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Ozet

Bu aragtirmanin amaci, Tiirkiye’de egitim fakiiltelerinde 6grenim goren iiniversite 6grencilerinin toplumsal cinsiyet
esitligine yonelik goriislerinin belirlenmesi ve ¢esitli degiskenler bakimindan karsilastirilmasidir. Arastirmada
nedensel Kkarsilastirma yontemi kullanilmis ve katiimcilarinin  belirlenmesinde Istatistiki Bolge Birimleri
Smiflamasmin birinci diizeyi esas alinmistir. Her bolgeden bir devlet iiniversitesinin (toplam 12) 6rneklem
kapsamma alindif1 arastirmada veriler Goziitok, Toraman ve Acar-Erdol (2017) tarafindan gelistirilmis olan
Toplumsal Cinsiyet Esitligi Olgegi kullanilarak toplanmistir. Verilerin analizinde Mann Whitney U Testi ve Kruskal
Wallis Testi kullanilmistir. Arastirma sonuglari, 6gretmen adaylarinin kadini erkege bagimli kilan ve erkegi {istiin
goren anlayiglarinin orta diizeyde oldugunu, siuf diizeyi arttik¢a goriislerinin olumsuza yoneldigini; toplumsal
cinsiyetle iligkili goriislerinin okuduklar1 boliim, yasadiklar1 bdlge, ebeveynlerinin Ogrenim diizeyi gibi
degiskenlerden etkilendigini gostermektedir. Kiiltiiriin yeni nesillere aktarilmasinda kuskusuz 6gretmen en 6nemli
figiirlerden biridir. Ogretmen adaylarinin, toplumsal cinsiyete iligkin olumsuz goriislere sahip olmasi, hatta
goriislerinin egitim fakiiltesinde bulunduklar siireden olumsuz etkileniyor olmasi, gelecekte de toplumsal cinsiyet
esitsizliginin 6gretmenlerce sunulan egitim yoluyla pekisecegi ihtimaline isaret etmektedir. Bu kapsamda arastirma
sonuglar: diger arastirma sonuglari ile birlikte tartisilmis ve bazi 6neriler sunulmustur.
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Giris

Toplumsal cinsiyet, kadin ve erkegin toplumsal ve kiiltiirel yénden tanimlanmasini ve onlara
atfedilen oOzellikleri, rolleri ve beklentileri yansitan bir kavramdir. Cinsiyet ise kadinla erkek
arasindaki biyolojik, genetik ve fizyolojik farkliliklari belirtmektedir. Boylece toplumsal cinsiyet
kavrami biyolojik olanla toplumsal olan1 ayirt etmek amaciyla kullanilmaya baslanmistir. Ciinkii
yillar boyunca kadinla erkek arasinda belirtilen farkliliklarin ¢ogunun cinsiyetten kaynaklanmadigi,
toplumsal olarak kurgulandig1 goriilmiistiir. Ugurlu, Tiirkoglu, Kuzlak ve Gupta (2018) tarafindan
Tiirkiye’de kadinlara ve erkeklere yonelik kalip yargilar konulu arastirmada, kadinlar, hassas,
fedakar, namuslu, caliskan, utangag, yardimsever, kibar, duygusal, pasif ve bagml olarak
nitelendirilirken; erkekler, bencil, giiclii, cesur, enerjik, 6zgiivenli, bagimsiz, baskin, otoriter, basarili,
zeki ve giivenilir olarak nitelendirilmistir. Kadin ve erkek icin belirtilen bu 6zellikler toplumda kadin
ve erkegin biyolojilerinden gelen dogal bir farklilik olarak goriilmektedir. Ancak duygusal ve hassas
erkekler oldugu gibi giiclii ve cesur kadinlar da vardir. Cinsiyet farkliliklar1 oldukca smirhidir.
Kadinlarin ¢ocuk dogurup, siit verebilirken erkeklerin verememesi, erkeklerin sakallar1 varken
kadimnlarin olmamasi cinsiyet temelli biyolojik farkliliklara Ornek verilebilir. Dogumla kazanilan
cinsiyet farkliliklar: disinda kadinla erkek arasinda farklilik olarak nitelendirilen 6zellikler toplumsal

cinsiyet farkliliklaridir.

Hyde (2005) beceri ve psiko-sosyal faktorler iceren neredeyse biitiin psikolojik ozelliklerde,
bireysel farkliliklarin muazzam derecede toplumsal cinsiyet farkliliklar1 olarak degerlendirildigini
belirtmektedir. Bu baglamda kadina atfedilen nitelikler toplumun pek ¢ok alaninda daha degersiz
goriiliirken, erkege atfedilen nitelikler daha degerli kabul edilmektedir (Sakalli-Ugurlu, 2003).
Toplumsal cinsiyet sosyalizasyon siireciyle kazanilmaktadir. Toplumsal cinsiyet sosyalizasyonu,
toplumsal cinsiyet rollerinin ve toplumsal cinsiyete uygun davranislarin 6grenildigi bir siirectir.
Kimmel (2004) bu siirecin dogumla basladigini ve ¢ocugun baslangicta anne ve babasinin daha sonra
Ogretmenlerinin ve diger c¢ocuklarin oldugu cevresinden; toplumsal cinsiyetle ilgili beklentilerinin
yansimalarini gordiiglinii ve bunlar1 O6ziimsedigini belirtmektedir (akt: Libby, 2007). Baslica
sosyalizasyon kaynaklart aile, okul, medya ve arkadas gruplaridir. Ozellikle aile ve okul, gocuklar igin

sosyallesme siirecinde 6zel bir Sneme sahiptir (Esen, 2013).

Ailede baglayan toplumsal cinsiyet sosyalizasyonu g¢ocugun okula baglamasiyla egitim
kurumlarinda devam etmektedir. Okuldaki ve smiftaki uygulamalar, 6gretmenlerin ve diger okul
personelinin tutum ve davramiglari, egitim programi, Ortitk program ve egitim materyalleri okulda
toplumsal cinsiyet rollerinin 6grenilmesinde etkili olan kaynaklardir (MEB, 2016). Okullar toplumsal
cinsiyet esitligini saglama noktasinda degisim ajani roliine sahip olmakla birlikte (Arar, 2014) daha

¢ok toplumsal cinsiyet kalip yargilarinin ve cinsiyet ayrimciliginin yeniden iiretildigi ve pekistirildigi
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yerler olarak islev kazanmaktadirlar (Esen, 2013; Rutledge, 2005; Sayilan, 2012). Yapilan
aragtirmalarda okuldaki oyun ve spor alanlarinda ve smifin mekansal diizeninde cinsiyete gore
farklihga gidildigi, erkek ve kiz 6grencilerin faaliyet alanlarinin ayrildigi, 6grencilerin okuldaki gorev
ve sorumluluklarmin geleneksel cinsiyet rolleri dogrultusunda paylastirildigi, 6grencilerin cinsiyetler
arast etkilesimlerinin smirlandirildigi, okuldaki demokratik siireglere katilimin cinsiyete gore
farklilastigi, kullanilan 6gretim materyallerin cinsiyet ayrimciligy icerdigi goriilmiistiir (Acar-Erdol,
2018; Acar-Erdol ve Goziitok, 2017; Esen, 2013; MEB, 2016; Tang, 2008). Okuldaki bu ayrimlar kiz ve
erkek Ogrencilerin farkli davranis, tutum ve sdylem igerisinde olmalarinda etkili olabilmektedir. Lise
Ogrencileriyle yapilan bir arastirmada, okul ortaminda, sinifi rahatsiz etme, 6gretmene kars: gelme,
kiifretme, bagirma, kotii aliskanliklara sahip olma, kosturma, derse girmeme gibi davranislar erkek
ogrenciler i¢in ‘normal’ kabul edilirken; iyi notlar alma, sorumluluk duygusuyla hareket etme,
caliskan olma, kurallara uyma, 6gretmenleri tarafindan begenilme vb. davranislar kiz 6grenciler icin
‘normal’ kabul edildigi bulgulanmistir. Ustelik caliskan olmak kiz &grencilerle iliskilendirildigi igin,
bazi erkek 6grencilerin ¢aliskan goriinmek istemedikleri ortaya ¢ikmistir (Kuurme ve Kasemaa, 2015).
Sandquist (1998) tarafindan yapilan arastirmada da paralel sonuglar goriilmektedir: Erkekler daha
yaramaz ve saldirgan iken, kizlar daha al¢akgoniillii ve diisiik 6zsaygiya sahiptirler. Erkekler sinifta
daha baskinken ve faaliyetlerde lider konumunda yer alirken, kizlar daha ¢ekingen davranmakta ve

faaliyetlerde daha az rol almaktadirlar (akt: Bayne, 2009).

Okulda cinsiyet ayrimlarina neden olan bir diger mekanizma Ogretmenlerin davrarnus ve
tutumlaridir. Yapilan arastirmalarda 6gretmenlerin, toplumsal cinsiyet konusunda 6z farkindaliga
sahip olmadiklar:1 (Duffy, Warren ve Walsh, 2001; Torun, 2002; Tsouroufli, 2002); kullandiklar1 dil ve
sOylemlerin cinsiyetcilik icerdigi (Acar-Erdol ve Goziitok, 2017; Esen, 2013; MEB, 2016); 6grencilere
toplumsal cinsiyet rolleri dogrultusunda gorev ve sorumluluk verdikleri ve bu rolleri pekistirdikleri
(Cushman, 2012; Esen, 2013); toplumsal cinsiyet kalip yargilarina sahip olduklar1 ve ogrencilere
cinsiyetlerine gore farkli davrandiklar1 (Acar-Erdol ve Goziitok, 2017; Esen, 2013; Hong, Lawrenz ve
McCarty-Veach, 2005; Ling Chen ve Rao, 2011; Sayilan, 2012; Torun, 2002; Tsouroufli, 2000; UNESCO,
2000); kiz ogrencileri denetlemede toplumsal cinsiyet rollerini ve kalipyargilarini kullandiklar
(Sayilan ve Ozkazang, 2012); 6grencilere yonelik basari beklentilerinin cinsiyete gore farklilastigt
(Davis, Rimm ve Siegle, 2014; Tsouroufli, 2002; UNESCO, 2000) ve kiz ve erkek ogrencilerin
etkilesimlerini sinirlandirdiklar: (Bagh ve Esen, 2003) goriilmiistiir. Egitim ortamlarinda, 6gretmenler
tarafindan, toplumsal cinsiyet kalip yargilar1 dogrultusunda sinirlanan kiz 6grenciler (Chapman, 2002;
Culley 1988; Erbas, 1995; Kabira ve Masinjila, 1997; McLaren, 2011; Sayilan, 2012) egitim firsatlarindan

yararlanmada erkek 6grenciler kadar sansli olamamaktadirlar.
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UNESCO (2015), toplumsal cinsiyet esitliginin saglanmasinda “6gretmenlerin” anahtar roliine
dikkat ¢ekmistir. UNESCO, diinyada ozellikle gelismekte olan tilkelerde toplumsal cinsiyet esitliginin
saglanmasinda, {iilkelerin Ogretim programlarinda toplumsal cinsiyet esitligine yer verilmesini
belirtmis ve toplumsal cinsiyet esitligine yonelik programlarin Ogretmen egitimine entegre
edilmesinin 6nemine vurgu yapmustir. Nitekim Tiirkiye’de Yiiksekogretim Kurulu (YOK) 2015 yilinda
Toplumsal Cinsiyet Esitligine Duyarl Universite Calistay: diizenlemistir. 1zleyen yil YOK Toplumsal
Cinsiyet Esitligi Tutum Belgesini ilan ederek, akademide toplumsal cinsiyet esitligi ve adaleti ile ilgili
tutumunu ortaya koyan bir metni {iniversiteler ile paylasmistir. Tutum metninde toplumsal cinsiyet
esitligi dersinin {iniversite Ogretim programlarinda zorunlu se¢meli ders seklinde verilmesi
bildirilmistir (YOK Akademide Kadin Caligmalari Birimi, 2016). Ancak 2019 yilina gelindiginde,
zorunlu se¢gmeli ders uygulamalari tartismali hale gelmistir. Universitelerde toplumsal cinsiyet esitligi
kapsamda yayginlasan uygulamalarin toplumsal degerlerle bagdasmadigi gerekgesiyle tutum
belgesinin ‘adalet temelli kadin ¢alismalar1” dogrultusunda revize edilmesi karar1 alinmigtir (SETA,

2019; Yilgor, 2019).

