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Oz

Bu calismanin amaci &gretmenlerin perspektifinden miilteci Ogrencilerin uyum ve egitim
siireclerinde yasadiklar1 sorunlar1 incelemektedir. Arastirmanin katilimcilari izmir ilinde egitim
veren 27 (22 Kadin ve 5 Erkek) 6gretmenden olusmaktadir. Bu ¢alismada veri toplarken ve analiz
ederken iic asamali Delphi yontemi kullanilmistir. Calismada miilteci 6grencilerin Tiirk Egitim
Sistemine uyum saglama siirecinde (ilk ii¢ ay) ve egitimlerine devam ederken yasanan okulda
yasanan sorunlar Ogretmenlere sorulmustur. Katilimc1 Ogretmen goriislerine gore; miilteci
Ogrenciler, miilteci aileler ve okul idarecileri uyum ve egitim siirecinde en c¢ok Tiirkge dil
yetersizliginden kaynaklanan uyum ve egitim problemleri yagamaktadirlar. Yerel 6grenciler miilteci
ogrenciler ile egitim alirken yas ve gelisim farkliliklari, sinif ikliminin degismesi ve kiiltiirel
farkliliklardan dolayr zorluk yasamaktadir. Yerel aileler uyum siirecinde miilteci 6grencileri
kabullenememekte, egitim siirecinde ise kiiltirel farkliliklardan kaynaklanan ¢atisma
yasamaktadirlar. Ogretmenlerin egitim siirecinde en ¢ok yasadig1 problem ise dgrencilerin diisiik
akademik basartya sahip olmasidir. Bu veriler 15183inda miilteci dgrencilerin yas gruplarma uygun
siiflarda dil egitimi almasi; okullarda yoneticilere, 6gretmenlere, dgrencilere ve velilere yonelik
psiko-egitim programlariyla ¢ok kiiltiirliilik egitiminin verilmesi gibi 6nerilerde bulunulmustur.
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Giris

Son yillarda gd¢ orani hizla artmaktadir. Oyle ki, son ii¢ yilda go¢ eden insanlarmn sayisi
diinya niifusunun ylizde ugilinii gecmistir (IOM, 2017). Gog¢ edenler genellikle biitiin
aileleriyle go¢ etmekte olup, goc ettikleri yerlerde istemedikleri kosullarda yeni bir yasama
baslamaktadir (Deniz, 2014). Bu kosullar gé¢ eden insanlar agisindan bas edilmesi gereken
bir¢ok sorun olusturabilmektedir (Naff, 1994). Hem g6¢ ederken hem de yeni bir cografya
da yagsamaya calisirken yetiskinlerin yasadiklar1 gerilim, stres, psikolojik travma sonucunda
olusan sorunlar ruhsal yapiy1 olumsuz etkilerken bu sorunlara ek olarak, ¢ocuklar da gogten
en az yetiskinler kadar etkilenmektedir (Eroglu ve Giilcan, 2016; Timotijevic ve Breakwell,
2000). Etkilendikleri noktalarin basinda barinma, saglik, is sahasi, kiiltiirel iligkiler, kimlik
sorunu ve egitim gelmektedir (Cebeci, 2015). Egitim bu sorunlarin en énemlilerinden bir
tanesidir (Gencer, 2017; Simsir ve Dilmag, 2018).

Gog eden dgrencilerin egitim alaninda akranlarina oranla daha ¢ok uyum problemi
yasamaktadir (Sirkeci vd., 2015). Akranlarindan farkli bir cografya ve kiiltiirden geldikleri
icin iletigim problemi, akran zorbaligi ve dil yetersizligi gibi uyum problemleri go¢ eden
miilteci 6grencilerin egitimlerini olumsuz etkilemektedir (Cebeci, 2015; Yurdakul ve Tok,
2018). Dolayisiyla bu durum hem goé¢ eden miilteci 6grencileri hem de birlikte egitim
gordiikleri akranlarmi da etkilemektedir. Okul, farkli iilkeden gelmis olan O6grencilerin
iletisim becerilerini 6grendigi, farklh kiiltiirleri tanidig1, kendini gergeklestirmeye yardimci
oldugu, desteklendigi ve bunlar1 6grendigi egitim ortamidir (Tanrikulu, 2017).

Tiirkiye’de halihazirda egitim alaninda yasanan sikintilar, goclerle birlikte daha da
artmaktadir. Tiirkiye, son on yilda egitim siralamasinda 137 iilkeden 99. olmusken, bu
durumun yasanan goclerle daha da geriledigi tahmin edilmektedir (WEF, 2018). Hem
mevcut sistemdeki aksakliklar hem de gociin getirdigi sikintilarla basa ¢ikmak i¢in egitim
politikalarinin iyilestirilmeye ihtiyact vardir (Heckmann, 2008). Egitim ortaminda basariy1
etkileyen en onemli faktorlerden biri, uyum problemidir (Yurdakul ve Tok, 2018). Bu
ylizden artan goglerle beraber okullarda yapilan egitim programlarinda uyum caligmalarina
daha fazla agirlik verilmesi ve uyum ve egitim sorunlarinin arastirilmasi iilkesini terk etmek
zorunda kalan miilteci 6grencilerin egitim ortamin1 daha verimli hale getirebilmek igin
onemlidir.

Tiirkiye’de Gog
2000 sonras1 Tiirkiye’ye giris yapan yabanci uyruklu niifus sayist siirekli artis gostermistir.

Bazi yillardaki artis 2. Korfez Savasi ve Suriye Krizi gibi bolgesel kriz edenlerinden dolay1
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cok yiiksek olabilmektedir. 2013 yilinda 313.692, 2016 yilinda 461.217 ve 2019 yilinda

677.042 kisi Tiirkiye’de oturma izni almistir (Go¢ Idaresi Genel Miidiirliigii, 2020a).
“Tirkiye’ye caligma, egitim ve diger amaglarla gelmis olan yabancilara iliskin rakamlara
bakildiginda son 15 yilda yaklasik 3.3 milyon yabancinin ikamet izni aldig1 kaydedilmistir.”
(Gég Idaresi Genel Miidiirliigii, 2020b, paragraf 5). Tiirkiye'ye go¢ edenlerin yas grubu
incelendiginde, en fazla gd¢ edenlerin 25-29 yas grubu oldugu goriilmektedir (Tirkiye
Istatistik Kurumu, 2019). Go¢ eden kisilerin ikamet ettikleri illere baktigimizda sirastyla en
fazla go¢ alan ilin Istanbul, Ankara, Antalya, Bursa ve Izmir takip etmektedir (Tiirkiye
Istatistik Kurumu [TUIK], 2019). Gériildiigii gibi Tiirkiye ¢ok sayida goc alan bir iilkedir ve
goc¢ eden kisiler metropol kentleri tercih etmektedir.

2019 yilinda gelen yabanci uyruklu niifusun igerisinde ilk sirada %14.5 ile Irak
vatandag1 yer alirken %13.8 ile Tilirkmenistan, %8.2 ile Afganistan, %?7.5 ile Suriye ve %7.3
ile Iran vatandasi izlemektedir (TUIK, 2019). Bu verilerle birlikte, Suriye’den gelen yabanci
uyruklu kisi sayist Mart 2011°den itibaren hizla artis gdstermektedir (Ozdek ve Ozdemir,
2018). Saglik ve egitim imkanlarina kolaylikla ulasilabildigi, bilim ve teknik alaninda
gelismelerin oldugu, rahat bir yasam standartlarma sahip (Nakiboglu ve Oztiirk, 2019) bir
iilke olan Suriye’de 2011 yilinda baslayan i¢ savas nedeniyle, can giivenligi tehlikeye diisen
Suriyeliler 2011 yilindan itibaren Tirkiye’ye go¢ etmektedir (De Bel-Air, 2016). Gog
Idaresi Genel Miidiirliigii (2020c) verilerine gore, Tiirkiye’de gegici koruma altindaki kayitl
Suriyeli sayis1 3 Eyliil 2020 tarihi itibariyle toplam 3.612.604 kisi olmustur. Bu sayinin
yarisin1 0-18 yas arasi grubu olustururken ¢ocuk ve kadinlarin toplam sayis1 2.550.630
kigidir. Tim bu veriler degerlendirildiginde Tiirkiye’nin niifusu son olarak 82.003.882
oldugu icin gecici koruma altindaki kayitli Suriyelilerin Tiirk niifusuna orani ise tlke
genelinde %4.35°tir ve bu oran 19 Eyliil 2019 verilerine gore Tiirkiye’de dogan 450 bin
civarindaki Suriye asilli bebek sayisiyla gittikge artmaktadir (Gog Idaresi Genel Miidiirliigii,
2020c). Tiirkiye’ye gog¢ eden kisiler sinirlardaki gegici koruma merkezlerinde (kamplarda)
belli bir siire bulunduktan sonra kentlere go¢ etmektedir (Van Heelsum, 2016).
Tiirkiye’deki Egitim Sistemi
Insanlarin belirledikleri amaglara uygun olarak egilimlerini kazanabilmesi ve bu egilimlerini
hayata gecirerek kendini gelistirebilmesi egitim ile saglanmaktadir (Yilmaz, 2004).
Yasamda oldukg¢a etkili olan egitim kavrami ile ilgili olarak 6ne ¢ikan birgok sistem
bulunmaktadir. Bu sistemler bulunulan ortam ve degisen tarihsel zamana gore
sekillenmektedir. Tiirk Egitim sistemini bu dogrultuda degerlendirdigimizde; bat1 ve dogu

uygarliklarmin deger yargilar ile diisiincelerinin birlesimi s6z konusudur (Ozer ve Aktas,
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2019). Tiirkiye’deki egitim sisteminin amaci Atatiirk milliyetciligine baglh ve Tiirkiye

Cumhuriyeti’ne karst gorevlerinin, sorumluluklarinin farkinda olan; dengeli ve saglikli bir
gelisim gosteren, yaratici ve verimli ¢alisabilen kisiler yetistirilmesidir (Balci, 2000).
Tiirkiye’de Miilteci Ogrenciler

Tiirkiye’ye yapilan gocler cesitlilik gostermektedir. Bu ¢esitli gog tiirleri nedeniyle go¢ eden
kisiler de farkli adlandirilmaktadir. Go¢ eden kisiler ve hangi statiide yer aldiklar
arastirildiginda, herhangi bir baski ya da zorlamaya maruz kalmadan kendi istegiyle gog
eden kisilere gogmen, iilkesinde ortaya c¢ikan karisikliktan dolayr vatandasi oldugu tilkenin
korumasindan yararlanamayan ve s6z konusu korku nedeniyle yararlanmak istemeyen,
iilkesine donmek istemeyen veya donmeyen kisilere miilteci, ilgili ulusal ya da uluslararasi
belgeler cercevesinde bir iilkeye miilteci olarak kabul edilmek isteyen ve miiltecilik
statiistine iliskin yaptiklar1 basvurunun sonucunu bekleyen kisilere ise siginmact
denilmektedir. Gegici koruma belgesini alan kisiler ise yabanci olarak adlandirilmaktadir
(Borlat, 2019).

