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This study aimed to examine the relationship between teachers' organizational commitment
(sub-dimensions) levels and their academic optimism. The sample of the study, which was
designed with the relational screening design, consists of 253 teachers who actively work in
the city center of Kilis during the 2019-2020 academic year. In the research, "Organizational
Commitment” and "Academic Optimism Teacher Form" scales were used. Independent
Groups t Test, Pearson Correlation and Regression analysis were used in the study. As a
result of the research findings, a significant relationship was found between organizational
commitment sub-dimensions and academic optimism. In addition, it was concluded that
academic optimism is a significant predictor of organizational commitment sub-dimensions.
At the end of the research, suggestions were made to researches and policy practitioners.
Some of the suggestions are as follows; The research was carried out in a single province by
using the quantitative method. Those who will do research may be advised to collect more
in-depth information using qualitative methods and to make a compilation by provinces or
another. Another recommendation for researchers is to compare private and public schools.
In addition, in order to increase the academic optimism of teachers, it may be suggested to
create a culture that supports learning and development at school.
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Bu aragtirmayla ogretmenlerin Orgiitsel baglilik (alt boyutlar1) diizeyleri ile akademik
iyimserlik dtiizeyleri arasindaki iliskinin incelenmesi amaglanmisgtir. Iliskisel tarama
deseniyle tasarlanan aragtirmanin Orneklemini Kilis ili merkezinde 2019-2020 egitim
Ogretim yili icerisinde aktif olarak gorev yapan 253 Ogretmen olusturmaktadir.
Arastirmada “Orgiitsel Bagliik” ve “Akademik Iyimserlik Ogretmen Formu” olgekleri
kullanilmustir. Arastirmada Bagimsiz Gruplar t Testi, Pearson Korelasyon ve Regresyon
analizlerinden faydalamilmistir. Arastirma bulgulari neticesinde Orgiitsel baghlik alt
boyutlariyla akademik iyimserlik arasnda anlamh iliski goriilmiistiir. Ayrica akademik
iyimserligin Orgiitsel baghlik alt boyutlarinin anlamli bir yordayicisi oldugu sonucuna
ulagilmistir. Arastirma sonunda arastirmacilara ve politika uygulayicilara Onerilerde
bulunulmustur. Onerilerden bir kag su sekildedir; arastirma nicel yontem tercih edilerek
tek bir ilde gerceklestirilmistir, arastirma yapacaklara nitel yontemler kullanarak daha
derinlemesine bilgi toplamalar1 ve iller ya da bolgeler dogrultusunda kargilastirma
yapmalar1 Onerilebilir. Arastirmacilar icin bir diger oneri ise, 6zel ve devlet okullarmin
karsilagtirilmasidir. Ayrica dgretmenlerin akademik iyimserlik diizeylerini yiikseltebilmek
i¢in, okulda 6grenmeyi ve gelisimi destekleyen kiiltiir olusturma &nerilebilir.
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Giris

Okullar istenilen yonde bireylere bilgi, beceri, deger ve davramislar kazandirma rolleri
yliklenen yerdir. Okullar bu rollerini gergeklestirirken Ogrencilerin akademik basarilarma Snem
vermek Oncelikli gorevlerinden sayilmaktadir. Bu amacla akademik basarinin diisiik ya da yiiksek
olmasinin nedenlerinin anlasilmasi ve artirilmasina yonelik arastirmalar yapilmistir. Bu arastirmalar
yapilirken yeni iliskiler, nedenler ve kavramlar ortaya c¢ikmustir. Bu arastirmalardan bazilarinin
yuriitiilmesi de akademik iyimserlik kavraminin dogmasima neden olmustur (Hoy, Tarter ve Hoy,
2006). Tyimserlik, genel bir egilim olarak ya da 6zel bir duruma yénelik olarak olumlu sonug alinacag1
beklentisi olarak ifade edilebilir. Genel bir egilim olarak iyimserlik bireyde kisilik 6zelligi olarak
ortaya ¢ikmaktadir ve kararli bir yapiya sahiptir. Yani degiskenlerden hizli etkilenmeler meydana
gelmez. Ozel bir duruma yénelik iyimserlik ise daha dinamik bir yapiya sahiptir ve daha kolay
degisiklik gosterebilmektedir. Iyimserligin her iki durumda da gerek ruhsal gerek fiziksel olarak
bireye olumlu etkileri olmaktadir (Segerstrom, 2001). Ogretmenin yeterligi, giiven ortaminin
saglanmis olmasi ve basariy1 artirmaya yonelik akademik vurgu, yap1 olarak akademik iyimserligi
meydana getirmektedir. Ogretmenin yeterligi, 6grenciye saglanacak Ogrenme igin Ogretmenin
akademik ve pedagojik olarak donanimli olmasidir. Giiven, 6grenme icin isbirligi kurmasi gereken
bireylerin (6gretmen, veli, 6grenci... vs.) birbirlerine giiven duymasidir. Akademik vurgu ise 6grenci
basarisinin hedeflenmesi ve buna yonelik gerceklesen davramnislardir (Beard, Hoy ve Hoy, 2010; Hoy,
Hoy ve Kurz, 2008; Smith ve Hoy, 2007). Akademik iyimserligin, bilissel, duyussal ve davranigsal
yonleri vardir. Ofretmenin yeterligi iyimserligin bilissel yoniinii, giiven duyussal yoniinii ve

akademik vurgu da davranissal yoniinii olusturmaktadir (Hoy vd., 2006).

Akademik iyimserlik kavramini 6nemli kilan onun Ogrenilebilecegi fikridir. Karamsar bir
kurum ya da birey 6grenme yoluyla iyimserlige donitisebilir. Yoneticilerin ve 6gretmenlerin iyimser
olmalarini gerektiren mantikli sebepler vardir. Bu mantikli sebeplerden en Snemlilerinden birisi
iyimser olmanin bireyi ve orgiitii gii¢lii kilmasidir. Ciinkii iyimser olan birey ya da kurumlar cesitli
degiskenlerin olumsuz etkilerinden kurtulabilecekleri yollar1 ¢ogu zaman bulabileceklerdir. Bu da
basarilmas: imkansiz olarak goriilen ¢ogu durumun basariyla sonuglanmasi anlamina gelmektedir

(Hoy vd., 2006).

Akademik iyimserligin diger &nemi farkli degiskenlerle iligkisidir. Iyimser bir olguda
cogunlukla olumlu anlamda degismeler olur. Mesela Giiler ve Emec’e (2006) gore iyimser bireylerin
yasam memnuniyeti diizeyleri, kotiimser bireylere oranla daha yiiksek olmaktadir. fyimserlik, bireyin
yasam doyumunu ve mutlulugunu da olumlu yonde etkilemektedir (Sapmaz ve Dogan, 2012).
1yimserligin orgiitsel baghlig artirdig1 da daha once yapilmis arastirmalarda ulasilan bir sonuctur

(Caglar, 2013; Coban ve Demirtag, 2011).
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Iyimserlikten etkilenen bir degisken olarak drgiitsel baghlik, bireyin kimligini calistig kuruma
baglamasini saglayan tutum ve yonelimlerdir (Sheldon, 1971). Bagllik, sergilenen bir davranis veya
orgiite yonelik edinilmis bir tutumdur (Mowday, Steers ve Porter, 1979). Meyer ve Allen’a (1984) gore
orgiitsel baglilik, orgiit iiyelerinin drgiit {iyesi olarak kalma istegidir. Orgiitsel baglilik, bireyin ait
oldugu orgiitiin amaglar1 ve degerleriyle 6zdeslesmesi ve Orgiitiin degerlerini igsellestirmesidir
(Gaertner ve Nollen, 1989). Orgiitsel baghlik psikolojik bir siirectir ve iic farkli sekilde
gerceklesmektedir. Ilk olarak birey baglanmak istedigi i¢in baglanir. Ikinci olarak baglanmaya ihtiyact
oldugu igin baglanir. Ugiincii olarak baglanmasi gerektigini diisiindiigii icin baglanir (Allen ve Meyer,

1990). Orgiitsel baghlik ii¢ etkene gore gerceklesmektedir. Bu etkenler;
1. Orgiitiin hedef ve degerlerine yonelik teslimiyet ve giiclii bir inang,
2. 2.Orgiitiin lehine olmak igin gosterilen dikkate deger bir caba ve
3. 3.Orgiitiin iiyesi olarak kalmak icin sahip olunan giiglii bir istektir (Mowday vd., 1979).

