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how listening skills of secondary school students

predict their social emotional learning skills.
The research group consisted of 581 6th grade students from different socioeconomic and
demographic classes studying at nine different secondary schools in central districts of
Antalya city. To analyze the data, Pearson correlation analysis, multiple regression analysis,
and frequency distributions were utilized and descriptive data such as arithmetic mean and
standard deviation were used. Multiple regression analysis was carried out to find answers
for the research questions.
Findings: It was found out that there is a significant relationship among listening skills and
communication skills, problem solving skills, stress coping skills and other skills enhancing
self-worth which are the sub-dimensions of social and emotional learning skills.
Implications for Research and Practice: Research findings indicated that listening skill does
not relate only to the field of Turkish Teaching. Therefore, activities to improve the social and
emotional learning skill could be used together with listening activities and plans and regular
studies could be carried out to turn these two skills into basic life skills. In this study, the
relationship between social and emotional learning skills and listening skill as one of Turkish
language skills was examined. The relationship between social and emotional learning skills
and speaking, writing and reading skills, which are other Turkish language skills, could also
be analyzed.

© 2020 Ani Publishing Ltd. All rights reserved

1 Corresponding Author: Mehmet Akif Ersoy University, TURKEY, e-mail: betulabali@gmail.com, ORCID:
https:/ /orcid.org/0000-0002-5318-606X.

2 Mehmet Akif Ersoy University, TURKEY, e-mail: hokuyan@mehmetakif.edu.tr, ORCID:

https:/ /orcid.org/0000-0001-6824-6427.


mailto:betulabali@gmail.com
https://orcid.org/0000-0002-5318-606X
mailto:hokuyan@mehmetakif.edu.tr
https://orcid.org/0000-0001-6824-6427

Betul Yilmaz ABALI - Hulya YAZICI 72
Eurasian Journal of Educational Research 89 (2020) 71-92

Introduction

Listening is one of the most important skills that we start to use in the mother's
womb and that is essential for life. We begin to listen even before coming into the
world and try to interpret life by listening our immediate vicinity at first. According
to Emiroglu (2013), an individual does not see the light of day but hears it. A
prerequisite to gain many of the skills is to listen. The listening skill that does not serve
as a bridge only for language related skills but also for many other skills constructing
relation between the individual and society provides a basis especially for developing
the social skills. Social skills form a significant part of learning processes. The idea that
as being a social creature a human develops his behaviors through social relations has
also been supported by hypothetical studies and has been a subject for many studies.
According to Social Learning Theory by Bandura, a child learns by taking behavior as
a model, observing, listening, and imitating it (Bandura, 1969). These skills include
sub-skills such as empathy, sympathy, self-management, self-control, conviction and
problem solving (Turnuklu, 2004). A healthy listening is compulsory for the Social
Learning processes like hearing, imitation, and observation. Those who listen the
stimulus in the vicinity well perceive and interpret the incidents in complete and in
the right way. Individuals having a high level of listening skill are more successful in
understating others, communicating and solving problems, and are positive and
generous, peaceful, and solution oriented.

A Human being identifies and evaluates the universe and creatures by using senses
besides intelligence. Especially emotional and social skills gained at childhood are
important during youth and adulthood, too. Socially minded individuals know and
understand themselves, have high self-confidence, succeed at interpersonal relations,
are tolerant of differences, have advanced problem solving skills and empathy skills,
are emotionally powerful, and attract attention in society with their favorable features.
These features are vital skills that dominate every step of life such as school, work,
marriage etc. by shaping many fields directly and indirectly. Many risky and
dangerous behaviors that may injure physical and emotional health, acts of violence
that are faced at schools, streets, and media bear upon directly whether to have social
and emotional skills or not. The studies carried out reveals that abuse of cigarette,
alcohol and drug is three times more at the secondary schools than primary schools.
Especially high rates of noxious substance abuse reveal the necessity of taking
preventive precautions through social and emotional learning (SEL) at schools. SEL
will be a pioneer to prevent risky sexual behaviours and bullying, tendency to violence
(Ogel et al., 2004). Social and emotional skills affect children and youths” school
success, and these skills play a determining role in professional life success and
satisfaction during adulthood. SEL is a tool that enables to develop skills, attitudes and
values in the name of gaining social-emotional competence in every span of life. SEL
decreases risky behaviours and at the same time it protects us. It pioneers the youths
to develop a positive sense of self and provides them to establish a healthy
communication. By means of this, an adolescent meets his own personal, social and
academic needs and thereby will be a responsible and responsive family member
during adulthood. Not only emotional health but also physical health of individuals
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who perceive themselves and their environments positively is affected in a favourable
way. The risk of getting sick is decreased. The higher SEL capacity individuals have
the higher learning capacity they gain and thereby they will be beneficial citizens who
contribute to the development of society. They have high levels of life satisfaction and
performance (Elias, Zins, Graczky & Weissberg, 2003). SEL skill does not only consist
of one skill but a versatile thinking and behaviour pattern that covers many skills. This
pattern is analysed under some basic titles. When studies about SEL are examined, it
is seen that there are four basic skills constructing SEL skills. These are: problem
solving skill, communication skill, skills enhancing self-worth, and stress coping skills
(Kabake1r & Korkut Owen, 2010). Mainstream schools are the places where all
individuals gain basic and common information and skills required. Especially at the
primary school, individuals struggle to gain basic skills such as problem-solving skill
and observance of community rules, being creative, being a beneficial human and
citizen, being aware of citizenship rights and obligations, and having a wide world
view. One of the most significant skills that has to be gained at the primary school is
social skills. To make the individuals gain, practice and strengthen SEL skills, and to
turn these into life experience are among the most significant duties of primary
education (Cubukcu & Gultekin, 2006). Being compatible with society and having
sense of responsibility in childhood is possible by gaining social skills required for
communal living.

