplar1 ve Ogretim programi vatandashik egitimi

T14 1 12
agisindan gelistirilmelidir ’
Ogretmenler vatandaglik egitimi baglaminda okul dist

T39 1 12
ortamlardan yararlanmamaktadir
Dezavantajli bolgelerde yasayan Ogrenciler vatandaglik T60 1 12
egitimi a¢isindan olumsuz bir tutuma sahiptirler ’
Universite &grencilerin vatandaghk algisi yas, cinsiyet,
sosyal medya kullanimi, ekonomik diizey gibi T52 1 12
degiskenlere bagh olarak degismektedir
Toplam 82 100

Sosyal bilgiler egitimi igerisinde vatandaslik konulu lisansiistii tezlerin ulastig1 sonuglari
inceledigimizde; bu tezlerde en fazla ulasilan sonucun 16 tez ile Ogretmen adaylarmin farkl
vatandaslik tiplerini anlamlandirma agilarindan yer yer benzer yer yer de farklilasmalar: olmustur. 15
tezde vatandashk egitimde cagdas Ogretim yontemlerinin 6nemi vurgulanmistir. Yine 10 tezde iyi,
etkin vatandaslik 6zellikleri kazandirmada sosyal bilgiler dersinin onemine isaret edilirken 8 tezde
vatandaslik egitimine iliskin 6grencilerin farkli diisiincelere sahip oldugunu sonucuna ulasilmistir. 7
tez ders kitaplarimin icinde bulunulan dénemin kosullarindan etkilendigi sonucuna ulagsmaktayken 6
tezde Ogretmenlerin vatandaslik algisinda farkli degiskenlerin etkili oldugu sonucuna ulasilmustir.
Yine 5 tez vatandaslik egitiminde olumlu gelismelerin oldugunu ortaya koyarken birtakim
eksikliklerin varligin1 da belirtmistir. Hazirlanan 4 tezde ise farkli iilkelerin vatandashk egitimi
acgisindan ortak yonleri olmakla beraber ayrildiklar1 yonlerinin olabildigini belirtmistir. 3 tezde ise
vatandaslik egitimine 6zgii kavramlarin 6gretiminde etkili olan kisisel ve cevresel faktorlerin
varligina isaret etmistir. Yapilan 3 farkli tez sosyal bilgiler dersinde ¢ok kiiltiirlii toplum yapisinin
dikkate alinmas: gerektigi sonucuna ulasmistir. .Yapilan tezlerde en az 6ne ¢ikan sonuglar ise 1’er tez
ile iiniversite 0grencilerinin vatandaslik algisindaki degisim, vatandaslik egitiminin sosyal bilgiler
dersinin disinda farkli dersler araciigiyla da gelistirilebilecegi, okul disi ortamlarin vatandashk
egitiminde kullanilmadig1, dezavantajli bolgelerde yasayan ¢ocuklarin vatandaslik egitimi agisindan

olumsuz bir tutuma sahip oldugudur.

Tablodan da anlasildig1 {izere sosyal bilgiler egitimi icerinde vatandaslik konulu tezlerde
sosyal bilgiler egitimi sayesinde vatandaghk egitiminin farkli boyutlarinda olumlu gelismeler
saglanmis olsa da vatandaslik egitimin gelisimi igin alternatif konu ve arastirma yontemlere ihtiyag

oldugu soylenebilir.
Tartisma, Sonug ve Oneriler

Yirmi yillik siire¢ boyunca sosyal bilgiler egitimi igerisinde vatandaglik konusunun lisansiistii
tezler icerisinde yer almasi inigli ¢ikisli bir seyir izlemektedir. Sosyal bilgiler egitimi igerisinde

vatandaslik ve vatandaslik egitimi {izerine yapilan tezlerin en fazla 2019 yilinda en az 2009 yilinda
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yapildig1 goriilmektedir. Bu ¢alismaya benzer arastirmalar incelendiginde; sosyal bilgiler egitimi
yiiksek lisans tezlerini inceleyen Dilek ve digerleri (2018) sosyal bilgiler ve karsilastirmali egitim
tezleri inceleyen Ozkaral ve Mentis-Tas (2017), sosyal bilgiler alanindaki yapilmis doktora tezlerini
inceleyen Oguz-Hacat ve Demir (2018), sosyal bilgiler egitiminde cografya konularini inceleyen Oner
ve Oner (2018) ve vatandaglik konusunda yapilmis tezleri inceleyen Giirdogan-Bayir ve digerlerinin
(2018) bu calismaya benzer bir sonuglara ulastig1 goriilmiistiir. Benzer ¢alismalarda da goriildiigii gibi

lisansiistii tez sayilarindaki inisli ve ¢ikish gelisim siireci tiim ¢alismalarin ortak bir 6zelligidir.

Sosyal bilgiler egitimi igerisinde yer alan vatandasglik egitimi icerikli lisansiistii tezleri
hazirlanan konu agisindan biitiinciil bir yaklasimla degerlendirdigimizde konu olarak daha ¢ok sosyal
bilgilere ait program, miifredat, ders kitaplar: ile vatandashk arasindaki iliski ve farkli vatandaslik
tipleri tizerine yapildig1 goriilmiistiir. Yapilan tezlerin biiyiik ¢cogunlugu bu baglamda hazirlanmstir.
Vatandaslik {izerine yapilmis tezleri inceleyen Giirdogan-Bayir ve digerleri (2018) calismasinda
orglitsel vatandashk konusunun o6n planda oldugu belirterek calismamizdan farkli bir sonuca
ulagmistir. Ancak dgretim programlarim kargilagtiran ve ders kitaplarmi &ne c¢ikaran Ozkaral ve
Mentis-Tas (2017) ve sosyal bilgiler 6gretim programlar1 dgelerin varligina isaret eden Oguz-Hagat ve
Demir (2018) konu alari olarak ¢alismamiza yakin sonuglar elde etmislerdir. Sosyal bilgiler egitiminde
cografya konularim arastiran Oner ve Oner (2018) ve sosyal bilgiler egitiminde hazirlanmis yiiksek
lisans tezlerini inceleyen Dilek ve digerleri (2018) calismalarinda konu alani olarak kavram
Ogretiminin 6n planda oldugu sonucuna ulasirken sosyal bilgiler egitiminde vatandashk konular:
izerine yapilmis sadece {i¢ tezde kavram 6gretiminin tercih edildigi goriilmiistiir. Yine sosyal bilgiler
egitimi ile ilgili tezler tizerine yapilmis cesitli calismalarda (Aksoy ve digerleri., 2009; Gegit ve Kartal,
2010; Gogebakan ve digerleri., 2011; Orug ve Ulusoy, 2008; Sonmez ve digerleri., 2009) ise konu
anlaminda oncelikli olarak yeni ve alternatif yontemlerin kullanimina isaret edilmistir. Sosyal bilgiler
egitimi igerisinde vatandaslik konulu tezlerde yeni ve alternatif yontemlerin konu olarak tercih
edilmesi {iciincii sirada yer alsa da bu ¢alismalarin sonuglarina uzak olmayan bir seyir izledigi ifade

edilebilir.

Sosyal bilgiler egitiminde yapilmis vatandashk egitimi icerikli lisansiistii tezleri esas amaclar1
agisindan degerlendirdigimizde tezlerde var olan goriintii Oncelikle yapilan vatandaslik egitimin
ogrenciler lizerine ne oranda yansidigini tespit etmek seklindedir. Vatandaghk egitimin igerigini
sekillendirmek adina 6gretmenlerin, 6grencilerin, 6gretmen adaylarinin gayrimiislim vatandaslarin,
azinlik ogrencilerin goriislerini detayli inceleme tabi tutan bir¢ok ¢alismanin varligi 6n plandadir.
Incelenen birgok tezde bir yandan egitim siirecine katilan her 8grencinin okumak zorunda oldugu
ders kitaplarinin vatandaslik egitimi igerisindeki yeri anlasilmaya calisilirken diger yandan farkl

iilkelere ait vatandashk egitimleri karsilastirilarak vatandashk egitimine yonelik bakis agisi
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gelistirilmek istenmektedir. Yine vatandaslik egitiminde ne tiir sorunlar ve giicliikler yasandigim
aragtirmak bir¢ok arastirmacimin yolunu belirlerken, sosyal bilgiler egitimi igerisinde vatandaslik
konularmin o6gretimi igin cesitli yol ve yontem arayisinda olan arastirmacilarin oldugu da

goriilmektedir.