Tanimlardan yola ¢ikilarak orgiitsel baghligin varliginin, orgiitiin lehine sonuglar sunacagi
ongoriilebilir. Yonetim bilimi agisindan bakilacak olursa orgiitsel baghhigi artirmak, basarili bir
yonetimin de gerceklesmesine katki saglayacaktir. Calisanlarin kimligini orgiite baglamas: onlari
birey-kurum iligkisinin 6tesinde bir biitiin olarak ¢alisan bir sisteme doniistiirecektir. Bireyin orgiitiin
degerlerini igsellestirmesi, onu orgiitiin amaclarini gerceklestirmeye motive edecektir. Bireyin orgiit
iiyesi olarak kalmak istemesi, 6rgiit acisindan siirekli calisilmak istenmeyen bir kurum imajini ortadan
kaldiracaktir. Aksi takdirde bir devinim olarak siirekli yeni c¢alisanlar edinmeye calismak orgiitii
yipratacaktir. Ciinkii bu tiir siirecler orgiit agisindan maddi ve manevi kayiplara sebep olabilen bir

durumdur.

Bu baglamda akademik iyimserligin orgiitsel bagliliga etkisi ve aralarindaki iliskinin ortaya
konmas1 6nemlidir. Bu ve benzer arastirmalar yardimiyla hem akademik iyimserlik hem de orgiitsel
baghlik daha iyi anlasilan fenomenler haline gelecek ve kurumlarin ve bireylerin toplam kalitesini
etkileyen degismelere yol gosterebilecektir. Bu arastirmayla da dgretmenlerin orgiitsel baglilik (alt
boyutlar1) diizeyleri ile akademik iyimserlik diizeyleri arasindaki iliskinin ve akademik iyimserligin
orgiitsel bagliliga etkisinin incelenmesi amaglanmistir. Bu kapsamda calisma kapsaminda asagidaki

sorulara cevap aranacaktir:

1. Ogretmenlerin orgiitsel bagliliklar1 (alt boyutlar1) ile akademik iyimserlikleri ne

diizeydedir?
2. Ogretmenlerin orgiitsel baglilik (alt boyutlari) diizeyleri:
a. Cinsiyetlerine gore anlaml fark gostermekte midir?

b. Calisma stirelerine (kidem) gore anlamli fark gostermekte midir?
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c. Kademelerine gore anlamli fark gostermekte midir?
3. C)gretmenlerin akademik iyimserlik diizeyleri;
a. Cinsiyetlerine gore anlaml fark gostermekte midir?
b. Calisma stirelerine (kidem) gore anlaml fark gostermekte midir?
c. Kademelerine gore anlamli fark gostermekte midir?

4. Ogretmenlerin akademik iyimserlik (alt boyutlari) ve rgiitsel bagllik diizeyleri arasinda

anlamli bir iliski var midir?

5. Ogretmenlerin akademik iyimserlikleri drgiitsel bagliliklari {izerinde anlamli bir yordayici

degisken midir?
Yontem
Arastirma Modeli

Arastirma, iligskisel tarama modeli ile gerceklestirilmistir. “Iliskisel modelli arastirmalar, iki ya
da daha fazla degisken arasindaki iliskileri belirlemek ve neden-sonug ile ilgili ipuglar1 elde etmek
amaciyla yapilan arastirmalardir. (Biiyiikoztiirk, Cakmak, Akgiin ve Demirel, 2018, ss.15-16). Bu
arastirmada iliskisel modelin tercih edilmesinde iki degisken (akademik iyimserlik ve orgiitsel
baglilik) arasindaki iliskinin saptanmasi amaci belirleyici olmustur. Ciinkii iliskisel arastirmalarda
degiskenler arasindaki iliskinin ortaya c¢ikarilmasi ve iliski diizeyinin belirlenmesi amagclanir.
Degiskenler arasinda var olabilecegi diisiiniilen iliskiden hareketle iliskinin yoniiniin belirlenmesi

amaciyla akademik iyimserlik bagimsiz, orgiitsel baglilik ise bagimli degisken olarak belirlenmistir.
Evren ve Orneklem

Aragtirmanin evrenini Kilis ili merkezindeki Ogretmenler olusturmaktadir. Arastirmanin
orneklemini ise Kilis ili merkezinde 2019-2020 egitim 6gretim yili igerisinde aktif olarak gorev yapan
253 ogretmen olusturmaktadir. Arastirmanin 6rneklemi belirlenirken uygun 6rneklem yontemi tercih
edilmistir. Uygun orneklem yontemi, “Para, zaman ve isgiicii kaybmi Onlemeyi temel alan bir
yontemdir.” (Biiyiikoztiirk vd., 2018, s. 92). Arastirmanin 6rneklem grubuna iligkin veriler Tablo 1'de
gosterildigi gibidir.

Tablo 1. Degiskenlere iliskin frekanslar ve yiizdeleri

Degiskenler Frekans (f) Yiizde (%)
Cinsivet Erkek 87 34.4
Y Kadin 166 65.6
1-5 yil 207 81.8
Kidem 6 yil ve iizeri 46 18.2
ilkokul 171 67.6

Ogretim yapilan kademe Ortaokul 82 324
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Verilerin Elde Edilmesi

Arastirmada veri toplama araglar1 olarak arastirmacilar tarafindan olusturulan “Demografik

Bilgi Formu” ve asagidaki 6l¢ekler kullanilmistir:

Orgiitsel baglilik 6lcegi: Olgek, Balay (2000) tarafindan gelistirilmis olup ogretmenlerin orgiitsel
baghlik diizeylerini 6lgmeye yoneliktir. Olgek, 27 madde ve uyum, 6zdeslesme ve igsellestirme olarak
ii¢ faktdrden olugsmaktadir. Toplam puan iizerinden analizler yapilamamaktadir. Ciinkii olgekte yer
alan maddelerin birinci faktor yiik degerleri diisiik ¢ikmistir (Balay, 2000). Gelistiricisi tarafindan
yapilan analizler sonucunda &lgegin {i¢ faktorlii olarak kullanilmasi uygun goriilmiistiir. Olgegin
gelistirilmesi asamasinda Cronbach Alpha degerleri uyum, 6zdeslesme ve igsellestirme faktorleri igin
sirasiyla .79, .89 ve .93 olarak hesaplanmistir. Bu ¢alisma i¢in Cronbach Alpha degerleri uyum,

Ozdeslesme ve igsellestirme faktorleri i¢in sirasiyla .75, .86 ve .91 olarak hesaplanmaistir.

