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Bu arastirmada Ogretmen adaylarinin egitim fakiiltesinde Ogrenimleri siirecinde bilgi
okuryazarliklarimin ve medya okuryazarliklarinin incelenmesi ve aradaki iliskinin belirlenmesi
amaclanmistir. Arastirma nicel bir ¢alisma olarak tasarlanmis ve korelasyonel bir arastirma olarak
desenlenmistir. Bu arastirmada 2018 - 2019 egitim 6gretim yilinda Ege Universitesi ve Sinop
Universitesi Egitim Fakiilteleri'nin smnif, okuldncesi ve sosyal bilgiler ogretmenligi ana bilim
dallarinda 6grenim goren iigiincii ve dordiincii sinif dgrencilerinden toplam 284 kisiye ulagilmustir.
Arastirmanin amacina ulasabilmek icin Adigiizel (2011) tarafindan gelistirilen "Bilgi Okuryazarlig
Olgegi" ve Korkmaz ve Yesil (2011) tarafindan geligtirilen "Medya ve Televizyon Okuryazarhg1
Olgegi" kullanilmistir. Arastirmada elde edilen veriler 1s1ginda belirlenen degiskenlerin 6gretmen
adaylarinin bilgi ve medya okuryazarlik diizeyleri {izerinde farkli noktalarda anlamli farklar
olusturdugu goriilmiistiir. Ayrica her iki agidan da 6gretmen adaylarinin bilgi ve medya okuryazarlik
diizeylerini 6l¢en maddelerin ortalamalar1 incelenmis ve siklik ve katilma diizeyleri belirlenmistir.
Son olarak iki bagimli degisken arasinda korelasyon analizi gerceklestirilmis ve orta, yiiksek
diizeylerde pozitif yonlii iliskiler tespit edilmistir.
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Giris

Gerek medya ve medyada yer alan, hayatin her bir noktasinda var olan bilgi, insanoglu
tizerinde derin etkiler birakmistir. Kimi zaman toplumsal yasamin kolaylasmasina katki saglamais,
kimi zaman da kasitli ya da kasith olmayan bir sekilde toplumsal sorunlara, bilgi kirliligine ve hatta
bilginin, medyanin bir savas araci olarak kullanilmasma sebep olmustur. Koltay (2011)'a gore
insanoglunun algilari, inanglar1 ve de tutumlar1 medya tarafindan ¢ok derin bir sekilde
etkilenmektedir. Medya, insanin diinyaya ve diger insanlara olan bakis agilarini; bir kiiltiire ait olan
tutumlari, davraniglari, degerleri, mitleri degistirmistir (Silverblatt ve Eliceiri, 1997). Oyle ki bu
degisiklik yaratma durumu, insanlarin yasam felsefeleri aleyhine islemeye, kasitli olarak insanlari

yonlendirmeye, insanlarin algilar tizerinde ciddi oyun oynamaya baslamistir.

Gilintimiiz diinyasinda bilgi, teknoloji ve medya insan yasaminda hem olumlu hem de
olumsuz sonuglar dogurmustur (Eristi ve Erdem, 2018; Kartal, Yazgan ve Kincal, 2017). Fakat
liberalizm, politik bir felsefe haline gelince medya ile iligkili olarak tartismalar meydana gelmis ve bu
tartismalar, topluma olumlu katkilar saglayarak haklarin korunmasmi odak noktasma tasimistir

(Bulger ve Davison, 2018).

Korkmaz, Cakir ve Oztiirk (2018)’e gore insanlar, medya ve bilisim araglarindan edindikleri
bilgiyi kullanarak toplum igerisinde sosyal, akademik ve kisisel olarak kendilerini
gelistirebilmektedir. Ancak Korkmaz, Cakir ve Oztiirk bu noktada énemli olanin dogru ve giivenilir
bilgiyi edinmek oldugunu ve bu nedenle kisilerin bilgi okuryazari ve medya okuryazari olmasi
gerektigini belirtmistir. Diger bir agidan bakildiginda ise bireylerin bilgi okuryazari, medya
okuryazari ya da teknoloji okuryazari olmasi, giiniimiiz diinyasinda bilgi, teknoloji ve medyanin

beraberinde getirdigi bazi olumsuzluklarin ortadan kaldirilmasina yardimci olabilir.

Gecmiste {ilkelerin ekonomik anlamda gelismislik kistasi; sahip oldugu yeralt1 ve yertistii
zenginlikleri, petrol, maden kaynaklar1 gibi somut maddelere dayanirken giiniimiizde bilgi ve bilgi
teknolojilerinde bulundugu konuma dayanmaktadir (Tuncer ve Dikmen, 2018). Ote yandan siirekli
gelisen ve degisen diinya kosullar1 karsisinda bilgi ve bilginin yayilma hiz1 da gittikce degismektedir.
Medya, cesitli teknolojik araglarin ve alg1 yonetiminin vasitasiyla son derece miikemmel bir sekilde
insanoglu tizerinde kolaylikla anlasilamayan teknikler kullanmaktadir. Hal bdyle iken bireylerin bilgi
ve medya okuryazari olmalarinin 6nemi ¢ok daha fazla artabilmektedir. Ciinkii Aslan ve Tuncer Basel
(2017)in de belirtmis oldugu gibi gelisen ve degisen teknolojik gelismeler karsisinda bireylerin bu

gelisim ve degisimlere uygun becerilere sahip olmasi beklenmektedir.

Insan yasaminda bilgi ve medya okuryazari olmak bu denli 6nemli iken bu kavramlarin ne

anlama geldigine bakmak da gerekir. Bilgi okuryazarlig1 kavramin ilk kez Zurkowski kullanmistir ve
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bilgi kaynaklarini, ¢alismalarinda uygulamali olarak kullanan insanlar1 da bilgi okuryazari olarak
tanumlamstir (Zurkowski, 1974’ten akt. Behrens, 1994). Bilgi okuryazarhigi, yasam igerisinde kazanilan

ve gelistirilebilen bir beceri olarak da tanimlanmaktadir (Kakirman Yildiz, 2016).

1970°’li yillarda bilgi okuryazarhigi, bilgiyi bulup kullanma becerileri olarak tamimlanirken
sonraki yillarda bu tanimlama degismistir. Bilgi ihtiyacin1 tanimla, bilgiyi bulma, bilgiyi kullanma,
bilgiyi degerlendirme ve iletme gibi problem ¢6zmenin tiim asamalarini iceren bir anlama
kavusmustur (Kurbanoglu, 2010). Insanin bilgiye ulasma gabasi iginde bireyler bir yasam becerisi
olarak elestirel diisiinme, problem ¢6zme, iletisim ve bilgiyi sentezleme yoniinden olgunluk tasimasi,

bilgi okuryazarlik becerisinin gelisiminde olduk¢a 6nemlidir (Dedebali, 2018).

Bilgi okuryazarlig: ile iligkili olan terimlerden biri medya okuryazarligidir (Bawden, 2001).
Medya okuryazarligi ve bir¢ok okuryazarlik tiirlerinin kesisim noktasinda bilgi okuryazarligi yer
almaktadir (Aytas ve Kaplan, 2017). Medya okuryazarhig: ile bilgi okuryazarligi belli noktalarda
birbiri ile iliskili olabilmektedir. Mcclure (1994)’ye gore bilgi okuryazarliginin gorsel, bilgisayar, ag ve
medya okuryazarliklarinin merkezinde yer alarak onlar1 igine aldig1 ifade edilmektedir. Hatta daha
da ayrintilh bir sekilde belirtmek gerekirse Mackey ve Jocabson (2011), sosyal medyanin ortaya
¢ikmasi ile birlikte bilgi okuryazarliginin ¢oklu okuryazarligi iceren bir materyal olarak yeniden
gozden gegirilmesi gerektigini belirtmistir. Ancak medya okuryazarligi yalnizca medyada yer alan
bilgileri, gorsel ve yazili olan metinleri analiz etmek icin degil, etkin ve demokratik vatandaslarin
yetistirilmesi agisindan da Onem tasimaktadir. Solmaz ve Yilmaz (2012)'mn da ifade ettigi gibi
demokratik toplumlarda katilimin saglanmas: ve gevresinde olup bitenlere elestirel bir gozle yaklasip

problem ¢6zebilen vatandaslarin var olabilmesi i¢in medya okuryazarligi cok 6nemli bir kavramdar.

Cocuklara, genglere, yetiskinlere, 6gretmenlere, vb. yonelik olarak pedagojik baglama gore
degisiklik arz edebilen medya okuryazarligi (Brown, 1998) bazen “medya egitimi” olarak da
adlandirilmaktadir (Irving ve Berel, 2001). Medya okuryazarligi, medya tarafindan iiretilen her tiirlii
mesajlara elestirel bir bakis acisiyla yaklasip bu mesajlar1 degerlendirme, analiz etme becerisidir

(Bulger ve Davison, 2018; Livinstone, 2004; Hobbs ve Frost, 2003; Deveci ve Cengelci, 2008).

