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The purpose of this study is to determine how students’ academic 

achievement in English lessons improved when the layered flipped 

learning model is used in these  lessons and what the students' views 

about the tasks chosen and performed within the scope of this model are. 

One of the qualitative research methods, the ‘action research’ method was 

used in this research.  The research was conducted with the fifth grade of 

a secondary school in the West Black Sea region of Turkey in the 

2017/2018 academic year. In the research process, readiness test, 

achievement test, focus group interview, task evaluation form, reflective 

daily form-course video recordings were used as data collection tools. 

The data obtained from the focus group interview at the end of the action 

plans were analyzed using the content analysis method. The readiness test 

and the achievement tests were tabulated separately to show the 

development of each student in the process and the class averages. 

According to the results of the research, it was seen that the layered 

flipped learning model had a positive effect on students' academic 

achievement and that their academic achievement increased gradually in 

all of their reading, listening and speaking skills. According to the results 

of the research, a number of suggestions were made. 
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Introduction 

Today, in addition to student-centered approaches, the effective use of information 

technologies that bring mobility to learning and teaching processes has gained importance, 

and the use of new technologies in education has thus made the learning and teaching 

processes more enjoyable by facilitating learning and teaching activities (Pala, 2006). One of 

the learning models that adopt technology and student-centered understanding is the flipped 

learning model. 

The flipped learning model is a part of a broad instructional movement that includes blended 

learning, inquiry-based learning and other instructional approaches, and includes flexible, 

effective tools for greater integration of learners (Johnson, Becker, Estrada & Freeman, 2014). 

This model is a pedagogical approach emphasizing the formation of a student-centered 
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learning environment and student attendance with the use of instructional and cooperative 

learning (McCallum et al., 2015). 

In the flipped learning model, the students watch the course videos and other e-materials 

prepared by the instructor before the lesson and complete the low-level cognitive activities 

and form the basic knowledge and concepts before coming to school. Students assimilate the 

subject with different active learning activities in the classroom (Bishop & Verlager, 2013). 

As the biggest barrier preventing active learning environments where students can learn by 

experience in class, the problem of time constraints can be solved and additional time can be 

provided by means of this model (Baker, 2000). Students acquire low-level information 

outside the classroom through technology, and use high-level thinking skills with teachers and 

classmates in the classroom (Bergmann & Sams, 2012). According to Berret (2012) with this 

model, students have the opportunity to practice what they have learned with both the teacher 

and their peers through activities such as discussions, projects, and alike in the classroom. 

The aim of this model is to provide learning opportunities independent of time, space, and 

tool and to create active learning environments where interaction is at the forefront (Baker, 

2000). O'Neil, Kelly, and Bone (2012) defined flipped learning as a new learning model that 

positively affected learning environments facilitated by educational technology and direct 

activities. 

To explain flipped learning and to apply it better, 4 basic components were determined by the 

Flipped Learning Network, consisting of experienced educators, in 2013 (Hamdan et al., 

2013). These components were shaped around the theoretical framework of the flipped 

learning model, as well (Tetreault, 2006). Composing the acronym “F-L-I-P,” these 

components are: 1) Flexible environment, 2) Learning culture, 3) Intentional content, and 4) 

Professional educators (Hamdan et al., 2013). Flipped learning environments must be flexible 

learning environments that educators and students can regulate at will. Educators must accept 

complicated and noisy environments in contrast with quiet and systematic classroom 

environments (Hamdan et al., 2013; Tetreault, 2006). This model has provided students with 

the ability to watch, listen, read, and revise subject material many times by removing the 

constraints of time and place (Enfield, 2013). 

Layered Flipped Learning Model 

As a result of the literature review, it was seen that there are both studies showing that 

the flipped learning model increases academic achievement and attitude, and the studies that 

state that this model has some drawbacks (Bergmann & Sams, 2012, 2014; Danişman et. al., 

2017; Enfield, 2012; Johnson, 2013; Şahin et. al., 2020; Talbert, 2012; Thoms, 2012). These 

drawbacks are as follows:  it is difficult to motivate students, issues with time management, 

classroom management issues and not being able to assure the inclusion of students in 

activities (Şahin et. al., 2020; Talbert, 2012), students who have completed their tasks have to 

wait for each other (Danişman et. al., 2017; Thoms, 2012), students do not know in advance 

what they will do, it is not possible to check whether students watch the videos set (Bergmann 

and Sams, 2012, 2014), students may not want to not participate in group activities (Johnson, 

2013), there is no immediate correction of student errors and mistakes (Enfield, 2012). A 

layered flipped learning model was developed to remove the drawbacks of flipped learning 

(Ökmen, 2020) and not to neglect the difference in learners’ cognitive levels (Liu, Wei & 

Gao, 2016). Bergmann and Sams (2014), who developed the model, also recommend that 

everyone apply and develop this model and contribute to this model. 
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Layered flipped learning models developed by Ökmen (2020) and Liu, Wei and Gao (2016) 

are different. In layered flipped learning model developed by Liu, Wei and Gao (2016), 

teachers divide the students into five (A, B, C, D, and E) implicit layers through tests, 

classroom observations, questionnaires. According to the analytical results, teachers prepare 

for the new lesson together, making different-leveled micro-courses to meet the needs of the 

students with different bases and demands. Different-leveled micro-courses are labeled as five 

levels of A, B, C, D, and E, and the students choose to watch the micro-course independently. 

Learning length and times to play depend on students’ willingness and abilities. In this 

research layered flipped learning model developed by Ökmen (2020) was implemented. 

