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Ozet

Miizik egitimi psikomotor becerilerin yogunlukta oldugu bilissel ve duyussal alanlar1 da kapsayan egitimin
onemli alanlarindan biridir. Miizik egitimini meslek olan segen bireylerin gereken bilgi ve beceri donanima sahip
olmalar1 mesleki basarilarin1 dogrudan etkilemekle birlikte duyussal alan 6zelliklerinden biri olan tutum da
kisinin kendisini gelistirmede, iiretken olmasinda, kendisini yenileyebilmede, meslegini severek yapmasinda ve
buna bagl olarak yaratici olmasinda 6nemli rol oynamaktadir. Bu ¢alismanin amaci GSF miizik boliimii
ogrencilerinden pedagojik formasyon egitimi almis olan 6grencilerin 6gretmenlik meslegine yonelik tutumlarin
belirlemek ve bu tutumlar1 farkli degiskenlere gore incelemektir. Tarama modelinin kullanildig1 ¢alisma, 2016-
2017 egitim Ogretim yilinda Malatya nonti, Nevsehir Haa Bektas Veli ve Kirikkale Universitelerinde Ogrenim
goren GSF miizik boliimii son siif 150 &grenci ile yapilmistir. Calisma verilerinin toplanmasinda Ustiiner’in
(2006) gelistirdigi “Ogretmenlik Meslegine Yonelik Tutum Olgegi” ile calisma kapsaminda ogrencilerin
demografik ozelliklerini almak iizere form kullanilmistir. 51i likert tipindeki 6lgek tek boyutludur. Olgegin ig
guvenirlik katsayis1 .93’tiir. Calisma sonucunda ogrencilerin ogretmenlik meslegine yonelik tutumlarmmn
ortalama puanlar1 6gretmenlik meslegini tercih etme nedenlerine gore anlamh farklilik gosterdigi, {iniversite,
cinsiyet degiskenlerine gére anlamli farklilik gostermedigi belirlenmistir.
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Giris
Ogretmenlik meslegi, uzun ve mesaketli bir yolda sabir, 6zveri, sorumluluk, kendini stirekli
gelistirme ve yenilemeyi gerektiren bir siiregtir. Ogretmen bu yolculukta karsilasacagi giigliikler
karsisinda yilmamali, mesleginde edindigi bilgi ve beceriler {izerine daima yenilerini insa ederek yola
devam edebilmelidir. Bu siirecte duyarli olabilmek, saglikli ve basarili bireyler yetistirmek ancak
Ogretmenligi sevmekle miimkiin olabilmektedir. Ogrenmenin her boyutunda oldugu gibi, miizik
egitimi de bireyin duygusal, sosyal ve Kkiiltiirel gelismesinde, hayata farkli bir bakis acis

kazanmasinda 6nemli bir etkendir (Canakay, 2006, 5.297).

Bireylerin sayilan bu niteliklere sahip olabilmesi ise ancak Ogretmenlik mesleginin

gerektirdigi olumlu tutum ve davranislari yerine getirmekle gerceklesebilmektedir.

Tutum, bireyin davranislarina yonlendirmekte ve karar vermede dnyargiya neden olmaktadir.
Bir obje ya da bir olaya yonelik gelistirilen tutum olumlu ise, onunla ilgili aldigimiz kararlar olumlu,
olumsuzsa aldigimiz kararlarin  olumsuz olma olasihg yiiksektir (Ulgen, 1994, s.79).
“Davraniglarimizin ¢ogu gibi, tutumlarimizda 6grenme yoluyla kazanilmistir. Aslinda tutumlar bir
bireyin kazanilmis kisilik 6zelliklerinin bir parcasidir ve diger kazanilmis kisilik 6zellikleri gibi klasik
veya edimsel kosullanma yoluyla veya modellerin gozlenmesi ve taklit yoluyla 6grenilmesidir”

(Morgan, 2000, s.363).

Thurstone (1931) tutumu, “Psikolojik bir objeye yonelen olumlu veya olumsuz bir yogunluk
siralamast ve derecelemesidir” seklinde tanimlamaktadir. Alport’a (1935) gore tutum, “yasanti ve
deneyimler sonucu olusan, ilgili oldugu biitiin obje ve durumlara kars1 bireyin davranislar: tizerinde
yonlendirici ya da dinamik bir etkileme giiciine sahip duygusal ve zihinsel hazirlk durumudur”

(Tavsancil, 2006, s. 65).

Tutum bir bireye atfedilen bir egilimdir. Yani, tutumun dogrudan gozlenebilen bir 6zellik
olmadigini, ancak bireyin gozlenebilen davranislarindan dolayli olarak varsayildigini ve o bireye
atfedilen bir egilim oldugunu goriiyoruz. Demek ki tutum, gozlenebilen bir davranis degil, davranisa

hazirlayici bir egilimdir (Kagitcibasi, 2006, 5.102).
Tutumlarla ilgili asagida belirtilen 6zellikler siralanabilir;
1. “Tutumlar dogustan gelmez, sonradan yasanarak kazanilir.

2. Tutumlar gecici degillerdir, belli bir siire devamlilik gosterirler. Yani bireyler

yasamlarinin belli donemlerinde ayn1 diisiinceye sahip olurlar.

3. Tutumlar, birey ve obje arasindaki iliskide bir diizenlilik olmasini saglarlar.
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4. Insan-obje iliskisinde, tutumlarin belirledigi bir yanlilik ortaya cikar. Birey bir objeye

iliskin bir tutum olusturduktan sonra ona yansiz bakamaz.

5. Bir objeye iligkin olumlu ya da olumsuz bir tutumun olusmasi, ancak o objenin bagka

objelerle karsilastirilmasi sonucu miimkiindyir.
6. Tutum bir tepki sekli degil, daha ¢ok bir tepki gosterme egilimidir.
7. Tutumlar olumlu ya da olumsuz davranislara yol acabilir” (Tavsancil, 2006, s.71-72).

Tutumlar da bir¢ok psikolojik degisken gibi dogrudan gozlenip Ol¢iilemeyen ancak varlig
sozel ve davramigsal belirtilerden anlasilabilen bir degiskendir. Bu yoniiyle davranislarin tutumlar
icerdigi, bir baska deyisle tutumlarin davranislara yon veren bir degisken oldugu sayitlis1 tutumlarin

ol¢iilmesinin énemini arttirmaktadir (Ozmentes, 2006, s.25).

Baslangigta dgrenilen tutumlar sonra birgok yénde degisebilirler. Ornegin; bir 6grenci derse
girer, ilk Once Ogretmenin dersle ilgili aciklamalarini, dersin genel goriiniimiinii algilar. Sonra
duygusal etki goriiliir. Bunlar olumlu ya da olumsuz olabilir. Daha sonra da 6grenci, kararini formiile
eder. Bu karar dersten kacma ya da derse yaklasma olabilir. Tutum &grenilmistir (Ulgen, 1994, s.83).
Petty ve Cacioppa’ya gore (1986), bu durum kisiyi, tutumlar insana (kendisi dahil olmak {izere),
nesneye ya da konuya iliskin uzun siireli ve genel degerlendirmeler olarak tanimlamaya gotiiriir

(Petty ve Cacioppa, 1986, aktaran Hogg ve Vaughan, 2007, s.175-176).

Bloom’a (1979) gore duyussal alana iliskin 6zellikler kismen, bir dersi almaya arzu edip
etmeme, alandaki ¢alismalar: siirdiirmeye istekli olup olmama, bir dersi sevip sevmeme ve dersle

ilgili goriis diistince, begeniler tizerinde soru listesi yaklasimlariyla dlciilmektedir (Selvi, 1996, s.40).

Tutum, bireyin kendine ya da herhangi bir nesne, konu yada olaya kars1 takindig1 bilissel,

duyussal ve davrargsal bir tepkidir (Inceoglu, 2000, s.3-5).

Ogretmen adaylar1 6gretmenlik meslegine yonelik olumlu tutuma sahip olduklarinda
gorevlerini tam olarak yapacak, arastirarak, kendini siirekli yenileyerek 6grencilerini motive ederek

derslerini anlatacaklardir (Celikoz ve Cetin, 2004).

Insanlarin mesleklerini yapabilmeleri icin gerekli olan bilgi ve becerinin yaninda duyussal
olarak da hazirbulunuslugu olmasi gerekmektedir. Bireyin hazirbulunuslugu tutum ile ilgilidir ve

mesleginden aldig1 doyumun yiiksek olmasinda etkilidir (Eraslan ve Cakici, 2011).