Sosyal bilgiler egitimi igerisinde vatandaslik konulari iizerine yapilmis lisansiistii tezler
yontem acisindan degerlendirildiginde sirasiyla nicel arastirma yontemi, nitel arastirma yontemi ve
karma arastirma yontemi seklinde oldugu goriilmiistiir. 1995-2008 yillar1 arasinda vatandasghik ve
insan haklar1 konular1 {izerine yapilmis tezleri inceleyen Sonmez ve digerleri (2009) ve vatandashk
konusu tizerine yapilmis tezleri kapsamli bir incelemeye tabi tutan Giirdogan-Bayir ve digerleri (2018)
bu ¢alismaya benzer sonuglara ulasmistir. Bu iki ¢alismada da arastirma yontemi olarak nicel, nitel ve
karma aragtirma yéntemi seklinde siralama yapilmistir. Yine Oner ve Oner (2018) sosyal bilgiler
egitiminde cografya konular1 {izerine yapilmis tezleri incelemis yaptigi incelemede tezlerde kullanilan
yontem agisindan nicel, nitel ve karma arastirma yontemi siralamasi yaparak bu ¢alismaya benzer bir
sonucuna ulasmistir. Ancak sosyal bilgiler egitimi icerisinde yapilan doktora ve yiiksek lisans
tezlerine ayr1 ayr1 bakildiginda kullanilan arastirma yontemi siralamasinin bu ¢alismadan farkli bir
yol izledigi goriilmiistiir. Sosyal bilgiler egitimi doktora tezlerinde karma, nicel ve nitel arastirma
yontemleri seklinde siralama yer alirken (Oguz-Hacat ve Demir 2018) sosyal bilgiler egitimi yiiksek
lisans tezlerinde nitel, nicel ve karma arastirma yontemleri (Dilek ve digerleri., 2018) seklinde bir

siralamanin varlig: goriilmektedir.

Sosyal bilgiler egitimi vatandashk konulari iizerine yapilan lisansiistii tezlerde tercih edilen
calisma gruplari bir biitlin olarak degerlendirildiginde tezler calisma grubu agisindan cesitlilik
gostermektedir. Ancak var olan tezler icerisinde en ¢ok tercih edilen calisma grubu, 6grenciler iken en
az tercih edilen calisma grubu akademisyenlerdir. Benzer calismalara (Dilek ve digerleri., 2018;
Gilirdogan-Bayir ve digerleri., 2018) bakildiginda ilgili aragstirmalar bu ¢alismadan farkli bir gortiniim
tasimis ve calisma grubu olarak oncelikle 6gretmenlerin tercih edildigi ortaya koymustur. Fakat
Oguz-Hacat ve Demir (2018) ve Oner ve Oner (2018) gibi arastirmalarda ise bu ¢alismaya benzer bir

sonuca ulasildig1 ve ¢alisma grubu olarak 6grencilerin 6ncelikle tercih edildigi goriilmiistiir.

Sosyal bilgiler egitimi igerisinde vatandaslik konular1 {izerine hazirlanmis tezlerde veri
toplama araci agisindan cesitliligin oldugu goriilmektedir. Yapilan tezlerin biiyiik ¢ogunlugu cesitli
Olgeklerden faydalanirken tezlerin ¢ok azi1 gozlem ve goriisme formunu beraber kullanarak veri
toplamigtir. Benzer arastirmalardan Dilek ve digerleri (2018) ve Oguz-Hagat ve Demir (2018)
calismalarinda goriisme formunun, Ozkaral, Mentis-Tas (2017) dokiiman incelemenin, Oner ve Oner
(2018) akademik basari testinin kullaniminin tercih edildigini belirterek bu calismadan farkli bir

sonuca ulagmistir. Vatandaslik {izerine yapilmis tezleri inceleyen Giirdogan-Bayir ve digerleri (2018)
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ise inceledigi tezlerde en ¢ok tercih edilen veri toplama aracinin Olgekler oldugunu belirterek bu

calismay1 destekler bir sonuca ulagmistir.

Sosyal bilgiler egitimi icerisinde vatandashk konularmin tizerine hazirlanmis olan tezlerde
kullanilan veri analiz yontemleri bir biitiin olarak degerlendirildiginde tezlerin biiyiik bir béltiimiinde
nicel veri analiz yontemlerinin oncelikle tercih edildigi goriilmektedir. Benzer ¢alismalara (Dilek ve
digerleri., 2018; Giirdogan-Bayir ve digerleri., 2018; Oner ve Oner, 2018) bakildiginda bu calismaya

benzer sonuglara ulasildig1 nicel veri analizinin 6n planda oldugu sonucuna varilmistir.

Sosyal bilgiler egitimi igerisinde vatandashk konular: {izerine yazilmis tezlerin sonuglarim
biitiinciil bir bakisla degerlendirildiginde vatandaslik egitimini gelistirmek ic¢in uygulanan ¢agdas
Ogretim yontemlerinin olumlu neticeler ortaya cikardigi goriilmistiir. Farkli vatandaslhik tipleri
tizerine birgok tez yapildig1 gibi vatandashk egitimi tizerinde 6gretmen, 6grenci, 6gretmen adaylari,
iiniversite 6grencilerinin farkl diisiinceleri ifade ettikleri ortaya ¢ikarilmistir. Vatandaslik egitiminde
vazgecilmez bir kaynak olan ders kitaplari, ortaya ¢iktii donemin siyasal, sosyal ve ekonomik
kosullarindan etkilenmistir. Her {ilkede uygulanan vatandashk egitimi farklilasabildigi gibi yer yer
benzer ozellikleri de yansitabilmistir. Vatandashk egiminde sosyal bilgiler dersinin disinda farkl
derslerde etkili olabilecegi tespit edilmistir. Ge¢misten giiniimiize vatandaslk egitiminde bir¢ok
olumlu gelismenin olmasiyla beraber gelistirilmesi gereken cesitli yonlerinin oldugu bu calismada
goriilmiistiir. Sosyal bilgiler egitimi icerisinde yer alan vatandasghk konulu lisansiistii tezler detayl bir

sekilde inceledikten sonra vatandaslik egitimi i¢in su Oneriler ifade edilebilir:

Sosyal bilgiler egitimi icerisinde yapilan tezler incelendiginde tezlerin birbirine ¢ok yakin
oldugu, ¢ogu zaman ayni konunun benzer sekilde tekrarlandig1 goriilmiistiir. Bu baglamda sosyal
bilgiler egitimi icerisinde yeni, orijinal ve alana katki saglayacak konularin tercih edilmesinde fayda

olacag1 diistiniilmektedir.

Sosyal bilgiler egitimi igerisinde yapilan tezler incelendiginde tezlerin yontem agisindan
oldukga karisik ve s1g oldugu goriilmiistiir. Yapilacak tezlerin yontem bdliimlerine daha fazla 6nem

verilmesinin tezleri daha nitelikli bir yapiya kavusturacag: diistiniilmektedir.

Sosyal bilgiler egitimi icerisinde yapilan tezler incelendiginde tezlerin nicel arastirmaya dayal
olarak tarama deseninin ¢ok fazla tercih edildigi goriilmiistiir. Yapilacak yeni tezlerde bu desenle
beraber deneysel desenlerin 6n plana c¢ktig1 tezlerin hazirlamasinin alana katki saglayacag:

distiniilmektedir.

Sosyal bilgiler egitimi igerisinde yapilan tezler incelendiginde yapilan tezlerde nitel arastirma
yontemi kullanilsa da nitel arastirma desenlerine (durum c¢alismasi, eylem arastirmasi vb.) dayal

¢alismalar yok denecek kadar azdir. Nitel arastirma desenlerine dayali yeni ¢alismalarin yapilmasimin
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sosyal bilgiler egitimi icerisinde vatandaslhk egitimini zenginlestirecegi diisiiniilmektedir.

