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Ozet

Bu arastirmamin amaci, ortaokul Ingilizce Ogretmenlerinin degisime yonelik egilimlerinin diizeyini
belirlemektir. Bu amagla Biiyiikoztiirk, Uslu ve Akbaba Altun (2017) tarafindan gelistirilen 6gretmenlere
uyarlanan, degisimde girisimcilik, degisimin yararina inanma, degisime direnme, statiilkoyu koruma
faktorlerinden olusan “Degisim Egilimleri Olgegi” kullailmistir. Kirikkale’de MEB’e bagh resmi ortaokullarda
caligan ve caligmaya goniillii olarak katilmak isteyen 91 Ingilizce 6gretmenine anket formu uygulanmustir.
Uygulanan anket formundan elde edilen veriler SPSS 22.0 ile analiz edilmis, bagimsiz 6rneklemler icin t-testi ile
analiz sonuclar1 yorumlanmigtir. Arastirma bulgularma bakildiginda, katiimalarin genel olarak degisime
yonelik egilimlerinin orta diizeyde oldugu saptanmustir. Ortaokul Ingilizce 6gretmenlerinin degisimin yararina
inanma alt boyutuna dair egilimlerinin en yiiksek diizeyde; degisimde girisimcilik boyutuna dair egilimlerinin
yliksek diizeyde; degisime direng ve statiikoyu koruma boyutlarina dair egilimlerin diisiik diizeyde oldugu
gozlemlenmektedir. Ayrica arastirmanin sonuglarinda, mesleki kidem ve kullanilan egitim teknolojileri araglar:
(tahta/akilli tahta) degiskenleri ile degisimde girisimcilik, degisimin yararmna inanma, degisimle direng
boyutlar1 arasinda anlamli farkliliklar oldugu, cinsiyet degiskeni ile sadece degisimde girisimcilik boyutu
arasinda anlamli bir fark olustugu, yas faktoriiniin ise 6lgegin 4 boyutunda da anlaml farklar ortaya koydugu
gorilmiistiir.
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Giris
Yunan filozofu Heraklitus'un “Her seyin devamli olarak akip degistigi, ayni nehirde bile iki
kere yikanilamayacagl” soylemi, degisimin ne denli hizda, durmaksizin devam eden bir siireg
oldugunu vurgular niteliktedir. Degisim, bilinenden bilinmeyene giden oldukga riskli bir yoldur,
detayli bir plandan ¢ok bir yolculuga ¢ikmak gibidir (Fullan, 1993; Susanto, 2008). O halde, bu
yolculukta, degismek, degisimin getirdigi yeniliklerle bezenmek, yeni bilgi, beceri, tecriibelerle,
uzmanlik kazanarak, kendini gelistirmeye mecbur olmak, 6nceki aliskanliklarin birakildig1 yenilerin

kazanildig1 yadsinamaz bir gercektir (Hargreaves, 2002).

Hayatin icindeki diger her sey gibi, orgiitler de degismek, gelismek, varligim devam
ettirmek gayesindedir. Ayrica, Orgiitlerin degisemezse varliklarinin da tehlikeye girecegi
bilinmektedir (Cetin Cagric1 ve Savas, 2016). Orgiitler, bir yandan “uzun soluklu, karmasik” bir
yandan “’dinamik’ olan Orgiitsel bir degisim siireci gegirmektedirler (Langley ve Denis, 2006; Gray,
Stensaker ve Jansen, 2012). Ciinkii bu degisim, orgiitlere gelecekteki yerlerinin bir nevi resmini
gosterip gelecege tasirken, bir yandan ¢alisanlar arasi giiven asilama, iletisimlerini kuvvetlendirme,
bir yandan da Orgiitteki olabilecek problemleri ¢6zme gibi artilar1 dogurmaktadir (Arslan, 2015).
Dahasi, orgiitlerdeki bu degisim riizgarlar1 topluma, nihayetinde her seyin baslangici, egitim
orglitlerine yansimaktadir. Egitim sistemine de yansiyan bu degisimler, bireysel ve toplumsal
seviyede degisim ile yani bireylerde, orgiitlerde ve toplumda degisimlerin goriilmesi ka¢imnilmaz

olur (Arslan, 2015; Biiyiikoztiirk, Uslu ve Akbaba Altun, 2017).

Toplumdaki pek ¢ok degisimin etkisi altina giren egitim Orgiitleri agik sistem Ozelligi
gostermeleri geregi, etrafindaki degisimi dikkatlice izleyerek, topluma kars1 olan gorevlerini yerini
getirip, degisim yeteneklerini de gelistirmek zorundadirlar (Arslan, 2015). Dolayisiyla egitim
orglitlerinde, Cumhuriyet Dénemi'nden giintimiize kadar (yiiksekdgretimden okul 6ncesine) birgok
degisim ve doniisiime taniklik edilmis ve halen bu siire¢ devam etmektedir. Bu degisim, Tiirk
Egitim Sistemi'nin bir¢ok alaninda goriilmekle birlikte 6gretmen egitimi ve istthdaminda da etkili
olmustur. 1ngilizce Ogretmenlerinin istihdami, hizmet 6ncesi ve hizmet igi egitim uygulamalari,
yillar igerisinde Ingilizcenin kiiresel dil haline gelmesi, Ingilizce egitim veren okullarm, kurumlarin
daha da yayginlagmasia kosut olarak degisimin etkisinde kalmugtir. Ingilizce’nin ne denli Snemli
oldugunun anlasilmasi ile cesitli kademelerin farkli Ogretim programlarinda 1ngilizce ders
saatlerinin arttirilmasi, egitim sistemi degisiklikleri ve igeriklerinin farklilagtirilmas: ile egitim
orgilitlerinde sayisiz degisim yasanmustir. Davranisc ekolden, yapilandirmacilik yaklagimina, egitim
teknolojilerinin FATIH projesi gibi uygulamalarla egitime entegre olmasina, millilik, laiklik, bilim,
fen, akhi odaga alan degisen egitim paradigmalarmma kadar, kisacasi, tiim degisimler, egitim

orgiitlerini yeniden sekillendirmistir. Diger yandan, egitim orgiitlerinin degisen islevlerinin yerine
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getirilip degisimin basariya ulastirilmasinda, “egitim sisteminin isleticisi” degisimin en 6nemli
uygulayicisi olan 6gretmenler 6nemli misyon iistlenmislerdir (Akpinar ve Aydin, 2007). Dolayisiyla
O6grenme Ogretme denen siirecin en 6nemli, ilgili degisimi 6gretmenler diizeyindeki degisimlerdir
(Biiytiikoztiirk, Uslu ve Akbaba Altun, 2017). Bu da su demektir ki 6gretmenlerin degisime dair
duygu, diisiince, tutum, davranis gibi diger bir deyisle egilimlerinin degismesi, okullarda baslayan

ve boylece toplumda devam eden degisim girisimlerinin basariya ulasmasidir.

Ogretmenlerin smif igerisindeki degisim ajanlig1, Ball'un (2013) deyimiyle, degisimin nesnesi
olmaktansa Oznesi olma gorevi, “egitimin baslaticisi, gelistiricisi, uygulayicisi” olarak egitim
sisteminin en &nemli dgesidir (Bourn, 2015). Ogretmenlik Meslegi Genel Yeterlilikleri Belgesine
gore, 0gretmenlerin degisimlere uyum saglamalari, degisim sonucu ortaya ¢ikan egitim ihtiyaglarina
¢ozlim bulup cevap verebilmeleri hatta yapilacak hizmet ici egitimlerin de bunu goz 6niine alarak
planlanmasi 6nem tagimaktadir (MEB, 2017). Ciinkii egitim oOrgiitlerinde gerceklestirilecek
degisimlerin basarili olmasinda, 6gretmenlerin hem degisimi kabullenmesi hem de tiim paydaslar
icin faydali olacag1 yoniinde kanaat getirmesi, degisimin bir ihtiyag olduguna dair inang gelistirmesi,
degisimin yararna inanarak degisime destek vermesi son derece Snemlidir (Colakoglu, 2005;
Akkan, 2013). Dahasi, 6gretmenlerin degisime hazir olmasi, degisimle baris i¢inde olmasi, degisime
egilimli davranislar gostermesi, okullarda hayat bulacak tiim degisim girisimlerini basarili kilacaktir

(Beycioglu ve Aslan, 2010).

Ogretmenlerin degisim egilimleri konulu arastirmalara bakildiginda, ¢alismalarin say1 ve
kapsamca oldukga smirli oldugu dikkat ¢cekmektedir (Arslan, 2015). Arslan’in (2015) calismasinda,
toplanan verilerin analizi ile ulasilan sonuglar soyle 6zetlenebilir: Halk egitim merkezi miidiirlerinin
onceden gorev aldigr egitim kurumlarmna gore yalmizca degisimde girisimcilik boyutunda
farklilastigl, mesleki kidemlerine gore ise statiilkoyu koruma boyutu disinda tiim boyutlarda
farklilastig1 goriilmektedir. Yoneticilik kidemlerinin Slgegin tiim boyutlarinda anlamli bir farka
sebep olmadig1 ancak egitim durumlarinin tiim boyutlar {izerinde anlamli bir farka sebep oldugu

sonug¢larina ulagilmistir.

Canli, Demirtas ve Ozer’in (2015) makalesinde ise su sonuglara ulasilmistir: Okul
yoneticilerinin degisime “orta diizeyde” direndigi, kendilerini genellikle degisimde girisimci,
degisimin yararina inanan, statitkoyu koruma egilimlisi olarak gordiikleri ancak sonugcta genellikle
degisime egilimli olduklar1 sonuglar1 elde edilmistir. Akbaba Altun ve Biiyiikoztirk (2011), okul
miidiirlerinin degisim egilimlerini belirleyen bir Olgcek gelistirmislerdir. Ayrica ayni oOlgegin
psikometrik ozellikleri incelenmis ve Olgek Sgretmenler icin uyarlanmistir (Biiyiikoztiirk, Uslu ve

Akbaba Altun, 2017).
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Ugurlu, Yildirnm ve Ceylanin (2014) oOgretmenlerin degisime dair bakis agilarinin
incelendigi makalede oOgretmenlerin degisime “ayak uydurma, farklilasma” olarak yaklastig
sonucuna varilmistir. Akpinar ve Aydin'in (2007) makalesinde ise dikkat ceken sonuglar sunlardir:
lIkogretimdeki ogretmenlerin degisim algilarinda egitimde meydana gelen degisimlere olumlu
baktig1, Tiirkiye'nin egitim sisteminde bu tarz degisimlerin gerceklestirilmesini onayladiklari, ayrica
degisim acisindan yetersiz kaldiklar1 noktalar1 egitimle tamamlama egiliminde olduklarn

belirlenmistir.

Cenker'e (2008) gore, ilkogretimde c¢alisan Ogretmenlerin degisimin basinda ve
uygulanmasinda &gretmenlerin “so6z sahibi” olmasi ama yeteri kadar degisime katilmadig:
goriilmektedir. Helvaci, Cankaya ve Bostanci'min (2013) makalesinde, ilkogretim &gretmenlerinin
degisim ylizlinden zarar goriiriim endiseleri nedeniyle degisime direnclerinin orta seviyede

seyrettigi belirlenmistir.

Arastirmalarin  sonuglar1 ile degisim ivmesinin hizlanarak degisimin hayatin dogasi,
vazgecilmez bir dinamigi haline geldigi, egitim sistemimizin Snemli paydaslar1 olan yonetici ve
Ogretmenlerin de degisime kayitsiz kalmadiklar1 goriilmektedir. Yonetici ve 6gretmenlerin yapilan
bazi ¢alismalarda degisime direndikleri, baz1 calismalarda ise degisime genel anlamda egilimli
olduklar1 yargilarma varilmaktadir. Degisen diinyada, Ogretmenlerin de degisen rol ve
sorumluklarina uyum saglayarak degisime uyum gostererek, degisime iliskin duygu, diisiince,
davranis ve tutumlarini degisimin yararina yonlendirmesi, degisimde girisimci olmasi, degisime
egilimli olmasi yerinde bir karar olacaktir (MEB, 2017). Bu noktada, bildigi yabanc dil ve dilleri
sayesinde diinyadaki tiim degisimlerin siki takipgisi hatta ajan1 olmalari ile Ingilizce 6gretmenlerinin
odaga alinip degisim egilimlerinin incelenmesi, bu arastirmaya konu olmustur. Ortaokul Ingilizce
Ogretmenlerinin degisim egilimlerinin diizeyinin belirlenmesi bu arastirmanin amacini ortaya
koymaktadir. Bu amagla “Ortaokul Ingilizce dgretmenlerinin degisime yonelik egilimlerinin diizeyi
nedir?” arastirmanin problem ciimlesini olusturmaktadir. Bu egilimlerin cinsiyete, mesleki kideme,
yasa, Ingilizce dersinde kullandiklari egitim teknolojileri araglarma gore degiserek aralarinda

anlaml fark gosterip gostermedigini ortaya koymak alt problemleri olugturmaktadir.