In the layered flipped learning model developed by Ökmen (2020), the teaching process of the 

flipped learning model is divided into three levels: A, B, and C. This model adopts a student-

centered approach and aims to provide students with skills such as selection, responsibility, 

and high-level thinking. This model, in which the student is fully responsible for learning, is 

based on the understanding that each student's learning styles, intelligence dimensions, 

readiness, and thinking systems are different from each other (Ökmen, 2020). 

In the layered flipped learning model, home tasks are arranged according to C-level; class 

tasks are arranged according to B and A levels. C-level tasks should be prepared as a base for 

B-level and B-level tasks should be prepared as a basis for A-level. Students are not expected 

to perform every task on the levels. Students complete tasks according to their interests and 

try to move on to the next level. Points are assigned to each task. In order for the student to 

move to the next level, he / she has to get the score determined from the tasks in the level 

(Ökmen, 2020). 

In this model, the teacher first determines the learning objectives and content. Then s/he 

designs the C, B and A levels. C-level tasks are sent students to complete at home. The 

students complete the C-level task in a way that is enough to reach the score determined or, if 

they wish, more C- level tasks can be assigned? according to their interests and needs. 

Students completing the C-level task select B-level tasks and begin to do it in the classroom. 

Students who cannot complete the C-level tasks at home are given the opportunity to 

complete these tasks in the classroom. If they have completed the C-level tasks in the 

classroom, these students can begin the B-level tasks. Students who complete B-level can also 

move to the last A-level. The students completing the A-level complete the unit (Ökmen, 

2020). 

Aims of This Study 

In Turkey, although students study English for many years, the desired success in 

language learning and language use in an active way cannot be achieved (Memiş & Erdem, 

2013; Paker, 2012). As a reason it can be shown that teachers do not attach importance to 

teaching the four basic skills in the same way (Akgüzel, 2006; Ökmen & Kılıç, 2016; 2018), 

do not use audiovisual materials (Ökmen & Kılıç, 2018; Paker, 2012),  teach the language as 

a subject to be studied not as a means of communication, and practice applications contrary to 

the communicative method (Ökmen & Kılıç, 2016; 2018; Paker, 2012), and students have 

prejudice and negative attitude towards English lesson (Akgüzel, 2006; Paker, 2012; 

Topaloğlu, 2012). 

In this study, it was thought that students would increase their academic success in this course 

due to reasons such as the layered flipped learning model’s having a student-centered 

education understanding, its giving the learning responsibility to the student, and students’ 
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being always active during the process. Ökmen and Kılıç (2020) also stated that this model is 

effective in developing students' attitudes and self-regulation skills. For this reason in this 

study, the layered flipped learning model was designed with the consideration of the teaching 

practices of English lessons. The purpose of this study is to determine how students 'academic 

achievement in this lesson improved when the layered flipped learning model is used in 

English lessons and what the students' views about the tasks chosen and performed within the 

scope of this model are. This basic purpose has searched for answers to  the following 

questions in the framework: 

(1) How do the students’ reading, listening, and speaking skills improve, when the layered 

flipped learning model is used in English lessons? 

(2) What are the students' opinions about the tasks chosen and performed in the layered 

flipped learning model? 

Method 

Research Design 

One of the qualitative research methods, the ‘action research’ method was used in this 

research. Action research is research that helps practitioners, education managers, and 

teachers understand their work better (Glanz, 1999) and is a systematic process of 

intervention based on the fact that people do research about their professional actions and take 

action for change (Costello, 2007). 

McKernan (1991) has collected action research into three groups as “technical-technical 

collaborative-scientific action research”, “mutual cooperation-practice-discussion-oriented 

action research”, “liberating -developer-critical action research”. In this research, “liberating-

developer-critical action research type” was adopted. In this type of action research, the 

practitioner acquires new knowledge and experience and gains a critical perspective towards 

his own practices. The practitioner looks for solutions to the problems encountered in the 

process and tries to find rational solutions. It is aimed for the practitioner to become more 

proficient in his profession through research and to develop new views about his field. In this 

research, the English teacher as a practitioner; the practitioner took a reflective role and 

actively participated in the process. The research was carried out by the researcher himself 

and the research data was collected by the researcher himself. 

Study Group  

The research was conducted with the fifth grade of a secondary school in the West 

Black Sea region of Turkey in the 2017/2018 academic year. The class size is 18 and all 

students are female students. The research was carried out in a school with a suitable 

technological infrastructure and where students had access to technology in their homes. The 

researcher was assigned to this school as an English teacher in the second semester of 

2017/2018 academic year. 

Implementation Process 

Two action plans were developed throughout the implementation. Before the first 

action plan was prepared, the teachers, students, and 5 English teachers working in different 

locations were interviewed. As a result of the interviews, information about the lesson 

process, materials used, assessment process, and attitudes of teachers and students towards 
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English were obtained. After a literature review on foreign language teaching, the first action 

plan of the layered flipped learning model was prepared by considering the English language 

curriculum.  

 

Figure 1. Layered Flipped Learning Model 

The tasks sent home throughout the action plan were prepared at the C level. Class tasks were 

at levels B and A. The duties of the students in the process were as follows: 

Students were first asked to complete their C-level tasks at home. The C-level tasks were 

designed in a way that students could acquire knowledge at a basic level, such as video 

lectures, word slides, online games, book tasks, worksheets, and listening activities. 

After completing the C-level tasks, students started doing B-level tasks in the classroom. 