Studies emphasize that one of the most important development processes of
individual is socializing. It identifies socializing such that it is a process during which
individuals - especially children - become functional members of a specific group and
gain faith, value and behaviour by interacting with other members of the group. This
process, beginning with birth, draws attention especially at the first childhood period.
These skills established during childhood are seeds spreading for the future (Gander
& Gardiner, 1993). Socialization is an attitude and behaviour developed as a result of
social development. Socialization is a behavioural pattern consisting of behaviours
such as being aware of one’s own emotions, being able to define, reflect and accept
senses, to express and identify one’s own inner world in accordance with the outer
world. This pattern continues till the end of life. A prerequisite to unite with the society
and to take part in society is to learn the social behaviours and exhibit socially
necessary behaviours. A child learns these social behaviours by modelling his parents,
peers, relatives, etc. Socialization is a result of these observations. When we analyze
socially developed individuals, we observe that they blend their own wish and
expectations with social expectations evenly, and comply with the social norms
without ignoring their own needs. This side of socialization is related to the relations
between the society and humans (Gultekin & Cubukcu, 2006). According to Elias, Zins,
Graczyk and Weissberg (2003), in order to develop SEL skills family, student, teacher,
manager and part of education system should work together in coordination and in
accordance with a systematic plan. Researchers state that many schools abroad
establish SEL units that plan activities to develop SEL and follow them. It is observed
that discipline problems and violence at schools gradually increase in the world.
Herein, it is obvious that it is primarily necessary to carry out studies at schools to
develop SEL skills and to establish units that work for the development of these skills.



Betul Yilmaz ABALI - Hulya YAZICI 74
Eurasian Journal of Educational Research 89 (2020) 71-92

Goleman (2003) states that at the heart of emotional intelligence, courses on emotions
that we have learnt at home and school during childhood form the structures of senses,
and qualify or unqualify us for basic life skills. When it is taken into consideration that
we learn so many things by listening during childhood, developing listening skills
from the first years improves individuals emotionally and defends them from any
damages arising due to the lack of emotional and social skills. These damages could
be some negative attitudes such as depression, violence tendency, eating disorders or
could be life-critical attitudes extending to drug abuse. In accordance with competence
and requirements of humans which have changed with developing technologies in our
country and world, it will become crucial to carry out studies in order to develop skills
such as self-consciousness, self-audit, dispute resolution, cooperation and emphatic
listening.

Within this respect, the aim of study was to determine the relationship between
listening skill and social emotional learning skill, and to define the relation level if it
was detected. It is observed that many of the problems faced at school and society arise
from lack of communication. It is believed that developing listening and social
emotional learning skills will help to prevent discipline problems and violence faced
at schools and to decrease the social conflicts students may experience in the future.
According to the studies executed in the last years, current generation has more
difficulty emotionally, is more lonely, depressive, aggressive, rebellious, impulsive
and offensive when compared with the former generation. Thereby, it is crucial to
educate them emotionally and socially. It is apparent that schools need an education
policy that handles the mind and emotions together. The studies, conducted on
Turkish Language Education and Teaching, are generally about Turkish language
teaching and listening education, evaluation of Turkish language teaching programs
in terms of listening gains, evaluation of listening gains and activities in terms of
teacher ideas, speaking, writing, relations of reading and listening studies in their own
merits, listening strategies, factors affecting listening, examination of various methods
and technics improving listening skill, relationship between listening and prosody or
its relation to children’s literature and listening (Cifci, 2001; Dogan, 2008; Durmus,
2013; Gocer & Tabak, 2014; Karaduz, 2010; Maden & Durukan, 2011; Sahin 2011;
Yildirim & Er, 2013; Zengin, 2010.) Since it is a unique and inter-disciplinary study
analyzing the relationship between social learning - one of the learning theories - and
listening skill - one of the basic language skills of Turkish - this study will make
contributions to the field.

Basic problem of this study was that: Do listening skills predict social emotional
learning skills significantly? The sub-problems stated below were also sought to solve
this main problem:

1. Do listening skills of secondary school students predict communication skills
significantly?

2. Do listening skills of secondary school students predict problem solving skills
significantly?
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3. Do listening skills of secondary school students predict stress coping skills
significantly?

4. Do listening skills of secondary school students predict the skills enhancing
self-worth significantly?

Method
Research Model

This research was a relational study in descriptive survey model. In the study,
quantitative data collection methods were used. Thereby it was aimed to describe the
relations between variables through quantitative data.

Sample

The study group of research consisted of 581 6th grade students from different
socioeconomic and demographic classes studying at nine secondary schools in central
districts of Antalya city. Within the scope of research, central districts of Antalya city
were classified into three groups according to socioeconomic level. According to the
development index values specified by West Mediterranean Development Agency, the
most developed central district is Muratpasa district (3.18); medium developed central
district is Kepez district (1.92), and the district with the lowest index is Dosemealt:
(0.78). The schools had different demographic and socioeconomic features and the
students of study group were selected in consideration of these data.

Research Instruments and Procedure

In the study “Listening Skill Awareness Scale” and “Social Emotional Learning
Skill Scale” were used as data collection tools. “Social Emotional Learning Skill Scale”
developed by Kabakci and Korkut Owen (2010) is a scale used to measure secondary
school students” education and academic learning skills. Since the scale is developed
by native specialists in Turkish it can be used as it is because it has the language
validity. Reliability coefficient of social learning scale was calculated as .92 within the
scope of this study. “Listening Skill Awareness Scale” developed by Sahin and Aydin
(2009) was also used in the study. Within the framework of listening skill gains in
Turkish course curriculum 2005, the scale consists of five main parts which are
evaluation of students’ listening skills according to etiquette, comprehension-analysis
ability, evaluation ability, vocabulary development ability, and effectiveness of
listening habits. The scale consisting of 46 statements was prepared in four-point
Likert type. Scoring was made as “Always (4), Usually (3), Sometimes (3), Never (1)”.
Low scores indicate negative perceptions of the students and high scores indicate
positive perceptions of the students. For this purpose, the scale statements with
negative meaning were reversely graded. According to Sahin and Aydin (2009), scale
statements have the features of the same goal-directed functionality and time
invariance. The comprehension of first application of size totals obtained from both
Cronbach Alpha coefficient specifying consistency (internal consistency) of all
statements (0.91) and also from test-retest method with the second application in terms
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of correlation values revealed that the scale was reliable enough. Reliability coefficient
of listening scale was calculated as 0.93 within the scope of this study.