19. yiizyildan itibaren medya, giiclii bir sekilde kamusal sdylem araci niteligine biiriiniince
UNESCO medya okuryazarlig1 egitimi tizerine ciddi bir sekilde durmaya baslamistir (Altun, 2011).
Hobbs ve Frost (2003)'un yapmis oldugu arastirma sonucunda belirtildigi gibi medya okuryazarlig:
egitimi sayesinde giincel ve gercek medyada yer alan ekonomik konulari ve bilginin karmagik
iletilerini anlayabilmek ve taniyabilmek kolaylasmaktadir. Aslinda tam da bu noktada medya ve bilgi
okuryazarliginin da 6nemi ortaya ¢ikmaktadir. Medyada yer alan bilgilerin ele alinmasi, insa edilmesi

noktasinda bilgi okuryazari olmanin da art1 olarak faydasi olabilir. Ayrica bilgi okuryazar olmak da
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medya okuryazari olabilmeyi olumlu yonde etkileyebilir. Buradan da yola ¢ikilarak bu arastirmada
O0gretmen adaylarinin medya okuryazarlig: ile bilgi okuryazarlig1 arasinda bir iligski diizeyini ortaya

koymak amaglanmistir. Bu amag dogrultusunda asagidaki alt amaglara ulasilmaya c¢alisilacaktir:

1.0gretmen adaylarinda bilgi okuryazarlik ve medya okuryazarlik diizeyleri belirlenen

degiskenlere gore anlamlilik farklilik gostermekte midir?
2.0gretmen adaylarinda bilgi okuryazarligi ne diizeydedir?
3.0gretmen adaylarinda medya okuryazarligi ne diizeydedir?

4.0gretmen adaylarinin bilgi okuryazarliklari ile medya okuryazarliklari arasinda iliski var

midir?
Arastirmanin Onemi

Okuryazarlik becerilerine sahip 6gretmen hem kendisini siirekli olarak gelistirme hem de
degisik Ogretim yaklasimlar1 ve yontemlerinden, yeni teknolojilerden, degisen kaynak tiirlerinden
ogrencilerine sunabilecekleri en uygun materyal ve kaynaklar1 bulma, segme ve kullanma becerisine
sahip olabilecektir. Bu potansiyeli kullanabilme siirecinde 6gretmenlerin ve 6gretmenlik egitimi alan
adaylarin bilgiyi elde etme ve medyay1 anlamlandirma yoniinden kendini iyi yetistirmis olmalar1 21.
ylizyil 0gretmenleri i¢in istendik beceriler i¢inde yer alir. Ogretmen adaylarinin 6grenim siirecinde
daha iyi bilgi okuryazarlig1 becerisine sahip olabilmeleri agisindan ulusal diizeyde ¢alismalara ihtiyag
vardir (Breviek, 2000). Ogretmenligi bir siireklilik iginde 6grenme siireci seklinde ele alirsak,
Ogretmenin dgreten roliiniin yaninda 6grenen rolii de devam etmelidir (Siiral ve Dedebali, 2018). Bu
durumu gerceklestirme bilgi okuryazarlig1 ve medya okuryazarlik diizeyi yiiksek 6gretmen adaylar
ile gerceklesebilir. Bu agidan diisiiniildiigiinde egitim fakiiltelerinde Ogrenim goren Ogretmen
adaylarinin bilgi ve medya okuryazarliklarmin incelenmesi Ogretmen yeterliliklerini daha iyi
anlamamizda, nitelikli yiliksek Ogretmenler yetistirmemizde, Ogretmenlerimizin kendini

gelistirmelerinde katkilar saglayabilecegine inanilmaktadir.
Yontem

Arastirmanin bu boliimiinde model, ¢alisma grubu, verilerin toplanmasi siirecinde
kullanilmis olan 6lgme araglarinin gegerlik ve giivenirliklerinin belirlenmesi ve verilerin analizinde

yararlanilan testler ile ilgili bilgiler verilmistir.
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Arastirma Modeli

Nicel calisma seklinde tasarlanan arastirmada korelasyonel bir bigimde desenlemistir.
Korelasyonel arastirmayi tanimlamak gerekirse, iki ve ikiden fazla bir sayida degiskenin birbiri
arasinda degisim boyutunun varligini ve derecesini belirlemenin amaglandig: bir arastirma desenidir

Buyiikoztirk, Cakmak, Akgiin, Karadeniz, Demirel, 2013).
y g
Calisma Grubu

Bu aragtirmanin evrenini, 2018 - 2019 egitim &gretim yilinda Ege Universitesi ve Sinop
Universitesi Egitim Fakiilteleri'nin sinif dgretmenligi, okuldncesi dgretmenligi ve sosyal bilgiler
Ogretmenligi ana bilim dallarinda Ogrenim goren tiglincii ve dordiincii smif oOgrencileri
olusturmaktadir. Calisma grubu olusturulurken {ii¢ anabilim dalinin belirlenmesinin sebebi, her iki

iiniversitede yer alan ortak anabilim dallar1 olmalaridir.

Tablo 1. Orneklem grubunun belirlenen degiskenlere gore frekans dagilimu

Degisken Gruplar

Ege Universitesi  Sinop Universitesi Toplam

Sinuf Ogretmenligi 42 54 96
Anabilim Dali Okul 2ncesi g'gfritmenhgl 47 43 90
ova SUBL et 55 15 98

Ogretmenligi
3.Smf 54 59 113

Siruf

4. Smuf 71 100 171
Toplam 125 159 284

Eldeki arastirmada arastirma kapsamindaki iki tiniversite genelinde ele alinan oransiz eleman
ornekleme yolu izlenmistir. Arastirmada ¢alisma grubu olarak belirlenen evren sayisinin 2089 iken bu
evrene iliskin hesaplanan 6rneklem sayisinin en az 203 kisi oldugu belirlenmistir(Balci, 1995). Ancak
aragtirmanin amacina ulasmada daha giivenilir sonuglara ulasabilmek adina bu 6rneklem sayisinin da

tizerine ¢ikilmis ve 284 kisiden veri toplanmustir.
Veri Toplama Araclarn

Arastirmanin amacina ulasabilmek icin 6gretmen adaylarmin bilgi okuryazarligi ve medya
okuryazarlig1 diizeylerini belirlemede iki farkli 6lcek kullamilmistir. flk olarak bilgi okuryazarlig
diizeylerini belirlemede Adigiizel (2011)in gelistirmis oldugu "Bilgi Okuryazarligi Olgegi"”dan
yararlanilmistir. 29 madde oOlgek dort alt boyuttan olusmaktadir. Bu alt boyutlar; “bilgi ihtiyaci
tanimlama”, “bilgi erisimi” , “bilgi kullanimi1” ve “bilgi kullaniminda etik ve yasal diizenleme”

seklindedir. Olgek maddelerinden elde edilen cronbach alpha i¢ giivenirlik katsayisi .92 seklindedir
(Adigtizel, 2011).
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Medya okuryazarhig diizeyinin belirlemesinde Korkmaz ve Yesil (2011)'1n gelistirdigi "Medya
ve Televizyon Okuryazarligi Olgegi " kullanilmistir. “Okuryazarlik” ve “Bagimlilik” olmak iizere iki
alt boyuttan olusmaktadir. Olgek maddelerinden elde edilen cronbach alpha ig giivenirlik katsayisi .85

oldugu belirlenmistir (Korkmaz ve Yesil, 2011).

Tablo 2. Olgeklerin giivenirlik katsayilar: ve madde sayilar:

Olcekler Giivenirlik Madde Sayilar
Katsayisi
Bilgi Okuryazarlig1 Olgegi 92 29
Bilgi [htiyaci Tanimlama .82 8
Bilgi Erisimi .80 11
Bilgi Kullanimi 74 5
Bilgi Kullaniminda Etik ve Yasal Diizenleme .64 4
Medya ve Televizyon Okuryazarligi Olgegi .85 18
Okuryazarhk 91 13
Bagimlilik .85 5

Alan yazinda duyussal 6zellikleri dlgen bir testtin giivenirlik katsayisinin .70 ve {izerinde bir
deger olarak belirlenmesi o testin giivenirligi icin yeterli gortlmiistiir (Tezbasaran, 1996;
Biiytlikoztiirk, 2006). Bu baglamda arastirmada kullanilan her ikisi i¢in de giivenilir bir ara¢ oldugu

nitelemesi yapilabilir.
Verilerin Analizi

Arastirmada ortaya konulan 6gretmen adaylarinin bilgi okuryazarlik ve medya okuryazarlik
diizeylerinin incelenmesinin amaglandig1 bu calismada belirlenen degiskenlere 6ncelikle normallik
testi (Kolmogorov-Smirnov) uygulanmis ve nasil bir dagilim gosterdiklerine bakilarak, parametrik ya
da non-parametrik testlerden hangilerinin uygulanacagmna karar verilmistir. Ayrica iki degisken
arasindaki iligkiyi gorebilmek adina korelasyon analizine bagvurulmustur. Son olarak Ogretmen
adaylarinin her iki acgidan okuryazarlik diizeylerinin ne diizeyde oldugunu gorebilmek adina

aritmetik ortalama, standart sapma gibi betimsel istatistiklerden faydalanilmustir.
Bulgular

Bu boliimde arastirmada belirlenen alt problemlere yanit bulabilmek adina yapilan analizlere
ve bu analizlerden ortaya ¢ikan bulgulara yer verilmistir.

Ogretmen Adaylarinin Bilgi Okuryazarlik ve Medya Okuryazarlik Diizeylerinin
Belirlenen Degiskenlere Gore Anlamlilik Diizeyleri
Arastirmanin birinci alt probleminde 6gretmen adaylarinin bilgi ve medya okuryazarlik diizeylerine

iliskin belirlenen degiskenler yoniinden anlamli farklihk gostermekte midir? sorusuna yamt
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bulunmaya ¢alisilmistir. Buna gore oncelikle arastirma kapsaminda yer alan degiskenlere normallik

testi uygulanarak nasil bir dagilim gosterdiklerine bakilmistir.