Tiirkiye’deki miiltecilerin 1.718.477’sini ¢ocuklar olusturmaktadir (UNICEF, 2020).
Birlesmis Milletler Cocuklara Yardim Fonu (UNICEF) verileri incelendiginde Ocak 2020
itibari ile okula kayitl olan ¢cocuk sayis1 685 bin iken 400 bin ¢ocuk hala egitim-6gretimden
yararlanamamaktadir. Izmir ilinde ise 146.511 miilteci cocuktan sadece 22.232’si okula
kayithdir (Safran, 2020). Birlesmis Milletler ile Tiirkiye arasinda miilteci ¢ocuklarin okula
katilim oranmi arttirmak icin bir¢ok calisma yiiriitiilmektedir. Bu g¢aligmalarda, miilteci
cocuklar egitimlerine Milli Egitim Bakanligi’na (MEB) bagli okullarda veya Gegici Egitim
Merkezlerinde (GEM) devam etmektedir.

Mart 2017 itibariyle miilteci Ogrencilerle ilgili egitim ¢alismalari yapilmaya
baglamistir. Okul6ncesinden baslayarak 18 yasina kadar egitim almalar1 icin ‘Suriyeli
Cocuklarin Tiirk Egitim Sistemine Entegrasyonunun Desteklenmesi Projesi (PICTES)’
kapsaminda uyum c¢alismalar1 yapilabilmesi i¢in devlet okullarinda ve GEM’lerde uyum
smiflart agilmistir. Miilteci 6grenciler, Seviye Tespit Siavi sonrasinda devlet okullarina
yerlestirilmektedirler. Artan goglerle beraber Tiirkiye’de uygulanan projeler de cesitlilik
gostermistir. Ardindan, 2018 yili itibariyle orgiin egitim sistemi disginda kalmis gegici
koruma altindaki miilteci ¢ocuklarin egitim imkanlarina kavusturulmasi i¢in Halk Egitim
Merkezlerine bagli olarak Hizlandirilmis Egitim Programi (HEP) yiiriitilmektedir. Yabanci
ogrenciler bu proje ve okullar kapsaminda aldiklar1 denklik belgesiyle devlet okullarina
gitmeye hak elde etmektedirler (UNICEF, 2020). Egitim aldiklar1 okullarda Tiirkge,
Matematik, Arapga, Rehberlik dersleri ve serbest etkinlikler gerceklestirilmektedir. izmir ili
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incelendiginde bu projede 1054 68renci bulunurken 26 6gretici 8 hizmetli gorev almaktadir

ve bu Ogrencilerin ulagimlart UNICEF tarafindan saglanmaktadir (Biidiin, 2020). HEP ile
1054 dgrenci sayisini arttirmak amactyla Avrupa Birligi Sivil Koruma ve Insan1 Yardim
Kurulusunun finansal destegi ile okula devam eden c¢ocuklara Suriyeli ve Diger Miilteci
Cocuklarin Egitimi Sartli Egitim Yardimi (S.E.Y.) sunmaktadir. Aile, Calisma ve Sosyal
Hizmetler Bakanligi, MEB, Afet ve Acil Durum Yo6netimi Baskanligi ve Kizilay is birligiyle
okul devamliligin1 saglayarak, okul terk oranlarini azaltarak ve okul kaydini tesvik ederek
okullardaki miilteci 6grenci sayisini arttirmak hedeflenmektedir.

Miilteci Ogrencilerin Yasadiklar1 Egitim Problemleri

Literatiir incelendiginde Tiirkiye’de bulunan miilteci 6grencilerin egitimde yasadigi iki
temel problem goriilmektedir: dil ve kiiltiir (T6sten vd., 2017). Miilteci 6grencilere ve bu
okullarda gorev alan 6gretmenlere yonelik uyum saglayici ve ¢aligmalar yapilmakla beraber
egitim 6gretim ortaminda problemler yasanmaktadir (Adams ve Shambleau, 2006; Tosten
vd., 2017; Yurdakul ve Tok, 2018). Ortaya ¢ikan problemler incelendiginde en 6nemli sorun
dil egitimidir (Akman, 2019). Miilteci ¢cocuklarin Tiirk¢e dilini 6grenmelerindeki en 6nemli
etkenler sOyle siralanabilir. Birincisi, miilteci ailelerin ¢ocuklar1 Tiirkge 6grendigi taktirde
kendi ana dillerini unutacagi endisesi yasamaktadir (Tanrikulu, 2018). Ikincisi, miilteci
ogrencilere Tiirkce dersi veren birgok O6gretmenin, yabanci dil egitiminde bilgi ve becerisi
yetersizdir (Erdem, 2017). Ucgiinciisii, miilteci ¢ocuklarin okuldan sonra is hayatinda yer
almak zorunda olmasindan dolay1 derslerine ¢alisamamasidir (Taskin ve Erdemli, 2018). Bu
ogrenciler dil sorunu yasamakla beraber iletisim kopuklugu ve uyum sorunu da
yasamaktadir ve arkadaslik iligkileri de etkilenmektedir (Akman, 2019; Taskin ve Erdemli,
2018). Tiirkge bilmeyen veya az bilen miilteci Ogrencilerin birgogu egitimde zorluk
yasamalar1 nedeniyle okulu yarida birakmaktadir.

Dil probleminin yan sira miilteci 6grencilerin egitim siirecinde yasanan diger bir
onemli giigliik kiilttirel farkliliklardir (Simsir ve Dilmag, 2018). Suriye’de kiz ve erkeklerin
ayr1 egitim gérmesi, kizlarin okula génderilmesi konusunda isteksizlik, egitim sistemindeki
ve kiiltiirel yapisindaki farkliliklar (Aydin ve Kaya, 2017) 6grencilerin egitime erismelerinin
onlinde Kkiiltlirel ve politik engeller olarak algilanmaktadir. Ayrica, Ogretmenler de
yasadiklar1 kiiltiirel catisma nedeniyle miilteci Ogrencilerin egitimlerine olumsuz etki
edebilmektedir (Simsir ve Dilmag, 2018; Taskin ve Erdemli, 2018).

Calhismanin Amaci ve Onemi
Giderek artmakta olan Tiirkiye niifusu ve degisen ekonomik kosullar ile miilteci 6grenciler

icin durum Ozellikle zor olmaya devam etmektedir. Son alt1 yilda en fazla Suriyeli niifusu
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barindiran iilke olarak Tiirkiye’de 1.100.000 c¢ocuk bulunmaktadir. Bu c¢ocuklardan

685.000’1 okula giderken 400.000 ¢ocugun devlet okuluna kaydi bulunmamaktadir (Safran,
2020). Literatiirde miilteci 6grencilerin egitim hayatlarinda yasadiklari sorunlara deginen
calismalar bulunmaktadir (Erdem, 2017; Oztiirk, 2018; Tok ve Yurdakul, 2018). Bu
caligmada ise spesifik olarak 6gretmenlerin perspektifinden miilteci 6grencilerin Tiirkiye’de
egitim hayatina baglarken (uyum) ve devam ederken yasadigi sorunlarin incelenmesi
amaglanmstir.

Yontem

Bu ¢alisma i¢in Izmir Demokrasi Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma
ve Yayin Etigi Kurulu’'ndan izin alinmigtir. Bu ¢aligmada verileri toplamak ve incelemek
icin Delphi yontemi uygulanmistir. Delphi yontemi uzmanlarin kararlarini toplamak ve
stizgecten gegirmek i¢in kullanilan nitel bir yontemdir (Skulmoski vd., 2007). Bu siirecte
geri bildirimlerle bir dizi anket sirasiyla uygulanir ve anketlerin sonuglarina gore siradaki
anketler gelistirilerek goriisler alinir (Skulmoski vd., 2007). Bu c¢alismada Delphi
yonteminin kullanilmasinin  sebebi, Delphi yoOnteminin problemlere, c¢oziimlere ve
tahminlere odaklanmak igin tasarlanmasidir (Skulmoski vd., 2007). Calismada miilteci
Ogrencilerin yasadiklar1 sorunlar ve ¢dzlim Onerileri 6gretmenlerin tahminleri iizerinden
arastirilmaktadir.

