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Ozet

Giintimiizde bireylerden yalnizca kisisel sorumluluklarini yerine getirmeleri degil, sosyal sorumluluk bilinci ile
hareket etmeleri de beklenmektedir. Dolayisiyla bireylerin sosyal sorumluluk sahibi vatandaglar olarak
yetistirilmesine yonelik yapilan arastirmalar bu beklentinin karsilanmasi i¢in 6nemli goriilmektedir. Arastirmalarin
gerceklestirilmesi icin bir takim Ozelliklere sahip veri toplama araclarina gereksinim duyulmaktadir.
Aragtirmacilarin kullandig1 veri toplama araglarindan birisi de Olgeklerdir. Alanyazin incelendiginde ortaokul
ogrencileri icin gelistirilen sosyal sorumluluk &lgegine rastlanilamamistir. Bu gereksiniminden hareketle bu
aragtirmada ortaokul 6grencilerine yonelik gecerli ve giivenilir bir sosyal sorumluluk 6lceginin gelistirilmesi
amaglanmigtir. Olgegin gelistirilmesinde likert yontemi benimsenmis, madde havuzu olusturulmus, maddeler
uzman goriisiine sunulmus ve Lawshe Teknigi ile analiz edilerek kapsam gegerligi calismasi yapilmistir. Olgegin
yap1 gegerligini belirlemek i¢in agimlayici ve dogrulayic faktor analizi yapilmistir. Agmlayicr faktor analizinde
(AFA) temel bilesenler analizi ve oblimin déndiirme islemi uygulanmistir. AFA sonucunda ortaya ¢ikan yapiy1
dogrulamak igin dogrulayici faktor analizi (DFA) yapilmistir. DFA’da, modifikasyon yapildiktan sonra uyum
indekslerinin kabul edilebilir diizeyin istiinde oldugu goriilmiistiir. Diger yandan olgegin giivenirligi igin
Cronbach’s Alpha degeri ve test-tekrar test yontemi kullanilarak Pearson Korelasyon Katsayisi hesaplanmuistir.
Sonug olarak ortaokul Ogrencileri i¢in 4 faktorlii, 17 maddeli gegerli ve yiiksek diizeyde giivenilir Sosyal
Sorumluluk Olgegi gelistirilmistir. Arastirmacilar Sosyal ~Sorumluluk Olgegi'nden deneme modelinde
gerceklestirecekleri c¢aligmalarinda ve &grencilerin sosyal sorumluluk diizeyleri ile belirleyecekleri degiskenler
arasindaki iliskiyi arastirmak amaciyla yararlanabilirler.
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Giris

Sosyal sorumluluk, o©zellikle Sanayi Devrimi'nden sonra Diinya’da yasanan toplumsal,
kiiltiirel, ekonomik ve siyasal degisimlerin bir sonucu olarak daha ¢ok yasamimiza girmis,
gliniimiizde de en ¢ok {iizerinde durulan konulardan birisi olmustur. Birlesmis Milletler, UNESCO,
UNICEF gibi kiiresel kuruluslar gesitli sosyal sorumluluk kampanyalari diizenlemekte ve tiim
insanlari sosyal sorumluluk sahibi bir birey olarak davranmaya davet etmektedir. Diinya” da yasanan
ve ihtiyac haline gelen bu gelismelere paralel olarak, iilkeler de egitim programlarimi bu dogrultuda
diizenlemektedirler. Sosyal sorumluluk sahibi bireylere olan ihtiyacin her gecen giin arttifi goz
oniinde bulunduruldugunda, egitim programlarinda yer almasi beklenen en énemli konulardan birisi
de sosyal sorumlulugun oldugu soylenebilir. Nitekim, tilkemizde de Tiirk milli egitiminin genel
amaglarmin yer aldig1 1739 Sayili Milli Egitim Temel Kanunu'nun ikinci maddesinin ikinci fikrasinda
da sosyal sorumluluga vurgu yapildig1 goriilmektedir (MEB, 1973). Ayrica 6gretim programlarinda
2017 yilinda yapilan son degisiklere iliskin yapilan agiklamalarda da sosyal sorumlulugun agik bir
sekilde vurgulandig1 ve 6nemsendigi goriilmektedir. Ornegin Milli Egitim Bakanhgi (MEB), 2017
yilinda 6gretim programlarinda gerceklestirilen revizyonu 6grenci velilerine aciklamak igin 15 tema
belirlemis ve Insan Haklari ve Demokratik Duyarlilik Yeterlilikleri temasinda su ifadelere yer

vermigstir (MEB, 2018):

“Bireyin insan haklar1 ve demokratik duyarliliga sahip olmasi, ¢ogulcu bir toplumda var olmanin
vazgecilmez bir geregidir. Bu duyarliligi kazanmasi i¢in bireyin bagimsiz diisiinmesi, esitlige inanmasi,
haksever kararlar almasi, ahlaki sorumluluk bilinciyle hareket etmesi, kisi hak ve hiirriyetlerini tanimasi,
kendi haklarmi bilmesi ve korumasi, gorev ve sorumluluklarini yerine getirmesi, sosyal sorumluluklar
iistlenmesi, demokratik degerleri davranig ve tutuma doniistiirmesi gerekmektedir”.

Sosyal sorumluluk kavrami oldukga farkli alanlarda kullanuldigi ve bu alanlarin konusu
kapsaminda ele alindig igin tizerinde fikir birligine varilmis bir tanimi yapilamamustir. Ayrica sosyal
sorumlulugun anlami zamandan zamana, toplumdan topluma, kiiltiirden kiiltiire ve hatta kisiden
kisiye gore degistigi i¢cin bir tamim {izerinde uzlasmak daha da zor olmustur (Ercan, 2009; Tongo,
2015). Sosyal sorumlulugun felsefi temelleri Aristo’ya kadar uzanmaktadir. Aristocu yaklagim, sosyal
sorumlulugu etik ile iliskilendirmistir. Yalnizca Aristocu yaklasim degil sosyal sorumluluk ile ilgili
diger felsefi yaklasimlar da sosyal sorumlulugu etik ile iliskilendirmis, etik ile ilgili goriigleri
cercevesinde sosyal sorumlulugu degerlendirmistir (Deveci ve Eryilmaz, 2017). Berman (1990) sosyal
sorumluluk kavraminin bireyin hem toplumdaki diger bireyler ile olan iligskisine hem de daha genis
olarak sosyal ve politik diinya ile olan iligkisine odaklandigini agiklamis ve sosyal sorumlulugu diinya
ile i¢inde yasayan canlilarin refahi igin yapilan bireysel yatirim olarak tanimlamistir. Droms ve
Stephen (2015) sosyal sorumlulugu bireyin yasadigi yerdeki sosyal problemlerin ¢oziimii i¢in diger

insanlarla birlikte caba gostermesi ve topluma aktif olarak katilim saglamasi olarak aciklamustir.
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Sosyal sorumlulugun en 6nemli amagclarindan birisinin toplumu daha yasanilabilir kilmak oldugunu

belirtmistir.

Bireylerin egitimi toplumu daha yasanabilir hale getirmek icin olduk¢a onemlidir. Bu
dogrultuda Ogretmenlerin sosyal sorumluluk sahibi bireylerin yetistirilmesine yonelik calismalar
yapmasi gerekmektedir. Bu ¢alismalara katk: saglamak i¢in sosyal sorumluluk sahibi bireylerin nasil
yetistirilebilecegi sorusuna yanit arayan egitim arastirmalarinin yapilmasi 6nemli goriilmektedir.
Ogrencilere sosyal sorumluluk kazandirmak igin derslerde hangi stratejilerin, yontemlerin,
tekniklerin, etkinliklerin, materyallerin, vb. degiskenlerin etkili oldugunu arastirmanin ve arastirma
sonuglara bagli olarak hem 6gretmenlere hem de MEB’ e bir takim Onerilerde bulunmanin sosyal
sorumluluk sahibi 6grencilerin egitilmesine katki saglayabilir. Arastirmacilar bunun igin bir takim
veri toplama araglar1 gelistirmeli ve gelistirdikleri veri toplama araclar1 ile arastirma amaclarina
ulagsmak i¢in veri toplamalidir. Bu nedenle arastirmalarda kullanilabilecek gegerli ve giivenilir bir veri

toplama araci olan sosyal sorumluluk 6lgeginin gelistirilmesi énemli goriilmektedir.

Ilgili alanyazin incelendiginde sosyal sorumluluk ile ilgili olarak farkl yas gruplarina yénelik
gelistirilen ve Tiirkge’ye uyarlanan oOlgeklerin oldugu goriilmektedir. Erarslan (2011) tarafindan
{iniversite dgrencilerine yonelik olarak tek boyutlu, 28 maddeli “Bireysel Sosyal Sorumluluk Olgegi”
gelistirilmistir. Baser ve Kiling (2011) tarafindan tiniversite 6grencilerine yonelik olarak dort boyut ve
30 maddeden olusan “Kiiresel Sosyal Sorumluluk Olgegi” gelistirilmistir. McDonough, Ullrich-French,
Anderson-Butcher, Amorose ve Riley (2013) diisiik gelirli genglere yonelik olarak “Sosyal Sorumluluk
Olgegi” gelistirmistir. Liu, Liu ve Chen (2017) Cin’de iiniversite &grencileri igin dort faktorlii, 17

maddeden olusan “Sosyal Sorumluluk Olgegi” gelistirmistir.