C)gretmen, okulda 6grencinin 6rnek aldigi rol model konumundadir. Ogretmen adaylarin

donanimli 6gretmen olmasi ve egitim siirecindeki bagarinin yiikseltilmesinde bilissel ve psikomotor
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o0grenmeler kadar duyussal 6grenmeler de 6nemlidir. Bu sebeple 6gretmen adaylarmin tutumlarinin

belirlenmesi 6nemlidir.

Ogretmenlik bilgi, yetenek, tecriibe disginda duyussal davranis gerektiren bir meslektir.
Ogretmenin 6grencilerini nitelikli olarak yetistirmesinde, meslege yonelik tutum ve deger de bilgi
kadar gerekli olmaktadir. Egitimin tiim alanlarinda belirlenen hedeflere ulasilmasinda duyussal
ozelliklerin ve oOzellikle tutumun o6nemli rol oynadifi sOylenebilir. Olumlu tutumlar bireylerin
O0grenme istegini artirarak basariya ulasmasinda itici gii¢ olusturacak olumsuz tutumlar ise 6grencinin
basarma istegini azaltabilir. Ozetle bireye kazandirilmak istenen bilissel, psikomotor becerilerin
istenilen nitelikte olusabilmesinde bireyin sahip oldugu olumlu ya da olumsuz tutumlarin basariy:

artiran ve azaltan onemli bir etkiye sahiptir.
Amacg

Bu arastirmanin amaci giizel sanatlar fakiiltesinde 6grenim goren son sinif miizik bolimii
ogrencilerinin 6gretmenlik meslegine yonelik tutumlarmi belirlemek ve arastirma kapsaminda

belirlenen cesitli degiskenler agisindan incelemektir.
Alt amaglar: Yapilan arastirmada asagidaki sorulara cevap aranmaistir.
1. Ogrencilerin 6gretmenlik meslegine yonelik tutum ortalama puanlari arasinda,
2. Ogrencilerin 8grenim gordiikleri {iniversitelere gére tutum ortalama puanlari arasinda,
3. Cinsiyet degiskenine gore tutum ortalama puanlar1 arasinda,
4. Mezun olduklari lise tiiriine gore tutum ortalama puanlar: arasinda,

5. KPSS’yi, ogretmenlik meslegini tercih etmede bir engel olarak gérme durumlan ile tutum

ortalama puanlar1 arasinda,

6. Ogrencilerin 6gretmenlik meslegini tercih etme nedenlerine gore tutum ortalama puanlar

arasinda,

7. Glizel Sanatlar Fakiiltesini formasyon egitimi verilmesi nedeniyle tercih etme durumlarina

gore tutum ortalama puanlari arasinda anlamli bir farklilik var midir?
Onem

Arastirma, glizel sanatlar fakiiltesi miizik boliimii 6gretmen adaylarinin 6gretmenlik
meslegine yonelik tutumlarinin belirlenmesi ve buna bagli olarak getirilecek oneriler agisindan 6nemli

oldugu ongoriilmiistiir.
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Yontem
Aragtirma Modeli

Arastirmada betimsel tarama modeli kullanilmigtir. Bu c¢alisma betimsel tarama
modelindedir. Betimsel arastirmalar bir durumu oldukg¢a dikkatli olarak tanimlar. Egitimde yapilan
calismalarda en sik kullanilan tarama yontemi “betimsel taramadir” (Biiytikoztiirk, Cakmak, Akgiin,

Karadeniz ve Demirel, 2009).
Arastirma Grubu

Arastirma grubunu 2016-2017 egitim 6gretim yilinda Kirikkale, Nevsehir Hac1 Bektas Veli,
Malatya Inénii {iniversitelerinin giizel sanatlar fakiilteleri miizik béliimlerinde &grenim goren son

sinif 150 6grenci olusturmustur.
Veri Toplama Araci

Caligmanin verileri Kisisel Bilgi Formu ve Ogretmenlik Meslegine Yonelik Tutum Olgegi ile
toplanmugtir. Olgek tek boyutlu likert tipi bir tutum &lgegidir. Olgegin dlgiit dlgek gegerliligi .89’ dur.
Olgegin giivenilirlik katsayis1 .72'dir. Olgegin ig tutarlilik katsayisi (Cronbah Alpha) .93'tiir. Kisisel
Bilgi Formunda yer alan sorular demografik ozelliklerle ilgilidir. Ogretmenlik meslegine yonelik
tutum olgegi Ustiiner (2006) tarafindan gelistirilmistir. Olcegin tamami 34 maddedir. Ortalama
degerlerin yorumlanmasinda kullanilan degerlendirme 6lgegi; Ranj (dizi genisligi)/ Grup Sayist formiilii
ile olusturulmustur (Arseven, 1993; Turgut, 1992). Buna gore veri toplama aracinda yer alan
maddelere iliskin degerlendirme &lgegi Tablo 1’de verilmistir. Olgekteki olumsuz maddeler igin sinir

degerleri ve secenekler tersten agiklanmaktadir.

Tablo 1. Veri toplama aracinda yer alan maddelerin puanlandirilmas:

Agirhik Secenekler Simir Olumsuz maddeler I¢in Secenekler
5 Tamamen Katiliyorum 4,21- 5,00 Hi¢ Katilmiyorum
4 Cogunlukla Katiliyorum 3,41- 4,20 Kismen Katiliyorum
3 Orta Diizeyde 2,61- 3,40 Orta Diizeyde Katiliyorum
Katiliyorum
2 Kismen Katiliyorum 1,81- 2,60 Cogunlukla Katiliyorum

1 Hi¢ Katilmiyorum 1,00- 1,80 Tamamen Katiliyorum
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Verilen sinirlar gergevesinde, her tutum maddesinin ylizde dagilimlarina, ortalamalarina ve

frekanslarina bakilmistir.
Verilerin Analizi
Veriler analiz edilmeden 6nce verilerin dagiliminin normal olup olmadigina bakilmaistir.

Tablo 2. “Ogretmenlik meslegine yonelik tutum 6lgegi” puanlarmnin Kolmogorov-Smirnov testi sonuglart

Kolmogorov-Smirnov(a)
Statistic sd p
,141 139 ,000

Tablo 2’de yer alan sonuglar incelendiginde Kolmogorov-Smirnov p<.05 oldugu igin veriler
normal dagilim gostermemektedir. Bu nedenle veriler analiz edilirken non-parametrik testlerden

iliskisiz 6rneklemler igin Mann Whitney U-Testi ile Kruskal-Wallis Testi kullanilmistir.
Bulgular

Ogrencilerin Ogretmenlik Meslegine Yonelik Tutum Ortalama Puanlarinin incelenmesi

Ogrencilerin 6gretmenlik meslegine yonelik tutumlarmi tespit etmek igin betimsel analiz

yapilmistir.

Tablo 3. “Ogretmenlik meslegine yinelik tutum 6lcegi” tutum maddelerinin yiizde dagilimlar, frekans ve

ortalamalar
: g
c S g
S, T g 5y 8 g
E IR B g
< = O = o5
2 - 2 _
Tutum Maddeleri ‘é’ il ? g E X
< U~ Py g <
g A 4
g N
©)
% % % % %
(f) (f) (f) (f) (f)
1.” Ogretmen olma diisiincesi bile bana cazip geliyor.” 475 259 15.8 70 36
) ) ) , / 106
(66) (36) (22) (10) ®)
2. “Ogretmenlik meslegi bana sikici geliyor.” 683 10.8 79 5.0 79
) , ) ) ) 4,26
(95) (15) 1n @) 1m
3. “Ogretmen olmay1 kendime yakistirtyorum.” ?;; fsé(; (71'19) ?é? f:;j 4,35
4.. T?lfrar bir n?fz.slek terc.lhlrlde bulunmam s6z konusu olsa 50,4 23,7 94 79 86
yine 6gretmenligi secerdim. 70) (33) (13) (1) (12) 3,99
5. “Ogretmenligin bana gore bir meslek olmadigim 741 94 50 538 58
diistiniiyorum.” / g ! ’ ! 4,40
T (103) @} 0 e ®
6. “Ogretmenligin yasam tarzima uygun olmadigimi 748 79 538 538 58
diistiniiyorum.” ’ g ! ’ ! 4,40
i (104 am e e ®
7. “Ogretmenligin kisiligime uygun olmadigini diisiiniiyorum.” 76,3 7,2 58 3,6 7,2 441
(106) (10) ®) ®) (10) ’
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8. “Ogretmenlik meslegini sectigime pisman oluyorum.”