Yontem
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Aragtirma, betimsel tarama modelinde bir calismadir. Ortaokul Ingilizce 6gretmenlerinin
degisime yonelik egilimlerinin diizeyi, degisimde girisimcilik, degisimin yararmma inanma,

degisimden ka¢inma ve degisime direng olmak {izere 6lgegin 4 boyutu iizerinde dl¢iilmiistiir.

Arastirmanin Evreni

Arastirmanin evrenini, 2017/2018 egitim 6gretim yilinda Kirikkale’de MEB’e bagh resmi
tiim ortaokullarda halen gorev yapan 104 ortaokul Ingilizce gretmeni olusturmaktadir. Aragtirma

evrenine ait veriler Tablo 1’de verilmistir.

Tablo 1. Arastirma evreninin cinsiyete gore dagilimi

Cinsiyet Say1
Erkek 31
Kadin 73
Toplam 104

Arastirmanin  &rnekleminde ise 104 ortaokul Ingilizce Ogretmeninden basit tesadiifi
ornekleme yontemi ile goniilliiliik esasma gore secilen Ingilizce dgretmenleri yer almaktadir

(Karasar, 2015).

Arastirmada, %951lik giiven diizeyi, a=.05 anlamlilik ve %5’lik 6rneklem hatas1 goz oniine
alindiginda, orneklemde gereken minimum sayimn, 82 oldugu ortaya c¢ikmistir (Yazicioglu ve
Erdogan, 2004). Ornekleme, anket formunun, e-posta, yiiz yiize goriisme, telefonla dogrulama gibi
yontemlerle uygulanmasi ile 98 anket formu toplanmistir. Arastirma sonuglarina ulasmada, %80
oraninda geri doniisler saglanmasi 6nem tasimaktadir (Balci, 2011). Bu arastirmada ise %80
oranindan daha fazla geri doniis saglandigindan, toplanan verilerin evreni temsil ettigi

sOylenebilmektedir.

Verilerin analizinden once, verilere aykiri/ug¢ deger analizi yapilmasi sonucu, ug¢ deger
ozelligi gosteren verilerin bulundugu anket formlarinin uygun olmadig: ve eksik cevaplandig:
sebepleriyle 7 anket formu degerlendirmeye alinmamustir. Arastirmada 71'i kadin, 20’si erkek
toplam 91 Ingilizce 6gretmeninin anket formu, veri analizine dahil edilmistir. Arastirmaya

katilanlarin demografik 6zelliklerine dair frekanslar Tablo 2’de sunulmustur.
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Tablo 2. Arastirmaya katilanlarin demografik ozelliklerine dair frekans tablosu

Demografik Ozellik Degisken Say1 Yiizde
Cinsiyet Kadin 71 78
Erkek 20 22
Mesleki Kidem 1-10 y1l 73 80.2
11 yil ve tizeri 18 19.8
Yas 22-32 68 74.47
33 ve tizeri 23 25.3
Ingilizce Dersinde Kullanilan Egitim Teknolojisi Araglar Alall tahta 38 41.8
Tahta 53 58.2

Tablo 2'ye gore, arastirmaya katilanlarin demografik ozelliklerine bakildiginda, %78’inin
kadinlarin, %22’sinin ise erkeklerin olusturdugu goriilmektedir. Mesleki kidemi 1-10 yil olanlarin
%80.2’lik oranla 73 kisiden olustugu, 11 yil ve {izeri mesleki kideme sahip olanlarin oranmin 18
kisiyle %19.8 oldugu goriilmektedir. Kadinlarin sayica fazla oldugu, 1-10 yil aras1 kideme sahip olan

geng 0gretmenlerin cogunlukta oldugu dikkat cekmektedir.

22-32 yas araliginda olanlar 68 kisi ile %74.47’lik orani, 33 ve {izeri yas araligindakiler ise 23
kisi ile %25.3’liik orani olusturmaktadir. Dolayisiyla, 22-32 yas araliindaki geng ogretmenlerin
sayica fazla oldugu goriilmektedir. Bir bagka degisken olan 6gretmenlerin Ingilizce dersinde egitim
teknolojisi araglarindan olan tahta ve akilli tahta kullaniminda, %41.8’i olusturan 38 kisinin akilli
tahta kullandig1, %58.2"yi olusturan 53 kisinin tahta kullandig1, dolayisiyla egitim teknolojilerinden

yararlananlarin sayica {istiin oldugu ortaya gikmustir.
Veri Toplama Araci

Arastirmada veriler, Akbaba Altun ve Biiyiikoztiirk’iin (2011) hazirladig1 Degisim Egilimleri
Olgegi'nin (DEO), Biiyiikoztiirk, Uslu ve Akbaba Altun (2017) tarafindan gelistirilerek 6gretmenlere
uyarlanan “Degisim Egilimleri Olgegi” ile toplanmistir. Akbaba Altun ve Biiyiikoztiirk’iin (2011)
yoneticiler igin gelistirdigi olgegin 4 boyutlu (degisimde girisimcilik, degisimin yararina inanma,
degisimden kaginma ve degisime direng) yapist birinci ve ikinci diizey “Dogrulayict Faktor Analizi”
(DFA) ile Olgegin psikometrik Ozellikleri 850 Ogretmen {izerinde incelenerek, Ogretmenlere
uyarlanan bir “Degisim Egilimleri Olgegi” gelistirilmistir (Biiyiikoztiirk, Uslu ve Akbaba Altun,
2017). Sonug olarak, veri-model uyumunun kabul edilebilir bir uyum oldugu (1.seviyede c2
(sd)=769) 3472.14 c2/(sd)= 4.50, RMSEA=.06, RMS=.04, CFI=0.98, NFI=97 ve NNFI=.98.GFI=.83,
AGFI=.81, 2.seviyede ise c2 (sd=769)=3832.40 (771), (c2/sd)=4.97, RMSEA=.07, RMS=.10, CFI=.97,
NFI=96, NNFI=97, GFI=.82 ve AGFI=.80) 2. seviye DFA sonuclarinin, 1.seviye DFA’dan diisiik
¢ikmasi, diger yandan sonuglarin da kabul edilebilir araliklar icermesi sebebiyle giivenirlik kabul
edilebilir diizeyde oldugundan bahsedilmektedir (Biiyiikoztiirk, Uslu ve Akbaba Altun, 2017).

Diizeltilmis madde toplam korelasyonlarmin .44 ve .85 arasinda goriilmesi, dolayisiyla .40’tan
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yiiksek olmasi, ayirt ediciliginin gostergesidir (Biiyiikoztiirk 2007, aktaran Biiyiikoztiirk, Uslu ve
Akbaba Altun, 2017). Olgegin giivenirligi agisindan, 6lgegin faktorlerinin alfa katsay1 degerlerinin,
degisimde girisimcilik i¢in .92, degisime direng igin .86, degisimin yararina inanma igin .95,
statiikoyu koruma i¢gin .78 oldugu hesaplanmaktadir (Biiyiikoztiirk, Uslu ve Akbaba Altun, 2017).

Ayrica, arastirma igin Milll Egitim Bakanligindan gerekli izinler alinmisgtir.

Analiz

Verilerin analizinde, eksik verili anketler ayiklanarak verilerde diger tiim cevaplarin
tutarliligy gozetilmis, veri girisleri saglanmis ve aritmetik ortalamaya dahil edilmigtir. Aykir1 / ug
deger analizi sonucu 7 veri toplama aracinin ayiklanmasi ile 91 veri toplama aract analiz edilmistir.
Normallik varsayimminin test edilmesi igin 91 veriye Kolmogorov-Smirnov testi uygulanarak p
degerinin .062 olduguna ulasilmistir. Anlamlilik degerinin .05’in {izerinde olmasi, verilerin normal
dagildigina isaret edebilmektedir. Buna ek olarak carpiklik degerinin .232, basiklik degerinin ise
-.812 olduguna ulasilmistir. Carpiklik ve basiklik degerlerinin -1,0 ile 1,0 araliginda olmasi, arastirma
verilerinin normal dagildigina isaret ettigi diisiiniilebilmektedir (Hair, Black, Babin, Anderson ve

Tatham, 2013).

Aragtirmanin giivenirligi agisindan veriler, giivenirlik testine tabi tutulmustur. Olgegin 4 alt
boyutunda incelenen ortaokul Ingilizce dgretmenlerinin degisime yonelik egilimlerinin Cronbach

Alfa katsayilarini gosteren degerler, Tablo 3'te sunulmustur.

Tablo 3. Degisim egilimleri 6lgeginin alt boyutlari ile birlikte cronbach alfa katsayilar:

Boyut Cronbach Alfa ()
Degisimde Girisimcilik 91
Degisime Direng .79
Degisimin Yararina Inanma 91
Statiikoyu Koruma .81
Total 71

Tablo 3’e gore, dlgegin tiim boyutlarina dair Cronbach Alfa katsayilarinin arastirmada
kabul edilen .70 degerinden fazla oldugu sonucuna ulasilmaktadir (Biiytikoztiirk, 2012; Seger, 2013).
Olgegin tamamina bakildiginda, Cronbach Alfa degerinin .70<a<.90 araliginda olmasi, yiiksek
giivenirlik gosterdigine, sosyal arastirmalarda giivenle yararlanilabilecegini isaret etmektedir

(Ozdamar, 2013: 555).

Veri toplama aracinin ortaokul Ingilizce 6gretmenlerine uygulanmasi igin gegerlilik testi
yapilmasi ve Orneklem verileri ile tutarliliginin incelenmesinde dogrulayici faktdr analizinden

yararlanilmistir. Ortaya ¢ikan uyum iyiligi degerleri ise Tablo 4'te sunulmustur.

Tablo 4. Olgege iliskin uyum iyiligi degerleri

Uyum Olgiileri Uyum Degerleri
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Chi-Square (x?) 424 .47

Sd 309

x2/sd 1.37
RMSEA .07
GFI .88

CFI .96

NFI 92

TLI 0,96

Tablo 4’e gore, dogrulayici faktdr analizinde, model ici iliskiler ve o6rneklem verileri
arasinda tutarlilik olup olmadiginin gostergesi olan uyum iyiligi degerlerinin dikkate alinmasi
gerekmektedir (Simsek, 2007). Verilerin analizinde, uyum iyiligi degerleri Chi-Square (x2) uyum
testi, (x2/sd), uyum iyiligi indeksi (GFI), normlandirilmis uyum indeksi (NFI), Tucker-Lewis indeksi
(TLI), karsilastirmali uyum indeksi (CFI) ve yaklasik hatalarin ortalama karekokii (RMSEA)
bakimindan incelenmistir.

X2/sd degeri 5'ten az, GFI degeri .85'ten fazla, NFI, TLI, CFI degeri .90'dan fazla ve RMSEA
degeri de .08'den biiyiik olursa kabul edilebilir uyumun varligindan s6z edilmektedir (Simsek, 2007).
Bu bilgiler 1s181nda, Tablo 4’te verilen DFA sonuglar: ile dlgegin 6rnekleminin uyum gosterdigi
sOylenebilmektedir.

Veri analizi sonucunda, 6lgekten verilere iliskin bilgiye ulasilirken standart sapma, ytiizde,
aritmetik ortalama, bagimsiz &rneklemler icin t testinden faydalanilmistir. Olcek maddelerine
verilen yanitlar, bilgisayarda 5li likert 6lceginin gerektirdigi sekilde (1-Tamamen katiliyorum, 2-
Katiliyorum, 3-Kararsizim, 4-Katilmiyorum, 5-Tamamen katilmiyorum) verileri sisteme islenmistir.
Her madde igin 5li likert dlgegine uygun sekilde veri girisleri gerceklestirilmistir.