Sosyal sorumluluk ile ilgili gelistirilen 6lgeklerin yani sira, 1ngilizce’den Tiirkge'ye uyarlanan
Olcekler de bulunmaktadir. Filiz ve Demirhan (2015) Li ve digerleri tarafindan 2008 yilinda gelistirilen
ortaokul dgrencilerine yonelik “Bireysel ve Sosyal Sorumluluk Olgegi”ni Tiirkce'ye uyarlamiglardir.
Olgek tek boyutlu olarak gelistirilmis, ancak Tiirkge'ye uyarlama calismasinda iki faktorlii bir yapt
ortaya ¢ikmistir. Ayrica Olgekteki baz1 maddeler ¢ikarilarak geriye 13 madde kalmistir. Alan yazinda
sosyal sorumluluk ile ilgili dlgekler incelendiginde Tiirkge ve ortaokul 6grencilerine yonelik olarak
gelistirilen gegerli ve giivenilir bir dlgegin bulunmadig1 goriilmektedir. Dolayisiyla bu ¢alisma, alan
yazindaki bu gereksinin karsilanmas: bakimindan onemli goriilmektedir. Bu ¢alismada ortaokul
ogrencilerinin sosyal sorumluluk diizeylerini belirlemek icin kullanilabilecek, gegerli ve giivenilir bir

sosyal sorumluluk Olgeginin gelistirilmesi amacglanmaktadir.
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Yontem

Bu boliimde arastirmanin calisma grubu ile arastirma verilerinin toplanmasi ve analizi

hakkinda bilgiler verilmistir.
Calisma grubu

Arastirmanin ¢alisma grubunu 2017-2018 egitim 6gretim yili ikinci déneminde Amasya’da
bulunan ortaokullarin 5., 6., 7. ve 8. smiflarinda 6grenim goren toplam 851 ortaokul 6grencisi ve iki

sosyal bilgiler 6gretmeni olusturmaktadar.

Calisma grubundaki sekiz 6grenci ve iki sosyal bilgiler 6gretmeni ile yar1 yapilandirilmis
goriismeler yapilmis ve elde edilen veriler madde havuzunun olusturulmasi i¢in kullanilmistir. Her
smif diizeyinden bir 6grencinin oldugu bu sekiz 6grencinin yarist il merkezindeki bir ortaokulda,
diger yarisi ise il merkezine yaklasik 5 km uzakliktaki bir ortaokulda 6grenim goérmektedirler. Ayrica
sehir merkezinde orta sosyoekonomik diizeydeki bir ortaokulda 6grenim goren 100 6grenciden elde
edilen veriler taslak Olgegin 6n uygulamasinda kullanilmistir. Bunun disinda Agimlayic1 Faktor
Analizi (AFA) i¢in 312, Dogrulayic1 Faktor Analizi (DFA) igin ise 313 ortaokul 6grencisinden elde
edilen veriler kullanilmistir. AFA ve DFA’da verileri kullanilan 6grencilerin smif diizeyleri ve
Ogrenim gordiikleri ortaokullarin sosyoekonomik diizeylerine gore dagilimlar1 Tablo 1’de

gosterilmistir.

Tablo 1. AFA ve DFA' da verileri kullanilan 6grencilerin sinif diizeyleri ve 6grenim gordiikleri okullarin sosyoekonomik
diizeylerine gore dagilimlar

Ekonomik Diizey 5. simf 6. simf 7. stmf 8. simf Toplam
Alt sosyoekonomik diizey 25 25 28 24 102
< Orta sosyoekonomik diizey 22 29 25 18 94
< Ust sosyoekonomik diizey 23 31 30 32 116
Toplam 70 85 78 74 312
Alt sosyoekonomik diizey 28 18 28 23 97
« Orta sosyoekonomik diizey 26 26 22 26 100
a8 Ust sosyoekonomik diizey 26 30 42 18 116
Toplam 80 74 92 67 313

AFA igin toplam 347 ortaokul 6grencisinden veri toplanmis ancak 35 6grenci bir ya da birden
fazla maddeyi bos biraktig1 veya bir madde icin iki segenek isaretlediginden dolay: analizler disinda
tutuldugundan geriye kalan 312 6grenciden elde edilen veriler analiz edilmistir. DFA igin de toplam
323 ortaokul &grencisinden veri toplanmis ancak 11 Ogrenci bir ya da birden fazla maddeyi bos

biraktig1 veya bir madde igin iki secenek isaretlediginden dolay1 analizler disinda tutuldugundan
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geriye kalan 313 ogrenciden elde edilen veriler analiz edilmistir. Veriler farkli sosyoekonomik
diizeydeki ortaokullarin her bir smif diizeyinde yer alan birer subesindeki 6grencilerden elde
edilmistir. Ayrica 6lgeginin giivenirligi icin bagvurulan test tekrar test yonteminde de 118 6grenciden

veri toplanmis ve elde edilen veriler analiz edilmistir.
Verilerin Toplanmasi ve Analizi

Arastirmanin verileri ortaokul Ogrencilerinden toplanacagmi icin oOncelikle bir Devlet
Universitesi'nin sosyal ve beseri bilimler bilimsel arastirma ve yayn etigi kurulundan etige uygunluk
izni alinmigtir. Alinan etik kurul izni daha sonra MEB’e iletilmis ve 06.02.2018 tarihinde MEB Yenilik
ve Egitim Teknolojileri Genel Miidiirliigii tarafindan arastirma igin izin alinmistir. Arastirma izni
alindiktan sonra Sosyal Sorumluluk Olgegi'nin (SSO) gelistirilmesi i¢in madde havuzu olusturulmaya
baslanmistir. Madde havuzunun olusturulmasi i¢in 6ncelikle alanyazinda sosyal sorumluluk ile ilgili
calismalar incelenmis ve dogrudan ya da dolayli olarak ilgili 6lgeklerdeki maddeler incelenmistir.
Ayrica iki sosyal bilgiler 6gretmeni ve sekiz ortaokul 6grencisi ile gergeklestirilen yar1 yapilandirilmis
goriismelerden elde edilen verilerden de yararlanilmistir. Yar1 yapilandirilmis goriisme formunda yer
alan sorular arastirmacilar tarafindan olusturulmus ve bu sorular bir alan uzmani tarafindan kontrol
edilmistir. Uzmanin belirttigi goriisler cercevesinde gerekli diizeltmeler yapilmistir. Sorularin
anlagilabilirligi gormek amaciyla bir sosyal bilgiler 6gretmeni ve bir ortaokul 6grencisi ile pilot
goriisme yapilmis, pilot goriismelerden sonra goriisme sorularinda birtakim degisiklikler yapilarak

sorular son halini almigtir.

Madde havuzu olusturulduktan sonra kapsam gecerligi islemi igin cesitli alanlardaki
uzmanlara gonderilmis ve uzman goriisleri Lawshe Teknigi ile analiz edilmistir. Kapsam gegerligi
asamasindan sonra yapi gegerligine gecilmis, AFA icin farkli sosyoekonomik diizeylerdeki
ortaokullarda 6grenim goéren 312 ogrenciden veriler toplanmustir. Elde edilen veriler IBM SPSS 21
paket programi araciligiyla analiz edilmistir. AFA’da veriler temel bilesenler analizi ile
gergeklestirilmis ve egik dondiirme olan oblimin yontemi ile dondiiriilerek analiz edilmistir. AFA’dan
sonra ortaya ¢ikan yapiyr dogrulamak igin yine farkli sosyoekonomik diizeylerdeki okullardan
Ogrenim goren 313 Ogrenciden veriler elde edilmis ve elde edilen veriler IBM AMOS 21 paket
programi araciligiyla analiz edilmistir. Olgegin giivenirligi icin Cronbach’s Alpha degeri hesaplanmig
ve raporlastirilmistir. C)Igegin glivenirligi icin test tekrar test yonteminden de yararlanilmis, 6lgek 118
ortaokul Ogrencisine 31 giin ara ile iki kez uygulanmis ve iki uygulamadan elde edilen veriler

arasindaki Pearson Korelasyon Katsayis1 hesaplanmuistir.
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Bulgular ve Yorum

Bu béliimde Sosyal Sorumluluk Olgegi’ nin gelistirilmesinde izlenen siire¢ anlatilmaya
calisiimistir. Oncelikle dlgegin formatinin belirlenmesi, madde havuzunun olusturulmasi, olusturulan
taslak formun deneme grubuna uygulanmasi ve Sosyal Sorumluluk Olgegi'nin kapsam gegerligi
caligmalari, daha sonra da Sosyal Sorumluluk Olgegi'nin yap1 gegerligi ve giivenirlik calismalarina

iliskin bilgiler verilmistir.
Olcegin formatinin belirlenmesi

Ortaokul dgrencilerine yonelik olarak Sosyal Sorumluluk Olgegi'nin kapsam ve yap1 gegerligi
calismalarindan 6nce Olgegin hangi yontem ile gelistirilecegine karar verilmistir. Likert yonteminin
duyussal Ozelliklerin Ol¢iilmesinde basarili olarak kullanilabilmesi Likert yontemi kullanilmistir
(Tekindal, 2015, s. 90). Bunun yaninda Olcekte, cevap kategorisi sayis1 ile ilgili olarak yapilan
arastirmalar ¢ift rakamli Likert tipi derecelendirmelerin katilimcilarin konu ile ilgili olarak olumlu ya
da olumsuz bir karar vermeye yonlendirdigini gosterdigi ve bu yontemde yiiksek giivenirlik ve
gecerligin elde edildigi goriildiigii icin SSO'niin gelistirilmesinde cift rakamh cevap kategorisi
olusturulmasina karar verilmistir (Chomeya, 2010; Garland, 1991). Ayrica Tekindal’in (2015) da
belirttigi gibi ¢alisma grubunda yer alan katilimcilarin yasi, egilimi, egitim seviyesi, motivasyonu ve
bilissel seviyesi gibi etmenler de goz oniinde bulundurularak olgekte “her zaman”, “genellikle”,

“bazen” ve “hi¢bir zaman” seklinde dort yanit siralamasi olusturulmustur.
Madde Havuzunun Olusturulmasi

Madde havuzunun olusturulmasinda sosyal sorumluluk ile ilgili alan yazinda yer alan
bilgilerden, sosyal sorumluluk ile dogrudan ya da dolayl ilgili olan &lceklerden, sosyal bilgiler
Ogretmenleri ve Ogrencileri ile gergeklestirilen yari yapilandirilmis goriismelerden elde edilen
verilerden yararlanilmistir. Bu dogrultuda sosyal sorumluluk ile ilgili alan yazindan, sosyal bilgiler
Ogretmenlerinden ve iki 5. sinif, iki 6. siuf, iki 7. sinif, iki 8. sinif olmak {izere toplam sekiz ortaokul
Ogrencisi ile gercgeklestirilen yar1 yapilandirilmis goriismelerden sosyal sorumlulugun kapsamin
belirlemek igin yararlanilmistir. Bunlarin yaninda madde havuzunun olusturulmasinda sosyal
sorumluluk ile ilgili farkli yag gruplarina yonelik olarak gelistirilmis olan Olgeklerden de
yararlanilmistir (Aktepe, 2010; Argon ve Demirer, 2017; Baser ve Kiling, 2015; Bolat, 2013; Bora ve
Baysan, 2007; Cevik, 2012; Filiz ve Demirhan, 2015; Gordon, 2004; Kaya ve Colakoglu, 2015; Kaya ve
Dogan, 2014; Liu, Liu ve Chen, 2017; Ozen, 2013; Soetanto, Mullins ve Achour, 2017; Sengtin ve Kaya,
2007; TEGV, 2012; Wang, 2003).