9. “Ogretmenlikte basarili olacagima inaniyorum.”

10. “Ogretmenlik meslegiyle ilgili olan bu boliimii segmis
olmaktan hognutum.”

11.” C)gretmenlik mesleginde karsilasacagim zorluklar
agabilecegime inanryorum.”

12. “Zor sartlar altinda dahi 6gretmenlik yapmak isterim.”

13. “Ogretmenlik mesleginin gereklilikleri konusunda kendime
gliveniyorum.”

14.“Ogretmenlige  iliskin  6zel bir yetenegim oldugu
kanisindaymm.”

15.“Ogretmenligin bana uygun bir meslek olmadigim
diisiiniiyorum.”

16. “Ogretmenligin bir seyler {iretip yaratmam igin bana
firsatlar verecegini diisiiniiyorum.”

17.“Ogretmenligi profesyonel bir bigimde yiiriitebilecegime
inantyorum.”

18. “Insanlara bilmedikleri bir seyleri 6gretecek olma diisiincesi
beni mutlu ediyor.”

19.” Ogretmenlik yapan insanlara sempati duyarim.”
20. “Ogretmen olacagimi diistinmek beni korkutuyor.”

21. “Bir meslek tercih etme durumunda olanlara 6gretmenligi
tavsiye etmem.”

22. “Ogretmen oldugumda yapabilecegim ¢ok sey oldugunu
diisiiniiyorum.”

23. “Ogretmenligin ¢alisma kosullari bana gekici geliyor.”

24. “Ogretmenlik meslek bilgisi derslerinde basarili olmay1
Onemserim.”

25. “Ogretmenlik yapan kisilerle sohbet etmekten hoglanirim.”

26. “Egitim, 6grenme, 6gretme ve dgretmenlik konularinda
tartisir, konugurum.”

27. “Bilgili ve yeterli bir 6gretmen olacagimi diisiiniiyorum.”

28. “Ogretmenligin toplumda bana saygmlik kazandiracagma
inantyorum.”

29.”Halen okumakta oldugum 6gretmenlik programini bilerek
ve isteyerek sectim.”

30. “Ogretmenlik mesleginin bana sikintilar yagatmasindan
endise duyuyorum.”

81,3
(113)

56,1
(78)

60,4
(&4

58,3
(81)

439
(61)

55,4
77)

44,6
(62)

72,7
(101)

56,1
(78)

58,3
(81)

73,4
(102)

54,0
(75)
69,8
©7)

68,3
©5)
59,7
(83)
59,0
(82)
59,7
(83)

50,4
(70)
489
(68)
54,0
(75)

48,9
(68)

69,8
©7)

50,4
(70)

5,0
@)
23,7
(33)

21,6
(30)

27,3
(38)

23,0
(32)

25,2
(35)

29,5
(41)

58
®)

23,7
33)

23,7
33)

17,3
@4

24,5
34
9,4
13)

10,8
(15)
22,3
(1)
223
G
18,7
(26)

26,6
(37)
273
(38)
252
(35)

27,3
(38)

16,5
(23)

18,7
(26)
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5,0
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(14)

13,7
19)

5,0
@
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17)
7,9
1n)

8,6
(12)
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(15)
11,5
(16)
16,5
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(14)
12.2
(17)
13,7
(19)

12,9
(18)

9,4
13)

18,0
(25)

43
©)
58
®)

6,5
©)

2,9
©)]

10,8
15)
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®)

6,5
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6,5
©)

3,6
Q)

2,2
®
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®

43
©
6,5
©
43
©
43
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5,0
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29
@
10,1
(19)
10.1
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5,0
@
6,5
©
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)

8,6
12)

43
©)
8,6
12)

4,3
©)

2,9
@

11,5
(16)

2,2
®)

4,3
(6)

10,1
14)

6,5
©)

2,2
®G)

2,2
®G)

5,0
@)
6,5
©)
7,9
11)

2,9
@
2,2
®G)
2,2
®
2,9
@
14
@
2,2
®
43
©

29
4)

43
©

4,54

4,12

4,27

4,35

3,76

4,25

4,03

4,24

4,19

4,33

4,57

4,17

4,29

4,27

4,31

4,30

4,30

4,11

412

4,23

4,10

4,48

4,02
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31. “Ogretmenlik yaparak verecegim egitim araciligiyla 66,2 20,1 58 5,0 2,9
insanlarin yasamina yon vermeyi gurur verici buluyorum.” 92) (28) (8) 7) (4) 4,41
iin Eg;;nllanc;g:ell;?gam%gretme, Ogretmenlik  konularinda 576 101 94 86 14,4 .
ue # ‘ (80) (14) (13) 12) (20) ’
& 5 yorum. (59) (34) @49 (1) ©) ’
- 59,7 16,5 11,5 94 2,9
34. “Ogretmenlik mesleginin devamlilig1 bana giiven veriyor.” ! . ’ ’ ’ 4,20
& 5 froams d (83) (23) (1) (3 @
TOPLAM X 2422

Tablo 3 incelendiginde 6lgekte yer alan olumlu maddelerden 12. madde harig tiim maddelere
Ogretmen adaylar1 tamamen katildiklarimi, 12. maddeye ise ¢cogunlukla katildiklarini belirtmislerdir.

Olumsuz maddelerden 30 ve 32. maddeler hari¢ digerlerine hi¢ katilmadiklarini, 30 ve 32. maddelere

ise kismen katildiklarini belirtmislerdir ( X = 4.22).
Ogrencilerin Tutum Ortalama Puanlarinin Universite Degiskenine Gore Incelenmesi

Ogrencilerin tutum ortalama puanlarinin {iniversite degiskenine gdre anlamli farklilik
gosterip gostermedigini tespit etmek amaciyla iliskisiz Olclimler i¢in Kruskal Wallis H-Testi

yapilmistir.

Tablo 4. Ogrencilerin tutum ortalama puanlarmin iiniversiteye gore Kruskal Wallis H-Testi sonucu

Universite N Sira Ort. sd X2 P Anlaml Fark
Nevsehir 56 74,34 2 1,23 ,541 YOK
Inonii 54 65,86

Kirikkale 29 69,33

Tablo 4’ e gore 6grencilerin 6gretmenlik meslegine yonelik tutumlarinin ortalama puanlarinin

tiniversitelere gore anlaml sekilde farkhilasmadig: goriilmektedir [x?(2)=1.23, p>.05].
Ogrencilerin Tutum Ortalama Puanlarinin Cinsiyet Degiskenine Gore incelenmesi

Ogrencilerin tutum ortalama puanlarmin cinsiyet degiskenine gore anlamli farklilik gdsterip

gostermedigini anlamak amaciyla iligkisiz 6l¢timler i¢cin Mann Whitney U-Testi yapilmustir.

Tablo 5. Ogrencilerin tutum ortalama puanlarimin cinsiyete gsre Mann Whitney U-Testi sonucu

Cinsiyet N Sira Sira Toplami U p
Ortalamast

Kiz 61 75,39 4598,50 2050,50 ,163

Erkek 78 65,79 5131,50
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Tablo 5’e gore Ogrencilerin 6gretmenlik meslegine yonelik tutumlarinin ortalama puanlari

cinsiyet degiskenine anlamli farklilik gostermemektedir (U= 2050.50, p>.05).
Ogrencilerin Tutum Ortalama Puanlarinin Lise Tiirii Degiskenine Gore incelenmesi

Ogrencilerin tutum ortalama puanlarinin lise tiirii degiskenine gore anlamli farklilik gosterip

gostermedigini anlamak amaciyla iliskisiz 6l¢timler i¢in Mann Whitney U-Testi yapilmistir.

Tablo 6. Ogrencilerin tutum ortalama puanlarinin lise tiiriine gére Mann Whitney U-Testi sonucu

Lise N Sira Sira Toplami U p
Tiiri Ortalamasi

Giizel Sanatlar 43 66,64 2865,50 1919,50 ,510
Genel 96 71,51 6864,50

Tablo 6'ya gore dgrencilerin 6gretmenlik meslegine yonelik tutum ortalama puanlari lise tiirii

degiskenine anlaml: bir farklilik gostermemektedir (U= 1919.50, p>.05).

