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ABSTRACT
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Introduction

Among the four basic skills of language, which are reading, writing, listening and
speaking, listening is of great significance. Listening and reading are defined as
comprehension skills, whereas speaking and writing are the narration skills. Listening, as a
comprehension skill, is the very first language skill that is acquired by humans, of which
development is initiated prior to birth. The rest of the language skills are entirely built up
over the foundation of the listening skill. Listening skill is a significant field for the
development of learning, comprehension and intellectual skills (Gunes, 2007). Wolvin
(2012) states that, the listening practice should be a significant part of basic studies among
the educational program for today’s world of information. Personal and professional
achievements of students depend vastly on their effective communication skills. However,
it is possible to say that, for several reasons, the time provided for listening skill practices
is insufficient and that this skill is mostly underestimated (Dogan, 2016). On the other
hand, related studies reveal that the listening skill is the most frequently and intensely used
among others. According to Gonulal (2020), people are more inclined to listen, rather than
read, speak or write, which locates listening in the core of the language learning process.
Pinnell and Jaggar (2003) emphasize that, one makes use of the listening skill during at
least the half of the communication, which is realized on daily basis. According to Brent
and Anderson (1993), despite the fact that people acquire 80% of the information they
have via listening, most adults could have not achieved a listening efficiency of above 25%
(as cited by Turkel, 2012, p.129). Listening is mostly considered to be a passive skill and
that, it could have been enhanced without any assistance (Osada, 2004). The perception
that the listening skill is a self-sufficient one in terms of its development, resulted in the
neglection of it.

Listening skill is encountered during most of the human learning process (Dogan,
2016). Being a good listener is also the key for success. Listening is the foundation for
communication and acquisition of knowledge. Several studies have been realized
regarding the how students benefit from language skills in both their daily and academic
lives. Bird (1953) calculated the time that is spent for language skills in percentage as
follows: listening 42%, speaking 25%, reading 15% and writing %18. As per a survey that
was carried out among university students, they spared their time in percentage as follows:
listening 53%, reading 17%, speaking 16% and writing 14% (Barker 1980; as cited in
Cihangir, 2004, p.56). All these data reveal that the listening skill is the most used one
among others and that it should not be neglected but should be enhanced.

Perception of self-efficacy is effective on the life of the individual in various
aspects. Credence of self-efficacy are the judgements regarding one’s own skills for the
tasks to be undertaken for the realization of required arrangements and practices so that the
individual could accomplish certain things (Bandura, 1986; as cited in Linnenbrink &
Pitrinch, 2003). High or low levels of credence regarding self-efficacy are encountered in
various ways.

According to Aydin, Demircan and Innali (2015), individuals who enjoy high-level
of self-efficacy are decisive to successfully conclude arduous situations that they encounter
for the first time, instead of avoiding them. Whereas the ones with lower level of self-
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efficacy host more intense feelings of stress, nervousness and discontentment (Kilicoglu,
Karakus & Demir, 2011). In this regard, it is important to understand in what levels
students feel self-efficacy in listening. It is possible to state that; students with high-level
of self-efficacy would put more effort to overcome troubles that appear during the process
of listening and have more self-confidence to succeed. Whereas, for the ones with low-
level of self-efficacy, we can say that they would avoid the troubles of listening process,
easily get bored of listening activities and consider that their efforts would be of no effect
to change the outcome.

It is widely accepted that the listening skill has a high significance in the
communication process (Siegel, 2015). Most of the duty fall upon Turkish language
teachers, who are responsible for the mother language education. It should be considered
that students who reflect on the texts that they listen in Turkish language classes, question
and make inquiries about them realize a better learning (Sever, Kaya & Aslan, 2013).
Therefore, teachers shall guide their students and provide them with some techniques and
strategies to better benefit from the process of listening. It was for this purpose that, the
effect of listening strategies teaching on students’ perception of self-efficacy and their
listening accomplishments are inquired via this study.

Theoretical framework

Language is the most significant element of communication between humans. The
individual is required have an effective skill and habit of listening (Demir Atalay &
Melanlioglu, 2016). Having an effective listening skill is the prerequisite for one to build
up a healthy communication and have a concrete perception of his environment, incidents
and the life itself (1zin, 2005). Therefore, a high level of academic and social achievement
depends vastly on being an effective listener, hence receiving a well-designed listening
teaching.

Listening activity takes place in course of a process. Listeners perform some
cognitive and physical activities within this process. Hence, listening is not an activity,
which initiates and ends in an instant, but rather an activity of process that includes
numerous choices. Within this process, right choices would make it easier for the listener
to build up a meaning, whereas false ones would do the opposite (Yildiz, 2015). Taking
the listening durations within both educational and daily life into consideration, it becomes
clear that the listening activity shall be handled in a systematic manner. The necessity for
the teaching of listening strategies has been emphasized by the experts of field. Teachers
still mostly make use of the direct instruction method in today’s world. This fact increases
the duration for listening among students and they acquire 83% of what they learn via
listening (Ciftci, 2001). Therefore, it is possible to state that a student, whose listening skill
is not well-developed, is likely to experience an ineffective learning process, although his
intellectual capacity is not low.

Listening strategies may be defined as a set of physical and intellectual activities,
which are used by individuals before, during and after the listening process, in order to
increase the efficiency of it. Previously, listened was considered as a passive skill (Jung,
2003; Vandergrift, 2004). However, recently this view has lost its validity and it is
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accepted that listening is an active process, during which the audience interacts with the
listening material and builds up a meaning (Bentley & Bacon, 1996; Nunan, 1998; Holden,
2004). Utilization of some strategies during the process, would make it easier for the
audience to actively interact with the material and build up a meaning. Listening strategies
are utilized prior to, during and post listening activity. It may be helpful to describe these
strategies briefly.

Dogan (2016) states that the pre-listening strategies aims to prepare students for the
listening activity. This preparation has both intellectual and physical dimensions. Silence is
the primary physical preparation prior to listening. Other elements of physical dimension
may be sampled as; the organization of the source of sound and seating to enable an
effective hearing for all students, regulation of the room temperature and taking
precautions against outer noise. Intellectual strategies for pre-listening may be listed as
follows: describing the listening method and objectives, activating prior knowledge,
guessing, posing questions regarding the content of the material and looking for their
answers during the process of listening. As for pre-listening, there are also some strategies
that may be utilized during the listening activity. These are; the note-taking strategy, which
enables the recording of important parts of the listening material, making use of hints to
forecast about the material, the strategy of picking the key words that provide clues about
the subject of the listening material, pointing out the significant aspects by paying attention
to the intonation and emphasis of the speaker or the source of sound, the strategy of
building empathy which enables a bond with the characters and incidents that take place
within the content of the material, the strategy of relating with real life that enables the
bonding of incidents and situations in the listening material with the ones of real life,
materializing the auditory content via graphics, tables, diagrams and similar, question-
answer activity and re-listening. The purpose of all these activities is a better
understanding of the content.

During the post-listening process, students try to benefit from the listening activity
to the highest level by realizing activities like answering questions with the assistance of
pre-reading activities and notes which they took during the process of listening:
summarizing the content of the listening material and evaluating the text from certain
aspects (Dogan, 2016). Strategies of post-listening may be sampled as; summarization
strategy that points out important parts without going into detail, discussion strategy by
which different views on incidents, situations and characters are collected via discussion,
questioning the accuracy of pre-listening forecasts and the ones that were put forward
during listening, deduction strategy by which new knowledge was derived from the
information that was given in the material, cause and effect strategy, self-assessment
strategy by which strengths and weaknesses of listening process are determined, specifying
elements of incident, characters, setting, time and the narrator if the text was a narrative
one.

Listening strategies play a vital role for listening comprehension and in the
elimination of problems, which occur during the process of listening (Mendelsohn, 2006).
The purpose of strategic listening is to increase the level of comprehension. Individuals
who adopt them have a developed skill of forecasting and they are able to make use of the
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clues that are given in the text effectively (Akyol, 2006). The above mentioned
information reveals that teaching listening strategies shall be significantly dwelled on.

The purpose and significance of the study

Main purpose of this study is to find out whether teachings of listening strategies
have an effect on 7" graders, in terms of their perception of self-efficacy in listening and
their listening achievements. Listening is the most widely used skill in daily and academic
lives of individuals. It is important that this skill is developed and utilized with correct
methods and strategies; as for the skills of reading, speaking and writing. Individuals, who
utilize it correctly, are successful in all aspects of life. Therefore, the study puts forward
the hypothesis that the enhancement of listening skills and utilization of listening strategies
would contribute to every aspect of the individuals’ lives.

Literature review reveals that there are only a few studies regarding the effect of
listening strategy teaching on the perception of self-efficacy for listening and listening
achievements. This study aims to cover up this deficiency, provide a contribution to the
field and light the way with the outcomes of this study for researchers, who would like to
study on this field.

Within the content of the study, the problem statement is posed as follows:

Does listening strategy teaching have an effect on 7" graders’ perception of self-
efficacy in listening and their listening achievements?