Gergeklestirilen tiim bu islemlerden sonra madde havuzunda 124 madde yer almistir. Madde

havuzundaki aymi ozellige yonelik yazildigi belirlenen ya da binisik olarak nitelendirilen, ayirt
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ediciliginin diisiik olabilecegi, 6grencilerin toplumsal yasamdaki genel egilime gore yanitlayabilecegi
maddeler madde havuzundan ¢ikarilmis ve madde havuzunda 93 madde kalmistir. Kalan 93 madde
Ol¢me ve degerlendirme alaninda uzman iki kisi ve Tiirkge egitimi alaninda uzman bir kisi ile ayrintilh
bir bigimde tartisilmistir. Tartisma sonucu bazi maddeler birlestirilerek yeniden yazilmis, bazi
maddeler tamamen yeniden yazilmis ve bazi maddeler de madde havuzundan ¢ikarilmistir. Bu stireg

sonucunda madde havuzunda toplam 50 madde kalmstr.
Sosyal Sorumluluk Olgeginin Kapsam Gegerligi

Madde havuzundaki 50 maddeyi uzmanlara sunup, goriis almak amaciyla taslak bir form
hazirlanmistir. 50 madde, olusturulan taslak forma karisik bir bicimde yerlestirilmis ve her bir
maddenin karsisinda “her zaman”, “genellikle”, “bazen” ve “hicbir zaman” ifadelerinin bulundugu
seceneklere yer verilmistir. Olusturulan taslak olgek ile ilgili uzmanlarin goriislerini almak igin
“uzman degerlendirme formu” hazirlanmistir. Uzman degerlendirme formunda taslagin yaninda her
bir madde i¢in “Uygun”, Uygun degil”, Uygun ancak diizeltilmeli” ve “Oneri/Agiklamalar” bigiminde

boliimler yerlestirilmistir. Ayrica uzman degerlendirme formuna uzmanlarin taslak formu nasil

degerlendireceklerine ve kendilerinden nelerin beklendigine iliskin bir yonerge olusturulmustur.

Hazirlanan uzman degerlendirme formu sosyal bilgiler egitimi alaninda dogentlik derecesine
sahip bir ogretim {iyesi, sosyal bilgiler egitimi alaninda ytiksek lisans derecesine sahip ve doktora
egitimlerini siirdiiren ii¢ 6gretim elemani, egitim programlari ve 6gretim alaninda doktora yapmais bir
Ogretim tiyesi, Tiirkge egitimi alaninda yiiksek lisans derecesine sahip ve ayni alanda doktora
egitimine devam eden bir 6gretim eleman ile 6lgme ve degerlendirme alaninda doktora derecesine
sahip bir 6gretim elemanina iletilmistir. Ayrica MEB’e bagli devlet okullarinda gorev yapan iki sosyal
bilgiler 6gretmeni ile MEB’e bagh bir 6zel okulda gorev yapan bir sosyal bilgiler 6gretmenine de e-

posta yoluyla iletilmistir.

Uzman degerlendirme formunda yer alan goriisler Lawshe Teknigi ile analiz edilmis ve
yorumlanmistir. Buna gore dncelikle alan uzmanlar1 grubu olusturulmus ve uzman degerlendirme
formu hazirlanmistir. Uzman degerlendirme formu araciligiyla uzman goriislerinin elde edilmesinin
ardindan maddelere iliskin kapsam gecerlik oranlar1 (KGO) elde edilmis ve 6l¢egin kapsam gecerlik
indeksi (KGI) hesaplanmistir. Son olarak maddelerin KGO'lar1 ve maddelerin KGO'larindan

hesaplanan 6l¢egin KGI sonugclaria gore nihai form olusturulmustur (Yurdugiil, 2005).

Lawshe Teknigi kapsaminda alan uzmanlarmin her bir maddeye iliskin goriislerinden elde
edilen puanlar ile maddelerin KGO’lar1 elde edilmistir. Her bir maddeye iliskin KGO, KGO=[G/(N/2)-

1] formiilii ile elde edilir (G: “gerekli ya da uygun” seklinde goriis bildiren uzman sayis1 ve N:



Eryilmaz, O. ve Deveci H.

“toplam” uzman sayis1) (Alpar, 2012, s. 509). Tablo 2’de taslakta yer alan 50 maddeye iliskin KGO

degerleri yer almaktadir.

Tablo 2. Uzmanlarm maddelerin uygun ya da uygun olmadigina iliskin goriisleri ve maddelerin KGO degerleri

§ é o o 3 § [ =] 3 é ] g
¢ ¢ 2P g %:E EP Y %: P ER G
Z D o N = RN =Z D DA M = Z D DA M
1 10 0 1,00 18 10 0 1,00 35 10 0 1,00
2 10 0 1,00 19 10 0 1,00 36 10 0 1,00
3* 20 10 0 1,00 37 10 0 1,00
4 10 0 1,00 21 10 0 1,00 38 10 0 1,00
5 10 0 1,00 22 10 0 1,00 39 9 1 0,80
6* 23 10 0 1,00 40 10 0 1,00
7 9 1 0,80 24 10 0 1,00 41 10 0 1,00
8 10 0 1,00 25 10 0 1,00 42 10 0 1,00
9 10 0 1,00 26 9 1 0,80 43 10 0 1,00
10 10 0 1,00 27 9 1 0,80 44 9 1 0,80
11 9 1 0,80 28 10 0 1,00 45 10 0 1,00
12 10 0 1,00 29 10 0 1,00 46 10 0 1,00
13 10 0 1,00 30 10 0 1,00 47 10 0 1,00
14* 31 10 0 1,00 48 9 1 0,80
15 10 0 1,00 32 9 1 0,80 49 10 0 0,80
16 10 0 1,00 33 9 1 0,80 50 10 0 0,80
17 10 0 1,00 34 10 0 1,00

* 3, 6 ve 14. maddeler ile ilgili olarak uzmanlarin bazilar1 uygun, bazilar1 ise uygun ancak
diizeltilmeli seklinde goriislerini belirtmislerdir. Ancak arastirmacilar uzmanlarin bu maddelere
iliskin yaptiklar1 aciklamalar1 ve Onerileri dikkate alarak {i¢ maddeyi ¢ikarma karari almis ve
dolayistyla KGO ve KGI hesaplamalarinda bu ii¢ madde disarida tutulmustur.

Tablo 2'de goriildiigii gibi taslak formda yer alan maddelerin KGO degerleri 0,80 ile 1,00
arasinda degismektedir. Lawshe (1975) maddelerin secilmesi ve ¢ikarilmas: i¢cin maddelerin sahip
olmas1 gereken minimum KGO degerlerini belirlemistir. Tablo 3’de Lawshe'nin (1975) gelistirdigi,

uzman sayisina gore maddelerin sahip olmasi gereken minimum KGO degerleri yer almaktadur.

Tablo 3. Goriis belirten toplam uzman sayisina gore maddelerin sahip olmasi gereken minimum KGO degerleri

Toplam Minimum Toplam Minimum
Uzman Sayis1 KGO Degeri | Uzman Sayis1 KGO Degeri
5 0,99 13 0,54
6 0,99 14 0,51
7 0,99 15 0,49
8 0,78 20 0,42
9 0,75 25 0,37
10 0,62 30 0,33
11 0,59 35 0,31
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12 0,56 40+ 0,29

Uzman degerlendirme formundaki 50 maddeye iliskin goriis bildiren toplam uzman sayist 10
oldugu icin, Tablo 3’e gore maddelerin sahip olmasi gereken minimum KGO degerinin 0,62 olmasi
gerekmektedir. Taslak formda yer alan maddelerin KGO degerleri 0,80 ile 1,00 arasinda yer aldig1 icin

formdaki herhangi bir madde ¢ikarilmamustir.