Data Analysis

Based on the research questions, Pearson correlation analysis, multilinear
regression analysis, and frequency distributions were utilized for data analysis, and
descriptive data such as arithmetic mean and standard deviation were used. In
regression analysis, the scores obtained from sub-dimensions of secondary school
students’ social emotional learning skills were handled as the dependent variable, the
scores obtained from sub-dimensions of listening skill awareness features scale were
handled as the predictor variable. In the study, data were examined before analysis
and then were made suitable for analysis. For this, missing data were examined at first
and it was detected that there were not any missing data. Then, normal distribution,
multilinear correlation and extreme values of data were examined which is a
requirement of regression. It was specified that kurtosis and skewness shall be in
between -2 and +2 for normal distribution and it was seen that this condition was met
in the current study (Akbulut, 2010; George & Mallery, 2016; Tabachnick & Fidell,
2013). In the current study, it was compulsory for Tolerance values to be smaller than
.10 and for VIF values to be bigger than 1 in order to examine multicollinearity
regarding variables, and it was detected that data fulfilled the conditions (Field, 2013).
Another rule which requires the relation between variables to be smaller than .80 were
also analyzed and it was seen that this requirement was fulfilled, too (Garson, 2006).
To examine the extreme values, mahalanobis distance was checked (values were
between 0.22 and 21.66) and it was seen that there were not any extreme values in data
group. The requirement of Durbin-Watson value being between 1-3 in order to solve
autocorrelation problem (Akbulut, 2010; Kalayci, 2008) was used as a base. Study data
were analyzed by using R program, version 3.5.1 (2018-07-02) and significance level
was detected as .05.

Results

Descriptive Statistics Regarding Variables and Pearson Correlation Coefficients
between Variables

Descriptive statistics regarding sub-dimensions of secondary school students’
social emotional learning skills, listening skill awareness features and its sub-
dimensions were given in Table 1.

Table 1
Descriptive Statistics Regarding Variables (N: 581)

Variables 1 2 3 4 5 6 7 8 9 10
Valid 581 581 581 581 581 581 581 581 581 581
participant

number

Average 1206 2818 3530 27.08 3348 2346 2822 9589 9.864 1529
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Table 1 Continue

Variables 1 2 3 4 5 6 7 8 9 10
Standard 18.48 4.752 6.088 5929 6128 6577 7943 3223 3346 4473
deviation

Variance 3415 2259 37.07 3516 3755 4326 63.09 1039 11.19 20.00
-0.375 -0.381 -0.614 0.0351 -1.197 0464 0366 0540 0.526 0.386

Skewness

Kurtosis -0.086 -0.342 -0.025 -0.335 1.042 -0.195 -0.348 -0.357 -0.324 -0.377
The lowest 58 14 14 11 11 13 15 5 5 8
value

The highest 156 36 44 40 40 45 55 20 20 29
value

1 Social emotional learning skills 2 Communication skills 3 Problem solving skills 4 Stress coping skills 5
Skills enhancing self-worth 6 Listening skill according to etiquette 7 Listening skill according to
comprehension-analysis ability 8 Listening skill according to evaluation ability 9 Listening skill according
to vocabulary development ability 10 Listening skill according to effectiveness of listening habits

In Table 1, distributions regarding variables were given. Before multiple regression
analysis, skewness-kurtosis values were examined to determine whether data
complied with normal distribution condition or not. As seenin Table 1, it was detected
that skewness-kurtosis scores of all variables were between +2 and -2. Since it is
specified that skewness-kurtosis values shall be between +2 and -2 for normal
distribution (Tabachnick & Fidell, 2013), it can be stated that data in the study ensured
normal distribution.

For the purpose of revealing relations between the variables, pearson correlation
coefficients between the variables were calculated and findings were given in Table 2.

Table 2

Pearson Correlation Coefficients among Variables

Variables 1 2 3 4 5 6 7 8 9 10
1- Social —

emotional

learning skills

2- 083 —

Communication —***

skills

3-Problem 082 068 —

solving skills ik ik

4- Stress coping 079 055  0.59 —

skills *hk *hk *kk

5- Skills 079 057 062 044 —

enhancing self-
worth
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Table 2 Continue

Variables 1 2 3 4 5 6 7 8 9 10
6- Listening skill 055 044 056 042 038 —

according to *kk *kk *kk *kk *kk

etiquette

7- Listening skill 052 044 054 041 033 070 —

according to *kk *kk *kk *kk *kk k%

comprehension-

analysis ability

8- Listening skill 0.39 034 039 032 024 050 070 —

aCCOrdlng to *hk *hk Fhk *hk FhK FhK *hk

evaluation

ability

9- Listening skill 046 037 046 034 035 055 069 058 —
aCCOrding to *hk *hk *kk *hk *kk *k%k *khk *k%k

vocabulary

development

ability

10- Listening 048 040 047 036 037 062 065 057 065 —
Skill according *hk *hk Fhk *hk FhK FhK *hk FhK *kk