Students who could not complete the C-level tasks at home were given the opportunity to 

complete these tasks in the classroom. These students were able to start their B-level tasks if 

they finished their C-level tasks in the classroom. B-level tasks were tasks that required 

higher skills, such as dice games, dart games, role-playing, and story creation, where students 

could apply what they learned in the C-level tasks. 

Students who completed B-level tasks moved on to the A level, which is the last level. 

Students who completed the A level completed the unit. A-level tasks were the ones students 

developed skills and competencies such as creative thinking, working creatively with others, 

judgment and decision-making, and project production. These tasks included dictionary 

preparation, research, poster preparation, and song composition. 

Students were given a list of home tasks they needed to do before the coming lesson and a list 

of classroom tasks they would do in the classroom. The students were asked to choose the 

tasks and complete them in order to obtain the score specified by the task list. The home tasks 
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were sent to the students via the Education Information Network (EIN) of the Ministry of 

National Education and WhatsApp or by uploading them to portable memory. As the students 

completed their tasks, they delivered them to the teacher in the same way. 

The students reported their chosen classroom tasks to the teacher via EIN or WhatsApp before 

beginning the lesson. In this way, the materials could be prepared in sufficient numbers and 

groups were formed beforehand. After the students finished a task, their tasks were evaluated 

according to the task’s scoring instructions and the task lists were signed. After each level, a 

certificate of achievement was distributed to the students in order to motivate them. 

The first action plan was designed to last for 4 weeks and 12 hours. However, the first action 

plan was completed in 5 weeks and 15 hours because the students completed their tasks one 

week later than planned. 

During the first action plan, task evaluation forms collected from students every week, 

reflective diaries written by the teacher after each lesson, and video recordings were analyzed 

meticulously and the second action plan was prepared in line with the data obtained. 

The second action plan was originally prepared to last for 4 weeks and 12 hours, covering 

units 7 and 8. However, according to the results obtained from the students’ feedback and 

class observations, it was decided that the third action plan was not needed. 

Data Collection Tools and Data Collection 

Data Collection Tools and Data Collection For The First Research Question 

Readiness Test: A multiple-choice readiness test covering the learning outcomes of 

the first semester was prepared to find out if there was a lack of pre-learning of the students. 

Firstly, a table of specifications was prepared for the first term learning outcomes and more 

than one question was written for each learning outcome. Opinions of three experts were 

taken for draft reading, listening and speaking skills tests. One of these specialists is a faculty 

member of the English Language Teaching Department and the other two are faculty 

members of the Curriculum and Instruction Department. After the experts examined the table 

of specifications and the draft questions, the tests were pre-applied. 

The tests were applied to 62 students and the discrimination and difficulty indexes of each 

item were calculated. In order to accept the discrimination of the substance, it must be 0.30 

and above. Substances with a discrimination of 0.40 and above are considered very good 

(Başol, 2013; 236). In the listening and reading skill tests, items with a discrimination index 

of 0.29 and below were discarded. In addition, if more than one item is left in one learning 

outcome, the item with the best discrimination was selected. As a result of the analyses 

performed with test analysis program (TAP), the average difficulty level of listening skill test 

was 0.6 and the reliability coefficient was KR-20 0.72; The average difficulty level of the 

reading skill test was 0.57 and the reliability coefficient KR-20 was 0.78. Accordingly, 

readiness tests can be said to be of medium difficulty and reliable. As a result, listening skill 

test consisted of 17 items and reading skill test consisted of 21 items. 

Achievement test: Two different multiple choice reading, listening and speaking skills 

tests were developed to be used at the end of the action plans. The first achievement test 

includes 5th  and 6th units (first action plan); the second achievement test includes 7th, 8th and 

9th units (the second action plan). First, the table of specifications was prepared in two of the 
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achievement tests. Opinions of three experts were taken for draft reading, listening and 

speaking skills tests. One of these specialists is a faculty member of the English Language 

Teaching Department and the other two are faculty members of the Curriculum and 

Instruction Department. After the experts examined the table of specifications and the draft 

questions, the tests were pre-applied. There are 10 questions in the first draft listening skill 

test and 25 questions in the draft reading skill test; there are 23 questions in the second draft 

listening skill test and 18 questions in the draft reading skill test. 

First achievement test was applied to 58 and the second achievement test was applied to 56 

students. The discrimination and difficulty indexes of each item were calculated. In the 

listening and reading skill tests, items with a discrimination index of 0.29 and below were 

discarded. In addition, if more than one item is left in one learning outcome, the item with the 

best discrimination is selected. As a result of the analyses performed with the TAP program, 

the average difficulty level of the first listening skill test was 0.48 and the reliability 

coefficient was KR-20 0.76; the mean difficulty level of the first reading skill test was 0.53 

and the reliability coefficient was calculated as KR-20 0.71. The analysis results of the second 

success test are as follows: The mean difficulty level of the listening skill test was 0.51 and 

the reliability coefficient was KR-20 0.73; the average difficulty level of the reading test was 

0.55 and the reliability coefficient KR-20 was 0.75. Accordingly, both success tests can be 

said to be of  medium difficulty and reliable tests. 

Prepared speech method was chosen to measure speech skills. Because as stated in the 

Common European Framework for Languages, a B1 level learner can speak in a foreign 

language without preparation (Council of Europe, 2002). According to the English 

Curriculum, fifth grade students are A1 level learners in our country (MoNE, 2017). For this 

reason, in both evaluations one week in advance, the students were told about the topics they 

would speak and they were prepared. Questions were asked to the students on the given topics 

or they were asked to make a dialogue or talk about the subject. Speech assessment form was 

developed and used after obtaining expert opinions. 