Lawshe Teknigi'nde KGO degerlerinin hesaplanmasindan sonraki adim kalan maddeler ile
olusan taslagin KGI degerinin hesaplanmasidir. Taslak 6lgegin KGI degeri KGO degerlerine gore
kalan maddelerin ortalamasidir ve ¢ikan sonucun 0,67'den biiyiik olmas: beklenmektedir (Alpar,
2012). Arastirmacilar, uzman degerlendirme formlarini gonderdikten sonra, uzmanlarin “uygundur”
ya da “uygundur ancak diizeltilmelidir” seklinde goriis bildirdikleri ve bir takim aciklama yaptiklar
3., 6. ve 14. maddeleri taslak Ol¢ekten ¢ikarma karari almistir. Ornegin 6. maddede yer alan “daha
yasanabilir bir diinya i¢in elimden geleni yapmaya ¢alisirnm” ifadesine iliskin olarak uzmanlar hedef
kitlenin “daha yasanabilir bir diinya” ifadesini anlamakta zorluk cekebileceklerini ve bu maddenin
gerekli oldugu ancak diizeltilmesi gerektigini bildirmiglerdir. Arastirmacilar bu dogrultuda bu
maddeyi madde havuzundan g¢ikarma karari almistir. Dolayisiyla taslak dlgegin KGI degeri, geriye
kalan 47 maddenin sahip oldugu KGO degerlerinden yola ¢ikarak hesaplanmistir. Bu bilgilere gore
madde havuzundaki 38 maddenin KGO degeri 1,00, kalan 9 maddenin KGO degeri 0,80 olarak
hesaplanmis ve bu degerlerin toplaminin toplam madde sayisi olan 47’ye boliimii 0,88 olarak
hesaplanmigtir. Lawshe Teknigi'ne gore KGI degeri 0,67’ den biiyiik olmalidir (Alpar, 2012, s. 510). Bu

bilgi goz oniinde bulunduruldugunda taslak dlgegin kapsam gegerliligin saglandig1 goriilmiistiir.
Taslagin Deneme Grubuna Uygulanmas:

Sosyal Sorumluluk Olgegi'nin yap: gegerligini belirlemek icin veri toplamaya baglamadan
once, taslagin son halinde bigimsel olarak (kenarliklar, satir araliklari, harflerin punto biiyiikliikleri,
vs.) diizenlemeler yapilmis ve ortaokul dgrencileri i¢in yonerge eklenmistir. Daha sonra taslak dlgegin
okunabilirligini, anlagilabilirlifini ve tamamlanma siiresini degerlendirebilmek icin orta
sosyoekonomik diizeydeki bir okulda 6grenim goéren ve okul miidiiriiniin yonlendirdigi 5. siuflarin
bir subesindeki 21, 6. siniflarin bir subesindeki 30, 7. smiflarin bir subesindeki 24 ve 8. siniflarin bir
subesindeki 25 olmak {izere toplam 100 6grenciye uygulanmigtir. Uygulama sonunda 47 maddeden
olusan taslak formun ortalama olarak yaklasik alt1 dakikada tamamlanabildigi goriilmiistiir. Ayrica
deneme grubundaki bazi Ogrencilerin bazi maddelere iliskin bildirdikleri goriis ve Oneriler

cercevesinde degerlendirmeler ve diizenlemeler yapilmistir. Deneme grubundaki 6grencilerin goriis
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ve Onerilerinden hareketle bir maddede yer alan baz: ifadeler parantez icine alinmis ve bir maddenin
¢ikarilmasina karar verilmistir. Sonug olarak taslak olcekte 46 madde kalmis ve olgek AFA igin veri

toplamaya hazir hale getirilmistir.
Sosyal Sorumluluk Olgeginin Yap1 Gegerligi

Sosyal Sorumluluk Olgegi'nin yap1 gegerligini belirlemek icin faktdr analizi yapilmistir. Faktor
analizi, ayn1 yap1y1 ya da niteligi olcen degiskenleri bir araya toplayarak, olcegi az sayida faktor ile
agiklamay1 amaglayan istatiksel bir tekniktir (Biiyiikoztiirk, 2014). Bunun i¢in dncelikle AFA yapilmig
ve ortaya ¢itkan yapiy1 dogrulamak i¢in DFA yapilmistir. Bu baslik altinda AFA ve DFA sonuglarina

iliskin bilgiler verilmistir.
Sosyal sorumluluk dl¢eginin agimlayici fakt6r analizi sonuglar:

Olgegin faktor yapisini incelemek igin 312 ortaokul dgrencisinden elde edilen veriler ile AFA
yapilmistir. AFA degiskenler arasindaki iliskilerden yola cikarak faktor bulmaya yonelik bir islemdir.
Burada amag faktorlerin her bir degisken {izerinde yol actiklar1 ortak varyansin veya ortak faktor
varyansinin en ¢oklastirilmasidir (Biiyiikoztiirk, 2014). AFA yapilmadan 6nce, AFA icin 312 ortaokul
ogrencisinden elde edilen veri setinin faktor analizine uygun olup olmadig: belirlenmistir. Bunun icin
Kaiser-Meyer-Olkin (KMO) ve Barlett Kiiresellik Testi degerlerine bakilmis ve KMO degerinin ,912,
Barlett Kiiresellik Testi degerinin .00 oldugu goriilmiistiir. Verilerin AFA’ya uygun olmasi i¢cin KMO
degerinin .60’dan biiyiik ve Barlett Kiiresellik Testi sonucunda elde edilen anlamlilik degerinin de
0.05’ten kii¢iik olmas1 gerekmektedir (Pallant, 2005; Tavsancil, 2005). Sonug olarak veri setinin AFA

i¢in uygun oldugu sonucuna ulasilmistir.

Elde edilen veri setinin AFA’ya uygun oldugu goriildiikten sonra faktor analizi asagidaki

olgiitler goz oniinde bulundurularak yapilmigtir:

e Oz degeri 1.000'den biiyiik olanlar faktor olarak kabul edilmistir (Cokluk, Sekercioglu ve
Biiyiikoztiirk, 2016).

e Herhangi bir maddenin bir faktérde gosterilebilmesi i¢in madde faktor yiikii degeri en az
.32 olarak kabul edilmistir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2016).

e Birden ¢ok faktoriin altinda bulunan ve yiikler arasinda .10’dan daha az fark bulunan
maddeler bulanik madde olarak tanimlanmis ve 6lcekten ¢ikarilmistir (Bityiikoztiirk,

2014).

Bu Olgiitler goz oniinde bulundurulurken, AFA i¢in yaygin olarak tercih edilen temel
bilesenler analizi teknigi kullanilmistir (Biiyiikoztiirk, 2014). Ayrica dondiirme teknigi olarak oblimin

dondiirme yontemi kullanilmistir. Oblimin dondiirme faktorler arasinda bir iliski oldugu
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diistintildiigiinde basvurulan bir dondiirme yontemidir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2016).
Temel bilesenler analizi ve oblimin dondiirme islemi ile gerceklestirilen faktor analizi sonucu ortaya
¢ikan yapi, maddelerin toplam korelasyon degerleri ve faktorlerin agikladii varyans oranlar

asagidaki Tablo 3’de gosterilmektedir.

Tablo 3. Sosyal Sorumluluk Olcegi'nin faktor analizi sonuglart ve maddelerin toplam korelasyon degerleri
Madde No Faktorler Madde Toplam
F1 F2 F3 F4 Korelasyon Degerleri

(Yardimlasma) (Birlikte (Cevresel (Sosyal
hareket Duyarlilik) Duyarlilik)

etme)
Maddel3 ,720 ,518
Madde32 ,707 463
Madde39 ,701 ,604
Madde36 ,670 ,592
Madde41 ,495 ,A12
Madde? ,838 ,395
Maddel2 ,826 A14
Madde43 437 ,550
Maddeb ,739 ,A37
Maddell ,721 ,360
Madde33 ,653 ,603
Madde37 ,620 421
Madde40 ,343 ,547 ,663
Madde38 ,542 ,587
Madde6 ,716 ,372
Madde20 ,665 A11
Madde31 ,511 ,326
Faktorlerin Acikladiklar1 Varyans Oranlan

Aciklanan Varyans %31,904 %9,124 %7,884 %7,082

Aciklanan Top. %55,094

Varyans

Gercgeklestirilen temel bilegsenler analizi ve oblimin dondiirme isleminden sonra 4 faktorlii 17
maddeli bir yapinin ortaya ¢iktigi goriilmektedir. Bu yapiya gore madde 13, 32, 36, 39 ve 41’in
Yardimlagsma, madde 7, 12 ve 43'tin Birlikte Hareket Etme, madde 5, 11, 33, 37, 38 ve 40'in Cevresel
Duyarlilik, madde 6, 20 ve 31'in Sosyal Duyarlilik boyutlar1 altinda toplandig goriilmektedir.
Olgegin boyutlari, sosyal sorumluluga iligkin kuramsal bilgiler goz 6niinde bulundurularak ve her bir
faktoriin, baska bir deyisle boyutun altinda bulunan maddelerin tasidiklar1 anlam dikkate alinarak
isimlendirilmistir. Maddelerin faktor yiiklerinin ,437 ile ,838 arasinda, madde toplam korelasyon
degerlerinin de ,326 ile ,664 arasinda degistigi goriilmektedir. Ayrica Tablo 3’te gorildigii gibi
Yardimlasma boyutunun agikladig1 varyans orani %31,904, Birlikte Hareket Etme boyutunun
agikladigr varyans orami %9,124, Cevresel Duyarlilik boyutunun agikladig: varyans oraru %7,884 ve

Sosyal Duyarlilik boyutunun agikladig1 varyans orani %7,082 olmak {izere, 6lcegin agikladig: toplam
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varyans oraninin %55,994 oldugu goriilmektedir. Sosyal bilimlerde acgiklanan varyansin %40 ile %60
arasinda olmasi yeterli kabul edilmektedir (Tavsancil, 2014). Bunlarin yaninda maddelerin Olgekte
kalmas: icin madde toplam korelasyon degerlerinin en az ,30 olmasi gerekmektedir (Field, 2005,
aktaran Kaynak, Ozhan ve Kan, 2017). Bu bilgiye gore dlcekte yer alan maddelerin madde toplam
korelasyon degerleri ,30"un tizerinde oldugu icin 6lgekten hi¢bir madde ¢ikarilmamaistir. Sonug olarak

AFA sonucunda ortaya 4 boyuttan olusan 17 maddeli bir yap1 ortaya ¢tkmusgtir.
Sosyal sorumluluk 6l¢eginin dogrulayici faktor analizi sonuglar

AFA sonucunda ortaya ¢ikan bu yapiyr dogrulamak i¢in DFA yapilmistir. DFA igin elde
edilen veriler IBM AMOS 21,0 paket programi araciligiyla analiz edilmistir. Oncelikle 313 Ogrenciden
elde edilen veriler IBM SPSS paket programina girilmis ve elde edilen veriler ile ulasilan uyum
indeksleri degerlerine bakilmistir. Bu degerlere gore CFI, IFI ve TLI degerlerinin kabul edilebilir
degerlerde olmadig1 goriilmiistiir. Bunun icin yapida modifikasyona gidilmistir. Modifikasyon
dogrultusunda cevresel duyarlilik faktorii altinda bulunan madde 10 ile madde 15, yardimseverlik
faktorii altinda bulunan madde 6 ile madde 11 ve birlikte hareket etme faktorii altinda bulunan
madde 3 ile madde 5 arasinda kovaryanslar olusturulmustur. Modifikasyonlardan sonra AFA sonrasi
ortaya ¢ikan yapmin uyum indekslerinin kabul edilebilir degerleri sagladig1 goriilmiistiir. Sosyal
Sorumluluk Olgegi'nin modifikasyon 6ncesi ve sonrasindaki uyum indeksi degerleri Tablo 4'te

gosterilmektedir.