to effectiveness
of listening
habits

*p <.05,* p < .01, ** p < 001

As seen in Table 2, correlation coefficients between the variables changed between
.24 and .83. A positive relation was detected between social emotional learning skills,
which are dependent variables of the research, and listening skill according to
etiquette (r = .55, p <.001), listening skill according to comprehension-analysis ability
(r = .52, p < .001), listening skill according to evaluation ability (r = .39, p < .001),
listening skill according to vocabulary development ability (r = .46, p < .001), and
listening skill according to effectiveness of listening habits (r = .48, p <.001). A positive
relation was also detected between communication skills and listening skill according
to etiquette (r = .44, p < .001), listening skill according to comprehension-analysis
ability (r = .44, p <.001), listening skill according to evaluation ability (r =.34, p <.001),
listening skill according to vocabulary development ability (r = .37, p < .001), and
listening skill according to effectiveness of listening habits (r = .40, p <.001). A similar
positive relation was also detected between problem solving skills - other dependent
variables of the research - and listening skill according to etiquette (r = .56, p <.001),
listening skill according to comprehension-analysis ability (r = .54, p < .001), listening
skill according to evaluation ability (r = .39, p < .001), listening skill according to
vocabulary development ability (r = .46, p < .001), and listening skill according to
effectiveness of listening habits (r = .47, p < .001). A positive relation was also found
between stress coping skills and listening skill according to etiquette (r = .42, p <.001),
listening skill according to comprehension-analysis ability (r = .41, p <.001), listening
skill according to evaluation ability (r = .32, p < .001), listening skill according to
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vocabulary development ability (r = .34, p < .001), listening skill according to
effectiveness of listening habits (r = .36, p <.001). A positive relation was also detected
between skills enhancing self-worth - last dependent variable - and listening skill
according to etiquette (r = .38, p < .001), listening skill according to comprehension-
analysis ability (r = .33, p <.001), listening skill according to evaluation ability (r = .24,
p <.001), listening skill according to vocabulary development ability (r = .35, p <.001),
and listening skill according to effectiveness of listening habits (r = .37, p <.001).

Regression Analysis Findings Regarding Secondary School Students’ Social
Emotional Learning Skills and Listening Skills Awareness Features

In this section, multiple regression analysis was reported which revealed the
relationship between communication skills, problem solving skills, stress coping skills,
skills enhancing self-worth which are sub-dimensions of social emotional learning
skills and their predictors which are listening skill according to etiquette, listening skill
according to comprehension-analysis ability, listening skill according to evaluation
ability, listening skill according to vocabulary development ability, and listening skill
according to effectiveness of listening habits.

Communication Skills Multiple Regression Analysis Results

In order to specify the components of listening skill according to etiquette, listening
skill according to comprehension-analysis ability, listening skill according to
evaluation ability, listening skill according to vocabulary development ability and
listening skill according to effectiveness of listening habits which predict the
communication skills, multiple regression analysis was carried out. Multiple
regression results are given in Table 3.

Table 3

Students” Communication Skills Regression Analysis Results

Model  Predictor variables B Std. Beta t 4 R R2 AR2 F

Error (F)

Fixed 12410 1.186 10462 .001 049 024 024 36.9
Listening skills 0.16 003 022 4149  .001
according to

etiquette

Listening skill 0.10 004 015 2358 0.019
according to

comprehension-

analysis ability

Listening skill 0.04 0.07 003 0610 0.542
according to

evaluation ability

Listening skill 0.08 0.07 005 108 0279
according to

vocabulary

development

ability
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Table 3 Continue

. . Std.  Beta ,
Model  Predictor variables B Error  (8) t P R R AR2 F

Listening skill 0.10 005 010 1.895 0.059
according to

effectiveness of

listening habits

*p <.05,* p<.01, ** p<.001

According to the multiple regression analysis results, it was seen that general
model was meaningful and it was detected that the students predicted communication
skills, listening skill according to etiquette and listening skill according to
comprehension-analysis ability sub-dimensions significantly (F=(575, 5)= 36.9, p <
.001, R2=.24). When we examine the contributions of variables to the model one by
one, it can be said that listening skill according to etiquette predicted communication
skills of students in a positive way (p= .22, t (575) =.4.15 p= .001). Likewise, listening
skill according to comprehension-analysis ability predicted communication skills of
students in a positive way, too (p= .15, t (575) =2.36 p= .019). It is seen that other
independent variables did not provide any contribution to the model. It was detected
that listening skill according to etiquette and listening skill according to
comprehension-analysis ability given in the model were able to explain 24% of
listening skills.

Multiple Regression Analysis Results of Problem-Solving Skills

In order to specify the components of listening skill according to etiquette, listening
skill according to comprehension-analysis ability, listening skill according to
evaluation ability, listening skill according to vocabulary development ability and
listening skill according to effectiveness of listening habits which predict students’
problem solving skills, multiple regression analysis was carried out. Multiple
regression results are given in Table 4.

Table 4
Regression Analysis Results of Students’ Problem-Solving Skills

Predictor Std.  Beta )
Model variables B Error (B) t P R R ARz F
Fixed 10486 1.383 7581 .001 0.611 0373 0368 68.4+

Listening skills 0.29 0.045 031 6.525 .001
according to

etiquette

Listening skill 0.17 0.050 021 3495 .001
according to

comprehension-

analysis ability
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Table 4 Continue

Predictor Std.  Beta )
Model variables B Error () t P R R AR2F

Listening skill 0.04 0.08 0.02 0457 0.648
according to

evaluation ability

Listening skill 0.17 009 009 1932 0.054
according to

vocabulary

development

ability

Listening skill 0.11 0.067 0.08 1774 0.077
according to

effectiveness of

listening habits

*p <.05,* p < .01, ** p < 001

According to the multiple regression analysis results, it was seen that general
model was meaningful, and it was detected that the students predicted problem
solving skills, listening skill according to etiquette and listening skill according to
comprehension-analysis ability sub-dimensions significantly (F=(5,575)= 68.4, p <.001,
R2=.37). When we examine the contributions of variables to the model one by one, it
can be said that listening skill according to etiquette predicted problem solving skills
of students in a positive way (p=.31, t (575) =.6.52 p= .001). Likewise, listening skill
according to comprehension-analysis ability predicted problem solving skills of
students in a positive way, too (= .21, t (575) =.3.50 p= .001). It was seen that other
independent variables did not provide any contribution to the model. It was detected
that listening skill according to etiquette and listening skill according to
comprehension-analysis ability given in the model were able to explain 37% of
problem-solving skills.