Sosyal bilgiler egitimi icerisinde yapilan tezler incelendiginde yapilan ¢alismalarda tek tip veri
toplama aracinin yogun bir sekilde tercih edildigi goriilmiistiir. Vatandaslik egitiminde ¢oklu veri
toplama tekniklerinin kullamilmasinin vatandashk egitimi ¢alismalarinda daha nitelikli sonuglarin

elde edilmesine katki saglayacag: diistintilmektedir.
Kaynakca

Aksoy, B. Sézmez, O. F., Merey, Z. ve Kaymakai, S. (2009). Sosyal bilgiler alaninda yapilan yiiksek lisans
ve doktora tezlerinin degerlendirilmesi. IV. Sosyal Bilimler Egitimi Kongresi, 7-9 Ekim Istanbul.

https://www.pegem.net/ Akademi/kongre_detay.aspx?id=10609605 adresinden erisilmistir.

Barr, R. D,, J. L. Barth, ve S. S. Shermis (2013). Sosyal bilgilerin dogasi. (Cev. Ed. Cengiz Dénmez).
Ankara: Pegem Akademi Yayincilik. (1978).

Barth, J. L. ve Demirtas, A. (1997). Ilkogretim sosyal bilgiler 6gretimi: Kaynak Uniteler, YOK ve Diinya
Bankas1 Milli Egitimi Gelistirme Projesi.
Biyiikoztiirk, $., Kilic C., E., Akgiin, 0. E., Karadeniz, S. ve Demirel, F. (2018). Bilimsel arastirma

yontemleri. Ankara: Pegem Akademi.

Canbulat, T., Avci, G. ve Sipahi S. (2016). ABD ve Kanada’da sosyal bilgiler egitimi alanindaki tezlerin
degerlendirilmesi. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi (KEFAD), 17(2), 351-
370. https://scholar.google.com.tr/citations?user=s-YY8rYAAAA]J&hl=tr adresinden
erigilmistir.

Creswell, J. W. (2016). Arastirma deseni. Nitel, nicel ve karma yontem yaklasimlari. (Cev. Ed. S. B. Demir).
Ankara: Egiten Kitap.

Dilek, A., Baysan, S., ve Oztiirk, A. A. (2018). Tiirkiye’de sosyal bilgiler egitimi {izerine yapilan yiiksek
lisans tezleri: Bir igerik analizi ¢alismasi. Tiirkiye Sosyal Arastirmalar Dergisi, 22(2), 581-602.
https://dergipark.org.tr/tr/pub/tsadergisi/issue/38760/331020 adresinden erisilmistir.

Garcia J. ve Michaelis, J. U. (2001). Social studies for children: A guide basic instruction. 12th edition
America.

Gecit, Y., ve Kartal, A. (2010). Tiirkiye'deki sosyal bilgiler egitimi arastirma konular: iizerine bir inceleme.
International Conference on New Trend in Education and Their Implications, 11-13 November
Antalya. http://www.iconte.org/FileUpload/ks59689/File/19.pdf adresinden erisilmistir.

Giirdogan-Bayir., O., Kilig, Z. ve Balbag, N. L. (2018). Vatandaslik egitimine yonelik yapilan lisansiistii

calismalarin incelenmesi. Iginde Tay, B. (Ed.), 7. Uluslararas: Sosyal Bilgiler Egitimi Sempozyumu

Bildiriler Kitabi (ss. 69- 81). Kirsehir: Ahi Evran Universitesi.


https://www.pegem.net/%20Akademi/kongre_detay.aspx?id=106096
https://scholar.google.com.tr/citations?user=s-YY8rYAAAAJ&hl=tr
https://dergipark.org.tr/tr/pub/tsadergisi/issue/38760/331020
http://www.iconte.org/FileUpload/ks59689/File/19.pdf

Kayaalp, F. ve Karamese, E. N.

Heater, D. (2007). Yurttashigin kisa tarihi. (Cev. M. D. Ust). Istanbul: Imge Yayinevi.

Kayaalp, F., Karamese, E. N. ve Karadeniz, O. (2018). Prospective social studies teachers' perceptions
on the concept of "citizen (ship)". International Journal of Eurasia Social Sciences, 9(34), (2051-
2068). http://www ijoess.com/DergiTamDetay.aspx?ID=2461&Detay=0zet adresinden
erigilmistir.

Kaymakci, S. (2017). Tirkiye’de tarih 0gretiminin yonelimi iizerine bir degerlendirme. Kastamonu
Egitim Dergisi, 25(6), 2153-2172. https://dergipark.org.tr/tr/pub/kefdergi/issue/31577/357354
adresinden erisilmistir.

Martorella, P. H. (1996). Teaching social studies in middle and secondary schools. Englewood Cliffs:

Prentice Hall, Inc.

MEB, (2018). Sosyal bilgiler dersi 6gretim programu (ilkokul ve ortaokul 4. 5. 6. ve 7. smiflar). Ankara.
http://mufredat.meb.gov.tr/dosyalar/ 201812 103847686sosyal %20b %c4% b0lg% c4%
bO0ler%20%c3%96%c4%eret%c4%b0m %20programi%20.pdf adresinden erisilmistir.

Miles, M, B. ve Huberman, A. M. (1994). Qualitative data analysis: An Expanded Sourcebook. (2nded).
Thousand Oaks, CA: Sage.

Musmal, H. ve Giirbiiz, 1. (2018). Sosyal bilimlerde arastirma yoéntemleri. Nicel, karma, nitel tasarimlar
icin rehber. Icinde S. Aslan, (Ed.), Nitel arastirmalarda veri toplama yontemleri ve tiirleri. Dokiiman
inceleme. Konya: Egitim yayinevi.

NCSS, (1994). National Council for social studies. Introduction. https://www. socialstudies.org/ standards/

introduction adresinden erisilmistir.

Oguz-Hagat, S., ve Demir, F. B. (2018). Sosyal bilgiler egitimi {izerine yapilan doktora tezlerinin
degerlendirilmesi (2002-2018). Avrasya Uluslararasi Arastirmalar Dergisi, 6(15), 948-973. doi:
10.33692/avrasyad.510136

Orug, $. ve Ulusoy, K. (2008). Sosyal bilgiler 6gretimi alaninda yapilan tez g¢alismalari. Selguk
Universitesi Ahmet Kelesoglu Egitim Fakiiltesi Dergisi, 26,(2008), 121 -132.

Oztiirk, C. (2011). Farkli iilkelerin sosyal bilgiler gretim programlari. Ankara: Pegem Akademi
Yayincilik.

Oner, G. ve Oner, D. (2018). Sosyal bilgiler egitiminde cografya konular: {izerine yapilmus lisanstistii
tezlere yonelik bir analiz ve bibliyografya calismasi. Bogazici Universitesi Egitim Dergisi, 34(2),
13-34. https://dergipark.org.tr/tr/pub/buje/issue/37026/424747 adresinden erisilmistir.

Ozkaral, C. T. ve Mentis-Tas, A. (2017). Sosyal bilgiler ve karsilastirmali egitim alaninda yapilan

lisansiistii tez calismalarinin incelenmesi: Bir meta-sentez calisma Ornegi. Turkish Studies,

12(15), 651-670. doi: 10.7827/TurkishStudies.12143

763


http://www.ijoess.com/DergiTamDetay.aspx?ID=2461&Detay=Ozet
https://dergipark.org.tr/tr/pub/kefdergi/issue/31577/357354
http://mufredat.meb.gov.tr/dosyalar/%20201812%20103847686sosyal%20%20b%20%c4%25%20b0lg%25%20c4%25%20b0ler%20%c3%96%c4%9eret%c4%b0m%20programı%20.pdf
http://mufredat.meb.gov.tr/dosyalar/%20201812%20103847686sosyal%20%20b%20%c4%25%20b0lg%25%20c4%25%20b0ler%20%c3%96%c4%9eret%c4%b0m%20programı%20.pdf
https://dergipark.org.tr/tr/pub/buje/issue/37026/424747
http://dx.doi.org/10.7827/TurkishStudies.12143

KEFAD Cilt 21, Say1 1, Nisan, 2020

Oztiirk, C. ve Deveci, H. (2011). Farkl iilkelerin sosyal bilgiler 6gretim programlari. Icinde C. Oztiirk
(Ed.), Farkli iilkelerin sosyal bilgiler 0gretim programlarin degerlendirilmesi. Ankara: Pegem
Akademi Yayincilik.