Mevcut dgretmenlerde goriilen cinsiyet¢i davrams ve tutumlarin gelecegin 6gretmenlerinde
goriilmemesi i¢in toplumsal cinsiyet esitligine duyarli 6gretmenlerin yetismesi gerekmektedir. Bu
gereklilikten hareketle, egitim fakiiltelerinde 6grenim goren dgretmen adaylarinin toplumsal cinsiyet
esitligine iliskin algilarinin belirlenmesi ve gerekli 6nlemlerin alinmas: énem tasimaktadir. Ayrica
toplumsal cinsiyet esitligine duyarh bir {iniversite egitimi i¢in, tiniversite 0grencilerinin toplumsal
cinsiyet esitligine yonelik goriislerinin belirlenmesi, 6ncelikli sorun alanlarinin tespitinde, bu konuda
yapilacak programlara temel olusturmada ve bu alandaki ilerlemenin izlenmesine katki saglamasi
agisindan onemlidir. Bu arastirmanin bir diger 6nemli boyutu da, Tiirkiye'nin farkl: bolgelerinde yer
alan tiniversitelerde 6grenim goéren ogretmen adaylarini iceren genis bir érnekleme sahip olmasidir.
Bu 0zelligi nedeniyle arastirma, bolgeler arasi karsilastirmaya olanak saglamaktadir. Bireyin
toplumsal cinsiyete yonelik algisi iginde yer aldigr okul ikliminin etkisine agiktir (Esen, 2013; Sayilan,
2012). Bu anlamda arastirma, tiniversitelerin kiiltiirel ikliminin toplumsal cinsiyet algisina yonelik

etkisini karsilastirmak agisindan da 6nem tagimaktadir.

Bu arastirmada Tiirkiye'de egitim fakiiltelerinde Ogrenim goren iiniversite 0grencilerinin
toplumsal cinsiyet esitligine yonelik diistincelerinin belirlenmesi ve cesitli degiskenlere (cinsiyet;
O0grenim gordiikleri {iniversite, boliim, smif; babanin ve annenin egitim diizeyi; evlerinde diizenli
gazete okuma; tiyatroya gitme, sinema izleme; kitap okuma; aile i¢i karalarda anne babanin birbirine
danismasy; aile biiyiiklerinin 6grencinin goriisiinii almasi; ailenin ikamet ettigi cografi bolge) gore

farklilasip farklilasmadiginin ortaya konulmasi amaglanmistir.
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Yontem

Arastirma da nedensel karsilastirma yontemi kullanilmistir. Nedensel karsilastirma
arastirmalar1 gruplar arasindaki farkliliklarin nedenlerini ve sonuglarini kosullar ve katilimcilar
tizerinde herhangi bir miidahale olmaksizin belirlemeyi amagclayan arastirmalardir (Biiyiikoztiirk,

Kilig-Cakmak, Akgiin, Karadeniz ve Demirel, 2009).
Katilimcilar

Aragtirmanin Tiirkiye’yi temsil etmesi planlandigindan arastirmada Istatistiki Bolge Birimleri
Smiflandirmasimin (Resmi Gazete, 2002) birinci diizeyi kullanilmis, bdylece Tiirkiye’yi temsil eden on
iki bolgenin her birinden en az bir {iniversite ve egitim fakiiltesi arastirma kapsamina alinmistir. On
iki tiniversitenin O0grenci sayilari esit degildir. Temsil ediciligin yiikselmesi igin oranli 6rneklem
yontemi kullanilmasi planlanmistir. Ancak arastirmaya katilimin goniilliiliik ilkesine bagli olmasi,
Ol¢me aracinin eksiksiz doldurulmasinin beklenmesi nedeniyle her bir iiniversiteden karsilastirmaya
uygun saylda veri toplanmasina oncelik verilmistir. Bu baglamda olusan calisma grubu amagh
Orneklem kapsaminda degerlendirilebilir (Senol, 2012; Yildirim ve Simsek, 2011). Arastirma grubunda

yer alanlar iiniversiteler Tablo 1’de 6zetlenmistir.

Tablo 1. Arastirma grubundaki katilimcilarin dagilim

Frekans Yiizde (%)

(f)
Kadin 1032 72,8
Cinsiyet Erkek 385 27,2
Toplam 1417 100
Nevsehir-Devlet Universitesi 129 9,1
Istanbul-Devlet Universitesi 119 8,4
Balikesir-Devlet Universitesi 123 8,7
Malatya-Devlet Universitesi 123 8,7
Adiyaman-Devlet Universitesi 121 8,5
s, . e Kiitahya-Devlet Universitesi 108 7,6
Ogrencilerin Ogrenim .. .y -
Gordiigi Universiteler Diizce-Devlet PH.IVGYS.IteS.l 121 8,5
Hatay-Devlet Universitesi 118 8,3
Erzincan-Devlet Universitesi 99 7
Amasya-Devlet Universitesi 124 8,8
Ankara-Devlet Universitesi 122 8,6
Giresun-Devlet Universitesi 110 7,8
Toplam 1417 100
Fen Bilimleri Ogretmenligi 165 11,6
[1kégretim Matematik Ogretmenligi 212 15
Smif Ogretmenligi 272 19,2
Ogrencilerin Ogrenim Tiirkge Ogretmenligi 173 12,2
Gordiigii Boltimler Ingilizce Ogretmenligi 96 6,8
Sosyal Bilgiler Ogretmenligi 121 8,5
Beden Egitimi ve Spor Yonetimi (BESYO) 15 1,1

Rehberlik ve Psikolojik Danismanlik (RPD) 202 14,3
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Frekans Yiizde (%)

()
Okuléncesi Ogretmenligi 83 59
Bilgisayar ve Ogretim Teknolojileri Egitimi 25 1,8
(BOTE)
Ozel Egitim Ogretmenligi 53 3,7
Toplam 1417 100
1. Sinaf 388 27,4
. . 2. Smuf 291 20,5
Ogrencilerin Ogrenim g
il i S 8 3. Siuf 368 26
4. Simf 370 26,1
Toplam 1417 100
Marmara 141 10
Ege 132 9,3
Akdeniz 231 16,3
Ogrencilerin Ailelerinin I¢ Anadolu 231 16,3
Tkamet Ettigi Cografi Bolge ~ Karadeniz 240 16,9
Dogu Anadolu 184 13
Giineydogu Anadolu 258 18,2
Toplam 1417 100

Kullanilan Veri Toplama Araglar

Arastirmada veri toplamak amaciyla Goziitok, Toraman ve Acar-Erdol (2017) tarafindan
gelistirilmis olan Toplumsal Cinsiyet Esitligi Olgegi (TCEO) kullanilmistir. Olgek lise grencilerinin
toplumsal cinsiyet esitligiyle ilgili diisiincelerini belirleyebilmek amaciyla gelistirilmis, Toraman ve
Ozen (2019) tarafindan iiniversite &grencilerine kullanilabilirligi yeniden sinanmustir. Universite
ogrencileri iizerinde gegerligi giivenilirligi smanan TCEO iki faktdrde toplumsal cinsiyet esitligi
hakkinda bilgi vermektedir. Birinci faktor erkegi {istiin goren anlayis (EUGA), ikinci faktor ise kadini
erkege bagiml kilan anlayist (KEBKA) 6lgmektedir. Tk faktdrde sekiz, ikinci faktdrde bes madde
bulunmaktadir. TCEO bes dereceli likert tiiriinde bir derecelendirmeye sahiptir ve tersten puanlanan
maddesi bulunmamaktadir. Olgegin alt boyutlarina iliskin Cronbach Alpha giivenirlik katsayilari .88
ile .79, 6lgegin tamami igin .89 olarak hesaplanmistir. TCEQO dogrulayici faktor analizi uyum indeksleri
sonuglar1 ise sOyle Ozetlenebilir: X?/sd=1.98, CFI=0.94, AGFI=0.92, RMSEA=0.067, SRMR=0.062’dir
(Toraman ve Ozen, 2019). Bu degerler alanyazina gore kabul edilebilir degerler diizeyindedir
(Joreskog ve Sorbom, 1993; Kline, 2005; Ozdamar, 2013; Siimer, 2000; Simsek, 2007). Ayrica
Ogrencilerin cinsiyet, 6grenim gordiigii tiniversite, boliim vb. bilgileri edinmek i¢in demografik

bilgilere yonelik bir form olusturulmus ve arastirmada kullanilmistir.
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Veri Analizi

Arastirmada karsilastirma analizlerinde parametrik ya da parametrik olmayan analizlerinden
hangisinden yararlanilacaginin belirlenmesi i¢cin TCEO araciligiyla elde edilen puanlara Kolmogorov-
Smirnov Testi uygulanmistir. Puanlarin normal dagiim gostermedigi (p<.05) belirlenmistir. Bu
dogrultuda karsilastirmalar yapilirken Mann Whitney U Testi ve Kruskal Wallis Testi kullanilmasina

karar verilmistir (Bilyiikoztiirk, 2013; Ozdamar, 2013).
Bulgular

TCEO iki alt boyutta bilgi vermektedir. Birinci boyut olan erkegi iistiin géren anlayis
boyutunda Olcekten almabilecek en yiiksek puan 40'tir ve yiiksek puan almak erkegi kadindan tiistiin
gorme diisiincesi gostergesidir. Tkinci boyut olan kadini erkege bagimli kilan anlayis boyutunda ise
almabilecek en yiiksek puan 25’tir ve yiiksek puan almak kadinin erkege bagimh oldugu diisiincesi
gostergesidir. Egitim fakiiltesi 6grencilerinin cinsiyetlerine gore toplumsal cinsiyet esitligine yonelik
diisiincelerinde farkliik olup olmadigt Mann Whitney U testi kullanilarak analiz edilmistir.

Karsilastirma sonuglari Tablo 2’de gosterilmistir.

Tablo 2. Cinsiyete gore toplumsal cinsiyet esitligine yonelik diisiinceler

.. Sira Sira
Alt Boyutlar Cinsiyet n Ortalamasi  Toplami U p

) Kad 1032 19192
Erkegi Ustiin Goren Anlay1s E:k;: 30835 1509091’9290 g 82 420’:8 86164,500 0,000

Kadin1 Erkege Bagimli Kilan Kadin 1032 614,84 634516,00

101488,000 0,000
Anlayis Erkek 385 961,39 370137,00

Analiz sonuglarina gore erkegi kadia {istiin goren anlayis boyutunda erkekler kadinlardan
anlamli bicimde yiiksek puan (p<.05) almislardir. Yine, kadini erkege bagimli kilan anlayis boyutunda
da erkekler kadinlardan anlaml bi¢imde yiiksek puan (p<.05) almislardir. Erkekler kendilerini
kadinlardan {istiin gormekte ve kadinlari erkege bagimli gormektedirler. Ogrenim goriilen
iiniversiteye gore toplumsal cinsiyet esitligine yonelik diistincelerde farklilik olup olmadig1 Kruskal
Wallis testi kullanilarak analiz edilmistir. Karsilastirma sonuglar: Tablo 3'te gosterilmistir.

Tablo 3. Egitim fakiiltesi dgrencilerinin 63renim gordiikleri iiniversiteye gore toplumsal cinsiyet esitligine
yonelik diisiinceler

.. Sira
Alt Boyutl Uni it X2 d
oyutlar niversite n Ortalamast S P
Nevsehir-Devlet Universitesi 129 795,88
. . Istanbul-Devlet Universitesi 119 744,71
Erkegi Ustiin Goren . o I
Anl Balikesir-Devlet Universitesi 123 612,08 76,951 11 0,000
nlay1 ..
yis Malatya-Devlet Universitesi 123 802,73

Adiyaman-Devlet Universitesi 121 773,26
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.. . Sira
Alt Boyutlar Universite n Ortalamas: X2 sd P
Kiitahya-Devlet Universitesi 108 619,73
Diizce-Devlet Universitesi 121 510,83
Hatay-Devlet Universitesi 118 622,54
Erzincan-Devlet Universitesi 99 683,25
Amasya-Devlet Universitesi 124 778,62
Ankara-Devlet Universitesi 122 716,33
Giresun-Devlet Universitesi 110 836,33
Nevsehir-Devlet Universitesi 129 807,06
Istanbul-Devlet Universitesi 119 735,74
Balikesir-Devlet Universitesi 123 703,79
Malatya-Devlet Universitesi 123 795,68
y Adiyaman-Devlet Universitesi 121 807,51
Kadini Erkege .. s Lo
Bagimh Kilan Klftahya-Devleit I'Jnlve'r31t.e51 108 632,30 71395 11 0,000
Anlayis Ditizce-Devlet F.Jn1vers1te31 121 481,72
Hatay-Devlet Universitesi 118 637,55
Erzincan-Devlet Universitesi 99 733,08
Amasya-Devlet Universitesi 124 784,34
Ankara-Devlet Universitesi 122 666,14
Giresun-Devlet Universitesi 110 708,51

Analiz sonuglaria gore farkl: {iniversite 6grencilerinin erkegi iistiin goren anlayis boyutunda

diisiinceleri anlamli bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;

e Ankara’da bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,

o Istanbul’da bulunan devlet iiniversitesi 6grencileri Diizce’de bulunandan,

e Adiyaman’da bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,

¢ Nevsehir'de bulunan devlet iiniversitesi 6grencileri Diizce’de bulunandan,
e Malatya’da bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,

e Giresun’da bulunan devlet tiniversitesi 6grencileri Diizce’de bulunandan,

e Nevsehir'de bulunan devlet {iniversitesi 6grencileri Balikesir’de bulunandan,

e Malatya’da bulunan devlet iiniversitesi 6grencileri Balikesir’de bulunandan,

e  Giresun’da bulunan devlet iiniversitesi 6grencileri Balikesir’de bulunandan,

e Malatya’da bulunan devlet {iniversitesi 6grencileri Kiitahya’da bulunandan,

e Giresun’da bulunan devlet tiniversitesi 6grencileri Kiitahya’da bulunandan,

e Malatya’da bulunan devlet {iniversitesi 6grencileri Hatay’da bulunandan,

e Giresun’da bulunan devlet iiniversitesi 6grencileri Hatay’da bulunandan erkegi daha {istiin

gormektedir.