Ogrencilerin KPSS’yi, Ogretmenlik Meslegini Tercih Etmede Bir Engel Olarak Gorme

Durumlarinin Incelenmesi

Ogrencilerin tutum ortalama puanlarinin KPSS'yi &gretmenlik meslegini tercih etmede bir
engel olarak gorenler ile gormeyenler arasinda anlamli bir farklilik olup olmadigini anlamak amaciyla
iligkisiz 6l¢timler i¢in Mann Whitney U-Testi yapilmaistir.

Tablo 7. Ogrencilerin tutum ortalama puanlarimin KPSS'yi, 3retmenlik meslegini tercih etmede bir engel
olarak gorme durumlarina gore Mann Whitney U-Testi sonucu

Durum N Sira Sira Toplami U p
Ortalamasi

Evet 90 70,21 6319,00 2186,00 ,933

Hayir 49 69,61 3411,00

Tablo 7'ye gore arastirmaya katilan 6grencilerin 90’1 KPSS'yi 6gretmenlik meslegini tercih
etmede bir engel olarak goriirken, 40'1 ise engel olarak gormemektedir. Bununla birlikte KPSS'yi
Ogretmenlik meslegini tercih etmede bir engel olarak goren Ogrenciler ile engel olarak gdérmeyen
ogrencilerin 6gretmenlik meslegine yonelik tutum ortalama puanlari arasinda istatistiksel olarak

anlamli bir farklilik tespit edilmemistir (U= 2186.00, p>.05).
Ogrencilerin “Ogretmenlik Meslegini Tercih Etme Nedenlerine” Gore incelenmesi

Ogrencilerin tutum ortalama puanlarmin dgrencilerin dgretmenlik meslegini tercih etme
nedenlerine gore anlamli farklilik gosterip gostermedigini tespit etmek amaciyla iligkisiz dlciimler igin

Kruskal Wallis H-Testi yapilmistir.
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Tablo 8. Ogrencilerin tutum ortalama puanlarinin 6gretmenlik meslegini tercih etme nedenlerine gore Kruskal
Wallis H-Testi sonucu

Tercih Nedeni N Sira Ort. sd X2 p Anlamh
Fark

Meslegin Sevilmesi 90 80,54 5 21,23 ,001 VAR

Bosta Kalmamak 3 14,17

Tatilinin ¢ok olmast 3 44,17

Garanti Meslek 12 55,25

Rahat ek is imkani 10 63,05

Diger 21 48,24

Tablo 8’e gore Ogrencilerin dgretmenlik meslegine yonelik tutumlarinin ortalama puanlari
ogretmenlik meslegini tercih etme nedenlerine gore anlamli farklilik gostermektedir [x? (5)= 21.23,
p<.05]. Bu anlamli farkliligin hangi gruplar arasinda oldugunu anlamak igin gruplarmn ikili

kombinasyonlari tizerinden Mann Whitney U-Testi uygulanarak farkin kaynag: incelenmistir.

Tablo 9. “Meslegin sevilmesi” ile “diger” cevabi arasinda yapilan Mann Whitney U-Testi

Tercih Nedeni N Sira Sira Toplami 8] p
Ortalamasi

Meslegin 90 48,46 4361,50 3,50 ,000

Sevilmesi

Diger 3 3,17 9,50

Tablo 9’a gore Ogrencilerin 6gretmenlik meslegine yonelik tutumlarinin ortalama puanlar
ogretmenlik meslegini tercih etme nedenlerinden “meslegin sevilmesi” ile “diger” arasinda “meslegin
sevilmesi” lehine anlamlh farklilk gostermektedir (U=3.50, p<.05). Sira ortalamalar1 dikkate
alindiginda “meslegin sevilmesi” ortalama puaniin “diger” ortalama puanlarindan daha yiiksek

oldugu goriilmektedir.

Tablo 10. “Meslegin sevilmesi” ile “bosta kalmamak” cevabi arasinda yapilan Mann Whitney U-Testi

Tercih Nedeni N Sira Sira Toplami U p
Ortalamasi

Meslegin Sevilmesi 90 48,42 4358,00 7,00 ,000

Bosta kalmamak 3 4,33 13,00

Tablo 10’a gore dgrencilerin 6gretmenlik meslegine yonelik tutumlarinin ortalama puanlari
Ogretmenlik meslegini tercih etme nedenlerinden “meslegin sevilmesi” ile “bosta kalmamak” arasinda
“meslegin sevilmesi” lehine anlaml farklilik gostermektedir (U= 7.00, p<.05). Sira ortalamalar: dikkate
alindiginda “meslegin sevilmesi” ortalama puaninin “bosta kalmamak” ortalama puanlarindan daha

yiiksek oldugu goriilmektedir.
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Tablo 11. “Meslegin sevilmesi” ile “garanti meslek” cevabi arasinda yapilan Mann Whitney U-Testi

Tercih Nedeni N Sira Sira Toplami U p
Ortalamasi

Meslegin Sevilmesi 90 53,74 4837,00 338,00 ,036

Garanti meslek 12 34,67 416,00

Tablo 11’e gore 6grencilerin 6gretmenlik meslegine yonelik tutumlarinin ortalama puanlar:
ogretmenlik meslegini tercih etme nedenlerinden “meslegin sevilmesi” ile “garanti meslek” arasinda
“meslegin sevilmesi” lehine anlamh farklilik gostermektedir (U= 338.00, p<.05). Sira ortalamalar:
dikkate alindiginda “meslegin sevilmesi” ortalama puaninin “garanti meslek” ortalama puanlarindan

daha yiiksek oldugu goriilmektedir.

Tablo 12. “Ek is” ile “bosta kalmamak” cevabi arasinda yapilan Mann Whitney U-Testi

Tercih Nedeni N Sira Sira Toplami 8] p
Ortalamasi

Ek is 10 8,25 82,50 2,50 ,028

Bosta kalmamak 3 2,83 8,50

Tablo 12’ye gore 6grencilerin 6gretmenlik meslegine yonelik tutumlarinin ortalama puanlari
ogretmenlik meslegini tercih etme nedenlerinden “ek is” ile “bosta kalmamak” arasinda “ek is” lehine
anlaml farklilik gostermektedir (U=2.50, p<.05). Sira ortalamalar: dikkate alindiginda “ek is” ortalama

puaninin “bosta kalmamak” ortalama puanlarindan daha yiiksek oldugu goriilmektedir.

Ogrencilerin Giizel Sanatlar Fakiiltesini Formasyon Egitimi Verilmesi Nedeniyle Tercih

Etme Durumunun Incelenmesi

Ogrencilerin “Giizel sanatlar fakiiltesini formasyon egitimi verilmesi nedeniyle mi sectiniz?”
sorusuna “evet” cevabini verenler ile “hayir” cevabini verenler arasinda anlamli bir farkliik olup
olmadigini anlamak amaciyla iliskisiz dl¢iimler igin Mann Whitney U-Testi yapilmstir.

Tablo 13. Ogrencilerin tutum ortalama puanlarinin giizel sanatlar fakiiltesini formasyon egitimi verilmesi
nedeniyle tercih etme durumlarina gore Mann Whitney U-Testi sonucu

Durum N Sira Sira Toplami U p
Ortalamast

Evet 72 75,57 5441,00 2011,00 ,039

Hayir 67 64,01 4289,00

Tablo 13’ e gore arastirmaya katilan 6grencilerin 72’si Giizel Sanatlar Fakiiltesini tercih etmede
formasyon egitimi vermesinin etkili oldugunu, 67’si ise tercih etmede formasyon egitimi verilmesinin
etkili olmadigini belirtmistir. Bununla birlikte Giizel Sanatlar Fakiiltesini tercih etmede formasyon
egitimi vermesinin etkili oldugunu diisiinen 6grenciler ile etkili oldugunu diisiinmeyen 6grencilerin

O0gretmenlik meslegine yonelik tutum ortalama puanlar1 arasinda istatistiksel olarak anlamli bir
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farklilik tespit edilmemistir (U= 2011.00, p<.05). Bu anlaml1 farklihik “Evet” cevabini veren dgrenciler
lehinedir ( X =75.57).

Sonuglar ve Tartisma

Orneklemde yer alan &grencilerin dgretmenlik meslegine yonelik tutumlarinin = X = 4.22
ortalama ile Olcek maddelerine biiyiik oranda katildiklari ve olumlu tutumlara sahip olduklar:

gorilmiistiir.