Ortaokul Ingilizce ~&gretmenlerinin  degisime yonelik egilimlerinin  diizeyinin
belirlenmesinde 6l¢ek degerlendirme puan araliklarinin hesaplanmas: ile ortalamalara ulasilmistir.
Ayrica, degisimde girisimcilik, degisimin yararina inanma, degisime direng ve statiikoyu koruma alt
boyutlar1 olmak {izere Olgegin tiim alt boyutlarinda aritmetik ortalama ve standart sapmalar
hesaplanarak tablolarda belirtilmistir.

Ortaokul Ingilizce 6gretmenlerinin degisime yonelik egilimlerinin cinsiyet, yas, mesleki
kidem, kullarnilan egitim teknolojileri araglar1 degiskenlerine gore incelenmesi sonucu ortaya ¢ikan
egilimlere farkli tablolar ile bulgu ve yorumlar boliimii icinde yer verilmisgtir.

Bunlara ek olarak ortaokul Ingilizce 6gretmenlerinin degisime yonelik egilimlerinin
cinsiyet, mesleki kidem, yag ve kullamilan egitim teknolojileri araglar1 degiskenlerine gore elde
edilen verilerin analizinde bagimsiz 6rneklemler igin t testi kullanilmaistir.

Veriler analiz edilirken SPSS 22.0 araciligiyla ulasilan degerlerin anlamli farkliliklara sebep

olup olmadig1 degerlendirilmistir. Ulasilan degerin 0.05'ten kiiciik olmas1 halinde anlamh farkliliga
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sebep oldugu, .05'ten biiyiik olmas1 halinde anlaml: farkliliga sebep olmadig: ilkesine gore hareket

edilmigtir.
Bulgular
Ortaokul Ingilizce Ogretmenlerinin Degisime Yonelik Egilimleri

Ortaokul Ingilizce Ogretmenlerinin degisime yonelik egilimlerinin belirlenmesinde,
Biiyiikoztiirk, Uslu ve Akbaba Altun (2017) tarafindan gelistirilen 6l¢ek kullanilmistir. Katilimcilarin
Olcekteki maddelere iliskin cevaplari goz oniine alinarak katihmcilarin egilim diizeylerini gosteren

frekans tablosu Tablo 5’te verilmistir.

Tablo 5. Olgek degerlendirme puan araliklart (Demir, 2017)

Olgek Ortalama Puam Katilma Diizeyi
1.00-1.79 Tamamen katilmiyorum
1.80-2.59 Katilmiyorum
2.60-3.39 Kararsizim
3.40-4.19 Katiliyorum
4.20-5.00 Tamamen katiliyorum

Olgegin 4 alt boyutu olan degisimde girisimcilik, degisime direng, degisimin yararina
inanma ve statiikoyu koruma tizerindeki analize ait ortalama ve standart sapmalar hesaplanmstir.

Elde edilen veriler ise Tablo 6’da yer almaktadir.

Tablo 6. Olgek degerlendirme puan araliklart

Degiskenler Ortalama Standart Sapma
Degisimde Girisimcilik 3.67 32
Degisime Direng 1.96 .37
Degisimin Yararina Inanma 4.14 33
Statiikoyu Koruma 1.95 51
Degisim Egilimi 3.18 A1

Tablo 6'ya gore ortaokul Ingilizce 6gretmenlerinin degisim egilimleri dlgegin biitiin alt
boyutlariyla degerlendirildiginde, genel anlamda degisime yonelik egilimler orta (x = 3,18)
diizeydedir. Olgegin degisim egilimlerine dair alt boyutlar1 analiz edildiginde, katilimc
Ogretmenlerin degisimin yararina inanma boyutu ile ilgili egilimlerinin en yiiksek (¥ = 4,14);
degisimde girisimcilik boyutuna dair egilimlerinin yiiksek (¥ = 3,67) diizeyde; statiikoyu koruma
boyutuna dair egilimlerinin diisitk (x = 1,95) diizeyde; degisime direng¢ boyutuyla ilgili

egilimlerinin diisiik (X = 1,96) diizeyde kald181 gozlemlenmektedir.
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Ortaokul Ingilizce Ogretmenlerinin Degisimde Girisimcilik Boyutuna Iliskin Egilimleri

Ortaokul Ingilizce &gretmenlerinin degisimde girisimcilik boyutuna iliskin egilimlerine

Tablo 7’de yer verilmistir.

Tablo 7. Ortaokul Ingilizce 6§retmenlerinin degisimde girisimcilik boyutuna iliskin egilimleri

Standart

Olgek maddesi No Ortalama Sapma Diizey
Bir degisim siirecinde ilk adimi ben atarim. 17 3.36 .69 Kararsizim
Bir degisim siirecinde &gretmenlerime basarili olacaklar1 19 3.80 .50 Katiliyorum
konusunda giivence veririm.
Okulda bir uygulama oldugunda onciiliik ederim. 20 3.63 77 Katiliyorum
Bir degisim oldugunda benden ne beklendigini bilirim. 21 3.87 .56 Katiliyorum
Okuldaki degisimde ortaya ¢ikabilecek belirsizliklerle bas 23 3.81 .61 Katiliyorum
edebilirim.
Okulumdaki degisimlerde 6gretmen arkadaslarima rehber olurum. 26 3.62 71 Katiliyorum
Okulumdaki 0Ogretmen arkadaslarima degisimlerde gelecegin 27 3.12 71 Kararsizim
resmini ben ¢izerim.
Degisimde belirsizlikle bas etme benim en 6nemli 6zelligimdir. 28 3.25 72 Kararsizim
Okuldaki degisim siirecinde &gretmenlerimin  duygularmi 31 3.88 .55 Katiliyorum
anlayabilirim.
Bir degisim siirecinde duygularimi olumlu olarak yénlendiririm. 33 3.95 .52 Katiliyorum
Bir degisim oldugunda sorunlari 6gretmen arkadaslarimla ¢ozerim. 35 3.95 40 Katiliyorum
Bir degisim oldugunda i¢im kipir kipirdir, yerimde duramam. 37 3.66 .70 Katiliyorum
Okulumda degisime onciilitk edecek Ogretmen arkadaslarimi 40 3.93 49 Katiliyorum

glidiilerim.

Tablo 7 incelenecek olursa, katiimcilarin degisimde girisimcilik boyutuna dair egilimlerine

g0z atildiginda, bahsedilen boyuta ait maddelere yoneltilen yanitlarin aritmetik ortalamalarinin 3.12

ile 3.95 arasinda degisim gosterdigi; Olcegin 17, 27 ve 28. maddelerindeki ifadelere katilim

seviyelerinin “Kararsizzim”” diizeyinde oldugu, diger tiim maddelerde belirtilen egilimlerin

“Katillyorum” diizeyinde oldugu saptanmaktadir. Katihimcilarin degisimde girisimcilik boyutuyla

ilgili egilimleri incelendiginde, degisimde girisimci egilimler gosterdikleri, degisime olumlu bakan

katilimcilarin ise sadece belirsizlikler agisindan kararsiz bir egilimde olduklar1 gortilmektedir.

Ortaokul ingilizce Ogretmenlerinin Degisime Diren¢ Boyutuna iliskin Egilimleri

Ortaokul Ingilizce 6gretmenlerinin degisime direng boyutuna iligkin egilimleri Tablo 8 ile

verilmistir.
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Tablo 8. Ortaokul Ingilizce 63retmenlerinin degisime direng boyutuna iliskin egilimleri

Standart
Olgek Maddesi No  Ortalama Sapma Diizey

Okuldaki 6gretmenler benim her seyden sikdyet eden bir 18 1.73 72 Tamamen
yapimin oldugunu bilirler. Katilmiyorum
Diizgiin isleyen bir okulda bir degisiklige ihtiyag yoktur. 22 1.91 .53 Katilmiyorum
Okuldaki degisimler beni ¢ok heyecanlandirmaz. 24 1.90 47 Katilmiyorum
Bu sistemde higbir seyin degisecegine inanmam. 25 2.64 1.07 Kararsizim
Her seyden sikayet eden bir yapim var. 29 1.71 .62 Tamamen

Katilmiyorum
Okulumdaki o6gretmenler benim problem yaratan biri 30 1.51 .60 Tamamen
oldugumu bilirler. Katilmiyorum
Bir degisim olacag1 zaman ¢ok gerilirim. 34 2.30 .80 Katilmiyorum
Bir degisim oldugunda Ogretmenler benim gazabima 36 1.47 .60 Tamamen
ugramamak icin benden uzak dururlar. Katilmiyorum
Okuldaki 6gretmenler bir degisimi engellemek isterlerse 38 1.99 .78 Katilmiyorum
onlar1 desteklerim.
Degisimin sancilariyla bas etmek beni yorar. 39 2.49 .87 Katilmiyorum
Okulumda degisime ihtiya¢ oldugunu diistinmiiyorum. 41 1.87 1.07 Katilmiyorum

Tablo 8’e gore, katilimcilarin degisime direng boyutuna iliskin egilimlerine goz atildiginda,

degisime direng boyutuna iliskin 6lcek maddelerine yo6neltilen yanitlarin aritmetik ortalamalarmin

1.47 ile 2.49 arasinda oldugu; olgegin 18, 29, 30 ve 36. maddelerine katiim diizeyinin “Tamamen

Katilmiyorum” diizeyinde goriildiigii, yine dlgegin, 22, 24, 25, 34, 38, 39 ve 41. maddeleri icin katilim

diizeylerinin “Katilmiyorum” diizeyinde oldugu dikkati ¢ekmektedir. Katilimcilarin degisime

diren¢ boyutuna iliskin egilimlerine bakildiginda, degisime direnmeme egiliminde olduklar1

goriilmektedir.

Ortaokul Ingilizce Ogretmenlerinin Degisimin Yararina Inanma Boyutuna iliskin Egilimleri

Ortaokul Ingilizce 6gretmenlerinin degisimin yararina inanma boyutuna iliskin egilimlerin Tablo

9’da yer aldig1 goriilmektedir.
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Tablo 9. Ortaokul Ingilizce 63retmenlerinin degisim yararina inanma boyutuna iliskin egilimleri

Standart
Olgek maddesi No Ortalama Sapma Diizey
Bir degisim siirecinde duygularimi olumlu olarak yonlendiririm. 33 3.95 .52 Katiliyorum
Bir degisim oldugunda sorunlar1 Ogretmen arkadaglarimla 35 3.95 40 Katiliyorum
¢Ozerim.
Bir degisim oldugunda i¢im kipir kipirdir, yerimde duramam. 37 3.66 .70 Katiltyorum
Okulumda degisime onciiliik edecek Ogretmen arkadagslarimi 40 3.93 49 Katiliyorum
giidiilerim.
Degisimler okulda daha verimli olmama yardimci olur. 1 4.33 .61 Tamamen
Katiliyorum
Okulumda béylesi degisimlerin olmasini, dort gozle beklerim. 2 431 .64 Tamamen
Katiliyorum
Degisimler, okuluma fayda saglar. 4 428 .54 Tamamen
Katiliyorum
Degisimler, okulumdaki hosnut olunmayan durumlar 5 4.01 .57 Katiliyorum
gidermemde yardimci olur.
Okulda ¢alisanlarin cogu degisimlerden yarar elde edecektir. 7 3.81 71 Katiliyorum
Degisimlerin gerceklesmesi i¢in miimkiin olan her seyi yaparim. 8 3.99 .55 Katiliyorum
Degisimleri, okulum icin dneririm. 9 419 49 Katiliyorum
Degisimleri desteklemek icin elimden ne gelirse yaparim. 10 4.20 .50 Tamamen
Katiliyorum
Boylesi degisimler iizerine diisiinmek bana haz verir. 11 4.10 47 Katiliyorum
Degisimleri desteklerim. 13 4.20 43 Tamamen
Katiliyorum
Degisimlerden faydalanirim. 14 423 42 Tamamen
Katiliyorum
Degisimler beni harekete gegirir. 16 4.07 .53 Katiliyorum

Tablo 9’a bakildiginda, katiimcilarin degisimin yararina inanma boyutuna dair egilimleri
incelendiginde, s6z konusu boyutla ilgili 6l¢ek maddelerine yoneltilen yanitlarin aritmetik
ortalamalarinin 3.81 ile 4.33 arasinda oldugu; olgegin 5, 7, 8, 9, 11 ve 16. maddelerine katilim
seviyelerinin “Katiliyorum’ diizeyinde, 6lcek maddelerinden 1, 2, 4, 10, 13 ve 14. madde ifadelerine
katihim seviyelerinin “Tamamen Katiliyorum’ diizeyinde oldugu belirlenmektedir. Katilimecilarin
degisimin yararima inanma boyutuyla ilgili egilimlerine bakilacak olursa degisimin yararina inanma

egiliminde olduklarina ulasilmaktadir.
Ortaokul ingilizce Ogretmenlerinin Statiikoyu Koruma Boyutuna iliskin Egilimleri