Data Collection Tools and Data Collection For The Second Research Question 

Focus Group Interview: A focus group interview was held at the end of the semester. 

In the focus group interview method, people with commonalities are brought together and 

asked for their views and thoughts on a particular topic. Instead of individual ideas or 

opinions of the participants, common views and ideas are tried to be revealed (Kılıç et. al., 

2019). Focus groups usually consist of 7-10 people (McCawley, 2009). In this study, focus 

group interviews were conducted with 10 volunteer students in an empty classroom of the 

school. Focus group interviews aimed to learn the students' feelings and thoughts about the 

application. Before the interview, the students were informed that their identities would be 

kept confidential and permission was asked to use a voice recorder. The interview lasted 54 

minutes. No data other than voice recording has been collected or  analyzed. 

Data Analysis 

The readiness test used before the first action plan and the achievement tests used at 

the end of the first and second action plans were tabulated separately to show the scores of 

each student, the development of each student in the process and the class averages. In 

addition, the changes of students and class in the process are visualized with graphics. 

The data obtained from the focus group interview at the end of the action plans were analyzed 
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using the content analysis method, the data obtained were coded and themed. Content analysis 

combines similar data into specific concepts and themes, transforming them into a format that 

the reader can understand and interpret (Fraenkel & Wallen, 2000). In this study, coding, 

classification and interpretation steps which are the stages of content analysis (Kılıç et. al., 

2019) were followed. One of the coding types; “coding based data” was chosen and all codes 

were developed in the analysis process without predetermined codes. Then, themes were 

created by looking at the characteristics of the data. The relationships and differences between 

the themes developed through classification were determined. In the first stage, several and 

temporary themes were identified. Themes that have a similar meaning and can be merged 

into higher themes have been identified and tried to reach clearer results. Finally, the data 

obtained were interpreted and explained. Students were coded as S1, S2, S3 ... and quotations 

from the students' discourses were made using their original expressions. 

Validity and Reliability 

The data collected within the scope of the research were coded twice with the code re-

code strategy. This strategy requires the researcher to encode the same data twice, giving at 

least one or two weeks of waiting time between each encoding. The two encoding results are 

compared to see if the results are the same or different (Anney, 2014). Within the scope of 

this research, the focus group interview was re-coded by the researcher and consistency was 

calculated. Consistency was calculated by using the reliability formula proposed by Miles and 

Huberman (1994), “Reliability = Consensus / (Consensus + Disagreement)”. The agreement 

between the codings was found to be 91%. Studies with a coefficient of agreement above 70% 

are considered reliable (Miles & Huberman, 1994). This result shows that the research is 

reliable. 

Findings 

Findings on The First Research Question 

Reading Skills Achievement Test Results 

The readiness achievement tests used before the first action plan and the readiness 

achievement tests used at the end of the first and second action plans are presented in Table 1, 

showing the success of each student out of 100. 

Table 1. Reading Skills Achievement Test Results 
 Readiness Achievement Tests 1.Achievement Tests 2.Achievement Tests 

S1 42.85 75 87.5 

S2 38.09 50 62.5 

S3 80.95 100 100 

S4 38.09 62.5 75 

S5 61.90 62.5 87.5 

S6 57.14 75 87.5 

S7 85.71 100 100 

S8 38.09 50 62.5 

S9 57.14 75 100 

S10 47.61 50 62.5 

S11 57.14 75 100 

S12 66.66 75 87.5 

S13 57.14 87.5 87.5 

S14 76.19 75 87.5 
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S15 57.14 75 100 

S16 61.90 75 75 

S17 57.14 62.5 87.5 

S18 42.85 50 75 

Mean 56.87 70.83 84.72 

As shown in Table 1, the readiness test results of the students are lower than the achievement 

test results. This situation was also influenced by the inability of students to obtain the 

learning outcomes of the fifth unit included in the readiness test on time. All of the students 

were more successful in the 1st achievement test than the readiness test; they were more 

successful in the 2nd success test than the 1st success test.  

According to the readiness and achievement tests applied during the semester, the variation of 

class averages during the period was shown in Figure 2. 

 

Figure 2. Reading Skill Class Average 

As shown in Figure 2, the average readiness test of the class is 56.87; the first achievement 

test average was 70.83; the second success test average was found to be 84.72. The increase 

in the class average during the semester indicates that there has been a significant 

improvement in students' efforts and course success. As a result of the second action plan, the 

data gathered to measure the achievement of reading skills shows that the achievement of 

reading skills of the students is quite good. 

Listening Skills Achievement Test Results 

The readiness achievement tests used before the first action plan and the readiness 

achievement tests used at the end of the first and second action plans are presented in Table 2, 

showing the success of each student out of 100. 

Table 2. Listening Skills Achievement Test Results 
 Readiness Achievement Tests 1.Achievement Tests 2.Achievement Tests 

S1 58.82 80 100 

S2 70.58 80 87.5 

S3 58.82 60 62.5 

S4 29.41 40 62.5 

S5 35.29 40 62.5 

S6 64.70 60 75 
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S7 58.82 60 87.5 

S8 64.70 80 100 

S9 64.70 80 100 

S10 47.05 60 75 

S11 64.70 80 87.5 

S12 58.82 60 87.5 

S13 29.41 40 62.5 

S14 76.47 100 100 

S15 64.70 80 100 

S16 64.70 80 87.5 

S17 70.58 80 100 

S18 47.05 60 75 

Mean 57.18 67.77 84.02 

As shown in Table 2, the readiness test results of the students are lower than the achievement 

test results. This situation was also influenced by the inability of students to obtain the 

learning outcomes of the 5th unit included in the readiness test on time. All of the students 

were more successful in the 1st achievement test than the readiness test; they were more 

successful in the 2nd success test than 1st success test.  