Universite ogrencilerinin kadini erkege bagl kilan anlayis boyutunda diisiinceleri anlamh

bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;
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e Ankara’da bulunan devlet tiniversitesi 6grencileri Diizce’de bulundan,
e Balikesir’de bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,
e Giresun’da bulunan devlet iiniversitesi 6grencileri Diizce’de bulunandan,
e Erzincan’da bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,
o Istanbul’da bulunan devlet iiniversitesi 6grencileri Diizce’de bulunandan,
e Amasya’da bulunan devlet iiniversitesi 6grencileri Diizce’de bulunandan,
e Malatya’da bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,
e Nevsehir'de bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan,
e Adiyaman’da bulunan devlet {iniversitesi 6grencileri Diizce’de bulunandan daha fazla kadinm
erkege bagimli kilan anlayisa sahiptir.
Egitim fakiiltesi 6grencilerinin 6grenim gordiikleri boliime gore toplumsal cinsiyet esitligine
yonelik diisiincelerinde farklilik olup olmadigi Kruskal Wallis U testi kullanilarak analiz edilmistir.
Karsilastirma sonuglari Tablo 4'te gosterilmistir.

Tablo 4. Egitim fakiiltesi 63rencilerinin 6grenim gordiikleri boliime gore toplumsal cinsiyet esitligine yonelik
diigiinceleri

Sira

Alt Boyutlar Boliim n Ortalamasi X2 sd P

Fen Bilimleri Ogrt. 165 761,91

[Ikdgretim Matematik 212 677,96

Ogrt.

Siruf Ogrt. 272 690,78

Tiirkge Ogrt. 173 802,11
Erkegi Ustiin Goren Ingilizce Ogrt. 96 433,23

e 80,165 10 0,000

Anlayis Sosyal Bilgiler Ogrt. 121 817,74

BESYO 15 1003,77

RPD 202 658,90

Okuloncesi (")grt. 83 713,46

BOTE 25 707,12

Ozel Egitim 53 810,66

Fen Bilimleri Ogrt. 165 737,05

[1kégretim Matematik 212 756,52

Ogrt.

Siaf Ogrt. 272 683,97

Tiirkge Ogrt. 173 764,23
Kadini Erkege Bagiml Inglhzce.Ofgrt. N 96 391,85 92358 10 0,000
Kilan Anlayis Sosyal Bilgiler Ogrt. 121 851,83

BESYO 15 915,07

RPD 202 638,83

Okuléncesi Ogrt. 83 765,36

BOTE 25 753,60

Ozel Egitim 53 727,98
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Analiz sonuglarma gore farkli boliim 6grencilerinin erkegi tistiin goren anlayis boyutunda

diisiinceleri anlaml bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;

Rehberlik ve psikolojik danismanlik boliimii ingilizce Ogretmenligi boliimiinden,
[Ikogretim matematik 6gretmenligi boliimii Ingilizce 6gretmenligi boliimiinden,
Sinif 6gretmenligi boliimii Ingilizce 6gretmenligi boliimiinden,

Okuléncesi dgretmenligi boliimii Ingilizce dgretmenligi boliimiinden,

Fen bilimleri 6gretmenligi Ingilizce 6gretmenligi boliimiinden,

Tiirkge 6gretmenligi Ingilizce 6gretmenligi boliimiinden,

Ozel egitim boliimii 1ngilizce ogretmenligi boliimiinden,

Sosyal bilgiler 6gretmenligi Ingilizce 6gretmenligi boliimiinden,

BESYO Ingilizce 6gretmenligi boliimiinden,

Tiirkge 6gretmenligi boliimii rehberlik ve psikolojik danismanlik boliimiinden,
Sosyal bilgiler 6gretmenligi boliimii rehberlik ve psikolojik danismanlik boliimiinden erkegi

daha iistiin gormektedir.

Farkli boliim 6grencilerinin kadini erkege bagh kilan anlayis boyutunda diisiinceleri anlamh

bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;

Rehberlik ve psikolojik danismanlik bsliimii Ingilizce boliimiinden,

Sinif 6gretmenligi ingilizce ogretmenligi boliimiinden,

Ozel egitim boliimii 1ngilizce Ogretmenligi boliimiinden,

Fen bilimleri 6gretmenligi boliimii Ingilizce gretmenligi boliimiinden,

BOTE béliimii Ingilizce 6gretmenligi boliimiinden,

[Ikdgretim matematik dgretmenligi boliimii Ingilizce dgretmenligi boliimiinden,
Tiirkge 6gretmenligi boliimii Ingilizce 6gretmenligi boliimiinden,

Okuléncesi dgretmenligi boliimii Ingilizce dgretmenligi boliimiinden,

Sosyal bilgiler 6gretmenligi boliimii Ingilizce 6gretmenligi boliimiinden,

BESYO béliimii Ingilizce 8gretmenligi béliimiinden,

Sosyal bilgiler 6gretmenligi boliimii rehberlik ve psikolojik danismanlik boliimiinden,
Sosyal bilgiler 6gretmenligi boliimii sinif 6gretmenligi boliimiinden daha fazla kadin erkege

bagimli kilan anlayisa sahiptir.

Egitim fakiiltesi 6grencilerinin 6grenim gordiikleri simifa gore toplumsal cinsiyet esitligine

yonelik diisiincelerinde farklilik olup olmadigi Kruskal Wallis U testi kullanilarak analiz edilmistir.

Karsilastirma sonuglari tablo 5’te gosterilmistir.
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Tablo 5. Egitim fakiiltesi 0grencilerinin 6grenim gordiikleri smifa gore toplumsal cinsiyet esitligine yonelik

diigiinceleri

Alt Boyutlar Sinif n Sira Ortalamasi X2 Sd P
1. Sinif 388 653,20

Erkegi Ustiin Goren Anlayis 2. Suf 291 660,45 24,403 3 0,000
3. Sinaf 368 733,15
4. Sinmaf 370 781,68
1. Siruf 388 675,20
2. Sinuf 291 672,47

Kadini Erkege Bagiml Kilan Anlayis 9,709 3 0021
3. Sinif 368 746,79
4. Sif 370 735,59

Analiz sonuclarma gore farkli smiflarda ogrenim goren ogrencilerinin erkegi iistiin goren

anlay1s boyutunda diisiinceleri anlamli bigimde (p<.05) farkhidir. Yapilan parametrik olmayan Dunn

Testi sonucunda;

e 3. smif 6grencileri 1. sif 6grencilerinden,

e 4. smif 6grencileri 1. sinif 6grencilerinden,

e 4. smf 6grencileri 2. siif 6grencilerinden erkegi daha tistiin gérmektedir.

Farkl1 boliim 6grencilerinin kadini erkege bagh kilan anlayis boyutunda diisiinceleri anlaml

bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;

e 3. smif 6grencileri 1. sinif 6grencilerinden,
e 4. smif 6grencileri 1. sinif 6grencilerinden,

e 3. smif 6grencileri 2. sinif 6grencilerinden,

e 4. smif Ogrencileri 2. sinif dgrencilerinden daha fazla kadini erkege bagimli kilan anlayisa

sahiptir.

Egitim fakiiltesi 6grencilerinin babalarinin egitim diizeyine gore toplumsal cinsiyet esitligine

yonelik diisiincelerinde farklilik olup olmadigr Kruskal Wallis U testi kullanilarak analiz edilmistir.

Karsilastirma sonuglari tablo 6’da gosterilmistir.

Tablo 6. Egitim fakiiltesi 63rencilerinin babalarimin egitim diizeyine gore toplumsal cinsiyet esitligine yonelik

diisiinceler
Baba Egiti S
Alt Boyutlar 2 a" & ,lm e X2 sd p
Diizeyi Ortalamasi
Tlkokul 541 728,62
Ortaokul 269 730,56
Erkegi Ustiin Goren Anlayis Lise 342 693,80 5327 3 0,149
Universite ve
i 265 666,68
ustu
Kadini Erkege Bagimli Kilan lkokul 541 737,70 14,635 3 0,002
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Alt Bovutl Baba Egitim Sira X d
oyutlar n s
y Diizeyi Ortalamas: P

Anlayis Ortaokul 269 749,77

Lise 342 687,67

Universite ve
- 265 636,55
usta

Analiz sonuglarina gore babalar1 farkli egitim diizeyine sahip Ogrencilerinin erkegi {istiin
goren anlayis boyutunda diisiinceleri birbirinden farksizdir (p>.05). Babalar1 farkli egitim diizeyine
sahip 6grencilerinin kadin erkege bagh kilan anlayis boyutunda diisiinceleri anlamli bigimde (p<.05)

farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;

e Babasi ilkokul mezunu olan 6grenciler, babas: tiniversite ve iistii mezunu olan 6grencilerden,
e Babasi ortaokul mezunu olan 6grenciler babasi iiniversite ve iistii mezunu olan 6grencilerden

daha fazla kadini erkege bagimli kilan anlayisa sahiptir.

Egitim fakiiltesi 6grencilerinin annelerinin egitim diizeyine gore toplumsal cinsiyet esitligine
yonelik diisiincelerinde farklilik olup olmadig Kruskal Wallis U testi kullanilarak analiz edilmistir.

Karsilastirma sonuglari tablo 7'de gosterilmistir.

Tablo 7. Egitim fakiiltesi 6grencilerinin annelerinin egitim diizeyine gore toplumsal cinsiyet esitligine yonelik

diisiinceleri
A Egiti S
Alt Boyutlar nne‘e. gl,lm n e X2 sd p
Diizeyi Ortalamas1
Ikokul 890 739,59
Ortaokul 210 674,91
Erkegi Ustiin Goren Anlayis Lise 234 660,21 15,223 3 0,002
Universit
riversTe ve 83 604,82
ustu
Ikokul 890 733,05
. . Ortaokul 210 699,61
Kadini Erkege Bagimli Kilan .
Lise 234 672,07 13,522 3 0,004
Anlayis - .
Universite ve
83 579,04

usta

Analiz sonuglarina gore anneleri farkli egitim diizeyine sahip 6grencilerinin erkegi iistiin
goren anlayis boyutunda diisiinceleri anlamli bigimde (p<.05) farklidir. Yapilan parametrik olmayan

Dunn Testi sonucunda;

e Annesi ilkokul mezunu olan 6grenciler annesi lise mezunu olan 6grencilerden,
e Annesi ilkokul mezunu olan &grenciler annesi {iniversite ve {istii mezunu olan &grencilerden

daha fazla erkegi iistiin goren anlayisa sahiptir.
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Anneleri farkli egitim diizeyine sahip Ogrencilerinin kadimi erkege bagli kilan anlayis
boyutunda diisiinceleri anlamli bi¢cimde (p<.05) farklhidir. Yapilan parametrik olmayan Dunn Testi

sonucunda;

e Annesiilkokul mezunu olan 6grenciler annesi {iniversite ve {istii mezunu olan 6grencilerden,
e Annesi ortaokul mezunu olan 6grenciler annesi iiniversite ve {istii mezunu olan 6grencilerden

daha fazla kadini erkege bagiml kilan anlayisa sahiptir.

Egitim fakiiltesi Ogrencilerinin evlerinde diizenli olarak gazete okunma durumuna gore
toplumsal cinsiyet esitligine yonelik diisiincelerinde farklilik olup olmadigi Mann Whitney U testi

kullanilarak analiz edilmistir. Karsilastirma sonuglar: tablo 8'de gosterilmistir.

Tablo 8. Evde diizenli olarak gazete okuma durumuna gore toplumsal cinsiyet esitligine yonelik diisiinceler

Evde Diizenli Gazete Sira Sira
Alt Boyutlar n U p
Okunma Durumu Ortalamas1 Toplam
Erkegi Ustiin Evet 319 659,99 210536,00
. 159496,000 0,015
Goren Anlayis Hayir 1098 723,24 794117,00
Kadin1 Erkege Evet 319 630,12 201009,50
Bagiml Kilan Hayir 149969,500 0,000
1098 731,92 803643,50

Anlayis

Analiz sonuglarina gore erkegi kadina {istiin goren anlayis boyutunda evde diizenli bicimde
gazete okumayan ailelerin Ogrencileri diizenli gazete okuyan ailelerin 6grencilerinden anlaml
bigimde yiiksek puan (p<.05) almislardir. Kadini erkege bagimli kilan anlayis boyutunda evde diizenli
bicimde gazete okumayan ailelerin Ogrencileri diizenli gazete okuyan ailelerin 6grencilerinden
anlamli bigimde yiiksek puan (p<.05) almislardir. Ailenin ayda en az bir defa tiyatro izleme
durumlarina gore toplumsal cinsiyet esitligine yonelik diisiincelerde farklilik olup olmadigi Mann

Whitney U testi kullanilarak analiz edilmistir. Karsilastirma sonuglari tablo 9'da gosterilmistir.