Tablo 4. Modifikasyon oncesi ve sonra DFA uyum indeksleri

Uyum Indeksi Modifikasyon Modifikasyon Olgiitler
Oncesi Gozlenen Sonras1 Gozlenen
Uyum indeksleri Uyum indeksleri
x2/sd 2,312 1,689 <2,5= miikemmel
uyum,

RMSEA .065 .047 <.05= miitkemmel
uyum, <.06= iyi
uyum

CF1 .87 ,93 >.90=iyi uyum
GFI .90 .93 >.90=iyi uyum
RMR .049 .037 <£0.05= miikemmel
uyum
AGFHI .87 90 >.85=iyi uyum
IFI .87 93 2.90= kabul edilebilir
uyum
TLI .84 91 2.90= kabul edilebilir
uyum

Gergeklestirilen modifikasyon sonrasinda olgegin uyum indekslerine bakildiginda, x%/sd,
RMSEA ve RMR degerlerinin mitkemmel uyum gosterdigi, CFI, GFI ve AGFI degerlerinin iyi uyum
gosterdigi, IFI ve TLI degerlerinin de kabul edilebilir uyum degerlerini sagladig1 goriilmektedir
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(Cokluk, Sekercioglu ve Biiyiikoztiirk, 2016; Hu ve Bentler, 1999; Karagoz, 2017; Siimer, 2000;
Tabachnick ve Fidel, 2001). Gelistirilen Sosyal Sorumluluk Olgegi'nin DFA sonucunda gozlenen

degiskenler arasindaki iliskiler ve hata varyanslari da Sekil 1’de gosterilmektedir.
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Sekil 1. Dogrulayic: faktor analizi diyagram

Sosyal Sorumluluk Olgeginin Giivenirligi

Elde edilen veriler ve gergeklestirilen islemler sonucunda AFA sonrasinda ortaya gikan 4
faktorlii ve 17 maddelik yapmnin DFA sonrasinda dogrulandigi gozlemlenmistir. Sosyal Sorumluluk
Olgegi'nin kapsam ve yap1 gegerligi ile ilgili islemlerden sonra dlgegin giivenirligine iliskin analizler
yapilmistir. Sorumluluk Olgegi'ndeki maddelerin alabilecegi deger sayisi ikiden fazla oldugu icin,
Cronbach’s Alpha i¢ tutarlilik katsayisina bakilmigtir. Sosyal Sorumluluk Olgeginde yer alan

boyutlarin ve 6lgegin tiimiiniin Cronbach’s Alpha i¢ tutarlilik katsayilar1 Tablo 5'da gosterilmektedir.

Tablo 5. Sosyal Sorumluluk Olgegi'nin ve boyutlarinin Cronbach’s Alpha i¢ tutarlilik katsayilar:

Boyut f¢c  Tutarilik  Katsayisi
(Cronbach’s Alpha)
Cevresel Duyarlilik ,718
Yardimseverlik ,685
Birlikte Hareket Etme ,541
Sosyal Duyarlilik ,633

Toplam ,828
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Tablo 5’de goriildiigii gibi 6l¢me aracinin Cronbach’s Alpha i¢ tutarlilik kat sayis1 ,828 olarak
hesaplanmistir. Bu deger, Olgegin giivenirligin yiiksek derecede oldugunu gostermektedir. Bunun
yaninda, 6l¢ekteki boyutlarin i¢ tutarlilik katsayilarinin ,541 ile ,718 arasinda degistigi goriilmektedir.
Alanyazinda Cronbach’s Alpha i¢ tutarhilik katsayisi i¢in 0,4 ile 0,6 araligimmin diisiik, 0,6 ile 0,8
araligiin oldukga giivenilir, 0,8 ile 1,0 araliginin da yiiksek derecede giivenilir olarak kabul edildigi
goriilmektedir (Yasar, 2014; Alpar, 2016; Karagoz, 2017; Yildiz ve Uzunsakal, 2018). Dolayisiyla
cevresel duyarlilik, yardimseverlik ve sosyal duyarlilik boyutlarinin i¢ tutarlilik katsay: degerleri
oldukga giivenilir araligindayken, birlikte hareket etme boyutunun i¢ tutarlilik katsay1 degeri diisiik
glvenilir araliginda goriilmektedir. Ancak Akbulut (2011) Cronbach’s Alpha i¢ tutarhilik katsayisinin
madde sayisina oldukga duyarli oldugunu belirtmis ve maddeler arasi korelasyonlarin incelenmesini
onermistir. Bu dogrultuda her bir boyuttaki maddelerin, maddeler arasi korelasyon degerleri
incelenmis ve tiim maddelerin korelasyon degerlerinin .20'nin {izerinde oldugu goriilmiistiir. Boylece

Sosyal Sorumluluk Olgegi'nin i¢ tutarlilik gosterdigi sonucuna ulagilmgtir.

Bunun yaninda 6lgegin giivenirligi igin test tekrar test yonteminden de yararlanilmistir. Test
tekrar test yonteminde Ol¢gme araci aymi gruba belli bir zaman aralifinda iki kez uygulanir ve
bireylerin ilk 6l¢iimden aldiklar1 puanlar ile son 6lgiimlerden aldiklar1 puanlar arasindaki korelasyona
bakalir. Iki 8l¢tim arasindaki zaman aralig1 Slgiilen davranisa ve hedef kitleye gore degismekle birlikte
dort haftalik bir siirenin uygun oldugu soylenebilir (Biiyiikoztiirk, 2014). Bu bilgiler géz oniinde
bulundurularak Sosyal Sorumluluk Olgegi bir ortaokulun 5. sinifinda 6grenim goren 32, 6. smifinda
O0grenim goren 31, 7. smuifinda 6grenim goren 30 ve 8. sinifinda 6grenim goren 25 dgrenciye tam 31
giin arayla iki defa uygulanmugtir. Tki 6l¢iim arasindaki korelasyon igin Pearson Korelasyon Katsayist
degeri hesaplanmistir. Pearson Korelasyon Katsayisinin hesaplanmasi igin verilerin normal dagilim
gostermesi gerekmektedir. Bunun igin 6ncelikle elde edilen verilerin normallik dagilimlarina bakilmis
ve verilerin normal dagilim gosterdigi goriilmiistiir. Daha sonra iki 6l¢iim arasindaki korelasyon igin
SPSS 21 paket programu araciligiyla Pearson Korelasyon Katsayis1 hesaplanmis ve degerin .764 oldugu
sonucuna ulasilmistir. Giivenirlik hesaplamalarinda Pearson Korelasyon Katsayis1 degerinin .70"in
altinda olmamasi beklenir. Bu deger +1 ‘e ne kadar yaklasirsa 6lgme aracinin o kadar giivenilir
oldugu, diisiik oldugu ya da 0’a yakin elde edildiginde ise l¢gme aracinin giivenilir olmadig1 yorumu
yapilir (Alpar, 2016). Bu bilgiler géz ¢niinde bulunduruldugunda korelasyon katsayisinin beklenen

diizeyin tistiinde oldugu goriilmdiis ve dlgegin yiiksek giivenirlige sahip oldugu sonucuna ulasilmustir.
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Sonug, Tartisma ve Oneriler

Bu calismanin amaci ortaokul 6grencileri ig¢in sosyal sorumluluk diizeylerini 6lgebilecek
nitelikte bir olgek gelistirmektir. Bu dogrultuda olgegin hangi ydntemle gelistirilecegine karar
verilerek formati belirlenmis, madde havuzu olusturulmus, kapsam gecerliligi icin gerekli islemler
yapilmis, faktor analizi oncesinde taslak 6lcek deneme grubunda uygulanmis, AFA yapilmis, AFA
sonrasinda ortaya ¢ikan yapryr dogrulamak igin DFA yapilmis, Olgegin yapi gecerligi calismasi
tamamlandiktan sonra giivenirlik ¢alismas: yapilarak 6lgek gelistirme siireci sonlandirilmistir. Sonug
olarak ortaokul 6grencilerinin sosyal sorumluluk diizeylerini 6l¢gmek icin kullanlabilecek, ¢evresel
duyarhilik, yardimseverlik, birlikte hareket etme ve sosyal duyarlilik olmak iizere toplam dort
boyuttan olusan, 17 maddeli, 4'lii Likert tipli, gecerli ve giivenilir bir Sosyal Sorumluluk Olgegi

gelistirilmistir.