Tiirkiye son yillarda artan zorunlu goglerdeki artis nedeniyle birgok miilteci ailenin
cocuguna ev sahipligi yapmaktadir. Bu ¢ocuklarin yasadiklar1 zorluklar kendi iilkelerinde
Ogrenim goren ¢ocuklara oranla daha yiiksektir (Tok ve Yurdakul, 2018). Bu konuda gozlem
sansi olanlar arasinda en 6nemli gruplardan birisi 6gretmenlerdir (Agcadag Celik, 2019). Bu
ogrencilerle vakit geciren, sorunlarindan haberdar olan ve egitim sistemine hakim olan
Ogretmenlerin goriisleri onemlidir (Simsir ve Dilmag, 2018). Bu kapsamda arastirmacilar
literatiirii tarayarak ‘Ogretmenlerin perspektifinden iilkelerini terk etmek zorunda kalan
ogrencilerin egitimlerinde yasadiklar1 sorunlar nelerdir?’ arastirma sorusunu gelistirmistir.
Sonrasinda, katilimcilarin cevap verebilecekleri, c¢alismanin amacina uygun ve beyin
firtinas1 6zelligi igeren sorular gelistirilmistir (Schmidt, 1997). Aileleri zorunlu go¢ etmis
ogrencilerin egitimde yasadiklar1 sorunlarin birgok bileseni oldugu i¢in, bu sorulari alti
gruba (miilteci 6grenci, yerel 6grenci, 6gretmen, miilteci aile, yerel aile ve okul idaresi) iki
farkli kategoride (uyum ve siire¢) agik uglu sorular sorulmasi uzmanlarin goriisleri de

alinarak karar verilmistir.
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Bu calismada milteci 6grenciler ile calismis dort Ogretmen ve psikolojik

danigmanlik alaninda yiiksek lisans yapan bes yliksek lisans Ogrencisiyle pilot ¢alisma
yaptlmistir. Pilot calismadaki amag¢ sorularin anlasilabilirligi ve dogru anlama gelip
gelmedigini, sorularin ¢alismanin  hedefine uygun olup olmadigini, sorularin
cevaplanmasinin ne kadar siirecegini ve sorulara cevap verilip verilemeyecegini test

etmektir. Pilot ¢aligma sonrasinda sorulara son sekli verilmistir.
Katihmceilar

Delphi yonteminde uzman goriisleri onemli bir ana bilesendir (Parente vd., 1994). Uzmanlik
icin dort gereklilik vardir: (a) arastirilan konularla ilgili bilgi ve deneyim; (b) katilma
kapasitesi ve istegi; (c) Delphi ¢aligmasina katilmak igin yeterli zaman ve (d) etkili iletigim
becerileri (Adler ve Ziglio, 1996). Bu kriterlere cevap verebilmek igin katilimer kriterlerine
miilteci 6grenciler ile en az bir yil ¢alisan, goniillli, calismaya vakit ayiran 6gretmenler
arastirmanin katilimcilar1 olarak se¢ilmistir.  Bu kapsamda arastirmaya dahil olan
katilimcilar 2019-2020 egitim ve dgretim déneminde Izmir ilinde farkli branslarda egitim
veren 27 dgretmenden (22 Kadin ve 5 Erkek) olugsmaktadir. Katilimcilarin yas ortalamasi
35.8, ogretmenlik meslek siirelerinin ortalamasi 10.2 ve miilteci dgrenciler ile ¢alisma

stirelerinin ortalamasi 3.3 yildir.

Veri Analizi

Birinci Tur
Bu aragtirmada {i¢ turlu bir Delphi analizi yapilmistir. Delphi ¢alismasinin birinci turunda
acik uclu sorularindan olusan olgek ile veriler katilimcilardan toplanmistir. Agik uglu
sorulara verilen cevaplar1 Oncelikle iki aragtirmaci birbirinden bagimsiz bir sekilde
temalastirmistir (Strauss ve Corbin, 1998). Sonrasinda arastirmacilar birlikte c¢alisarak
olusturduklar1 temalarin degerlendiriciler arasi giivenilirligini hesaplamistir (% 84) ve bu
deger kabul edilebilir degerin (% 80) lizerinde ¢ikmistir (Strauss ve Corbin, 1998). Son
asamada ise ikinci turdaki sorular gelistirilmistir. Birinci turun sonuglar1 kolektif aklin
ortaya ¢ikmasinda énemli oldugu kadar bireysel farkliliklarinda ortaya cikabilecegi dnemli
bir asamadir (Skulmoski vd., 2007). Birinci turda katilimcilara asagidaki sorular

sorulmustur.
1. Miilteci 6grencilerin Tiirk Egitim Sistemine uyum saglama siirecinde (ilk {li¢ ay)
belirtilen gruplarin yasadiklar1 zorluklar nelerdir? (a1) miilteci 6grenci, (bi) yerel

ogrenci, (c1) 6gretmen, (d1) miilteci aile, (e1) yerel aile, (f1) okul idaresi.
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2. Miilteci 6grencilerin Tiirk Egitim Sisteminde egitimlerine devam ederken belirtilen

gruplarin yasadiklar1 zorluklar nelerdir? (a1) miilteci 6grenci, (b1) yerel dgrenci, (c1)

ogretmen, (di1) miilteci aile, (e1) yerel aile, (f1) okul idaresi.
Ikinci Tur
Calismanin ikinci turundaki amag¢ hangi kategorilerin bu ¢alismanin amacina digerlerinden
daha fazla etki ettigini 6grenmektir ve hangi kategorilerin istisna oldugunu bularak birinci
turda verilen cevaplarla olugan temalar1 siralamaktir (Schmidt, 1997). Delphi siireci boyunca
siirekli dogrulama, sonuglarin giivenilirligini arttirmak igin kritik oneme sahiptir ve iki
onemli katki sunmaktadir (Adler ve Ziglio, 1996; Delbeq vd., 1975; Linstone ve Turloff,
1975). ilk olarak, katilimcilara birinci tur analizlerinin katilimcilarin goriislerini yansitip
yansitmadigim dogrulama firsat1 verir. ikinci olarak, katilimcilari, diger katilimcilarinin
cevaplarint gorerek kendi goriislerini degistirme ve genisletme firsat1 verir. Birinci turda
verilen cevaplarla ile olusturulan temalar, ikinci turda katilimcilara asagidaki sekilde
sorularak katilimcilardan en 6nemlilerini segmeleri istenmistir.

1. Miilteci dgrencilerin Tiirk Egitim Sistemine uyum saglama siirecinde (ilk ii¢ ay) (a1)
miilteci 6grenciler, (b1) yerel 6grenciler, (c1) 6gretmenler, (d1) miilteci aileler, (e1)
yerel aileler, (f1) okul idaresi yasadiklar1 asagidaki zorluklardan hangilerinin en
onemli oldugunu diisiiniiyorsunuz? Ug secenegi isaretleyiniz.

2. Miilteci ogrencilerin Tiirk Egitim Sisteminde egitimlerine devam ederken (a1)
miilteci 6grenciler, (b1) yerel 6grenciler, (c1) 6gretmenler, (d1) miilteci aileler, (e1)
yerel aileler, (f1) okul idaresi yasadiklari asagidaki zorluklardan hangilerinin en
onemli oldugunu diisiiniiyorsunuz? Ug secenegi isaretleyiniz.

Uciincii Tur

Ugiincii turda, ikinci turda ilk bese giren temalar dortlii Likert (1. Derecede Onemli — 4.
Derecede Onemli) Olcegiyle asagidaki sekilde sorularak katilimcilardan bu zorluklari
(temalar1) derecelendirmeleri istenmistir.

1. Miilteci Ogrencilerin Tirk Egitim Sistemine uyum saglama siirecinde (ilk ii¢ ay)
karsilastig1 asagidaki zorluklar (a) miilteci Ogrenciler, (b) yerel Ogrenciler, (c)
ogretmenler, (d) miilteci aileler, (e) yerel aileler, (f) okul idaresi agisindan sizce
hangi derece 6nemlidir?

2. Miilteci 0grencilerin Tiirk Egitim Sistemine egitim siirecinde karsilastig1 asagidaki
zorluklar (a) miilteci 6grenciler, (b) yerel 6grenciler, (c¢) 6gretmenler, (d) miilteci

aileler, (e) yerel aileler, (f) okul idaresi agisindan sizce hangi derece 6nemlidir?
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Bulgular ve Tartisma

Bu calismada Ogretmenlerin perspektifinden miilteci Ogrencilerin uyum ve egitim
stireclerinde yasadiklar1 sorunlar incelenmistir. Birinci turda katilimcilara agik u¢lu sorular
sorarak temalar olusturulmustur. ikinci turda katilimcilarin ilk turda verdigi cevaplar
arasindan dnemli olanlarmin secilmesi istenmistir. Uciincii turda ise dortlii Likert dlgegi ile
ikinci turda ortaya ¢ikan onemli maddeleri derecelendirmeleri istenmistir ve ikinci turun
ciktilarinin siralanmasi ve derecelendirilmesi yapilmistir (Schmidt, 1997).

Ogretmenlerin perspektifinden miilteci 6grencilerin uyum siirecinde yasanan
zorluklara baktigimizda; birinci turda (ai;) miilteci 6grenciler i¢in dokuz tema, (b1) yerel
ogrenciler icin dokuz tema, (c1) 6gretmenler i¢in sekiz tema, (d1) miilteci aileler i¢in yedi
tema, (e1) yerel aileler icin alt1 tema ve (f1) okul idaresi i¢in on tema ortaya ¢ikmistir (Tablo
1). Egitim siireci boyunca yasanilan sorunlara bakildiginda ise birinci turun sonunda (a2)
miilteci 6grenciler i¢cin dokuz tema, (bz) yerel 6grenciler i¢in yedi tema, (c2) 6gretmenler i¢in
on bir tema, (d2) miilteci aileler igin yedi tema, (e2) yerel aileler igin alt1 tema ve (f2) okul

idaresi icin dokuz tema ortaya ¢ikmustir (Tablo 1). Ikinci ve iiglincii turun cevaplari analiz
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Tablo 1: Ogretmenlerin Bakis Acisindan Miilteci Ogrencilerin Uyum ve Egitim Siireclerinde Yasanan Zorluklar