According to the readiness and achievement tests applied during the semester, the variation of 

class averages during the period was shown in Figure 3. 

 

Figure 3. Listening Skill Class Average 

As shown in Figure 3, the average readiness test of the class is 57.18; the first achievement 

test average was 67.77; the second success test average was found to be 84.02. The increase 

in the class average during the semester indicates that there has been a significant 

improvement in students' efforts and course success. As a result of the second action plan, the 

data gathered to measure the achievement of listening skills shows that the achievement of 

listening skills of the students is quite good. 

Speaking Skills Achievement Test Results 

The readiness achievement tests used before the first action plan and the readiness 

achievement tests used at the end of the first and second action plans are presented in Table 3, 

showing the success of each student out of 100. 
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Table 3. Speaking Skills Achievement Test Results 
 Readiness Achievement Tests 1.Achievement Tests 2.Achievement Tests 

S1 69 87 90 

S2 79 82 88 

S3 59 76 81 

S4 54 71 82 

S5 42 55 84 

S6 59 76 88 

S7 73 80 92 

S8 77 79 87 

S9 57 60 79 

S10 69 90 92 

S11 71 74 87 

S12 53 72 90 

S13 77 90 92 

S14 79 90 92 

S15 72 76 86 

S16 52 76 94 

S17 70 84 92 

S18 42 52 79 

Mean 64.11 76.11 87.5 

The speech assessment form, which is used to measure students' speaking skills, evaluates the 

way students communicate in three stages. These are communicating with words, 

communicating with phrases, and communicating with sentences. As a result of the readiness 

test, it was observed that there were no students who communicated with words, but instead 

of establishing sentences, S3, S4, S5, S6, S9, S12, S16 and S18 communicated with phrases. 

These students are shown in bold in Table 3. As a result of the first achievement test, it was 

seen that students who communicated phrases decreased and only S5, S9 and S18 

communicated with phrases instead of forming full sentences. As a result of the second 

achievement test, it was seen that there were no students who communicated with phrases, 

and all of the students communicated by forming sentences. 

As shown in Table 3, the readiness test results of the students are lower than the achievement 

test results. This situation was also influenced by the inability of students to obtain the 

learning outcomes of the fifth unit included in the readiness test on time. All of the students 

were more successful in the 1st achievement test than the readiness test; they were more 

successful in the 2nd success test than the 1st success test.  

According to the readiness and achievement tests applied during the semester, the variation of 

class averages during the period was shown in Figure 4. 
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Figure 4. Speaking Skill Class Average 

As shown in Figure 4, the average readiness test of the class is 64.11; the first achievement 

test average was 76.11; the second success test average was found to be 87.5. The increase in 

the class average during the semester indicates that there has been a significant improvement 

in students' efforts and course success. As a result of the second action plan, the data gathered 

to measure the achievement of speaking skills shows that the achievement of speaking skills 

of the students is quite good. 

Findings on The Second Research Question 

Opinions about Class Tasks 

At the end of the second action plan, students' opinions about class tasks are presented 

in Table 4 under the themes. 

Table 4. Opinions About Class Tasks 
Themes Codes 

Motivation It's fun  

I'm not bored 

Love the course so much 

I feel sorry when I can't come to class 

Educational  I can make sentences 

I learn better / easier 

I understand better through games 

I can answer questions 

I consolidate the subject with the activities 

I think I've improved myself 

I think my English is improving 

I think I learned the most this semester. 

Establish Dialogue I find it hard 

Love it so much 

I understand better 

I consolidate words 

I make better dialogue now 

I think it is educational 

I think it's fun 

I think I can learn English 

My English does not improve at all if I don’t make dialogue 
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As seen in Table 4, opinions about class tasks consist of themes of “motivation”, 

“educational” and “establish dialogue”. 

The students stated that they were not bored, they liked and enjoyed the tasks. One of the 

students S6 who participated in the focus group interview expressed his thoughts on this 

subject as follows: “I didn't think time would be so much fun in class. We had a lot of fun in 

the second semester thanks to you.” S14 stated that she would like to participate in class tasks 

as follows: “I was a little sick last weekend. I was so sorry I couldn't come. God helped me, I 

came to be healed.” S2 expressed her thoughts about class tasks as “I think all the tasks were 

fun. I loved them all. I hope so next year.” 

The students found their classroom tasks as educational in general and stated that they learned 

how to make sentences and answer questions, consolidate the subject with activities and 

improve their English. The students participating in the focus group interview stated that 

classroom tasks were educational as follows: S15:“I think we wouldn't have learned if class 

tasks weren’t like . It's both fun and you can learn the unit.” S9: “Thanks to these tasks, I can 

now make better sentences. My English has improved.” S2: “You learn about the subject at 

home. And you consolidate them in class. So what you've learned is permanent.” 

Class tasks include tasks that require students to a establish dialogue to improve their 

speaking skills. The students stated that although it was difficult to establish a dialogue, they 

learned better, consolidate words and improved their English. S14 expressed her thoughts 

about establishing dialogue as “At first, I had more difficulty in dialogue. It's better now. I can 

say everything I learned thanks to dialogues.” S17: “I love it very much. I think my English 

was better. Now I understand things better.” S12: “It seems that you can learn better in this 

way. Now I try to talk to myself at home.”  