Alan yazin incelendiginde sosyal sorumluluk ile ilgili gelistirilen birtakim 6l¢eklerin oldugu
goriilmektedir. Baser ve Kiling (2015) tarafindan tiniversite 6grencilerine yonelik olarak Kiiresel Sosyal
Sorumluluk Olgegi gelistirilmistir. Yine yiiksekogretim 6grencilerine ydnelik olarak Erarslan (2011)
Bireysel Sosyal Sorumluluk Olgegi gelistirmistir. McDonough, Ullrich-French, Anderson-Butcher,
Amorose ve Riley’e (2013) ait diisiik gelirli genglere yonelik Sosyal Sorumluluk Olgegi bulunmaktadir.
Ayrica Li ve digerleri tarafindan 2008 yilinda ortaokul 6grencileri icin gelistirilen ve Filiz ve Demirhan
(2015) tarafindan Tiirkge’ ye uyarlanan Bireysel ve Sosyal Sorumluluk Olgegi de alan yazinda vardir.
Bu calismada gelistirilen 6lgegin konusunun kapsami, hedef kitlesi ve gelistirildigi yontem goz

oniinde bulunduruldugunda, alan yazindaki ilgili arastirmalardan farklilik gosterdigi gortilmektedir.

Ortaokul 6grencilerinin sosyal sorumluluk diizeylerini 6l¢gmek igin gelistirilmis bu Ol¢ekten
aragtirmacilar deneme modelindeki bir bagimsiz degiskenin ortaokul ogrencilerinin sosyal
sorumluluk diizeylerine etkisini belirlemek i¢in yararlanabilir. Ayrica ortaokul 6grencilerinin sosyal
sorumluluk diizeyleri ile baz1 degiskenler arasindaki iligskinin belirlenmesine yonelik arastirmalarda
da bu oOlgekten yararlanilabilir. Tiim bunlarin yaninda 6grencilerin sosyal sorumluluk diizeylerini

belirlemek amaciyla bu 6lgek kullanilabilir.
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Summary

In the contemporary world individuals are expected not only to fulfill their personal responsibilities but also to act
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scale. In the exploratory factor analysis (EFA), the principal components analysis and oblimin rotation were applied.
Confirmatory factor analysis (CFA) was performed to confirm the structure resulting from the EFA. After
modification, the fit indices were found to be above the acceptable level. The Pearson Correlation Coefficient was
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Introduction

As a result of social, cultural, economic and political changes that have occurred
in the world, especially after the Industrial Revolution, social responsibility has become a
frequently emphasized issue. Global organizations such as the United Nations, UNESCO
and UNICEF have organized various social responsibility campaigns and invited all
people to act as socially responsible individuals. In parallel to these developments,
countries have also organized educational programs in this direction. Given that the need
for individuals with social responsibility is increasing day by day, it can be said that
social responsibility is one of the most important issues taught in educational programs.
In fact, social responsibility is emphasized in the second paragraph of the second article
of Basic Law of National Education No. 1739 in Turkey which includes the general aims
of Turkish national education (MEB, 1973). In addition, social responsibility is clearly
emphasized and taken into consideration in explanations about the changes made to the
curriculum in 2017. For example, the Ministry of National Education (MoNE) identified
15 themes to explain the revision of the curriculum in 2017 to students’ parents, and
included the following statements within the theme of Human Rights and Democratic
Sensitivity Competencies (MEB, 2018):

“An individual’s awareness of human rights and sensitivity to democracy are an indispensable

necessity of living in a pluralistic society. In order to gain this sensitivity, an individual needs to think

independently, believe in equality, make the right decisions, act with moral responsibility, recognize
individual rights and freedoms, know and protect his/her own rights, assume social responsibilities,
and transform democratic values into behavior and attitude.”

Since the concept of social responsibility has been discussed in many different
fields and has been handled differently within the scope of these fields, no consensus as
to its meaning has been reached. Moreover, since the meaning of social responsibility
varies from society to society, from culture to culture, and even from person to person
over time it is even more difficult to agree on a definition (Ercan, 2009; Tongo, 2015). The
philosophical foundations of social responsibility go back to Aristotle. The Aristotelian
approach is associated with the ethics of social responsibility. Not only the Aristotelian
approach, but also other philosophical approaches to social responsibility have linked
social responsibility to ethics and evaluated social responsibility within the framework of

its views about ethics (Deveci & Eryilmaz, 2017). Berman (1990) explained that the
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concept of social responsibility focuses on both the relationship of the individual with
other individuals in a society, as well as the relationship with the social and political
world more broadly, and defined social responsibility as an individual investment made
for the welfare of those who live in the world. Droms and Stephen (2015) described social
responsibility as an individual's effort to solve social problems in his/her surroundings
with other people and to actively participate in society. One of the most important aims
of social responsibility is to make society easier to live in. The education of individuals is
very important to make this happen. To this end, teachers should study how to educate
socially responsible individuals. To contribute to these studies, it it is important to carry
out educational research to answer the question of how to raise socially responsible
individuals. The results of the research will indicate which strategies, methods,
techniques, activities, materials, etc. are to be used and recommendations can then be
made to both teachers and MoNE in order to contribute to the education of socially
responsible students. For this purpose, researchers should develop a number of data
collection tools and collect data to achieve their research objectives. It is thus important to
develop a social responsibility scale which is a valid and reliable data collection tool that

can be used in research.

When the related literature is examined, it is seen that there are various scales
developed for different age groups and adapted into Turkish in relation to social
responsibility. Erarslan (2011) developed a one-dimensional, 28-item “Individual Social
Responsibility Scale” for university students. Baser and Kilinc (2011) developed a four-
dimensional, 30-item “Global Social Responsibility Scale” for university students.
McDonough, Ullrich-French, Anderson-Butcher, Amorose and Riley (2013) developed a
“Social Responsibility Scale” for low-income youth. Liu, Liu and Chen (2017) developed a
four-factor “Social Responsibility Scale” consisting of 17 items for university students in

China.

Filiz and Demirhan (2015) adapted the “Individual and Social Responsibility
Scale” for secondary school students, which was developed in 2008 by Li et al. The scale
was developed uni-dimensionally, but a two-factor structure emerged in the Turkish
adaptation study. In addition, some items of the scale were removed, leaving 13 items.

However, when the social responsibility scales found in the literature are examined, it is
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seen that there is no valid and reliable scale developed both for Turkish and for
secondary school students. This study is thus important in terms of meeting this need in
the literature. The study aimed to develop a valid and reliable social responsibility scale
which can be used to determine the social responsibility levels of secondary school

students.
Method

This section provides information about the study group and research data

collection and analysis
Study Group

The study group of the research consisted of 851 secondary school students and
two social studies teachers in 5th, 6th, 7th and 8th grades of secondary schools in Amasya

in the second term of 2017-2018 academic year.

Semi-structured interviews were conducted with eight students and two social
studies teachers in the study group and the data were used to create the item pool. Half
of these eight students, with one student at each grade level, attended a secondary school
in the city center and the other half at a secondary school about 5 km from the city center.
In addition, the data obtained from 100 students studying at a middle socioeconomic
level secondary school in the city center were used in the preliminary application of the
draft scale. In addition, data from 312 students were used for exploratory factor analysis
(EFA) and data from 313 for confirmatory factor analysis (CFA). Table 1 shows the
distribution of the students whose data were used in the EFA and CFA according to their

class levels and socioeconomic levels of the secondary schools they studied.
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Table. 1. Distribution of the students whose data were used in EFA and CFA according to grade
and socioeconomic level of the schools they study

Economic Level 5th Grade  6th Grade  7th Grade 8th Grade Total
E Lower Socioeconomic Level 25 25 28 24 102
11; Middle Socioeconomic Level 22 29 25 18 94
High Socioeconomic Level 23 31 30 32 116
Total 70 85 78 74 312
C Lower Socioeconomic Level 28 18 28 23 97
i Middle Socioeconomic Level 26 26 22 26 100
High Socioeconomic Level 26 30 42 18 116
Total 80 74 92 67 313

Data were collected from a total of 347 secondary school students for the EFA,
but 35 students were excluded from the analysis because they left one or more items
blank or selected two options for one item. The data from the remaining 312 students
were analyzed. Data were collected from 323 secondary school students for CFA, but
since 11 students left one or more items blank or selected two options for one item, only
the data obtained from the remaining 313 students were analyzed. The data were
obtained from the students in each branch of each grade level of secondary schools of
different socioeconomic level. In addition, data were collected from 118 students in the

test-retest method for reliability of the scale and the data obtained were analyzed.
Data Collection and Analysis

Since the data of the study were to be collected from secondary school students,
permission was first obtained from the Social and Human Sciences Scientific Research
and Publication Ethics Committee of a State University. The approval of the ethics
committee was then forwarded to the Ministry of National Education and on 6 February
2018 the General Directorate for Innovation and Educational Technologies in the Ministry
of National Education granted permission for the research. After obtaining the
permission, an item pool was developed in order to design the Social Responsibility Scale

(SRS). In order to establish an item pool, studies in the literature relating to social
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responsibility were examined and items in the related scales were examined. In addition,
the data obtained from semi-structured interviews conducted with two social studies
teachers and eight secondary school students were also utilized. The questions in the
semi-structured interview form were created by the researchers and controlled by an
expert in the field. The necessary amendments were made on the basis of the opinions of
the expert. A pilot interview was conducted with a social studies teacher and a secondary

school student in order to assess the comprehensibility of the questions.