Ortaokul Ingilizce 6gretmenlerinin statiikoyu koruma boyutuna iliskin egilimleri Tablo 10

ile sunulmustur.
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Tablo 10. Ortaokul Ingilizce 63retmenlerinin statiikoyu koruma boyutuna iliskin egilimleri

Standart
Olgek Maddesi No Ortalama  Sapma Diizey
Degisimlerden hoglanmam. 3 1.77 .78 Tamamen
Katilmiyorum
Degisimlerin, benim okulumda olmasi beni tirkiitiir. 6 1.82 .61 Katilmiyorum
Degisimlerin ¢ogu tedirgin edicidir. 12 2.09 77 Katilmiyorum
Degisimler i¢in diigmeye basmaktan ¢ekinirim. 15 2.10 .76 Katilmiyorum

Tablo 10’da, katiimcilarin degisimde statitkoyu koruma boyutuyla ilgili egilimlerine
bakilirsa ad1 gecen boyuta ait maddelerin yanitlarinin aritmetik ortalamalarinin 1.77 ile 2.10 arasinda
oldugu soylenebilir. Dahasi dlgegin 6, 12 ve 15. maddelerine katiim seviyelerinin “Katilmiyorum”
diizeyinde, Olcegin 3. maddesine katilim seviyelerinin “Tamamen Katilmiyorum’ diizeyinde olmas:
dikkat cekicidir. Katilimcilarin degisimde statiikoyu koruma boyutuyla ilgili egilimlerine g6z atilirsa
katiimailarin  degisim karsisinda mevcut hallerini koruma meyili gostermedikleri, degisim

konusunda acik olup degisim potansiyeline sahip olduklar: kanisina ulagilmaktadir.
Demografik Degiskenler Ile Degisime Yonelik Egilimlere liskin Bulgular

Cinsiyet degiskeninin Ingilizce ogretmenlerinin degisime yonelik egilimine etkisinin

degerlendirilmesi

Ortaokulda calisan ve arastirmaya katilmci olan Ingilizce dgretmenlerinin degisime
yonelik egilimlerinin cinsiyet degiskenine bakarak farklilasmalarin olup olmadigimi arastirirken,
bagimsiz 6rneklemler icin t testinden faydalanilmistir. Kadin ve erkek katilimcilarin ortalamalarmin
arasindaki anlamlilik sonuglarina Tablo 11’de yer verilmektedir.

Tablo 11. Kadn ve erkek gruplarimin ortalamalarimin arasindaki anlamlilik sonuglart

Standart
Degisken  Cinsiyet Orneklem  Ortalama  Standart Hata t Anlamlilik
Sayisi Sapma Ortalama Diizeyi
Degisimde Kadin 71 3.63 31 .04
Girisimcilik ~ Erkek 20 3.82 32 .07 2.32 .02
Degisimin Kadin 71 4.15 34 .04
Yararina .20 .84
Inanma Erkek 20 4.13 31 07
Degisime Kadmn 71 1.95 .38 .05
Direng Erkek 20 1.98 .34 .08 .36 .72
Statiikoyu Kadin 71 1.92 52 .06
Koruma Erkek 20 2.05 48 11 1.05 .30

Tablo 11’e gore, erkek katilimcilarin X = 3,82), kadin katihmalara X = 3,63) gore
degisimde girisimcilik durum saptama boyutuyla ilgili alg1 diizeylerinin daha olumlu oldugu
goriilmektedir. Ayrica kadinlar ile erkekler arasinda degisimde girisimcilik durum saptama boyutu

ile ilgili alg1 diizeyleri arasinda anlamli farklilasma saptanmaktadir (p<0.05).
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Kadin kathmcilarm (X = 4,15), erkek katthmalara (X = 4,13) nazaran degisimin
yararina inanma durum saptama boyutuna dair alg1 diizeylerinin daha olumlu oldugu sonucuna
ulasilmaktadir. Ancak kadin katihimcilarla erkek katilimcilarin degisimin yararima inanma durum
saptama boyutundaki alg1 diizeyleri arasinda anlaml farklilasma saptanamamaktadir (p>0.05).

Erkek katilimalarmn (X = 1,98), kadin katilimalara (X = 1,95) gore degisime direng
durum saptama boyutuna dair alg1 diizeylerinin daha olumlu oldugu soylenebilir. Fakat kadin ile
erkek katilimcilarin degisime direnme durum saptama boyutuyla ilgili algi diizeyleri arasinda
anlamli farklilasma bulunamamustir (p>0.05).

Erkek katihimailarin (X = 2,05), kadin katihimailara (¥ = 1,92) gore statiikoyu koruma
durum saptama boyutuyla ilgili alg1 diizeylerinin daha olumlu oldugu goriilmektedir. Fakat kadin
ve erkek katiimcilarin degisimde statiikoyu koruma durum saptama boyutuna dair alg: diizeyleri
arasinda anlaml farklilasma olmadig: goriilmektedir (p>0.05).

Ortaokul Ingilizce 6gretmenlerinin mesleki kideminin degisime yénelik egilimine olan
etkisinin incelenmesi

Ortaokul ingilizce Ogretmenlerinin mesleki kideminin degisime yonelik egilimine olan
etkisinin incelendigi Tablo 12 asagida yer almaktadir.

Tablo 12. Ortaokul Ingilizce 6gretmenlerinin mesleki kideminin degisime yonelik egilimine olan etkisinin

incelenmesi
Standart
Degisken Mesleki ~ Orneklem Ortalama  Standart Hata t Anlamlilik
Kidem Sayisi Sapma Ortalama Diizeyi
Degisimde 1-10 yal 73 3.63 .30 .04 -2.73 .008
Girigsimcilik 11 ve tizeri 18 3.85 .37 .09
Degisimin 1-10 y1l 73 4.09 .30 .04
Yararina .09 -3.19 .002
Inanma 11 ve tizeri 18 4.35 .36
Degisime 1-10 y1l 73 2.00 .33 .04 2.85 .005
Direng 11 ve tizeri 18 1.74 44 10
Statiikoyu 1-10 y1l 73 1.99 49 .06 1.71 .091
Koruma 11 ve tizeri 18 1.76 .56 13

Tablo 12'ye gore 11 ve iizeri yil mesleki kidemi olan katthmalarin (¥ = 3,85), 1-10 yil
arasit mesleki kideme sahip katihimcilara (¥ = 3,63) gore degisimde girisimcilik durum saptama
boyutu igin algi diizeylerinin daha olumlu oldugu goriilmektedir. Ayrica 1-10 yil mesleki kideme
sahip ve 11 yil iizeri mesleki kideme sahip katilimcilarin degisimde girisimcilik durum saptama

boyutuyla ilgili alg1 diizeyleri arasinda anlamli farklilasma goriilmektedir (p<0.05).

11 ve iizeri y1l mesleki kidemi olan katilimailarin (X = 4,35), 1-10 y1l mesleki kidemi olan

katilmailara (¥ = 4,09) gore degisimin yararina inanma durum saptama boyutuyla ilgili alg:
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diizeylerinin daha olumlu oldugu s6ylenebilir. Ayrica 1-10 yil mesleki kideme sahip ve 11 yil iizeri
mesleki kideme sahip katilimcilarin degisimin yararina inanma durum saptama boyutuna dair algi

diizeyleri arasinda anlamli farklilasma saptanmuistir (p<0.05).

1-10 y1l mesleki kidemi olan katilimailarin (X = 2,00, 11 ve iizeri y1l mesleki kidemi olan
katihimeilara (X = 1,74) gore degisime direng durum saptama boyutuyla ilgili alg: diizeylerinin
daha olumlu oldugu goriilmektedir. Ayrica 10 yila degin mesleki kideme sahip ve 11 yil {izeri
mesleki kideme sahip katilimcalarin degisime direng durum saptama boyutuna dair alg: diizeyleri

arasinda anlamli farklilasma bulunmaktadir (p<0.05).

Mesleki kidemi 1-10 y1l olan katiimailarin (X = 1,99), 11 ve iizeri yil mesleki kidemi olan
katihimcilara (X = 1,76) bakarak statitkoyu koruma durum saptama boyutuyla ilgili algt
diizeylerinin biraz farkla daha olumlu oldugu soylenebilir. Ama 1-10 yil mesleki kideme sahip ve 11
yil iizeri mesleki kideme sahip katilimcilarin statiikoyu koruma durum saptama boyutuna ait algi

diizeyleri arasinda anlamli farklilasma saptanamamistir (p>0.05).

Ortaokul Ingilizce 6gretmenlerinin yaglarinin degisime yonelik egilimine olan etkisinin
incelenmesi

Ortaokul 1ngilizce Ogretmenlerinin yaslarinin degisime yonelik egilimine olan etkisinin
incelendigi Tablo 13 asagida yer almaktadir.

Tablo 13. Ortaokul Ingilizce 6gretmenlerinin yaslarinin degisime yinelik eilimine olan etkisinin incelenmesi

Standart
Degisken Yas Orneklem  Ortalama  Standart Hata t Anlamlilik
Sayisi Sapma  Ortalama Diizeyi
Degisimde 22-32 68 3.62 .30 .04
Girigsimcilik 33 ve tizeri 23 3.82 34 .07 -2.66 .009
Degisimin 22-32 68 4.10 31 .04
Yararina 33 ve lizeri 23 4.29 35 .07 -2.66 .009
Inanma
Degisime 22-32 68 2.00 33 .04
Direng 33 ve tizeri 23 1.80 44 .09 2.37 .020
Statiikoyu 22-32 68 2.00 A48 .06
Koruma 33 ve tizeri 23 1.76 54 A1 2.05 .044

Tablo 13’e gore 33 yasin iizerinde katihmalarin (X = 3,82), 22-32 yaglar1 arasindaki
katihmailara (X = 3,62) bakarak degisimde girisimcilik durum saptama boyutuyla ilgili alg:
diizeylerinin daha olumlu oldugu goriilmektedir. Ayrica 33 yasin {izerindeki katiimcilarla 22-32
yaslar1 arasinda olan katilimcilarin degisimde girisimcilik durum saptama boyutuyla ilgili alg:

diizeyleri arasinda anlamli farklilasma saptanmuistir (p<0.05).
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33 yasin iizerindeki katilimcilarin (¥ = 4,29), 22-32 yaslar1 arasindaki katilimcilara
(¥ = 4,10) nazaran degisimin yararina inanma durum saptama boyutuyla ilgili algi diizeyleri
biraz farkla daha olumlu oldugu soylenebilir. Bunun yanisira, 33 yasin {izerindeki katiimcilarla 22-
32 yas arasinda olan katilimcilarin degisimin yararina inanma durum saptama boyutuyla ilgili algt
diizeyleri arasinda anlamli farklilasma saptandig: goriilmiistiir (p<0.05).
22-32 yaglar1 arasindaki katiimeilarm (X = 2,00), 33 yasin iizerindeki katilimcilara
(X = 1,80) nazaran degisime direng durum saptama boyutuna dair algi diizeylerinin biraz farkla
daha olumlu oldugu goriilmektedir. Ayrica 33 yasin {izerindeki katilimcilarla 22-32 yaslar
arasindaki katilimeilarin degisime direng durum saptama boyutuyla ilgili alg1 diizeylerinin arasinda
anlamli farklilasma gozlemlenmektedir (p<0.05).
22-32 yaslar1 arasmndaki katthmalarin (X = 2,00), 33 yasin iizerindeki katihimcilara
(¥ = 1,76) gore statiikoyu koruma durum saptama boyutuyla ilgili algi diizeylerinin az farkla
daha olumlu oldugu goriilmektedir. Ayrica 1-10 yil aras1 mesleki kideme sahip ve 11 yilin {izerinde
mesleki kideme sahip katilimcilarin statiikoyu koruma durum saptama boyutuyla ilgili alg
diizeylerinin arasinda anlamli farklilasma bulundugu goriilmektedir (p<0.05).
Ortaokul Ingilizce 6gretmenlerinin kullandig1 egitim teknolojileri araglarinin, ortaokul
ingilizce 6gretmenlerinin degisime yonelik egilimlerine etkisi analiz sonuglari
Ortaokul Ingilizce 6gretmenlerinin kullandig1 egitim teknolojileri araglarinin, ortaokul
Ingilizce 6gretmenlerinin degisime yonelik egilimlerine etkisinin analiz edildigi Tablo 14 asagida

sunulmustur.