Subproblems that are derived from the problem statement are as follows:
1) For the experimental and control groups:

a) is there a significant difference between the results of listening self-efficacy
pretests?

b) is there a significant difference between the results of pretests on the
achievement of narrative text listening?

c) is there a significant difference between the results of pretests on the
achievement of informative text listening?

2) For the experimental and control groups

a) is there a significant difference between the results of listening self-efficacy
posttests?

b) is there a significant difference between the results of posttests on the
achievement of narrative text listening?

c) is there a significant difference between the results of posttests on the
achievement of informative text listening?
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3) For the experimental and control groups

a) is there a significant difference between the results of listening self-efficacy
pretests and posttests?

b) is there a significant difference between the results of pretests and posttests on
the achievement of narrative text listening?

c) is there a significant difference between the results of pretests and posttests on
the achievement of informative text listening?

Methodology

Research design and publication ethics

In the study, which was carried out in order to determine the effect of listening
strategy teaching on 7" graders’ perception of self-efficacy in listening and their listening
achievements, a semi-experimental survey model with pretest and posttest control groups
is utilized. According to Karasar (2015: 97), there are two groups in the pretest/posttest-
based model and those groups are formed via random assignment. They are used as the
experimental and control groups. Measurements are taken from both groups, prior to and
post experiments. The model includes pretest, which provides information regarding the
levels of similarity between groups before the experiment and enables the regulation of
outcomes of the posttest accordingly. Ethical principles were followed at every stage of the
study. The ethical approval for the study was obtained from the Governorship of Kars with
the document dated 16/11/2018 and numbered 91782061-605.01-E21934428.

Participants

The participants of the study are the students, who attend the boarding secondary
school located in the Arpacay district of city of Kars and constitute two 7th grade classes
namely 7-C and 7-D, during the academic year 2018-2019. Totally, 60 students
participated in the study, who were divided by half into the experimental group and the
control group. The participants are made up of 25 female and 35 male students.

Data collection and analysis

For the data collection process, Listening Self-Efficacy Scale of Aydin, Demircan
and Innali (2015) and Achievement Test for Narrative Texts and Achievement Test for
Informative Texts by Katranci (2012) are used. These scales are implemented on
experimental and control group students as pretests. Later, listening strategies were
practiced with the students of experimental group for 8 weeks, whereas control group
students carried on their standard schedules of the curriculum. By the end of the
implementation process, same scales were implemented as the posttests for both
experimental and control groups.

SPSS 22 (Statistic Package for Social Sciences) program was used for the analysis
of the collected data. Descriptive statistics of percentage, frequency, arithmetic average;
and parametric statistics of independent t-test and dependent t-test were used.
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Independent t-tests were used for the comparison of pretest and posttest of groups
before and after the experiment, whereas dependent t-tests were used for the comparison of
pretest and posttest scores within each group. Nevertheless, effect size was described for
the analysis of all subproblems.

Eta-squared (n2), which is the effect size, explains the level of total variance of
independent variable within the dependent variable. (Buyukozturk, 2016).

Procedure

The purpose of this survey is to determine the effect of listening strategies teaching
on 7™ graders’ perception of self-efficacy in listening and their listening achievements.
Therefore, the experimental group was provided with listening strategies teachings, which
include some activities that were carried out via listening texts. Prior to the implementation
phase, Listening Self-Efficacy Scale, Achievement Test for Narrative Texts and
Achievement Test for Informative Texts were applied to both experimental and control
groups. Scales and tests, which were applied as pretests, were also applied as posttests by
the end of the implementation phase. Implementation phase of the survey lasted 8 weeks.

During the implementation phase, experimental group participants were taught
some listening strategies for 2 periods per week and some activities were carried out
accordingly. Activities, which are carried out with the experimental group, are planned and
implemented by the surveyor. Purpose of the implementations is to improve students’
perception of listening self-efficacy and their listening achievements. Therefore, some
drills, which were related with the listening texts, were handed out to the experimental
group students. Students studied on the drills on the basis of the texts that they listened to.

Activities, which were built on the listening strategies, consisted of 4 texts totally:
2 narrative and 2 informative. Listening texts were derived from textbooks, which were
approved by TTKB (Board of Education and Discipline) as per the Turkish Language
Curriculum. A pool of 5 narrative and 5 informative texts was formed for the selection of
texts. Experts of the field are consulted for this selection. Each text was studied for two
weeks. Whereas, participants of control group have not been subject to any experimental
process, but instead they studied texts in “Turkish Language Textbook for 7" Graders” of
MEB (Ministry of National Education) and carried out related activities as planned in the
curriculum.

Results

This section of the study includes findings regarding the subproblems and related
interpretations.

Findings and Interpretations Regarding The First Subproblem of The Survey
The first subproblem was stated as:

A) Is there a significant difference between the results of listening self-efficacy pretests of
the experimental group and the control group? Results are presented in Table 1.
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Table 1. Experimental and Control Groups’ Statistical Results of Pretest Independent t-Test of
Listening Self-Efficacy Scores

Group N X S Sd t p
Experimental 30 193,000 31,061
G. 58 186 853
Control G. 30 191,566 28.579

Analysis of Table 1 reveals the proximity of the experimental and control groups’
averages. There is no statistically significant difference (tss)=,186, p>,05). Average of
experimental group students is (X=193,000) and average of control group students is
(X=191,566). It is possible to accept that, groups were equivalent in terms of listening self-
efficacy, prior to the phase of experimental process. Effect size was calculated to be small
(n?=,001).

B) Is there a significant difference between the results of experimental and control groups’
pretests on the achievement of narrative text listening? Results are presented in Table 2.

Table 2. Experimental and Control Groups’ Statistical Results of Pretest Independent t-Test of
Narrative Text Achievement Scores

Group N X S Sd t p
Experimental 30 5,833 1,858
G. 58 -876 385
Control G. 30 6,233 1,675

Analysis of Table 2 reveals the proximity of the experimental and control groups’
averages. There is no statistically significant difference (tss)=-,876, p>,05). Average of
experimental group students is (X=5,833) and average of control group students is
(X=6,233). It is possible to accept that, groups were equivalent in their achievements of
narrative text listening, prior to the phase of experimental process. Effect size was
calculated to be small (n?=,001).

C) Is there a significant difference between the results of experimental and control groups’
pretests on the achievement of informative text listening? Results are presented in Table 3.

Table 3. Experimental and Control Groups’ Statistical Results of Pretest Independent t-Test of
Informative Text Achievement Scores

Group N X S sd t p

Experimental 30 6,666 2,186
G. 58 522 604

Control G. 30 6,366 2,266

© 2021 Journal of Language Education and Research, 7(2), 227-257



Analysis of Table 3 reveals the proximity of the experimental and control groups’
averages. There is no statistically significant difference between the results of two groups’
pretests on the achievement of informative text listening (tss)=,522, p>,05). Average of
experimental group students is (X=6,666) and average of control group students is
(X=6,366). It is possible to accept that, groups were equivalent in their achievements of
narrative text listening, prior to the phase of experimental process. Effect size was
calculated to be small (n?=,001).

Given that there is no significant difference among the three measurements of
experimental and control groups, it is possible to assert that the groups were equivalent in
terms of their listening self-efficacy and listening achievements, prior to the experimental
process.

Findings and Interpretations Regarding The Second Subproblem of The Survey

A) Is there a significant difference between the results of listening self-efficacy posttests of
the experimental group and the control group? Results are presented in Table 4.

Table 4. Experimental and Control Groups® Statistical Results of Posttest Independent t-Test of
Listening Self-Efficacy Scores

Group N X S sd t p

Experimental 30 220,533 28.962

G. 58 4,892 ,000
Control G. 30 182,400 31,367

Analysis of Table 4 reveals a significant difference in favor of the experimental
group (t8=4,892, p<,05). Average of experimental group students is verified as
(X=220,533), whereas the average of control group students are (X=182,400). As per these
results, it is possible to state that listening strategies teaching has improved listening self-
efficacy. This situation can also be interpreted by saying that the students, who acquire and
effectively make use of listening strategies, perceive themselves to be more self sufficient
in listening. The effect size is as calculated large (n?=,291).

B) Is there a significant difference between the results of experimental and control groups’
posttests on the achievement of narrative text listening? Results are presented in Table 5.

Table 5. Experimental and Control Groups’ Statistical Results of Posttest Independent t-Test of
Narrative Text Achievement Scores

Group N X S sd t p

Experimental 30 7,866 1,525
G. 58 4,747 ,000

Control G. 30 5,833 1,728
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As per the analysis of Table 5, score averages of achievements of narrative text
listening are statistically significant in favor of the experimental group (tss)=4,747, p<,05).
Average of experimental group students appears to be (X=7,866), whereas the average of
control group students are (X=5,833). The efficiency of listening strategies teaching can be
explanation for the significant difference between the scores of achievement of narrative
text listening in favor of the experimental group. The effect size is calculated as large (n?
=,279).

C) Is there a significant difference between the results of experimental and control groups’
posttests on the achievement of informative text listening? Results are presented in Table
6.