Arastirmanin Ornekleminde yer alan Ogrencilerin katildiklari iiniversite degiskenine gore
Ogretmenlik meslegine yonelik tutumlarimin farklilasmadig goriilmiistiir. Bu arastirmanin sonucuna
benzer olarak Bulut'un (2011) ¢alismasinda da miizik 6gretmeni adaylarinin 6gretmenlik meslegine
yonelik tutumlarmin 6grenim goriilen {iniversite degiskenine gore anlamli bir farklilik gostermedigi

tespit edilmistir.

Ogrencilerin ~ 6gretmenlik meslegine yonelik tutumlari cinsiyete gore farklilik
gostermemektedir. Yine bu c¢alismayla benzer olarak Kiigiik de (2012), calismasinda miizik
Ogretmenlerinin cinsiyet degiskenine gore Ogretmenlik meslegine yonelik tutumlarmin anlamh
farklilik gostermedigini belirlemistir. Bu arastirmanin sonucundan farkhi olarak Yazic ve Kilig'in
(2015) calismasinda da kadin katiimcilarin miizik 6gretmenligi meslegine yonelik deger, sevgi ve
genel tutumlari, erkek katilimcilarin tutumlarindan yiiksek oldugu tespit edilmistir. Arastirmadan
farkli olarak Saglam (2008) galismasinda Ogrencilerin 6gretmenlik meslegine yo6nelik tutumlarinin
cinsiyet durumuna gore anlaml farklilik oldugunu tespit etmistir. Bulut (2011), Miizik 6gretmeni
adaylarinin 6gretmenlik meslegine yonelik tutumlarinin cinsiyete gore anlamli farklilik gosterdigini
tespit etmistir. Dalkiran ve Yildiz'in (2016) calismasinda da bu arastirmadan farkli olarak 6grencilerin

mesleki tutum puanlarinin cinsiyet degiskenine gore anlamli bir farklilik gosterdigi belirlenmistir.

Ogrencilerin 6gretmenlik meslegine yonelik tutum ortalama puanlar lise tiirii degiskenine
gore anlamli bir farklilik gostermemektedir. Saglam (2008) calismasinda dgrencilerin mezun olduklar:
okul tiiriine gore oOgretmenlik meslegine yonelik tutumlari arasinda anlamli bir farklilik
gostermemektedir. Bu sonug arastirmadan elde edilen bulgu ile ortiismektedir. Bu calismanin
sonuglarindan farkli olarak Bulut (2011) arastirmasinda ise miizik 6gretmeni adaylarmin 6gretmenlik
meslegine yonelik tutumlarinin mezun olunan lise tiirline gore anlamh farklilik oldugunu tespit

etmistir.

KPSS’yi 0gretmenlik meslegini tercih etmede bir engel olarak goren Ogrenciler ile engel
olarak gormeyen ogrencilerin 6gretmenlik meslegine yonelik tutum ortalama puanlari arasinda

istatistiksel olarak anlamli bir farklilik tespit edilmemistir.
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Ogrencilerin dgretmenlik meslegine yonelik tutumlarmin ortalama puanlari &gretmenlik

meslegini tercih etme nedenlerine gore anlamli farklilik gostermektedir.

Ogrencilerin &gretmenlik meslegine yonelik tutumlarmin ortalama puanlari dgretmenlik
meslegini tercih etme nedenlerinden “meslegin sevilmesi” ile “bosta kalmamak” arasinda “meslegin
sevilmesi” lehine anlamh farklilik géstermektedir. Arastirmanin bu sonucu Saglam’in (2008) calismasi
ile benzerlik gostermektedir. Arastirma da Ogrencilerin 6gretmenlik meslegini tercih etme
nedenlerinde meslegin sevilmesi olarak sonuglandig: goriilmiistiir. Kartal ve Afacan (2012) pedagojik
formasyon alan Ogretmen adaylariyla yaptiklari calismalarinin sonucunda 6gretmen adaylarinin
meslegi tercih etme sebebini “0gretmeyi sevdikleri” olarak belirtmislerdir. Benzer olarak yine Yazici
ve Kilig (2015) arastirmasinda meslegi sevdigi icin tercih eden Ogrencilerin miizik 6gretmenligi
meslegine yonelik deger, sevgi ve genel tutumlarinin bu meslegi bosta kalmamak igin tercih edenlerin

tutumlarindan yiiksek oldugu sonucuna varmislardir.

Ogrencilerin dgretmenlik meslegine yonelik tutumlarmin ortalama puanlari 6gretmenlik
meslegini tercih etme nedenlerinden “meslegin sevilmesi” ile “garanti meslek” arasinda “meslegin
sevilmesi” lehine anlamh farklilik gostermektedir. Calismayla benzer olarak Saglam (2008)
ogrencilerin 6gretmenlik meslegini tercih etme nedenlerinde meslegi sevdigim icin se¢tim diyenlerin
lehine oldugunu tespit etmistir Benzer olarak Kurtuldu (2010) arastirmasinda Ogrencilerin
ogretmenlik meslegini tercih etme nedenlerinde is bulma endisesiyle segmedikleri meslegi severek

sectikleri tespit edilmistir.

Ogrencilerin &gretmenlik meslegine yonelik tutumlarmin ortalama puanlari dgretmenlik
meslegini tercih etme nedenlerinden “ek is” ile “bosta kalmamak” arasinda “ek is” lehine anlaml

farklilik gostermektedir.

Arastirmaya katilan 6grencilerin 72’si Giizel Sanatlar Fakiiltesini tercih etmede formasyon
egitimi vermesinin etkili oldugunu, 67’si ise tercih etmede formasyon egitimi verilmesinin etkili
olmadigin belirtmistir. Her iki grubun 6gretmenlik meslegine yonelik tutumlar: arasinda anlamh bir
farklihk bulunmamustir. Arastirma ile benzer olarak Kurtuldu (2010) 6gretmen adaylarinin, miizik
egitimi yaninda formasyonun geregine de vurgu yapmalari, aslinda igerisinde bulunduklar1 egitim
siirecinin belli oranda farkinda olduklarini ve formasyonun gerekli oldugu inancina sahip olduklarin
tespit etmistir. Bu ¢alismaya benzer olarak Baggceci, Yildirim, Kara ve Keskinpalta'nin (2015) pedagojik
formasyon egitimi alan ve egitim fakiiltesi son siuf 6grencilerinin 6gretmenlik meslegine yonelik
tutumlarimni karsilastirdig1 calismasinda pedagojik formasyon 6grencileri lehine anlamli farklilik tespit

etmistir.
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Oneriler

Glizel Sanatlar Fakiiltesi Lisans Programina basvuran adaylarin, 6zel yetenek sinavinin yam
sira miizik 0gretmenligine yonelik tutumlar1 da degerlendirilebilir. Giizel Sanatlar Fakiiltesi Miizik
boliimii 6grencilerinin 6gretmenlik meslegine yonelik olumlu tutumlarini arttirmak amaciyla hizmet
Oncesi egitimin ilk yillarinda 6gretmenlik mesleginin 6nemi {izerinde daha fazla durulabilir, program
degerlendirilmesi ve ders igerigi ile ilgili gesitli diizenlemeler yapilabilir. C)grencilerin Ogretmenlik
meslegine yonelik tutumlarimi belirlemek ve daha iyi onlemler almak {izere daha biiyiik gruplar
lizerinde arastirmalar yapilabilir. Yapilacak yeni calismalarda oOgretmenlik meslegine yonelik

tutumlar1 baska acgilardan da 6l¢gmek amaciyla farkli degiskenler agisindan incelenmesi 6nerilebilir.
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Abstract

Music education is one of the most important areas of education, including cognitive and affective areas, where
psychomotor skills are abundant. While having the necessary knowledge and skills have a direct impact on the
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Introduction

The teaching profession is a process that requires patience, self-sacrifice, responsibility, self-
improvement and self- renewal on a long and challenging road. Teachers should not give up when
confronted with the difficulties they will face in this journey and should be able to always continue by
adding new knowledge and skills on top of the ones they had already acquired in their profession.
Being sensitive during this whole process and raising healthy and successful individuals can only be
possible by loving the teaching profession. As in all aspects of learning, music education is also an
important factor in individuals” emotional, social and cultural development that makes them have

different perspectives on life (Canakay, 2006, p.297).

Individuals with all these qualifications can only be raised by possessing the positive attitudes

and behaviors required by the teaching profession.