Oztiirk, C. (2015). Sosyal bilgiler 6gretimi demokratik vatandashk egitimi. Iginde C. Oztiirk (Ed.),
Sosyal bilgiler: toplumsal yasama disiplinlerarasi bir bakis. Ankara: Pegem Akademi Yayincilik.

Pamuk A. ve Alabas, R. (2016). Sosyal bilgiler egitimi. Icinde D. Dilek(Ed.), Vatandaslik ve sosyal bilgiler.

Ankara: Pegem Akademi Yaymcilik.

Parker, W. C. (2011). Social studies in elementary education. New Jersey: Prentice-Hall,Inc.

Ross, E. W. (2006). The struggle for the social studies curriculums. The social studies curriculum
purposes, problems, possibilities. 3rd. (Ed. Wayne Ross) Newyork.

Saban, A. (2008). Okula iliskin metaforlar. Kuram ve Uygulamada Egitim Yonetimi, 55(55), 459-496.
https://dergipark.org.tr/tr/pub/kuey/issue/10342/126702 adresinden erisilmistir.

Savage, T. V. ve D. G. Armstrong (1996). Effective teaching in elementary social studies. Third edition.
New Jersey: Prentice Hall, Inc.

Sever, R. (2015). Sosyal bilgiler 6gretimi. Ankara: Nobel Yayincilik.

Sénmez, O.F., Merey, Z. ve Kaymakai, S. (2009). Vatandaslik ve insan haklar1 alaninda yapilan yiiksek
lisans ve doktora tezlerinin degerlendirilmesi. I. Uluslararasi Avrupa Birligi, Demokrasi,

Vatandaslik ve Vatandaslik Egitimi Sempozyumu, 28-30 Mayis, Usak. https: //www. Pegem

.net/Akademi /sempozyumbildiri_detay.aspx?id=50291 adresinden erisilmistir.

Sonmez, V., ve G. Alacapimnar, F. (2017). C)rneklendirilm@ bilimsel arastirma yontemleri. Ankara: Ani
Yaymcilik

Sahin, M., Yildiz G. D. ve Duman, R. (2011). Tiirkiye'de sosyal bilgiler egitimi tezleri {izerine bir
degerlendirme. Sosyal Bilgiler Egitimi Arastirmalar: Dergisi, 2(2), 69-121. https:// www.
academia.edu/20071349/T%C3%BCrkiye_deki_Sosyal_Bilgiler E%C4%9Fitimi_Tezleri_%C3%
9Czerine_Bir_De%C4%9Ferlendirme adresinden erisilmistir.

Yildirim, A. ve Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Seckin Yaymcilik.

Zarillo, J. ]J. (2016). Sosyal bilgiler d3retimi ilkeler ve uygulamalar. (Cev. Ed. B. Tay ve S. B. Demir).
Ankara: An1 Yayincilik. (Orjinal yayin tarihi, 2000).


https://dergipark.org.tr/tr/pub/kuey/issue/10342/126702
https://www.pegem.net/Akademi/sempozyumbildiri_detay.aspx?id=50291
https://www.pegem.net/Akademi/sempozyumbildiri_detay.aspx?id=50291

Kayaalp, F. ve Karamese, E. N.

"Tiirkiye’de Sosyal Bilgiler Egitimi Kapsaminda Hazirlanan “Vatandashk” Konulu Lisansiistii
Tezlerdeki Egilimler” bashkli calismanin yazim siirecinde bilimsel, etik ve alint1 kurallarina uyulmus;
toplanan veriler iizerinde herhangi bir tahrifat yapilmamais, karsilasilacak tiim etik ihlallerde “Kirsehir
Egitim Fakiiltesi Dergisi Yaym Kurulunun” higbir sorumlulugunun olmadigi, tiim sorumlulugun
Sorumlu Yazara ait oldugu ve bu calismanin herhangi baska bir akademik yaymn ortamina

degerlendirme icin gonderilmemis oldugunu taahhiit ederim."

Aras. Gor. Fatih Kayaalp
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Introduction

People faced many problems politically, economically, and socially from past to present. Although
the progress of time brought many innovations and changes in human life, chaos and confusion in human
life continued increasingly. This led people to the chaos caused by economic crises, environmental
problems, wars, administrative problems, global warming, unemployment, famine, technological
problems, and low resources. This situation influenced societies to ask more effective and qualified citizens
having knowledge, skills, attitudes, and values. In fact, this affection shaped the individual as well as states
and the educational policies of the states. The starting point of the states seeking solutions to national and
universal problems is to educate people, which is the main theme of social studies course. In this context,
it becomes a necessity to equip people with citizenship qualifications such as responsibility, sensitivity,
and effectiveness. In the definition of the concept of social studies revealed at the beginning of the 20th
century and in the content of the social studies course, citizenship education has a priority. Thus, in every

definition of social studies from past to present, citizenship education has undoubtedly taken its place.

Social studies, which establish the foundations of the educational activities of the countries trying
to raise effective citizens (Martoralle, 1998; Oztiirk, 2011; Sever, 2015), is an area that helps children acquire
information and understand their learning processes and thus become active citizens (Zarrillo, 2016). This
field of study, which consists of the fusion of social and human sciences, is adapted to the teaching process
under the social studies course for citizenship education (Barr, Barth and Shermis, 1978). In this process,
the social studies course (Heater, 2007), which consists of the sum of history, geography, and citizenship
courses, is included in the education system of many countries as a study area that develops citizenship
knowledge, skills, and values (National Council for the Social Studies [NCSS], 1994; Savage and
Armstrond, 1996).

The field of social studies aims to develop the decision-making and problem-solving skills of the
active citizens of the future (Barth and Demirtas, 1997). One of the aims of this field is to educate active
citizens who make a decision and solve problems based on knowledge in accordance with the changing
country and world conditions by combining the information and methods received from the social and
human sciences (Oztiirk, 2015). Besides, it aims to raise responsible citizens in a democratic society through
the transfer of cultural heritage and study of human relations (Garcia and Michaelis, 2001). Children who
develop their social comprehension and democratic citizenship potential through social studies acquire
the required qualifications to become an active and responsible citizen (Parker, 2011). Thus, they become
both socialized (Ross, 2006) and active citizens (Pamuk and Alabas, 2016) who influence the participation
process of a democratic society. Although the main objectives of the social studies course, which is a field
of study on citizenship education, remains constant, the process of construction, content, and manner of

implementation may vary from country to country.
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The field of social studies was developed as a citizenship education program in the USA at the
beginning of the twentieth century as a result of efforts to find solutions to the problems caused by the
great social transformation in cultural, social, and economic fields (Oztﬁrk and Deveci, 2011). With its
unique qualities trying to transform the nation-state structure in Turkey it was also made various studies
on citizenship education before and after the republic. With courses of civics, citizenship knowledge, and
civilized knowledge in schools during the Republican period of Turkey, it was aimed to present an ideal
citizenship education that provides ideal citizenship qualifications. The subject of citizenship carried from
time to time under an independent course or in social studies course in Turkey. Although citizenship
education sometimes takes place as a compulsory course and sometimes as an elective course, it
maintained its value in the education system (Kayaalp, Karamese, and Karadeniz, 2018). The subject of
citizenship continues to be updated as an independent part under the name of “effective citizenship”
learning area (Ministry of National Education, 2018) in the social studies curriculum which developed in

2017.

Social studies is a field of study that focuses on human with the word “social” and covers the
knowledge and methods of social and human sciences with the word “information”. It is a field of study
aiming to raise effective, responsible, sensitive and consistent citizens who use all kinds of human
knowledge, skills, attitudes, and values in the future construction. It is a field of a study aiming to raise
effective, responsible, sensitive, and consistent citizens who use all kinds of human knowledge, skills,
attitudes, and values to planning for the future. For the development of this study area, research ranging
from curriculum, course contents, acquisition, skills, and values to textbooks requires. For this
development, research on citizenship issues has a vital role in social studies education. The postgraduate

theses on the subject of citizenship will contribute to the development of citizenship education.