Tablo 14. Ortaokul Ingilizce 6gretmenlerinin kullandig1 egitim teknolojileri araglarinin, ortaokul Ingilizce

dgretmenlerinin degisime yonelik egilimlerine etkisi analiz sonuclar:

Standart
Degisken ~ Materyal Orneklem  Ortalama  Standart Hata t Anlamlilik
Sayisi Sapma Ortalama Diizeyi
Degisimde Akilli Tahta 38 3.80 .30 .05 .002
Girisimcilik Tahta 53 3.59 31 .04 3.20
Degisimin  Akilli Tahta 38 4.24 33 .05
Yararina Tahta 53 4.07 32 .04 2.38 .020
fnanma
Degisime Akilli Tahta 38 1.86 .39 .06 -2.16 .033
Direng Tahta 53 2.02 34 .05
Statiikoyu Akilli Tahta 38 1.85 51 .08 -1.54 126
Koruma Tahta 53 2.01 .50 .07

Tablo 14’e gore katthmalardan akilli tahtadan yararlananlarm (X = 3,80), tahtadan
yararlananlara X = 3,59) nazaran degisimde girisimcilik durum saptama boyutu ile ilgili alg

diizeylerinin daha olumlu oldugu goriilmektedir. Ayrica, akilli tahtadan yararlanan katilimecilarin,
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tahtadan yararlanan katilimcilara nazaran degisimde girisimcilik durum saptama boyutu ile ilgili
alg1 diizeylerinin arasinda anlamli farklilasma bulundugu gézlemlenmektedir (p<0.05).

Katillmcilardan akilli tahtadan yararlananlarin (f = -’-1-,24], tahtadan yararlananlara
(X = 4,07) gore degisimin yararma inanma durum saptama boyutuyla ilgili alg: diizeylerinin daha
olumlu oldugu goriilmektedir. Ayrica, akilli tahtadan yararlanan katihmcilarin tahtadan yararlanan
katilimcilara nazaran degisimin yararina inanma durum saptama boyutuyla ilgili alg1 diizeylerinin
arasinda anlaml farklilasma oldugu goriilmektedir (p<0.05).

Katihmalardan akilli tahtadan yararlananlarin (X = 2,02), katthmclardan tahtadan
yararlananlara (¥ = 1,86) nazaran, degisime direng¢ durum saptama boyutuyla ilgili alg
diizeylerinin biraz farkla daha olumlu oldugu goriilmektedir. Ayrica, akilli tahtadan yararlanan
katiimailarin tahtadan yararlanan katilimcilara gore degisime diren¢ durum saptama boyutu ile
ilgili alg diizeyleri arasinda anlaml farklilasma oldugu ortaya ¢ikmistir (p<0.05).

Tahtadan yararlanan katilimcilarin (f = 2,01), akill tahtadan yararlanan katilimcilara
(X = 1,85) gore statiikoyu koruma durum saptama boyutu ile ilgili algi diizeylerinin biraz farkla
daha olumlu oldugu sdylenebilir. Ancak, akilli tahtadan yararlanan katilimcilarin tahtadan
yararlanan katilimcilara nazaran statiikoyu koruma durum saptama boyutu ile ilgili alg1 diizeyleri

arasinda anlamli farklilasma goriillememektedir (p>0.05).

Tartisma, Sonug ve Oneriler

Bu arastirma, ortaokul Ingilizce 6gretmenlerinin degisime yonelik egilimlerinin diizeyini
(degisimde girisimcilik, degisimin yararina inanma, degisime direng, statiikoyu koruma) belirlemek
amactyla yapilmistir. Arastirmanin sonuglarina bakildiginda, ortaokul ingilizce Ogretmenlerinin
genel anlamda degisime egilimli, degisime acik, degisime hazir olduklari, degisimi yararh
bulduklar1 ve hatta her bir degisime degisimde girisimci bir ruhla yaklastiklar1 ortaya ¢ikmustir.
Ortaokullarda galisan Ingilizce 6gretmenlerinin genel anlamda degisime yonelik egilimlerinin orta
diizeyde oldugu saptanmistir. Ingilizce &gretmenlerinin degisimde girisimcilik boyutunda
egilimlerinin ytiiksek oldugu, degisime direnme egilimlerinin diisiik oldugu, degisimin yararina
inanma boyutunda egilimlerinin en yiiksek diizeyde oldugu, diisiik diizeyde degisimden
kagindiklar1 sonuglarina ulasilmistir.

Cinsiyet degiskenine gore incelendiginde, 6lcegin sadece degisimde girisimcilik boyutunda
anlamli bir fark bulundugu sonucuna ulagilmistir. Ancak degisimde girisimcilik, statiikoyu koruma,
degisime direng boyutlarinda erkek Ingilizce dgretmenleri, kadinlara gore daha olumlu iken,

degisimin yararma inanma boyutunda kadin Ingilizce 6gretmenleri, erkeklere gore daha olumludur.
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Mesleki kidem degiskenine bakildiginda, 11 ve {izeri yil mesleki kidemi olanlarin, 1-10 yil
arast mesleki kidemi olanlara goére degisimde girisimcilik ve degisimin yararina inanma
boyutlarinda daha olumlu olduklari sonuclarna ulasilmistir. Ancak mesleki kidemi 1-10 yil
olanlarin, digerlerine gore degisime diren¢ ve statilkoyu koruma boyutlarinda daha olumlu
olduklar1 goriilmektedir. Ayrica mesleki kidem degiskeni, degisimde girisimcilik, degisimin
yararina inanma, degisime direng boyutlarinda anlamli bir fark olusturmaktadir. Ancak statiikoyu

koruma boyutunda anlamli fark olusturmamaktadir.

Yas degiskenine bakildiginda ise ortaokul 33 yas ve {iizeri Ingilizce gretmenlerinin
digerlerine gore, degisimde girisimcilik, degisimin yararina inanma boyutlarinda daha olumlu
olduklar1 goriilmektedir. 22-32 yas arasindaki Ingilizce &gretmenlerinin ise degisime direng,
statiikoyu koruma boyutlarinda az farkla daha olumlu olduklar1 gézlemlenmektedir. Yas degiskeni
ile degisimde girisimcilik, degisime direng, statiikoyu koruma boyutlar1 arasinda anlamli farklar

bulunmustur.

ingﬂizce dersinde kullanilan egitim teknolojileri araglar1 degiskeni géz oniine alindiginda,
akilli tahta kullananlarin, digerlerine gore degisimde girisimcilik, degisimin yararina inanma,
degisime diren¢ boyutlarinda algi diizeylerinin daha olumlu oldugu goriilmektedir. Tahta
kullananlarin ise statiikoyu koruma boyutunda alg1 diizeylerinin daha olumlu oldugu bulgusuna
ulasilmaktadir. Kullanilan egitim teknolojileri aracglar1 degiskeni, degisimde girisimcilik, degisimin
yararina inanma, degisime diren¢ boyutlarinda anlaml bir fark olustururken, statiikoyu koruma
boyutunda anlamli bir fark olusturmamustir.

Elde edilen bulgulardan hareketle degisimin en kilit uygulayicisi, egitim orgiitlerindeki
degisimlerin en 6nemli aktorii (Beycioglu ve Aslan, 2010), hatta degisimin ajani olan 6gretmenler
(Bourn, 2015; Ozmen, Sénmez, 2007), bahsedilen niteliklerin kendilerine atfedilmesi sebebiyle
degisime egilimli, degisimde girisimci ve adeta Oncii, degisime agik ve hazir bulunmak
durumundadir. Bir 6gretmen degistiginde bir ‘diinya’” degiseceginden, dnce dgretmenin degisimin
yararina inanmasmi beklemek yerinde olacaktir. Nitekim Helvact ve Kicroglu'nun (2010)
calismasinda, Tiirkiye’deki 6gretmenlerin degisim hususunda hazir bulunusluklarinin orta seviyede
oldugu, Akpmar ve Aydin (2007) calismasinda ise Ogretmenlerin degisime agik olduklar
sonuglarina ulasilmistir. Arslan’in (2015) arastirmasinda ise 31 yil ve {izeri mesleki kideme sahip
halk egitim merkezi miidiirlerinin degisimde girisimcilik boyutunda daha olumlu bir egilime sahip
olduklar1 ortaya ¢ikmustir. Ayrica 31 yil ve iizeri mesleki kidemi olan miidiirlerin digerlerine
nazaran degisime daha az direndigi, degisimin yararina inanma boyutunda degisime daha egilimli

olduklar1 sonuclarina ulasilmistir. Canli, Demirtas ve Ozer’in (2015) arastirmasinda ise okul
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miidiirlerinin biiyiik 6l¢lide, degisime dair girisimci bir tutum igerisinde olduklari, degisimi faydal
bulduklar;, mevcut durumlarimi koruma egiliminde olduklari, degisime orta seviyede direng
gosterdikleri gibi sonuglara ulasilmistir.

Sonug olarak diinyada degisim bas dondiiriicii hizda ilerlerken teknolojik gelismeler
egitimsel gelismeleri etkileyerek sekillendirmektedir. Boylece okulda 6gretmenlerden yoneticilere
kadar herkesin degisim uygulamasmi zorunlu hale getirmektedir. Okullarin basit bir receteyle
degisemeyecegi aciktir. Bir yandan degisim ajanhigi gibi sorumluluklariyla bir yandan degisim
denen sancili siiregle bas etmede Ogretmen, kilit bir 6ge konumundadir. Ancak degisim
kendiliginden de ortaya ¢ikmayacag1 gibi tek bir kisinin c¢abasiyla da degil, taraflarin katilimiyla
basarilacaktir (Argon ve Ozgelik, 2008).

Ingilizce 6gretmenlerinin egitimdeki basarili degisim hareketlerine katkida bulunmasinda,
degisim yoOnetimine dair hizmeti¢i egitim, webinar, seminer, kurs, konferans, calistay gibi
diizenlenecek tiim etkinliklere katilmalar1 onerilmektedir. Yapilacak calismalarin etkili, ilging,
faydali olmasmin saglanmas:i ile katihimlarin fazlalastirilmas:i bir baska oOneri olabilmektedir.
Ingilizce dgretmenlerinin yurt digindaki iilkelerin degisim yonetiminde olasi problemlerle bas
etmede kullandiklari yontem ve teknikleri deneyimleme agisindan Ingilizce 5gretmenlerine yurt dist
gorevlendirmelerinin arttirilmasi oneri olabilmektedir. Degisime katilimin 6zendirilmesi, arttirilmasi
ve degisim egilimlerinin arttirilmasinda degisime katilim saglayanlara gesitli ddiiller verilmesi
oneriler arasinda yer almaktadir. Ayrica Tiirkiye’deki Ingilizce &gretmenlerinin degisim
egilimlerinin belirlenmesi {izerine, tim Ogretmenlerin degisim egilimlerinin belirlenmesi {izerine
veya Ogretmenlerin degisimde girisimciligi, degisime direnci gibi boyutlara tek tek odaklanarak
daha kapsamli caligmalar yapilabilir.

Sonu¢ olarak egitim sisteminde viicut bulan tiim degisim girisimlerinin basariya
ulasmasinda en biiyiik pay, degisimin algilarus sekline diismektedir. Baska bir deyisle 6gretmenlerin
degisimi, profesyonel gelisimlerinin siirekli bir pargasi, daha ¢ok basli basina bir siire¢ olarak
gormesi gerekmektedir (Biiyiikoztiirk, Uslu ve Akbaba Altun, 2017). Sonrasinda ise degisim

kendiliginden hayat bulacaktir.
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Introduction
The statement of Greek philosopher Heraklitus “Everything flows constantly and changes, it
cannot be washed twice even in the same river” emphasizes the speed of change as a continuous
process. Change is a highly dareful way from known to unknown, more like embarking on a journey
than having a detailed plan (Fullan, 1993; Susanto, 2008). Then, in this journey, to change, to be
adorned with the innovations brought by change, new knowledge, skills, experiences, to gain
expertise, to develop himself, to abandon the previous habits, to acquire of the new ones is an

indisputable fact (Hargreaves, 2002).