Akademik iyimserlik 6lcegi: Olgek, Yildiz (2011) tarafindan uyarlanmis olup 11 maddeden
olusmaktadir. Toplam puan {izerinden analiz yapilabilmektedir. Olgek 571i Likert tipinde olup
alinabilecek en diisiik puan 11 en yiiksek puan 55'tir. Olgegin Yildiz (2011) tarafindan yapilan
uyarlamasinda Cronbach Alpha degeri yapilan ii¢ uygulama icin sirasiyla .47, .55 ve .02 olarak
hesaplanirken bu g¢alismada ise Cronbach Alpha degeri .77 olarak hesaplanmistir. Yildiz (2011) ig
tutarlilik katsayilarinin diisiik olmasini faktorlerdeki madde sayilarinin az olmasina baglamaktadir.
Bu ¢alismanin i¢ tutarhilik katsayisina bakildiginda Kline’a (1998) gore hesaplanan Cronbach Alpha

degerinin .70 ve {izeri olmasi 6lgegin giivenilir oldugunu gostermektedir.
Verilerin Analizi

Verilerin analizinden dnce normallik dagilimina bakilmis; orgiitsel baglilik alt boyutlarindan
uyum (Skewness: 1,168 ve Kurtosis: 1,756), 06zdeslesme (Skewness: ,005 ve Kurtosis: -,240) ve
i¢csellestirme (Skewness: -,042 ve Kurtosis: ,626) igin verilerin normal dagildigr gozlemlenmistir.
Akademik iyimserlik (Skewness: -627 ve Kurtosis: ,489) icin de verilerin normal dagildig:
goriilmiistiir. Elde edilen veriler analiz edilirken bagimsiz degiskenler i¢in betimsel istatistiklerden
yararlanilmigtir. Ogretmenlerin 6rgiitsel baglilik alt boyutlari diizeyleri ve akademik iyimserlik
diizeylerinin cinsiyet, kidem ve 6gretim yapilan kademe degiskenlerine gore anlaml farklilik gosterip
gostermedigini belirlemek igin bagimsiz gruplar t testi yapilmistir. Ogretmenlerin 6rgiitsel baglilik alt
boyutlar1 ve akademik iyimserlik diizeyleri arasinda anlamli bir iliski olup olmadigini belirlemek
amaciyla Pearson korelasyon analizi yapilmistir. Ayrica akademik iyimserligin orgiitsel baghligin alt

boyutlarini yordama durumunu ortaya koymak amaciyla regresyon analizi yapilmistir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaymn Etigi

Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci boltimii
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olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” basglig1 altinda belirtilen eylemlerden

hicbiri gerceklestirilmemistir.
Bulgular
Birinci Alt Probleme iliskin Bulgular ve Yorum

Aragtirmanin birinci alt problemi “Ogretmenlerin orgiitsel baglliklari (alt boyutlarr) ve
akademik iyimserlikleri ne diizeydedir?” seklinde ifade edilmistir. Bu amag¢ dogrultusunda
katillmcilarin puan ortalamalar1 ve puan ortalamalarina karsilhik gelen diizeyleri Tablo 2’de

verilmistir.

Tablo 2. Orgiitsel baghlik alt boyutlart ve akademik iyimserlik besli dereceleme Olgeklerinin puan araliklart ve

diizeyleri
Degisken X ss  Secenekler Puan  Degisken X ss Secenekler  Puan
1.00- 1.00-
Hi Hi
Uyum 1.83  0.04 s 1.79 s 1.79
1.80- 1.80-
Az 2.59 GokAz ) 59
Ozdeslesme 3.13  0.05 2.60- Akademik ) 2.60-
. 4.11 . B
Orta 339 iyimserlik 0.03 Tz 339
3.40- 3.40-
Cok Oldukca
. . 4.19 4.19
Igsellestirme 3.73 0.04
Tam 4.20- Cok 4.20-
: 5.00 ° 5.00

Tablo 2’deki puan araliklar1 incelendiginde 6gretmenlerin orgiitsel baghlik alt boyutlarindan
uyum, Ozdeslesme ve igsellestirmeye ait ortalama puanlarin sirasiyla 1.83, 3.13 ve 3.73 oldugu
diizeylerinin ise sirasiyla “diisiik diizey”, “orta diizey” ve “yiiksek diizey” olduklar1 goriilmektedir.
Akademik iyimserlik ortalama puaninin 4.11 ve diizeyinin “yiiksek diizey” oldugu goriilmektedir. Bu

yorumlar (1.00-1.79) oldukga diisiik diizey, (1.80-2.59) diisiik diizey, (2.60-3.40) orta diizey, (3.41-4.21)

yliksek diizey (4.22-5.00) oldukga yiiksek diizey araliklari kullanilarak yapilmistir (Ozdamar, 2002).
Ikinci Alt Probleme iligkin Bulgular ve Yorum

a. Cinsiyet degiskenine iliskin bulgular ve yorum: Arastirmanin ikinci alt probleminin birinci alt
bashigr “Ogretmenlerin orgiitsel baglilik (alt boyutlari) diizeyleri cinsiyet degiskenine gore anlamli
olarak farklilasmakta midir?” seklinde ifade edilmistir. Bu ama¢ dogrultusunda bagimsiz gruplar

tizerinde T Testi yapilmistir. Sonuglar Tablo 3'te yer almaktadr.

Tablo 3. Orgiitsel baghlik alt boyutlart ve cinsiyet degiskenine iliskin t testi sonuglari

Cinsiyet N X(ort) SS sd t p

Uyum Erkek 87 15.20 5.21 182.129 1.171 243
Kadin 166  14.38 5.46

Ozdeslesme Erkek 87 2574 6.34 191.072 1.119 265
Kadin 166  24.77 7.03

icsellestirme Erkek 87  40.81 7.78 183.124 -347 .729
Kadin 166 41.18 8.21
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Tablo 3'te 6gretmenlerin orgiitsel baghliklar1 alt boyutlar: ile cinsiyetleri arasinda istatistiksel

acgidan anlamli olarak fark goriilmemektedir (*p<.05).

b. Calisilan siire (kidem) degiskenine iliskin bulgular ve yorum: Arastirmanin ikinci alt
probleminin birinci alt baghig “Ogretmenlerin orgiitsel baghlik (alt boyutlar) diizeyleri kidem
degiskenine gore anlaml olarak farklilasmakta midir?” seklinde ifade edilmistir. Bu amag

dogrultusunda bagimsiz gruplar iizerinde T Testi yapilmistir. Sonuglar Tablo 4’te yer almaktadir.

Tablo 4. Orgiitsel baghlik alt boyutlart ve kidem degiskenine iliskin t testi sonuclar:

Kidem N X{ort) SS sd t p

Uyum 1-5yi1l 207 14.46 5.23 61.141 -1.147 256
6 yil ve tizeri 46 15.56 5.99

Ozdeslesme 1-5 yil 207 25.03 6.68 62.333 -.315 753
6 yil ve tizeri 46 25.41 7.40

icsellestirme 1-5 yil 207 40.94 8.09 67.374 -480 .633
6 yil ve tizeri 46 41.56 7.94

Tablo 4'teki degerler incelendiginde; 6gretmenlerin orgiitsel bagllik alt boyutlar ile kidem

arasinda istatistiksel agidan anlamli olarak fark goriilmemektedir (*p<.05).

c. Kademe degiskenine iliskin bulgular ve yorum: Arastirmanin ikinci alt probleminin birinci alt
bashigr “Ogretmenlerin orgiitsel bagllik (alt boyutlar) diizeyleri kademe degiskenine gére anlamli
olarak farklilasmakta midir?” seklinde ifade edilmistir. Bu amag¢ dogrultusunda bagimsiz gruplar

tizerinde T Testi yapilmistir. Sonuglar Tablo 5'te yer almaktadir.