Tablo 3. Arastirmanin degiskenlerine uygulanan K-S Testi

Normallik Testi
Kolmogorov-Smirnov
Istatistik Serbestlik Derecesi Anlamlilik Diizeyi
Bilgi Okuryazarlig: .056 284 .030
Medya Okuryazarhig: .078 284 .000

Bilimsel arastirmalarda Orneklemin ortaya c¢ikardigr verilerin dagilimmin normalligi
Kolmogorov-Smirnov (K - S) testiyle incelenir. Sayet normal bir degere ulasiliyorsa parametrik, aksini
gosteriyor ise non-parametrik testlere basvurulur. “p” degeri. 05 diizeyde anlaml ¢ikarsa (p< .05) non-
parametrik; ayni degerin . 05'ten yiiksek c¢iktiginda (p> .05) parametrik yapidaki test tiirlerinin
uygulanmasi onerilir (Can, 2014). Eldeki arastirmada Kolmogorov-Smirnov testi uygulanmis ve biitiin

degiskenlerin. 05 diizeyde anlamliik gostermesi non-parametrik testlerin kullanilmasinm

gerektirmistir.

[k olarak {iniversite degiskeninin 6gretmen adaylarmin bilgi okuryazarliklari ve medya
okuryazarliklar1 diizeyleri tizerinde anlamh fark olusturup olusturmadigia bakilmis ve bunun igin

Mann Whitney U testi uygulanmustir.

Tablo 4. Ogretmen adaylarmmn bilgi ve medya okuryazarlik diizeylerinin "iiniversite” degiskeni iizerindeki
anlamhlik diizeyi

N  SwraOrt. Sira Top. U Z p

Ege Universitesi 125 109,96  13744,50
Sinop Universitesi 159 168,08 26725,50
Ege Universitesi 125  122.18  15272.50

Sinop Universitesi 159  158.47  25197.50

Bilgi Okuryazarlig: 5869,50 -5923  .000

Medya Okuryazarligi 739750 -3,700  .000

Arastirma stirecinde ilk olarak Mann Whitney U testi uygulanmistir. Buna gore, sonucuna
gore tespit edilen anlaml farklilik diizeyleri Tablo 4'te gosterilmis; Ogretmen adaylarmin iki farkl
acgidan okuryazarlik diizeylerinin belirlenmeye calisildig1 arastirmada hem bilgi okuryazarlik hem de
medya okuryazarlhik diizeylerinin 6gretmen adaylarmin 6grenim gordiikleri {iniversite degiskeni

tarafindan fark olusturup olusturmadigina bakilmistir.

Buna gore Ogretmen adaylarmin Ogrenim gordiikleri tiiniversite degiskeninin bilgi
okuryazarlik diizeyleri tizerinde anlamli fark olusturdugu goriilmiistiir. Buna gore Orneklem
grubunda yer alan Ege iiniversitesinde Ogrenim goren Ogretmen adaylarmnin sira ortalamalisinin

109,96 Sinop tiiniversitesinde &grenim goren Ogretmen adaylarnin sira ortalamasmin ise 168,08
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seklinde hesaplandig1 goriilmektedir. Bu sonu¢ Sinop {iniversitesinde 6grenim goren Ogretmen

adaylarmin bilgi okuryazarlik diizeylerinin daha yiiksek oldugu seklinde ifade edilebilir.

Ogretmen adaylarinin medya okuryazarlik diizeylerine bakildiginda Ege iiniversitesinde
Ogrenim gorenler ile Sinop iiniversitesinde Ogrenim goren Ogrenciler arasinda yine Sinop
tiniversitesinde 6grenim gorenlerin lehine bir sonucun ¢iktig1 sdylenebilir. Tablo 4'te goriildiigii tizere
Sinop iniversitesinde Ogrenim goren Ogretmen adaylarin sira ortalamasmun 158.47, Ege
tiniversitesinde Ogrenim goren Ogretmen adaylarmin sira ortalamalarinin ise 122.18 seklinde

hesaplanmustir.

Arastirmada ikinci olarak ogrenim goriilen smif diizeyi degiskeninin 6gretmen adaylarinin
bilgi okuryazarliklar1 ve medya okuryazarliklar1 diizeyleri tizerinde anlamli fark olusturup

olusturmadigina bakilmis ve bunun i¢in Mann Whitney U testi uygulanmustir.

Tablo 5. Ogretmen adaylarimn bilgi ve program okuryazarlik diizeylerinin "sunf diizeyi” degiskeni iizerindeki

anlamlik diizeyi

N Sira Ort. Sira Top. U Z p
Bilei Ok . 3.smif 113 156,99 17740,00 8024.00 016
1121 uryazariigl y .
8 Y & 4smif 171 132,92 22730,00 -5,923
3smuf 113 167,06 18878,00
Medya Okuryazarlign o 688600  -3,700  .000
4smif 171 12627 21592,00

Tablo 5e gore, Mann Whitney U testi sonucunda Ogretmen adaylarimin iki farkli agidan
okuryazarlik diizeylerinin belirlenmeye calisildig1 arastirmada hem bilgi okuryazarlik hem de medya
okuryazarlik diizeylerinin oOgretmen adaylarinin 6grenim gordiikleri smif seviyesi degiskeni

tarafindan fark olusturup olusturmadigina bakilmistir.

Buna gore Ogretmen adaylarinin O6grenim gordiikleri smf seviyesi degiskeninin bilgi
okuryazarlik diizeyleri iizerinde anlamli fark olusturdugu goriilmiistiir. Buna gore Orneklem
grubunda yer alan 3.sinifta 6grenim goren 6gretmen adaylarmun sira ortalamalisinin 156,99, 4.smfta
Ogrenim goren Ogretmen adaylarinin sira ortalamasinin ise 132,92, seklinde hesaplandigt
goriilmektedir. Bu sonug 3.smif 6gretmen adaylarmnin bilgi okuryazarhik diizeylerinin daha yiiksek

oldugu seklinde ifade edilebilir.

Ogretmen adaylarmin medya okuryazarlik diizeylerine bakildiginda ise “iiniversite"
degiskeninde oldugu gibi anlamli farklarin ¢iktig1 goriilmektedir. Anlaml farklara bakildiginda ilk
olarak 3.smifta 6grenim gorenler ile 4.sinifta 6grenim gorenler arasinda 3.sinifta 6grenim gorenlerin
lehine bir sonucun ¢iktig1 sOylenebilir. Tablo 5'te goriildiigii {izere 3.sinifta 6grenim gdren ogretmen
adaylarin sira ortalamasinin 167,06, 4.siifta 6grenim goren 6gretmen adaylarinin sira ortalamalarmin

ise 126,27seklinde hesaplanmistir.
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Tablo 6. Ogretmen adaylarmin bilgi ve medya okuryazarlik diizeylerinin "anabilim dali” degiskeni iizerindeki

anlamlilik Diizeyi

Sira
- ,
Anabilim Dallar1 N Ortalamalart P df P
Okul O. 90 148,96
Ogretmenligi
Bilgi Okuryazarlig: Sosyal Ogretmentigi 98 141,09 89 5 64
Siuf Ogretmenligi 90 137,88
Okul O. 90 106,47
Ogretmenligi
Medya Okuryazarlig ) Sosyal. 98 154,22 %12 2 00
Ogretmenligi
Sinif Ogretmenligi 96 164,31

Arastirmanin son degiskeni, Ogretmen adaylarinin 6grenim gordiikleri anabilim dallar:
degiskeninin 6gretmen adaylarinin bilgi okuryazarlik ve medya okuryazarlik diizeyleri {izerinde
anlaml fark olusturup olusturmadig: incelenmis ve elde edilen verilere Tablo 6'da yer verilmistir.

Yapilan analizler sonucunda 6gretmen adaylarinin bilgi okuryazarlik diizeyleri iizerine anabilim dali

2
degiskeninde . 05 diizeyinde anlaml farklilik olusturmadig: (Z = 89; df:2; p=.64) bulgusuna

ulasilmistir. Bunun yaninda 6gretmen adaylarinin medya okuryazarlik diizeylerinin anabilim dallar

2
degiskeni tarafindan.05 diizeyinde anlamli fark olusturdugu (Z =26.12; df:2; p=.00) bulgusuna
ulasilmistir. Bunun {izerine hangi degisken gruplar1 arasinda anlamli farklarin oldugunu gorebilmek

adia Dunnett - C analizi yapilarak gruplar arasinda ¢oklu karsilastirma yoluna gidilmistir.

Varyanslarin esit olmamasi1 durumunda bir bagska degisle non parametrik dagilhim gosteren
degiskenlerde uygulanan ¢oklu karsilastirma (Post-Hoc) testlerinden biri olan Dunnett - C, agirlikli
ortalama kullanan ve Q dagilimi tizerine kurgulanmus bir testtir (Giinlii, 2016).

Tablo 7. Medya okuryazarlik diizeyleri iizerine yapilan Dunnett - C Testi

Sosyal

Okul Oncesi oo Smaf
Ogretmenligi Bilgiler Ogretmenligi
Ogretmenligi
Okul Oncesi Ogretmenligi * *
Sosyal Bilgiler Ogretmenligi *
Siif Ogretmenligi *

Yapilan Dunnett-C analizi sonuglarina gore degisken igerisinde yer alan gruplar arasinda
anlaml farklarin sosyal bilgiler 6gretmenligi ile okul 6ncesi 6gretmenligi ve siif 6gretmenligi ile okul

oncesi 0gretmenligi anabilim dallar1 arasinda ortaya ¢iktig1 goriilmektedir.