Table 6. Experimental and Control Groups’ Statistical Results of Posttest Independent t-Test of
Informative Text Achievement Scores

Group N X S sd t p

Experimental 30 9,400 1,220
G 58 5,805 ,000

Control G. 30 6,933 1,981

As per the analysis of Table 6, a statistically significant difference is observed in
between score averages of achievements of informative text listening in favor of the
experimental group (tss)=5,805, p<,05). Average of experimental group students appears
to be (X=9,400), whereas the average of control group students are (X=6,933). The
efficiency of listening strategies teaching can be explanation for the significant difference
between the scores of achievement of informative text listening in favor of the
experimental group. In other words, listening strategies teaching has increased students’
achievements in informative texts. The effect size is calculated as large (n?=,367).

Regarding the first subproblem of the survey, no significant difference was
observed in between the pretest results of experimental and control groups. Whereas for
the posttests of second subproblem, a significant difference was observed in the results of
each of three dependent variables. Therefore, it is possible to state that listening strategies
implementations have been effective in the improvement of students’ achievements of
listening and their self-efficacy. It is also possible to reach the conclusion that the activities
that teachers and students are provided with the textbooks of MEB (Ministry of National
Education) are not sufficient for the improvement of students’ listening self-efficacy and
their achievements in listening and that those resources should be improved.
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Findings and Interpretations Regarding The Third Subproblem of The Survey

The third subproblem is:

A) Is there a significant difference between the results of experimental and control
groups’ listening self-efficacy pretests and posttests? In accordance with the findings,
which were derived from the statistical results of dependent t-test, the inner variations of
experimental and control groups for the third subproblem of the survey are approached
with dependent t-test and are presented as below.

Table 7. Experimental and Control Groups Statistical Results of Dependent t-Test of Pretest and
Posttest Self-Efficacy Average Scores

Group Measurement N X S sd t p
i Pretest 30 193,000 31,061
Experimental 29 8,500 000
G. Posttest 30 220,533 28,962
Pretest 30 191,566 28,579
Control G. 29 2,730 ,011
Posttest 30 182,400 31,367

As seen in Table 7, listening strategies implementations on the experimental group
has provided an increase of 13% in the average of self-efficacy scores (t9)= -8,500, p<
,05).  Whereas, the activities of MEB (Ministry of National Education) textbook has
caused a slight decrease in the listening self-efficacy of students, who are in the control
group (tee= 2,730 p<,05). It is possible to address this situation as a proof that, listening
strategies teaching is effective in the improvement of listening self-efficacy. The reason
why texts and related practices in the Turkish language textbook caused a slight decrease
in students’ self-efficacy, instead of improving it as expected can be that; they were
insufficient and not designed in accordance with the interests and requirements of students.
Effect size is measured as large for both the experimental (n? =,734) and the control group
(n?=,210).

B) Is there a significant difference between the results of experimental and control groups’
pretests and posttests on the achievement of narrative text listening? Results are presented
in Table 8.

Table 8. Experimental and Control Groups’ Statistical Results of Dependent t-Test of Pretest and
Posttest on the Narrative Text Achievement

Group Measurement N X S sd t p
G. Posttest 30 7,866 1,525 ’ ’
Pretest 30 6,233 1,675
Control G. 29 1,054 ,300

Posttest 30 5,833 1,782
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As seen in Table 8, listening strategies implementations on the experimental group
has provided an increase of 26% in the narrative text achievement in the experimental
group (tee= -6,506, p<,05). As a result, it is possible to address this situation as a proof
that, listening strategies teaching is effective in the improvement of experimental group
students’ narrative text achievements. Whereas the activities of the textbook have caused a
slight decrease in the narrative text achievements of students, who are in the control group,
just as in their self-efficacy in listening. The decrease is not statistically significant (teo)=
1,504 p>,05).

Effect size is measured as large (n?=,601) for the experimental group and small (12 =,038)
for the control group.

C) Is there a significant difference between the results of pretests and posttests on the
achievement of informative text listening?

Table 9. Experimental and Control Groups’ Statistical Results of Dependent t-Test of Pretest and
Posttest on the Informative Text Achievement

Group Measurement N X S sd t p
; Pretest 30 6,666 2,186
Experimental 29 7186 000
G. Posttest 30 9,400 1,220
Pretest 30 6,366 2,266
Control G. 29 -1,255 ,219
Posttest 30 6,933 1,981

As seen in Table 9, listening strategies and related practises has provided an
increase of 29% in the informative test achievement of the experimental group (te9)= -
7,186, p< ,05). On the other hand, practises of the textbook has provided some increase in
the informative text achievement of the control group (tee= -1,255 p>,05), however this
increase is not in a level to create a significant difference. This slight increase might be due
to the recall of pretest experiences of the students. Effect size is measured as large (n?
=,648) for the experimental group and small (n?=,053) for the control group.

The analysis of the third subproblem showed that the results of all three dependent
variables of the experimental group reveal a significant difference in favor of the posttest.
Whereas for the control group, their posttest listening self-efficacy and narrative text
achievement reveals a decrease in an insignificant way and their informative text
achievement revels an insignificant increase. Taking these results into consideration, it is
possible to state that listening strategies teaching and related practises have increased
students’ listening achievements and their perception of self-efficacy for listening.

Discussion and conclusion

The analysis of literature regarding listening skills has revealed that various
methods, techniques and strategies have a positive contribution in the improvement of
listening skills and that they have a positive effect on listening achievements (Kaplan,
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2004; Dogan, 2007; Katranci, 2012; Yildiz, 2015; Kassem, 2015; Simasangyaporn, 2016).
This fact supports the results of this study.

Notion of self-efficacy involves the self- evaluation of the individual in order to
perform a task and determine challenging issues in learning (Aydin, Demircan & Innali,
2015). According to Bandura (1994), self-efficacy is not about individual’s level of
competency in his skills, but it is about how much he believes in them (as cited by
Akkoyunlu, Orhan & Umay, 2005:1). Individuals, who have a high-level belief in their
self-efficacy exert more effort in order to succeed, whereas the ones with a lower level of
self-efficacy give in and up more easily and have a difficulty in overcoming their concerns
and feelings of anxiety. Several surveys reveal that teaching of various strategies, methods
and techniques have provided a considerable increase in students’ perception of self-
efficacy (Muldur, 2017; Ayaz, 2018; Korkmaz, 2015). Rahimi & Abedini (2009) have
determined that there is a strong relation between listening self-efficacy and listening
achievement.

The comparison of experimental group students’ pretest and posttest results of self-
efficacy scale shows a significant difference in favor of posttest. There is an increase of
13% in the experimental group students’ perception of self-efficacy. Whereas, the listening
self-efficacy scale’s pretest and post test scores of control group students’, an insignificant
decrease is specified. As a result, it is determined that listening strategies teaching
increased experimental group students’ perception of self-efficacy in listening self-
efficacy.

The comparison of pretest and posttest scores for narrative text achievement of
experimental group students has revealed a significant difference in favor of posttest. An
increase of approximately 26% was provided in narrative text achievement when
compared with the pretest. On the other hand, when the results of control group students
are analyzed, an insignificant decrease in narrative text achievement was observed in their
narrative text achievements. Conclusively, it is determined that listening strategies
teaching and related activities have increased listening achievements for narrative texts.

The comparison of pretest and posttest scores for informative text achievement of
experimental group students, has revealed a significant difference in favor of posttest.
Experimental group students’ informative text achievements have increased 29%
approximately. When the results of the control group are analyzed, it is seen that there is
an increase in their informative text achievements, however that it has not created a
significant difference. Therefore, it is concluded that listening strategies teaching and
activities that are carried out in accordance with these strategies has increased
achievements in texts of informative type.

The comparison of posttest scores of experimental and control groups put forward a
significant difference in favor of the experimental group’s posttests for all three scales.
With reference to surveys, which reveal similar results, Yildiz (2015) surveyed about the
effect of listening strategies teaching on skills of listening comprehension and stated that
there is a significant difference in favor of posttests as a result of the pretests and posttests
that were carried out. Katranci (2012), analyzed the effect of meta cognition strategies
teachings on listening comprehension skills and concluded that there was a significant
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difference in listening comprehension in favor of the experimental group. Kocaadam
(2011), surveyed about the effect of note-taking training on listening skills and determined
that the scores of experimental group students’ posttests were significantly higher than the
scores of the control group students. Kassem (2015) analyzed the relation between the use
of listening strategies and the perception of self-efficacy in listening and reached the
conclusion that, students who frequently use listening strategies have a higher level of
listening skills and perception of listening self-efficacy. As revealed by the above
mentioned results, teaching of listening methods and strategies positively effect students’
listening achievements and their perception of self-efficacy.