Tablo 9. Ayda en az bir defa tiyatro izleme durumuna gore toplumsal cinsiyet esitligine yonelik diisiinceler

Tiyatro izleme Sira Sira
Alt Boyutlar n U p
Durumu Ortalamasi Toplami
Erkegi Ustiin Goren Evet 68 674,13 45840,50
43494,500 0,470
Anlay1s Hay1r 1349 710,76 958812,50
Kadini Erkege Bagiml Evet 68 628,71 42752,00
40406,000 0,096
Kilan Anlayis Hayir 1349 713,05 961901,00

Analiz sonuglarina gore erkegi kadina iistiin goren anlayis boyutunda ayda en az bir defa
tiyatro izlemeye gitme durumu anlaml farklilik yaratmamaktadir (p>.05). Kadin erkege bagimli kilan
anlayis boyutunda ayda en az bir defa tiyatro izlemeye gitme durumu anlamh farklilik

yaratmamaktadir (p>.05). Ailenin ayda en az bir defa sinema izleme durumlarmma goére toplumsal
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cinsiyet esitligine yonelik diistincelerde farklilik olup olmadigi Mann Whitney U testi kullanilarak

analiz edilmistir. Karsilagtirma sonuglari tablo 10’da gosterilmistir.

Tablo 10. Ayda en az bir defa sinema izleme durumuna gére toplumsal cinsiyet esitligine yonelik diisiinceler

Alt Boyutlar Sinema Izleme N Sira Sira U p
Durumu Ortalamas: Toplam1
Erkegi Ustiin Goren Evet 344 638,55 219662,50
160322,500 0,000
Anlayis Hayir 1073 731,58 784990,50
Kadin1 Erkege Bagiml Evet 344 637,21 219199,50
159859,500 0,000
Kilan Anlayis Hay1r 1073 732,02 785453,50

Analiz sonuglarina gore erkegi kadina iistiin goren anlayis boyutunda ailesi ayda en az bir defa
sinemaya giden o6grencilerin gitmeyen 6grencilerden anlamli bigimde diisiik puan (p<.05) almislardir.
Kadini erkege bagiml kilan anlayis boyutunda ailesi ayda en az bir defa sinemaya giden 6grencilerin
gitmeyen 6grencilerden anlamli bicimde diisiik puan (p<.05) almislardir. Ogrencilerin kitap okuma
durumlarina gore toplumsal cinsiyet esitligine yonelik diisiincelerinde farklilik olup olmadig1 Kruskal

Wallis U testi kullanilarak analiz edilmistir. Karsilastirma sonuglari tablo 11’de gosterilmistir.

Tablo 11. Egitim fakiiltesi 6grencilerinin kitap okuma durumlarina gore toplumsal cinsiyet esitligine yonelik

diisiinceler
Kitap Ok S
Alt Boyutlar rap Liia n e Xz sd p
Durumu Ortalamasi
Son bir ay i¢inde 1075 678,69
e Son bir sene i¢inde 242 751,50
Erkegi Ustiin Goren Anlayis 39,412 3 0,000
Hatirlamiyor 59 897,97
Okumuyor 41 980,89
Son bir ay i¢inde 1075 679,92
Kadini Erkege Bagimli Kilan Son bir sene i¢inde 242 757,88
32,029 3 0,000
Anlayis Hatirlamiyor 59 880,13
Okumuyor 41 936,62

Analiz sonuglarina gore farklh siklikta kitap okuyan 6grencilerinin erkegi {istiin goren anlay1s
boyutunda diisiinceleri anlamli bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi

sonucunda;

e Enson ne zaman kitap okudugunu hatirlamayanlar son bir ay i¢inde kitap okuyanlardan,
e Hig kitap okumayanlar son bir ay icinde kitap okuyanlardan,
e Hig kitap okumayanlar son bir sene icinde kitap okuyanlardan daha fazla erkegi {istiin géren

anlayisa sahiptir.

Farkli siklikta kitap okuyan Ogrencilerinin kadimi erkege bagh kilan anlayis boyutunda

diisiinceleri anlamli bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi sonucunda;
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¢ Enson ne zaman kitap okudugunu hatirlamayanlar son bir ay i¢inde kitap okuyanlardan,
e Hig kitap okumayanlar son bir ay i¢inde okuyanlardan daha fazla kadini erkege bagiml kilan

anlayisa sahiptir.

Egitim fakiiltesi 6grencilerinin ailelerinde anne babanin birbirine danisma durumuna gore
toplumsal cinsiyet esitligine yonelik diisiincelerinde farklilik olup olmadigi Mann Whitney U testi

kullanilarak analiz edilmistir. Karsilastirma sonuglar: tablo 12’de gosterilmistir.

Tablo 12. Anne babanin birbirine danisma durumuna gore toplumsal cinsiyet esitligine yonelik diisiinceler

Anne Babanin

. Sira Sira
Alt Boyutlar Birbirine Danisma n U P
Ortalamasi Toplami
Durumu
Erkegi Ustii Evet 1331 704,04 937075,00
rrept s Ve 50629,000 0,072
Goren Anlayis Hayir 86 785,79 67578,00
Kadini Erkege Evet 1331 706,77 940713,00
Bagiml Kilan 54267,000 0,419
Hayir 86 743,49 63940,00

Anlayis

Analiz sonuglarina gore erkegi kadina istiin goren anlayis boyutunda, ailesinde kararlar
alimirken anne babanin birbirine danisma durumu anlamli farkliik yaratmamaktadir (p>.05). Kadim
erkege bagimli kilan anlayis boyutunda ailesinde kararlar alinirken anne babanin birbirine danisma
durumu anlamli farklilik yaratmamaktadir (p>.05). Ogrencilerin ailesinde bir karar alimrken
Ogrencinin de goriisiiniin alinma durumlarmma gore, toplumsal cinsiyet esitligine yonelik
diisiincelerinde farkliik olup olmadigt Mann Whitney U testi kullanularak analiz edilmistir.
Karsilastirma sonuglari tablo 13’te gosterilmistir.

Tablo 13. Ailede bir karar alimmirken Ogrencinin de goriisiiniin alinma durumuna gore toplumsal cinsiyet
esitligine yonelik diigiinceler

Ogrencinin
e Sira Sira
Alt Boyutlar Goriisiiniin Alinma n U P
Ortalamasi1 Toplami
Durumu
Erkegi Ustiin Evet 1221 693,18 846376,50
. 100345,500 0,000
Goren Anlayis Hayir 196 807,53 158276,50
Kadini Erkege Evet 1221 691,37 844157,50
Bagimli Kilan 98126,500 0,000
Hayir 196 818,85 160495,50

Anlayis

Analiz sonuglarina gore erkegi kadina {istiin goren anlayis boyutunda ailesinde bir karar
alinirken goriisii alinmayan 6grenciler, goriisii alman 6grencilerden anlamli bigimde yiiksek puan
(p<.05) almislardir. Kadini erkege bagimli kilan anlayis boyutunda ailesinde bir karar alinirken goriisii

almmayan Ogrenciler, goriisii alinan 6grencilerden anlaml bigimde yiiksek puan (p<.05) almislardir.
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Ogrencilerin ailelerinin ikamet etti§i cografi bolgeye gore, toplumsal cinsiyet esitligine yonelik

diislincelerinde farklilik olup olmadigr Kruskal Wallis U testi kullamilarak analiz edilmistir.

Karsilastirma sonuglari tablo 14’te gosterilmistir.

Tablo 14. Egitim fakiiltesi dgrencilerinin ailelerinin ikamet ettigi cografi bolgeye gore toplumsal cinsiyet

esitligine yonelik diisiinceler

Sira
AltB tl Cografi Bol X2 d
oyutlar ografi Bolge n Ortalamast S P
Marmara 141 673,34
Ege 132 582,48
Akdeniz 231 680,38
e Ic Anadolu 231 768,51
Erkegi Ustiin Goren Anlay1s . 28,272 6 0,000
Karadeniz 240 678,61
Dogu Anadolu 184 740,50
Gii dos
uneydost 258 771,37
Anadolu
Marmara 141 638,58
Ege 132 610,11
Akdeniz 231 677,60
Kadini Erkege Bagimli Kilan 1@ Anadolu 231 740,68
) 32,237 6 0,000
Anlayis Karadeniz 240 666,34
Dogu Anadolu 184 784,58
Giineydogu
258 783,61
Anadolu

Analiz sonuglarina gore ailesi farkli cografi bolgede ikamet eden 6grencilerin erkegi iistiin

goren anlayis boyutunda diisiinceleri anlamli bigimde (p<.05) farklidir. Yapilan parametrik olmayan

Dunn Testi sonucunda;

e Ailesi I¢ Anadolu bélgesinde ikamet eden dgrenciler ailesi Ege bolgesinde ikamet edenlerden,

e Ailesi Dogu Anadolu bolgesinde ikamet eden Ogrenciler ailesi Ege bdlgesinde ikamet

edenlerden,

e Ailesi Giineydogu Anadolu bolgesinde ikamet eden 6grenciler ailesi Ege bdlgesinde ikamet

edenlerden erkegi daha iistiin gormektedir.

Ailesi farkli cografi bolgede ikamet eden Ogrencilerin kadini erkege bagh kilan anlayis

boyutunda diisiinceleri anlamli bicimde (p<.05) farklidir. Yapilan parametrik olmayan Dunn Testi

sonucunda;

e Ailesi Dogu Anadolu bolgesinde ikamet eden &grenciler ailesi Ege bolgesinde ikamet

edenlerden,
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e Ailesi Giineydogu Anadolu bolgesinde ikamet eden 6grenciler ailesi Ege bolgesinde ikamet
edenlerden,

e Ailesi Dogu Anadolu bolgesinde ikamet eden 6grenciler ailesi Marmara bolgesinde ikamet
edenlerden,

e Ailesi Giineydogu Anadolu bolgesinde ikamet eden Ogrenciler ailesi Marmara bolgesinde
ikamet edenlerden,

e Ailesi Giineydogu Anadolu bolgesinde ikamet eden 6grenciler ailesi Karadeniz bolgesinde

ikamet edenlerden daha fazla kadini erkege bagimli kilan anlayisa sahiptir.

Tartisma, Sonug ve Oneriler

Tiirkiye’de egitim fakiiltelerinde 6grenimlerini siirdiiren gelecegin 6gretmenlerinin toplumsal
cinsiyete iliskin goriislerini belirlemek i¢in yapilan bu arastirma sonuglari, kadini erkege bagimli
goren ve erkegi {istiin goren anlayislara ait baz1 6zel bulgular sunmaktadir. Bu arastirma kapsaminda
kullanilan 6lgek alt boyutlar1 baglaminda incelendiginde: Kadini erkege bagimli kilan anlayis: 6lgen
maddelerde aile igi iliskiler ve kadinin korunmasi gerektigi; erkegi {istiin goéren anlayis boyutuna ait
maddelerde ise is yasami, politik ve sosyal alanlarda erkegin beceri ve yeteneklerinin iistiinltigiinii
vurgulayan maddelere yer verildigi goriilmiistiir. Olgekten elde edilen bulgular &lgtiigii baglam ile
birlikte degerlendirildiginde sonuglar, 6gretmen adaylarindan erkek olanlarin kadin 6gretmen
adaylarina gore, kadm aile iliskilerinde ve kadinin korunmasinda erkege bagimli gordiiklerini; is
yasami, politik ve sosyal alanlarda erkegin beceri ve yeteneklerini kadma gore daha {istiin
bulduklarin1 gostermektedir. Glick ve digerlerine (1999) gore, toplumsal cinsiyet¢ilik “diismanca
cinsiyetcilik (hostile sexism)” ve “korumac:t cinsiyetgilik (benevolent sexism)”ten olusmaktadir.
Diismanca cinsiyetcilikte, kadin erkege gore zayif, ona bagiml ve diisiik seviyede algilanmaktadir. Bu
bakis agis1, onyargi, yanlis ve esnek olmayan genellemeler icermektedir. Korumaci cinsiyetgilikte ise
kadm, korunmasi, sevilmesi ve yiiceltiimesi gereken muhta¢ bir varlik olarak, sempatik
gosterilmektedir. Boylece korumaci cinsiyetcilik, algilayanda olumlu duygular yaratmaktadir.
Bununla birlikte korumaa cinsiyetgilik, kalip yargilar1 ve erkek egemenligini desteklemekte, boylece
kadmna zarar veren yaklasim sergilemektedir (akt: Sakalli-Ugurlu, 2002). Bu arastirmada elde edilen
bulgulara gore erkegi kadindan {istiin gormek, diismanca cinsiyetgilik; kadini erkege bagimli gormek
ise, korumaci cinsiyetgilik ile iliskilendirilebilir. Alptekin’in (2014) tiniversite dgrencileri ile yaptig1
calismada da erkeklerin en fazla diismanca cinsiyetgilik boyutuna katilirken, kadin tiniversite
Ogrencilerinin korumaci cinsiyetgilik boyutuna katildiklar1 goriilmiistiir. Bu calismanin arastirma
grubunun yaklasik dortte ticliniin kadinlardan olusmas: kadini erkege bagimli kilan anlayisin daha

yiiksek ¢gtkmasini agiklamaktadir. Universite 6grencilerinin, 6zellikle kadin 6grencilerin kadini erkege
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bagiml kilan anlayistan kurtulmalar1 ig¢in kendi potansiyellerinin ve yeterliliklerinin farkina
varmalarina yonelik 0Oz-farkindalik egitimlerinin yapilmas: Onerilebilir. Egitim fakiiltesindeki
Ogrencilerin toplumsal cinsiyet esitligine duyarlik kazanmalarina yonelik toplumsal cinsiyetle ilgili
iceriklere programlarda yer verilmesi ve esitlie duyarl egitim materyallerinin kullanilmas: da bir
diger Oneri olarak sunulabilir.