Ogretmen Adaylarinin Bilgi Okuryazarlik Diizeyleri
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Arastirmada ikinci alt amag¢ dogrultusunda bilgi okuryazarlik diizeylerine iliskin elde edilen

aritmetik ortalamalar ve standart sapma degerleri Tablo 8'de gosterilmistir.

Tablo 8. Orneklem grubunun bilgi okuryazarlik diizeyleri

No N ° Ss Siklik Diizeyi No N ® Ss Siklik Diizeyi

bl 284. 4,00 1,06 Cogu Zaman b16 284 3,59 1,14 Cogu Zaman
b2 284. 4,12 2,68 Cogu Zaman b17 284 3,79 1,13 Cogu Zaman
b3 284. 3,87 1,03 Cogu Zaman b18 284 3,60 1,13 Cogu Zaman
b4 284. 3,88 1,08 Cogu Zaman b19 284 3,67 1,24 Cogu Zaman
b5 284. 3,76 3,26 Cogu Zaman b20 284 3,82 1,11 Cogu Zaman
b6 284. 3,68 1,12 Cogu Zaman b21 284 3,80 1,07 Cogu Zaman
b7 284. 3,79 1,14 Cogu Zaman b22 284 3,71 1,15 Cogu Zaman
b8 284. 3,59 1,17 Cogu Zaman b23 284 3,81 1,07 Cogu Zaman
b9 284. 3,57 1,19 Cogu Zaman b24 284 3,62 1,09 Cogu Zaman
b10 284. 3,59 1,22 Cogu Zaman b25 284 4,14 1,04 Cogu Zaman
bll 284. 3,91 1,10 Cogu Zaman b26 284 4,00 1,07 Cogu Zaman
b12 284. 3,80 1,06 Cogu Zaman b27 284 3,91 1,06 Cogu Zaman
b13 284. 3,88 1,05 Cogu Zaman b28 284 3,37 1,11 Bazen
bl4 284. 3,56 1,09 Cogu Zaman b29 284 3,77 1,04 Cogu Zaman
bl5 284. 3,79 1,17 Cogu Zaman

Tablo 8'e bakildiginda, oOrneklem grubu bilgi okuryazarhigi diizeylerinin belirlenmeye
calisildigr olgekte yer alan 29 madde arasinda sadece 28. maddenin "Bazen" diizeyinde siklik
gosterdigi goriiliirken diger tiim maddelerin "Cogu Zaman" diizeyinde ortalamaya sahip oldugu
sonucuna ulagilmigtir. Olgekteki likert seviyesine gore almabilecek en yiiksek ortalamamin 5.00

diizeyinde oldugu diisiiniildiiglinde, en yiiksek ortalamanin 4.14 olarak hesaplandig1 goriilmektedir.

Tablo 8'de yer alan 6l¢ek maddelerinin ortalamalarmin 3.37 ile 4.14 arasinda bir dagilim
gosterdigi; bir bagka degisle ranj araliginin oldukga dar bir araliga sahip olmasi, 6gretmen adaylarinin
bilgi okuryazarlik diizeylerine iliskin siklik diizeylerinin birbirlerine gok yakin oldugu sonucunu

ortaya koymaktadir. Bu durumu daha net gorebilmek icin Sekil 1'deki grafige yer verilmistir.
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Tablo 9. Ogretmen adaylarinin medya okuryazarlik diizeyleri

No N ° Ss Katilma Diizeyi No N o Ss Katilma Diizeyi
m1 284 4,10 1,04 Katiliyorum m10 284 4,08 1,18 Katiliyorum
m2 284 3,95 1,14 Katiliyorum mll 284 3,76 1,30 Katiliyorum
m3 284 3,98 2,70 Katiliyorum ml2 284 3,80 1,82 Katiliyorum
m4 284 4,15 1,02 Katiliyorum m13 284 3,42 1,35 Katiliyorum
mb 284 4,11 3,20 Katiliyorum ml4 284 2,55 1,38 Kararsizim
mobé 284 3,92 3,26 Katiliyorum m15 284 2,69 1,36 Kararsizim
m7 284 3,81 1,15 Katiliyorum mlé6 284 2,57 1,35 Kararsizim
m8 284 3,97 1,13 Katiliyorum ml7 284 2,52 1,47 Kararsizim
m9 284 3,64 1,19 Katiliyorum m18 284 2,69 1,49 Kararsizim

Tablo 9 incelendiginde, orneklem grubu medya okuryazarlhigi diizeylerinin belirlenmeye
calisildigl Olgekte yer alan 18 madde arasinda 14.,15.,16.,17. ve 18. maddelerde "Kararsizim" diizeyinde
katilma gosterdigi goriiliirken diger tiim maddelerin "Katiliyorum" diizeyinde ortalamaya sahip
oldugu sonucuna ulagilmistir. Olgekteki likert seviyesine gore aliabilecek en yiiksek ortalamanin 5.00

diizeyinde oldugu diistiniildiigiinde, en yiiksek ortalamanin 4.15 olarak hesaplandig: goriilmektedir.

Tablo 9'a gore, Olcek maddelerinin ortalamalarimin 3.71 ile 4.15 arasinda bir dagilim
gosterdigi; bir bagka degisle ranj araligimin bilgi okuryazarliginda oldugu gibi genis bir araliga sahip
olmasi, 6gretmen adaylarinin medya okuryazarlik diizeylerine farkli sekilde katilma diizeylerinin

birbirlerinden farklilik gosterdigi sdylenebilir.

Ogretmen Adaylarinin Bilgi Okuryazarliklar ile Medya Okuryazarliklar1 Arasinda ligki

Aragtirmanin dordiincii alt probleminde ise arastirmanin iki bagimli degiskeni olan bilgi
okuryazarlik diizeyleri ile medya okuryazarlik diizeyleri arasindaki iliski incelenmek istenmistir. Her
iki Olgegin toplam puanlar bazinda yapilan K - S (Kolmogorov-Smirnov) testi sonuglarina gore p
degerlerinin .05'ten yiiksek ¢iktig1 goriilmiis ve normal dagilim gosterdigi belirlenmistir. Bu baglamda
iki degisken durum arasinda pearson korelasyon katsayist anlaminda iliskiye bakilmasinin

anlagilmistir.
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Tablo 10. Bilgi okuryazarlik diizeyleri ile medya okuryazarlik diizeyleri arasindaki iliski

Bilgi okuryazarlig: Medya Okuryazarlig1
o]
g @ £ =K ~
N - R B
25 s = = 2 N = ]
2E o Z 23 5 g £ 5
=g 2 5, =S O 5 & o
= = ) &y & &
m m = 8 7
Pearson ,566 ,552 ,391 ,804 ,316 -,120 ,267
Bilgi Korelasy -
ihtiyacml on
Tanimlama Sig.(2- ,000 ,000 ,000 ,000 ,000 ,044 ,000
tailed)
Pearson ,566 ,580 ,383 ,866 ,294 -,076 ,266
. Korelasy -
Bilgiye on
Erisme .
Sig.(2- ,000 ,000 ,000 ,000 ,000 ,043 ,000
5o tailed)
T% Pearson ,552 ,580 ,388 ,762 ,406 -,185 ,327
N -
S Bilgiyi Koroeiasy
3 Kullanma .
@) Sig.(2- ,000 ,000 ) ,000 ,000 ,000 ,002 ,000
ED tailed)
F Pearson ,391 ,383 ,388 ,665 ,281 -,271 ,155
Bilgiyi Kul. Korelasy -
Etik ve Yasal on
Diizenleme Sig.(2- ,000 ,000 ,000 ,000 ,000 ,000 ,009
tailed)
Pearson ,804 ,866 ,762 ,665 ,400 -,189 ,319
Korelasy -
Genel on
Sig.(2- ,000 ,000 ,000 ,000 ) ,000 ,001 ,000
tailed)
Pearson ,316 ,294 ,406 ,281 ,400 ,878
Korelas - -313
Okuryazarl Y
X on
Sig.(2- ,000 ,000 ,000 ,000 ,000 ,000
- : - .000
>ED tailed)
E Pearson -,120 -,076 -, 185 -271 -, 189 ,179
S, Korelasy -313 -
=
2 Bagmlilik on
(2 Sig.(2- ,044 ,200 ,002 ,000 ,001 ,002
S - .000 -
S tailed)
p= Pearson ,267 ,266 ,327 ,155 ,319 ,878 ,179
Korelasy -
Genel on
Sig.(2- ,000 ,000 ,000 ,009 ,000 ,000 ,002
tailed)

*Korelasyon 0.01 diizeyinde anlamli (2-tailed)

Korelasyona iliskin katsayr 1.00’iken, miikemmel diizeyde pozitiflik tasiyan bir iliskiyi; -

1.00'iken miikemmel diizeyde negatiflik tasiyan bir iliskiyi; 0.00’iken iliski olarak yorumlanir.
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Korelasyona iliskin katsay1 0.70-1.00 arasinda yiiksek bir iliskiyi, 0.70-0.30 arasinda orta bir iliskiyi,
0.30 altinda bir iliski ise diisiik diizey bir iliskiyi ifade eder (Biiyiikoztiirk, 2006).