Egitime Uyum Siirecinde Yasanan Zorluklar

Egitimde Siirecinde Yasanan Zorluklar

2. 2.
5 3. Tur S 3. Tur
E Temalar / 1. Tur” Tur E Temalar / 1. Tur” Tur
(D N** M*** Fkkk (D N** M*** S****
. Tiirkge Dil Becerisinin Yeterli Diizeyde . Tiirkge Dil Becerisinin Yeterli
38 364 1 16 [ 368 | 1
Olmamasti Diizeyde Olmamasi
Sinif Iklimine, Arkadaslarina ve Sosyal
Cevreye, Okul Kurallarina Uyum Saglamada 14 (282 2 . Diislik Akademik Basarinin Olmasi 13 (364 | 2
Gligliik Yasanmasi
i . Akran Iliskilerindeki Kiiltiirel Farkliliklar 10 | 2,73 3 5 . Kars1 Taraftan Kabul Gormeme 15 | 3,58 3
g g Sinif iklimine, Arkadaslarina, Sosyal
:gﬁ . Maddi Kosullardaki Yetersizlik 6 | 1,91 - 6" Cevreye ve Okul Kurallarina uyum 10 | 3,55 -
3 8 saglamada giicliik
§ . Kars1 Taraftan Kabul Gormeme 5 11,73 - 25 . Kiiltirel Farkliliklar 9 | 3,27 -
S . Akran Zorbalig1 4 11,50 - 8 . Maddi Kosullardaki Yetersizlik 5 - -
. Ev Ortaminda Yasanan Zorluklarin
. Turk Egitim Sistemindeki Farkliliklar 1 - - 5 - -
Okul Hayatina Yansimasi
. Ev Ortaminda Kiiltiirel Farkliliklarin Okul L . Tirk Egitim Sistemindeki 4
Hayatina Yansimasi Farkliliklar
Psikolojik Sorunlar 1 - - . Akran Zorbaligi 3 - -
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. Farkl1 Yas Grubu ve Gelisim Ozellikleri Olan
Arkadaslarma ve Sinif Iklimine Uyum
18 | 3,36 1. Kiiltiirel Farkliliklar 19 | 3,55
Saglamada Giigliik (Okul kiiltiiriine ve ¢evreye
uyum saglamada giicliik)
2. Farkli Yas Grubu ve Gelisim
. Kiiltiirel Farkliliklardan Kaynakli Iletisimde Ozellikleri Olan Arkadaslarina ve
14 | 3,09 . 13 | 3,27
Yasanan Problemler Sinif Iklimine Uyum Saglamada
Gigclik
B B | 3. Miilteci Ogrencilerin Tiirkge Dil
% :ﬁ; Becerisinin Yeterli Diizeyde
50 . Kulturel Farkliliklar 10 | 2,82 50 ‘ 13 | 3,59
L) ‘0 Olmamasindan Kaynaklanan Dil
= © .
5 5 Problemleri
>-‘ .. >-< .
g . Miilteci Ogrencileri Kabul Etmeme 10 | 2,73 E\T 4. Miilteci Ogrencileri Kabullenmeme 12 | 2,95
5. Smif Ortaminda Yasanan
. Miilteci Ogrencilere Kars1 Akran Zorbalig 7 |223 Degisikliklerin Ogrencilere Olumsuz | 10 | 2,82
Etki Etmesi
. Miilteci Ogrencilerin Tiirkge Dil Becerisinin
Yeterli Diizeyde Olmamasindan Kaynaklanan 7 12,09 6. Akran Zorbaliginin Artmasi 8 -
Dil Problemleri
. Miilteci Ogrencilere Kars1 Onyargili Olma 6 - 7. Basar1 Seviyesinin Diismesi 6 -
. Basar1 Seviyesinin Diismesi 6 - - - -
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. Aile Yasantilarindan Kaynakli Miilteci

Stirecinde Yasanilan Catismalar

] 4| - - |-
Ogrencilerden Uzak Durulmasi
. Miilteci Ogrencilerde Diisiik Akademik
23 | 3,55 . Diisiik Akademik Basarinin Olmasi 15 | 3,36
Basarinin Olmasi
. Miilteci Ogrencilerin Tiirkge Dil Becerisinin .
Ogrencilerin Farkli Hazir
Yeterli Diizeyde Olmamasindan Kaynaklanan 21 | 3,36 14 | 3,27
) ] Bulunuslarinin Olmast
Dil Problemleri
. . Kiiltiirel Farkliliklardan Dolay1 Veli
. Kiiltiirel Farkliliklardan Dolay1 Veli ve Ogrenci . .
. 11 | 3,23 ve Ogrenci lletisiminde Yasanilan 12 | 3,55
Iletisiminde Yasanilan Problemler
B B Problemler
5 5 -
£ £ . Miilteci Ogrencilerin Tiirkge Dil
1) . 15)
3 . Miilteci Ogrencinin Farkli Bir Kiiltiire Sahip 5D Becerisinin Yeterli Diizeyde
O 9 |282 Q ‘ 11 | 3,68
S Olmas1 S Olmamasindan Kaynaklanan Dil
Problemleri
. . Farkl1 Yas Grubu ve Gelisim
. Farkli Yas Grubu ve Gelisim Ozellikleri Olan . .
) . Ozellikleri Olan Ogrencilere, Sinif
Ogrencilere, Siif Iklimine ve Miifredata Uyum | 7 | 2,82 . 8 1241
Iklimine ve Miifredata Uyum
Saglayamama
Saglama
. Miilteci Ogrencilerin Kabul Edilmesi
. Akran Zorbaliginin Yaganmasi 4 - 6 -
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Sinif ve Okul Kurallarinin Uygulanmasinda

Smif i¢i Catismalarda Otorite Kaybi

4 - - 5 -
Yasanilan Davranis Problemleri Diisilincesinin Olusmast
. Ogrencilerin Miilteci Ogrencilere Onyargili ) 8. Ogretmenlerin Kendilerini Yetersiz .
Yaklasmasi Hissetmeleri
9. Ogrencilerin Maddi Sorunlarinin 3
Sinif Ortamina Yansimasi
10. Ogrencinin Farkli Bir Kiiltiire Sahip 5
Olmasi
11. Egitimcilerin Farkli Gortislere Sahip )
Olmasi
. Tiirkge Dil Becerisinin Yeterli Diizeyde 1. Tirkge Dil Becerisinin Yeterli
21 1359 1 20 | 3,68
Olmamas1 Diizeyde Olmamast
Maddi Kosullardaki Yetersizlik 19 | 3,55 2 2. Maddi Kosullardaki Yetersizlik 20 | 3,45
St
jﬁ . Kiiltiirel Farkliliklardan Kaynakli Problemler 15 | 3,45 3 % 3. Kiiltiirel Farklilik 15 | 3,09
f % 4. Okul Kiiltiiriine, Egitim Sistemine ve
ot . Okul Kiiltiirtine ve Cevreye Uyum Saglamadaki 3
= 13 [ 342 - = Cevreye Uyum Saglamada 11 | 2,95
S Giigliikler 25
= = Giicliikler
o) N
= . Ev Ortaminda Yasanilan Olumsuzluklarin Okul 6 | 28 < Is Ogrencilerin Okula Devamliligini 2 |28
Hayatina Yansimasi ’ Saglama Siirecindeki Zorluklar ’
. Akran Zorbalig 6 | 250 - 6. Akran Zorbaligi 4 -
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. Miilteci Ailelerinin Cocuklarinin Giivenligini
. . . . 2 Gelecek Kaygisi 4 -
Saglama Siirecindeki Endiseleri
. o . Kiiltiirel Farkliliklardan
. Miilteci Ogrencileri Kabullenememe 23 | 3,59 36 | 3,45
Kaynaklanan Catigma
. Miilteci Ogrencilerin Olumsuz
. Kiiltiirel Farkliliklar 20 | 3,64 ) o 16 | 3,32
Ornek Olusturma Endisesi
- . Olumsuz Davranis Degisimi ve Zararli Madde = . Miilteci Ogrencilere Kars1 Onyargili
Q@ 12 | 2,59 2 10 | 3,27
%:’ Kullanim Kaygisinin Olusmasi %:’ Olma
S . ‘ . S . Kiiltiirel Farkliliklardan Kaynakl
(3] . Miilteci Ogrencilere Kars1 Onyargili Olma 12 | 3,41 ) . _ 6 | 3,14
,>_'\ />_'\ Iletisimde Yasanilan Problemler
= . Kiiltiirel Farkliliklardan Kaynakli letisimde o | 205 = . Miilteci Ogrencilerin Uyum s | 236
Yasanilan Problemler 1 Stirecinin Uzun Olma Endisesi ’
. Farkli Yas Grubu ve Gelisim Ozellikleri Olan
Arkadaslarina ve Smif Iklimine Uyum 6 . Basar1 Seviyesinin Diismesi 6 |223
Saglamadaki Giigliikler
. . . . Miilteci Ogrencilerin Tiirkge Dil
3 . Miilteci Ogrencilerin Tiirkge Dil Becerisinin 2
= _ = Becerisinin Yeterli Diizeyde
= Yeterli Diizeyde Olmamasindan Kaynaklanan 20 | 3,52 = ‘ 15 | 3,59
= ) ) = Olmamasindan Kaynaklanan Dil
v, Dil Problemleri v, )
. — Problemleri
= Disiplin Problemleri 18 | 345 = Disiplin Problemleri 13 [ 350
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3. Miilteci Aileler ile Iletisimdeki

3. Kiiltiirel Farklilik 11 | 3,23 3 12 | 3,45 3
Sikintilar
4, Ogrenci Kayit Asamasindaki Zorluklar 7 1191 - 4. Kiltirel Farklilik 10 | 3,36 -
5. Farkli Yas Grubu ve Gelisim
5. Miilteci Aileler ile iletisimdeki Sikintilar (okul- Ozellikleri Olan Ogrencilerin Bir
7 1250 | - . 10 | 3,36 | -
aile is birligi) Arada Oldugu Okul Iklimi ve
Miifredata Uyum Saglama

6. Farkli Yas Grubu ve Gelisim Ozellikleri Olan ]
6. Akademik ve Sosyal Basariy1

Ogrencilere, Sinif Tklimine ve Miifredata Uyum | 7 | 2,82 - 10 | 3,23 -
Saglama Siirecindeki Zorluklar

Saglama
7. Ogretmenlerin Cok Kiiltiirliiliik
7. Biirokrasideki Yogunluk ) - - 5 - -
Yeterlilik Diizeyleri

8. Miilteci Ogrencilere Karsi Onyargili Olunmast 2 - - 8. Biirokrasideki Yogunluk 5 - -
9. Ogrencilerin Farkli Hazirbulunusluklarinm ) 9. Ogrenci Kayit Asamasindaki 3

Olmasi Zorluklar
10. Maddi Kosullardaki Yetersizlikler 2 - - - - - -

Aciklama: *1.turda verilen cevaplar dogrultusunda olusturulan temalar, * 2. turda katilimcilar tarafindan toplam isaretlenme sayisi, ***3. Turda
katilimcilarin cevaplarimin Likert dlgegine gore (1. Derecenden 6nemli 4 puan, 4. Derecede 6nemli 1 puan) aritmetik ortalamasi, **** 3. Turda

katilimcilarin cevaplarinin aritmetik ortalamasina gore temalarin siralamasi.
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edildiginde uyum ve egitim siireclerinde yasanan sorunlarin énem siralamalar1 Tablo 1°de

verilmistir.