After the pool of items was created, it was sent to experts in various fields for
scope validation and the expert opinions were analyzed using the Lawshe’s method.
After the content validity had been checked, data were collected from secondary school
312 students from different socioeconomic levels in order to test construct validity. The
data obtained were analyzed using the IBM SPSS 21 package program. In the EFA, the
data were analyzed using principal components analysis and by rotating with oblimin
rotation method with oblique rotation. In order to verify the structure that emerged after
the EFA, data were obtained from 313 students from different socioeconomic levels and
the data were analyzed using IBM AMOS 21 package program. The Cronbach's alpha
value was calculated and reported for the reliability of the scale. The test-retest method
was also used for the reliability of the scale, and the scale was applied to 118 secondary
school students twice at an interval of 31 days and the Pearson Correlation Coefficient

between the data obtained from the two applications of the test was calculated.
Findings and Interpretation

This section explains the process followed in the development of the SRS.
Information is first provided about the format of the scale, the creation of the item pool,
the application of the draft form to the experimental group and the scope validity studies;
then the construct validity and reliability studies for the Social Responsibility Scale are

given.
Determining the Format of the Scale

Before the scope and structure validity studies of the SRS for secondary school
students could be undertaken, a method to develop the scale was required. The Likert

method has been used successfully to measure affective properties (Tekindal, 2015, p. 90).
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In addition, research about the number of answer categories in the scale has shown that
Likert-type ratings with even numbers lead participants to make positive or negative
decisions about a subject with a high degree of reliability and validity; for this reason, the
even number response category was used while developing the SRS (Chomeya, 2010;
Garland, 1991). In addition, four responses were developed for the scale, “always”,
“usually”, “sometimes” and “never”, taking into consideration factors such as age,
educational level, motivation and cognitive level of the participants in the study group

(Tekindal, 2015).
Creating the Item Pool

To create the item pool, information in the literature about social responsibility,
scales directly or indirectly related to social responsibility, and semi-structured
interviews with social studies teachers and students were used. To this end, semi-
structured interviews were conducted with eight middle school students, two 5th
graders, two 6th graders, two 7th graders, two 8th graders, and with two social studies
teachers in order to determine the scope of social responsibility. In addition, scales
developed for different age groups related to social responsibility were used in the
creation of item pool (Aktepe, 2010; Argon & Demirer, 2017; Baser & Kilinc, 2015; Bolat,
2013; Bora & Baysan, 2007; Cevik, 2012; Filiz & Demirhan, 2015; Gordon, 2004; Kaya &
Colakoglu, 2015; Kaya & Dogan, 2014; Liu, Liu & Chen, 2017; Ozen, 2013; Soetanto,
Mullins & Achour, 2017; Sengun & Kaya, 2007; TEGV, 2012; Wang, 2003).

After the above stages had been carried out, 124 items were included in the item
pool. Items that involved the same feature in the item pool or which overlapped, which
only allowed for a low level of discrimination, and those to which students could
respond according to general societal trends, were removed from the item pool, leaving
93 items. The remaining 93 items were discussed in detail with two experts in the field of
measurement and evaluation and one expert in the field of Turkish education. Following
these discussions, some items were combined, some items were completely rewritten and
some items were removed from the item pool. As a result of this process, a total of 50

items remained in the item pool.
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Scope Validity of the Social Responsibility Scale

A draft form was prepared in order to present the 50 items in the item pool to the

experts and to obtain their opinions. The 50 items were positioned in the draft form

"non "non

randomly and "always," "often,” "sometimes" and "never" were given as the possible
responses. To obtain the opinion of the experts an "Expert Evaluation Form" was
prepared. This contained the following options for each item: “Appropriate”, “Not
appropriate ”, “Appropriate but should be corrected” and “Suggestions/Comments”. In
addition, guidelines were laid out on how the experts should evaluate the draft form and

what was expected of them.

The Expert Evaluation Form was delivered to a faculty member with an associate
professorship in social studies education, three faculty members with a master's degree in
social studies education, a faculty member with doctorate in educational programs, a
faculty member with a master's degree in Turkish education and a doctorate in the same
field, and a faculty member with a doctoral degree in measurement and assessment. In
addition, the form was sent via email to two social studies teachers working in public
schools affiliated with the Ministry of National Education and a social studies teacher

working in a private school affiliated with the Ministry of National Education.

The opinions in the expert evaluation form were analyzed and interpreted using
Lawshe’s method. In accordance with this, a group of experts in the field was formed and
an Expert Evaluation Form was prepared. After obtaining the opinions of experts, the
content validity ratios (CVR) of the items were obtained and the scope validity index
(SVI) of the scale was calculated. Finally, the final form was created according to the SVI

results of the scale calculated from the CVRs of the items (Yurdugul, 2005).

Using Lawshe’s method, scores were obtained for the opinions of the field
experts regarding each item and for the CVRs of the items. The CVR for each item was
obtained using the formula CVR = [A / (N / 2) -1] (A: the number of experts reporting
“Appropriate” and N: the total number of experts) (Alpar, 2012, p. 509). Table 2 shows

the CVR values for the 50 items in the draft form.
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of the items

o o o o o o

2 E ¢ zZ S 3 2 E ¢ zZ 2 3 2 E ¢ zZ S 3
z = & z & oy zZ A >y

< < < < < <
1 10 0 1.00 18 10 0 1.00 35 10 0 1.00
2 10 0 1.00 19 10 0 1.00 36 10 0 1.00
3* 20 10 0 1.00 37 10 0 1.00
4 10 0 1.00 21 10 0 1.00 38 10 0 1.00
5 10 0 1.00 22 10 0 1.00 39 9 0.80
6* 23 10 0 1.00 40 10 0 1.00
7 9 0.80 24 10 0 1.00 41 10 0 1.00
8 10 0 1.00 25 10 0 1.00 42 10 0 1.00
9 10 0 1.00 26 9 0.80 43 10 0 1.00
10 10 0 1.00 27 9 0.80 44 9 0.80
11 9 0.80 28 10 0 1.00 45 10 0 1.00
12 10 0 1.00 29 10 0 1.00 46 10 0 1.00
13 10 0 1.00 30 10 0 1.00 47 10 0 1.00
14* 31 10 0 1.00 48 9 0.80
15 10 0 1.00 32 9 0.80 49 10 0 0.80
16 10 1.00 33 9 0.80 50 10 0.80
17 10 1.00 34 10 1.00

* Regarding Articles 3, 6 and 14, some of the experts stated that they were
appropriate and others that they were appropriate but needed to be corrected. However,
after taking into account the explanations and comments made by the experts about these
items, the researchers decided to exclude them, and these three items were thus excluded

in the calculations of CVR and SVI.

As can be seen in Table 2, the CVR values of the items in the draft form varied

between 0.80 and 1.00. Lawshe (1975) determined the minimum CVR values required for
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items to be selected or removed. Table 3 shows the minimum CVR values developed by

Lawshe (1975) according to the number of experts.

Table. 3. CVR values according to the number of experts

Total Number of Minimum CVR Total Number of Minimum CVR
Experts Value Experts Value
5 0.99 13 0.54
6 0.99 14 0.51
7 0.99 15 0.49
8 0.78 20 0.42
9 0.75 25 0.37
10 0.62 30 0.33
11 0.59 35 0.31
12 0.56 40+ 0.29

Since the total number of experts providing opinions on the 50 items was 10, the
minimum CVR value required for the items according to Table 3 was 0.62. Since the CVR
values of the items in the draft form were between 0.80 and 1.00, no items in the form

were removed.

In Lawshe’s method, the next step after calculating the CVR values is the
calculation of the SVI value of the draft with the items which remain. The SVI value of
the draft scale is the average of the items remaining according to the CVR values and the
result is expected to be greater than 0.67 (Alpar, 2012). After reviewing the Expert
Evaluation Forms, the researchers decided to exclude items 3, 6 and 14 from the draft
scale, which the experts had considered “appropriate” or “appropriate but should be
corrected” while providing further explanations and comments. For example, with
regard to the phrase “I try to do my best to make the world better to live in” in Article 6,
the experts stated that the target audience may have difficulty in understanding the
expression “better to live in” and that this article was necessary but needed to be
corrected. The researchers decided to remove this and two other items from the item

pool. The SVI value of the draft scale was thus calculated from the CVR values of the
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remaining 47 items. According to this information, the 38 items in the item pool had a
CVR value of 1.00, the remaining 9 items had a CVR value of 0.80, and the sum of these
values was calculated as 0.88. According to Lawshe’s method, the SVI value should be
greater than 0.67 (Alpar, 2012, p. 510). When this was considered, it was found that the

draft scale had achieved scope validity.
Implementation of the Draft with the Trial Group

Before starting to collect data to determine the construct validity of the SRS, the
draft was edited into its final form (correct borders, line spacing, font size etc.) and
instructions were added for the secondary school students. Subsequently, in order to
assess the readability, comprehensibility and completion time of the draft scale, it was
administered to 100 students in a school at a medium socioeconomic school. The students
consisted of 21 students in the 5th grade, 30 students in the 6th grade, 24 students in the
7th grade and 25 students in the 8th grade. It was found that the draft form consisting of
47 items could be completed in approximately six minutes on average. In addition,
further evaluations were carried out on the basis of the opinions and suggestions of some
students in the trial group. As a result of their comments, some of the statements in an
item were enclosed in parentheses and it was decided to exclude one item. As a result, 46

items remained in the draft scale.
Construct Validity of the Social Responsibility Scale

Factor analysis was conducted to determine the construct validity of the SRS.
Factor analysis is a statistical technique that aims to explain a scale with a small number
of factors by gathering together variables that measure the same structure or quality
(Buyukozturk, 2014). For this purpose, EFA was first performed and CFA was then
performed to confirm the resulting structure. Information on the results of EFA and CFA

is provided here.
Results of Exploratory Factor Analysis of the Social Responsibility Scale

In order to examine the factor structure of the scale, EFA was performed with the
data obtained from 312 secondary school students. EFA is a process for finding factors
based on the relationships between variables. The aim is to maximize the common

variance or common factor variance caused by factors on each variable (Buyukozturk,
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2014). Before the EFA was performed, it was determined whether the data set obtained
from 312 middle school students for EFA was suitable for factor analysis. For this
purpose, the Kaiser-Meyer-Olkin (KMO) and Bartlett’s sphericity test values were
examined and it was found that KMO value was .912 and the Barlett’s sphericity test
value was .00. The KMO value should be greater than .60 and the Barlett’s sphericity test
significance should be less than 0.05 for the data to be suitable for EFA (Pallant, 2005;

Tavsancil, 2005). As a result, it was concluded that the data set is suitable for EFA.

After the data set was found to be suitable for EFA, factor analysis was carried

out considering the following criteria:

¢ Those whose eigenvalues are greater than 1,000 are considered as factors

(Cokluk, Sekercioglu $ Buyukozturk, 2016).