Arastirmanin bir diger sonucuna gore, erkek ogrenciler, kadin 6grencilere gore hem erkegi
daha iistlin gormekte hem de kadimi erkege bagimli gormektedir. Bu sonug erkek oOgrencilerin
toplumsal cinsiyet kalip yargilarina daha fazla sahip olduklarmi gostermektedir. Wharton’a (2005)
gore, toplumsal cinsiyet kalip yargilarina uymada erkekler kizlardan daha fazla baski gormektedir.
Kars: cinsiyet simirlar1 kiz ¢ocuklar i¢in daha genisken, erkek ¢ocuklar i¢in daha dardir. Bu durum
erkekleri toplumsal cinsiyet kalip yargilarina daha bagh yapmakta ve erkekler igin erkeklik siirekli

ispat edilmesi ve korunmasi gereken bir olgu olmaktadir (Wharton, 2005).

Diizce, Balikesir, Kiitahya ve Hatay'daki {iniversite Ogrencileri diger {iniversitelerdeki
ogrencilerden anlamli sekilde daha az erkegi iistiin géren anlayisa sahiptir. Bu tiniversiteler cografi
bolge olarak Ege, Marmara ve Akdeniz Bolgelerinde yer almaktadirlar. Erkegi iistiin gorme ve kadini
erkege bagimli gorme anlayisi, ailesinin memleketi Ege Bolgesi olan o&grencilerde daha diisiikken,
ailesinin memleketi Dogu Anadolu ile Giineydogu Anadolu Bélgesi olan 6grencilerde daha yiiksektir.
Bu sonuglar birlikte degerlendirildiginde, bireylerin ve ailelerinin sosyalizasyon siirecini gecirdikleri
fiziksel cevrenin toplumsal cinsiyete yonelik algilarinda etkili oldugu soylenebilir. Milli Egitim
Bakanhigimin (MEB) lise 6grencileriyle yaptig1 calismada da benzer sonuglara ulasilmistir. Tiirkiye'de
toplumsal cinsiyete iliskin esitlik¢i goriisler baglaminda bolgesel farkliliklar oldugu, esitlikgi
goriislerin en ¢ok Ege Bolgesinin ili olan Izmir'deki dgrenciler, en az Giineydogu Anadolu ili olan

Sanlurfa’daki 6grenciler tarafindan desteklendigi bulgulanmistir (MEB, 2016).

1ngilizce ogretmenligi ile rehberlik ve psikolojik danismanlik (RPD) béliimlerindeki 6grenciler
diger boliimlerdeki 6grencilere gore toplumsal cinsiyet konusunda daha esitlik¢i goriislere sahiptirler.
RPD boliimii konu alam bilgisinde, ‘bireysel farkliliklara saygr’, ‘ihmal ve istismardan korunma’,
‘siddeti onleme’ ve ‘toplumsal cinsiyet esitligi’ gibi, toplumsal cinsiyet esitligine yonelik dogrudan ya
da dolayli olarak bilgi ve farkindalik kazandirabilecek igerikler yer almaktadir. Ayrica, RPD
mezunlarmin bu konulara yénelik 8grencilerine rehberlik yapmasi beklenmektedir (YOK, 2018). Bu
unsurlar, bu boliimdeki katiimcilarda daha esitlik¢i goriislerin olusmasina kaynaklik etmis olabilir.
Yazicr ve Budak’in (2017) arastirmasinda da RPD bdliimiinde 6grenim goren 6grencilerin toplumsal
cinsiyet esitligine yonelik tutumlarimin diger boliimlerdeki Ogrencilere gore daha olumlu oldugu
goriilmiistiir. Benzer bulgu Toraman ve Ozen’in (2019) arastirmasinda da s6z konusudur. Hgili

aragtirmada, toplumsal cinsiyet 0gretim programinin iiniversite 6grencileri {izerinde olumsuz etki
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yarattigl goriilmiis olmakla birlikte, egitim fakiiltesinde toplumsal cinsiyetle ilgili en esitlik¢i
goriislere RPD ve Tiirkce 6gretmenligi programlarindaki dgrencilerin sahip oldugu ortaya ¢ikmistir.
ingilizce Ogretmenligi programindaki ogrencilerin daha esitlik¢i goriise sahip olmalarinin nedeni bu
béliimiindeki 6grencilerin yabanci dil bilmeleri nedeniyle diger kiiltiirlerle ya da toplumlarla
etkilesime girme olasiliklarinin yiiksek olmasi sonucunda, farkli olana -kendisi gibi olmayana- yonelik
esitlikci bakis acis1 gelistirmeleri olabilir. Ayni zamanda ilgili boliimdeki 6grencilerin hem tiniversite
donemlerinde hem de tiniversiteye hazirlik doneminde kullandiklar: materyallerin farkl kiiltiirlerden
ornekler icerme olasilig1 ¢ok yiiksektir. Siralanan bu nedenler ingilizce Ogretmenligi 6grencilerinin

toplumsal cinsiyete iliskin daha esitlik¢i goriise sahip olmalarinda etkili olmus olabilir.

Arastirmanin en dikkate deger sonuclarindan biri, 6grenim goriilen sinif seviyesi yiikseldikce
erkegi iistiin goren anlayis ile kadimi erkege bagimh kilan anlayisin yiikselmesidir. Bu sonug
iiniversitede edinilen bilgiler ve yasanan deneyimlerin, toplumsal cinsiyet esitligi algisini olumsuz
etkiledigini gostermektedir. Biddle, Bank ve Slavings (1990) tarafindan yapilan arastirmada,
akademik alanin ve kampiiste yasanan deneyimin iiniversite 6grencilerinin benimsedikleri degerleri
etkiledigi ve farkliliklara yol agtig1 saptanmistir. Bireylerde esitlik¢i yaklasim, ayrimcilik konusunda
farkindalik ve sosyal aktivizm gelistirmesi beklenen {iniversite egitimi (Stake ve Hoffman, 2001) bu
arastirma sonuglarina gore 6gretmen adaylarinda olumsuz yonde bir etki yaratmis, 6grencilerdeki var
olan esitlik¢i goriisii sarsmistir. Kahraman ve digerlerinin (2014) yapmis olduklar1 arastirma sonucu,
akademisyenlerin cinsiyet rolleri ile ilgili kalip yargilara sahip olduklarini; iiniversitede toplumsal
cinsiyet esitligini saglamaktan =ziyade, esitsizligi pekistirdikleri goriilmistiir. Kahraman ve
digerlerinin (2014) arastirma sonuglar: ile bu arastirmanin bulgular1 birlikte degerlendirildiginde,
iniversitedeki akademisyenlerin, Ogrencilerin toplumsal cinsiyet esitligine yonelik goriislerini,
Ogrenim siirelerine paralel olarak olumsuz etkiledikleri sonucuna varilabilir. Hannaford (1995) “her
Ogrenenin 6grenme deneyimine bizzat katildigini, kargilastign durumlara ise 6grendigi sekilde tepki
verdigini” soyler (s: 325). Bu, egitim fakiiltelerinin gelecegin 6gretmeni olacak adaylara nasil bir
kampiis yasantist ve dgrenme alami sagladigimin yakindan incelenmesini gerektirir. Universite
egitiminin, Ogrencileri esitlik¢i bakis agisindan uzaklastirmayip, toplumsal cinsiyet esitligine
farkindalik gelistirmesi igin, belirli araliklarla bu konuda 6grencilerin dahil oldugu sempozyum, panel
ve sosyal sorumluluk projelerinin yapilmasi ve bu yolla 6grencilerin olumlu deneyim kazanmalarinin

desteklenmesi Onerilebilir.

Arastirmanin sonuglarindan bir digeri, ebeveynlerin egitim seviyesi yiikseldikce (6zellikle
annenin egitim seviyesi yiiksek ise) ¢gretmen adaylarinda erkegi {istiin gérme ve kadim erkege
bagiml kilmaya iliskin diisiincelerinin azalmasidir. Aile, kadin ve erkek rollerinin ilk 6grenildigi ve

benimsetildigi yerdir. Ailede yasanan deneyimler ¢ocuklarin algilarinin sekillenmesinde 6nemli rol
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oynamaktadir (Bhasin, 2003). Vatandas'mn (2007) arastirma bulgularina gore, egitim seviyesi
yiikseldikge toplumsal cinsiyete iliskin olumsuz yargilar azalmaktadir. Egitim seviyesi yiiksek
ebeveynlerin toplumsal cinsiyet esitligine daha duyarli olduklari, aile iginde daha esitlik¢i roller
iistlendikleri diisiiniildiigiinde bu durum, ¢ocuklarmin da daha esitlik¢i gortislere sahip olmalarina
kaynaklik etmis olabilir. Bu sonucu destekler sekilde, anne-baba ya da yalnizca annenin egitim
diizeyinin artmasiyla c¢ocuklarinin toplumsal cinsiyet esitligine yonelik goriislerinin olumlu
etkilendigini gosteren arastirma sonugclar1 oldugu gibi (6rnegin Jan ve Janssens, 1998, MEB, 2016);
etkilemedigini gosteren arastirma bulgular1 da sdz konusudur (6rnegin Unlii, 2012). Yine bu
arastirmanin bulgularina gore, demokratik aile ortaminda yetismis olma da (bu arastirma bulgularina
gore, ailede alan kararlarda 6gretmen adaymuin fikrinin aliniyor olmasi erkegi tistiin goéren ve kadiru
erkege bagimli goren anlayislari azaltmaktadir) toplumsal cinsiyete iliskin olumsuz goriisleri
azaltmaktadir. Anne-babanin egitim diizeyi bireyin toplumsal cinsiyete yonelik algis: {izerinde etkili
oldugundan dolayi, ozellikle okul oncesi, ilkogretim ve ortadgretim kurumlarindaki 6grencilerin

ailelerine yonelik toplumsal cinsiyet konulu egitimlerin diizenlenmesi onerilebilir.

Evde diizenli gazete okunmasi, ailede sinemaya diizenli gidilmesi, kitap okuma sikliginin
artmasi erkegi tistiin géorme ve kadini erkege bagiml kilma diisiincelerini azaltmaktadir. MEB (2016)
tarafindan yapilan arastirmada, evlerinde daha ¢ok kitap bulunan 6grencilerin toplumsal cinsiyet
esitligine yonelik daha olumlu tutumlara sahip olduklar1 goriilmiistiir. Halbuki 2012 yili Tiirkiye
Biiyiik Millet Meclisi Kadin Erkek Esitligi Komisyonu tarafindan hazirlanan, Kirik ve Korkmaz (2014)
tarafindan derlenerek yaymn haline getirilen raporda Tiirkiye’de medyanin kadin sunumunun
sorunlu, baska bir deyisle cinsiyet¢i oldugunun alti ¢izilmektedir. Tiirkiye’de okunan kitaplarda
toplumsal cinsiyetin nasil ele alindigini gosteren bir arastirma metinine ulasilamamis olunsa da,
toplumsal cinsiyet esitsizliginin ders kitaplar1 {izerinden yeniden tiiretildigini ortaya koyan kimi
arastirma bulgular1 s6z konusudur (6rnegin, Asan, 2010; Bagh ve Esen, 2003, Kalayci ve Hayirsever,
2014; Tanridver, 2003; Unlii-Cetin, 2016). Kitap okuma siklig1 kadar okunan kitaplarin toplumsal
cinsiyetle ilgili icerikleri de bu konudaki esitlikci goriisleri etkileme olasiligina sahiptir. Bu nedenle
okullarda yapilan kitap okuma saatlerinde toplumsal cinsiyete duyarl igeriklere sahip kitaplarin
ogrencilere tavsiye edilmesi onerilebilir. Universite kiitiiphanelerinde de bu kitaplara bir boliim

ayrilmasi ve bu boliimiin 6grencilere tanitilmasi 6nerilebilir.