Opinions about Home Tasks 

At the end of the second action plan, the opinions of the students about their home 

tasks are presented in Table 5 under the themes. 

Table 5. Opinions About Home Tasks 
Themes Codes 

Lecture videos 

 

 

 

 

I can watch it again 

It's fun 

I learn faster 

It is useful in writing 

I'm learning how to make sentences 

I learn words and subjects better 

It makes class tasks easier 

I love watching teacher videos more 

Word slides 

 

I understand the subject faster 

I use it for dialogue 

I can learn faster when it was illustrated 

It makes easy for me to understand reading texts 

It makes class tasks easier 

Other tasks It's fun 

I can do it without difficulty 

It allows me to learn the subject and the words 

It allows me to complete class tasks on time 

I think it's easier than class tasks 

As seen in Table 5, opinions about home tasks consist of themes of “lecture videos”, “word 
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slides” and “other tasks”. 

The students stated that lecture videos enable them to learn subjects better, make it easier to 

do class tasks, teach establishing sentences, prefer teacher videos and they find the videos fun. 

S3 expressed her thoughts about lecture videos as “Thanks to these videos I have learned at 

home thoroughly. Taking notes. It's good.” S8: “If I came without watching the videos, I'd be 

left behind in class assignments. I'm learning there so I'm making it easier in the classroom.” 

S9: “Sir, we are watching your videos with my brother. He also studies with your videos. We 

learn to make sentences.” S14 stated that they liked teacher videos rather than ready-made 

narration videos as follows: “Sir, the videos you have are more beautiful. I'm listening to 

them. I don't like the other woman.” S15 stated that they learned better because they could 

watch the lecture videos as much as they wanted and when they want as follows: “I fell asleep 

watching unit 8 video. It repeated it so much until morning. When I got up in the morning, 

everything you said was in my head. I never forget.” S17: “Since we can watch the video over 

and over again, we can learn better. And I refer to it before the exam. It's good.” 

The students stated that they learned the subject better by means of word slides, and that the 

word slides facilitated establishing dialogues and understanding of reading texts. S12 

expressed her thoughts about it as “I take notes of the words there. Then I use it when I make 

dialogues in the classroom. It was comfortable.” S2: “I do it first. Then I watch the video. It 

makes understanding the subject easier.” 

It was seen that students think other classroom tasks are educational, such as lecture videos 

and word slides, they make it easier for students to do their class tasks and they are fun. 

Students expressed their thoughts about other tasks as follows: S6 “I'm not having any 

trouble. You know you're sending a link. When I make them, I learn words or something. I 

think the games are fun too.” S3 “I do my home tasks on time. So I learn subjects and words 

better. I do it without getting bored.” Home tasks are prepared at a lower level than class tasks 

and as a basis for class tasks. S14 expressed this as follows: “Class tasks are easier when you 

do your home tasks. That's why I'm not coming without doing them. And they're easier.” 

Opinions about the Use of EIN 

At the end of the second action plan, the opinions of the students about the usage of 

EIN are presented in Table 6 under the themes. 

Table 6. Opinions About the Usage of EIN 
Themes Codes 

Positive  I like EIN Foreign Language Portal 

It's fun 

I'm learning new words 

I send tasks easy 

I learn words from games 

I feel cool because I use social media 

I can easily reach my teachers and friends from chat 

Negative  I have trouble in logging in 

I find the videos in EIN are boring 

I have difficulty sending tasks 

I can't use it because website doesn’t load  

Some of the students have positive opinions about the usage of EIN while others have 

negative opinions. Students with positive views expressed that the EIN was fun, allowed them 

to learn words and made communication easy. 
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Students expressed their thoughts about the usage of EIN as follows: S9 “The games are fun 

and I learn words thanks to them. That's why I choose those tasks.” S15 “I'm talking to those 

who access the EIN. When I have difficulty in something, somebody answers even if it's not 

you. It's good.” 

Students who have negative opinions about the usage of EIN stated that they did not like this 

application because of the difficulties they had in accessing and using the EIN rather than the 

content of EIN. Students expressed their thoughts about it as follows: S2 “I'm getting mad at 

the EIN. It never loads. If it loads, then it is too slow. It's a good thing we were able to do the 

tasks without sending it from there.” S8 “How long did I wait at first? Oh my God! Sending 

tasks takes a lot of time.”  

Opinions about the Usage of WhatsApp 

At the end of the second action plan, the opinions of the students about the usage of 

WhatsApp are presented in Table 8 under the themes. 

Table 7. Opinions About the Usage of WhatsApp 
Codes 

I can reach the teacher more easily 

My family can follow my homework 

I can send my tasks more easily 

I can make listening tasks more comfortable 

I feel important because I'm in the same group with the teacher 

I can listen to lecture videos anytime and anywhere 

The students were generally pleased to use WhatsApp during the semester. They stated that in 

this way, they reached the teacher more comfortably, they sent tasks more comfortably, 

completing listening tasks was more comfortable and watching the lecture videos was more 

comfortable. The students expressed their thoughts about WhatsApp’s being more 

comfortable to use as follows: S3: “It is more comfortable because you send listening texts 

there. I listen whenever I want and as much as I want. Both texts are easier to open from 

there.” S17: “From there, tasks are sent more easily. It is easy to access. Accessing the EIN is 

a big problem.” 

Opinions about Group Work 

At the end of the second action plan, students' opinions about group work are 

presented in Table 8. 