Organizations, like everything else in life, have the aim to change, develop and continue to
exist. Additionally, it is also been known that if their organization cannot change, their assets would
be in danger (Cetin Cagric1 ve Savas, 2016). Organizations undergo a process of organizational
change that should be “long-termed, complicated”” on the one hand, and “dynamic” on the other
hand (Langley ve Denis, 2006; Gray, Stensaker ve Jansen, 2012). While this change is showing a kind
of picture of the future places of the organizations and carrying them to the future, has given rise to
the advantages such as on the one hand instilling confidence among the employees, strengthening
their communication, on the other hand solving the potential problems within the organization
(Arslan, 2015). Moreover, the winds of change in organizations have been reflected in society,
ultimately, educational organizations, which is the beginning of everything. These changes, also
reflected in the education system, change in individual and social level, in other words, changes in
individuals, organizations and society will be inevitable (Arslan, 2015; Biiyiikoztiirk, Uslu ve

Akbaba Altun, 2017).

The educational organizations under the influence of many changes in the society have to
carefully follow the change around them and fulfil their duties for the society and improve their
ability to change as they demonstrate open system characteristic (Arslan, 2015). Therefore, many
changes and transformations have been witnessed in educational organizations from the Republic
Period to the present day (from pre-school to higher school) and this process is still proceeding. This
change has been seen in many areas of the Turkish Education System and has been effective in
teacher education and employment. English has become a global language over the years and the
employment of English teachers, pre-service and in-service training practices, have been influenced
by the change in English schools in parallel to institutions becoming widespread. By being come out
how significant English is, there have been innumerable changes in educational organizations such
as increasing English course hours in different curriculums for various grades, changes in education
system, differentiating the contents of the various programs. From behaviourism to the

constructivism approach, the integration of educational technologies into education such as FATIH
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Project, to the changing paradigms that focus on nationalism, secularism, science, engineering,
wisdom, in brief, all changes reshaped educational organizations. On the other hand, “"the operator
of the education system”, the teachers who are the foremost implementers of the change have
assumed a fundamental mission in order to achieve the changing functions of educational
organizations and to ensure the success of the change, (Akpinar ve Aydin, 2007). Accordingly, the
foremost, related change of the process called teaching-learning is change at the level of teachers
(Biiytiikoztiirk, Uslu ve Akbaba Altun, 2017). This means that the changes of teachers’ feelings,
thoughts, attitudes, behaviours in terms of change, in other words, the change of tendencies, are

successes of change initiatives starting in schools and thus lasting in the society.

As Ball's (2013) states, teachers’ change agency within the classroom are the foremost
element of the education system as the task of subject of change, rather than the object of change, as
“the initiator, developer, implementer of education” (Bourn, 2015). According to General
Competencies for Teaching Profession, it is fundamental that teachers adapt to the changes, find
solutions and meet the training needs resulting from change, and even plan teachers’ in-service
trainings by considering that (MEB, 2017). In order to achieve successful changes in educational
organizations, it is vital for the teachers to accept the change, be convinced that it will be beneficial
for all the stakeholders, believe that change is a need and support the change by believing in the
benefit of change (Colakoglu, 2005; Akkan, 2013). Furthermore, the fact that teachers are ready for
change, are in peace with change, exhibit behaviors prone to change, will make all change attempts

invigorating in schools successful (Beycioglu ve Aslan, 2010).

As to the researches in regard to change tendencies of teachers, it is noteworthy that the
number and scope of studies are limited (Arslan, 2015). In the study of Arslan (2015), the results of
the analysis of the collected data can be summarized as follows: According to educational
institutions that public education centers’ administrators were assigned before, it was regarded to
differentiate only in the dimension of entrepreneurship in change, as to their professional seniority,
however, it was considered to differentiate in all dimensions except for status quo protection. It was
concluded that managerial seniority did not cause any meaningful difference in all dimensions of the

scale, nevertheless, educational status caused a significant difference on all dimensions.

In the study of Canli, Demirtag and Ozer (2015), the following points were concluded: school
administrators resisted to change in a “moderate level”, they regarded themselves as entrepreneurs
of change, believing in the benefit of change, are prone to status quo protection, but usually tend to
change. Akbaba Altun and Biiyiikoztiirk (2011) developed a scale determining the change tendencies
of school administrators. In addition, the psychometric properties of the same scale were examined

and the scale was adapted for teachers (Biiyiikoztiirk, Uslu ve Akbaba Altun, 2017).
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In the study of Ugurlu, Yildirirm and Ceylan (2014) that examines the perspectives of
teachers concerning change, it was deduced that teachers approach the change as “resilience,
differentiation”’. Akpmar and Aydin’s (2007) reported remarkable results: Teachers at primary
education considered the changes in education as positive for their perception of change, they
approved the implementation of such changes for Turkey’s education system, moreover, they had

tendencies to complete the points remaining inadequate concerning change.

According to Cenker (2008), it was regarded that teachers working in primary education
“had a say’”’ in the beginning and implementation of change, however that they didn’t participate in
change enough. In Helvaci, Cankaya and Bostanci’s (2013) work, it was determined that due to the
concerns that primary school teachers would suffer from change and their resistance to change was

moderate.

In accordance with the results of the researches, it was seen that change became the law of
life, an indispensable dynamic state, by accelerating the momentum of change, the fact that the
administrators and teachers who are the significant stakeholders of our education system were not
indifferent to change. Some studies pointed out that managers and teachers resisted change, whereas
in some other studies report that they were generally prone to change. In a changing world, it would
be a well-judged decision that teachers should direct their feelings, thoughts, behaviors and attitudes
towards the benefits of change by adapting to their changing roles and responsibilities and adapting
to change, teachers should be etrepreneur in change, prone to change (MEB, 2017). Herein, it was the
subject of the research to examine changing tendencies of English teachers, by focusing on them on
account of being a strict follower, also being an agent, of all the changes of the world thanks to
foreign language and languages they know. The aim of this study was to determine the level of
change tendencies of English teachers' at secondary schools. For this purpose, “What is the level of
tendencies towards change of English teachers at secondary schools?”’ constituted the problem
statement of the research. Subproblems were presented as to determine whether these tendencies
change or not according to gender, professional seniority, age, educational technology tools used in

English courses, or whether they had significant differences between them or not.
Method

The research is a descriptive survey model. The level of the tendency of secondary school
English teachers toward change was measured on 4 dimensions of the scale, namely,
entrepreneurship in change, belief in the benefit of the change, status quo protection, resistance to

change.
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Study Group

Study group consisted of 104 English teachers at secondary schools in Kirikkale, which are
currently working in all official secondary schools affiliated to the Ministry of National Education

(MNE) in the 2017/2018 academic year. The data of the study group were given in Table 1.

Table 1. Distribution of study group by gender

Gender Number
Male 31
Female 73

Total 104

In the sample of the study, English teachers were selected from 104 English teachers at

secondary schools on a voluntary basis by simple random sampling method (Karasar, 2015).

In the research, when the 95% confidence level, a0 = .05 significance and 5% sampling error
were considered, the minimum number required in the sample came out 82 (Yazicioglu ve Erdogan,
2004). 98 questionnaire forms were collected by implementing the form to sapmle group via e-mail,
face-to-face interview, telephone verification. It is notable to achieve 80% feedbacks while reaching
the research results (Balci, 2011). In this research, It is appropriate to mention that the collected data

represented the universe because more than 80% return was provided.

Before the analysis of the data, due to the results of contradictory / extreme value analysis, 7
questionnaire forms were not used since the questionnaire forms containing the data with extreme
value were not suitable and incomplete answers were given. In this study, questionnaire forms 91
English teachers in total, 71 females and 20 males, were included in the data analysis. The

frequencies of the demographic characteristics of the participants are presented in Table 2.

Table 2. The table of the frequencies of the participants’ demographic characteristics

Demographic Characteristics Variable Number Percent
Gender Female 71 78
Male 20 22
Professional Seniority 1-10 year 73 80.2
11 year and 18 19.8
above
Age 22-32 68 74.47
33 and older 23 25.3
Educational Technology Tools Used in English Courses Smart board 38 41.8
Board 53 58.2

According to Table 2, as regards to the demographic characteristics of the participants, It
was observed that 78% of the participants were women and 22% were men. It was observed that the
rate of people with a professional seniority of 1 to 10 years consisted of 73 people with 80.2%, and

the rate of those with a professional seniority of 11 years and above is 19.8% with 18 people. It was
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noteworthy that female participants outnumbered and the fact that there were a large number of

young teachers who have a seniority of 1-10 years.

The age range of the 22-32 age group was 74.47% with 68 people, and the age range of 33
and above was 25.3% with 23 people. Therefore, It was seen that there were a great number of young
teachers between the ages of 22-32. For another variable of the use of educational technology tools in
the classroom and the use of smart boards, The data showed that 38 people, which was 41.8% used
the smart board, 53 people, which was 58.2% used the board, accordingly, the number of

beneficiaries of educational technology was superior.
Data Collection Tool

The data of the research were collected by Change Tendency Scale (CTS) adapted for
teachers, developed by Biiyiikoztiirk, Uslu and Akbaba Altun (2017), which was an updated version
of Change Tendency Scale (CTS) developed by Akbaba Altun and Biiyiikoztiirk (2011). By first and
second level Confirmatory Factor Analysis (CFA), psychometric properties of the scale 4 dimensions
of which developed for the administrators (entrepreneurship in change, belief in the benefit of
change, status quo protection and resistance to change) by Akbaba Altun and Biiyiikoztiirk (2011),
were examined on 850 teachers and developed Change Tendencies Scale adapted to teachers
(Biiytikoztiirk, Uslu ve Akbaba Altun, 2017). As a conclusion, data-model compliance had an
acceptable fit (c2 (sd) = 769 at level 1) 3472.14 c2 / (sd) = 4.50, RMSEA = .06, RMS = .04, CFI=0.98, NFI
=.97 and NNF1 = .98.GFI = .83, AGFI = .81, and at level 2 c2 (sd = 769) = 3832.40 (771), (c2 / sd) =4.97,
RMSEA = .07, RMS = .10, CFI = .97, NFI = .96, NNFI = .97, GFI = .82 and AGFI = .80), on the ground
that the second level of CFA results was lower than the first level of DFA, on the other hand, the
results included acceptable ranges, reliability was mentioned at acceptable level (Biiyiikoztiirk, Uslu
and Akbaba Altun, 2017). The fact that corrected item total correlations were seen between .44 and
.85, therefore higher than .40, was the indicator of distinguishing. (Biiyiikoztiirk 2007, quoted by
Biiyiikoztiirk, Uslu and Akbaba Altun, 2017). In terms of the reliability of the scale, the alpha
coefficient values of the scale's factors were calculated as .92 for the entrepreneurship in change,.86
for the change resistance, .95 for the belief in the benefit of the change, and .78 for the status quo
protection. (Biiyiikoztiirk, Uslu and Akbaba Altun, 2017). In addition, necessary permits were

obtained from the Ministry of Education for research.

Analysis
In the analysis of the data, the missing data were sorted out, the consistency of all the other
answers in the data was considered, data entries were provided and included in the arithmetic

mean. As a result of the outlier analysis, 91 data collection tools were analyzed by extracting 7 data
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collection tools. In order to test the assumption of normality, Kolmogorov-Smirnov test was applied
to 91 data and p value was .062. If the significance value was above .05, It may indicate that the data
was normally distributed. In addition, the skew value was .232, the kurtosis value was -.812. The fact
that values of skewness and kurtosis were in the range of -1.0 to 1.0 could be considered to indicate

that the research data have a normal distribution (Hair, Black, Babin, Anderson and Tatham, 2013).

In terms of the reliability of the study, the data were subjected to reliability test. The values
of the Cronbach Alpha coefficients of the tendencies of secondary school English teachers toward

change were examined in 4 sub-dimensions of the scale were presented in Table 3.

Table 3. Cronbach’s alpha coefficients along with the sub-dimensions of the change tendencies scale

Dimension Cronbach Alpha (a)
Entrepreneurship in change 91
Resistance to change 79
Belief in the benefit of the change 91
Status quo protection .81
Total 71

According to Table 3, It was concluded that the Cronbach Alpha coefficients of all
dimensions of the scale were more than .70 values accepted in the study (Biiyiikoztiirk, 2012; Secer,
2013). Considering the whole scale,the fact that the Cronbach Alpha value was in the range of .70 <a
<.90 indicated high reliability and that it could be used safely in social researches (Ozdamar, 2013:
555).