Ogretmen adaylarinin toplumsal cinsiyete iliskin goriislerini temsil etmesi niyetiyle yapilan
bu arastirmanin sonuglari, toplumsal cinsiyet esitligi ile ilgili 6gretmen adaylarinin goérece olumsuz
goriislere sahip olduklari ve egitim fakiiltesinde gecirdikleri siire boyunca bu goriiglerinin olumsuz
etkilendigini gostermektedir. Bu egitim fakiiltelerinde hakim olan iklimin, sunulan Ogretim

programlarinin, kullanilan ders kitaplarinin ve gorev yapan akademisyenlerin toplumsal cinsiyete
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iliskin durumunun arastirilmasim1 ve gelistirici uygulama ve tedbirlerin alinmasini zorunlu
kilmaktadir. Arastirmaya katilan Ogretmen adaylarinin toplumsal cinsiyete iliskin goriislerinin
ebeveynlerinin 0zellikle annelerinin egitim diizeyinden olumlu etkilendigi g6z Oniinde
bulunduruldugunda, ¢ogunlugu kadin 6grencilerden olusan egitim fakiiltesi 6grencilerinin, gelecekte
yiiksek egitimli birer kadin ve anne olarak kendi ¢ocuklarini toplumsal cinsiyet esitligi baglaminda

daha esitlikgi fikirlerle yetistireceklerini umut etmemizi saglamaktadir.
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Introduction

Gender is a concept that reflects the social and cultural definition of women and men, and the
characteristics, roles, and expectations attributed to them. Sex indicates the biological, genetic, and
physiological differences between men and women. Thus, the concept of gender was used to make
distinction between biological and social. Because over the years, it is seen that most of the differences
between men and women are not originated from sex, but are socially constructed. In a study carried
out by Ugurlu, Tiirkoglu, Kuzlak, and Gupta (2018) on stereotypes about women and men in Turkey,
women were described as sensitive, devoted, honest, hardworking, shy, helpful, polite, emotional,
passive, and dependent; while men were described as selfish, strong, brave, energetic, self-confident,
independent, dominant, authoritarian, successful, intelligent, and reliable. These characteristics
defined for men and women in the society are seen as a natural difference inherited from the biology
of men and women. However, there are strong and brave women as well as emotional and sensitive
men. Sexual differences are very limited. Examples of sex-based biological differences include the
inability of men to give birth and milk to children, and the absence of beard in women. Apart from the
sexual differences acquired by birth, the characteristics defined as differences between men and

women are gender differences.

Hyde (2005) states that in almost all psychological characteristics including skills and
psychosocial factors, individual differences are considered as enormous gender differences. In this
context, the characteristics attributed to women are seen as less valuable in many areas of society,
while the characteristics attributed to men are considered more valuable (Sakalli-Ugurlu, 2003).
Gender is acquired through the socialization process. Gender socialization is a process in which
gender roles and gender-appropriate behaviors are learned. Kimmel (2004) states that this process
starts with birth and the child initially observes and internalizes the reflections of gender expectations
from his/her parents, then from teachers, and the environment with other kids (as cited in Libby,
2007). The main sources of socialization are family, school, media, and friends. Especially the family

and school have a special importance in the socialization process for children (Esen, 2013).

Gender socialization that starts in the family continues in educational institutions as the child
starts the school. Practices in school and in the classroom, attitudes and behaviors of teachers and
other school staff, the curriculum, implicit programs and educational materials are effective sources
for learning gender roles in the school (MoNE, 2016). Although schools have the role of change agents
in achieving gender equality (Arar, 2014), they function as places where gender stereotypes and
gender discrimination are reproduced and reinforced (Esen, 2013; Rutledge, 2005; Sayilan, 2012). In
the researches, it was observed that the game and sports areas in the school and the spatial

arrangement of the classroom were differentiated according to gender, the activity areas of male and

820



KEFAD Volume 20, Issue 2, August, 2019

female students were separated, the duties and responsibilities of the students were shared in
accordance with traditional gender roles, intersexual interactions among students were limited, and
the teaching materials used included gender discrimination (Acar-Erdol, 2018; Acar-Erdol and
Goziitok, 2017; Esen, 2013; MoNE, 2016; Tang, 2008). These distinctions in the school can be effective
in the different behaviors, attitudes, and discourses of male and female students. In a study conducted
with high school students, it was found that behaviors such as disturbing the class, opposing the
teacher, swearing, shouting, having bad habits, running, not attending the class were accepted as
normal' for male students; while getting good grades, acting with a sense of responsibility, being
diligent, following the rules, being liked by their teachers and so on were considered normal' for
female students. Moreover, it was revealed that some male students did not want to appear to be
hardworking as it was associated with female students (Kuurme and Kasemaa, 2015). Parallel results
were also observed in the study by Sandquist (1998); while boys were more naughty and aggressive,
girls were more modest and had low self-esteem. While boys are more dominant in the classroom and

lead the activities, girls are shier and get less role in the activities (as cited in Bayne, 2009).

Another mechanism that causes gender discrimination in school is the teachers' behaviors and
attitudes. In the researches, it was observed that teachers did not have self-awareness about gender
(Duffy, Warren and Walsh, 2001; Torun, 2002; Tsouroufli, 2002), the language and discourse they use
included sexism (Acar-Erdol and Géziitok, 2017; Esen, 2013; MoNE, 2016), give students roles and
responsibilities in line with gender roles and reinforce these roles (Cushman, 2012; Esen, 2013), they
had gender stereotypes and behaved differently according to students' sex (Acar-Erdol and Goziitok,
2017; Esen, 2013; Hong, Lawrenz and McCarty-Veach, 2005; Ling Chen and Rao, 2011; Sayilan, 2012;
Torun, 2002; Tsouroufli, 2000; UNESCO, 2000), they used gender roles and stereotypes in supervising
female students (Sayilan and Ozkazang, 2012), their expectations of achievement from students
differed according to gender (Davis, Rimm and Siegle, 2014; Tsouroufli, 2002; UNESCO, 2000), and
they limited the interaction between male and female students (Bagli and Esen, 2003). Female
students, who are limited by teachers in line with gender stereotypes in the educational environment
(Chapman, 2002; Culley 1988; Erbas, 1995; Kabira and Masinjila, 1997; McLaren, 2011; Sayilan, 2012),

are not as fortunate as male students in benefiting from education opportunities.

UNESCO (2015) highlighted the key role of “teachers" in achieving gender equality. UNESCO
stated that gender equality should be included in the curricula of the countries, especially in
developing countries in the world, and emphasized the importance of integrating gender equality
programs into teacher education. Indeed, the Council of Higher Education (CHE) in Turkey organized
a Workshop on Gender Equality Responsive University in 2015. In the following year, CHE declared

the Gender Equality Attitude Certificate and shared a text with the universities, demonstrating its
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attitude towards gender equality and justice in the academy. The attitude text required that gender
equality courses be included as compulsory-elective courses in the education programs of universities
(CHE Academic Women's Studies Unit, 2016). However, by 2019, compulsory elective course
practices have become controversial. It was decided to revise the attitude document in line with
justice-based women studies' on the grounds that the widespread practices in gender equality in

universities were incompatible with social values (SETA, 2019; Yilgor, 2019).

It is required to train gender-sensitive teachers in order not to observe sexist behaviors and
attitudes of current teachers in future teachers. Based on this requirement, it is important to determine
the perceptions of prospective teachers studying in faculties of education on gender equality and to
take necessary measures. Moreover, for a university education sensitive to gender equality,
determining the views of university students towards gender equality is important in determining the
priority problem areas, forming the basis for the programs to be made in this subject and contributing
to the monitoring of the progress in this field. Another important aspect of this research is that Turkey
has a large sample, including teachers studying at the universities located in different regions. Because
of this characteristic, the research allows interregional comparison. The individual's perception of
gender is open to the influence of the school environment (Esen, 2013; Sayilan, 2012). In this sense, the
research is also important in terms of comparing the impact of universities' cultural environment on

gender perception.

The aim of this study is to determine the opinions of students studying in the faculty of
education in Turkey about gender equality and to reveal whether they differ based on several
variables (gender; university, department, class, father and mother's education level, reading
newspapers regularly in their homes, going to the theater, watching movies, reading books, parents
consulting each other in family decisions, getting the opinions of the students in the family, the

geographical region where the family resides).
Method

The causal comparison method was used in the study. Causal comparison studies are those
which aim to determine the causes and consequences of differences between groups without any
intervention on conditions and participants (Biiyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz and

Demirel, 2009).
Participants

As it was planned to represent Turkey in the research, the first level of Statistical Regional
Units Classification (Resmi Gazate, 2002) was used, so that at least a university and an education

faculty from each of twelve regions representing Turkey was included in the research. The number of
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students studying at twelve universities was not equal. It was planned to use proportional sampling
method to increase the representation. However, since the participation in the research depended on
the principle of voluntarism and the measurement tool was expected to be filled completely, the
collection of the appropriate amount of data from each university has been prioritized. The study
group formed in this context can be evaluated within the scope of purposive sampling (Senol, 2012;

Yildirim and $imsek, 2011). The universities included in the research group are summarized in Table

1.

Table 1. Distribution of participants in the research group

Frequency Percentage

() (%)
Female 1032 72,8
Gender Male 385 27,2
Total 1417 100
Nevsehir-Public University 129 91
Istanbul-Public University 119 8,4
Balikesir-Public University 123 8,7
Malatya-Public University 123 8,7
Adiyaman-Public University 121 8,5
Universities of Kutahya-Public University 108 7,6
Students Duzce-Public University 121 8,5
Hatay-Public University 118 8,3
Erzincan-Public University 99 7
Amasya-Public University 124 8,8
Ankara-Public University 122 8,6
Giresun-Public University 110 7,8
Total 1417 100
Science Teaching 165 11,6
Primary Education Mathematics Teaching 212 15
Primary School Teaching 272 19,2
Turkish Language Teaching 173 12,2
English Language Teaching 96 6,8
Departments of Social Sciences Teaching 121 8,5
Students School of Physical Education and Sports (SPES) 15 1,1
Guidance and Psychological Counseling (GPC) 202 14,3
Preschool Teaching 83 5,9
Computer Education and Instructional Technologies 25 1,8
(CEIT)
Special Education 53 3,7
Total 1417 100
1st Grade 388 27,4
2nd Grade 291 20,5
;f;:jt;’f 3rd Grade 368 26
4th Grade 370 26,1
Total 1417 100
Geographical Marmara 141 10
Regions Where Aegean 132 9,3

the Families of Mediterranean 231 16,3
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Frequency  Percentage

(®) (%)

the Students Central Anatolia 231 16,3

Reside Black Sea 240 16,9
Eastern Anatolia 184 13

Southeastern Anatolia 258 18,2

Total 1417 100

Data Collection Tools Used

In order to collect data, Gender Equality Scale (GES) developed by Goziitok, Toraman and
Acar-Erdol (2017) was used in the study. The scale was developed in order to determine the opinions
of high school students about gender equality, and its usability on university students was re-tested
by Toraman and Ozen (2019). GES, whose reliability and validity on university students was tested,
provides information about gender equality in two factors. The first factor is the understanding that
considers man superior to women (UCMS) and the second factor is the understanding that considers
women dependent on men (UCWDM). The first factor includes eight items and the second factor
includes five items. GES has a five-point likert rating and there are no reverse-rated items. The
Cronbach's alpha reliability coefficients for the subdimensions of the scale were .88 and .79, and
calculated as .89 for the whole scale. The results of the GES confirmatory factor analysis fit indices can
be summarized as follows: X2= 1.98, CFI = 0.94, AGFI = 0.92, RMSEA = 0.067, SRMR = 0.062 (Toraman
and Ozen, 2019). These values are at acceptable levels according to the literature (Joreskog and
Sorbom, 1993; Kline, 2005; Ozdamar, 2013; Siimer, 2000; Simsek, 2007). In addition, a form for
demographic information was created and used in the research in order to obtain information about

students' sex, university, department and so on.

Data Analysis

In the study, Kolmogorov-Smirnov Test was applied to the scores obtained through GES to
determine which parametric or non-parametric analyzes would be used in comparison analyzes. It
was determined that their scores did not show normal distribution (p <.05). In this direction, it was
decided to use Mann Whitney U Test and Kruskal Wallis Test to make comparisons (Biiyiikoztiirk,
2013; Ozdamar, 2013).

Findings

GES provides information in two sub-dimensions. In the first dimension, the understanding
that considers man superior to women, the highest score that can be obtained from the scale is 40, and
getting a high score is the indicator of the understanding that considers man superior to women. In

the second dimension, the understanding that considers women dependent on men, the highest score
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that can be obtained is 25, and getting high scores is the indicator of the understanding that considers
women dependent on men. The Mann Whitney U test was used to analyze whether there are
differences in the opinions of the students studying at the faculty of education about gender equality

according to their sex. The comparison results are given in Table 2.

Table 2. Opinions on gender equality by sex

Sub-dimensions Gender n Mean Rank Rank U P
Sum

The Understanding that Female 1032 599,99 619192,50

Considers Men Superior to Male 385 100120 385460,50 86164,500 0,000

Women

The Understanding that Female 1032 614,84 634516,00

1S/Ioerrllmders Women Dependent on Male 385 961,39 370137,00 101488,000 0,000

According to the results of the analysis, men scored significantly higher than women (p<.05)
in the dimension of understanding that considers men superior to women. In the dimension of
understanding that considers women dependent on men, men scored significantly higher than
women (p <.05). Men consider themselves superior to women and the women dependent on men.
Kruskal Wallis test was used to analyze whether there was a difference in the opinions about gender

equality according to the university. The comparison results are given in Table 3.