To evaluate the postgraduate theses on citizenship within the scope of social studies education,
the literature was reviewed to reveal what kind of studies done. While Oner and Oner (2018) examine
postgraduate theses related to geography in social studies education, Glirdogan-Bayir, Kili¢, and Balbag
(2018) focus on theses about citizenship education. Also, Sonmez, Merey, and Kaymakc1 (2009) evaluate
graduate theses in the field of citizenship and human rights education, Ozkaral and Mentis-Tag (2017)
examine social studies and comparative education theses. While theses in the field of history education
were examined by Kaymakci (2017), theses in the field of social studies education were also examined by
some researchers (Aksoy, Sozmez, Merey, and Kaymakei, 2009; Dilek, Baysan, and Oztiirk, 2018; Canbulat,
Ava, and Sipahi, 2016; Gegit and Kartal, 2010; Gogebakan, Yildiz, and Duman, 2011; Haget and Demir,
2018; Orug and Ulusoy, 2008). Although there are few similar studies on citizenship education, no study
directly examining graduate theses in social studies education found. It assumed that this study, which

combines theses about citizenship education in the field of social studies education under the title of
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bibliography after subjecting the content analysis with a holistic approach, will guide the social studies
researchers. It predicted that this study contributes to the development of new and alternative subjects and

methods.

In this study, it is aimed to evaluate the postgraduate theses on citizenship and citizenship
education in the field of social studies holistically, and to examine trends in theses comprehensively. To

conduct in-depth investigations depending on this general purpose, the following questions were asked.

1. How do theses on citizenship issues in the field of social studies education look in terms of the

development process?
2. What are the topics around theses on citizenship issues in the field of social studies education?
3. What are the general objectives of theses on citizenship issues in the field of social studies education?

4. How do theses on citizenship issues in the field of social studies education look in terms of method

diversity?

5. How do theses on citizenship issues in the field of social studies education look in terms of the study

group?

6. What data collection instruments did graduate theses on citizenship issues in the field of social studies

education prefer?
7. How did data of the theses on citizenship issues in the field of social studies education analyze?

8. What are the mutual results of the postgraduate theses on citizenship issues in the field of social studies

education?
Method

The qualitative research method was used in this study, which aims to evaluate theses on
citizenship in the field of social studies education. Qualitative research is a process of reflecting perceptions
and events in a natural environment through observations, interviews, and document analysis in a realistic
and holistic approach (Yildirim and Simsek 2011), as well as an inductive approach to collecting data from
the natural environment by collecting data from individuals or groups (Creswell, 2016). In the light of
these definitions, documents of theses about citizenship in the field of social studies education examined

holistically by using the induction method in this study and the result reached.
Data Collection

In qualitative research, when data is collected, researchers use one or more of the techniques of
observation, interview, and document review (Creswell, 2016; Musmal and Glirbiiz, 2018; Sonmez and

Alacapinar, 2017). In this research, where the postgraduate theses on citizenship in social studies education
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were examined, data were obtained through document analysis. Document review, informative written
materials about the subject to be investigated, is a process that requires access to understanding, analyzing,
and using data (Yildirim and $imsek, 2011). Data of theses on citizenship in the field of social studies
education were obtained from “the Higher Education Council national thesis database”. Firstly, the
concept of social studies reviewed through this database. Then, the concepts of citizenship and civics were
examined separately through the same database. Theses downloaded from the database were included in
the research or removed. Theses in the social studies education department were included in the study.
Other theses were excluded from the study. So, 82 theses were reached. 59 of these theses are master's

theses, and 23 of them are doctoral dissertations.
Data Analysis

The thesis definition catalog was prepared by the researcher to analyze data, which related to the
theses prepared about citizenship in the field of social studies education, systematically. After the theses
thoroughly reviewed by the researcher, data of the theses were transferred to the thesis identification
catalog prepared by the researcher by hand giving the sequence number (T1, T2,...T82). After the
completion of the review of 66 theses, data obtained to categorize the theses into categories and themes
were subjected to content analysis. The main purpose of content analysis is to reach the concepts and
relationships that can explain the collected data Therefore, bringing together similar data within the
framework of certain concepts and themes, and interpreting them in a way that the reader can understand
(Yildirim and Simsek, 2011) is the basis of content analysis. When these principles are taken into
consideration, the main themes created to reach a meaningful result through the theses on citizenship
carefully studied. The themes and classifications were revised again and again. After the theses were
examined holistically, data were presented in tables. The frequency and percentage of the information in

the tables were calculated to make it easier to interpret data.
Validity and Reliability of the Study

Although it is very important to ensure validity and reliability in qualitative research, performing
these procedures requires an intensive process. During the validation phase of this study, which was
prepared on the postgraduate theses on citizenship prepared in the field of social studies education, the
process of expert review, long term interaction, and detailed description (Yildirim and Simsek, 2011),
which is critical in qualitative researches, was followed. Expert analysis was taken into consideration in all
procedures and the analysis of findings during the research process. A long-term study conducted on
postgraduate theses on citizenship in the field of social studies education, and the categorization process
was carried out after reading theses repeatedly. Created categories were reviewed many times. There were
some changes in the categories. At the stage of detailed description or detailed explanation (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz and Demirel, 2018), the research process was tried to be conveyed in detail by
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the researcher.

To determine the reliability of the study, consistency analysis and confirmation examination
(Yildirim and $imsek, 2011) followed in the qualitative studies were conducted. For consistency analysis,
expert opinion (expert is associate professors in social studies education and one of the fields of study are
citizenship education) was taken to confirm whether the categories determined according to the research
findings and the classification within the category are appropriate for the category. Expert was presented
with eight tables based on research questions and two lists of classification criteria that could potentially
be included in this table. Experts were asked to match tables with categories and subclassifications without
leaving them  empty. Then, the formula from Miles and Huberman (1994)
[reliability=agreement/agreement+ disagreement x 100] was used to calculate the inter-coder reliability.
The desired reliability level in qualitative research is that the agreement between the researcher and the
expert is 90% and above (Saban, 2008). The reliability analysis showed that the reliability level of the study
was calculated as 93% (Reliability = 82/82+6x100=93%). Then, all findings were collected under eight
categories and transferred to the computer. Another procedure for the reliability of the research is to keep

the findings, the raw data, and the tables so that different researchers can review it when needed.
Findings

The findings obtained in this section were interpreted by presenting frequency (f) and percentages

(%) of the tables in the context of research questions.
Findings Related to the First Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the first research
question as “How do theses on citizenship issues in the field of social studies education look in terms of the

development process?” are shown in Table 1.

Table 1. Type and Year of Theses on Citizenship Education

Year Theses f %
Master: T1, T2 2
2003 2,4
Doctoral: -
Master: T3, T4 2
2005 2,4
Doctoral: _
Master: T5, T6, T7, T8 4
2006 48
Doctoral: -
Master: T9, T10, T11, T12, T13 5
2007 6
Doctoral: -
Master: T14, T15, T16, T17 4
2008 48
Doctoral: _
Master: _
2009 1,2

Doctoral: T18
Master: T19, T20, T21

2011
Doctoral: T22, T23

N W =
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Master: T24, T25, T26, T27 4
2012 6
Doctoral: T28 1
Master: T30, T31, T33, T35 4
2013 8,5
Doctoral: T29, T32, T34 3
2014 Master: T37, T39 2 73
Doctoral: T36, T38, T40, T41 4 ’
2015 Master: T42, T47, T48 3 85
Doctoral: T43, T44, T45, T46 4 !
Master: T49, T51, T52, T53, T55, T56, T58 7
2016 12,1
Doctoral: T50, T54, T57 3
2017 Master: T59 1 36
Doctoral: T60, T61 2 !
2018 Master: T62, T64, T65, T66 4 6
Doctoral: T63 1
2019 Master: T68,1T70,171,172,173,174,175,176,1T77,178,179,T80,T81,T82 14 195
Doctoral:T67, T69 2 ’
Total 82 100

Table 1 shows that postgraduate theses on citizenship in the field of social studies education were
intensively conducted in 2019 including 14 masters and 2 doctorates. After 2019, it is followed by the year
of 2016. After 2016, 2013 and 2015 come with 7 theses. It was seen that 5 theses were prepared in 2007, 2011,
2012, and 2018 on the subject of citizenship in social studies education. While 4 theses were prepared in
2006 and 2008, 3 theses were prepared in 2017. Two theses were prepared in 2003 and 2005. The minimum

number of theses on citizenship in social studies education was prepared in 2009.