Table 8. Opinions About Group Work 
Themes Codes 

Positive  Lessons are fun 

I finish my tasks sooner 

We learn to respect each other 

It is easier when the task is distributed 

I learn better because we help each other. 

We teach each other what we don't know 

I learn words by working with my friends 

I feel happy to spend time with my friends 

Negative  There can be fighting 

Sometimes I disagree 

It's easier when there's no band 

There is a lot of indecision in the choice of task 
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Completing task takes longer in group of 4 

We're having trouble when our ideas don't match. 

I have to wait because of my friend 

I get angry when my group friends don't fulfill their responsibilities 

Although there were individual tasks in class tasks, students preferred to work in groups more 

during the term. However, although they  preferred to be engaged in group work, it is seen 

that the students have both positive and negative opinions about the group work. This shows 

that even if there are some problems during group work, the contribution of group work to 

student learning is not hindered. 

Students who have positive opinions about group work stated that group work is educational 

and fun. S2 stated that group works are educational as follows: “Sir, lessons are always more 

fun when we are together. For example I don't know, and he does. We're telling what to do to 

each other. We learn more easily.” Another student expressed their thoughts about group 

work as follows: S15: “Tasks end earlier in this way. We work together. So we help each 

other. It is for sure that two heads are better than one.” S9: “I think we learn better and we 

learn to respect each other. Because we have to wait at that time or something.” 

The students who have negative opinions about the group work stated that they experienced 

problems during the group work, they could not sometimes agree and they had to wait. S14 

explained the difficulties she experienced during the group work as follows: “I was working 

with someone a few weeks ago. We couldn't decide on tasks. We always chose what she 

wanted. Anyway, she always criticized my sentences. I got angry with her.” S8 stated her 

opinions about this as follows: “It's good to work with friends, but not always. Sometimes you 

fight. I mean, wait, wait, and you get nervous when she doesn't do anything.”  

Discussion, Conclusion and Implications 

First Research Question 

Layered flipped learning model has a positive effect on students' academic 

achievement. In the literature, there are studies indicating that flipped learning increases 

students' academic achievement (Bishop & Verleger, 2013; Butt, 2014; Mason, Shuman & 

Cook, 2013). 

It was observed that students' academic success gradually increased in all of their reading, 

listening and speaking skills. It was seen that the success of students in reading skills 

increased from 56% at the beginning of the semester to 70% in the first exam and 84% in the 

second exam. As a result of the study that it was done in order to determine the effect of 

flipped learning model on students' academic reading skills, Brown (2018) stated that this 

model was effective in developing reading skills and strategies. Likewise, Degenhart and 

Bond (1981) tried this method in a secondary school in which French was taught as a foreign 

language and stated that the method was effective in acquiring reading skills. These results 

are consistent with the results of this study. Reading comprehension is the process of making 

sense and structuring by providing participation and interaction in a text (Snow, 2002). It is 

thought that because reading activities are designed to enable students to work on the text and 

make comments, rather than just reading the text in layered flipped learning model and 

increasing the opportunity of students to practice in the classroom this model is effective in 

the development of students' reading skills. 
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It was seen that the success of the students in listening skills increased from 57% at the 

beginning of the semester to 67% in the first exam and 84% in the second exam. Ahmad 

(2016) conducted an experimental research in order to determine the effect of the flipped 

learning model on listening skills and concluded that the model had a significant effect on 

listening skills. Likewise, Amiryousefi (2019) stated that the model has a positive effect on 

listening skills as a result of his study to determine the effect of the flipped learning model on 

listening skills. These results are consistent with the results of this study. Within the scope of 

the layered flipped learning model, students completed simple activities according to the 

listening texts at home. In the classroom, they were given the opportunity to complete the 

activities that enabled them to immediately understand and respond to what they listened to 

through dialogue or speeches. It is thought that activities at different levels, increasing the 

opportunity of students to practice in the classroom and active participation of all students are 

effective in increasing student achievements. 

It was seen that the academic success of the students in speaking skills increased from 64% at 

the beginning of the semester to 76% in the first exam and 87% in the second exam. Bademci 

and Özkan (2019) applied the flipped learning model at the fifth grade level and investigated 

the effect of this model on students' speaking skills. According to the results of this study, the 

success rate of speech test increased from 67% to 87%. Likewise, Amiryousefi (2019) 

concluded that this model increases students' speaking skills. Degenhart and Bond (1981) also 

applied this method in a secondary school in which French was taught as a foreign language 

and concluded that the method had a positive effect on speaking skills. These results are 

consistent with the results of this study. Within the scope of the layered flipped learning 

model, students were assigned tasks like preparing  a dialogue or a speech in the classroom 

after learning the sentence structures and were involved in ways of making dialogues through 

activities at home. Increasing the opportunity of students to practice in the classroom and 

ensuring the active participation of all students in the process are thought to be effective in 

increasing student achievements. 

Second Research Question 

It was seen that layered flipped learning model learning model does not require major 

changes in the physical structure of schools and it is sufficient to have a few computers 

available to students in schools. However this situation does not match with Öztürk's (2016) 

study. In his study, Öztürk (2016) stated that the flipped learning model can be applied in 

schools and students with good information technologies infrastructure and internet access. 