In accordance with the results that are derived from this survey, it is recommended
that similar surveys should be carried out in various educational institutions, the
competency and awareness of teacher candidates should be improved with regards to the
use of listening strategies within the “Listening Training” module which is included in
Turkish Language Teacher Training under-graduate program, in-service trainings for the
effective use of listening strategies should be provided for the teachers, who are presently
on duty and the listening practices in Turkish language textbooks should be re-organized in
order to make them convenient for the implementation of listening strategies.
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Giris

Dort temel dil becerisi olan okuma, yazma, dinleme ve konugma becerileri arasinda
dinleme becerisinin énemi biiyliktiir. Dinleme ve okuma, anlama; konusma ve yazma,
anlatma becerileri olarak adlandirilmaktadir. Bir anlama becerisi olan dinleme, ilk
kazanilan dil becerisi olup heniiz diinyaya gelmeden once gelismeye baslamaktadir. Diger
dil becerilerinin tiimii dinleme becerisi lizerine yapilandirilmaktadir. Dinleme becerisi,
ogrenme, anlama ve zihinsel becerileri gelistirmede 6nemli bir alandir (Giines, 2007).
Wolvin’e (2012) gore giiniimiiz bilgi diinyasinda dinleme egitimi, 6gretim programindaki
temel calismalarin énemli bir parcasi olmalidir. Ogrencilerin Kisisel ve profesyonel
alandaki basarilar1 biiyiik 6l¢iide etkili iletisim kurabilmelerine baglidir. Buna karsin gesitli
nedenlerden otiirti dinleme becerisi egitimine ayrilan zamanin ¢ok az oldugu ve bu
beceriye gerekli 6nemin verilmedigi sylenebilir (Dogan, 2016). Ancak ilgili ¢alismalar
dinleme becerisinin en sik ve en c¢ok kullanilan dil becerisi oldugunu gostermektedir.
Gonulal’a (2020) gore insanlar okuduklarindan, konustuklarindan veya yazdiklarindan
daha fazla dinleme egilimindedirler, bu da muhtemelen dinlemeyi dil 6grenme siirecinin
merkezine koymaktadir. Pinnell ve Jaggar (2003), bir insanin giin i¢inde kurdugu
iletisimin en az yarisinda dinleme becerisini kullandigimi vurgulamaktadir. Brent ve
Anderson’a (1993) gore insanlar bilgilerinin %80’ini dinleme yoluyla kazanirlar buna
ragmen birgok eriskinin dinleme verimliligini %25’in stiine ¢ikaramadig1 ifade
edilmektedir (aktaran Tiirkel, 2012, s.129). Dinleme edilgen bir beceri olarak diisiiniiliir ve
cogunlukla herhangi bir yardim olmaksizin gelistirilebilecegi diistiniilmektedir (Osada,
2004). Dinleme becerisinin kendine kendine gelisebilecek bir beceri oldugu diisiincesi
dinleme egitiminin ihmal edilmesine neden olmustur.

Insan hayatindaki 6grenmelerin birgogunda dinleme becerisi karsimiza ¢ikmaktadir
(Dogan, 2016). iyi bir dinleyici olmak, basarmnin da anahtaridir. Dinleme, iletisimin ve
bilgi edinmenin temelidir. Giindelik hayatta ve akademik olarak okul yasaminda dil
becerilerinden yararlanma oranlartyla ilgili ¢esitli calismalar gerceklestirilmistir. Bird
(1953), dinlemeye %42, konusmaya %25, okumaya %15, yazmaya %18 zaman ayrildigini
belirlemistir. Universitede 6grenim goren ogrencilerle yapilan bir arastirmaya gore
dinlemeye %53, okumaya %17, konusmaya %16 ve yazmaya %14 vakit ayrildig1 ifade
edilmektedir (Barker 1980; aktaran Cihangir, 2004, s.56). Tiim bu veriler bize dinleme
becerisinin en ¢ok kullanilan dil becerisi oldugunu, ihmal edilmemesi ve gelistirilmesi
gereken bir beceri oldugunu gostermektedir.

Oz yeterlik algis1 bireyin hayatim ¢ok farkli yénlerden etkileyebilmektedir. Oz
yeterlik inanci, bireyin belli bir basariya ulasmak i¢in gerekli diizenleme ve uygulamalari
gergeklestirmede yapacaklart islere yonelik kendi yetenekleri hakkindaki yargilaridir
(Bandura, 1986; akt. Linnenbrink & Pitrinch, 2003). Oz yeterlik inancinin yiiksek veya
diisiik olmas1 farkl1 sekillerde karsimiza ¢cikmaktadir. Aydin, Demircan ve Innalr’ya (2015)
gore yiiksek 6z yeterlik inancina sahip bireyler ilk kez karsilastiklar1 ve caba sarf etmeleri
gereken durumlardan kagmak yerine bu durumlar1 basarili bir bigimde sonuca ulastirma
konusunda kararhidirlar. Oz yeterligi zayif olan bireyler ise 6z yeterligi yiiksek bireylere
gore daha fazla stres, gerginlik ve hosnutsuzluk duygularina sahiptirler(Kiligoglu, Karakus
& Demir, 2011). Bu baglamda &grencilerin kendilerini dinleme konusunda ne diizeyde
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yeterli gordiikleri 6nemlidir. Dinleme 6z yeterlik algisi yiiksek ogrencilerin dinleme
stireclerindeki problemlerle basa ¢ikmak igin daha ¢ok ¢aba sarf edecegi, basarmak igin
kendilerine daha c¢ok giivenecekleri sdylenebilir. Dinleme 06z yeterlik algist diisiik
ogrencilerin ise dinleme siireglerindeki problemlerle basa ¢ikmaktan kaginacagi, dinleme
etkinliklerinden kolay sikilacagi, ¢abalarinin sonucu degistirmeyecegini diisiinecegi ifade
edilebilir.

Dinleme becerisinin iletisim siirecinde biiyiik bir 6neme sahip oldugu yaygin olarak
kabul edilmektedir (Siegel, 2015). Bu becerinin gelistirilmesinde ana dili egitiminden
sorumlu olan Tiirkce Ogretmenlerine biiyiik gorevler diismektedir. Tirkce derslerinde
dinledigi metin iizerinde disiinen, disiindiiklerini soran, sorgulayan 6grencilerin daha iyi
ogrenmeler gergeklestirdigi goz oniinde bulundurulmalidir (Sever, Kaya & Aslan, 2013).
Bu nedenle 6gretmenler 6grencilere dinleme siirecinden daha etkin bir sekilde nasil
yararlanabilecekleri konusunda ¢esitli teknik ve stratejileri 6gretmeli, onlara bu konuda
rehberlik etmelidirler. Bu amagla calismada dinleme stratejileri gretiminin 6grencilerin
dinleme 6z yeterlik algilarina ve dinleme basarilarina olan etkisi aragtirilmistir.

Kuramsal cerceve

Insanlar arasindaki iletisimin gerceklesmesini saglayan en onemli unsur dildir.
Etkili bir iletisim icin de, bireyin etkili dinleme yetenegi ve alisgkanligina sahip olmasi
gerekmektedir (Demir Atalay & Melanlioglu, 2016). insan ancak etkili bir dinleme
becerisine sahip olursa diger insanlarla saglikli iletisim kurabilir, ¢evresini, olaylar1 ve
yasam1 dogru algilayabilir (Izin, 2005). Bundan dolay1 6grencilerin akademik ve sosyal
basarilarinin yiiksek olmasi, etkili bir dinleyici olmalarina dolayisiyla iyi bir dinleme
egitimi almalarina baghdir.

Dinleme etkinligi bir siire¢ i¢inde olmaktadir. Dinleyiciler bu siireg iginde bir takim
biligsel ve fiziksel faaliyetler ger¢eklestirmektedir. Dolayisiyla dinleme bir anda baglayip
biten bir etkinlik degil, igerisinde birgok se¢im barindiran bir siire¢ etkinligidir. Bu siireg
icerisinde dogru segimler dinleyicinin anlam kurmasini kolaylastirirken yanlis tercihler ise
anlam kurmay1 zorlastirmaktadir(Yildiz, 2015). Hem egitim siirecinde hem de giinliik
hayatta dinlemeyle gegirilen siireler géz oniinde bulunduruldugunda dinlemenin sistemli
bir sekilde ele alinmasi gerektigi ortaya c¢ikmaktadir. Dinleme stratejileri ogretiminin
gerekliligi alan uzmanlar tarafindan vurgulanmistir. Giiniimiizde 6gretmenlerin hala en
cok kullandigi yontem diiz anlatim yontemidir. Bu durum da o6grencilerin dinlemeye
ayirdiklart zamani arttirmakta, Ogrenciler o6grendiklerinin yaklasik %83’tinii dinleme
yoluyla elde etmektedirler (Cif¢i, 2001). Dolayisiyla dinleme becerisi iyi olmayan bir
ogrencinin, zihinsel kapasite acisindan zayif olmasa bile verimsiz bir 6grenme siireci
yasayacagi soylenebilir.