Multiple Regression Analysis of Stress Coping Skills

In order to specify the components of listening skill according to etiquette, listening
skill according to comprehension-analysis ability, listening skill according to
evaluation ability, listening skill according to vocabulary development ability and
listening skill according to effectiveness of listening habits which predict students’
stress coping skills, multiple regression analysis was carried out. Multiple regression
results are given in Table 5.
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Table 5
Regression Analysis Results of Students” Stress Coping Skills

. . Std. Beta ,
Model Predictor variables B Error  (8) t [4 R R AR2 F
Fixed 8.460 1.507 5615 .001 0465 0216 0.209 31.6=

Listening skills 021 004 024 4402 .001
according to

etiquette

Listening skill 011 005 014 2194 0.029
according to

comprehension-

analysis ability

Listening skill 008 009 004 0850 0.39%
according to

evaluation ability

Listening skill 005 0.09 002 0521 0.602
according to

vocabulary

development

ability

Listening skill 0.09 007 007 1307 0.192
according to

effectiveness of

listening habits

*p <.05,* p<.01,** p<.001

According to the multiple regression analysis results, it was seen that the general
model was meaningful and it was detected that the students predicted stress coping
skills, listening skill according to etiquette and listening skill according to
comprehension-analysis ability sub-dimensions significantly (F=(575, 5)= 31.6, p <
.001, R2=.22). When we examine the contributions of variables to the model one by
one, it can be said that listening skill according to etiquette predicted stress coping
skills of students in a positive way (p= .24, t (575 ) =.4.40 p=.001). Likewise, listening
skill according to comprehension-analysis ability predicted stress coping skills of
students in a positive way, too (B= .14, t (575) =.2.19 p= .029). It was seen that other
independent variables did not provide any contribution to the model. It was detected
that listening skill according to etiquette and listening skill according to
comprehension-analysis ability given in the model were able to explain 21% of stress
coping skills.

Multiple Regression Analysis of Skills Enhancing Self-Worth

In order to specify the components of listening skill according to etiquette, listening
skill according to comprehension-analysis ability, listening skill according to
evaluation ability, listening skill according to vocabulary development ability and
listening skill according to effectiveness of listening habits which predict students’
skills enhancing self-worth, multiple regression analysis was carried out. Multiple
regression results are given in Table 6.
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Table 6
Regression Analysis Results of Students’ Skills Enhancing Self-Worth

. . Std.  Beta ,
Model Predictor variables B Error  (£) T p R R AR2 F
Fixed 16470 1.583 10407 .001 0436 0.190 0.183 26.98***

Listening skill 0.19 005 021 3778  .001
according to

etiquette

Listening skill 0.01 005 002 0338 0.736
according to

comprehension-

analysis ability

Listening skill -010 010 -0.05 -1.062 0.289
according to

evaluation ability

Listening skill 0.28 010 015 2719 0.007
according to

vocabulary

development

ability

Listening skill 0.22 007 016 2860 0.004
according to

effectiveness of

listening habits

*p <.05,* p<.01,** p<.001

According to the results of multiple regression analysis, it was seen that general
model was meaningful and it was detected that students predicted skills enhancing
self-worth, listening skill according to etiquette, listening skill according to vocabulary
development ability and listening skill according to effectiveness of listening habits
significantly (F=(575, 5)=26.98, p <.001, R2=.19). When we analyzed the contributions
of variables to the model one by one, it can be said that listening skill according to
etiquette predicted the skills enhancing self-worth in a positive way (= .21, t (575)
=3.77 p= .001). Likewise, listening skill according to vocabulary development ability
predicted the skills enhancing self-worth in a positive way, too (f= .15, t (575) = 2.72
p= .007). Lastly, listening skill according to effectiveness of listening habits also
predicted the skills enhancing self-worth in a positive way (B= .16, t (575) =.2.86 p=
.004). It was seen that other independent variables did not make any contributions to
the model. It was revealed that in the model, listening skill according to etiquette,
listening skill according to vocabulary development ability and listening skill
according to effectiveness of listening habits were able to explain 18% of the students’
skills enhancing self-worth



Betul Yilmaz ABALI - Hulya YAZICI 84
Eurasian Journal of Educational Research 89 (2020) 71-92

Discussion, Conclusion and Recommendations

When communication skills - one of the sub-dimensions of social and emotional
learning - were examined, it was seen that general model was meaningful. It was
detected that the model predicted students’” communication skills, listening skill
according to etiquette and listening skill according to comprehension-analysis ability
sub-divisions significantly. It was detected that listening skill according to etiquette
and listening skill according to comprehension-analysis ability given in the model
were able to explain 24% of listening skills. When problem solving skill - one of the
sub-dimensions of social and emotional learning - was examined, it was seen that
listening skill according to etiquette and listening skill according to comprehension-
analysis ability given in the model were able to explain 37% of problem-solving skills.
According to the research results, general situation of the model was meaningful and
it was detected that it predicted the students’ problem-solving skill, listening skill
according to etiquette and listening skill according to comprehension-analysis ability
sub-divisions significantly.