* In order for any item to be represented in a factor, the item factor load value

was assumed to be at least .32 (Cokluk, Sekercioglu & Buyukozturk, 2016).

¢ [Items that had a difference of less than .10 between loads under multiple

factors were defined as fuzzy items and were excluded from the scale

Taking these criteria into consideration, the most commonly used principal
component analysis technique was used for EFA (Buyukozturk, 2014). In addition, the
direct oblimin rotation technique was used. Direct oblimin rotation is a method of
rotation that is considered when there is a relationship between factors (Cokluk,

Sekercioglu & Buyukozturk, 2016).

The structure, the total correlation values of the items and the variance ratios
explained by the factors, which were the result of the factor analysis performed by the
principal component analysis and the rotation of the oblimin, are shown in Table 3

below.
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Table 3. Factor analysis results of the Social Responsibility Scale and total correlation values of the

items
Item No. Factors Total Correlation
Values of the
Items
F1 F2 F3 F4
(Helpfulness) (Cooperation) (Environmental (Social
Awareness)  Awareness)
Item13 .720 .518
Item32 .707 463
Item39 .701 .604
Item36 .670 .592
Item41 495 412
Item?7 .838 395
Item12 .826 414
Item43 437 550
Item5 .739 .437
Item11 721 .360
Item33 .653 .603
Item37 .620 421
Item40 .343 .547 .663
Item38 542 587
Item6 716 372
Item?20 .665 411
Item31 511 326
Ratios of Variance Explained by Factors

Explained 31.904% 9.124% 7.884% 7.082%

Variance

Total Explained 55.994%

Variance

After the analysis of the principal components and the oblimin rotation, a 17-item
structure with four factors appeared. Within this structure, items 13, 32, 36, 39 and 41
were gathered under the subdimension of Helpfulness (“Yardim Etme’), items 7, 12 and
43 were gathered under the subdimension of Cooperation (‘Birlikte Hareket Etme’),
items 5, 11, 33, 37, 38 and 40 were gathered under the subdimension of Environmental
Awareness (‘Cevresel Duyarlilik’) and items 6, 20 and 31 were gathered under the
subdimension of Social Awareness (‘Sosyal Duyarlilik’). The subdimensions of the scale

were named by taking into account the meaning of each factor, i.e. by looking at the items
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in each dimension and by applying general terms used in discussing social responsibility.
The factor loads of the items ranged between .437 and .838, and item total correlation
values ranged between .326 and .664. In addition, as shown in Table 3, the variance ratio
explained by Helpfulness was 31.904%, the variance ratio explained by the Cooperation
dimension was 9.124%, the variance ratio explained by the Environmental Awareness
dimension was 7.884% and the variance ratio explained by the Social Awareness
dimension was 7.082%. The total variance ratio explained by the scale was 55.994%. It is
accepted that the variance explained in social sciences is between 40% and 60%
(Tavsancil, 2014). In addition, the item total correlation values must be at least .30 in order
for items to remain in a scale (Field, 2005, via Kaynak, Ozhan & Kan, 2017). The item total
correlation values of the items in SRS were over .30 and no items were removed from the

scale. As a result of EFA, a four-dimensional,17-item structure was revealed.
Results of Confirmatory Factor Analysis of the Social Responsibility Scale

CFA was performed to confirm this structure resulting from EFA. The data
obtained for CFA were analyzed using the IBM AMOS 21.0 package software. First, the
data obtained from 313 students were entered into IBM SPSS 21.0 package program and
the values of the fit indices reached with the obtained data were examined. The CFI, IFI
and TLI values were lower than acceptable values. The structure of the scale was
therefore modified. To this end, covariances were created between item 10 and item 15
under the Environmental Awareness factor, item 6 and item 11 under the Helpfulness
factor, and item 3 and item 5 under the Cooperation factor. After the modifications, the fit
indices of the structure after EFA provided acceptable values. The fit indices values of the

SRS before and after modification are shown in Table 4.
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Table. 4. Fit indices values of the Social Responsibility Scale before and after modification

Fit | HYPERLINK Fit Indices Before Fit Indices After Criteria
"https://tureng.com/e Modification Modification
s/turco-ingles/fit
indices"ndices

x2/sd 2.312 1.689 < 2.5= perfect fit
RMSEA .065 .047 < .05= perfect fit
<.06= good fit
CFI .87 93 =.90= good fit
GFI .90 93 =.90= good fit
RMR .049 .037 < 0.05= perfect fit
AGFI .87 .90 >.85=good fit
IFI .87 93 >.90= acceptable fit
TLI .84 91 >.90= acceptable fit

When the fit indices of the scale after modification are examined, it is seen that
x2/sd, RMSEA and RMR values were a perfect fit , CFI, GFI and AGFI values were a good
fit, and IFI and TLI values were an acceptable fit (Cokluk, Sekercioglu & Buyukozturk,
2016; Hu & Bentler, 1999; Karagoz, 2017; Sumer, 2000; Tabachnick & Fidel, 2001). The
relationships between the variables observed as a result of CFA of the SRS developed and

the error variances are also shown in Figure 1.

A3

Figure 1. Diagram of confirmatory factor analysis
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Reliability of the Social Responsibility Scale

As a result of the data obtained and the procedures performed, it was observed
that the structure with 4 factors and 17 items after EFA was confirmed after CFA. After
the content and structure validity of the Social Responsibility Scale had been checked, the
reliability of the scale was analyzed. The Cronbach’s alpha internal consistency coefficient
was examined since the number of items in the SRS was higher than two. The Cronbach’s
alpha internal consistency coefficients of the subdimensions and the whole of the SRS are
shown in Table 5.

Table. 5. Cronbach's alpha internal consistency coefficients of the Social Responsibility Scale and
its dimensions

Internal Consistency Coefficients

Dimension (Cronbach’s alpha)
Environmental Awareness 718
Helpfulness .685
Cooperation 541

Social Awareness .633
Total .828

As shown in Table 5, the Cronbach’s alpha internal consistency coefficient of the
measurement tool was calculated as .828. This value shows that the reliability of the scale
is high. In addition, the internal consistency coefficients of the dimensions in the scale
varied between .541 and .718. For the Cronbach’s alpha internal consistency coefficient a
value from 0.4 to 0.6 is considered to demonstrate low reliability, from 0.6 to 0.8 is
considered reliable, and from 0.8 to 1.0 is considered to be highly reliable (Yasar, 2014;
Alpar, 2016; Karagoz, 2017; Yildiz & Uzunsakal, 2018). Therefore, while the internal
consistency coefficient values of the Environmental Awareness, Helpfulness and Social
Awareness subdimensions were within the highly reliable range, the internal consistency
coefficient value of the Cooperation subdimension was in the range of low reliability.
However, Akbulut (2011) stated that the Cronbach’s alpha internal consistency coefficient
is highly sensitive to the number of items and suggested that correlations between items
should be examined. In this respect, the items in each dimension were examined and the
correlation values for all items were found to be over .20. Thus, it was concluded that the

SRS showed internal consistency.
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In addition, the test-retest method was used for the reliability of the scale. In the
test-retest method, the measurement tool is applied to the same study group twice within
a specific time period and the correlation between the scores obtained from the first
measurement and the scores obtained from the last measurements is examined. Although
the time interval between the two measurements varies according to the behavior
measured and the target audience, it can be said that a period of four weeks is
appropriate (Buyukozturk, 2014). Taking this information into consideration, the Social
Responsibility Scale was administered to 32 students in the 5th grade, 31 students in the
6th grade, 30 students in the 7th grade, and 25 students in the 8th grade in a middle
school twice with an interval of 31 days between the first and second application. The
Pearson Correlation Coefficient was calculated for correlation between two
measurements. In order to calculate the Pearson Correlation Coefficient, the data should
show a normal distribution. For this purpose, the normality of distribution of the
obtained data was examined and it was observed that the data showed normal
distribution. Then, the Pearson Correlation Coefficient was calculated using SPSS 21
package program for the correlation between two measurements and the value was
found to be .764. It is expected that the Pearson Correlation Coefficient value should not
be less than .70 in reliability calculations. The closer the value is to +1, the more reliable
the measuring instrument is; if the value is close to 0, the measuring instrument is not
reliable (Alpar, 2016). In this case, the correlation coefficient was found to be higher than

the expected level and it is concluded that the scale had high reliability.
Conclusion, Discussion and Suggestions

The aim of this study was to develop a scale that could measure the level of social
responsibility of secondary school students. To this end, it was decided how the scale
would be developed, its format was determined, an item pool was created, the necessary
procedures were performed for content validity, the draft scale was applied to a trial
group before the factor analysis, the EFA was performed, the CFA was performed to
verify the structure after the EFA, and the construct validity study was conducted after
the process had been completed. As a result, a valid and reliable 4-point Likert-type, 17-
item Social Responsibility Scale consisting of four subdimensions, Environmental

Awareness, Helpfulness, Cooperation and Social Awareness, was developed to measure
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the social responsibility levels of secondary school students,

A number of scales have been developed about social responsibility in the
literature. Baser and Kilinc (2015) developed the Global Social Responsibility Scale for
university students. Erarslan (2011) developed the Individual Social Responsibility Scale
for higher education students. McDonough, Ullrich-French, Anderson-Butcher, Amorose
and Riley (2013) created a Social Responsibility Scale for low-income young people. There
is also an Individual and Social Responsibility Scale developed by Li et al. in 2008 for
secondary school students and adapted to Turkish by Filiz and Demirhan (2015).
However, the scope of the SRS, including the target audience and the methods used to

develop it, differs from other research in the field.

Researchers can use the SRS to determine the effect of an independent variable on
the social responsibility levels of secondary school students. In addition, this scale can be
used in research examining the relationship between social responsibility levels and other
variables relating secondary school students. In addition, this scale can be primarily used

to determine the students' levels of social responsibility.
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