Yapilan korelasyon analizine gore Ogretmen adaylarmin bilgi okuryazarhik diizeyleri ile
medya okuryazarlik diizeyleri arasindaki iligski diizeyleri alt boyutlara gore tek tek incelenmis ve
Tablo 10'da gosterilmistir. Elde edilen verilere bakildiginda yiiksek diizeyde pozitif yonde iliskinin
ifade edildigi korelasyon katsayis1 olan .30' in iizerinde hesaplanan korelasyon degerlerinin bilgi
okuryazarliginin kendi icerisinde, medya okuryazarhigimmin da yine kendi igerisinde ortaya ¢iktig
goriilmektedir. Bir baska ac¢idan ifade edilecek olursa; 6gretmen adaylarmin bilgi okuryazarlik
diizeyleri ile medya okuryazarlik diizeyleri arasinda orta diizeyde bir iliski tespit edilememistir.
Genel olarak bakildiginda orta ve yiiksek diizeyde pozitif yonde korelasyon degerlerinin ¢iktig:

sOylenebilir.

Korelasyonel iligkinin pozitif yonde en yiiksek diizeyde ciktig1 iki degiskenin “medya
okuryazarligi toplam puanlar” ile "okuryazarlik" alt boyutu arasinda .87 seviyesinde oldugu
goriliirken; tiim korelasyon katsayilarinin .000 diizeyinde anlamli ¢ikmasi, ortaya cikan iligkileri
destekler niteliktedir.

Tartisma ve Sonug

Yapilan galismada Ege Universitesi ve Sinop Universitelerinin Egitim Fakiilteleri'nde 6grenim
gormekte olan 6gretmen adaylarinin medya okuryazarhig ile bilgi okuryazarliklarini karsilastirmak
amaciyla 6gretmen adaylarmin bilgi okuryazarlik ve medya okuryazarliklarina tiniversite degiskeni
baglaminda bakilmistir. Ogretmen adaylarinin hem bilgi hem de medya okuryazarliklari Sinop
Universitesi'ndeki 6gretmen adaylarinda daha yiiksek c¢ikmistir. Bu durumu Sinop Universitesi'nde
ders veren 0gretim elemanlarinin 6grencilere bilgi ve medya okuryazarliklar1 noktasinda se¢meli ve
zorunlu derslerde olumlu farkindalik yarattigi soylenebilir. Calismada 6gretmen adaylarin medya
ve bilgi okuryazarliklarina 6grenim gordiikleri sinif diizeylerine de bir baska degisken olarak
bakilmusgtir. Ogretmen adaylarinin bilgi okuryazarlik diizeylerinin 3.siufta daha yiiksek oldugu
goriilmektedir. Bu 3. sinif 6grencilerin 6grenimlerinin agirlikli kismirnu teorik olarak yapmalarina ve
bilgiye ulasma, bilgiyi se¢me, bilgiyi kullanma gibi siireglere 4. sinif &grencilerine gore daha fazla
maruz kalmalarma baglanabilir. Son smif 6gretmen adaylar1 daha fazla uygulama agirhikli bir
Ogrenim gormektedir bu da 3. smuf Ogretmen adaylari kadar bilgiyle ugrasmadiklarini
gosterebilmektedir. Kaya ve Durmus (2008) yaptig1 ¢alisma sonucunda Ogretmen ayalarinin bilgi
okuryazarlik diizeylerinin orta diizeyde oldugu sonucuna ulagsmistir. Unal ve Er (2015) ise sosyal
bilgiler 6gretmen adaylarinin bilgi okuryazarlik diizeyleri ile ilgili yaptig1 arastirmada O6gretmen
adaylarinin bilgi okuryazarlik diizeylerinin yeterli diizeyde olmadig1 sonucuna ulasmistir. 3. sinif

O0gretmen adaylar1 hem bilgiye ulasma noktasinda hem derslerin teorik ve uygulamal kisimlarindaki
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gerek se¢meli gerekse zorunlu derslerin olmasindan dolay1 medya okuryazarlik diizeyleri de 3. simif
O0gretmen adaylarindan fazla oldugu sOylenebilir. Karaman (2016) yaptig1 arastirmada 6gretmen

adaylarinin medya okuryazarlik diizeylerinin orta diizeyde oldugu sonucuna ulagmustir.

Ogretmen adaylarinin medya ve bilgi okuryazarlik diizeylerine anabilim dali bazinda
bakildiginda sosyal bilgiler 6gretmenligi, okul oncesi 0gretmenligi ve smif 6gretmenligi anabilim
dallar1 arasinda bilgi okuryazarligi noktasinda bir farklilik goriilmemektedir. Bu durumu anabilim
dallarinin  6gretim elemanlarinin ve ders igeriklerinin bilgi okuryazarligit baglaminda c¢agin
gereklerine uygun bilgi edinme, se¢gme ve kullanma sekilleri ve standartlar1 birbirine yakin olan
anabilim dallar1 olmasindan kaynaklanabilmektedir. Medya okuryazarligi baglaminda ise 6gretim
yaptiklar1 6grencilerin seviyeleri, dilsel olarak gelisim diizeyleri ile ahlaki gelisimlerinin farklh
olmasindan kaynaklanabilir. Bunun yaninda derslerin igeriklerinin farklilasmasi nedenlerinden sosyal
bilgiler 6gretmenligi ile okul oncesi ogretmenligi ve sinif dgretmenligi ile okul Ooncesi d6gretmenligi
anabilim dallar1 arasinda farkliligin ortaya ciktigr goriilmektedir. Calismada 6gretmen adaylarinin
bilgi okuryazarliklar1 diizeylerine bakildiginda, istatistiki olarak 6gretmen adaylarinin birbirlerine ¢ok
yakin olduklari sonucuna varilmistir. Bu durum o6gretmen adaylarinin benzer akademik basari
puanlar ile ayni béliime yerlestikleri ve benzer akademik bilgi diizeylerine sahip olduklan goéz
oniinde bulundurulursa normal bir sonug oldugu diisiiniilebilir. Ogretmen adaylarinin medya
okuryazarliklar1 diizeylerine bakildiginda ise bilgi okuryazarligindaki durumun tersi bir durum
ortaya cikmaktadir. Ogretmen adaylarmin medya okuryazarlik diizeyleri olarak birbirinden
farklilastiklar1 goriilmektedir. Bu durumun, O6gretmen adaylarmin teknolojiye yatkinligi, sosyal
medya, internet, televizyon gibi medya aracglarina karli ilgilerinin farklilasmasi ve sosyallesme

durumlarinin farkliliklarindan kaynaklandig diistiniilmektedir.

Calismanin son alt probleminde Ogretmen adaylarinin bilgi ve medya okuryazarliklar:
arasinda anlamlilik tastyan bir iliskinin varlig1 incelenmis, diisiik ve orta diizeyde pozitif bir iliski
oldugu sonucu ¢tkmigtir. Bu sonug 6gretmen adaylarinin medya okuryazarliginin diisiik veya yiiksek
olmasi 6gretmen adaylarinin bilgiyi edinme kegfetme, segme, kullanma ve degerlendirme gibi bilgi
okuryazarlifa etkisinin ¢ok yiiksek olmadigini gostermektedir. Bu durumun tersi bir yorumda
Ogretmen adaylarinin sahip olduklar diisiik veya yiiksek bilgi okuryazarlik durumu medya kullanim
sekillerini, amaclarini ve oranlarii dogrudan ¢ok ytiksek pozitif bir sekilde etkilememektedir. Giiven
(2014) yaptig1 arastirmada fen ve teknoloji 0gretmen adaylarmin medya okuryazarlhig: ile bilgi
okuryazarlig1 diizeyleri arasinda anlamli bir iliski oldugu; medya okuryazarlig: diizeyi arttikca medya
okuryazarlig1 diizeyinin de arttig1 sonucuna ulasmistir. Sonug olarak, ogretmen adaylar1 medyay1
bir¢ok farkli amacla kullanabilmektedir ve bu amaglar arasinda medyanin 6gretmen adaylari icin bilgi

edinme amach ¢ok tercih edilmedigi veya 6gretmen adaylari bilgi edinme siirecinde medyadan ¢ok
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fazla yararlanmadigindan kaynaklandig1 sdylenebilir. 21. yy’da ilgi ¢agimma uyum siirecinde etkin
olmaya calisan tilkemizde bilgi okuryazarligi ve Ogretim siireglerini daha verimli yiiriitebilmede
program okuryazarliginin 6nemi giderek daha da onem kazanmaktadir. Eldeki arastirmada
O0gretmen adaylarmin bilgi okuryazarhiklar:1 (3.37 ile 4.14), medya okuryazarliklar1 (3.71 ile 4.15)
seklinde belirlenmistir. Ozellikle bu ortalama okuryazarlik diizeylerine iligkin ranj araliklarinin hem
bilgi okuryazarligi hem de program okuryazarliginda dar bir araliga sahip olmasi, arastirma
Ornekleminde yer alan 6gretmen adaylarinin hem bilgi okuryazarligi hem de program okuryazarhig:

agisindan benzer 6zellikler gosterdigini diistindiirebilir.