Tablo 5. Orgiitsel baghlik alt boyutlart ve kademe deiskenine iliskin t testi sonuglar:

Kademe N X{ort) SS sd t p

Uyum Birinci kademe 171 14.51 523  147.935 -.634 527
Ikinci kademe 82 14.98 5.70

Ozdeslesme I'Bi.rin.ci kademe 171 25.22 6.96  170.085 419 .676
Ikinci kademe 82 24.85 6.50

icsellestirme Birinci kademe 171 41.13 7.88  150.287 .220 .826
Ikinci kademe 82 40.89 8.44

Tablo 5’te; Ogretmenlerin Orgiitsel baglhlik alt boyutlar1 ile kademe degiskeni arasinda

istatistiksel agidan anlamli olarak fark goriilmemektedir (*p<.05).
Uciincii Alt Probleme iligkin Bulgular ve Yorum

a. Cinsiyet degiskenine iliskin bulgular ve yorum: Arastirmanin tigiincii alt probleminin birinci alt
bagligr “Ogretmenlerin akademik iyimserlik diizeyleri cinsiyet degiskenine gére anlamli olarak
farklilasmakta midir?” seklinde ifade edilmistir. Bu amag¢ dogrultusunda Bagimsiz Gruplar tizerinde T

Testi yapilmistir. Sonuglar Tablo 6’da yer almaktadir.

Tablo 6. Akademik iyimserlik ve cinsiyet degiskenine iliskin t testi sonuclar:
Cinsiyet N  X(top) SS sd t p

Erkek 87 43.45 4.76 251 -607 .544
Kadin 166  43.87 5.55

Akademik fyimserlik
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Tablo 6’daki degerler incelendiginde; Ogretmenlerin akademik iyimserlik diizeyleri ile

cinsiyetler arasinda istatistiksel agcidan anlamli olarak fark goriilmemektedir (t=-.607, p<.05).

b. Calisilan siire (kidem) degiskenine iliskin bulgular ve yorum: Arastirmanin uglincii alt
probleminin birinci alt baghigi “Ogretmenlerin akademik iyimserlik diizeyleri caligilan kidem
degiskenine gore anlamli olarak farklilasmakta midir?” seklinde ifade edilmistir. Bu amag

dogrultusunda Bagimsiz Gruplar {izerinde T Testi yapilmistir. Sonuglar Tablo 7’de yer almaktadir.

Tablo 7. Akademik iyimserlik ve kidem degiskenine iliskin t testi sonuglar:

Kidem N  X{top) SS sd t p
L . 1-5yi1l 207  43.77 5.26 251 260 .795
Akademik Iyimserlik 6 yil ve iizeri 46 4354 546

Tablo 7 incelendiginde; 6gretmenlerin akademik iyimserlik diizeyleri ile c¢alisilan siireler

arasinda istatistiksel agcidan anlamli olarak fark goriilmemektedir (t=.260, p<.05).

c. Kademe degiskenine iliskin bulgular ve yorum: Arastirmanin {igiincii alt probleminin birinci alt
basligr “Ogretmenlerin akademik iyimserlik diizeyleri kademe degiskenine gore anlamli olarak
farklilasmakta midir?” seklinde ifade edilmistir. Bu amag¢ dogrultusunda Bagimsiz Gruplar {izerinde T

Testi yapilmustir. Sonuglar Tablo 8'de yer almaktadar.

Tablo 8. Akademik iyimserlik ve kademe deZiskenine iligkin t testi sonuclar

Kademe N X{top) SS sd  t p
. Birinci kademe 171 4381 528 251 371 711
Ak ik fyimserli .
ademik Iyimserlik ikinci kademe 82 4355 533

Tablo 8 incelendiginde; 6gretmenlerin akademik iyimserlik diizeyleri ile kademeler arasinda

istatistiksel agidan anlamli olarak fark goriilmemektedir (t=.371, p<.05).
Dérdiincii Alt Probleme iligkin Bulgular ve Yorum

Aragtirmanin dérdiincii alt problemi “Ogretmenlerin drgiitsel baghliklar (alt boyutlar) ile
akademik iyimserlik diizeyleri arasinda anlamli bir iliski var midir?” seklinde ifade edilmistir. Bu

amag dogrultusunda Pearson Korelasyon Testi yapilmistir. Sonuglar Tablo 9’da yer almaktadur.

Tablo 9. Orgiitsel baglhilik alt boyutlart ile akademik iyimserlige iliskin korelasyon testi sonuglar:

Degiskenler 1 2 3 4
1-Akademik iyimserlik -

2-Uyum (Baglilik) -,26* -

3-Ozdeslesme (Baglilik) 39* -.39* -
4-Icsellestirme (Baglilik) 51* -.39* .63* -

n=253, ¥ p = .01

Tablo 9'daki degerler incelendiginde oOrgiitsel baglilik alt boyutlarindan uyum ile akademik
iyimserlik arasinda negatif yonde, zayif diizeyde ve anlaml bir iligkinin oldugu (r=-.26); orgiitsel
baghlik alt boyutlarindan 6zdegslesme ile akademik iyimserlik arasinda pozitif yonde, zayif diizeyde
ve anlamli bir iligkinin oldugu (r=.39); orgiitsel baghlik alt boyutlarindan igsellestirme ile akademik

iyimserlik arasinda pozitif yonde, orta diizeyde ve anlamli bir iliskinin oldugu (r=.51) goriilmektedir.
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Besinci Alt Probleme iliskin Bulgular ve Yorum

Arastirmanin besinci alt problemi ”Ogretmenlerin akademik iyimserliklerinin oOrgiitsel
bagliliklarina etkisi ne diizeydedir?” seklinde ifade edilmistir. Bu amag¢ dogrultusunda yapilan Basit

Dogrusal Regresyon Analizi sonuglar1 Tablo 10’da yer almaktadir.

Tablo 10. Katilimcilarin 6rgiitsel baglilik ile akademik iyimserlik diizeylerine iliskin regresyon analizi sonuglar:

B Std. Hata fij t p

Sabit 26,362 2,731 9,653 ,000
Akademik Iyimserlik -,267 ,062 -,263 -4,313 000
Yordanan Degisken: Uyum

Sabit 2,900 3,291 ,881 ,379
Akademik iyimserlik ,508 ,075 ,394 6,797 ,000
Yordanan Degisken: Ozdeslesme

Sabit 7,113 3,644 1,952 ,052
Akademik iyimserlik ,776 ,083 ,510 9,382 ,000

Yordanan Degisken: I¢sellestirme

Yapilan Basit Dogrusal Regresyon Analizi sonucunda akademik iyimserligin orgiitsel baghlik
alt boyutlarindan uyumu yordama diizeyi belirlenmis ve R=.263 ve R2=.069 olarak bulunmus,
akademik iyimserligin uyum diizeyindeki varyansin %?7’sini agikladig1 goriilmiistiir. Akademik
iyimserligin uyum {izerinde negatif yonde ve anlamli bir yordayici oldugu sonucuna ulasilmustir.
Akademik iyimserligin orgiitsel bagllik alt boyutlarindan 6zdeslesmeyi yordama diizeyi belirlenmis
ve R=394 ve R2=155 olarak bulunmus, akademik iyimserligin 6zdeslesme diizeyindeki varyansin
%15’ini acikladig1 goriilmiistiir. Akademik iyimserligin 6zdeslesme lizerinde pozitif yonde ve anlamh
bir yordayici oldugu sonucuna ulasilmistir. Akademik iyimserligin 6rgiitsel baghlik alt boyutlarindan
icsellestirmeyi yordama diizeyi belirlenmis ve R=.510 ve R2=.260 olarak bulunmus, akademik
iyimserligin igsellestirme diizeyindeki varyansmn %26’sm1 agikladigr gortlmiistiir. Akademik
iyimserligin igsellestirme {izerinde pozitif yonde ve anlamli bir yordayici oldugu sonucuna