Arastirmalar incelendiginde miilteci &grencilerin  egitim siirecinde yasadigi
sorunlarin ortaya konuldugu bir¢cok calismaya rastlanmaktadir (Basar vd., 2018; Saglam ve
Ilksen Kambur, 2017; Tok ve Yurdakul, 2018; Yiiksel vd., 2014). Egitim alaninda yapilan
bu caligmalar d6gretmen, 6gretmen aday1 ve dgrencilerin algilarin1 ortaya koymaya yonelik
olmustur. Ogretmen perspektifinden miilteci 6grencilerin egitim ve uyum sorunlarmi farkli
orneklemler i¢in ortaya koyan calismaya rastlanilmamistir. Bu makale ise 6gretmenlerin
perspektifinden uyum ve egitim sorunlarini ortaya koymasi; miilteci Ogrenciler, yerel
ogrenciler, miilteci aileler, yerel aileler, 6gretmenler ve okul idaresi basliklar1 altinda
gruplandirmasi ve karsilagtirmali olarak sunmasi yoniiyle bir ilk olma 6zelligi tasimakta ve
bu yoniiyle 6nem arz etmektedir.

Miilteci Ogrencinin Egitimi Sirasinda Karsilastigi Uyum ve Egitim Sorunlari

Bu ¢alismanin ilk grubunda miilteci 6grencilerin egitim hayatlari sirasinda karsilastigi uyum
ve egitim sorunlarini incelenmistir. Tablo 1’in uyum problemleri kismi incelendiginde (1)
Tiirk¢e dil becerisinin yeterli diizeyde olmamasi; (2) smif iklimine, arkadaslarina ve sosyal
cevreye, okul kurallarina uyum saglamada giiclilk yasanmasi ve (3) akran iliskilerindeki
kiilttirel farkliliklarin uyum siirecinde yaganan zorluklar oldugu ve bunlarin 6ncelikli temalar
oldugu goriilmektedir. Egitim siirecinde yasanan zorluklar kisminda ise (1) Tiirkge dil
becerisinin yeterli diizeyde olmamasi, (2) diisiik akademik basarinin olmasi ve (3) karst
taraftan kabul gérmeme temalarinin 6nemine dikkat ¢ekilmektedir. Arastirma sonuglarina
gore miilteci 6grencilerin uyum siirecinde ve egitimlerine devam ederken ilk olarak ana dil
farkliligindan kaynakli sorunlar yasadigi ogretmenler tarafindan gézlemlenmistir. Miilteci
cocuklarin ana dillerinin farkli olmast ve miilteci ¢ocuklara Tiirk¢e’nin yeterince
ogretilmemesi bir¢ok soruna neden olmaktadir. Tiirkiye’deki resmi konugsma ve egitim dili
Tiirkgedir ve oOgretmenlerde ikinci dil bilme orani ¢ok disiiktiir (Erdem, 2017). Sinif
icerisindeki dil yetersizligi, ders ortamina yansiyarak egitim siirecinde miifredat1 takip
edememe ve derse katilamama gibi sorunlar1 da ortaya cikartabilmektedir. Tiirk¢e dilini
anlamakta zorlanan ve pekistirme amacgli verilen ev 6devlerini yapmakta zorluk c¢eken
ogrenciler diisiik akademik basar1 gosterebilmektedir. Tablo 1’de miilteci 6grencilerin
akademik basarisizlik gibi sorun alanlarinin yiiksek ¢ikmasinin nedeni; 6grencilerin Tiirk
egitim sistemine uyum saglamada Kkarsilastiklari sorunlar oldugu goriilmektedir. Daha
onceki ¢alismalarinin bu ¢alismanin sonuglarii destekledigi goriilmektedir (Acar ve Apak,

2020; Baltaci, 2014; Seker ve Aslan, 2015). Moreno da (2009) miilteci 6grencilerin dil
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sorunlarinin en biiyiik tehdit oldugunu belirtmistir. Bir alanda egitim alacak kadar Tiirkce

bilinmemesi, miilteci 6grencilerin egitimini sekteye ugratmaktadir (Akcadag Celik, 2019).

Ayrica 6gretmenler derse aktif katilim gdsteremeyip basarisizlik duygusunu yasayan
milteci 6grencilerin siif iklimine, arkadaslarina, sosyal ¢evresine ve okul kuralarina uyum
saglamada zorluk ¢ektigini belirtmistir. Derste sikilan miilteci 68renci, siifta ders diizenini
bozmaya yonelik davranislar gostermektedir. Bunun yani sira olumsuz davranig gosteren
veya icine kapanan miilteci Ogrenci aym1 zamanda kiiltiirel farkliliklardan dolay1
arkadaslariyla iletisim kurmada zorluk ¢ekebilmektedir. Kendini yeterince ifade edemeyen
ogrenci, genellikle miilteci 6grencilerin yogun oldugu okullara gittigi icin smif i¢inde veya
tenefflislerde ana dillerini konusma egilimindedir. Bu durum miilteci 6grencinin Tiirkge
Ogretimini sekteye ugratmakla beraber diger Ogrencilerle iletisim saglayamadigi igin
Ogrenciler tarafindan kabul géormemesine neden olmaktadir. Arkadaslar tarafindan kabul
gormeme durumu uyum siirecinde ortadan kalkmayip tiim egitim siirecini
etkileyebilmektedir. Egitim siirecinde ise Ogretmenlerin miilteci dgrencilerin egitimlerini
nasil gelistireceklerine iligkin herhangi bir egitimlerin olmamast ve sahip olduklar
Onyargilar bu problemleri arttirmaktadir. Bu durum miilteci 6grencileri diglama egilimi
ortaya ¢ikartabilmektedir (Er ve Bayindir, 2015). Sonug olarak, egitim dilini yeteri kadar
ogrenememek bir¢ok yeni uyum ve egitim problemlerini ortaya ¢ikartmakta ve var olan
problemleri biiyiitmektedir.
Yerel Ogrencilerin Egitimi Sirasinda Karsilastign Uyum ve Egitim Sorunlari
Arastirmanin ikinci grubunda miilteci 6grencilerin egitim sistemine dahil olmasiyla birlikte
yerel o6grencilerin okuldaki uyum ve egitim sorunlar1 incelenmistir. Tablo 1’e bakildiginda
(1) farklh yas grubu ve gelisim 6zellikteki arkadaslarina ve sinif iklimine uyum saglamada
giicliik, (2) kiilttirel farkliliklardan kaynakli iletisimde yasanan problemler ve (3) kiiltiirel
farkliliklarin uyum siirecinde yasanan zorluklar oldugu ve bu temalarin ilk siralarda yer
aldig1 goriilmektedir. Egitim silirecinde yasanan zorluklar kategorisinde ise (1) kiiltiirel
farkliliklar, (2) farkli yas grubu ve gelisim 6zellikteki arkadaslarina ve sinif iklimine uyum
saglamada gliclik ve (3) miilteci Ogrencilerin Tiirk¢ce dil becerisinin yeterli diizeyde
olmamasindan kaynaklanan dil problemlerinin sorun oldugu goriilmektedir. Her iki
kategoride yerel Ogrenciler, miilteci 0grencilerin uyum siirecleri boyunca degisen okul
iklimini saglama ve kiiltiirel farkliliklarda giicliik yagsamaktadir.

Elde edilen bulgular, miilteci 6grencilerin egitime katilmasiyla yerel 6grencilerin
egitim ortaminin degistigini ortaya ¢ikarmaktadir. Miilteci 6grencilerin egitimlerine devam

ederken yasadiklar1 dil problemi, yerel Ogrenciler ic¢in bircok sorun olusturmaktadir.
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Ogretmenlerin uyum ve egitim siireclerinde karsilastign sorunlarin basinda literatiiriin de