The validation test was used to apply the data collection tool to secondary school English
teachers and the confirmatory factor analysis was used to examine the consistency with the sample

data. The goodness of fit results were presented in Table 4.

Table 4. Goodness of fit index (gfi) fort he scale

Fit Unit Compliance Values
Chi-Square (x?) 424 .47

Sd 309
x2/sd 1.37
RMSEA .07
GFI .88
CFI .96
NFI 92
TLI 0,96

According to Table 4, In confirmatory factor analysis showed that goodness of fit values,
indicators of consistency between intra-model relations and sampling data should be taken into
consideration (Simsek, 2007). In the analysis of the data, the goodness of fit values were examined in

terms of Chi-Square (x2), compliance test (x2/sd), goodness of fit index (GFI), normed fit index
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(NFI), Tucker-Lewis index (TLI), comparative fit index (CFI) and The mean square root of
approximate errors (RMSEA).

If x2/sd is less than 5, GFI is more than .85, NFI, TLI, CFI is more than .90 and RMSEA is
higher than .08, It is mentioned that there is acceptable compliance (Simsek, 2007). In the light of this
information, It can be said that the CFA results given in Table 4 are consistent with the sample of the
scale.

As a result of the data analysis, the standard deviation, percentage, arithmetic mean,

t test for independent samples were used while accessing information about the data from the scale.
Responses to scale items, as required by the 5-point Likert scale on the computer (1-fully agree, 2-
Agree, 3-Undecided, 4-disagree, 5-fully disagree) data were processed into the system. Data entries
were made for each item in accordance with the 5-point Likert scale.

In the determination of the level of tendencies of secondary school English teachers toward
change, the averages were calculated by calculating the scale evaluation point intervals.
Furthermore, arithmetic mean and standard deviations were calculated and given in the tables in all
sub-dimensions of the scale including entrepreneurship in change, belief in the benefit of change,
resistance to change and status quo protection.

The tendencies arising from the examination of tendencies of secondary school English
teachers toward change according to the variables of gender, age, professional seniority and
educational technology tools used in English courses were included in the table of findings and
comments with different tables.

In addition to these, t test for independent samples was used in the analysis of data
obtained change tendencies of English teachers at secondary schools according to gender,
professional seniority, age and educational technology tools used variables.

While analyzing the data, It was evaluated whether the values reached through SPSS 22.0
caused significant differences. The principle was taken into consideration that If the value reached
was less than 0.05, It was determined that It caused a significant difference and If It was greater than

.05, It did not cause significant difference.

Findings
Tendencies of secondary school English teachers toward change

To determine the tendencies of secondary school English teachers toward change, the scale
developed by Biiyiikoztiirk, Uslu and Akbaba Altun (2017) was used. Table 5 shows the frequency

table showing the participants' level of tendency by considering the responses of the participants.
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Table 5. Scale evaluation score ranges (Demir, 2017)

Scale Average Score Participation Level
1.00-1.79 Fully disagree
1.80-2.59 Disagree
2.60-3.39 Undecided
3.40-4.19 Agree
4.20-5.00 Fully agree

In the 4 sub-dimensions of the scale, average and standard deviations of the analysis on
entrepreneurship in change, resistance to change, belief in the benefit of change and the status quo

protection were calculated. The data obtained were given in Table 6.

Table 6. Scale evaluation score ranges

Variables Average Standard deviation
Entrepreneurship in change 3.67 32
Resistance to change 1.96 37
Belief in the benefit of the change 4.14 33
Status quo protection 1.95 51
Change tendency 3.18 A1

According to Table 6, when the change tendencies of English teachers at secondary schools
were evaluated with all sub-dimensions of the scale, tendencies towards change in general were at
the moderate level (X = 3,18). When the sub-dimensions of the scale for change tendencies were
analyzed, It was observed that the tendencies of the participant teachers to believe in the benefit of
change was at the highest level (X = 4,14); the tendencies of entrepreneurship in change was at the
high level (x = 3,67); the tendencies to the status quo protection had a low level (x = 1,95); their

tendencies of resistance to change remained low (¥ = 1,96).

Tendencies in The Dimension of Entrepreneurship in Change of English Teachers at Secondary

Schools

Tendencies in the dimension of entrepreneurship in change of English teachers at

secondary schools were given in Table 7.
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Table 7. Tendencies in the dimension of entrepreneurship in change of English teachers at secondary schools

Standard

Scale Item No Average Deviation Level
I would take the first step in a process of change. 17 3.36 .69 Undecided
I assure my teachers that they will succeed in a process of change. 19 3.80 .50 Agree
I lead when there is an application in school. 20 3.63 77 Agree
I know what is expected of me when there's a change. 21 3.87 .56 Agree
I can cope with the uncertainties that may arise in the change in school. 23 3.81 .61 Agree
I am a guide to my teacher friends in my school. 26 3.62 71 Agree
I draw a picture of the future for my friends in school. 27 3.12 71 Undecided
Coping with uncertainty in change is most important feature of me. 28 3.25 72 Undecided
I can understand the emotions of my teachers in the process of change at school. ~ 31 3.88 .55 Agree
In a process of change, I positively direct my feelings. 33 3.95 .52 Agree
I can solve problems with my friends when there is a change. 35 3.95 40 Agree
I can't stand in my place when there is a change. 37 3.66 .70 Agree
I motivate my teacher friends to lead the change in my school. 40 3.93 49 Agree

Table 7 showed that, when the participants’' tendencies regarding the dimension of
entrepreneurship in change were considered, It was determined that the arithmetic averages of the
responses to the items of the mentioned dimension varied between 3.12 and 3.95; the levels of
participation in the expressions in the 17th, 27th and 28th items of the scale remained at undecided
level; and that the tendencies stated in all other items were at agree level. When the tendencies of the
participants regarding the entrepreneurship dimension in the change were examined, It was
concluded that participants had the entrepreneurial tendencies in the change and the participants

perceiving the change as positive had unstable tendencies in terms of only uncertainties.
Tendencies in The Dimension of Resistance to Change of English Teachers at Secondary Schools

Tendencies in the dimension of resistance to change of English teachers at secondary

schools were given at Table 8.
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Table 8. Tendencies in the dimension of resistance to change of English teachers at secondary schools

Standard

Scale Item No Average Deviation Level
Teachers in the school know that I have a character complaining 18 1.73 72 Fully disagree
of everything.
There is no need for a change in a properly functioning school. 22 1.91 .53 Disagree
The changes in the school don't thrill me. 24 1.90 47 Fully disagree
I don't believe anything will change in this system. 25 2.64 1.07 Undecided
I have a character complaining of everything. 29 1.71 .62 Fully disagree
Teachers at my school know that I'm a problem person. 30 151 .60 Fully disagree
I'm too tense when there's a change. 34 2.30 .80 Disagree
When there is a change, teachers stay away from me to avoid my 36 1.47 .60 Fully disagree
wrath.
If the teachers in the school want to prevent a change, I support 38 1.99 .78 Disagree
them.
Coping with the pains of change makes me weary. 39 2.49 .87 Disagree
I don't think there is a need for change in my school. 41 1.87 1.07 Disagree

According to Table 8, It was notable that when the tendencies of the participants to the

dimension of resistance to change were considered, the arithmetic mean of the responses to the scale

items related to the resistance to change dimension was between 1.47 and 2.49; participation level for

18th, 29th, 30th and 36th items of the scale was observed to be at the level of fully disagree; again in

the same scale, for the items 22, 24, 25, 34, 38, 39 and 41, the level of participation was at the level of

disagree. Considering the tendencies of the participants to the resistance to change dimension, it is

regarded that they tend not to resist the change.

Tendencies in The Dimension of Belief in the Benefit of The Change of English Teachers at

Secondary Schools

Tendencies in the dimension of belief in the benefit of the change of English teachers at

secondary schools were given at Table 9.
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Table 9. Tendencies in the dimension of belief in the benefit of the change of English teachers at secondary

schools
Standard

Scale Item No Average Deviation Level
In a process of change, I positively direct my feelings. 33 3.95 .52 Agree
I can solve problems with my friends when there is a change. 35 3.95 40 Agree
I can't stand in my place when there's a change. 37 3.66 .70 Agree
I motivate my teacher colleagues to lead the change in my school. 40 3.93 49 Agree
The changes help me to be more efficient at school. 1 433 .61 Fully agre
I'look forward to have such changes in my school. 2 4.31 .64 Fully agree
The changes have benefits of my school. 4 428 .54 Fully agree
The changes help me to resolve unacceptable situations in my 5 4.01 .57 Agree
school.
Most of the employees in the school will benefit from the changes. 7 3.81 71 Agree
I do everything possible to make changes happen. 8 3.99 .55 Agree
I recommend the changes for my school. 9 419 49 Agree
I will do whatever I can to support the changes. 10 4.20 .50 Fully Agree
Thinking about such changes gives me pleasure. 11 4.10 47 Agree
I support changes. 13 4.20 43 Fully Agree
I'make use of the changes. 14 423 42 Fully Agree
The changes make me move. 16 4.07 .53 Agree

As regards to Table 9, when the participants' tendencies of belief in the benefit of change
was examined, It was determined that the arithmetic averages of the responses to the scale items
related to the mentioned dimension were between 3.81 and 4.33; participation levels of scale's items
of 5,7, 8,9, 11 and 16 were at "Agree" level, participation levels of scale's items of 1, 2, 4, 10, 13 and
14 were at "Fully Agree" level. As to the participants' tendencies of belief in the benefit of change, It

was concluded that they tended to believe in the benefit of change.
Tendencies in The Dimension of Status Quo Protection of English Teachers at Secondary Schools

Tendencies in the dimension of status quo protection of English teachers at secondary

schools were given at Table 10.
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Table 10. Tendencies in the dimension of status quo protection of English teachers at secondary schools

Standard
Scale Item No Average Deviation Level

I don't like changes. 3 1.77 .78 Fully

Disagree
The fact that the changes are in my school makes me 6 1.82 .61 Disagree
scared.
Most of the changes are unsettling. 12 2.09 77 Disagree
I'm afraid to push the button for changes. 15 2.10 .76 Disagree

Table 10 showed that the arithmetic averages of the responses of the items of the
mentioned dimension could be stated between 1.77 and 2.10 according to the tendencies of the
participants regarding the status quo protection dimension. Moreover, it was noteworthy that the
participation levels in the items of 6, 12 and 15 of the scale were at the level of "Disagree"; The level
of participation for the item 3 of the scale was at the level of "Fully Disagree". When the tendencies
of the participants regarding the status quo protection in the change were considered, it was
concluded that the participants did not show any tendency to protect their current situation against

change, they were open to change and had the potential to change.
Demographic Variables and Findings Related to the Tendencies Towards Change

Evaluation of the effect of gender variable on the tendency of English teachers towards change

T test for independent samples was used in order to determine whether there were
differentiations between the gender variable and the change tendencies of the English teachers,
working in the secondary schools and the participants of the research. The results of significancy

between the average of male and female participants were given in Table 11.

Table 11. The results of meaningfulness between the average of male and female participants

Standard
Variable Gender Numberof  Average  Standard Error t  Significance
Samples Deviation = Average Level
Entrepreneurship Female 71 3.63 31 .04
in Change Male 20 3.82 32 .07 2.32 .02
Belief in the Female 71 4.15 34 .04
Benefit of the 20 .84
change Male 20 413 31 .07
Resistance to  Female 71 1.95 .38 .05
Change Male 20 1.98 34 .08 .36 72
Status quo Female 71 1.92 52 .06
Protection Male 20 2.05 48 a1 1.05 .30

According to Table 11, It was observed that the perception levels of male participants
(X = 3,82) were more positive in comparison with female participants (X = 3,63) regarding the

dimension of entrepreneurship in change. In addition, there was a significant difference between the
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perception levels of situation determination dimension of entrepreneurship in change between
women and men (p <0.05).

It was concluded that the perception levels of female participants (X = 4,15) in relation
to male participants (X = 4,13) were more favorable concerning situation determination
dimension of the belief in the benefit of change. However, there were no significant difference
between female participants and male participants' perception levels of belief in the benefit of
change (p> 0.05).