According to the table, it was seen that the number of master theses on the subject of citizenship is
more than the number of doctoral theses. The number of theses varies according to the years, and increases

in recent years.
Findings Related to the Second Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the second research
question as “What are the topics around theses on citizenship issues in the field of social studies education?” are

shown in Table 2.

Table 2. Subjects related to Citizenship Education in Social Studies Education Graduate Theses

Subjects Theses f %

T10, T32, T33, T34, T37, T48, T52,

Citizenship Perception and Competence T54, T56, T57, T58, T60, T62, Te7, 19 23,1
T69, T75, T78, T80, T81

The Relationship between Program, Curriculum, T2, T4, T6, T13, T14, T15, T18, T19, 15 182

Course and Citizenship in Social Studies T20, T27,T28, T39, T46, T49, T77 !

Alternaitive Methods and Trends in Citizenship T3, T8, T12, To4, T29, T35, T40, T45 8 97

Education

Textbooks and Citizenship Education T1, T9, T17, T21, T26, T30, T55 7 8,5

Active Citizenship T42, T50, T68, T70, T72, T79, T82 7 8,5
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Global Citizenship T31, T43, T44, T59, T76 5 6

Digital Citizenship T22, T34, T51, T71, T74 5 6

Citizenship Education and Concept Teaching T7, T11, T16, T73 4 4.8
Comparative Citizenship Education T53, T61, T64 3 3,6
Clrep Eesnintivriand 13131 Y
Environmental Citizenship T23, T25 2 2,4
Challenges in Citizenship Education T5, T63 2 2,4
Democratic Citizenship T65 1 1,2
Spatial Citizenship T66 1 1,2
Total 82 100

When Table 2 was examined in detail, it was noticed that 19 postgraduate theses on citizenship in
social studies education were preferred to examine citizenship perception and competence. Democratic
citizenship and spatial citizenship were the least preferred subjects. These research topics are followed by
the following studies; 15 theses to determine the relationship between program, curriculum, course and
citizenship in social studies; 8 theses for new alternative methods in citizenship education; 7 theses to
examine the view of citizenship on textbooks; 7 theses for active citizenship; 5 theses for each issue of global
and digital citizenship; 4 theses for concept teaching in citizenship education; 3 theses for each issue of
comparative citizenship education and citizenship education in multicultural societies; 2 theses for each

issue of environmental citizenship and challenges in citizenship education.

As understood from the table, the subject of citizenship in social studies education was

investigated in different aspects, but recent research concentrated on different types of citizenship.
Findings Related to the Third Research Question

The frequency (f) and percentage (%) distributions of the findings obtained for the third research
question as “What are the general objectives of theses on citizenship issues in the field of social studies education?”

are shown in Table 3.

Table 3. The General Objectives of the Theses on Citizenship

Objectives Theses f %

N . N T2, T3, T4, T8, T10, T12, T15, T19, T20,
gxffmrt“ng Ct.}tl.e Rff.lecgz’n t(.’f fltéﬁzs}“tp 123, T24, T25, 129, T34, T37, T40, T42, .
,“S]ec, Sl (;u dl, lzegs 1P BAUCAtion to StudentS 1) 145, Ta6, T47, T49, T56, T57, T60, '
in Socia ies Course T69, T76, T80, T81
S:j?mm? thfl L?Velis of f,rOSpe;t“S. ffoaai T22, T31, T32, T33, T43, T48, T50, T51,

les teachers terception of MIMCIENt 1o, 159 T6, T67, T68, T70, T71, T74, 18 21,9
Types of Citizenship in Terms of Citizenship

) T75, T78

Education
Examining the Views of Social Studies T1, T18, T28, T54, T66, T72, T79, T82 8 97

Teachers on Citizenship Education
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Revealing the Role of Textbooks in

T9, T14, T17, T21,T30, T55 6 7,3
Citizenship Education e T ’
Examining the Citizenship Education Policies
of Different Countries (Fearmng Outcome, T13, T26, T53, T61, 64 5 6
Lesson, Content, Evaluation Forms, Teacher
and Student Views)
Determ.lmng Students' Views on Citizenship T6, T35, T36, T65 4 48
Education
Determination of the}evels .of Learn%ng of 7, T11, T16, T73 4 48
Concepts Related to Citizenship Education
Uncovering the Views of Non-Muslim
Citizens and Minority Students on Citizenship T38, T41, T58 3 3,6

Education

Identifying the Challenges Encountered in
Citizenship Education and Suggesting T5, T63, T77 3 3,6
Solutions to These Problems

Examining the Effects of Educational Policies

on Social Studies Citizenship Model 127 1 12
Examining the Role of Activities in Out-of-

School  Environments in  Citizenship T39 1 1,2
Education

Total 82 100

When Table 3 was examined, it was understood that the most number of theses prepared on the
profile analysis of citizenship education on students (29 theses), and the least number of theses prepared
on education policies and citizenship relationship and the role of out-of-school environments in citizenship
education (1 thesis). These main objectives are followed by theses on the following topics: 18 theses
reflecting the prospective teachers' perspectives towards different types of citizenship; 8 theses examining
the views of social studies teachers on citizenship education; 6 theses examining the role of textbooks on
citizenship education; 5 theses comparing citizenship education of different countries in different aspects;
4 theses examining the views of students in citizenship education; 4 theses examining the level of learning
of the concepts specific to citizenship education; 3 theses examining the views of non-Muslim citizens and

minority students; 3 theses investigating the problems encountered in citizenship education.

Accordingly, the primary aim of the research on citizenship in social studies education is to
determine to what extent and how students, who are the main subjects of education, are affected by

citizenship education.
Findings Related to the Fourth Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the fourth research
question as “How do theses on citizenship issues in the field of social studies education look in terms of method

diversity?” shown in Table 4.
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Table 4. Research Approaches of Graduate Theses on Citizenship

Method

Theses f %

Quantitative Research Method

T1, T2, T3, T4, T5, Te, T7, T8, T10, T12, T15,
T16, T19, T20, T24, T25, T27, T29, T31, T36, 37
T38, T39, T40, T43, T48, T49, T51, T52, T56,

T57, T59, T62, T68, T70, T72, T75, T81

Quantitative Research Design

T1, T2, T4, T5, T6, T7, T12, T15, T19, T20, T25, 1
Survey T27, T31, T36, T39, T43, T48, T51, T52, T56,

T57, T59, T62, T70, 81
Relational Screening Model T68, T75
Quasi-experimental Design T3, T8, T10, T16, T24, T29, T40

T9, T13, T14, T17, T21, T26, T30, T33, T41,
Qualitative Research Method T42, T45, T50, T53, T55, T58, T61, T63, T64, 26

T65, Té6, T67, T71, T73, T77, T79, T82

Qualitative Research Design 37,7

Phenomenology T42, T58, T64
Action Research T33, T45, T50, T73
Case Study T63, T77
Narrative Inquiry T67

T11, T18, T22, T23, T28,T32, T34, T35, T37,
Mixed Research Method T44, T46, T47, T54, T60, T69, T74, T76, T78, 19

T80

Mixed Research Design 23,2

Parallel Sequential Design T23, T44, T46, T8O
Explanatory Sequential Design T18, T74
Mixed Grounded T76
Total 82 100

When Table 4 is investigated in terms of research approaches used in theses on citizenship in social

studies education, it is understood that the quantitative research method was used in 37 theses, qualitative

research method was used in 26 theses. Also, a mixed-method was used to conduct 19 theses.

As understood from the table, the most preferred research method in the thesis on citizenship in

social studies education is a quantitative research method while the least preferred research method is a

mixed method.

Findings Related to the Fifth Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the fifth research

question as “How do theses on citizenship issues in the field of social studies education look in terms of the study

group?” shown in Table 5.

Table 5. Study Group on Research on Citizenship

Study Group

Theses f %

4,5, 6,7, 8th Class Students

T2, T3, T4, Te, T7, T8, T10,
T12, T16, T19, T22, T24, T29, 25 30,4
T35, T37, T40, T45, T47, T49,




Kayaalp, F. ve Karamese, E. N.