destekledigi gibi miilteci 6grencilerin dil problemi gelmektedir (Dilmag¢ ve Simsir, 2018).
Yerel 6grenciler, miilteci 0grencilerin Tiirk¢eyi etkili kullanamamalar1 ve kendi dillerini
daha fazla konusmalarindan dolay1 onlar1 anlayamamaktadir. Bu durum sinif, okul kiiltiirii
ve ¢evreye uyum saglamadaki giigliikleri beraberinde getirmektedir. Miilteci 6grencileri
anlamakta zorluk c¢eken O&grenciler ayni zamanda kendilerini de ifade ettiklerinde
anlagilamadiklarindan dolayr miilteci Ogrencilerle iletisim kurma noktasinda isteksiz
davranmaktadir. Arkadaglik kurulamadigi icin de miilteci 6grencileri benimsememe durumu
ortaya ¢ikmaktadir (Aktas vd., 2018). Yerel 6grenciler tarafindan kabul edilmeyen miilteci
ogrencilerle alay edilmesi ve onlarin diglanmalar1 akran zorbaligina neden olabilmektedir
(Tosten vd., 2017). Bu durum kavga ve siddet gibi istenmeyen davranislar1 beraberinde
getirmektedir. Bu duruma neden olan baska bir etken ise Ogrencilerinin akademik
basarilarinin olumsuz etkilenmesidir. Yast biiylik olan dgrencilerle ayni sinifta bulunan ve
miifredatin var olan hizinda gitmemesinden dolay1 kazanimlar1 geg elde eden yerel 6grenci,
olumlu duygu ve diisiince gelistirememektedir. Dilma¢ ve Simgir (2018) de yaptiklar
caligmada buna deginmistir. Ogretmenlerin miilteci 6grencilere daha fazla zaman ayirmasi,
siiflarin kalabaliklagsmasi nedeniyle de ders hizinin ve veriminin azalmasi kiskanglik
olusturarak yerel Ogrenciyi olumsuz etkilemektedir. Dikkatini odaklamakta zorlanip
akademik olarak geride kalan 6grenci smif i¢i ¢atigmalara neden olarak akran zorbaligini
arttirabilmektedir. Bu nedenle sinif ortaminda yasanan degisiklikler yerel oOgrencileri
olumsuz etkileyen faktorlerden biridir. Uyum siirecinde miilteci 6grencilere karsi olumsuz
bakis acilarina etki eden bir diger dnemli faktor ise 0grencinin anne babalarmin miilteci
ogrencilere karst olumsuz tutumudur. Ev ortaminda miilteci 68rencilerin gelis sebeplerinin
acik ve net bir sekilde konusulamamasindan dolay1 siireci anlamlandiramamalar1 yerel
ogrencilerin miilteci 6grencilere Onyargili davranmalarma neden olmaktadir (Aktas vd.,
2018).

Ogretmenlerin Miilteci Ogrencinin Egitimi Sirasinda Karsilastiklar1 Uyum ve Egitim
Sorunlan

Aragtirmanin iiclincii grubu i¢in Tablo 1 incelendiginde uyum siirecinde 6gretmenlerin
yasadigi en onemli zorluklar (1) miilteci 6grencilerin diisiik akademik basarisi, (2) miilteci
ogrencilerin Tirkce dil becerisinin yeterli diizeyde olmamasi ve (3) kiiltiirel farkliliklardan
dolay1 veli — 6grenci iletisiminde yasanilan problemlerdir. Ogretmenler icin egitim siirecinde
yasanan zorluklardan en dnemlileri ise (1) diisiik akademik basarinin olmasi, (2) 6grencilerin

farkli hazir bulunuslarinin olmasi ve (3) kiiltiirel farkliliklardan dolay1 veli — Ogrenci
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iletisiminde yasanilan problemlerdir. Diisiik akademik basari, 6gretmenlerin yasadigi en

onemli zorluk olarak baska sorunlari da beraberinde getirmektedir. Ogretmenler, simf
icerisinde miilteci Ogrencilerin Tiirkgeyi yeterli bilmemelerinden kaynaklanan dil
problemleri yasarken miilteci velileri ile de hem kiiltiirel hem dil farkliliklardan dolay1
iletisim problemlerini siklikla yasamaktadir. Miilteci 6grencilerin  egitim hayatina
katilmastyla Ogretmenlere, Ogrenci uyumu ve egitimi silirecinde Onemli bir gorev
diismektedir. Arastirma sonuglarinda goriildiigii gibi Ogretmenlerin yasadigi en temel
sorunlar dil ve kiiltiirel farkliliklardan kaynaklanmaktadir (Akman ve Kardes, 2018). Farkl
yas grubu ve gelisim Ozellikleri olan o6grencilere uygun simif iklimi olusturma uyum
stirecinde ilk basamak olurken dil farklilig1 nedeniyle iletisim sorunlar1 yaganmasi sinif i¢i
catigmalara neden olabilmektedir (Adams ve Shambleau, 2006). Daha ¢ok egitim siirecinde
kendini goOstermeye baglayan akran zorbaligi nedeniyle bu duruma miidahale edecek
ogretmenler bircok zorlukla karsi karsiya gelmektedir. Miilteci Ggrencinin farkli bir
kiiltiirde olmas1 ¢atigmalar1 daha fazla arttirarak 6gretmenin otorite kaybetmesine neden
olabilmektedir. Otorite kaybeden ve hazir bulunuslugu farkli 6grencilere uygun miifredati
belirlerken asil miifredattan geri kalan 68retmen yetersizlik hissetmektedir. Ayni1 zamanda
yonetici ve Ogretmenlerin farkli goriislere sahip olmasi nedeniyle Ogrencilere yeterince
destek verilmemesi egitim silirecinde miilteci 6grencilerin karsilastig1 zorluklardan birisidir
(Akman ve Kardes, 2018).

Miilteci Ailelerin Cocuklarinin Egitimi Sirasinda Karsilastiklart Uyum ve Egitim
Sorunlar

Arastirmanin dordiincii grubunda miilteci ailelerin uyum ve egitim siireglerinde yasadiklari
zorluklar incelenmistir. Tablo 1°e gore (1) Tiirkge dil becerisinin yeterli diizeyde olmamasi,
(2) maddi kosullardaki yetersizlik ve (3) kiiltiirel farkliliklardan kaynakli problemlerin uyum
stirecinde yasanilan zorluklar oldugu ve bu temalarin en Oncelikli temalar oldugu
gorilmektedir. Egitim siirecinde yasanan zorluklar kategorisinde ise (1) Tiirkce dil
becerisinin yeterli diizeyde olmamasi, (2) maddi kosullardaki yetersizlik ve (3) kiiltiirel
farklilik temalarmin 6nemine dikkat ¢ekilmektedir.

Hem uyum problemlerinde hem de egitim siirecinin devaminda Tiirk¢e dil
becerisindeki yetersizlik, maddi kosullardaki yetersizlik ve kiiltiirel farkliliklardan kaynakli
problemler miilteci ailelerin ¢ocuklarinin egitimleri siirecinde yasadiklar1 problemler
arasinda dikkat ¢ekmektedir. Miilteci ailelerin ¢ogunlukla kendi anadillerini konusmay1
tercih etmelerinden dolay1 Tiirk¢eyi tam olarak 6grenememeleri, ¢ocuklarinin okula uyum

stirecinde ve egitimlerinin devaminda bir¢cok sorunun yasanmasina neden olabilmektedir.
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Miilteci 6grenciler, arkadaslar1 ve 6gretmeni ile sinirh iligki kurdugu i¢in sinifta cogunlukla

yalniz kalabilmektedir ve bu durumu 6gretmenlere ifade etmede giigliikk yasamaktadir (Bayar
vd., 2017). Zorluk yasayan 6grenci rehberlik ve psikolojik danigmanlik hizmetlerine daha
fazla ihtiya¢ duymaktadir ancak okul psikolojik danismanlari, gozlem ve Ogretmen
goriismesi disinda dil sorunundan dolayr miilteci 6grenci ve ailesiyle etkili goriisme
saglayamamaktadir (Tastan ve Celik, 2017). Miilteci aileler okul kurallarini, prosediirleri
bilmemeleri, karma egitim sistemine 1liml1 yaklasamadiklari, maddi sorunlar1 (Ornegin:
maddi yetersizlik, 6grencilerin bir iste ¢alismasinin beklenmesi) ve dil farkliligi nedenleriyle
okul takibini gerceklestiremedikleri i¢in miilteci Ogrenciler egitim siirecinde okula
devamsizlik sorunu yasayabilmektedir (Dryden-Peterson, 2015; Tobin vd., 2013).

Miilteci 6grencinin ev ortamindaki yasantisi ele alindiginda hem uyum hem de
egitim siirecinde anne baba desteginin yetersiz oldugu goriilmektedir (Celik ve Tastan,
2017). Anne babanin egitim ve ilgilenme diizeylerine bakildiginda 6dev yaparken zorlanan
cocuklara destek olamamaktadirlar (Agcadag Celik, 2019). Egitimin okul disinda da
sirmesi ve velilerin dil farkliligi nedeniyle 6gretmen-6grenci-veli 1is birligini
gerceklestirmek istememeleri egitim sorunlarimin  ¢oziimiinii  engelleyebilmektedir.
(Coziilemeyen sorunlar, miilteci ve diger dgrenciler arasinda akran zorbaligini olusturarak
velilerin de dahil oldugu catismalara neden olabilmektedir. Akran zorbaligina ydnelik
davraniglar ailelerin c¢ocuklarinin okuldaki giivenligini saglamaya yonelik endiselerini
arttirmakla  beraber bu durum uyum siirecinde daha fazla hissedilmektedir
(Lohrmann, 2003).