Table 3. The opinions of the students studying at the faculty of education about gender equality according to the

university
Sub-dimensions University n Mean Rank X2 sd P
Nevsehir-Public University 129 795,88
Istanbul-Public University 119 744,71
Balikesir-Public University 123 612,08
Malatya-Public University 123 802,73
Adi -Public Uni it 121 773,26
The Understanding yaman u. ' -n1ve.rs1 y
. Kutahya-Public University 108 619,73
that Considers Men ) ] ] 76,951 11 0,000
. Duzce-Public University 121 510,83
Superior to Women . . .
Hatay-Public University 118 622,54
Erzincan-Public University 99 683,25
Amasya-Public University 124 778,62
Ankara-Public University 122 716,33
Giresun-Public University 110 836,33
Nevsehir-Public University 129 807,06
. Istanbul-Public University 119 735,74
The Understanding o . . .
. Balikesir-Public University 123 703,79
that Considers . . .
Malatya-Public University 123 795,68 71,395 11 0,000
Women Dependent . . . .
M Adiyaman-Public University 121 807,51
on Men
Kutahya-Public University 108 632,30

Duzce-Public University 121 481,72
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Sub-dimensions University n Mean Rank X2 sd P
Hatay-Public University 118 637,55
Erzincan-Public University 99 733,08
Amasya-Public University 124 784,34
Ankara-Public University 122 666,14
Giresun-Public University 110 708,51

According to the results of the analysis, the opinions of different university students in the
dimension of the understanding that considers men superior to women were significantly different

(p<05). According to the result of the non-parametric Dunn Test;

Men is considered superior by students of
e the public university in Ankara more than the public university in Diizce,
e the public university in Istanbul more than the public university in Diizce,
e the public university in Adiyaman more than the public university in Diizce,
e the public university in Nevsehir more than the public university in Diizce,
e the public university in Malatya more than the public university in Diizce,
e the public university in Giresun more than the public university in Diizce.
e the public university in Nevsehir more than the public university in Balikesir,
e the public university in Malatya more than the public university in Balikesir,
e the public university in Giresun more than the public university in Balikesir,
e the public university in Malatya more than the public university in Kiitahya,
e the public university in Giresun more than the public university in Kiitahya,
e the public university in Malatya more than the public university in Hatay,
e the public university in Giresun more than the public university in Hatay.
The opinions of university students differ significantly (p<.05) in the dimension of
understanding that considers women dependent on men. According to the result of the non-

parametric Dunn Test;

The women is considered dependent on men in the public university in
e Ankara more than the public university in Diizce,
e Balikesir more than the public university in Diizce,
e Giresun more than the public university in Diizce,
e Erzincan more than the public university in Diizce,
e Istanbul more than in the public university in Diizce,
e Amasya more than the public university in Diizce.

e Malatya more than in the public university in Diizce,
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¢ Adiyaman more than the public university in Diizce.
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Kruskal Wallis U test was used to determine whether there is any difference in the opinions of

the students at the faculty of education about gender equality according to the department they are

studying. The comparison results are given in Table 4.

Table 4. The opinions of the students at faculty of education about gender equality according to the department

they are studying

Sub-dimensions Department n Mean Rank X2 sd p
Science Teaching 165 761,91
Primary Education 212 677,96
Mathematics Teaching
Primary School Teaching 272 690,78
Turkish Language 173 802,11

The Understanding that Teachmg

Considers Men Superior Enghs.h Language % 433,23 80,165 10 0,000

to Women Teaching
Social Sciences Teaching 121 817,74
SPES 15 1003,77
GPC 202 658,90
Preschool Teaching 83 713,46
CEIT 25 707,12
Special Education 53 810,66
Science Teaching 165 737,05
Primary Education 212 756,52
Mathematics Teaching
Primary School Teaching 272 683,97
Turkish Language 173 764,23

. Teaching

The ['Jnderstandmg that English Language 96 391,85

Considers Women . 92,358 10 0,000
Teaching

Dependent on Men . ] .
Social Sciences Teaching 121 851,83
SPES 15 915,07
GPC 202 638,83
Preschool Teaching 83 765,36
CEIT 25 753,60
Special Education 53 727,98

According to the results of the analysis, the opinions of the students at different department

are significantly different (p<.05) in the dimension of understanding that considers men superior to

women. According to the result of the non-parametric Dunn Test;

e The department of guidance and psychological counseling (GPC) considers men superior

more than the department of English language teaching,
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e The department of primary education mathematics teaching more than the department of
English language teaching,

e The department of primary school teaching more than the department of English language
teaching,

e The department of preschool teaching more than the department of English language
teaching,

e The department of Science teaching more than the department of English language teaching,

e The department of Turkish language teaching more than the department of English language
teaching,

e The department of special education more than the department of English language teaching,

e The department of social sciences teaching more than the department of English language
teaching,

e SPES more than the department of English language teaching,

e The department of Turkish language teaching more than the department of guidance and
psychological counselling,

e The department of social sciences teaching more than the department of guidance and
psychological counselling.
The opinions of students from different departments are significantly different (p <.05) in

terms of the understanding that considers women dependent on men. According to the result of the

non-parametric Dunn Test;

e The department of GPC has the understanding that considers women dependent on men
more than the department of English language teaching,

e The department of primary school teaching more than the department of English language
teaching,

¢ The department of special education more than the department of English language teaching,

e The department of science teaching more than the department of English teaching,

e SPES more than the department of English teaching,

e The department of primary education mathematics teaching more than the department of
English language teaching,

e The department of Turkish language teaching more than the department of English language
teaching,

e The department of preschool teaching more than the department of English language

teaching,
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e The department of social sciences teaching more than the department of English language
teaching,
e SPES more than the department of English language teaching,
e The department of social sciences teaching more than the department of GPC,
e The department of social sciences more than the department of school teaching.
Kruskal Wallis U test was used to determine whether there is any difference in the opinions of
the students studying at the faculty of education about gender equality according to their grade. The
comparison results are given in table 5.

Table 5. The opinions of the students of the faculty of education about gender equality according to the grade
they are studying

Sub-dimensions Grade n Mean Rank X2 Sd P
1st 388 653,20
The Understanding that Considers 2nd 291 660,45
i 24,403 3 0,000
Men Superior to Women 3rd 368 733,15
4th 370 781,68
1st 388 675,20
The Understanding that Considers 2nd 291 672,47
9,709 3 0021
Women Dependent on Men 3rd 368 746,79
4th 370 735,59

According to the results of the analysis, the opinions of the students at different grades are
significantly different (p<.05) in the dimension of understanding that considers men superior to

women. According to the result of the non-parametric Dunn Test;

e The understanding that considers women dependent on men is significantly different (p<.05)
in 3rd grade students from the 1st grade students,

e In 4th grade students from the 1st grade students,

e In 4th grade students from the 2nd grade students,
among the students indifferent departments. According to the result of the non-parametric

Dunn Test;

e The 3rd grade students consider women dependent on men more than the 1st grade students,
e The 4th grade students more than the 1st grade students,
e The 3rd grade student more than the 2nd grade students,
e The 4th grade students more than the 2nd grade students.
The Kruskal Wallis U test was used to determine whether there were any differences in the
opinions of the students studying at the faculty of education about gender equality according to the

education level of their fathers. The comparison results are given in Table 6.
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Table 6. The opinions of the students studying at the faculty of education about gender equality according to the
education level of their fathers.

Father's Education

Sub-dimensions n Mean Rank Xz sd P
Level
Primary School 541 728,62
El t
The Understanding that eSm;n aiu'y 269 730,56
choo
Considers Men S ior t 5327 3 0,149
onsiders M Stperior 1o High School 342 693,80
Women University and
Y 265 666,68
above
Primary School 541 737,70
The Understanding that Secondary School 269 749,77
Considers Women Dependent High School 342 687,67 14,635 3 0,002
on Men University and
265 636,55
above

According to the results of the analysis, the opinions of the students whose fathers have
different educational level are not different (p> .05) in the dimension of understanding that considers
men superior to women. The opinions of the students whose fathers have different educational level is
significantly different (p <.05) in the dimension that considers women dependent on men. According

to the result of the non-parametric Dunn Test;

e Students whose fathers are primary school graduates have the understanding that considers
women dependent on men more than the students whose fathers are university and higher
graduates,

e The students whose fathers are secondary school graduates more than those whose fathers are
university and higher graduates.

Kruskal Wallis U test was used to determine whether there was any difference in the opinions
of students studying at the faculty of education about gender equality according to the educational
level of their to the mothers. The comparison results are given in Table 7.

Table 7. The opinions of the students at the faculty of education about gender equality according to the
education level of their mothers

Mother's level of
Sub-dimensions orhers .eve © n Mean Rank X2 sd P
education

Primary School 890 739,59
The Understanding that Secondary School 210 674,91
Considers Men Superior to High School 234 660,21 15,223 3 0,002
Women University and

83 604,82
above

The Understanding that Primary School 890 733,05
Considers Women Dependent Secondary School 210 699.61 13,522 3 0.004
on Men High School 234 672,07
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Mother's level of
Sub-dimensions orhers ‘eve 0 n Mean Rank X2 sd p
education
University and
83 579,04

above

According to the results of the analysis, the opinions of the students whose mothers have

different educational level are significantly different (p <.05) in the dimension that considers men

superior to women. According to the result of the non-parametric Dunn Test;

e Students whose mother is a primary school graduate has the understanding that considers

men superior to women more than those whose mother is a high school graduate,

e Students whose mothers are primary school graduates more than those whose mothers are

graduated from university or higher education.

The opinions of the students whose mothers have different educational levels are significantly

different (p <.05) in the dimension of understanding that considers women dependent on men.

According to the result of the non-parametric Dunn Test;

e The students whose mother is a primary school graduate has the understanding that considers

men superior to women more than those whose mother is graduated from a university or

higher education,

e The students whose mother is a secondary school graduate more than those whose mother is

graduated from a university and higher education.

The Mann Whitney U test was used to determine whether there were differences in the

opinions of students studying at the faculty education about gender equality according to the status of

reading newspaper regularly in their homes. The comparison results are given in Table 8.

Table 8. Opinions about gender equality according to the status of reading newspaper regularly at home

Status of Reading
Sub-dimensions Newspapers n Mean Rank  Rank Sum U P
Regularly at Home
The Understanding Yes 319 659.99 210536,00
that Considers
Men S or t 159496,000 0,015
en Supenior 1o No 1098 723,24 794117,00
Women
The Understanding Yes 319 630,12 201009,50
that Considers
149969,500 0,000
Women No 1098 731,92 803643,50

Dependent on Men

According to the results of the analysis, in the dimension of understanding that considers men

superior to women, the students from families who do not read newspapers regularly at home have
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received significantly higher scores (p<.05) than students from families who read newspapers
regularly. In the dimension of understanding that considers women dependent on men, students from
families who do not read newspapers regularly at home scored significantly higher (p <.05) than
students from families who read newspapers regularly. The Mann Whitney U test was used to analyze
whether there was a difference in the opinions about gender equality according to the status of going

to theater at least once a month. The comparison results are given in Table 9.

Table 9. Opinions about gender equality according to the status of going to theater at least once a month

Status of Going

Sub-dimensions Mean Rank  Rank Sum U P
to Theater

The Understanding Yes 68 674,13 45840,50

that Considers Men 43494,500 0,470
) No 1349 710,76 958812,50

Superior to Women

The Understanding Yes 68 628,71 42752,00

that Considers Women 40406,000 0,096

No 1349 713,05 961901,00

Dependent on Men

According to the results of the analysis, there is no significant difference (p> .05) in the
dimension of understanding that considers men superior to women according to the status of going to
theater at least once a month. There is no significant difference (p>.05) in the dimension of
understanding that considers women dependent on men according to the status of going to theater at
least once a month. The Mann Whitney U test was used to analyze whether there was a difference in
the opinions about gender equality according to the status of the family watching a movie at least

once a month. The comparison results are given in Table 10.

Table 10. Opinions about gender equality according to the status of watching a movie at least once a month

Status of
Sub-dimensions Watching a N Mean Rank  Rank Sum U P
Movie
The Understanding Yes 344 638,55 219662,50
that Considers Men 160322,500 0,000
. No 1073 731,58 784990,50
Superior to Women
The Understanding Yes 344 637,21 219199,50
that Considers Women 159859,500 0,000
No 1073 732,02 785453,50

Dependent on Men

According to the results of the analysis, the students whose parents went to the movies at least
once a month had a significantly lower score (p <.05) than the students who did not in the dimension
of understanding that considers men superior to women. In terms of the understanding that considers
women dependent on men, students whose parents went to the movies at least once a month scored

significantly lower (p <.05) than those whose parents did not. The Kruskal Wallis U test was used to
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analyze whether there was a difference in students' opinions about gender equality according to their

reading status. The comparison results are given in Table 11.

Table 11. The opinions on gender equality according to the reading status of the students at the faculty of

education
Sub-dimensions Reading Status n Mean Rank X2 sd p
In the last th 1075 678,69
The Understanding that 1 e fast mon
] . In the last year 242 751,50
Considers Men Superior to 39,412 3 0,000
Cannot remember 59 897,97
Women )
Not reading 41 980,89
The Understandine that In the last month 1075 679.92
¢ nderstanding tha In the last year 242 757,88
Considers Women Dependent 32,029 3 0,000
Cannot remember 59 880,13
on Men
Not reading 41 936,62

According to the results of the analysis, the opinions of students who read books at different
frequencies were significantly different (p <.05) in the dimension of understanding that considers men

superior to women. According to the result of the non-parametric Dunn Test;

e Those who do not remember the last time they read had an understanding that considers men
superior to women more than those who read a book in the last month,
e Those who have never read a book more than those who read a book in the last month,
e Those who have never read a book more than those who have read a book in the last year.
The opinions of the students who read books at different frequencies were significantly
different (p <.05) in the dimension of understanding that considers women dependent on men.