Dinleme stratejileri, bireylerin dinleme etkililigini arttirmak i¢in dinleme
oncesinde, dinleme sirasinda ve dinleme sonrasinda kullandiklar1 birtakim fiziksel ve
zihinsel etkinlikler olarak tanimlanabilir. Onceden dinlemenin pasif bir yetenek oldugu
digiiniilmekteydi (Jung, 2003; Vandergrift, 2004). Son zamanlarda ise bu goriis
gecerliligini kaybetmis, dinlemenin dinleyicilerin dinlenen materyalle etkilesime girerek
anlam olusturmasini gerektiren aktif bir siire¢ oldugu goriisii kabul gormiistiir (Bentley &
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Bacon, 1996; Nunan, 1998; Holden, 2004). Boyle bir siiregte de dinleyicilerin birtakim
stratejiler kullanmasi1 dinlenen materyalle aktif bir sekilde etkilesime girerek anlam
kurmasini kolaylastiracaktir. Dinleme stratejileri dinleme 6ncesinde, dinleme sirasinda ve
dinleme sonrasinda kullanilan stratejilerdir. Bunlardan kisaca bahsetmek faydali olacaktir.

Dogan’a (2016) gore dinleme oncesinde kullanilan stratejiler 6grencileri dinleme
etkinligine hazirlama amaci tasir. Bu hazirlik hem zihinsel hem de fiziksel boyuttadir.
Dinleme 6ncesi ¢alismalarin fiziksel boyutunda ilk sirada sessizligin saglanmasi yer alir.
Fiziksel boyutlar arasinda sayilabilecek diger hususlara ses kaynaginin tiim 6grenciler
tarafindan rahatlikla duyulabilecek sekilde diizenlenmesi, siniftaki tiim O6grencilerin
saglikli bir sekilde duyabilecek bigimde oturmasi, ortam sicakliginin dinlemeye uygun
olarak diizenlenmesi, disaridan gelebilecek yabanci seslere karsi 6nlem alinmasi gibi
ornekler sayilabilir. Dinleme 6ncesinde kullanilabilecek zihinsel stratejilere ise dinleme
yontemini ve amacini belirleme, 6n bilgileri harekete gegirme, tahminde bulunma,
dinlenecek icerige yonelik sorular olusturma ve dinleme sirasinda bu sorulara cevap arama
gibi 6rnekler verilebilir.

Dinleme Oncesinde oldugu gibi dinleme sirasinda da kullanilan bazi stratejiler
bulunmaktadir. Bu stratejiler dinlenen igerikteki énemli béliimlerin kayit altina alinmasini
saglayan not alma stratejisi; dinleme aninda ipuglarindan yola ¢ikarak dinlenen metne
iliskin tahminde bulunma; dinlenen igerikteki konuyla ilgili ipuglart veren anahtar
kelimeleri belirleme stratejisi; konusmacinin veya ses kaynagiin vurgu ve tonlamalarina
dikkat ederek ©nemli noktalar1 belirleme; dinlenen igerikteki karakter ve olaylarla
duygudashik kurmayi saglayan empati kurma stratejisi; dinlenen igerikteki olay ve
durumlarla gergek hayat arasinda bag kurmayi saglayan gercek hayatla iligkilendirme
stratejisi; grafik, tablo, resim, sema vb. kullanarak dinlenen icerigin somutlastirilmast;
soru-cevap etkinligi; tekrar dinleme gibi stratejilerdir. Tiim bu stratejilerin amaci dinlenen
icerigin daha iyi anlagilmasidir.

Dinleme etkinliginden sonraki siiregte Ggrenciler dinleme Oncesinde {izerinde
durulan konular ve dinleme sirasinda alinan notlarin yardimiyla, soru sorulmussa bu
sorulari1 yanitlama, dinlenen igerigin 6zetini yapma, metni ¢esitli agilardan degerlendirme
gibi etkinlikleri gerceklestirip dinleme etkinliginden en iist seviyede faydalanmaya
calisirlar (Dogan, 2016). Dinleme sonrasi stratejilerine dinlenen igerikteki Onemli
boliimlerin ayrintilara girilmeden ifade edildigi Gzetleme stratejisi; dinlenen igerikteki
olaylarin, durumlarin, kisilerin vb. tartisilarak farkli goriislerin ortaya c¢ikarildigi tartisma
stratejisi; dinleme Oncesi ve sirasinda yapilan tahminlerin dogrulugunu sorgulama;
dinlenen igerikte yer alan bilgilerden yeni bilgilere ulasildigi ¢ikarim yapma stratejisi;
neden-sonug iliskisi kurma stratejisi; dinleme siirecinde giiglii ve zayif yonlerin
belirlendigi 6z degerlendirme stratejisi, olay metinlerinde olay, kisi, yer, zaman ve anlatic1
gibi yap1 unsurlarinin belirlenmesi gibi stratejiler 6rnek verilebilir.

Dinledigini anlamada ve dinleme siirecinde yasanan sorunlarin ortadan
kaldirilmasinda dinleme stratejileri hayati bir 6neme sahiptir (Mendelsohn, 2006). Stratejik
dinlemenin amaci, anlamanin derecesini yiikseltmektir. Dinleme stratejisini kullanan
bireylerin tahmin becerisi gelismistir ve metindeki ipuglarmi etkili bir sekilde
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kullanabilirler (Akyol, 2006). Tiim bunlar bize dinleme stratejisi 6gretiminin iizerinde
onemle durulmasi gereken bir konu oldugunu géstermektedir.

Arastirmanin amaci ve 6nemi

Bu arastirmanin temel amaci, dinleme stratejileri 6gretiminin ilkogretim 7. smif
ogrencilerinin dinleme 6z yeterlik algilarina ve dinleme basarilarina bir etkisinin olup
olmadiginin belirlenmesidir. Dinleme becerisi, bireylerin giinliik hayatta ve egitim
hayatlarinda en ¢ok kullandiklar1 beceridir. Bu becerinin tipki okuma, konusma ve yazma
becerileri gibi gelistirilmesi ve dogru ydntem ve stratejilerle kullanilmasi 6nem
tagimaktadir. Dinleme becerisini dogru kullanan bireyler, hayatin her alaninda da basarili
bireyler olarak karsimiza c¢ikmaktadir. Bu ac¢idan bakildiginda dinleme becerisini
gelistirmenin ve dinleme stratejilerini kullanmanin bireylere yasamin her alaninda katki
saglayacagi calismada varsayim olarak ileri siirtilmiistiir.

Alan yazin incelendiginde dinleme stratejileri Ogretiminin dinleme 6z yeterlik
algisina ve dinleme basarisina etkisine yonelik az sayida arastirmaya rastlanmistir. Bu
calisma ile alan yazindaki bu boslugun doldurulmasi, alana katki sunulmasi ve
arastirmanin sonuglarinin bu alanda ¢alisma yapmak isteyen arastirmacilara 1s1k tutmasi
hedeflenmektedir.

Arastirmanin kapsamina bagli olarak problem ciimlesi su sekilde belirlenmistir:

Dinleme stratejileri ogretiminin ilkogretim 7. sinif 6grencilerinin dinleme 6z
yeterlik algilarina ve dinleme basarilarina etkisi var midir?

Problem ciimlesine bagli olarak olusturulan alt problemler sunlardir:
1) Deney ve kontrol gruplarmin,
a) dinleme 6z yeterlik 6n test sonuglari arasinda anlamli bir fark var midir?

b) dykiileyici metin dinleme basaris1 On test sonuglar1 arasinda anlamli bir fark var
midir?

¢) bilgilendirici metin 6n test sonuglar1 arasinda anlamli bir fark var midir?
2) Deney ve kontrol gruplarmin,
a) dinleme 6z yeterlik son test sonuglar1 arasinda anlamli bir fark var midir?

b) Oykiileyici metin dinleme basarisi son test sonuglari arasinda anlamli bir fark var
midir?

¢) bilgilendirici metin dinleme basarisi son test sonuglari arasinda anlamli bir fark
var midir?

3)Deney ve kontrol gruplarinin,
a) dinleme 6z yeterlik On test-son test sonuglar1 arasinda anlamli bir fark var midir?

b) dykiileyici metin dinleme basaris1 6n test-son test sonuglar1 arasinda anlamli bir
fark var mudir?

c)bilgilendirici metin dinleme basarisi 6n test-son test sonuglari arasinda anlamli bir
fark var midir?
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Yontem
Arastirma deseni ve yayin etigi

Dinleme stratejileri 0gretiminin ilkdgretim 7. smif Ogrencilerinin dinleme 6z
yeterlik algilarina ve dinleme basarilarina etkisini belirlemek amaciyla yapilan arastirmada
on test- son test kontrol gruplu yar1 deneysel arastirma modeli kullanilmistir. Karasar’a
(2015: 97) gore oOntest sonteste dayali kontrol gruplu modelde rastgele atama ile
olusturulmus iki grup vardir. Bu gruplardan biri deney biri kontrol grubu olarak kullanilir.
Her iki gruptan da deney oOncesinde ve sonrasinda Ol¢iimler alinir. Modelde ontest
bulunmasi bu gruplarin deneysel islem 6ncesindeki benzerlik seviyelerinin bilinmesine ve
sontestten elde edilen sonuglarin bu dogrultuda diizeltilmesine yardimci olur. Aragtirmanin
her asamasinda gerekli etik ilkelere uyulmustur. Olgeklerin katilimeilara uygulanmasi igin
gereken etik kurul izni Kars Valiligi 11 Milli Egitim Miidiirliigiinden 16/11/2018 tarihli ve
91782061-605.01-E21934428 sayili belge ile alinmustir.