ulagilmustir.
Tartisma, Sonug ve Oneriler

Yapilan analizler sonucunda Ogretmenlerin oOrgiitsel baghlik alt boyutlarindan uyum,
0zdeslesme ve igsellestirme diizeylerinin sirasiyla diisiik, orta ve yiiksek diizeyde oldugu; akademik
iyimserlik diizeylerinin yiiksek diizeyde oldugu sonucuna ulagilmistir. Balay (2000) da bu
arastirmanin orgiitsel bagliligin alt boyutlarina iliskin sonuglarina benzer olarak 6gretmenlerin uyum
alt boyutu dfiizeylerinin diisiik oldugu, ozdeslesme alt boyutu diizeylerinin orta oldugu ve
igsellestirme alt boyutu diizeylerinin yiiksek oldugu sonucuna ulasmistir. Coban ve Demirtas (2011)
yiliriittiikleri calismalarinda 6gretmenlerin toplam orgiitsel baghlik puanlarinin orta diizeyde oldugu
sonucuna ulagmiglardir. Ayrica okul akademik iyimserliklerinin yiiksek diizeyde oldugu da Coban ve

Demirtag'in (2011) ulastigr sonuglardandir. Ozdemir ve Kiling (2014) ise O0gretmenlerin akademik
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iyimserlik diizeylerinin yiiksek oldugu sonucuna ulasmislardir. Caglar (2014) da okullarin akademik
iyimserlik diizeyi ile degisime acgiklik diizeyleri arasindaki iliskiyi inceledigi ¢alismasinda okullarin

akademik iyimserlik diizeylerini yiiksek olarak tespit etmistir.

Ogretmenlerin orgiitsel baghliklar1 alt boyutlariyla cinsiyetleri arasinda istatistiksel agidan
anlamhi bir fark goriilmemistir. Caglar (2013) bu arastirmanin bulgularmma paralel olarak
Ogretmenlerin Orgiitsel bagliliklarinin cinsiyete gore anlamh farklilik gostermedigi sonucuna
ulasirken, Coban ve Demirtas (2011) o6gretmenlere yonelik yiriittitkleri c¢alismalarinda erkek
O0gretmenlerle kadin 6gretmenlerin orgilitsel baghliklarinda erkek 6gretmenlerin lehine bir fark oldugu

sonuca ulagmiglardir.

Analizler sonucunda O6gretmenlerin oOrgiitsel baglilik alt boyutlar1 diizeylerinin c¢alisilan
siirelere (kidem) gore istatistiksel acidan anlaml farklilasmadig1 goriilmiistiir. Bu ¢alismada ulasilan
sonucun aksine Coban ve Demirtas (2011) yiiriittiikleri calismalarinda 21 yil ve daha fazla kideme
sahip Ogretmenlerin orgiitsel baghliginin kidemi daha az Ogretmenlere gore istatistiksel olarak

anlaml farkhilastig1 ve kidem arttikga orgiitsel bagliligin arttig1 sonucuna ulasmislardir.

Ogretmenlerin orgiitsel baghlik alt boyutlar1 diizeyleriyle kademeleri arasinda istatistiksel
agidan anlamh bir fark goriilmemistir. Bu arastirmada kullanilan degiskenlerle tam olarak ayni
olmasa da Coban ve Demirtas (2011) da benzer degiskenlerle benzer sonuglara ulagmislardir. S6z
konusu calismada sinif 6gretmenleri ve brans 6gretmenlerinin orgiitsel baglilik diizeylerinde anlaml

farklilik olmadig1 sonucuna ulasmiglardir.

Ogretmenlerin akademik iyimserlik diizeyleri ile cinsiyetleri arasinda istatistiksel agidan
anlamli bir fark olmadigi da yapilan analizlerden elde edilmis bir sonuctur. Bu arastirma sonucuna
benzer sonuglara ulasilmis arastirmalar mevcuttur (Caglar, 2013; Demir ve Murat, 2017). Ancak Coban
ve Demirtas (2011) orgtitsel baglilik ile okullarin akademik iyimserlikleri arasindaki iliskiyi inceledigi
¢alismasinda okullara yonelik akademik iyimserlikte erkek &gretmenlerin lehine anlaml fark tespit

etmistir.

Analizler sonucunda Ogretmenlerin akademik iyimserlik diizeyleri ile calisilan siireler
arasinda istatistiksel agidan anlamli bir fark goriilmemistir. Coban ve Demirtas (2011) da benzer
sekilde akademik iyimserlik ile kidem arasinda anlamli farklilik olmadigi sonucuna ulagmislardir.
Ancak Coban (2010) 1-5 y1l kideme sahip 6gretmenlerin 21 yil ve {izeri kideme sahip 6gretmenlerden

daha diisiik iyimserlik puani ortalamasina sahip olduklari (fark anlaml degil) sonucuna ulasmuistir.

Ogretmenlerin akademik iyimserlik diizeyleri ile kademeleri (Birinci kademe: Ilkokul ve
Ikinci kademe: Ortaokul) arasinda farka bakildiginda istatistiksel ac¢idan anlamh bir fark
goriilmemistir. Coban ve Demirtas (2011) akademik iyimserlik ile 6gretmenlerin brans degiskenleri

arasindaki farka bakmiglar ve anlamli bir farklilik tespit etmemislerdir. Ancak Coban (2010) mesleki
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ve teknik liselerde gorev yapan 6gretmenlerin ilkokulda gorev yapan 6gretmenlere gore daha diisiik

akademik iyimserlik puan ortalamasina sahip olduklar1 sonucuna ulasmaislardir.

Orgiitsel baghlik alt boyutlari ile akademik iyimserlik diizeyleri arasinda anlamli bir iliskinin
olup olmadigii ortaya koymak igin yapilan Pearson korelasyon analiziyle, orgiitsel bagllk alt
boyutlarindan uyum ile akademik iyimserlik arasinda negatif yonde, zayif diizeyde ve anlaml bir
iliskinin oldugu; orgiitsel baglilik alt boyutlarindan 6zdeslesme ile akademik iyimserlik arasinda
pozitif yonde, zayif diizeyde ve anlamli bir iliskinin oldugu; orgiitsel baghilik alt boyutlarindan
i¢sellestirme ile akademik iyimserlik arasinda ise pozitif yonde, orta diizeyde ve anlamh bir iliskinin
oldugu sonucuna ulasilmistir. Coban ve Demirtas (2011) yiiriittiikleri ¢calismalarinda orgiitsel baglilik
toplam1 ve okul akademik iyimserligi arasinda orta dereceli bir iliski oldugu sonucuna ulagilmistir.
Atas Akdemir (2016) de akademik iyimserlik ile orgiitsel baglilik arasinda pozitif ve anlaml bir iliski

tespit etmistir.