Amerika Universite ve Arastirma Kiitiiphanelerinin Dernegi, yiiksekogretimdeki dgrencilere
yonelik olarak bilgi okuryazarlig1 yeterliliklerine iliskin standartlar yayinlanmistir (ACRL, 2016). Bu
standartlar, kaynaklarin kullanimi ihtiyaca gore ve bilginin kullanim alanina gore
degerlendirilmelidir. Bunlar, bilgiyi arastirma, olusturma, gozden gegcirip diizenleme ve iletme
siireclerinden olugsmaktadir. Ozgiinliik tasiyan fikirlere dnem verme, telif haklarini koruma, agik
erisim, etik ve adil kullanimi igine almaktadir. Arastirma siirecinde kullanilan “bilgi okuryazarlig:
Olgegi” Association of College and Research Libraries ~ACRL standartlarina uygun bir bigimde
gelistirilmistir. Bu nedenle orneklem icinde bulunan Ogretmen adaylarinda bilgi okuryazarlik

diizeyleri yiiksek olmasi bu standartlar: biiytiik 6l¢tide sagladiklarinin gostergesi oldugu sdylenebilir.

Sonug olarak diinyada 21. yy’da bireylerde {ist diizeyde var olmasi beklenen becerilerden olan
bilgi okuryazarligi ve medya okuryazarligi becerilerinin gelistirilmesinde {iniversite egitimimize
onemli gorevler diismektedir. Egitim fakiiltelerimizde Ogrenim goren Ogretmen adaylarinin
egitimlerinde ve mesleki yasamlarinda bir¢ok yasam becerisini edinmis olmalar1 giiniimiiz
Ogretmenlerinin temel yeterlilikleri arasinda goriilmektedir. C)gretmen olarak yetismis bir bireyin
bilgiye nasil ulasacagin, bilgiyi anlamlandirmayi, 6gretim programlarini iyi anlamlandirip, uygulama
becerilerine sahip olmas: bir ihtiyactir (Siiral, Dedebali, 2018). Bu baglamda 6gretmen adaylarinin
kiitliphaneleri daha verimli kullanabilmeleri ve medyay: daha verimli anlamlandirabilmelerini
hedefleyen projelerin ortaya konulmasi iilkemiz milli egitim sistemi igin yararli olacaktir. Buna ek
olarak yeni arastirmalarda {iniversite degiskeninin her iki okuryazarlik diizeyi {izerinde ortaya
koydugu farklilasma durumu dikkate alinarak, egitim fakiiltelerimizde 6gretmen adaylariin bilgi ve

medya okuryazarliklarin gelistirmede katki saglayabilecek se¢meli derslere yer verilebilir.
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Introduction

Both media and information that are inherent in media and every aspect of life have deeply
influenced human beings. In some cases, information facilitates the lives of communities, while it
sometimes, paves the way for social problems, information pollution and even the use of information
and media as tools of war, intentionally and unintentionally. Koltay (2011) emphasizes that the
perceptions, beliefs and attitudes of human beings are strongly affected by media. Media changes
people’s mindsets towards the world and other people as well as their attitudes, behaviours, values
and myths towards another culture (Silverblatt and Eliceiri, 1997). Owing to this change, media has
worked against the life philosophies of people and manipulated them on purpose affecting their

perceptions.

In today’s world, information, technology and media have both negative and positive impacts
on human life (Eristi and Erdem, 2018; Kartal, Yazgan and Kincal, 2017). Yet, as liberalism became a
dominant political philosophy, discussions around media have shifted to focus on balancing the

protection of rights with positive contributions to society (Bugler and Davison, 2018).

According to Korkmaz, Cakir and Ozturk (2018), people, who have the ability to use the
information from media and informatics tools, can improve themselves socially, academically and
personally. However, they pointed out the importance of obtaining accurate and reliable information,
for this reason, individuals need to be information and be media literate. From another angle,
information, media or technology literate people will contribute to the elimination of the current

negative effects of information, technology and media in today’s digital world.

In the past, the criteria for evaluating the degree of economic development of countries were
based on concrete substances such as underground and aboveground treasures, petroleum, and
mineral resources, whereas today information and information technologies are fundamental factors
of economic development today (Tuncer and Dikmen, 2018). Due to our rapidly changing world, the
speed of information and dissemination of information are constantly changing. Media uses
exceptionally different methods through various technological tools and perception operation that
cannot be easily wunderstood. Hence, being information and media literate
is increasingly gaining importance. As posited by Aslan and Tuncer Basel (2017), individuals are
expected to have appropriate skills in today’s fast paced and constantly-evolving technological

landscape.

Given that information and media literacy play such a huge role in human life, it is crucial to
discuss what these terms mean. The term “information literacy” was first coined by Zurkowski and

Zurkowski who suggested that people trained in the application of information resources to their
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work can be called information literates (Zurkowski, 1974, cited in: Behrens, 1994). The term
“information literacy” is also defined as a skill that can be gained and improved in day-to-day life

(Kakirman Yildiz, 2016).

While information literacy was described in the early 1970s as a set of abilities requiring
individuals to recognize when information is needed, the definition changed in later years. Hence, it
was defined as the ability to solve information problems, that is: to define information need, to locate
information, to use information and to evaluate and communicate information (Kurbanoglu, 2010). It
is extremely important for individuals striving to obtain information to be well-equipped with lifelong
skills such as critical thinking, problem-solving, communication and synthesizing information in

terms of the development of information literacy skills (Dedebali, 2018).

Media literacy can be associated with information literacy (Bawden, 2001). Information
literacy intersects with media literacy and many other literacy frameworks (Aytas and Kaplan, 2017).
Media literacy is connected with information literacy at certain points. Mcclure (1994) explains
information literacy as the combination of visual literacy, computer literacy, and network and media
literacy. More specifically, Mackey and Jocabson acknowledge that with the rise of social media, the
concept of information literacy is replaced with the concept of metaliteracy which is connected with
other literacy contexts. However, it should be noted that media literacy is not restricted to analysing
information, visual and written texts that appear on media, it also cultivates democratic citizens. As
expressed by Solmaz and Yilmaz (2012), media literacy plays a central role in enhancing
participatory democratic citizenship and cultivating individuals who have the ability to think

critically and solve problems.

Depending on various pedagogical contexts (i.e. children, adolescents and adults), media
literacy (Brown, 1998) is sometimes named “media education” (Irving and Berel, 2001). The term
“media literacy” is described as the ability to promote critical engagement with all kinds of messages
delivered by media and to evaluate and analyse these messages (Bulger and Davison, 2018;

Livinstone, 2004; Hobbs and Frost, 2003; Deveci and Cengelci, 2008).

Since the 19t century, media has become a public discourse and consequently, UNESCO has
paid serious attention to media literacy education (Altun, 2011). In their study, Hobbs and Frost (2003)
concluded that media- literacy instruction empowered students to understand and recognize the
complex blurring of information and economics that are present in contemporary nonfiction media. At
this point, we can realize how important media literacy and information literacy are. Being
information literate can be useful in terms of handling and constructing information within media

coverage. In addition to that, being information literate positively affects being media literate. With
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this goal in mind, the objective of this article is to identify the relationship between media and
information literacy levels of pre-service teachers. Based on this main purpose, this study attempted to

answer the following sub-goals:

1. Do information and media literacy levels of pre-service teachers vary according to the

identified variables?
2. What is the information literacy level of pre-service teachers?
3. What is the media literacy level of pre-service teachers?

4. Is there a significant relationship between the information and media literacy levels of pre-

service teachers?

The Importance of the Study

A teacher who is fully equipped with literacy skills will have the opportunity to commit
themselves to continuous development of their teaching skills alongside the ability to find, choose and
use the most appropriate materials and resources from various teaching approaches and
methodologies, new technologies and changing resource types. In this respect, teachers should be
well-qualified in terms of skills such as obtaining information and making sense of the media which
are required for a 21st century mind set. National level studies should be carried out to help pre-
service teachers develop better information literacy skills during their education processes (Breviek,
2000). Bearing in mind that the teaching profession is a lifelong learning experience, teachers should
be encouraged to adopt not only a teaching role but also a learner role (Sural and Dedebali, 2018). This
can be accomplished only when pre-service teachers have a high level of information and media
literacy. For this reason, examining the information and media literacy levels of pre-service teachers in
education faculties will contribute to deepening the understanding of teacher competencies as well as
raising highly qualified teachers and leveraging the professional development of teachers.

Methodology

This section provides the methodological aspects of the study. To this end, research model,

study population and sample size and the validity and reliability study of data collection tools and

other tests utilized for data analysis are presented.

Research Model
The study was designed as a quantitative study and the correlation model was used.
Correlation survey models are research models aiming to determine the presence and level of variance

between two or more variables (Buyukozturk, Cakmak, Akgun, Karadeniz, Demirel, 2013).
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Study Group

The study population comprised of junior and senior class students majoring in primary
teaching, preschool teaching and social science education departments at Ege and Sinop Universities
in the 2018-2019 academic year. These three departments were chosen as both universities
incorporated them.

Table 1. Frequency distribution of the sample group according to the variables identified

Ege University ~ Sinop University =~ Grand

Variable Groups

Total

Primary Teaching 42 54 96

Department Preschool Teaching 47 43 90

Social Science Education 55 43 98

3th Grade 54 59 113

Grade Level

Senior Class 71 100 171

Grand Total 125 159 284

Disproportionate stratified sampling method was run. The number of the population

was determined as 2089 people, whereas the number of the sample group was calculated as 203
(Balci, 1995). However, the number of the sample group was increased to reach more reliable results
and thus data collection involved the participation of 284 people.

Data Collection Tools

To accomplish the goal of the research, two different scales were utilized to determine the
information and media literacy levels of the pre-service teachers. First, the “Information Literacy
Scale” developed by Adigiizel (2011) was used to determine the information literacy levels of the pre-
service teachers. The 29 item-scale consists of four sub dimensions, namely, “defining information
needs”, “access to information”, “use of information” and “ethical and legal settings in use of
information”. Cronbach’s alpha internal coefficients of the scale was calculated as .92 (Adiguzel,
2011).