When stress coping skill - one of the sub-dimensions of social and emotional
learning - was examined, it was seen that listening skill according to etiquette and
listening skill according to comprehension-analysis ability given in the model were
able to explain 21% of students” stress coping skills. According to the research results,
it was seen that general model was meaningful and it was detected that it predicted
the students’ stress coping skills, listening skill according to etiquette and listening
skill according to comprehension-analysis ability sub-divisions significantly. When
the skills enhancing self-worth were examined, the research results were as follows: it
was seen that listening skill according to etiquette, listening skill according to
vocabulary development ability and listening skill according to effectiveness of
listening habits given in the model were able to explain 18% of students’ skills
enhancing self-worth. According to the research results, it was seen that general model
was meaningful. It was detected that it predicted the students” skills enhancing self-
worth, listening skill according to etiquette, listening skill according to vocabulary
development ability and listening skill according to effectiveness of listening habits
sub-divisions significantly. When listening skill was evaluated with its all sub-
divisions as a whole, it affected social and emotional learning skills through problem
solving skills (37%) at most and then through communication skills (24%) in a positive
way. It was followed by stress coping skills (21%) and skills enhancing self-worth
(18%) respectively. These findings affirmed the hypothesis that individuals with high
listening skill have high level of social emotional learning skill.

Listening is closely associated with problem solving skill. Bilen (2004) states that
the problems that people cannot express increase day by day and in connection with
this case, the number of anxious and unhappy people increases. An individual who
does not find a good listener faces with people that stay on alert by thinking what to
say. This situation destroys the effects of listening such as problem solving and trouble
remedy and the problems get worse. Listening ensures the messages to be understood
in complete and right ways, increases empathy, and ensures ideas and thoughts to be



Betul Yilmaz ABALI - Hulya YAZICI 85
Eurasian Journal of Educational Research 89 (2020) 71-92

followed systematically. This helps the listener think on; and thus, the speaker
expresses his own feelings better when he feels to be listened and comprehended.
Mutual healthy communication ensures a healthy discussion. In society, there is a
significant problem about not being able to discuss. It is seen that at home, school,
workplace, bazaar, market, parliament, and even at congresses and symposiums that
is the hearth of education, discussions turn into a case after a while where people speak
up and get nervous. Such a stressful environment cannot achieve its goal and does not
make any contributions to the solution of troubles. High level of relation between
listening skill and social and emotional learning in the research supports the literature.
Umagan (2007) handles listening mainly in conjunction with communication concept
and puts this feature of listening forward. He states that listening is among the basic
skills of social life from this aspect. Active listening has also similar effects. In active
listening, message sender is left on his own to evaluate his senses. This leads the
individual to solve the problem. Many studies have been conducted on organizational
leadership and listening habits in national and international literature. According to
the research results, it was revealed that individuals having high level of listening
skills have efficient and desirable leadership features. There are strong relationships
between effective listening and leadership features. As the managers realize that
organizations gain strength thanks to effective communication, studies accelerate.
These studies that involve one of the important indicators of false notions in which
listening is just related to Turkish course make contributions to listening field (Gordon,
2002; Hughes, 2002; Yavuz, 2010). Eskaros (2004) emphasizes that listening is one of
the most effective methods for leaders to be successful. He indicates that especially
active and emphatic listening is the key feature of good managers. He specifies that
emphatic listening leads the listener to see the reality in mind and hearth of the
speaker, and deep psychic communication ensures the listener to reach right and true
information about the speaker. When the relation between listening skill and stress
coping skill is analyzed, a calming effect of listening stands out. Listening to an
individual gives a message that “I care your emotions and try to understand you”
rather than evaluating his emotions as right or wrong. This acceptance has a calming
effect on people. It is the simplest example that one of our friends says, “I feel relieved
when I talk to you”. The person feels relieved not only because of expressing himself
but also being listened to and to be cared (Gordon, 2002). It is seen that listening to
people by looking at their faces and comprehending eliminate the barriers in front of
communication.

Individuals whose emotional needs have been met and who have been listened
since childhood become good listeners. Cuceloglu (2014) states that family has a
determining role in construction of individuals’ positive sense of self. A child whose
emotional and physical requirements are met adequately by his family will be more
successful in “being him/herself” or in determining a personality for him/herself.
Studies enounce that the foetus has primitive but respectable sensations and is affected
by mother’s emotions. It may have impressions in its unconscious such that it is an
unwanted individual when a mother takes a dangerous thing into her body. The seeds
of sense of self that are spread during foetus period evolve into a positive or negative
way according to the attitudes of parents.
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Listening skill and social learning skill are interrelated life skills. Rather than
evaluating these two skills separately to improve them, it will be better to handle these
skills together and ensure the individuals gain experience with this point of view will
make contributions to the development of them. Listening is the first requirement of
learning. It requires not limiting it only to teaching activities. It is compulsory to listen
in order to comprehend and learn people and nature and thereby life. Information
about environment that we should know in the world we live in such as trying to
understand weather conditions by listening to wind, knowing and learning animals
through their voices, forecasting a storm from wave sounds can be also gained after
learning how to listen. Another listening method which is more important than the
environment is to listen to oneself. We can understand pulse velocity by listening to
our hearth beating or interpret our emotions according to strength and speed of our
breath. We can notice our negative emotions and take them in hand. Listening to others
is also important while trying to understand their emotions. For this, firstly we have
to know how to listen. Individuals are informed about what listening is and what
listening is not with the help of a planned and qualified listening education. Listening
is also a virtue. It requires patience, respect, and effort. To comprehend and
acknowledge the idea that what we all know may not be true and reality ensures us to
improve ourselves. In this respect listening education is a behaviour education.
Listening skill cannot be improved adequately without listening education. Thus, the
relation between listening and social emotional skills arises. Difference between “I”
and the others will come into existence as listening to the environment. As we listen to
others, we could acknowledge diversity of humans and show empathy towards them.
We communicate, question and comprehend as we listen. As we comprehend, we
socialize and construct healthy relations with the environment. As we listen, we notice
the contribution of calm communication to our life. As humans listen, understand and
acknowledge each other, problems will decrease. The more people there are in the
society who listen to others” needs and expectations, the more people we see in the
society from a family - the smallest unit of society - to school and everywhere who are
open for communication, calm, peaceful with tehmeselves and happy.