Yapilan Basit Dogrusal Regresyon Analizi sonucunda akademik iyimserligin orgiitsel baglilik
alt boyutlarindan uyum {tizerinde negatif yonde ve anlamli etkisi oldugu, akademik iyimserligin
orgiitsel baglilik alt boyutlarindan 6zdeslesme {iizerinde pozitif yonde ve anlaml etkisi oldugu ve
akademik iyimserligin orgiitsel baghlik alt boyutlarindan icsellestirme tizerinde pozitif yonde ve
anlaml etkisi oldugu sonucuna ulasilmistir. Caglar (2013) da okul akademik iyimserliginin orgiitsel
baghlik iizerinde pozitif ve anlaml bir etkisi oldugu sonucuna ulasmistir. S6z konusu ¢alismanin
sonugclarina gore okul akademik iyimserligi orgiitsel baghiligin %30 unu agiklamaktadir. Bu arastirma
ve gecmis arastirmalar akademik iyimserligin Orgiitsel baglilik tizerinde olumlu etkisi oldugunu
gostermektedir. Bu sonuglara dayanarak Ogretmenlerin akademik iyimserlik diizeylerinin
artirilmasina yonelik arastirmalarin yapilmas: ve uygulayicilardan da 6gretmenlerin iyimserliklerini
artiracak bir Orgiit kiltiiri olusturmalari, Ogretmenlerin akademik iyimserlik diizeylerini
yiikseltebilmek icin, okulda 0grenmeyi ve gelisimi destekleyen Kkiiltiir gelistirmeleri Onerilebilir.
Aragtirmacilar icin ise, nitel yontemler kullanarak daha derinlemesine bilgi toplayabilecekleri
goriisme formlar1 kullanmalary, iller, bolgeler dogrultusunda ve hatta 6zel egitim kurumlari ile devlet

okullarmin karsilagtirmalar1 6nerilebilir.
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Introduction

Schools are places with ascribed roles in which individuals are equipped with knowledge,
skills, values, and behaviors in the desired direction. Though schools perform these roles, giving
priority to the academic success of students is perceived to be one of their major responsibilities. To
this end, studies have been undertaken to understand the causes for low or high academic
achievement and to increase it. While these researches were carried out, new relationships, reasons,
and concepts emerged. Some of these studies have also contributed to the development of a concept of
academic optimism (Hoy, Tarter and Hoy, 2006). Optimism may be described as a general tendency or
as an anticipation of a positive outcome for a particular case. Optimism, as a general tendency,
appears as a personality trait in the human and has a consistent structure. In other words, rapid
changes do not occur due to external variables. Optimism regarding a given situation has a more
dynamic structure that can shift more quickly. Optimism has positive effects on the individual both
mentally and physically in both types (Segerstrom, 2001). The competence of the teacher, the creation
of an environment of trust and the academic emphasis on increasing achievement establish academic
optimism as a foundation. The teacher's competence is about the level of expertise academically and
pedagogically for the learning to be offered to the student. Trust is the level of confidence that
individuals (teachers, parents, students, etc.) who need to cooperate for learning have for each other.
Academic emphasis is targeting student achievement and exhibiting behaviors towards this (Beard,
Hoy, and Hoy, 2010; Hoy, Hoy, and Kurz, 2008; Smith and Hoy, 2007). Academic optimism has
cognitive, affective, and behavioral aspects. Teacher's competence constitutes the cognitive aspect of
optimism, while trust formes the affective aspect and academic emphasis constitutes the behavioral

aspect (Hoy et al., 2006).

The assumption that it can be learned is what makes the concept of academic optimism
relevant. A pessimistic institution or individual can turn into an optimistic one through learning.
There are logical reasons why administrators and teachers should be optimistic. One of the most
important ones is that being optimistic makes the individual and the organization stronger. Because

individuals or organizations that are optimistic will often find a way to eliminate the negative effects
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of various variables. What it means that they can succeed in most of the situations that are seen as

impossible to achieve (Hoy et al., 2006).

Another significant effect of academic optimism is its relationship with different variables. In
an optimistic phenomenon, there are often positive changes. For example, according to Giiler and
Emec (2006), the life satisfaction levels of optimistic individuals are higher than those of pessimistic
individuals. Optimism positively affects the life satisfaction and happiness of the individual (Sapmaz
and Dogan, 2012). Previous studies have confirmed optimism increases organizational commitment

(Caglar, 2013; Coban and Demirtas, 2011).

As a variable influenced by optimism, organizational commitment is an attitude and tendency
that encourages people to associate their identity with the organization for which they work (Sheldon,
1971). Commitment is an exhibited behavior or an acquired attitude towards an organization
(Mowday, Steers, and Porter, 1979). Organizational commitment is the urge of organization members
to stay as members of the organization, according to Meyer and Allen (1984). Organizational
commitment is the association of a person with the objectives and values of the organization to which
he or she belongs and the internalization of the organization's values (Gaertner and Nollen, 1989).
Organizational commitment is a psychological process and takes place in three different ways. First,
the individual commits because s/he wants to commit. Second, s/he commits because there is a need
for commitment. Third, s/he commits because the person thinks s/he should commit (Allen and

Meyer, 1990). Organizational commitment takes place according to three factors. These factors are;
1. A strong belief and surrender to the goals and values of the organization,
2. 2.Major commitment to be in favor of the organization and
3. 3. A strong desire to remain as a member of the organization (Mowday et al., 1979).

It can be expected, based on the definitions, that the presence of organizational commitment
would deliver results in favor of the organization. In terms of management science, the increasing
organizational commitment will contribute to successful management. Employees' identification with
the organization will turn them into a system that works as a whole, beyond the individual-institution
relationship. The internalization of the values of the organization by the employee would empower
him or her to fulfill the organization's objectives. If the individual wants to remain as a member of the
organization, he or she will eliminate the image of an institution that is undesirable to work if that is
the case. Otherwise, trying to recruit new employees due to high turnover will wear out the

organization. Because such processes can cause financial and motivational losses for the organization.

In this context, it is important to disclose the impact of academic optimism on organizational
commitment and the relationship between them. With the guidance of this study and similar research,

academic optimism and organizational commitment will become better-understood phenomena and
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will contribute to improvements impacting the overall performance of organizations and individuals.
The study aims at exploring the relationship between teachers' organizational commitment (sub-
dimensions) levels and academic optimism levels, and the impact of academic optimism on

organizational commitment. Answers to the following questions were sought in this study:

1. What are teachers' level of organizational commitment (sub-dimensions) and academic

optimism?

2. Regarding the teachers' organizational commitment (sub-dimensions) level,
a. Does it show a significant difference according to gender?
b. Does it show a significant difference according to seniority?
c. Does it show a significant difference according to grades?

3. Regarding teachers' academic optimism level;
a. Does it show a significant difference according to gender?
b. Does it show a significant difference according to seniority?
c. Does it show a significant difference according to grades?

4. Is there a significant relationship between teachers' academic optimism (sub-dimensions)

and organizational commitment levels?

5. Are teachers' academic optimism a significant predictor of their organizational

commitment?
Method
Research Model

The research was carried out with the relational survey model. “Relational survey model
studies are conducted in order to establish the relationship between two or more variables and to
provide information as to cause and effect. (Biiyiikoztiirk, Cakmak, Akgiin and Demirel, 2018, pp.15-
16). In this research, the objective of evaluating the relationship between two variables (academic
optimism and organizational commitment) was crucial in the preference of a relational model.
Because in relational method, it is aimed to reveal the relationship between variables and to determine
their relationship level. To determine the direction of the relationship based on the assumed
relationship between variables, academic optimism was identified as an independent variable and

organizational commitment as a dependent variable.
Population and Sampling

The population of the study consists of teachers in the city center of Kilis. The sample of the

research consists of 253 teachers who actively work in the city center of Kilis during the 2019-2020
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academic year. While determining the sample of the study, the convenience sampling method was
preferred. Convenience sampling "is a method based on preventing the loss of money, time, and
effort.” (Bliyiikoztiirk et al., 2018, p.92). The data regarding the sample group of the study are shown
in Table 1.