The “Media and Television Literacy Scale” developed by Korkmaz and Yesil (2011) was used
to determine the media literacy levels of the pre-service teachers. The scale involves two sub
dimensions as“Literacy” and “Addiction”. Cronbach’s alpha internal coefficients of the scale was

calculated as .85 (Korkmaz ve Yesil, 2011).
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Table 2. Reliability coefficients of the scales and item numbers

Reliability Item Numbers
Scales
Coefficiency

Information Literacy Scale 92 29
Defining information needs .82 8
Access to Information .80 11
Use of Information 74 5
Ethical and Legal Settings in Use of Information .64 4
Media and Television Literacy Scale .85 18
Literacy 91 13
Addiction .85 5

In the relevant literature, Cronbach’s alpha coefficient valuesat or above 0.70 are
considered acceptable in terms of reliability (Tezbasaran, 1996; Buyukozturk, 2006). We can thus
contend that the instrument is a reliable and valid scale.

Data Analysis

The current study attempted to identify the information and media literacy levels of pre-
service teachers. Correspondingly, Kolmogorov-Smirnov (K-S) test was used to determine whether
variables were normally distributed, and subsequently to, decide whether to use a parametric or a
non-parametric test.

Further, correlation analysis was performed to see the relationship between the two variables.
Lastly, alongside descriptive statistics, arithmetic mean and standard deviation was used to identify
the literacy levels of the pre-service teachers.

Findings

To seek answers to the sub problems posed in the study, a series of analyses were conducted
and as a result, research findings were presented.

The Significance Level of the Information and Media Literacy Levels of Pre-service
Teachers According to the Identified Variables

The first sub-problem of the research seeks an answer to the following question ‘Do
information and media literacy levels of pre-service teachers vary according to the identified
variables?” Correspondingly, a normality test was performed to evaluate the normality of the

variables.
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Table 3. K-S test administrated to the research variables

Normality Test

Kolmogorov-Smirnov

Statistic Degree of Freedom Level of Significance
Information Literacy 056 284 .030
Media Literacy 078 284 .000

Kolmogorov-Smirnov (K-S) test is used to determine whether sample data is normally
distributed. If the test indicates normality, parametric tests are performed; otherwise, non-parametric
tests are used. Non-parametric tests are used when the “p” value is significant at 0.05. If the
significance level is p<0.05, then a parametric test is employed (Can, 2014). In this respect,
Kolmogorov-Smirnov test was performed, and the significance level of the test was found as .05
according to all identified variables. Thus, non-parametric tests were utilized.

First, the Mann-Whitney U test was used to find out if the university variable had a significant
effect on the information and media literacy levels of the pre-service teachers’.

Table 4. The Significance Level of the Information and Media Literacy Levels of the pre-service teachers’ on the

“University” Variable

Mean Sum
Rank Total U Z P
. . . . 25
Information Literacy Ege University 109,96 1374450 5869,50 -5,923 000

Sinop University 59 168,08 26725,50

Ege University 25 122.18 15272.50

Media Literacy . . ) 7397.50 -3,700 000
Sinop University 59 158.47  25197.50

Having performed the Mann-Whitney U test, significant differences were found and the
results aretabulated in Table 4. The present study sought to identify the literacy levels of pre-service
teachers in terms of two different aspects. Accordingly, the university variable was tested to see
whether information and media literacy levels of the pre-service teachers significantly differed by the
university variable.

As a result, the findings revealed that the information literacy levels of the pre-service
teachers differed significantly according to the university variable. Considering the media literacy
levels of the pre-service teachers, the mean rank of the pre-service teachers at Ege University was
found to be 109.96, and the mean rank of those studying at Sinop University was found to be 168.08.
We can thus contend that the information literacy levels of the pre-service teachers at Sinop University
are higher than those at Ege University.

Given the media literacy levels of the pre-service teachers at Ege University and Sinop

University, the results are in favor of those studying at Sinop University. As can be seen in Table 4, the
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mean rank of the pre-service teachers at Sinop University was found to be 158.47, and the mean rank
of those studying at Ege University was found to be 122.18.

Secondly, the Mann Whitney U test was conducted to identify whether the grade level
variable had a significant effect on information and media literacy levels of the pre-service teachers.
Table 5. The Significance Level of the Information and Media Literacy Levels of the Pre-service Teachers on the
“Grade Level” Variable

Mean

Rank. Sum Total. U Z p

ior Cl 13 156,99 17740,00
Information Literacy Junior Class 8024,00 016

5,923

Senior Class 71 132,92 22730,00

ior Cl 13 167,06 18878,00
Media Literacy Junior Class 688600 3,700 000

Senior Class 171 126,27 21592,00

The results of the Mann-Whitney U test was presented in Table 5. In this sense, the study
sought to determine whether the information and media literacy levels of the pre-service teachers
differed significantly according to the grade level variable.

The findings suggested that the grade level of the pre-service teachers had a significant effect
on their information literacy levels. Accordingly, the mean rank of the junior pre-service teachers was
156.99, and the mean rank of these senior class pre-service teachers was 132.92. We can thus infer that
the information literacy levels of the junior pre-service teachers were higher than those of the senior
class pre-service teachers.

Looking at the media literacy levels of the pre-service teachers, we can see that, as in the
“university” variable, significant differences were found. Accordingly, the results were in favour of
the junior pre-service teachers when compared to the senior class pre-service teachers. Table 5
indicates that the mean rank of the junior pre-service teachers is 167.06, and that the mean rank of the

senior class pre-service teachers was 126.27.
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Table 6. The Significance Level of the Information and Media Literacy Levels of the Pre-service Teachers

on the “Department” Variable

Departments N Mean Ranks /£ 2 f P
Preschool Teaching 90 148,96

Information Literacy }S;ii:; - Studies o8 L4109 . 89 2 .64
Primary Teaching 9% 137,88
Preschool Teaching 90 106,47

Media Literacy :(c)iiition tudies 98 154,22 e v
Primary Teaching 9% 164,31

The last research variable, the department variable, was analysed to identify whether it had a
significant effect on the information and media literacy levels of the pre-service teachers.

Subsequently, the results are specified in Table 6. After completing a series of tests, it was found out

2
that the department variable did not yield a significant difference (Z =. 89; df: 2; p=.64) at the level of

.05 with respect to the information literacy levels of the pre-service teachers. Further, the media

literacy levels of the pre-service teachers differed significantly (l 2=26.12; df: 2; p=.00) at the level of
.05 according to the department variable. Therefore, Dunnett’s C analysis was performed to see which
groups were significantly different from each other and multiple comparisons were made.

Dunnett’'s C multiple comparison test, which can be used for non-parametric variables or
when the variances are not equal, is based on average mean rank and q —distribution. (Gunlu, 2016).

Table 7. Dunnett’s C Test Administrated to Media Literacy Levels

Preschool Social Studies Primary
Teaching Education Education
Preschool Teaching * *
Social Studies Education *
Primary Teaching *

Given the results of Dunnett’s C analysis, significant differences were detected between the
social science education and preschool teaching departments and between the preschool teaching and
primary teaching departments.

Information Literacy Levels of the Pre-service Teachers

Within the framework of the second sub-problem of the study, arithmetic mean and standard
deviation values regarding the information literacy levels of the pre-service teachers are given in Table

8.



Dedebali, N. C., Dasdemir, I. and San, S.

Table 8. Information literacy levels of the sample group

No N X Sd Frequency Level No N X Sd Frequency Level
bl 284, 400 1,06 Often ble 284 359 1,14 Often
b2 g4 412 268 Often 17 g4 379 1,13 Often
b3 g4 387 1,03 Often b18 84 360 1,13 Often
b4 y84 388 1,08 Often 13 184 367 1,24 Often
S ga 376 3,26 Often b20 g4 38 1,11 Often
b6 g4 368 1,12 Often 21 84 380 1,07 Often
b7 g4 379 1,14 Often 22 g4 371 1,15 Often
b8 ga 359 1,17 Often b23 4 381 1,07 Often
b yga 357 1,19 Often b24 4 362 1,00 Often

b0 g4 359 122 Often 25 84 414 1,0 Often
b1 »ga 391 1,10 Often b26 g4 400 1,07 Often

bl2 g4 380 1,06 Often b27 584 391 1,06 Often

b13 284 38 1,05 Often b28 04 337 111 Sometime

bl4 g4 356 1,09 Often b29 284 377 104 Often

b5 g4 379 1,17 Often

From Table 8, we see that only 28% item out of the 29 item-scale indicates a frequency at the
level of “Sometimes”, and that all other items had their average scores at the level of “Often”. Given
that the highest mean rank with respect to the Likert-scale can be at the level of 5.00, the highest mean
was found to be 4.14.