Yerel Ailelerin Cocuklarimin Egitimi Sirasinda Karsilastiklart Uyum ve Egitim
Sorunlan

Arastirmanin besinci grubu icin Tablo 1 incelendiginde yerel ailelerin karsilastiklari
sorunlarda (1) miilteci 6grencileri okula bagladigr donemlerde kabullenememe, (2) kiiltiirel
farkliliklardan kaynaklanan olumsuz davranis degisimi ve (3) zararli madde kullanimi
baslamasi kaygist bulunmustur. Egitim siirecinde yasanan zorluklar kategorisinde ise (1)
kiiltiirel farkliliklardan kaynaklanan c¢atisma, (2) miilteci Ogrencilerin olumsuz Ornek
olusturma kaygis1 ve (3) miilteci dgrencilere karsi onyargili olma temalarina yerel aileler
tarafindan siklikla karsilastig1 zorluklardandir. Literatiir incelendiginde, Stephan ve digerleri
(1999) calismasinda benzer sonuclar bularak yerel ailelerin kaygilarindan bahsetmistir.
Ayrica Kanu’nun (2008) ¢alismasinda da benzer bir sekilde ailelerin miilteci 6grencilere
yonelik onyargiya sahip oldugu bulunmustur. Uyum siirecinde iletisim problemi sonucunda

catigmalarin yasanmasi ve bu siirecte olumsuz davraniglarin sergilenmesi ailelerde kendi
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cocuklarimin fiziksel siddet ve zararli madde kullanimina daha ulasabilir olacagi endisesini

olusturmustur. Yerel ailelerin endiselerini (a) miilteci 6grencilerin Tiirk¢ce bilmemeleri, (b)
yas farklilig1 nedeni ile farkli yas gruplarinin ayni siifta egitim almalar1 sonucunda basari
seviyesinin diismesi ve (C) smf dgretmenlerinin 6grencilerin gelisimsel 6zelliklerinden
ziyade smif ortamina uygun bir sekilde dersleri tasarlamalar1 arttirmaktadir. Yerel aileler bu
endiseleri nasil yonetecekleri konusunda zorluk yasamaktadir. Yerel aileler, ev ortamindaki
kiiltiirel farkliliklarin okul hayatina yansimasi nedeniyle de ¢ocuklarinin miilteci 6grencilerle
ayni servisi kullanmalarin1 istemeyerek cocuklarina onyargiy1r yansitmaktadir. Bu durum
uyum ve egitim siirecinde 6grencilerin birbiriyle arkadaslik iliskilerine yansiyabilmektedir.
Idarecilerin Miilteci Ogrencinin Egitimi Sirasinda Karsilastiklari Uyum ve Egitim
Sorunlan

Aragtirmanin son grubu olan okul idaresinin karsilagtiklart uyum ve egitim sorunlarini
belirlemek icin Tablo 1 incelendiginde (1) Tiirkge dil becerisinin yeterli diizeyde
olmamasindan kaynaklanan dil problemleri, (2) disiplin problemleri ve (3) kiiltiirel
farkliliklarin uyum siirecinde yasanan en oncelikli temalar oldugu goriilmektedir. Egitim
stirecinde yasanan zorluklar kategorisinde ise (1) disiplin problemleri, (2) miilteci aileler ile
iletisimdeki sikintilar ve (3) kiiltiirel farkliliklar temalarinin 6nemine dikkat ¢ekilmektedir.
Her iki kategoride de kiiltiirel farkliliklarin bircok sorunu beraberinde getirdigi
gorilmektedir.

Miilteci Ogrencilerin egitim hayatina katilmasiyla okul idarecileri de 6grencilerin
uyum ve egitim siirecine dahil olmaktadir. Arastirma sonuglarina gére 6gretmenler, okul
yoneticilerinin ¢ogunlukla miilteci 6grencilerin egitiminde 6grenci kayit anindan baglamak
tizere dil farklihgindan kaynaklanan sorunlar yasadiklarini belirtmistir. Bu bulgu, Ozkarsl
(2014), Levent ve Cayak (2017), Tun¢ (2015) ve Emin (2016) tarafindan yapilan
aragtirmalarin bulgulariyla benzerlik gdstermektedir. Idareciler, uyum siirecinde miilteci
ogrencilerle ilgili olarak en ¢ok karsilastiklar1 sorunlardan birinin hazir bulunusluk farklilig:
nedeniyle siniflara yerlestirilmeleri-ve disiplinin saglanmasi oldugunu belirtmistir. Candappa
(2000) ve Goodwin (2002), miilteci 6grencilerin egitiminde bu 6grencilerin 6zelliklerine ve
kiiltiirlerine uygun 6gretmenlerin gorev almasi gerektigini vurgulamaktadir. Bu ¢alismada
egitim slireclerinde 6gretmenlerin ¢ok kiiltiirliiliik yeterlilik diizeylerinin farkli olmasindan
dolay1 idarecilerin zorluklar yasadig1 goriilmektedir (Spry ve Hornsey, 2007). Ogretmenler,
uyum siirecinde idarecilerin en sik karsilastigit  durumun ise ailelerin maddi
yetersizliklerinden kaynaklanan ve dgrencilerin egitiminde aksakliklara neden olan sorunlar

ile ugragmasi1 olarak gormektedir. Emin (2016) arastirmadaki ebeveynlerinin yiiksek
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olmayan ekonomik seviyede olmasi sebebiyle bu 6grencilerin okullarima devam etmek

yerine ¢alisarak ailelerine ekonomik katki saglamak zorunda kaldigi sonucuna ulagmistir.
Maddi yetersizligi olan aileleri belirlemek ve buna yonelik ¢6ziim adimlarinin uygulanmasi
uyum siirecinde idarecilerin karsilastigi baska bir durumdur. Uyum siirecinde okul-aile is
birligindeki iletisimsizlikten kaynaklanan zorluklar (Christenson ve Havsy, 2004),
ogrencilerin dil ve kiiltiirel farkliliklardan kaynakli yasadigi akran zorbaligi, idarecilerin
yasadig1 diger problemlerdendir. Ayrica 6gretmenler, idarecilerin bir¢ok biirokratik islemle
ugragsmak zorunda kaldigi i¢in mesailerinin 6nemli bir kismini bu sekilde harcadiklarini
belirtmiglerdir. Bu bulgular, okulun genel akademik ve sosyal basarisinda idarecilerin
giicliik yasandig1 sonucunu ortaya ¢ikartmistir (Basarir vd., 2014).

Sonuclarin Ozeti ve Oneriler

Bu arastirmanin sonuglar1 incelendiginde Tiirkiye’de yasayan miilteci 68rencilerin egitimleri
ile ilgili énemli bulgulara ulasilmaktadir. Ogretmenlerin perspektifinden farkli gruplarin
sorunlarima ve bakis acisina bakilmasi, miilteci Ogrencilerin sorunlarmmin anlasilmasi
bakimindan 6nemlidir. Bu arastirmanin sonuglarini 6zetlemeye ¢alistigimizda birka¢ 6nemli
noktay1 gormekteyiz:

Birincisi; miilteci o6grenciler ve aileleri ig¢in Tirk¢e dilini bilmemek miilteci
cocuklarin egitimlerinde onemli sorun olusturmaktadir. Ikincisi; yerel aileler farkli
kiiltiirlerden ¢ekinmekte ve yeni gelen miilteci 6grencilerin kendi ¢ocuklariin hayatlarinda
yaratacagl olumsuzluklardan endiselenmektedir. Yerel Ogrenciler de aileleri gibi benzer
kaygilara sahiptir. Ugiinciisii; dgretmenler, miilteci ¢ocuklarin akademik basarisizliginin
onemli oldugunu ve dil probleminin de 6gretmenler i¢in 6nemli bir sorun kaynagi oldugu
goriilmistiir. Dordiinciisii; okul idaresinin dil ve disiplin problemlerine ek olarak ailelerle
iletisimde ve prosediirde yasanan problemlerle ugrastigi bulunmustur.

Bu caligma, ayn1 zamanda miilteci 6grencilerin egitim siireclerinde yer alan birgok
paydasin yasadigi sorunu ele almaktadir. Sonug olarak, biitiin problemlerin birbiriyle iligkili
oldugu ve bir konsept halinde ele alinarak ¢oziilebilecegi goriilmektedir. Ogrencilerin
yasadiklar1 problemler; aileler, 6gretmenler ve okul idaresi tarafindan bir ortak dil ile gerekli
maddi ve manevi imkanlar dahilince hareket edilmesi ¢6ziim igin Onemlidir. Miilteci
sayisinin son yillarda artmasi birgok konuda oldugu gibi egitim konusunda éa sorunlar
ortaya ¢ikmasina neden olsa da bunlar1 ¢dzmek igin birka¢ adim atilabilir. Ogretmenlerin
perspektifinden {ilkelerini terk etmek zorunda kalan Ogrencilerin uyum ve egitim
stireclerinde yasadiklar1 sorunlara iligkin elde edilen bulgulara dayali olarak gelistirilen

oneriler sunlardir:
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e Miilteci Ogrencinin egitiminde yapilmast gereken en oOnemli adimlardan birisi

bulunduklar1 tilkenin dilini 6gretmek olabilir. Miilteci 6grencilerin Tiirk¢eyi dogru ve
etkin bir sekilde kullanabilmeleri i¢in okullarda yas gruplarina uygun olarak Tiirk¢e ek
dersleri yayginlagtirilabilir.

e Miilteci aileler dil egitimi almasi konusunda tesvik edilmeli ve bu konuda yetiskin
egitim kurumlarinda agilan kurslara yonlendirilebilir.

e Ogrencilerin en sik yasadiklar1 sorunlarin basinda akran zorbaligi ve akademik
basarisizlik oldugu i¢in okullarda 6gretmenler ve psikolojik danigmanlarin bu konularda
daha etkili miidahalelerde bulunmas1 gerekebilir. Ogrencilere yonelik akran zorbalig: ve
akademik basarisizlik sorunlarina yonelik psiko-egitim programlari uygulanabilir.

e Ortaya ¢ikan en 6nemli sorunlardan biri de maddi yetersizliktir. Bu nedenle diisiik gelirli
ailelere maddi destek olmak oncelik olabilir.

e Yasal diizenlemeler yeterli diizeyde olmadigi i¢in miilteci 6grencilerin okula devam
takibi, dgrencinin akademik ve davranigsal 6lgme degerlendirmesi yapilamamaktadir.
Miilteci 6grenciler i¢in daha kapsayici yasal diizenlemeler yapilabilir.

e Tirkiye’de miilteci ¢ocuklarin egitim haklar1 belirgin bir sekilde hukuki diizenlemelerde
yer almadigi (UNHCR, 2020) i¢in okul 6ncesi egitimden yararlanmalart 6niinde birgok
engel ¢ikabilmektedir. Okul oncesi egitim doneminde oyunlar yoluyla daha etkili yerel
dil ogrenebilecegi goz Oniine alindiginda, miilteci 6grencilerin okul Oncesi egitimden
faydalanmas1 onlarin egitimlerine olumlu bir katki saglayabilir.

e Hizmet i¢i egitimleriyle yOneticilere ve 6gretmenlere, rehberlik dersleriyle o6grencilere
ve psiko-egitim programlariyla velilere ¢ok kiiltiirliiliik egitimleri sistematik ve diizenli
bir sekilde verilerek onlarin kiiltiirel farkindaliklar1 arttirilabilir.

e Bu arastirma Izmir ilinde uygulanmistir. Farkli illerde benzer calismalar tekrarlanarak

sonuclarin etki degeri arttirtlabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Izmir Demokrasi Universitesi Sosyal ve Beseri
Bilimsel Arastirma ve Yaymn Etik Kurulu 07/08/20 tarihli 20220/10-04 sayili karari ile
alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Bu calismada ¢ikar ¢catigmasi yoktur ve finansman destegi
Alinmamustir.