Attitude leads to biased individuals while also impacting behaviors and decision-making. It is
highly likely that if the attitude towards an object or an event is positive, the decisions made about it
are also positive, whereas it is highly likely if the attitude is negative, then the decisions made about it
are also negative (Ulgen, 1994, p.79). Like most of our behaviors, our attitudes were acquired through
learning. In fact, attitudes are part of individuals’ acquired personality traits, and just like other
acquired personality traits they are learned by classical or operant conditioning or by observing and

copying of models (Morgan, 2000, p.363).

Thurstone (1931) defines the attitude as a positive or negative intensity order and grading
towards a psychological object. According to Alport (1935), developed as a result of experiences,
attitude is an emotional and mental state of readiness, which has a directing or dynamic influence
over individuals’ behaviors against all the objects and situations related to them” (Tavsancil, 2006, p.

65).

Attitude is a tendency attributed to an individual. In other words, attitude is not a feature that
can be observed directly, but a tendency attributed to the individual and an indirect assumption
arising from the individual’s observable behaviors. That is, attitude is not a behavior that can be

observed, but a tendency preparing for the behavior (Kagitcibasi, 2006, p.102).
The following characteristics can be listed for attitudes:

1. Attitudes do not come from birth but are acquired later.
2. Attitudes are not temporary. Indeed, they persist for a certain period of time. In other

words, individuals have the same thoughts during certain periods of their lives.
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3. Attitudes provide a regularity in the relationship between the individual and the
object.
4. In the human-object relationship, bias shaped by attitudes arises. Once an individual
has developed an attitude towards an object, he or she cannot look at it without prejudice.
5. A positive or negative attitude towards an object is only possible if the object is
compared to other objects.
6. Attitude is not a form of reaction, but rather a tendency to react.
7. Attitudes can lead to positive or negative behaviors” (Tavsancil, 2006, p.71-72).
An attitude, like many psychological variables, cannot be measured directly, but its existence
can be understood from verbal and behavioral symptoms. In this respect, the assumption that
behaviors include attitudes, in other words, attitudes are variables that directs behaviors increases the

importance of measuring attitudes (Ozmentes, 2006, p.25).

The previously learned attitudes might change in many ways. For example, when a student
enters the class, he or she first perceives the teacher's explanations about the class and the general
view of the class. Then, an emotional effect is seen. This can be positive or negative. Then, the student
formulates his or her own decision. This decision might be to run away from the class or to like the
class. Attitude is learned (Ulgen, 1994, p.83). According to Petty and Cacioppa (1986), this situation
leads the person to define attitudes as long-term and general evaluations regarding people (including

oneself), an object or a subject (Petty & Cacioppa, 1986 cited in Hogg & Vaughan, 2007, p.175-176).

According to Bloom (1979), the characteristics regarding the affective field are partly
measured by whether or not students desire to take a course, researchers want to pursue studies in the
field, students like a class, and partly by question-list approaches including opinions and tastes about

the class (Selvi, 1996, p. 40).

Attitude is a cognitive, affective and behavioral reaction that an individual holds against

himself or any object, subject or event (Inceoglu, 2000, p. 5-5).

When prospective teachers have a positive attitude towards the teaching profession, they will
perform their duties in-full, conduct research and give their lessons by motivating their students by

renewing themselves continuously (Celikoz & Cetin, 2004).

In addition to the knowledge and skills that people need to be able to do their professions,
they also need to be emotionally ready. The readiness of the individual is associated with attitude, and

it has a significant effect on having a high professional satisfaction (Eraslan & Cakici, 2011).

The teacher has the status of being a role model for the students at the school. Affective

learning as well as cognitive and psychomotor learning is also vital in having highly equipped
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teachers and in increasing achievement in education. Therefore, it is important to determine the

attitudes of prospective teachers.

Teaching is a profession that requires affective behavior besides knowledge, ability and
experience. Attitudes and values towards the profession are as important as teachers’ knowledge in
raising students that are highly qualified. It can be said that affective characteristics and particularly
attitudes play an important role in achieving the objectives set in all areas of education. Positive
attitudes might become the driving force behind student achievement by increasing their desire to
succeed, whereas negative attitudes might decrease student’s desire to succeed. In summary,
individuals’ negative and positive attitudes have an significant effect on increasing or decreasing

achievement in developing the individuals” desired cognitive and psychomotor skills.
Purpose

The purpose of this study was to determine the attitudes of FAF Music Department 4t year
students towards the teaching profession and to examine these attitudes according to certain variables

determined within the scope of the study.
Sub-purposes: In the study, the answers to the following questions were sought.

1. Was there a significant difference between students' mean scores of their attitudes towards

the teaching profession?

2. Was there a significant difference between students' mean scores of their attitudes towards

the teaching profession according to the universities they go to?

3. Was there a significant difference between students' mean scores of their attitudes towards

the teaching profession according to the gender variable?

4. Was there a significant difference between students' mean scores of their attitudes towards

the teaching profession according to the type of high school they had graduate from?

5. Was there a significant difference between students' mean scores of their attitudes towards
the teaching profession according to their consideration of Public Personnel Selection Examination

(PPSE) as an obstacle for choosing the teaching profession?

6. Was there a significant difference between students' mean scores of their attitudes towards

the teaching profession according to the reasons why candidates preferred teaching profession?

7. Was there a significant difference between students' mean scores of their attitudes towards
the teaching profession according to choosing FAF because they offer pedagogical formation

education?
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Significance

In the study, it is believed that determining the attitudes of FAF’s Music Department 4" year
students towards the teaching profession and presenting recommendations based on these

determinations would be important.
Method
Study Design

Descriptive survey design was used in the study. This study employed the descriptive survey
design. Descriptive studies explain a specific study in detail. The most commonly used survey
method in education is the descriptive survey” (Buyukozturk, Cakmak, Akgun, Karadeniz & Demirel,

2009).
Study Group

The study group consisted of a total of 150 4% year students who were studying at the FAF
Music Departments of Malatya Inonu, Nevsehir Haci Bektas Veli and Kirikkale Universities during

the 2016-2017 academic year.
Data Collection Tool

The study data was collected using a Personal Form, developed by the researchers, and the
Attitude Scale of Teaching Profession. The scale is a one-dimensional attitude scale. The scale’s
validity is .89. The scale’s reliability coefficient is .72. In addition, the scale’s internal reliability
coefficient (Cronbach Alpha) is .93. The questions included in the Personal Form are about
demographic characteristics. Attitude Scale of Teaching Profession was developed by Ustuner (2006).
The scale has a total of 34 items. The evaluation scale used to interpret the mean values was developed
by Ranj (array width) / Group Number formula (Arseven, 1993; Turgut, 1992). According to this, the
evaluation scale for the items in the data collection tool is presented in Table 1. The limit values and

options for the negative items in the scale are explained in reverse.
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Table 1. Scoring of the items in the data collection tool

Grading Options Limit Options of negative items
5 Strongly Agree 4,21- 5,00 Strongly Disagree
4 Agree 3,41- 4,20 Disagree
3 Slightly Agree 2,61- 3,40 Slightly Agree
2 Disagree 1,81- 2,60 Agree
1 Strongly Disagree 1,00- 1,80 Strongly Agree

Within the limits given, percentage distributions, averages and frequencies of each attitude

item was checked.
Data Analysis
Before analyzing the data, whether the distribution of data was normal or was not checked.