Based on the results presented in Table 8, the mean rank of the items is distributed between
3.37 and 4.14, in other words, there is a very narrow range. We can therefore imply that the frequency
levels of the information literacy levels of the pre-service teachers are close to each other. To

understand it more clearly, the graphic is illustrated in Figure 1.
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Table 9. Media literacy levels of the pre-service teachers

No N X sd Level of No N X sd Level of
Agreement Agreement
ml 284 410 104 Agree m10 284 4,08 1,18 Agree
m2 284 395 114 Agree mll 284 3,76 1,30 Agree
m3 284 398 270 Agree m12 284 3,80 1,82 Agree
m4 284 415 102 Agree m13 284 342 1,35 Agree
mb 784 411 320 Agree ml4 284 2,55 1,38 Undecided
mb6 784 3.92 326 Agree ml5 284 2,69 1,36 Undecided
m7 784 381 115 Agree ml6 284 2,57 1,35 Undecided
m8 784 397 113 Agree ml7 284 2,52 1,47 Undecided
m9 784 3 64 119 Agree m18 284 2,69 1,49 Undecided

From Table 9, we see that items numbered 14,15,16,17 and 18 out of the 18 item-scale with
respect to the media literacy levels of the sample group demonstrate a frequency at the level of
“Undecided”, while other items had the average scores at the level of “Agree”. Given that the highest
mean rank with regard to the Likert-scale can be at the level of 5.00, the highest mean was found to be
4.15.

According to the data specified in Table 9, the mean ranks of scale items range between 3.71
and 4.15 which indicates a broad range as in information literacy. Consequently, we can imply that
the level of agree of the pre-service teachers in terms of media literacy levels are different from each
other.

The Relationship between the Information Literacy and Media Literacy Levels of the Pre-
service Teachers’

The fourth sub problem of the research discusses the relationship between the two dependent
variables, namely, information literacy and media literacy. K-S (Kolmogorov-Smirnov) test was
performed based on the total scores of the two scales, and correspondingly, p values were found
higher than .05, and a normal distribution was observed. This means that the relationship between the

two variables should be analysed using Pearson correlation.
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Table 10. The relationship between pre-service teachers’ information literacy levels and media literacy levels

Information Literacy Media Literacy
§ g g
E o 2 . o .
& © i) > = £
5 ¢ £ e ke £ g8
= 8 5 S 52 g b= 2 2 e
w0 Z Qe = g 8 2 g 3 3 g
£ A k) S s < "
E g 2 sgE © ©
o g EE S
A < - ERE
Defining Pearson ,566 ,552 ,391 804 316 -.120 267
Information Correlation
Needs Sig.(2-tailed) .000 .000 .000 .000 .000 .044 .000
Pearson ,566 ,580 ,383 .866 294 -.076 .266
Access to Correlation
Information ) .
Sig.(2-tailed)  .000 _ 000 .000 .000 .000 .043 .000
Pearson .552 .580 .388 762 406 -,185 327
Use of Correlation
Information g0 > tailed) 000 .000 ) .000 .000 .000 002 000
o Ethical and Pearson .391 .383 .388 .665 281 -,271 155
> -
& Legal Settings  Correlation
3
i in Use of Sig.(2-tailed) .000 .000 .000 .000 .000 .000 .009
g -
£ Information
g
E Pearson .804 .866 762 .665 .400 -,189 319
=
Grand Total Correlation
Sig.(2-tailed) .000 .000 .000 000 .000 .001 .000
&
Pearson 316 294 406 .281 400 .878
-.313
Literacy Correlation
Sig.(2-tailed) 000 .000 000 .000 .000 000 000
Pearson 120 .076 -.185 271 189 179
313
> Addiction Correlation
«
i:j Sig.(2-tailed) .04 200 002 .000 001 000 002
«
;?: Pearson 267 .266 327 .155 .319 .878 179
p= .
Grand Total Correlation
Sig.(2-tailed) .000 .000 .000 .009 .000 .000 .002

**Correlation is significant at the level of 0.01 (2-tailed)

A correlation of 1.0 indicates a perfect positive correlation, whereas a correlation of -1.0

indicates a perfect negative correlation and a correlation coefficient of 0.00 means that there no

correlation. Depending on the correlation coefficients of the scale, its reliability is characterized as
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follows: if it ranges between 0.70 - 1.00, the scale is highly reliable; if it ranges between 0.70 - 0.30, it is
moderately reliable; if it ranges below 0.30, the reliability is low (Buyukozturk, 2006).

In line with the correlation test performed, the relationship levels of the information and
media literacy of the pre-service teachers were analysed one by one in terms of sub dimensions and
the results are shown in Table 10. Considering the findings obtained, a correlation value above the
value of .30, meaning a high-level positive relationship was found in information literacy and media
literacy separately. From another perspective, there were no moderate level of relationship between
the information literacy and media literacy levels of the pre-service teachers. Broadly speaking,
moderate and high-level positive correlation values were identified.

While the highest positive correlation relationship was observed between the total scores of
the variable of media literacy and the sub dimension of “literacy” with the value of .87, all correlation
coefficients indicate meaningful differences at the level of .000, which proves the identified
relationships.

Discussion and Conclusion

In an effort to compare the media and information literacy levels of the pre-service teachers
studying at Ege University and Sinop University, the present study examined whether the media
literacy levels of the pre-service teachers significantly differed according to the variable of university.
The results denoted that both the information and media literacy levels of the pre-service teachers at
Sinop University were higher than those at Ege University. We can thus argue that the faculty
members of Sinop University facilitated information and media literacy awareness through required
and elective courses. In addition, the study also investigated whether the information and media
literacy levels of the pre-service teachers differed significantly according to the grade level variable.
As a result, it was observed that the junior pre-service teachers had the highest information literacy
level. This may be explained as that, in junior class, the teacher education curriculum is mainly based
on theoretical knowledge and students are more involved in processes such as accessing information,
selecting information and utilizing information when compared to senior students. Senior class
teachers mainly receive a practical education, in other words, they are not engaged with information
as much as junior pre-service teachers. The study findings of Kaya and Durmus (2008) demonstrated
that the information literacy levels of the pre-service teachers were moderate. Another study
conducted by Unal and Er (2015) revealed that social science education pre-service teachers did not
have sufficient information literacy. Since junior pre-service teachers take elective and required
courses regarding accessing information both in theory and practice, it is found out that their media
literacy levels are also higher than those of senior pre-service teachers. A study by Karaman indicated

that the media literacy levels of pre-service teachers were moderate.
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Given the media and information literacy levels of the pre-service teachers according to the
department variable, no significant differences were observed between the departments of social
science education, preschool teaching and primary teaching. This may be because these departments
are closely associated with each other in terms of information literacy. More specifically, department
instructors have a common approach and course contents share similarities with respect to the
acquisition, selection, use and standards of the information in accordance with today’s requirements.
As for media literacy, the levels language and moral development of students might be different from
each other. Besides, differences in course contents might lead to significant differences observed
between the social science education and preschool teaching departments and between the primary
school teaching and preschool teaching departments. When we look at the information literacy levels
of the pre-service teachers, they are statistically approximate. Bearing in mind that the pre-service
teachers attend the same department with similar academic success coupled with similar academic
knowledge level, this result is not striking. Contrary to the findings of the information levels of the
pre-service teachers, their media literacy levels differ from each other. This might be due to the fact
that the pre-service teachers’ familiarity with technology are not similar and differences in attitudes
and interests towards using such media tools as social media, internet and television might be
effective.

When it comes to the last sub-problem of the study, a meaningful relationship between
information and media literacy levels of the pre-service teachers was investigated and as a
consequence, a positive, low and moderate relationship was found. This result suggests that lower or
higher level of media literacy of the pre-service teachers do not greatly influence the acquisition,
exploring, selection, use and evaluation of the information, in other words, the information literacy
levels of the pre-service teachers. On the contrary, lower or higher levels of information literacy of the
pre-service teachers do not affects media usage ways, goals and rates either directly, highly or
positively. In her study, Guven (2014) revealed that there was a significant relationship between the
media literacy and information literacy levels of science and technology pre-service teachers, and that
higher levels of media literacy were correlated with higher level of information. To conclude, pre-
service teachers can use media for different purposes. Among these purposes, we can argue that pre-
service teachers do not prefer to use media to obtain information or that they do not fully benefit from
media during the acquisition of information.

In an effort to harmonize with the 21t Century, also known as the information age,
information literacy and curriculum literacy for effective instructional procedures are becoming
increasingly important in our country. The findings of the study indicated that the information

literacy level of the pre-service teachers ranged between 3.37 and 4.14 and that the media literacy
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levels of the pre-service teacher ranged between 3.71 and 4.15. Given that both information literacy
and media literacy have a narrow-band, we can imply that the pre-service teachers in the sample
shared common attributes in terms of both information literacy and media literacy.

Information Literacy Competency Standards for Higher Education was published by
Association of College and Research Libraries (ACRL, 2016). These standards and resources are
evaluated based on the information need and contexts within which information is used. Information
literacy involves seeking, gathering, evaluating and communicating information. In this respect,
creative thoughts, intellectual ownership, copyrights, fair use, open access, ethic and related topics
should be taken into consideration. “The Information Literacy Scale” used in the study was developed
in compliance with the Standards of Association of College and Research Libraries. Given that the
pre-service teachers demonstrated a high level of information literacy, we can argue that they
considerably meet these standards.

In conclusion, universities play a central role in the development of information literacy and
curriculum literacy skills which are defined as 21%t century skills all over the world. Pre-service
teachers who are equipped with lifelong learning skills through their trainings and professional life
meet fundamental competencies expected of today’s teachers. Teachers need to know how to access
and interpret information, to understand the curriculum, and to gain practical skills (Sural, Dedebali,
2018). With this goal in mind, new projects can be developed to help pre-service teachers use the
faculty libraries and understand media more effectively which also is useful for our national
education system. Given that the university variable had a significant effect on both literacy levels,
elective courses can be integrated into the curricula of education faculties’ for further studies, so that

pre-service teachers can improve their information and medjia literacy levels.
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