Table 1. Frequencies and percentages for variables

Variables Frequency (f) Percentage (%)
Gender Male 87 344
Female 166 65.6
Seniority 1-5 years 207 81.8
6 years and more 46 18.2
. Primary school 171 67.6
Education Level Secondary School 82 32.4

Data Collection

The "Demographic Information Form" created by the researchers and the following scales

were used as data collection tools in the study:

Organizational Commitment Scale: The scale was developed by Balay (2000) and aims to measure
teachers' organizational commitment levels. The scale consists of 27 items and three factors namely,
compliance, identification, and internalization. Analyzes cannot be made on the total score. Because
the first-factor load values of the items in the scale were determined as low (Balay, 2000). As a result of
the analysis performed by the creator, it was deemed appropriate to use the scale with three factors.
During the development phase of the scale, Cronbach's Alpha values were calculated as .79, .89, and
.93 for compliance, identification, and internalization, respectively. For this study, the Cronbach's
alpha values for the compliance, identification, and internalization factors were determined as .75, .86,

and .91 respectively.

Academic optimism scale: The scale was adapted by Yildiz (2011) and consists of 11 items. Analysis
can be made over the total score. The scale is 5-point Likert type and the lowest possible score is 11
and the highest possible score is 55. In the adaptation of the scale by Yildiz (2011), the Cronbach's
Alpha values are determined as .47, .55, and .02 for three applications respectively, while the
Cronbach Alpha value of this study is calculated as .77. Yildiz (2011) attributes the low internal
consistency coefficients to the low number of items in the factors. Considering the internal consistency
coefficient of this study, since the Cronbach Alpha value calculated according to Kline (1998) is within

the range of 70 and above, this result indicates that the scale is reliable.
Data Analysis

Before analyzing the data, normality distribution was checked and it was observed that the
data for the organizational commitment sub-dimensions of compliance (Skewness: 1,168 and Kurtosis:
1,756), identification (Skewness: ,005 and Kurtosis: -,240), and internalization (Skewness: -, 042 and

Kurtosis: ,626) were normally distributed. It was observed that the data were distributed normally for



Karakas, A., Bektas, F. ve (jgrdem, Z.,

academic optimism (Skewness: -,627 and Kurtosis: ,489). Descriptive statistics were used for
independent variables while analyzing the obtained data. Independent groups t-test was conducted to
determine whether teachers' levels of organizational commitment sub-dimensions and academic
optimism differ significantly according to the variables of gender, seniority and the level of education.
Pearson correlation analysis was conducted to determine whether there was a significant relationship
between teachers' organizational commitment sub-dimensions and their academic optimism. Besides,
regression analysis was performed to find out whether academic optimism predicts the sub-

dimensions of organizational commitment.
Findings
Results and Discussion on the First Sub-problem

The first sub-problem of the study is "What are teachers' level of organizational commitment
(sub-dimensions) and academic optimism?". For this purpose, the participants' mean scores and levels
corresponding to their mean scores are given in Table 2.

Table 2. Scores and levels of organizational commitment sub-dimensions and academic optimism five-point
scales

Variable X sd Options Score  Variable X sd  Options Score
1.00- 1.00-

Compliance 183 004 " eVEOW 79 VeryLow ;79
1.80- 1.80-

bow 559 bW 59
Identification = 3.13 0.05 Moderate 2.60- Aca'del'mc 411 003 Moderate 2.60-
3.39 Optimism 3.39
High Z';Lg' High i“;g'

Internalization 3.73 0.04 ’ '
Very High 4.20- Very High 4.20-

YT 500 YT 500

When the score ranges in Table 2 are examined, it is seen that the mean scores of the teachers'
organizational commitment sub-dimensions of compliance, identification, and internalization are 1.83,
3.13, and 3.73, respectively, while their levels are "low level”, "moderate level" and "high level",
respectively. We see that the mean score of academic optimism is 4.11 and its level is "high". These
comments were presented by using (1.00-1.79) very low level, (1.80-2.59) low level, (2.60-3.40)
moderate level, (3.41-4.21) high level (4.22-5.00) very high-level ranges (Ozdamar, 2002).

Results and Discussion on the Second Sub-problem

a. Findings regarding the gender variable and comments: The first subheading of the second sub-
problem of the study is "Do teachers' levels of organizational commitment (sub-dimensions) differ
significantly according to the gender variable?". For this purpose, T-Test was conducted on

independent groups. The results are listed in Table 3.
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Table 3. t-test results for organizational commitment sub-dimensions and gender variable

Gender N X SS sd t P
(mean)

Compliance Male 87 15.20 5.21 182.129 1.171  .243
Female 166 14.38 5.46

Identification Male 87 25.74 6.34 191.072 1.119  .265
Female 166 24.77 7.03

Internalization Male 87 40.81 7.78 183.124  -.347 .729
Female 166 41.18 8.21

In Table 3, there is no statistically significant difference between the organizational

commitment sub-dimensions of teachers and their gender (* p <.05).

b. Findings regarding the seniority variable and comments: The first subheading of the second sub-
problem of the study is "Do teachers' levels of organizational commitment (sub-dimensions) differ
significantly according to the seniority variable?". For this purpose, the T-Test was conducted on

independent groups. The results are listed in Table 4.

Table 4 t-test results for organizational commitment sub-dimensions and seniority variable

Seniority N X SS sd t p
(mean)

Compliance 1-5 years 207 14.46 5.23 61.141 -1.147 .256
6 years and more 46 15.56 5.99

Identification 1-5 years 207 25.03 6.68 62.333 -315 753
6 years and more 46 25.41 7.40

- 1-5 years 207 40.94 8.09 67.374 -.480 633
Internalization

6 years and more 46 41.56 7.94

When the values in Table 4 are examined, we can see that there is no statistically significant
difference between teachers' organizational commitment sub-dimensions and seniority variable (* p

<.05).

a. Findings regarding the seniority variable and comments: The first subheading of the second sub-
problem of the study is "Do teachers' levels of organizational commitment (sub-dimensions) differ
significantly according to the seniority variable?" . For this purpose, T-Test was conducted on

independent groups. The results are listed in Table 5.

Table 5. t-test results for organizational commitment sub-dimensions and education level variable

Education Level N X SS sd t P
(mean)

Compliance First Level 171 14.51 523  147.935 -.634 527
Second Level 82 14.98 5.70

Identification First Level 171 25.22 6.96  170.085 419 .676
Second Level 82 24.85 6.50

Internalization First Level 171 41.13 7.88  150.287 .220 .826
Second Level 82 40.89 8.44

In Table 5, as we can see, there is no statistically significant difference between the

organizational commitment sub-dimensions of teachers and the education level variable (* p <.05).
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Results and Discussion on the Third Sub-problem

a. Findings regarding the gender variable and comments: The first subheading of the third sub-
problem of the study is "Do teachers' academic optimism levels differ significantly according to the
gender variable?" . For this purpose, a T-Test was conducted on independent groups. The results are

listed in Table 6.

Table 6. T-test results for academic optimism and gender variable

Gender N X SS sd t p
(sum)
Academic Optimism Male 87 43.45 476 251 -607 .544
Female 166  43.87 5.55

When the values in Table 6 are examined, we can see that there is no statistically significant

difference between teachers' academic optimism levels and their genders (t = -.607, p <.05).

b. Findings regarding the seniority variable and comments: The first subheading of the third sub-
problem of the study is "Do teachers' academic optimism levels differ significantly according to the
seniority variable?". For this purpose, the T-Test was conducted on independent groups. The results

are shown in Table 7.

Table 7. T-test results for academic optimism and seniority variable

Seniority N X SS sd t p
(sum)
1-5 years 207 43.77 526 251 260 .795

Academi timi
cademic Optimism 6 years and more 46 43.54 5.46

When Table 7 is examined, we see that there is no statistically significant difference between

teachers' academic optimism levels and the seniority variable (t =260, p <.05).

c. Findings regarding the seniority variable and comments: The first subheading of the third sub-
problem of the study is "Do teachers' academic optimism levels differ significantly according to the
seniority variable?". For this purpose, the T-Test was conducted on independent groups. The results

are shown in Table 8.