The findings of this research revealed that there is a significant relation between
listening skill and social emotional learning skill. Within this scope, it can be thought
that especially listening skill - one of the language skills - is not solely related to the
field of Turkish Language Teaching. Therefore, activities to improve the social and
emotional learning skills could be used together with listening activities, and regular
studies could be carried out to turn these two skills into basic life skills. In the research,
it was seen that there was a significant relation between listening skill and stress
coping skill, skills enhancing self-worth and communication skills which were the sub-
dimensions of social emotional learning skill. More studies can be carried out on this
subject by taking into account program development studies where communication
and discipline problems faced at schools can be decreased with the help of effective
listening training and social skill education. Findings of the research revealed that
there is a significant relation between listening skill and problem-solving division of
social and emotional learning. Therefore, listening-watching skills can be improved by
providing real life experiences-problem status for social life. For instance, environment
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education can be given in nature together with listening activities. In this study, the
relation between social and emotional learning skills and listening skill that is one of
Turkish language skills was analyzed. The relations between social and emotional
learning skill and speaking, writing and reading skills which are other Turkish
language skills could also be examined.
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Ozet

Problem Durumu: Bireyin toplumla iliskilerini diizenleyen bir¢ok becerinin 6n kosulu
dinlemedir. Dinleme 6zellikle sosyal becerilerin gelisimine temel olusturur. Sosyal
beceriler de 6grenme stireclerinin 6nemli bir kismini olusturur. Bandura’nin Sosyal
Ogrenme Teorisi'ne gore bir cocuk baskasinin davranmgini model alma, gézlem yapma
ve duyarak taklit etme gibi yollarla 6grenir (Bandura, 1969). Bu beceriler baskalarinin
duygularimi anlayabilme, duygudaslhk, 6zyonetim, 6zdenetim, ikna, problem ¢6zme
gibi alt becerileri kapsamaktadir (Tiirniiklii, 2004). Sosyal Ogrenmenin duyma, taklit
etme, gozlem yapma gibi stireclerinde saglikli bir dinleme sarttir.

Insan, evreni ve canlilar1 aklinin yaninda duygulariyla da tanir ve degerlendirir.
Ozellikle cocukluk caginda kazanilan duygusal ve sosyal beceriler genclik ve
yetiskinlikte de onemlidir. Sosyal yonii giiclii bireyler 6ncelikle kendini taniyan ve
anlayan, 6z giiveni yiiksek, kisilerarasi iliskilerde basarili, farkliliklara toleransl,
problem ¢zme becerisi gelismis, duygusal anlamda giiglii, empati yetenegi gelismis,
toplum hayatinda olumlu 6zellikleriyle dikkat ceken bireylerdir. Bu 6zellikler bir¢ok
alan1 dogrudan bir¢ogunu da dolayl olarak etkileyerek yasamin tamamina -okul, is,
evlilik gibi- yon veren yasamsal becerilerdir. Kisilerin fiziksel ve ruhsal saghigim
bozacak bircok riskli ve zararli davramsin, okullarda, medyada, sokakta goriilen
siddet olaylarmin sosyal ve duygusal yeterlilige sahip olup olmayla dogrudan bag:
vardir. Yapilan arastirmalar iilkemizde sigara, alkol ve uyusturucu maddelerin
kullaniminin ortadgretimde ilkogretimden {i¢ kat fazla oldugunu gostermektedir.
Ozellikle ortadgretim 6grencilerinde zararli madde kullanimu oranlarmin yiiksekligi
sosyal ve duygusal dgrenme yoluyla okullarda onleyici calismalar yapmanimn
gerekliligini ortaya koymaktadir. Genglerde riskli cinsel davranislarin ve zorbalik,
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siddet egilimlerinin 6nlenmesinde de SDO &ncti olacaktir (Ogel vd., 2004). SDO riskli
davraniglar1 azaltmanin yaninda koruyucu bir 6zellik tasimaktadir. SDO ile ilgili
calismalar incelendiginde SDO becerilerini olusturan dért temel beceriden s6z edildigi
goriilmektedir. Bunlar: Problem ¢ozme becerisi, iletisim becerileri, kendilik degerini
arttiran beceriler ve stresle basa ¢ikma becerileridir (Kabakgt ve Korkut Owen, 2010).
Cocukluk c¢aginda ogrendiklerimizin bir¢ogunu dinleyerek gerceklestirdigimiz
disiiniildiigtinde dinleme becerisinin erken yaslardan itibaren gelistirilmesi bireyleri
duygusal yonden yetistirecek ve gelecekte duygusal ve sosyal beceri eksikliklerinden
kaynaklanan tehlikelerden koruyacaktir. Bunlar depresyon, siddet egilimi, yeme
bozukluklar: gibi olumsuz davranuslar olabilecegi gibi uyusturucu bagimliligina kadar
uzanan hayati tehlikeler de olabilmektedir. Dinleme ve sosyal duygusal 6grenme
becerilerinin gelistirilmesinin okullarda yasanan disiplin sorunlarmin, siddet
olaylariin 6nlenmesine ve 6grencilerin gelecekte yasayabilecegi toplumsal
catismalarin azaltilmasma katki sunacagi distintilmektedir. Son yillarda yapilan
arastirmalar simdiki kusagin bir onceki kusaga gore duygusal anlamda daha cok
zorluk yasadigi, daha yalmiz, depresif, kizgin, asi, fevri ve saldirgan oldugu
yoniindedir. Bunun i¢in duygusal ve sosyal yonden egitilmeleri 6nemlidir. Okullarin
akil ve duygulart birlikte ele alan egitim politikalarina ihtiya¢ duydugu goze
carpmaktadir. Tiirkge Egitimi ve Ogretimi alaninda yapilan arastirmalar genellikle
Turkce ogretimi ve dinleme egitimi, Tirkce Ogretim programlarmin dinleme
kazanimlar1 acisindan incelenmesi, dinleme kazanim ve etkinliklerinin 6gretmen
gortisleri acisindan incelenmesi, konusma yazma, okuma ve dinleme ¢alismalarmin
kendi icindeki iligkileri ile ilgili, dinleme stratejileri, dinlemeyi etkileyen etmenler,
dinleme becerisini gelistiren ¢esitli yontem tekniklerin sinanmasi, dinleme ve prozodi
iliskisi ya da ¢ocuk edebiyat1 dinleme iliskisine yoneliktir (Zengin, 2010; Durmus, 2013;
Sahin 2011; Maden ve Durukan, 2011; Yildirim ve Er, 2013; Karadiiz, 2010; Cifci, 2001;
Gocger ve Tabak, 2014; Dogan, 2008 vd.) Bu calisma ise 8grenme kuramlarindan sosyal
ogrenme ve Tiirkcenin temel dil becerilerinden dinleme becerisi arasindaki iliskiyi
incelemektedir.