Table 2. Kolmogorov-Smirnov test results of the “ Attitude Scale of Teaching Profession” scores

Kolmogorov-Smirnov(a)
Statistics sd p
,141 139 ,000

According to the results in Table 2, since Kolmogorov-Smirnov is p <.05, the data did not
show normal distribution. For this reason, for unrelated samples, Mann Whitney U-Test and Kruskal-

Wallis Test, which are both non-parametric tests, were used while analyzing data.
Findings
Examination of Students Attitude Scale of teaching Profession Mean Scores

Descriptive analysis was employed in order to determine students’ attitudes towards the

teaching profession.
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1. “The idea of becoming a teacher even attracts me”. 475 259 15.8 70 36
f 2 z f g 4,06
(66) (36) (22) (10) ©®)
2. “The teaching profession seems boring to me”. 68,3 10,8 7,9 5,0 7,9 426
(95) (15) (11) (7) (11) ’
3. “Being a teacher becomes me”. ?;; f; é(; (71'19) i’;; i’; 4,35
4. “If Thad to choose a profession again, I would choose 50,4 23,7 9,4 7,9 8,6 399
teaching”. (70) 33) 13) a1 12) ’
74,1 9,4 5,0 5,8 5,8
5. “I think teaching is not a profession for me”. / g 4 ’ ! 4,40
& P (103) (13) 7) ®) ®)
74,8 7,9 5,8 5,8 5,8
6. “I think teaching is not suitable for my lifestyle”. ’ g ! ’ ! 4,40
& Yoy (104) (11) (®) ®) ®)
76,3 7,2 5,8 3,6 7,2
7. “I think teaching doesn't fit my personality”. ’ g ! ! ’ 4,41
& P Y (106) (10) (®) 5) (10)
81,3 5,0 5,0 4,3 4,3
8. “I regret choosing the teaching profession”. ! 4 4 ! ! 4,54
& & &P (113) @) 7) ©) (6)
9. “I believe that I will be successful in teaching”. ?76é§ fg) :'; ?é? ?g; (81’26) 4,12
10. “I am happy to have chosen this area of the teaching 604 216 70 65 43
profession”. (84) (30) (10) ©) ©) 4,27
11. “I believe that I can overcome the difficulties that I will 583 273 86 29 29
encounter in the teaching profession”. ’ ; ’ . ’ 4,35
(81) (38) (12) “) “4)
12. “I would like to even teach under difficult conditions”. 439 23,0 10,8 10,8 11,5 376
(61) (32) (15) (15) (16) ’
13. “I am confident in the requirements of the teaching 55,4 25,2 11,5 5,8 2,2 425
profession”. (77) (35) (16) 8) 3) ’
14. “I believe I have a special talent for teaching”. 4(1:.;3 f:i? 1253 ?éS) A(Lé))) 4,03
72,7 5,8 5,0 6,5 10,1
15. “I believe teaching is not a profession for me”. ¢ ! ! . ! 4,24
8 P (101) ®) 7) ©) (14)
16. “I think teaching will provide me with opportunities to 56,1 23,7 10,1 3,6 6,5 419
develop and create somethings”. (78) (33) (14) 5) ) !
17. I believe I will conduct teaching professionally”. ?8813; f;’ é’; }fg ?é?; f:_',j 4,33
18. “The idea that I will be able to teach people the things they 73,4 17,3 5,0 2,2 2,2 457
do not know makes me happy”. (102) (24) ) 3) 3) /
19. “I sympathize with people who does teaching”. ?;lé(; ffilj 1125 ?g;’ ?;; 4,17
20. I am scared to think about becoming a teacher”. ?99;; (91';1) (71'19) ?;; ?é? 4,29
21. “I'would not recommend teaching to people who are 683 108 86 43 79
planning their career”. (95) (15) (12) ©) (1) 4,27
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22. “I think I have a lot of things that I can do when I become a

teacher” 59,7 22,3 10,8 4,3 2,9 431
’ (83) @1 (15) (6) 4) ’
59,0 22,3 11,5 5,0 2,2
23. “The working conditions of teaching is attractive to me”. ! . ! 7 ’ 4,30
& & (82) (31) aws O @)
ijuri ec;lﬂre about being successful at professional teaching 59,7 187 16,5 29 22 .
’ (83) (26) (23) 4) @) ’
fezChiIn ejqoy having conversations with people who does 50,4 26,6 101 101 29 o
& (70) G7) a4 4 @) '
26. “1di talk t subject tion, 1 i
; :Stmccltlisoc::sasn Znia:hi na‘b”ou subjects on education, learning, 489 273 122 101 14 i
& (68) (38) 17) (14) @ ’
f;df etllj,mk I will become a knowledgeable and qualified 540 252 13,7 50 22 s
’ 75) 35) (19) @) @) ’
f:e Slozl;;llf’the teaching profession will be me respect within 48,9 273 12,9 65 43 o
v (68) (38) s o 6) ’
fzm chjilri?lyeir;glllzctle;tjonally chose to study at the program 69,8 16,5 94 14 29 ias
Y ' 97) (23) (13) @ 4) ’
30. “I worry that the teaching profession will cause me 50,4 18,7 18,0 8,6 4,3 402
troubles”. (70) (26) (25) (12) (6) !
31. “I am proud to direct people’s lives through education by 66,2 20,1 58 50 2,9
being a teacher”. 92) (28) ®) @) ) 441
?j.trl CLO :otn gkte tc;1 ;cilk about subjects on education learning, 576 10,1 94 86 144 .
struciion and teacung - (80) (14) (13) 12) (20) ’
. “I thi hy ill gi h val hen I
fjaChetr ”mk others will give me enough value when I become a 04 245 173 94 65 .
' (59) (34) (24) (13) &) ’
34. “I become confident when I think about the continuity of the 59,7 16,5 11,5 9,4 2,9 420
teaching profession”. (83) (23) (16) (13) (4) ’
TOTAL Y =422

Table 3 shows that the prospective teachers strongly agreed with all of the positive items

except the 12t jtem. They stated that they agreed with the 12t item. Furthermore, they strongly

disagreed with all of the negative items except the 30™ and 32th items. They stated that they disagreed

with these two items ( X =4.22).

Examination of Students’ Attitude Mean Scores According to the University Variable

Kruskal Wallis H-Test was used for unrelated measurements in order to determine whether

there was a significant difference between the students' attitude mean scores according to the

university variable.
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Table 4. Kruskal Wallis H-Test result of students’ attitude mean scores according to university

University N Rank Mean sd X2 p Significant
Difference

Nevsehir 56 74,34 2 1,23 ,541 NONE

Inonu 54 65,86

Kirikkale 29 69,33

According to Table 4, the mean scores of students' attitudes towards the teaching profession

did not differ significantly according to the universities they went to [x?(2)=1.23, p>.05].
Examination of Students’ Attitude Mean Scores According to the Gender Variable

Mann Whitney U-Test was conducted for unrelated measurements in order to determine
whether there was a significant difference between the students' attitude mean scores according to the

gender variable.

Table 5. Mann Whitney U-Test result of students’ attitude mean scores according to gender

Gender N Rank Mean Rank Total U p
Female 61 75,39 4598,50 2050,50 ,163
Male 78 65,79 5131,50

According to Table 5, the mean scores of students' attitudes towards the teaching profession

did not differ significantly according to the gender variable (U= 2050.50, p>.05).

Examination of Students’ Attitude Mean Scores According to the High School Type
Variable

Mann Whitney U-Test was conducted for unrelated measurements in order to determine
whether there was a significant difference between the students' attitude mean scores according to the

high school type variable.

Table 6. Mann Whitney U-Test result of students’ attitude mean scores according to high school type

High School N Rank Mean Rank Total U p
Type

Fine Arts 43 66,64 2865,50 1919,50 ,510
General 96 71,51 6864,50

According to Table 6, the mean scores of students' attitudes towards the teaching profession

did not differ significantly according to the high school type variable (U= 1919.50, p>.05).
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Examination of Students’ Attitude Mean Scores According to Them Considering PPSE as

an Obstacle for Choosing the Teaching Profession Variable

Mann Whitney U-Test was conducted for unrelated measurements in order to determine
whether there was a significant difference between the students' attitude mean scores according to
them considering PPSE as an obstacle for choosing the teaching profession variable.

Table 7. Mann Whitney U-Test result of students’ attitude mean scores according to them considering PPSE as
an obstacle for choosing the teaching profession

Being N Rank Mean Rank Total U p
Obstacle or

Not

Yes 90 70,21 6319,00 2186,00 ,933
No 49 69,61 3411,00

According to Table 7, 90 of the students who participated in the study considered PPSE as an
obstacle in choosing the teaching profession, whereas 40 of them did not see it as an obstacle. In
addition, there was no statistically significant difference between the mean scores of the students'
attitudes towards the teaching profession according to whether or not they considered PPSE as an

obstacle for the profession (U =2186.00, p>.05).

Examination of Students’ Attitude Mean Scores According to the Reasons Why Candidates

Preferred the Teaching Profession

Kruskal Wallis H-Test was used for unrelated measurements in order to determine whether
the attitude average scores of the students showed significant differences according to the reasons

why students preferred the teaching position.