Table 8. T-test results for academic optimism and education level variable

Education Level N X SS sd t P
(sum)
Academic Optimism First Level 171  43.81 5.28 251 .371 711
Second Level 82 43.55 5.33

When Table 8 is examined, we see that there is no statistically significant difference between

teachers' academic optimism levels and the education level variable (t =.371, p <.05).
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Results and Discussion on the Fourth Sub-problem

The fourth sub-problem of the study is "Is there a significant relationship between teachers'
organizational commitment (sub-dimensions) and their academic optimism?". For this purpose, the

Pearson Correlation Test was conducted. The results are shown in Table 9.

Table 9. Correlation test results for organizational commitment sub-dimensions and academic optimism

Variables 1 2 3 4
1-Academic Optimism -

2-Compliance (Commitment) -,26* -

3-Identification (Commitment) .39% -.39% -
4-Internalization (Commitment) 51* -.39* .63* -

n=253,%p < .01

When the values in Table 9 are examined, it is found that there is a negative, weak and
significant relationship between compliance, which is among organizational commitment sub-
dimensions, and academic optimism (r = -.26), while at the same time, there is a positive, weak and
significant relationship between identification, which is one of the organizational commitment sub-
dimensions, and academic optimism (r =.39) and lastly, there is a positive, moderate, and significant
relationship between internalization, one of the organizational commitment sub-dimensions, and

academic optimism (r =.51).
Results and Discussion on the Fifth Sub-problem

The fifth sub-problem of the study is "What is the effect level of teachers' academic optimism
on their organizational commitment?". The results of the Simple Linear Regression Analysis
performed to answer this question are given in Table 10.

Table 10. Regression analysis results regarding the organizational commitment and academic optimism levels of
the participants

B Std. Error B t p

Constant 26,362 2,731 9,653 ,000
Academic Optimism -,267 ,062 -, 263 -4,313 ,000
Predicted Variable: Compliance

Constant 2,900 3,291 ,881 379
Academic Optimism ,508 ,075 ,394 6,797 ,000
Predicted Variable: Identification

Constant 7,113 3,644 1,952 ,052
Academic Optimism ,766 ,083 ,510 9,382 ,000

Predicted Variable: Internalization

As a result of Simple Linear Regression Analysis, the prediction level of academic optimism
for compliance, one of the organizational commitment sub-dimensions, was determined as R =.263
and R2 =.069, and it was seen that academic optimism explained 7% of the variance in the compliance
level. It was concluded that academic optimism was a negative and significant predictor of
compliance. The prediction level of academic optimism on identification, one of the sub-dimensions of

organizational commitment, was determined as R =.394 and R2 =.155, and it was seen that academic
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optimism explained 15% of the variance in the identification level. The results concluded that
academic optimism is a positive and significant predictor of identification. The prediction level of
academic optimism on internalization, one of the sub-dimensions of organizational commitment, was
determined as R =510 and R2 =260, and it was seen that academic optimism explained 26% of the
variance in the internalization level. The results concluded that academic optimism is a positive and

significant predictor of internalization.
Discussion, Conclusion, and Suggestions

Analyses showed that the levels of compliance, identification and internalization that are
among the organizational commitment sub-dimensions of teachers were low, medium and high,
respectively, while their academic optimism levels were high. Similar to the results of this study,
regarding the sub-dimensions of organizational commitment, Balay (2000) concluded that teachers'
levels of compliance are low, their identification levels are moderate, and their internalization levels
are high. Coban and Demirtas (2011) concluded in their study that the overall organizational
commitment scores of the teachers were at a moderate level. Besides, Coban and Demirtas (2011) also
stated that academic optimism levels of school are high. Ozdemir and Kiling (2014) concluded that
teachers' academic optimism levels are high. Caglar (2014) examined the relationship between the
academic optimism level of schools and their level of openness to change and found the academic

optimism levels of schools as high.

There was no statistically significant difference between teachers' organizational commitment
sub-dimensions and their gender. In line with the results of this study, Caglar (2013) stated that the
organizational commitment of teachers did not vary significantly by gender, while Coban and
Demirtas (2011) noted in their study that there was a difference in the organizational commitment of

male and female teachers as favoring the male teachers.

Results of this study showed that the level of the teachers' organizational commitment sub-
dimensions did not vary statistically and significantly based on their seniority. Contrary to the
inference drawn in this report, Coban and Demirtas (2011) claimed that teachers with 21 years or more
of seniority had a statistically significant gap in organizational commitment relative to teachers with
fewer years of experience and suggested that the higher the seniority, the higher the organizational

commitment.

There was no statistically significant difference between the education levels and teachers'
organizational commitment sub-dimensions. Although the variables used in this study are not the
same, Coban and Demirtas (2011) reached similar results with similar variables. They concluded in the
analysis in question that there was no significant difference in the levels of organizational

commitment of classroom teachers and branch teachers.
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Another inference drawn from the analyses that there is no statistically significant difference
between the academic optimism levels of teachers and their gender. There are studies with similar
results as well (Caglar, 2013; Demir and Murat, 2017). That being said, Coban and Demirtas (2011)
found a significant difference in academic optimism in favor of male teachers towards schools in their
research, which looked at the relationship between organizational commitment and academic

optimism in schools.

As a result of the analysis, there was no statistically significant difference between the
academic optimism levels of the teachers and their seniority. Similarly, Coban and Demirtas (2011)
concluded that there is no significant difference between academic optimism and seniority. However,
Coban (2010) concluded that teachers with a seniority of 1-5 years have lower mean scores of

optimism (the difference is not significant) than teachers with a seniority of 21 years or more.

When looking at the difference between the academic optimism levels of teachers and their
education levels (First level: Primary school and Second level: Secondary school), no statistically
significant difference was found. Coban and Demirtas (2011) looked at the difference between
academic optimism and teachers' branches and did not find a significant difference. However, Coban
(2010) concluded that teachers working in vocational and technical high schools had lower academic

optimism scores than teachers who work in primary schools.

With the Pearson correlation analysis conducted to reveal whether there is a significant
relationship between organizational commitment sub-dimensions and academic optimism, results
showed a negative, weak and significant relationship between organizational commitment sub-
dimensions and academic optimism, however, a positive, weak and significant relationship between
identification, which is one of the sub-dimensions of organizational commitment, and academic
optimism was also present and last but not least, a positive, moderate and significant relationship
between internalization, one of the organizational commitment sub-dimensions, and academic
optimism was recorded at the same time. In their study, Coban and Demirtas (2011) concluded that
there is a moderate relationship between overall organizational commitment and the school's
academic optimism. Atag Akdemir (2016) also found a positive and significant relationship between

academic optimism and organizational commitment.

The results of Simple Linear Regression Analysis revealed that academic optimism has a
negative and significant effect on compliance, which is one of the organizational commitment sub-
dimensions, while the academic optimism has a positive and significant effect on identification, which
is among the organizational commitment sub-dimensions, but it has a positive and significant effect
on internalization, a sub-dimension of organizational commitment again. Caglar (2013) concluded that
school academic optimism has a positive and significant effect on organizational commitment.

According to the results of the current study, school academic optimism explains 30% of
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organizational commitment. This research and previous data show that academic optimism has a
positive effect on organizational commitment. On the basis of these results, it could be recommended
that further research be undertaken to increase the academic optimism of teachers and, for the
implementation part, to establish an organizational culture that will increase the optimism of teachers
and also encourage learning and development at school in order to increase the degree of academic
optimism of teachers can be proposed. It could be recommended for researchers to use interview
forms that can utilize qualitative methods to gather more in-depth information and contrast it based

on provinces and regions, and even based on private educational institutions and public schools.
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