T56, T57, T60, T65, T76, T81

125, T31, T32, T33, T43, T48,

Prospective Social Studies Teachers T50, T51, T52, T55, T59, T62, 17 20,7
T67, T68, T70, T75, T78
T1, T5, T18, T28, T39, T46,
Social Studies Teacher T54, T6l, T63, Te4, Te6, T71, 14 17
T72, T79
T9, T13, T14, T17, T21, T26,
Textbooks T27, T30 8 97
Social Studies Teacher and Secondary School T11, T15, T23, T34, T36, T44, 8 97
Students T69, T8O !
Foreign Citizens and Students T38, T41, T53, T58 4 4,8
Primary School 4-th Grade Teacher T20, T73 2 2,4
Academics T42, T77 2 2,4
Social Studies Teacher and Prospective Social
Studies Teachers ’ 174,82 2 24
Total 82 100

It was seen that the most preferred study group was secondary school students (25 theses), and
the least preferred group was academicians (2 theses) and 4-th grade teachers (theses). In 17 theses,
prospective social studies teachers were focused on as a study group, while 14 theses included social
studies teachers in the study group. Also, 8 theses are conducted with both social studies teacher and
secondary school students. Textbooks were determined as a study group in 8 theses. Foreign citizens and

students were accepted as a study group in 3 theses.

Accordingly, different study groups were preferred in the thesis on citizenship within social
studies education, and the number of studies on academics and 4-th grade teachers within these study

groups was quite low.
Findings Related to the Sixth Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the sixth research
question as “What data collection instruments did graduate theses on citizenship issues in the field of social studies

education prefer?” shown in Table 6.

Table 6. Data Collection Instruments Used in Research on Citizenship

Data Collection Instruments Theses f %

T6, T8, T10, T19, T31, T32, T36,
T43, T47, T48, T49, T51, T52, 19 23,1

Scale (interest, attitude, tendency, engagement,

efficacy) T59, T62, T68, T70, T75, T81
T38, T42, T44, T53, T54, T58,
Questionnaire T63, T64, T65, Te6, T71, T79, 13 18,2
T82
. i . . T1, T2, T4, T5, T15, T20, T25,
Semi-Structured Interview Form and Questionnaire T28, T39, T56, T57 11 13,4
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Data triangulation (Student diary, interview form, T22, T33, T41, T45, Tel, T67,

11 134

focus group interview, camera recording, scale) T69, T73, T74, T76, T78
. T9, T13, T14, T17, T21, T26, T27,

Textbook (Document Review) T30, T55 9 109
Observation and Semi-Structured Interview Form T18, T37, T46, T72, T77, T80 6 7,3
Academic Achievement Test and Scale T16, T23, T24, T40, T50 5 6
Academic Achievement Test T3, T7, T12, T29, T35 5 6
Acade'mlc Achievement Test and Semi-Structured T34, T60 5 24
Interview Form
Observation T11 1 1,2
Total 82 100

When the table examined in detail, it was seen that the most preferred data collection instrument
is the scale with 19 theses, and the least preferred data collection instrument is observation with 1 thesis.
The data of 13 theses were collected through semi-structured interview form. The data of 11 theses were
obtained through data triangulation, while the data of 9 theses were gathered from textbooks through
document review. Data of 5 theses were obtained by using an academic achievement test and scale
together, whereas data of 6 theses were obtained by using semi-structured interview form and
questionnaire. Besides, semi-structured interview form and questionnaire were used together for
collecting the data of 5 theses, while academic achievement test preferred as data collection instrument in
collecting data of 5 theses. Academic achievement test and semi-structured interview form was used for

collecting the data of 2 theses.

As seen from the table, although various data collection instruments used in the thesis about
citizenship in social studies education, the number of studies that enable data triangulation within the

same research is quite high.
Findings Related to the Seventh Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the seventh
research question as “How did data of the theses on citizenship issues in the field of social studies education

analyze?” are shown in Table 7.

Table 7. Data Analysis Used in Research on Citizenship

Data Analysis Theses f %
@ Descriptive Analysis (Frequency and T1,T2,T3,T5,T10, T12, T15, T20,
% Percent) T27, T39, T49, T56
=1
< T23,T25, T28, T46, T48, T51, T52
s T test and One Way Anova N
S T62, T68, T70, T81 44 53,6
]
.E T6, T8, T16, T19, T24, T29, T35,
I T test
= T37
g
8, One Way Anova T11, T40, T45, T50
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Man Whitney U and Kruskal Wallis
Chi-square

Correlation, Regression and Structural
Equation Modeling

Content Analysis

T31, T36, T59, T75

T4, T7, T60

T43, T74

T13, T14, T38, T53, T54, T58, T63,
T65, Te6, T71, T77, T79, T82

]
T . . T9, T17, T21, T26, T30, T41, T55,
A o Descriptive Analysis
v B T61, T73
= %‘ 26 31,8
g é Descriptive and Content Analysis T33, T42
]
=1
< Content Analysis and Discourse Analysis T64
Narrative Analysis T67
- Descriptive Analysis (Quantitative Data)  T18, T34, T44, T57, T69, 172,
2 and Content Analysis (Qualitative Data) T80
@
E Predictive Analysis (Quantitative Data) 12146
& and Descriptive Analysis (Qualitative T22,T32, T47, T76, T78
= Data)
Total 82 100

According to Table 7, 44 of the graduate theses on the subject of citizenship in the field of social

studies education used quantitative data analysis, while the data of 26 theses were analyzed by qualitative

data analysis. The combination of quantitative and qualitative data analysis employed in 12 theses.

As understood from Table 7, generally one data collection instrument was used in the theses about

citizenship in the field of social studies education and only one of the qualitative or quantitative data

analysis methods were used in the analysis of these data.

Findings Related to the Eight Research Question:

The frequency (f) and percentage (%) distributions of the findings obtained for the eighth research

question as “What are the mutual results of the postgraduate theses on citizenship issues in the field of social studies

education?” are shown in Table 8.

Table 8. General Results of Graduate Theses on Citizenship

Results Theses f %
P.rf)spectl've social studlfzs teachers .pe'rcep’ao.n of T23, T25, T31, T32, T33, T43,
citizenship [global, environmental, digital, liberal,
. . . o T44, T50, T51, T59, T62, T67,
republican, democratic, good, effective] shows a significant 16 19,5

T68, T71, T74, T78

difference according to age, gender, environment, and

economic level variables.
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Contemporary teaching approaches applied in a social

T3, T8, T12, T22, T24, T29,

studies course create positive changes in students' T35, T40,T45,T56, T57,T24, 15 18,2
knowledge, skills, and competence of citizenship. T69, T73, T76
Social studies course is important in terms of acquiring T18, T42, T47, T48, T58, T64, 10 11
good, effective/active, spatial citizenship characteristics. T65, T66, T70, T79 !
The views and competencies of students regarding
citizenship education vary according to variables such as T2, T4, T6, T10, T19, T37, g 97
gender, social environment, parental education status, and T49, T81 !
economic living conditions.
The profile of citizenship in textbooks is influenced by
political, social, and economic conditions. Also, textbooks T1, T9, T17, T21, T27, T30, 7 85
have an impact on the development of students' citizenship T55 ’
characteristics.
Teachers' views on citizenship education vary according to  T15, T20, T28, T34, T54, 6 73
variables such as age, gender, and year of seniority. T75 ’
Although there are positive developments in teaching
subjects of citizenship in a social studies course, there are T5, T63, T72, T77, T80 5 6
some deficiencies.
There are similar and different aspects of citizenship
education in different countries, and there are different T13,T26, T53, T61 4 48
opinions about this education.
Piverse‘individual and ?r?vironr'nental fa?tors are effective 7, T11, T16 3 36
in teaching concepts of citizenship education.
A multicultural societ ds to be taken int iderati
A multicultural society needs to be taken into consideration T36, T38, T41 3 36
in the social studies course.
In addition to the social studies course, other courses also
. o . . T46 1 12
contribute to the development of citizenship education.
Textbooks and curricula need to be developed considering T14 1 12
citizenship education. ’
Teachers do not make use of out-of-school settings in the
-, . . T39 1 1.2
context of citizenship education.
Students living in disadvantaged areas have a negative
. o . . T60 1 1.2
attitude towards citizenship education.
Citizenship perception of university students varies
depending on variables such as age, gender, social media T52 1 12
usage, and economic level.
Total 82 100