Katihimcilar

Aragtirmanin katilime1 grubunu 2018-2019 egitim-6gretim yilinda Kars ili Arpacay
ilcesi Yatili Bolge ortaokulunda 6grenim gormekte olan 7-C ve 7-D siniflarindaki
ogrenciler olusturmustur. Calismaya deney grubundan 30 kontrol grubundan 30 olmak
iizere toplamda 60 6grenci katilmistir. Katilimeilarin 25°1 kadin, 35°1 ise erkektir.

Verilerin toplanmasi ve analizi

Verilerin toplanmasi siirecinde Aydm, Demircan ve Innali (2015) tarafindan
gelistirilen Dinleme Oz Yeterlik Olgegi ile Katranci (2012) tarafindan gelistirilen
Oykiileyici Metin Basar1 Testi ve Bilgilendirici Metin Basar1 Testi kullanilmistir. Bu
Olcekler deney ve kontrol grubu 6grencilerine 6n test olarak uygulanmistir. Daha sonra
deney grubu Ogrencileriyle 8 hafta boyunca dinleme stratejilerine dayali uygulamalar
yapilirken kontrol grubu 6grencileriyle 6gretim programina gore ders islenmeye devam
edilmistir. Uygulama siirecinin ardindan deney ve kontrol grubu ogrencilerine aym
Olcekler son test olarak uygulanmistir.

Arastirma kapsaminda toplanan verilerin analizinde SPSS 22 (Statistic Package for
Social Sciences) programi kullanilmistir. Betimsel istatistiklerden yiizde, frekans, aritmetik
ortalama; parametrik istatistiklerden bagimsiz t-testi, bagiml t-testi kullanilmistir.

Gruplarin deney Oncesi ve sonrast On test-son test puanlart karsilastirilirken
bagimsiz t- testi, gruplarin kendi igindeki On test ve son test puanlariin
karsilastirilmasinda ise bagimli t- testi kullanilmistir. Ayrica tiim alt problemlere yonelik
yapilan analizlerde etki biiyiikliigii agiklanmistir. Etki biiylikliigii olarak isimlendirilen eta-
kare (n2 ) bagimsiz degiskenin bagimli degiskendeki toplam varyansin ne diizeyde
oldugunu agiklamaktadir (Biiyiikoztiirk, 2016).

© 2021 Journal of Language Education and Research, 7(2), 227-257



Deneysel islemler

Arastirmada dinleme stratejileri 6gretiminin 7. simif 6grencilerinin dinleme 6z
yeterlik algilarina ve dinleme basarilarina olan etkisinin belirlenmesi amaglanmistir. Bu
nedenle deney grubuna dinleme metinlerinden faydalanarak etkinlikler yoluyla dinleme
stratejileri dgretimi yapilmistir. Uygulama oncesinde hem deney hem de kontrol grubu
ogrencilerine Dinleme Oz Yeterlik Olgegi, Oykiileyici Metin Basar1 Testi ve Bilgilendirici
Metin Basar1 Testi uygulanmistir. Uygulamanin sonunda 6n test olarak uygulanan dlgek ve
testler iki gruba da son test olarak uygulanmistir. Arastirmanin uygulama siireci toplam 8
hafta stirmiistiir.

Uygulama siirecinde deney grubundaki katilimcilara haftada 2 ders saati dinleme
stratejileri 6gretilmis ve buna dayali etkinlikler yapilmistir. Deney grubuyla yapilan
etkinlikler bizzat arastirmaci tarafindan planlanarak uygulanmistir. Yapilan uygulamalar
yoluyla o6grencilerin dinleme stratejileri yoluyla dinleme 6z yeterliklerini ve dinleme
basarilarin1  gelistirmek amaglanmistir. Bu amagla deney grubundaki o6grencilere
dinleyecekleri metinlere dayali olarak hazirlanan etkinlik kagitlar1 dagitilmistir. Ogrenciler
kendilerine dagitilan etkinlik kagitlarindaki ¢alismalar1 dinledikleri metinlerden yola
cikarak yapmiglardir.

Dinleme stratejilerine dayali olarak olusturulan etkinliklerde 2 dykiileyici metin, 2
bilgilendirici metin olmak iizere toplam 4 metin kullanilmistir. Kullanilan dinleme
metinleri Tiirk¢e Ogretim Programi’na uygun sekilde TTKB tarafindan ders kitab1 olarak
onaylanmis kitaplardan alinmigtir. Metinler belirlenirken 5 Oykiileyici, 5 bilgilendirici
metinden olusan bir metin havuzu olusturulmustur. Metinlerin se¢iminde alan
uzmanlarimin gorlisiine basvurulmustur. Her metin iki hafta siireyle islenmistir. Kontrol
grubundaki katilimcilara ise herhangi bir deneysel islem uygulanmamis, MEB’in okullara
gondermis oldugu “7. Sinif Tiirk¢e Ders Kitabi”ndaki metinler ve bununla ilgili etkinlikler
Ogretim programina gore islenmistir.

Bulgular

Aragtirmanin bu boliimiinde alt problemlere yonelik bulgular ele alinmis ve
yorumlara yer verilmistir.

Arastirmanin Birinci Alt Problemine fliskin Bulgular ve Yorumlar
Birinci alt problem,

A) Deney ve kontrol gruplarinin dinleme 6z yeterlik 6n test sonuglari arasinda anlamli bir
fark var midir? seklinde ifade edilmistir. Sonuglar Tablo 1’de sunulmustur.

Tablo 1. Deney ve Kontrol Grubu Dinleme Oz Yeterlik Puanlarinin On Test Bagimsiz t-Testi
Istatistigi Sonuglari

Grup N X S sd t p

Deney G. 30 193,000 31,061

58 ,186 ,853
Kontrol G. 30 191,566 28.579
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Tablo 1 incelendiginde deney ve kontrol grubu ortalamalarinin birbirine yakin
oldugu goriilmektedir. Istatistiksel olarak anlamli bir fark bulunmamaktadir (tss)=,186,
p>,05). Deney grubu o&grencilerinin ortalamas1 (X=193,000) iken kontrol grubu
ogrencilerinin ortalamasmm  (X=191,566) oldugu belirlenmistir. Deneysel islem
siirecinden Once gruplarin dinleme 6z yeterligi acisindan birbirine denk oldugu kabul
edilebilir. Etki bilyiikliigii (n?>=,001) kiigiik olarak hesaplanmistir.

B) Deney ve kontrol gruplarinin dykiileyici metin dinleme basarist 6n test sonuglari
arasinda anlamli bir fark var midir? Sonuglar Tablo 2’de sunulmustur.

Tablo 2. Deney ve Kontrol Grubu Oykiileyici Metin Dinleme Basarist Puanlarmin On Test
Bagimsiz t-Testi [statistigi Sonugclari

Grup N X S sd t p
Deney G. 30 5,833 1,858
58 -,876 ,385
Kontrol G. 30 6,233 1,675

Tablo 2 incelendiginde deney ve kontrol grubu ortalamalarinin birbirine yakin
oldugu goriilmektedir. Istatistiksel olarak anlamli bir fark bulunmamaktadir (tss)=-,876,
p>,05). Deney grubu ogrencilerinin ortalamas1 (X=5,833) iken kontrol grubu
ogrencilerinin ortalamasinin  (X=6,233) oldugu goriilmektedir. Deneysel islem oncesinde
her iki grubun da Oykiileyici metin dinleme basarisi agisindan birbirine denk oldugu
soylenebilir. Etki biyiikliigii (n?=,001) kiigiik olarak hesaplanmustir.

C) Deney ve kontrol gruplarinin bilgilendirici metin dinleme basarisi 6n test sonuglari
arasinda anlamli bir fark var midir? Sonuglar Tablo 3’te sunulmustur.

Tablo 3. Deney ve Kontrol Grubu Bilgilendirici Metin Dinleme Basarist Puanlarmin On Test
Bagimsiz t-Testi [statistigi Sonuglari

Grup N X S sd t p
Deney G. 30 6,666 2,186
58 ,522 ,604
Kontrol G. 30 6,366 2,266

Tablo 3 incelendiginde deney ve kontrol grubu ortalamalarinin birbirine yakin
oldugu goriilmektedir. Sonuglara bakildiginda gruplarin bilgilendirici metin dinleme
basaris1 On test sonuglar1 arasinda istatistiksel olarak anlamli bir fark bulunmamaktadir
(te8=,522, p>,05). Deney grubu dgrencilerinin ortalamas1 (X=6,666) iken kontrol grubu
ogrencilerinin ortalamasinin ~ (X=6,366) oldugu goriilmektedir. Deneysel uygulama
oncesinde gruplarin bilgilendirici metin dinleme basarist agisindan birbirine denk oldugu
kabul edilebilir. Etki biiyiikliigii (n?=,001) kiiciik olarak hesaplanmustr.