Class tasks were found to enable students to learn better and improve themselves. In addition 

to this, it was concluded that providing students with task options to keep the students active, 

to be able to practice and to attract students' interest in the layered flipped learning model 

enable the students to find their class tasks fun and educational. Turan and Göktaş (2015) 

applied this method in order to determine students' views on the flipped learning model and 

concluded that students think that this model is a fun and flexible model that improves the 

permanence of learning, facilitates learning. Likewise, Sırakaya (2017) tried to determine the 

students' opinions about this model and concluded that the students defined this model as a 

model that enabled them to participate actively, that they learned with fun and increased their 

interaction and motivation. Because providing students with various activities increases their 

motivation and active participation. In this case it has a positive effect on student learning 

(Grandgenett, Harris & Hofer, 2010: 26). 
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It was concluded that organizing activities that require establishing dialogues contributed to 

the development of students' speaking and listening skills and made them consolidate the 

newly learned vocabulary. Particularly activities such as role playing are very important for 

gaining communication skills such as speaking, listening and watching (Maden, 2010: 516-

517). In order to prevent the problem of students not being able to speak in real environments, 

role-playing practices related to dialogues should be included during the learning process. The 

sentence structures intended to be taught through dialogue should be well planned. This 

technique should be used effectively in the classroom especially in order to improve speaking 

and listening skills. In the literature, there are studies that conclude that drama activities 

increase students' speaking skills (Aykaç & Çetinkaya, 2013). 

It was seen that videos in which the teacher herself appeared more preferred and the 

illustrated and colored word slides were more effective. In addition, it was concluded that the 

preparatory nature of the home tasks to the class tasks made it easier for the students to do the 

class tasks, to learn words and make sentences, and that the home tasks were useful before 

exams. In the literature, there are studies indicating that the studies conducted at home in the 

flipped learning model are disadvantageous for this model (Sırakaya, 2017; Turan & Göktaş, 

2015), and there are also studies indicating that the studies conducted at home increase the 

active participation and success of the students (Arslan & Kuzu, 2019; Talbert, 2012). The 

fact that this study was carried out with the action research method and changes made 

according to the needs and opinions of the students in the process may have provided the 

students' views on this subject to be positive. 

It was concluded that EIN can be used in the teaching process if the hardware problems are 

solved and the infrastructure is improved but there are some problems in the current situation. 

In their study, Arslan and Kuzu (2019) concluded that EIN can be used in the classroom 

where the flipped learning model is applied. Arslan and Kuzu (2019) reached both positive 

and negative opinions about the usage of EIN in their study. They stated that although EIN 

increases student academic success and interest, internet connection problems, computer 

problems, students' inability to use it effectively and hardware problems make it difficult to 

resort to it in the flipped learning model. These results are consistent with the results of this 

study. 

In the case where the layered flipped learning model is applied, it was seen that alternative 

technological applications should be presented to the students. It was concluded that a simple 

application such as WhatsApp could be used in this model, it facilitated the process and was 

gladly used by the students. Fattah (2015) and Manan (2017) also concluded that using 

WhatsApp outside the classroom makes students happy, help them feel more comfortable and 

provides an opportunity to learn in a comfortable environment. These results are consistent 

with the results of this study. The fact that communication with WhatsApp is faster and 

easier, and that in this application listening activities can be done and videos and slides can be 

watched might have encouraged students to use this application. 

It was concluded that group work was effective in the learning of students and that the lessons 

were fun. The flipped learning model is a model that allows students to do more collaborative 

work and practice (Abeysekera & Dawson, 2014). Opportunities for cooperative learning and 

group work were created for students in the classroom environment in the layered flipped 

learning model. Cooperative learning is an approach aimed at improving students' cognitive 

processes, increasing their learning achievement and improving their low learning outcomes. 

In the literature, there are studies showing that cooperative learning positively affects student 
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achievement (Astra, Wahyuni & Nasbey, 2015) and attitudes (Özdoğan, 2008) towards 

learning. It was considered that because cooperative learning provides positive faithfulness 

among students, provides face-to-face supportive communication opportunities, develops 

social skills and gives individual responsibility on students, in this application, students 

continue to choose group work. 

It was seen that interactions in group work helped students to support each other, to help each 

other to learn, to develop friendship relations and empathy feelings. Group work is based on 

the creation of new contexts by peers in a socio-cultural context reflecting their own social 

environments in interaction (Aktay & Gültekin, 2015). Group work in other words 

cooperative learning helps to develop learning environments for students concentrating on 

team work skills, emotional and psychological health, self-confidence, problem solving, 

empathy, positive interpersonal social relationships (Ning, 2013). Group members support 

each other by helping, guiding, encouraging each other. 

During the group work, problems such as disagreement/conflicts, friendship issues and 

waiting for too long for friends weredetermined . Likewise Gelici and Bilgin (2011) also 

examined students' views on cooperative learning techniques and concluded that in addition 

to the positive opinions, the students stated that they could not agree with the group members, 

that the group members did not fulfill their responsibilities and that they were disturbed by the 

noise in the classroom.Also , as a result of using cooperative learning method, Bilgin (2004), 

stated that some students were uncomfortable with getting  the same grade with low-

achievement students. 

Based on the results reached at the end of the research, the following suggestions were 

developed: 

 Activities in the teaching process should be leveled and each level should be 

complementary with each other. 

 Classroom tasks should be prepared so that students can practice what they learn and 

work collaboratively. 

 In order to improve the speaking and listening skills of the students, activities such as 

role playing and educational play should be included in the teaching process. 

 Activities should be prepared to keep students active, to enable practice, and to attract 

students. 

 Group work should be included in the teaching process. 

Note 

This study was produced from the first author’s Ph. D. thesis named “Developing The Instructional 

Process In Layered Flipped Learning Model” 
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