According to the result of the non-parametric Dunn Test;

e Those who do not remember the last time they read had an understanding that considers
women dependent on men more than those who read a book in the last month,
e Those who have never read a book more than those who have read in the last month.
The Mann Whitney U test was used to determine whether there was a difference in the
opinions of students at the faculty of education about gender equality according to the status of

counseling of parents to each other. The comparison results are given in Table 12.

Table 12. Opinions about gender equality according to the status of counseling of parents to each other

Status of Parents

Sub-dimensions Counseling to Each n Mean Rank  Rank Sum 8} P
Other

The Yes 1331 704,04 937075,00

Understanding 50629,000 0,072

N 86 785,79 67578,00
that Considers ©
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Status of Parents
Sub-dimensions Counseling to Each n Mean Rank  Rank Sum U P
Other

Men Superior to

Women

The Yes 1331 706,77 940713,00
Understanding

that Considers

Women No 86 743,49 63940,00
Dependent on

Men

54267,000 0,419

According to the results of the analysis, there is no significant difference in terms of the status
of parents counseling to each other when making decisions in the dimension of understanding that
considers men superior to women (p>.05). There is no significant difference in terms of the status of
parents counseling to each other when making decisions in the dimension of understanding that
considers women dependent on men (p>.05). The Mann Whitney U test was used to determine
whether there was a difference in the opinions of the students about gender equality according to the
status of taking their opinion when making a decision in the family. The comparison results are given
in table 13.

Table 13. Opinions about gender equality according to the status of taking student’s opinion when making a
decision in the family

Status of taking the

Sub-dimensions , Rt
student's opinion

Mean Rank  Rank Sum U P

The Yes 1221 693,18 846376,50
Understanding

that Con51d.ers No 196 807,53 158276,50 100345,500 0,000
Men Superior to

Women

The Yes 1221 691,37 844157,50
Understanding

that Considers

Women No 196 818.85 160495,50
Dependent on

Men

98126,500 0,000

According to the results of the analysis, the students whose opinions were not taken when a
decision was taken in the family received a significantly higher score (p <.05) in the dimension of the
understanding that men was superior to the women than the students whose opinion was taken in the
family. The students whose opinions were not taken when making a decision in the family had a

significantly higher score (p <.05) than the students whose opinions were taken in the dimension of
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the understanding that considers women dependent on men. The Kruskal Wallis U test was used to

determine whether there was any difference in the opinions of the students about gender equality

according to the geographical region where their families lived. The comparison results are given in

table 14.

Table. Opinions about gender equality according to the geographical region where the families of the students at

the faculty of education lives

G hical
Sub-dimensions eograP e Mean Rank X2 sd P
Region
Marmara 141 673,34
Aegean 132 582,48
Medit 231 680,38
The Understanding that edt erranear‘l
] . Central Anatolia 231 768,51
Considers Men Superior to 28,272 6 0,000
Black Sea 240 678,61
Women .
Eastern Anatolia 184 740,50
Southeastern
. 258 771,37
Anatolia
Marmara 141 638,58
Aegean 132 610,11
Medit 231 677,60
The Understanding that edt erranearll
] Central Anatolia 231 740,68
Considers Women Dependent 32,237 6 0,000
Black Sea 240 666,34
on Men .
Eastern Anatolia 184 784,58
Southeastern
. 258 783,61
Anatolia

According to the results of the analysis, the opinions of students whose families reside in

different geographical regions are significantly different (p <.05) in the dimension of the

understanding that considers men superior to women. According to the result of the non-parametric

Dunn Test;

e Students whose parents reside in the Central Anatolia region consider men superior to

women more than those whose parents reside in the Aegean Region,

e Students whose parents reside in the Eastern Anatolia region more than those whose parents

reside in the Aegean region,

e Students whose parents reside in the Southeast Anatolia region more than those whose

parents reside in the Aegean region.

The opinions of students whose families reside in different geographical regions are

significantly different (p <.05) in the dimension of understanding that considers women dependent on

men. According to the result of the non-parametric Dunn Test;
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e Students whose parents reside in the Eastern Anatolia region has the understanding that
considers women dependent on men more than those whose parents reside in the Aegean
region,

e Students whose parents reside in the Eastern Anatolia region more than those whose parents
reside in the Aegean region,

e Students whose parents reside in the Eastern Anatolia region more than those whose parents
reside in the Aegean region,

e Students whose parents reside in the Eastern Anatolia region more than those whose parents
reside in the Aegean region,

e Students whose parents reside in the Southeastern Anatolia region more than those whose

families reside in the Black Sea region.

Discussion, Conclusion and Recommendations

This research results conducted to determine their views on the gender of the future teacher's
continue their education in faculties of education in Turkey, provide some special findings that make
women dependent on men and consider men superior. When the scale used in the scope of this
research is examined in the context of sub-dimensions: the items that measure the understanding
making women dependent on men are related to the relationship between the family and the
protection of women; the dimension that considers man superior emphasizing the superiority of
man's skills and abilities in business, political and social fields. When the findings obtained from the
scale were evaluated together with the context it measured, the results indicated that the male
students perceived the woman as dependent on the male in family relations and protection of women;
they superior men's skills and abilities in business life, political and social areas compared with
woman. According to Glick et al. (1999), sexism consists of "hostile sexism" and "benevolent sexism".
In hostile sexism, women are perceived as weak, dependent, and at a lower level than male. This
perspective includes bias, false and inflexible generalizations. In benevolent sexism, women are
shown as sympathetic as an entity that needs to be protected, loved, and glorified. Thus, benevolent
sexism creates positive emotions. However, benevolent sexism promotes stereotypes and male
domination, thus exhibits an approach that harms women (as cited in Sakalli-Ugurlu, 2002).
According to the findings obtained in this study, considering men superior to women can be
associated with hostile sexism, and considering women dependent on men can be associated with
benevolent sexism. Alptekin's (2014) study with university students showed that while men mostly
participated in the hostile sexism dimension, female university students participated in the benevolent

sexism dimension. The fact that approximately three-quarters of the research group of this study
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consists of women explains the higher understanding that considers women dependent on men. It can
be suggested that self-awareness trainings should be conducted for university students, especially for
female students to get rid of the understanding that considers women dependent on men and to
realize their own potential and competence. Another suggestion is to include gender-related content
in programs and to use equality-sensitive educational materials in order to enable students in the
faculty of education to gain sensitivity about gender equality.

According to another result of the study, male students perceive both men superior to women
and women dependent on men more than female students. This result shows that male students have
more gender stereotypes. According to Wharton (2005), men are more under pressure than women to
comply with gender stereotypes. The opposite gender limits are broader for girls and narrower for
boys. This makes men more dependent on gender stereotypes, and for men, masculinity is a
phenomenon that must be constantly proven and protected (Wharton, 2005).

University students in Diizce, Balikesir, Kiitahya, and Hatay have significantly less
understanding that considers men superior to women than the students at other universities. These
universities are geographically located in the Aegean, Marmara, and Mediterranean Regions. The
understanding of considering men superior to women and considering women dependent on men is lower in
students whose families are from the Aegean region, whereas it is higher in students from Eastern and
Southeastern Anatolia. When these results are evaluated together, it can be said that the physical
environment in which individuals and their families go through the socialization process is effective
in their perceptions of gender. Similar results were obtained in the study conducted by the Ministry of
National Education (MoNE) with high school students. It was found that there were regional
differences in egalitarian opinions in the context of gender in Turkey, as egalitarian views were found
to be supported mostly by the students in Izmir in the Aegean Region, and least by students in

Sanliurfa in the Southeastern Anatolia Region (MoNE, 2016).

Students in the departments of English language teaching and GPC have more egalitarian
opinions on gender than students in other departments. GPC's subject area information includes
content that can directly or indirectly provide information and awareness about gender equality, such
as 'respect for individual differences’, 'protection from neglect and abuse', ‘prevention of violence', and
'gender equality'. In addition, GPC graduates are expected to provide guidance to their students on
these issues (CHE, 2018). These elements may have led to more egalitarian opinions in the participants
from this department. Yazici and Budak's (2017) study showed that students at the GPC department
had more positive attitudes towards gender equality than the students in other departments. A similar
finding was also found in the study of Toraman and Ozen (2019). Although it was seen that the

gender education curriculum had a negative effect on university students, it was revealed that
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students in the departments of GPC and Turkish language teaching department had the most
egalitarian views on gender in the faculty of education. The reason why students in the department of
English language teaching had a more egalitarian view may be that students in this department are
more likely to interact with other cultures or societies because of their knowledge of a foreign
language, thus developing an egalitarian view about who is different/not like him/herself. In
addition, the material used by the students in the related department during both university and
university preparation period is very likely to include examples from different cultures. The reasons
listed above may have been influential on the more egalitarian opinion on gender among students

studying at the department of English language teaching.

One of the most remarkable results of the study is that the higher the grade, the higher the
understanding that considers men superior to women and that considers women dependent on men.
This result shows that the knowledge and experience gained at the university negatively affects the
perception of gender equality. In the study conducted by Biddle, Bank and Slavings (1990), it was
found that the academic field and experiences in the campus affected the values adopted by university
students and caused differences. University education, which is expected to develop an egalitarian
approach, discrimination awareness, and social activism in individuals (Stake and Hoffman, 2001);
according to the results of this research, it has had an adverse effect on prospective teachers and
shaken the existing egalitarian view of the students. As a result of the research conducted by
Kahraman and others (2014), it was seen that academicians have gender roles and stereotypes, and
reinforce inequality rather than providing gender equality in the university. When the results of the
research by Kahraman and others (2014) are evaluated together with the findings of this study, it can
be concluded that academicians in the university adversely affect the views of students towards
gender equality in parallel with the duration of the students' education. Hannaford (1995) states that
“each learner personally participates in the learning experience and reacts to situations he / she
encounters as he/she learns" (p: 325). This requires a close examination of how the faculties of
education provide campus life and learning space to prospective teachers. It is recommended that
periodical symposiums, panels, and social responsibility projects involving the students in this subject
should be supported and that the students should gain positive experience in order to raise awareness

about gender equality and not to exclude students from the egalitarian point of view.

Another finding of the study is that, as the education level of the parent increases (especially if
the mother's education level is high), prospective teachers' perception of male superiority and
considering women dependent on the male decreases. Family is the place where male and female
roles are first learned and adopted. Experiences in the family play an important role in shaping

children's perceptions (Bhasin, 2003). According to the findings of Vatandas (2007), negative
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judgments about gender decrease as the level of education increases. Considering that parents with
higher education are more sensitive to gender equality and have more egalitarian roles in the family,
this may have resulted in their children having more egalitarian views. In support of this result, there
are research results showing that children's views on gender equality are positively affected by the
increase in the education level of parents or mothers only (for examle Jan and Janssens, 1998; MoNE,
2016); however, there are also research findings showing that it has no effect (for example Unlii, 2012).
Nevertheless, according to the findings of this study, being brought up in a democratic family
environment (according to the findings of this study, the fact that the opinion of the teacher candidate
is taken in the family decreases the perceptions of the male superiority and the female dependency)
reduces the negative views on gender. Since the educational level of the parents has an effect on the
perception of gender, it may be suggested to organize gender education programs especially for the
families of students in pre-school, primary, and secondary education institutions.

Reading newspapers regularly at home, going to the cinema regularly, increasing the
frequency of reading books reduce the opinions of considering men superior to women and women
dependent on men. In the study conducted by the MoNE (2016), it was seen that students with more
books in their homes had more positive attitudes towards gender equality. Whereas, in the report
prepared by the Gender Equality Commission of the Grand National Assembly of Turkey and
published by Kirik and Korkmaz (2014), it was emphasized that the presentation of women by the
media in Turkey was problematic, in other words sexist. Although we couldn't find a study on how
the books in Turkey dealt with gender issues, there are some research finding which reveal that
gender inequality is reproduced by textbooks (for example Asan, 2010; Bagl and Esen, 2003, Kalayc1
and Hayirsever, 2014; Tanriover, 2003; Unlii-Cetin, 2016). The gender-related content of the books, as
well as the frequency of reading, is likely to influence egalitarian views. Therefore, it can be suggested
that books with gender sensitive content should be recommended to students during reading hours.
In university libraries, it may be suggested to allocate a section to these books and introduce this

section to students.

The results of this study, which aims to represent pre-service teachers’ views on gender, show
that they have relatively negative views on gender equality and that their views have been negatively
affected during their time in education faculty. This necessitates the investigation of the gender
situation of the prevailing climate in the faculties of education, the curricula offered, the textbooks
used, and the academicians employed, and the development of practices and measures. Considering
that the opinions of the pre-service teachers about gender were positively affected by the education

level of their parents, especially their mother, the students at the faculty of education, most of whom
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are female students, gives us hope that in the future they will raise their children as more educated

women and mothers with more equitable ideas.
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