Arastirmada deney ve kontrol gruplarinin her ii¢ 6n oOl¢iimde de birbirinden
istatistiksel olarak anlamli bir fark gOstermemesi gruplarin deneysel islem Oncesinde
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dinleme 6z yeterligi ve dinleme basarisi agisindan birbirine denk oldugunun kanit1 olarak
ileri stirtilebilir.
Arastirmanin Ikinci Alt Problemine fliskin Bulgular ve Yorumlar

A) Deney ve kontrol gruplarinin dinleme 6z yeterlik son test sonuglari arasinda anlamli bir
fark var midir? Sonuglar Tablo 4’te sunulmustur.

Tablo 4. Deney ve Kontrol Grubu Dinleme Oz Yeterlik Puanlarinin Son Test Bagimsiz t-Testi
Istatistigi Sonuglari

Grup N X S sd t p
Deney G. 30 220,533 28.962
58 4,892 ,000
Kontrol G. 30 182,400 31,367

Tablo 4 incelendiginde deney grubu lehine istatistiksel olarak anlamli bir fark
oldugu goriilmektedir(tss)=4,892, p<,05). Deney grubu 0&grencilerinin ortalamasi
(X=220,533) iken kontrol grubundaki 6grencilerin ortalamasinin  (X=182,400) oldugu
belirlenmistir. Bu sonuglara gore dinleme stratejileri 6gretiminin dinleme 6z yeterligini
gelistirdigi sdylenebilir. Bu durum dinleme stratejilerini bilen ve etkin bir sekilde kullanan
ogrencilerin kendilerini dinlemeye yonelik daha yeterli gormeleri ile de agiklanabilir. Etki
biiyiikliigii (n>=,291) biiyiik olarak hesaplanmustir.

B) Deney ve kontrol gruplarmmin Gykiileyici metin dinleme basaris1 son test sonuclari
arasinda anlamli bir fark var midir? Sonuglar Tablo 5’te sunulmustur.

Tablo 5. Deney ve Kontrol Grubu Oykiileyici Metin Dinleme Basarist Puanlarinin Son Test
Bagimsiz t-Testi Istatistigi Sonuglar

Grup N X S sd t p
Deney G. 30 7,866 1,525
58 4,747 ,000
Kontrol G. 30 5,833 1,728

Tablo 5 incelendiginde dykiileyici metin dinleme basaris1 puan ortalamalar1 deney
grubu lehine istatistiksel olarak anlamli bulunmustur (tss)=4,747, p<,05). Deney grubu
ogrencilerinin ortalamas1 (X=7,866) iken kontrol grubu oOgrencilerinin ortalamasinin
(X=5,833) oldugu gériilmektedir. Oykiileyici metin basar1 puanlarinin deney grubu lehine
anlamli fark icermesi uygulanan dinleme stratejileri 6gretiminin etkililigi ile agiklanabilir.
Basgka bir deyisle, dinleme stratejileri 6gretimi dgrencilerin Oykiileyici metin dinleme
bagarilarini arttirmigtir. Etki bityiikliigii (n? =,279) biiyiik olarak hesaplanmustir.

C) Deney ve kontrol gruplarinin bilgilendirici metin dinleme bagarisi son test sonuglari
arasinda anlamli bir fark var midir? Sonuglar Tablo 6’da sunulmustur.
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Tablo 6. Deney ve Kontrol Grubu Bilgilendirici Metin Dinleme Basarisi Puanlarinin Son Test
Bagimsiz t-Testi Istatistigi Sonuglar1

Grup N X S sd t p
Deney G. 30 9,400 1,220
58 5,805 ,000
Kontrol G. 30 6,933 1,981

Tablo 6 incelendiginde bilgilendirici dinleme basaris1 puan ortalamalarinda deney
grubu lehine istatistiksel olarak anlamli fark gozlenmektedir (ts8=5,805, p<,05). Deney
grubu dgrencilerinin ortalamasi (X=9,400) iken kontrol grubu dgrencilerinin ortalamasinin
(X=6,933) oldugu goriilmektedir. Bilgilendirici metin dinleme basar1 puanlar1 arasinda
deney grubu lehine olan fark uygulanan dinleme stratejileri 6gretiminin etkililigi ile
aciklanabilir. Diger bir ifadeyle, dinleme stratejileri 6gretimi 6grencilerin bilgilendirici
metin basarilarini arttirmistir.

Etki biiyiikliigii (n?=,367) biiyiik olarak hesaplanmustir.

Arastirmanin birinci alt probleminde deney ve kontrol gruplarinin 6n test sonuglari
arasinda anlamli bir fark gdzlenmemistir. Ikinci alt probleme yonelik son testlerde ise her
¢ bagimli degisken sonuglarinda deney grubu lehine anlamli fark goézlenmistir. Bu
durumda 6grencilerin dinlemeye yonelik basarilarinin ve 6z yeterliklerinin gelisiminde
dinleme stratejileri uygulamalarinin etkili oldugu sdylenebilir. MEB tarafindan
ogretmenlere ve 6grencilere sunulan ders kitaplarinda yer alan etkinliklerin 6grencilerin
dinleme 06z yeterliklerini ve dinleme basarilarini gelistirmede yeterli olmadigi ve
gelistirilmesi gerektigi sonucuna da varilabilir.

Arastirmanin Uciincii Alt Problemine iliskin Bulgular ve Yorumlar

Ucgiincii alt problem,

A) Deney ve kontrol gruplarinin dinleme 6z yeterlik ©n test — son test sonuglar1 arasinda
anlamli bir fark var midir? seklinde ifade edilmistir. Bagimli t-testi istatistik sonuglarina
gore elde edilen bulgular dogrultusunda arastirmanin tiglincii alt probleminde deney ve
kontrol gruplarmin grup i¢i degisimleri bagimli t-testi ile ele alinarak tablo halinde
sunulmustur.

Tablo 7. Deney ve Kontrol Grubu On Test- Son Test Oz Yeterlik Ortalama Puanlar1 Bagimli t-
Testi Istatistigi Sonuglari

Grup Olgiim N X S sd t p
On Test 30 193,000 31,061
Deney G. 29 -8,500 000
Son Test 30 220,533 28,962
On Test 30 191,566 28,579
Kontrol 29 2730 011
G. Son Test 30 182,400 31,367

Tablo 7’de goriildiigii gibi deney grubunda uygulanan dinleme stratejileri
uygulamalari, 0z yeterlik puanlar1 ortalamasinda yaklasik %13’liik bir artig saglamistir.
(te9)= -8,500, p< ,05) Kontrol grubunda (tee= 2,730 p<,05) uygulanan MEB ders
kitabina bagl etkinliklerin ise 6grencilerin dinlemeye yonelik 6z yeterliklerinin az
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miktarda azalmasina neden oldugu anlasilmaktadir. Bu durum dinleme stratejileri
Ogretiminin dinleme 6z yeterligini gelistirmede etkili oldugunun bir kanit1 olarak ileri
stirilebilir. Tiirkge ders kitabinda yer alan metin ve buna dayal1 etkinliklerin 6grencilerin
dinlemeye yonelik 6z yeterliklerini gelistirmesi beklenirken diisiik oranda azalmasina
neden olmasi ise ders kitaplarindaki dinleme etkinliklerinin yetersiz olmasi, 6grencilerin
ilgi ve gereksinimlerine gore diizenlenmemis olmasi gibi nedenlerle agiklanabilir. Etki
biiyiikliigii deney grubu (n? =,734) ve kontrol grubu icin (n? =210) biiyiik olarak
hesaplanmustir.

B) Deney ve kontrol gruplarmin oykiileyici metin dinleme basaris1 6n test-son test
sonuclar1 arasinda anlamli bir fark var midir? Sonuglar Tablo 8’de sunulmustur.

Tablo 8. Deney ve Kontrol Grubu On Test-Son Test Oykiileyici Metin Dinleme Bagaris1 Ortalama
Puanlar1 Bagimli t-Testi Istatistigi Sonuglar1

Grup Olgiim N X S sd t P
On Test 30 5,833 1,858
Deney G. 29 -6,506 ,000
Son Test 30 7,866 1,525
On Test 30 6,233 1,675
Kontrol 29 1,054 300
G. Son Test 30 5,833 1,782

Tablo 8’de goriildiigii gibi deney grubunda (tr9)= -6,506, p<,05) uygulanan
dinleme stratejileri 6gretimi Oykiileyici metin dinleme basarisinda yaklasik %26’lik bir
artts saglamistir. Bu sonuca gore uygulanan dinleme stratejileri 6gretiminin deney
grubundaki Ogrencilerin Oykiileyici metin dinleme basarilarii gelistirdigi soylenebilir.
Kontrol grubunda ise ders kitabina bagli olarak yapilan etkinliklerin o6grencilerin
dinlemeye yonelik 6z yeterliklerinde oldugu gibi Oykiileyici metin dinleme basarisi
ortalamalarinin da az miktarda azalmasmma neden oldugu anlasilmaktadir. Azalma
istatistiksel olarak anlamli degildir. (t(29)= 1,504 p>,05)

Etki biiyiikliigii deney grubu igin (n? =,601) biiyiik, kontrol grubu icin (n?=,038) kiigiik
olarak hesaplanmistir.