When the results of the theses were examined, it was seen that the most reached result is that there
are variables that affect prospective social studies teachers' perception of citizenship (16 theses). 15 theses
emphasized the significance of contemporary teaching approaches in citizenship education. In 10 theses it
was emphasized the importance of social studies course in acquiring good and effective citizenship
characteristics, while in 8 theses it was concluded that students had different beliefs on citizenship
education. 7 theses showed that the textbooks were affected by the conditions of the current period, and 6
theses revealed that various variables affected the citizenship perception of the teachers. 5 theses revealed

that both there were positive developments in citizenship education, and there were some deficiencies. In
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4 theses, it was stated that although different countries have mutual practices in terms of citizenship
education, they may also have different practices. In 3 theses, it was pointed out the individual and
environmental factors effective in teaching the concepts particular to citizenship education. In 3 theses, it
was stated that multiculturalism needs to be taken into consideration in the social studies course. The least
achieved results were the change in citizenship perception of university students, the development of
citizenship education through different courses other than the social studies course, the non-use of out-of-
school environments in citizenship education, and the negative attitude of children living in

disadvantaged regions.

According to the results obtained in the theses about citizenship in the field of social studies
education, positive developments are achieved in different dimensions of citizenship education thanks to
social studies education, however, new subjects and methods are needed for the development of

citizenship education.

Discussion, Conclusion, and Recommendations

For the last twenty years, the subject of citizenship in the field of social studies education has been
declining. It was seen that the highest number of theses on citizenship and citizenship education in the
field of social studies education were made in 2019, and the minimum number in 2009. When various
studies on this issue were examined, it was observed theses with similar results. For example, Dilek and
others (2018) examined master's theses in the field of social studies education. Also, Ozkaral and Mentis-
Tas (2017) investigated social studies and comparative education theses in their studies. Oguz-Hacat and
Demir (2018) examined doctoral theses in the field of social studies education. Oner and Oner (2018)
searched geography issues in social studies education, Giirdogan-Bayir and others (2018) reviewed theses
about citizenship. As seen in similar studies, the increase and decrease in the number of theses is a common

characteristic of all field.

When the theses related to citizenship education in the field of social studies were evaluated with
a holistic approach, it was seen that the focus is the relationship between social studies programs, curricula,
textbooks, and citizenship. The theses mostly deal with these subjects. In a study where theses on
citizenship were examined (Gilirdogan-Bayir et al.,, 2018), different data from the current study were
obtained by prioritizing the issue of organizational citizenship. However, in the study of
Ozkaral and Mentis-Tas (2017) which comparing the curricula and highlighting the textbooks, and in the
study of Hagat and Demir (2018) dealing with the components of the social studies curriculum obtained
results close to the current study. The studies of Oner and Oner (2018), investigating geography subjects,
and Dilek and others (2018), reviewing master theses prepared in social studies education, are focused on
concept teaching. Though, it was seen that concept teaching was preferred in only three theses on

citizenship issues in the field of social studies education. Also, in various studies on theses about social
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studies education (Aksoy et al., 2009; Gegit and Kartal, 2010; Gogebakan et al., 2011; Orug and Ulusoy,
2008; Sonmez et al., 2009) the use of current and alternative methods were prioritized. Although the use of
new and alternative methods in the thesis on citizenship in the field of social studies education is the third

most studied topic, the results of the studies are close to each other.

When the postgraduate theses on citizenship education in the field of social studies education were
evaluated in terms of the main objectives, it was seen that revealing the effect of this education on the
students was primarily aimed. Many studies were examined the views of teachers, students, prospective
teachers, non-Muslim citizens, and minority students in detail to develop the content of citizenship
education. In the theses, the importance of the textbooks that the students have to read in the citizenship
education was asked, and it was aimed to develop citizenship education by comparing the citizenship
education of different countries. While many studies were investigated what kind of challenges and
difficulties are encountered in the process of citizenship education, there were also studies aiming to

develop various approaches and methods for teaching citizenship issues in social studies instruction.

When the graduate theses about citizenship in the field of social studies were evaluated in terms
of methodology, it was seen that the most commonly used methods were quantitative, qualitative, and
mixed research method respectively. Similar results were obtained in a study that examined theses on
citizenship and human rights between 1995 and 2008 (S¢énmez et al., 2009), and another study that
examined theses on citizenship comprehensively (Giirdogan-Bayir et al., 2018). In these two studies, the
research methods used in the theses were listed as quantitative, qualitative, and mixed research
respectively. In another study (Oner and Oner, 2018), the methods used in the theses about geography in
the field of social studies education were listed as quantitative, qualitative, and mixed research, similar to
the current study. However, when the doctoral and master's theses in the field of social studies education
were examined respectively, it was seen that which research methods were used more extensively is
different from the current study. In doctoral dissertations in the field of social studies education, mixed,
quantitative, and qualitative research methods are used more intensively respectively (Oguz-Hagat and
Demir, 2018); qualitative, quantitative, and mixed research methods (Dilek et al., 2018) are used more

intensively in master's theses.

It was observed that the postgraduate theses on citizenship in the field of social studies education
varied in terms of the study group. Among the theses examined, the most preferred study group was
students, while the least preferred was academics. In some studies (Dilek et al., 2018; Giirdogan-Bayr et
al., 2018), it was stated that teachers were primarily preferred as the study group. However, in some studies
such as the studies of Oguz-Haget and Demir (2018) and Oner and Oner (2018), the students are preferred

primarily as a study group as in the present study.

There is a variety of data collection instruments in the theses on citizenship issues. While the
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majority of the theses collect data by using various scales, very few of them use observation and interview
forms together. While, Dilek and others (2018) and Oguz-Hacat and Demir (2018) used interview form in
their studies, Ozkaral, Mentis-Tas, (2017) utilized document review, Oner and Oner (2018) preferred
academic achievement tests as a data collection instrument. In the study of Giirdogan-Bayir and others
(2018), reviewing theses on citizenship, it was stated that the most preferred data collection instrument is
the scales as in the current study. When the data analysis methods used in the theses about citizenship in
the field of social studies education were evaluated holistically, it was seen that quantitative data analysis
methods are preferred primarily. When similar studies (Dilek et al., 2018; Glirdogan-Bayir et al.,
2018; Oner and Oner, 2018) were examined, it was concluded that quantitative data analysis is frequently

used as in the current study.

When the results of theses about citizenship in the field of social studies education were evaluated
holistically, it was seen that contemporary teaching methods applied to improve citizenship education
have positive results. Many dissertations were prepared on different types of citizenship and it was found
that teachers, students, prospective teachers, and university students have different attitudes on
citizenship education. Textbooks, an essential resource in citizenship education, were influenced by the
political, social, and economic conditions of the period in which they developed. Citizenship education in
countries sometimes differentiates and sometimes shows similar characteristics. In addition to social
studies, different courses can be effective in citizenship education. There are many positive developments
in citizenship education from past to present. Nevertheless, this study shows that there are various aspects

of citizenship education that need to be improved.

After examining in detail the postgraduate theses on citizenship in the field of social studies

education, the following recommendations for citizenship education are presented:

When theses prepared in the field of social studies education were examined, it was seen that the
theses covered very close topics and sometimes the same subject was repeated similarly. In this context, it
will be effective to choose new, original, and literary subjects in the field of social studies education. When
theses were evaluated, it was seen that theses are quite complicated and shallow in terms of methodology.

It is thought that the quality of the theses increases by giving more importance to the methodology.

When the theses in the field of social studies were examined it was understood that the screening
model based on quantitative research is mostly preferred. The use of the experimental design in addition

to this design contributes to the field.

Though the qualitative research method is used in theses conducted in social studies education,
there are almost no studies based on qualitative research design (case study, action research, etc.). It is

thought that further studies based on qualitative research design will improve citizenship education.
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When the theses made in the field of social studies education were examined, it was seen that the
only data collection instrument was intensively preferred in the studies. It is considered that the use of

multiple data collection instruments will provide more accurate data for studies on citizenship.
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