Male participants (X = 1,98) in relation to female participants (¥ = 1,95) could be said
to have a more positive perception level of the situation determination dimension of resistance to
change, nevertheless, there was no significant difference between the perception levels of female and
male participants regarding the resistance to change (p> 0.05).

It was observed that the perception levels of the male participants (X = 2,05) were more
positive in comparison with the female participants (X = 1,92) to the situation determination
dimension of status quo protectionhowever, there was no significant difference between the
perception levels of the status quo protection of the female and male participants (p> 0.05).

Evaluation of the effect of professional seniority variable on the tendency of English
teachers at secondary schools towards change

Evaluation of the effect of professional seniority variable on the tendency of English
teachers at secondary schools towards change were given at Table 12.

Table 12. Evaluation of the effect of professional seniority variable on the tendency of English teachers at

secondary schools towards change

Standard
Variable Professional Sample  Average  Standard Error t  Significance
Seniority  Number Deviation = Average Level
Entrepreneurship 1-10 year 73 3.63 .30 .04 -2.73 .008
in Change 11 and 18 3.85 37 .09
above
Belief in the 1-10 year 73 4.09 .30 .04
benefit of .09 -3.19 .002
Change 11 and 18 4.35 .36
above
Resistance to 1-10 year 73 2.00 .33 .04 2.85 .005
Change 11 and 18 1.74 44 10
above
Status Quo 1-10 year 73 1.99 49 .06 1.71 091
Protection 11 and 18 1.76 .56 13
above

According to Table 12, It was observed that the participants with professional seniority of

11 years (X = 3,85), had a more positive level of perception for the entrepreneurship in change
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situation determination dimension according to the participants with a professional seniority
between 1 and 10 years (¥ = 3,63). There was a significant difference between the perception

levels of the participants about situation determination dimension of entrepreneurship in change

(p <0.05).

Participants with professional seniority of 11 years or more (X = 4,35) could be said to
have more positive perceptions regarding the perception levels of the situation determination
dimension of belief in the benefit of the change in relation to the participants with 1 to 10 years
professional seniority (X = 4,09). Besides, there were significant differences between the
perception levels of participants with professional seniority of 1 to 10 years and 11 years for the

situation determination dimension of belief in the benefit of change (p <0.05).

Participants with professional seniority of 1 to 10 years (X = 2,00) were observed to have
more positive level of perception about situation determinationdimension of resistance to change in
comparison with participants with professional seniority 11 years and over (¥ = 1,74). In addition,
there was a significant difference between the perception levels of the participants who had
professional seniority of 10 years and who had a professional seniority of more than 11 years for the

situation determination dimension of resistance to change (p <0.05).

Participants with professional seniority of 1 to 10 years (X = 1,99), could be mentioned to
have by a narrow margin more positive level of perception about situation determination dimension
of status quo protection in comparison with participants with professional seniority 11 years and
over (¥ = 1,76). However, there was no significant difference between the perception levels of the
participants who had professional seniority of 10 years and who had a professional seniority of more

than 11 years for the situation determination dimension of status quo protection (p <0.05).

Evaluation of the effect of age variable on the tendency of English teachers at secondary schools
towards change
Evaluation of the effect of age variable on the tendency of English teachers at secondary

schools towards change were given at Table 13.
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Table 13. Evaluation of the effect of age variable on the tendency of English teachers at secondary schools

towards change

Variable Age Sample Average Standard  Standard Error t Significance
Number Deviation Average Level
Entrepreneur-ship 22-32 68 3.62 .30 .04
in change 33 and above 23 3.82 .34 .07 -2.66 009
Belief in the benefit 22-32 68 4.10 31 .04
of the change 33 and above 23 429 35 07 -2.66 009
Resistance to 22-32 68 2.00 .33 .04
Change 33 and above 23 1.80 44 09 2.37 020
Status quo 22-32 68 2.00 48 .06
Protection 33 and above 23 1.76 54 1 2.05 044

According to Table 13, It was observed that the participants of 33 years and older
(X = 3,82) had more positive perception levels of situation determination dimension of
entrepreneurship in change in relation to participants in the age group of 22-32 years (¥ = 3,62).
There were significant differences between the levels of perception of the participants of 22-32 years
and 33 years and older concerning situation determination dimension of entrepreneurship in change
(p <0.05).

It could be stated that the participants of 33 years and older (X = 4,29) had slightly more
positive perception levels of situation determination dimension of belief in the benefit of the change
in relation to participants in the age group of 22-32 years (X = 4,10). Furthermore, there were
significant differences between the levels of perception of the participants of 22-32 years and 33
years and older concerning situation determination dimension of belief in the benefit of the change
(p <0.05).

It was mentioned that the participants in the age group of 22-32 years (X = 2,00), had
slightly more positive perception levels of situation determination dimension of resistance to change
in relation to participants of 33 years and older (¥ = 1,80). Moreover, It was observed that there
were significant differences between the levels of perception of the participants of 22-32 years and 33
years and older concerning situation determination dimension of resistance to change (p <0.05).

It was seen that the participants in the age group of 22-32 years (X = 2,00) had by a
narrow margin more positive perception levels of situation determination dimension of status quo
protection in relation to participants of 33 years and more (X = 1,76). Besides, It was observed that
there were significant differences between the levels of perception of the participants of 22-32 years

and 33 years and older concerning situation determination dimension of status quo protection

(p <0.05).
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Analysis results of the effect of educational technology tools used by English teachers at
secondary schools to the tendencies of English teachers towards change
Table 14, analysis results of the effect of educational technology tools used by English
teachers at secondary schools to the tendencies of English teachers towards change was presented
below.

Tablo 14. Analysis results of the effect of educational technology tools used by English teachers at secondary
schools to the tendencies of English teachers towards change

Standard
Variable Material Sample Average  Standard Error t  Significance
Number Deviation = Average Level
Entrepreneurship  Smart b. 38 3.80 .30 .05 .002
in Change Board 53 3.59 31 .04 3.20
Belief in benefit Smart b. 38 4.24 .33 .05
of change Board 53 4.07 32 .04 2.38 .020
Resistance to ~ Smart b. 38 1.86 .39 .06 -2.16 .033
change Board 53 2.02 34 .05
Status quo Smart b. 38 1.85 51 .08 -1.54 126
Protection Board 53 2.01 .50 .07

According to Table 14, It was seen that the participants using smart board (¥ = 3,80),
had more positive perception levels of situation determination dimension of entrepreneurship in
change in relation to participants using board (X = 3,59). Nevertheless, It was observed that there
were significant differences between the levels of perception of the participants of 22-32 years and 33
years and older concerning situation determination dimension of status quo protection (p <0.05).

It was considered that the participants using smart board (¥ = 4,24), had more positive
perception levels of situation determination dimension of belief in the benefit of the change in
relation to participants using board (X = 4,07). In addition, It was seen that there were significant
differences between the levels of perception of the participants using smart board and board
concerning situation determination dimension of belief in the benefit of the change (p <0.05).

It was seen that the participants using smart board (X = 2,02) had slightly more positive
perception levels of situation determination dimension of resistance to change in relation to
participants using board (X = 1,86). Moreover, It was concluded that there were significant
differences between the levels of perception of the participants using board and smart board
concerning situation determination dimension of resistance to change (p <0.05).

It could be mentioned that the participants using board (X = 2,01) had slightly more
positive perception levels of situation determination dimension of status quo protection in relation
to participants using smart board (¥ = 1,85). Nevertheless, It was seen that there were no
significant differences between the levels of perception of the participants using smart board and

board concerning situation determination dimension of status quo protection (p <0.05).
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Discussion, Conclusion and Suggestions

The aim of this study was to determine the level of change tendencies of English teachers at
secondary schools (entrepreneurship in change, belief in the benefit of change, resistance to change,
the status quo protection). As regards to the results of the study, It was revealed that English
teachers at secondary schools were generally prone to change, open to change, ready to change, find
the change useful and even approach each change with an entrepreneurial spirit. It was found that
change tendencies of the English teachers working in secondary schools in general was at moderate
level. It was concluded that the tendencies of English teachers in entrepreneurship in change
dimension is at high level, tendencies of them in the dimension of resistance to change was at low
level, the tendencies of them in the dimension of belief in the benefit of change were at the highest
level and they protected the status quo in a low level.

When examined according to the gender variable, It was concluded that there was a
significant difference in only the dimension of entrepreneurship in the change for the scale.
However, while male English teachers were more positive than females in terms of entrepreneurship
in change, status quo protection and resistance to change, female English teachers were more
positive than males in terms of belief in the benefit of change.

As to the professional seniority variable, It was concluded that those who have professional
seniority of 11 years and over were more positive in terms of belief in the benefit of change,
entrepreneurship in change compared to those with professional seniority of 1-10 years.
Nevertheless, It was seen that those with professional seniority of 1-10 years were more positive in
terms of resistance to change and status quo protection compared to others. Furthermore,
professional seniority variable constituted a meaningful difference in terms of entrepreneurship in
change, belief in the benefit of change and resistance to change. However, professional seniority

variable didn't make a significant difference in the dimension of status quo protection.

As to the age variable, It was seen that English teachers of 33 years and older in secondary
school were more positive than others, in terms of entrepreneurship in change and belief in the
benefit of change. It was observed that English teachers between 22-32 years were slightly more
positive with respect to resistance to change and status quo protection. There were significant
differences between age variable and entrepreneurship in change, resistance to change and status

quo protection.

Considering the variable of educational technology tools used in English courses, It was seen
that the level of perception of those using smart board in terms of entrepreneurship in change, belief

in the benefit of change and resistance to change were more positive compared to others. On the
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other hand, It was found that the perception levels of board users were more positive concerning
status quo protection. While educational technology tools used made a significant difference in the
dimensions of entrepreneurship in change, belief in the benefit of change and resistance to change,It
did not make a significant difference in the status quo protection.

According to the findings, teachers, the key implementer of the change, the most important
actor of the changes in educational organizations (Beycioglu and Aslan, 2010), and even agents of
change (Bourn, 2015; Ozmen, Sonmez, 2007), due to the features attributed to them, must be prone to
change, the entrepreneurial in change and almost the pioneer, open to change and ready for change.
As 'a mass world' will change when a teacher changes, It will be appropriate to expect the teacher to
believe in the benefit of change first. Indeed, the results were reached that in Helvac1 and Kiciroglu's
(2010) study, teachers' readiness on change issue in Turkey were of a moderate level, in Akpinar and
Aydin's study (2007) teachers were open to change, either. In the research conducted by Arslan
(2015), It was found that the administrators of public education centers with professional seniority of
31 years and over had a more positive tendency in the dimension of entrepreneurship in change. In
addition, It was concluded that the administrators with professional seniority of 31 years and over
were less resistant to change than others and they were more inclined to change in the dimension of
belief in the benefit of change. Canli, Demirtag and Ozer (2015) found that school principals had an
entrepreneurial attitude towards change, they found the change to be beneficial, they had a tendency
to protect their current situation, and they showed resistance to change in a moderate level.

To sum up, while the change in the world is moving at dizzying speed, technological
developments have affected and shaped the educational developments. Thus, It has made it
obligatory for everyone in the school from teachers to administrators to implement the change. It is
clear that schools cannot change with a simple prescription. The teacher is a key element in dealing
with, on the one hand, the painful process of change, on the other hand, with responsibilities such as
change agency. However, the change will not occur spontaneously, but will be achieved not by the
efforts of a single person but by the participation of the parties (Argon and Ozgelik, 2008).

It has been recommended that English teachers participate in all activities such as in-service
training, webinar, seminar, course, conference, workshop for change management to contribute to
the successful change movements in education. It may be another suggestion to increase the
participation by ensuring that the works to be carried out are effective, interesting and useful. It may
be advisable to increase the number of overseas assignments to English teachers in terms of
experiencing the methods and techniques used by countries abroad to cope with possible problems
in the management of change. It is among the proposals that various awards should be given to

those who participate in the change in order to encourage and increase participation in the change
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and to increase the tendency to change. Also on the determination of the change tendencies of
English teachers in Turkey, on the determination of the change tendencies of all teachers or focusing
one by one on the dimensions such as entrepreneurship in change or resistance to change of
teachers, more comprehensive researches can be conducted.

In conclusion, the biggest share in the success of all change initiatives that came into
existence in the education system is the perception of change. In other words, teachers need to see
change as a continuous part of their professional development, rather as a process in itself

(Biiytikoztiirk, Uslu and Akbaba Altun, 2017). Then the change will come to life spontaneously.
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