Table 8. Kruskal Wallis H-Test result of students’ attitude mean scores according to their reasons for preferring
the teaching profession

Preference Reason N Rank mean sd X2 p Significant
Difference

Loving the profession 90 80,54 5 21,23 ,001 YES

Not to be without a job 3 14,17

Having a lot of holiday 3 44,17

Guarantee Job 12 55,25

Easy opportunity for a 10 63,05

second job

Other 21 48,24

According to Table 8, students’ attitude mean scores showed significant difference based on
the reasons why they preferred the teaching profession [x? (5)= 21.23, p<.05]. In order to understand
between which groups this significant difference exist, the source of the difference was analyzed by

conducting Mann Whitney U-Test over the groups’ binary combinations.
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Table 9. Mann Whitney U-Test conducted between the “Loving the profession” and “other” answers

Preference N Rank Mean Rank Total U p
Reason

Loving the 90 48,46 4361,50 3,50 ,000
profession

Other 3 3,17 9,50

According to Table 9, the mean scores of students' attitudes towards the teaching profession
showed a significant difference between “loving the profession” and “other”, amongst the reasons for
preferring the teaching profession, differed significantly in favor of “loving the profession” (U=3.50,
p<.05). The rank means revealed a higher mean score of “loving the profession” compared to “other”
mean scores.

Table 10. Mann Whitney U-Test conducted between the “Loving the profession” and “Not to be without a job”
answers

Preference Reason N Rank Mean Rank Total U p
Loving the 90 48,42 4358,00 7,00 ,000
profession

Not to be without a 3 433 13,00

job

According to Table 10, the mean scores of students' attitudes towards the teaching profession
showed a significant difference between “loving the profession” and “not to be without a job”,
amongst the reasons for preferring the teaching profession, differed significantly in favor of “loving
the profession” (U=7.00, p<.05). The rank means revealed a higher mean score of “loving the
profession” compared to “not to be without a job” mean scores.

Table 11. Mann Whitney U-Test conducted between the “Loving the profession” and “Guaranteed Job”
answers

Preference Reason N Rank Mean Rank Total U p
Loving the 90 53,74 4837,00 338,00 ,036
profession

Guaranteed job 12 34,67 416,00

According to Table 11, the mean scores of students' attitudes towards the teaching profession
showed a significant difference between “loving the profession” and “guaranteed job”, amongst the
reasons for preferring the teaching profession, differed significantly in favor of “loving the profession”
(U=3888.00, p<.05). The rank means revealed a higher mean score of “loving the profession” compared

to “guaranteed job” mean scores.
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Table 12. Mann Whitney U-Test conducted between the “Easy opportunity for a second job” and “Not to be
without a job” answers

Preference Reason N Rank Mean Rank Total U p
Easy opportunity 10 8,25 82,50 2,50 ,028
for a second job

Not to be without a 3 2,83 8,50

job

According to Table 12, the mean scores of students' attitudes towards the teaching profession
showed a significant difference between “Easy opportunity for a second job” and “Not to be without a
job”, amongst the reasons for preferring the teaching profession, differed significantly in favor of
“Easy opportunity for a second job” (U=2.50, p<.05). The rank means revealed a higher mean score of

“Easy opportunity for a second job” compared to “Not to be without a job” mean scores.

Examination of Students’ Attitude Mean Scores According to choosing FAF whether or not

they offered pedagogical formation education?

Mann Whitney U-Test was conducted for unrelated measurements in order to determine
whether there was a significant difference between the students who answered “yes” or “no” to the
question of whether or not they preferred FAF because they offered pedagogical formation education.

Table 13. Mann Whitney U-Test result of students’ attitude mean scores according to whether or not they
preferred FAF because they offered pedagogical formation education.

Situation N Rank Mean Rank Total U p
Yes 72 75,57 5441,00 2011,00 ,039
No 67 64,01 4289,00

According to Table 13, 72 of the students who participated in the study preferred to go to FAF
depending on whether or not they offered pedagogical formation education, whereas 67 of them
stated that they did not prefer FAF because they offered pedagogical formation education or not.
However, there was no statistically significant difference between the mean scores of the students'
attitudes towards the teaching profession according to whether or not the FAF they attended offered

pedagogical formation education (U=2011.00, p>.05). This meaningful difference was in favor of

students who answered “yes” (Y =75.57).
Results and Discussion

The attitudes of the majority of the students in the sample towards the teaching profession

was agreeable with a mean of X = 4.22, and they had positive attitudes.

The attitudes of the students in the study sample did not differ according to the university

they attended. Similar to the present study’s result, the study conducted by Bulut (2011) determined
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that the attitudes of the music prospective teachers towards the teaching profession did not show a

significant difference according to the university variable.

The attitudes of the students towards the teaching profession did not differ according to
gender. Again, similar to this study, Kucuk (2012) revealed that music teachers' attitudes towards
teaching profession did not differ significantly according to the gender variable. Unlike the results of
this study, in the study of Yazici and Kilic (2015), it was found that the female participants' value, love
and general attitudes towards the music teaching profession were higher than the attitudes of male
participants. Again, unlike to this study, Saglam (2008) put forth that students' attitudes towards the
teaching profession differed significantly according to gender. Furthermore, Bulut (2011) determined
that prospective music teachers' attitudes towards the teaching profession differed significantly
according to gender. In their study, Dalkiran and Yildiz (2016) revealed that the students’ professional

attitude scores differed significantly according to the gender variable.

The mean scores of the students' attitudes towards the teaching profession did not differ
significantly according to the type of high school they graduated from. Saglam (2008) also revealed
that there was no significant difference between the attitudes of the students towards the teaching
profession according to the type of school they graduated from. Saglam’s result coincides with the
findings of the present study. In contrast to the results of this study, in the study of Bulut (2011), it was
determined that the attitudes of the prospective music teachers towards the teaching profession

differed significantly according to the high school type they graduated from.

There was no statistically significant difference between the mean scores of the students'
attitudes towards the teaching profession according to whether or not they considered PPSE as an

obstacle for the profession.

Students’ attitude mean scores showed significant difference according to the reasons why

they preferred the teaching profession.

Students’ attitude mean scores between the “loving the profession” and “not to be without a
job”, the reasons amongst why they preferred FAF, showed a significant difference in favor of “loving
the profession”. This result of the study is similar to that of Saglam (2008). In Saglam’s (2008) study, it
was put forth that the students preferred to the profession of teaching because they loved the
profession. Conducted with the students who had taken pedagogical formation education, the study
by Kartal and Afacan (2012) determined that prospective teachers preferred because “they loved
teaching”. Similarly, in the study of Yazici and Kilic (2015), the value, love and general attitudes of
students who loved the profession was higher than the value, love and general attitudes of students

who preferred the profession no to be without a job.
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Students’ attitude mean scores between the “loving the profession” and “guarantee
profession”, the reasons amongst why they preferred FAF, showed a significant difference in favor of
“loving the profession”. Similar to the study, Saglam (2008) found that students’ reasons for choosing
the profession showed a difference in favor of “I chose the profession because I love it”. In parallel,
Kurtuldu (2010) determined that they preferred the profession they loved compared to the worry they

had about finding a job.

The mean scores of students' attitudes towards the teaching profession showed a significant
difference between “Easy opportunity for a second job” and “Not to be without a job”, amongst the
reasons for preferring the teaching profession, differed significantly in favor of “Easy opportunity for

a second job.

72 of the students who participated in the study stated that they preferred to go to FAF
depending on whether or not they offered pedagogical formation education, whereas 67 of them
stated that they did not prefer FAF because they offered pedagogical formation education or not.
However, there was no statistically significant difference between the two groups. Similar to the
study, Kurtuldu (2010) found that prospective teachers emphasized the need for pedagogical
formation education as well as music education. In fact, they had a certain degree of awareness about
the educational process they were in and had the belief that formation education was necessary.
Similar to this study, in their study conducted to compare the attitudes of 4t year students from the
education faculties and the students who were taking the pedagogical formation education, Bagceci,
Yildirim, Kara and Keskinpalta (2015) found a significant difference in favor of pedagogical formation

students.
Recommendations

The attitudes of candidates applying to the Faculty of Fine Arts undergraduate program for
music education may also be evaluated as well as the special talent examination. In order to increase
the positive attitudes of FAF's music department students towards the teaching profession, the
importance of the teaching profession can be emphasized more during their first years of
undergraduate education, and various regulations can be done on program evaluation and course
contents. Studies can be conducted on larger groups in order to determine the attitudes of students
towards the teaching profession and to take better measures. In future studies, it may be
recommended to examine students’ attitudes towards the teaching profession in terms of different

variables in order to measure other aspects.
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