Arastirmanmin Amaci: Arastirmanin amaci dinleme becerisi ile sosyal duygusal 6grenme
becerisi arasindaki iliskiyi belirlemek ve aralarinda iliski varsa bu iliskinin dtizeyini
belirlemektir. Bu bakis acisiyla ytirtitiilen calismanin temel problemi sudur: Dinleme
becerileri, sosyal duygusal 6grenme becerilerini anlamli olarak yordamakta midir? Bu
ana problemin ¢oziimlenmesinde asagidaki alt problemlere de yanit aranmistir:

1. Ortaokul 6grencilerinin dinleme becerileri, iletisim becerilerini anlamlh
olarak yordamakta midir?

2. Ortaokul o6grencilerinin dinleme becerileri, problem ¢6zme becerilerini
anlaml olarak yordamakta midir?

3. Ortaokul 8grencilerinin dinleme becerileri, stresle basa ¢itkma becerilerini
anlamli olarak yordamakta midir?

4. Ortaokul 6grencilerinin dinleme becerileri, kendilik degerini arttiran
becerilerini anlamli olarak yordamakta midir?
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Aragtirmamin  Yontemi: Bu arastirma tarama modelinde iligkisel bir calismadir.
Calismada nicel veri toplama yontemleri kullanilmistir. Boylece nicel veriler
araciligiyla ile degiskenler aras iligkilerin betimlenmesi hedeflenmistir.

Aragtirmamn  Bulgulari: Ogrencilerin iletisim becerilerini gorgii kurallarmna gore
dinleme becerisi ve anlama-¢oztimleme durumlarina gore dinleme becerisi alt
boyutlarmnin anlaml: bir sekilde yordadig: tespit edilmistir. Modelde yer alan gorgii
kurallarina gore dinleme becerisi ve anlama-¢oziimleme durumlarina goére dinleme
becerisinin iletisim becerilerinin = %24’tinti aciklama giiciine sahip oldugu
goriilmektedir. Gorgti kurallarina goére dinleme becerisi ve anlama-¢6ziimleme
durumlarma gore dinleme becerisinin problem ¢6zme becerilerinin %37’sini actklama
glictine sahip oldugu goriilmektedir. Gorgili kurallarina gore dinleme becerisi ve
anlama-¢oztimleme durumlarina gore dinleme becerisinin 6grencilerin stresle basa
¢ikma becerilerini %21’ini aciklama giictine sahip oldugu goriilmektedir. Modelde yer
alan gorgti kurallarina gore dinleme becerisi, s6z varligin gelistirme durumlarmna gore
dinleme becerisi ve dinleme aliskanliklarmin etkililigine gore dinleme becerisinin
ogrencilerin kendilik degerini arttiran becerilerinin %18’ini agiklama giictine sahip
oldugu goriilmektedir. Bu bulgular, dinleme becerisi yiiksek olan bireylerin sosyal
duygusal 6grenme becerilerinin de yiiksek oldugu hipotezini dogrulamaktadir.

Aragtirmamin Sonuglart ve Oneriler: Dinleme becerisi ile sosyal ve duygusal 6grenme
becerileri birbirinden bagimsiz iki beceri degildir. Dinleme becerileri gelistikce sosyal
ve duygusal beceriler de gelismektedir. Bu sonu¢ dinleme becerilerini gelistirmeye
yonelik etkinliklerin énemini ortaya koymakta ve dinleme becerisinin tiim 6grenme
siireclerinde 6ne ¢ikarilarak gelistirilmesinin gerekliligini ortaya koymaktadir.
Okullarda yasanan iletisim ve disiplin sorunlarmin etkin bir dinleme 6gretimi ve
sosyal beceri egitimleriyle azaltilabilecegi, program gelistirme calismalarinda g6z
oniinde bulundurularak bu alana yonelik calismalar yapilabilir. Sosyal yasamin i¢cinde
gercek yasam deneyimleri-problem durumlari saglanarak dinleme-izleme becerileri
gelistirilebilir. Ornegin cevre egitimi dinleme etkinlikleriyle birlikte dogada
yapilabilir. Sosyal ve duygusal 6grenme becerisi ile Tiirkgenin diger beceri alanlar1
olan konusma, yazma ve okuma becerileri arasindaki iliski incelenebilir ve bu
becerilerin sosyal duygusal 6grenmeye Kkatkilari karsilastirmali bir bicimde ele
almapbilir.

Anahtar Sézciikler: Tiirkge Egitimi, Dinleme, Sosyal Duygusal Ogrenme
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