C) Deney ve kontrol gruplarinin bilgilendirici metin dinleme basarist 6n test- son test
sonuglar1 arasinda anlamli bir fark var midir?

Tablo 9. Deney ve Kontrol Grubu On Test-Son Test Bilgilendirici Metin Dinleme Basarist
Ortalama Puanlar1 Bagimli t-Testi Istatistigi Sonuglari

Grup Ol¢iim N X S sd t p
On Test 30 6,666 2186
Deney G. 29 -7.186 000
Son Test 30 9,400 1,220
On Test 30 6,366 2,266
Kontrol 29 41,255 219

G. Son Test 30 6,933 1,981
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Tablo 9’da belirtildigi gibi deney grubunda (tp9)= -7,186, p< ,05) uygulanan
dinleme stratejileri ve buna dayali etkinlikler bilgilendirici metin dinleme basarisinda
yaklasik %29’luk artig saglamistir. Kontrol grubunda (tee)= -1,255 p>,05) ise ders kitabina
bagli olarak yapilan etkinlikler 6grencilerin bilgilendirici metin dinleme basar1 puanlarinda
artis saglamistir ancak bu artis anlamli bir fark olusturacak diizeyde degildir. Kontrol
grubunda bilgilendirici metin basar1 ortalamasinin ¢ok az da olsa artmis olmasi,
ogrencilerin On testteki deneyimlerini hatirlamis olmasindan kaynaklanmis olabilir. Etki
bityiikliigii deney grubu igin (n? =,648) biiyiik, kontrol grubu i¢in (n?=,053) kiiciik olarak
hesaplanmustir.

Ucgiincii alt problemin sonuglari incelendiginde deney grubunun her ii¢ bagimli
degisken sonuclarmin da son test lehine anlamli fark gosterdigi goriilmiistiir. Kontrol
grubunun ise dinleme 6z yeterliginin ve dykiileyici metin dinleme basarisinin son testte
anlaml fark olusturmayacak sekilde diislis gosterdigi, bilgilendirici metin dinleme
basarisinin ise anlamli olmayan bir diizeyde artis gosterdigi belirlenmistir. Bu sonuglardan
yola ¢ikarak yapilan dinleme stratejileri 6gretimi ve buna dayali etkinliklerin 6grencilerin
dinleme basarilarini ve dinleme 6z yeterlik algilarini arttirdig1 sdylenebilir.

Sonug ve tartisma

Dinleme becerisi ile ilgili alan yazinda yapilan ¢alismalar incelendiginde c¢esitli
yontem, teknik ve stratejilerin dinleme becerisinin gelisiminde olumlu katki sagladigi ve
dinleme basarisint olumlu yonde etkiledigi goriilmektedir (Kaplan, 2004; Dogan, 2007,
Katranci, 2012; Yildiz, 2015; Kassem, 2015; Simasangyaporn, 2016). Bu da yapilan
calismanin sonuglarini destekler niteliktedir.

Oz yeterlik inanci, bireyin bir gdrevi yerine getirmek icin kendi yetenegini
degerlendirmesi ve oOgrenmede zorluk ¢ekilen konular1 belirlemesini kapsar(Aydin,
Demircan & innali, 2015). Bandura’ya (1994) gére &z yeterlik bireyin becerilerinde ne
diizeyde yetkin oldugu ile ilgili degil, kendi becerilerine ne kadar inandigiyla ilgilidir(akt.
Akkoyunlu, Orhan ve Umay, 2005:1). Oz yeterlik inanc1 yiiksek bireyler basarmak igin
daha ¢ok c¢aba sarf ederken 6z yeterlik algis1 diisiikk bireyler kolay pes etmekte, ¢cabuk
vazgecmekte, endise ve kaygi gibi duygularla basa ¢ikmakta zorlanmaktadir. Yapilan
birgok arastirmada cesitli strateji, yontem ve tekniklerin dgretiminin 6grencilerin 6z
yeterlik algilarinda olumlu diizeyde artis sagladigi goriilmektedir(Miildiir, 2017; Ayaz,
2018; Korkmaz, 2015). Rahimi ve Abedini (2009) dinleme 6z yeterligi ile dinleme basarisi
arasinda onemli Olciide iliski oldugunu belirlemistir.

Deney grubundaki ogrencilerin dinleme 6z yeterlik 6lgegi On test ve son test
sonuclar1 karsilastirildiginda son test lehine anlamli bir fark oldugu goriilmektedir. Deney
grubundaki Ogrencilerin 6z yeterlik algisinda yaklasik %13’liik bir artis oldugu
saptanmigtir. Kontrol grubundaki 6grencilerin dinleme 6z yeterlik dl¢eginin 6n test ve son
testinden aldiklar1 sonuglara bakildiginda ise anlamli olmayan diizeyde azalma oldugu
anlasilmaktadir. Sonug¢ olarak dinleme stratejileri o6gretiminin  deney grubundaki
ogrencilerin dinlemeye yonelik 6z yeterlik algisini arttirdigi belirlenmistir.

© 2021 Journal of Language Education and Research, 7(2), 227-257



Deney grubu 6grencilerinin dykiileyici metin dinleme basarisi 6n test ve son test
sonuglart karsilagtirildiginda son test lehine anlaml bir fark oldugu belirlenmistir. Deney
grubundaki 6grencilerin Oykiileyici metin dinleme basarisinda on teste gore yaklasik
%26’11ik bir artig saglanmistir. Kontrol grubu 6grencilerinin sonuglarina bakildiginda ise 6z
yeterlikte oldugu gibi Oykiileyici metin dinleme basarisinda da son test sonuglarinda
istatistiksel olarak anlamli olmayan bir disiis gozlenmistir. Sonug¢ olarak dinleme
stratejileri 0gretimi ve buna dayali etkinliklerin Oykiileyici tiirdeki metinlere yonelik
dinleme basarisini arttirdigi belirlenmistir.

Deney grubu 6grencilerinin bilgilendirici metin dinleme basarisi 6n test ve son test
sonuglar1 karsilastirildiginda son test lehine anlamli bir fark bulunmustur. Deney grubu
ogrencilerinin bilgilendirici metin dinleme basarist yaklasik %29 artmistir. Kontrol grubu
ogrencilerinin sonuglar1 incelendiginde bilgilendirici metin dinleme basarisinda artis
oldugu ancak bu artisin anlamli bir fark olusturmadig: belirlenmistir. Buna gore dinleme
stratejileri 6gretimi ve bu stratejilere yonelik uygulanan etkinliklerin bilgilendirici tiirdeki
metinlere yonelik basariy1 arttirdig1 sonucuna ulasilmaistir.

Deney ve kontrol gruplarinin son testten aldiklar1 puanlar karsilastirildiginda her ii¢
Olgek tiirlinde de son testlerde deney grubu lehine anlamli bir fark oldugu goriilmustiir.
Arastirmanin sonuglariyla benzer sonucglari olan arastirmalardan soz edilirse, Yildiz
(2015), dinleme stratejileri o6gretiminin dinledigini anlama becerilerine olan etkisini
arastirmis, yapilan on test ve son test basari testlerinde son test lehine anlamli bir farklilik
oldugunu belirlemistir. Katranci (2012), st bilis stratejileri 6gretiminin dinledigini anlama
becerilerine olan etkisini incelemis ve deney grubu lehine dinledigi anlama becerisi
yoniinden anlaml fark oldugu sonucuna ulasmistir. Kocaadam (2011), not alarak dinleme
egitiminin dinleme becerisi tizerindeki etkisini arastirmis, deney grubu 6grencilerinin son
test puaninin kontrol grubu 6grencilerinin son test puanindan anlamli diizeyde daha yiiksek
oldugunu belirlemistir. Kassem (2015), dinleme stratejileri kullanimi ile dinleme becerisi
ve dinleme 6z yeterlik algis1 arasindaki iliskiyi incelemis ve dinleme stratejilerini siklikla
kullanan 6grencilerin dinleme becerilerinin ve dinleme 6z yeterlik algilarinin da yiiksek
diizeyde oldugu sonucuna ulagmistir. Bu sonucglarda da goriildiigii gibi dinlemeye yonelik
yontem ve stratejilerin 6gretimi dgrencilerin dinleme basarisini ve 6z yeterlik algilarinm
olumlu bi¢imde etkilemektedir.

Arastirmadan elde edilen sonuglar dogrultusunda benzer arastirmalarin egitim
kurumlarinin ~ farkli  kademelerinde de yapilmasi, Tirkge Ogretmenligi lisans
programlarinda yer alan “Dinleme Egitimi” derslerinde 6gretmen adaylarmin dinleme
stratejilerinin  kullanim1  konusunda yetkinliklerinin ve farkindaliklarinin arttirilmasi,
gorevdeki Ogretmenlere dinleme stratejilerinin etkili kullanimi konusunda hizmet ici
egitimler verilmesi, Tiirk¢ce ders kitaplarinda yer alan dinleme etkinliklerinin dinleme
stratejilerinin kullanimina yonelik olarak diizenlenmesi dnerilmektedir.
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