Yazar Katkisi: Yazarlar makaleye esit katki saglamis olduklarin1 beyan ederler.



24 U, Arslan, M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022

Kaynakc¢a

Adams, L. D., & Shambleau, K. M. (2006). Teachers’, children’s and parents’ perspectives
on newly arrived children’s adjustment to elementary school. Global migration and
education: Schools, children, and families, 87-102.

Adler, M., & Ziglio, E. (1996). Gazing in to the oracle: The Delphi method and its
application to social policy and public health. Jessica Kingsley Publishers.

Agcadag Celik, 1. (2019). Smif dgretmenleri goziinden Suriyeli miilteci ¢ocuklar [Syrian
refugee children through the eyes of their classroom teachers]. Journal of
International Social Research, 12(66). 662-680.
http://dx.doi.org/10.17719/jisr.2019.3615

Akman, T. (2019). Ogretmenlerin mesleki tiikenmislik diizeyleri ve mesleki doyumlarinin
incelenmesi. (Yayminlanmamis Yiksek Lisans Tezi [Unpublished Master's
Thesis]). Istanbul Sabahattin Zaim Universitesi, SBA, Istanbul.

Aktas, V., Tepe, Y. K., & Persson, R. S. (2018). Investigating Turkish university students’
attitudes towards refugees in a time of Civil War in neighboring Syria. Current
Psychology, 1-10.

Apak, H. & Acar, M. (2020). Suriyeli miilteci ergenlerin yasadiklar1 gelisimsel sorunlarin
bazt demografik degiskenler agisindan incelenmesi [Investigation of the
developmental problems experienced by Syrian refugee adolescents in terms of some
demographic variables]. Ilmi Etiidler Dernegi insan & toplum [Scientific Studies
Association of Human & Society], 10, (2),65-94. http://dx.doi.org/10.12658/M0333

Aydin, H. & Kaya, Y. (2017). Tiirkiye'deki Suriyeli miilteci 6grencilerin egitim ihtiyaglari
ve karsilastiklar1 engeller: nitel bir vaka calismasi [The educational needs and
barriers of Syrian refugee students in Turkey: a qualitative case study].
Kiiltiirleraras: Egitim [Intercultural Education], 28 (5), 456-473.

Balci, A. (2000). Ikibinli yillarda Tiirk milli egitim sisteminin drgiitlenmesi ve Y®netimi
[Organization and Management of the Turkish National Education System in the
2000s]. Kuram ve Uygulamada Egitim Yénetimi Dergisi [Educational
Administration: Theory and Practice], 6(4), 495-508.

Baltaci, H. (2014). Gogmen ogrencilerin basart durumunu etkileyen etmenlerin okul
yoneticisi, ogretmen, veli ve ogrencilerin goriislerine gore degerlendirilmesi
[Evaluation of factors affecting the success of immigrant students according to the

opinions of school administrators, teachers, parents and students]. (Yayinlanmamis



U, Arslan ve M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022 25
Yiiksek Lisans Tezi [Unpublished Master's Thesis]). Yakin Dogu Universitesi, EBB,

Kibris.

Basar, M., Akan, D., & Cift¢i, M. (2018). Miilteci 6grencilerin bulundugu siniflarda
ogrenme siirecinde karsilasilan sorunlar [Problems encountered in the learning
process in classrooms with refugee students]. Kastamonu Egitim Dergisi
[Kastamonu Journal of Education], 26 (5), 1571-1578.
http://dx.doi.org/10.24106/kefdergi.427432

Basarir, F., Sar;, M., & Cetin, A. (2014). Ogretmenlerin ¢ok kiiltiirlii egitim algilarinin
Incelenmesi [Investigation of teachers' perceptions of multicultural education].
Pegem Egitim ve Ogretim Dergisi [Pegem Education and Training Journal], 4(2),
91-110.

Birlesmis Milletler Miilteci Orgiitii (UNHCR [United Nations Refugee Organization]).
(2020). 2019 Yillik Plani. Cocuk Miiltecilere Iliskin Tiirkiye’deki Yasal Cergeve
[2019 Annual Plan. Legal Framework in Turkey Regarding Child Refugees].
Retrieved from https://www.unhcr.org/tr/cocuk-multecilere-iliskin-turkiyedeki-yasal-
cerceve

Borlat, C. (2019). 1989 zorunlu gé¢ii, gégmenlerin sosyal entegrasyonu: Canakkale Sirinkdy
Bulgaristan gog¢menleri iizerine bir arastirma [1989 forced migration, social
integration of immigrants: Canakkale Sirinkoy A study on Bulgarian immigrants].
(Yaymlanmamis Yiiksek Lisans Tezi [Unpublished Master's Thesis]). Canakkale
Onsekiz Mart Universitesi, Sosyal Bilimler Enstitiisii.

Biidiin, M. (2020). Okula Kayit Icin Destek Programi [Support Program for School
Enrollment]. MEB [MoNE] Ankara.

Candappa, M. (2000). Building a new life: The role of theschool in supporting refugee
children. Multicultural Teaching, 19(1), 28-38

Cebeci, M. (2015). Sosyolojik A¢idan Go¢ ve Go¢menlerin Sosyal Kiiltiirel Entegrasyonlari
[Sociologically Immigration and Social Cultural Integration of Immigrants].
Disiplinlerarasi Gog ve Gog politikalart Sempozyumu [Interdisciplinary Migration
and Immigration Policies Symposium]. 29-30 May 2015. Istanbul.

Christenson, S. L., & Havsy L.H. (2004). Family-School- Peer Relationships: Significance
for Social, Emotional and Academical Learning. Building Academic Success on
Social and Emotional Learning What Does the Research Say? Zins, J.E., Margaret,
C. W. Walberg, H. J., Building Academic Success on Social and Emotional Learning

(p. 59-76). Teachers College, Columbia University.



26 U, Arslan, M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022
De Bel-Air. (2016). Francoise, Migration profile: Syria, Migration Policy Centre, Policy,

Delbeq, A., Van de Ven, A., & Gustafson, D. H. (1975). Group techniques for program
planning: A guide to nominal group and Delphi processes. Glenview, USA: Scott,
Foresmanand Company.

Deniz, T. (2014). Uluslararas1 go¢ sorunu perspektifinde Tiirkiye [Turkey in the perspective
of the international migration problem]. Tiirkive Sosyal Arastrmalar Dergisi
[Turkish Journal of Social Research], 18(1), 175-204.

Dryden-Peterson S. (2015). The educational experiences of refugee children in countries of
first asylum. Migration Policy Institute.

Emin, M. N. (2016). Tirkiye’deki Suriyeli ¢ocuklarin egitimi. Temel egitim politikalari
[Education of Syrian children in Turkey. Basic education policies]. Retrieved
from http://file.setav.org/Files/Pdf/20160309195808 turkiyedeki-suriyeli-
cocuklarin-egitimi-pdf.pdf

Er, A. R. & Bayndir, N. (2015). Ilkokula giden miilteci cocuklara yonelik sinif
Ogretmenlerinin pedagojik yaklasimlar1 [Pedagogical approaches of classroom
teachers towards refugee children attending primary school]. Uluslararas: Sosyal ve
Egitim Bilimleri Dergisi [International Journal of Social and Educational Sciences],
2(4), 175-185. http://dx.doi.org/10.20860/ijoses.08223

Erdem, C. (2017). Smifinda miilteci 6grenci bulunan smif 6gretmenlerinin yasadiklari
ogretimsel sorunlar ve ¢oziime dair Onerileri [Instructional problems faced by
classroom teachers with refugee students in their class and their suggestions for
solutions]. Medeniyet Egitim Arasturmalart  Dergisi [Journal of Medeniyet
Educational Research], 1(1), 26-42.

Eroglu, O. B. & Giilcan, M. G. (2016). Gogle Gelen Ailelerin Cocuklarmin Egitimi
Sorunlar1 Mersin i1 Ornegi [Education Problems of Children of Migrant Families
Mersin Province Example]. /1. Ulusal Egitim Yonetimi Kongresi [11th National
Educational Administration Congress], izmir, Turkey

Gencer, T. E. (2017). Go¢ ve egitim iliskisi ilizerine bir degerlendirme: Suriyeli ¢ocuklarin
egitim gereksinimi ve okullasma siireglerinde karsilastiklar1  giigliikler [An
assessment on the relationship between migration and education: The educational
needs of Syrian children and the difficulties they face in schooling]. Journal of
International Social Research, 10(54), 838-851.
http://dx.doi.org/10.17719/jisr.20175434652


http://file.setav.org/Files/Pdf/20160309195808_turkiyedeki-suriyeli-cocuklarin-egitimi-pdf.pdf
http://file.setav.org/Files/Pdf/20160309195808_turkiyedeki-suriyeli-cocuklarin-egitimi-pdf.pdf

U, Arslan ve M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022 27
Goodwin, A. (2002). Teacher preparation and the education of immigrant children.

Education and Urban Society, 34(2), 157-171.

Gog Idaresi Genel Miidiirliigii [Directorate General of Migration Management]. (2020a).
Yillik Gé¢ Raporlar, T.C. Icisleri Bakanhgi Go¢ Idaresi Genel Miidiirliigii Yayinlar:
[Annual Migration Reports, Republic of Turkey Ministry of Internal Affairs General
Directorate of Migration Management Publications]. Retrieved From
https://www.goc.gov.tr/yillik-goc-raporlari

Goc Idaresi Genel Miidiirliigii [Directorate General of Migration Management]. (2020b).
Gé¢ Tarihi, T.C I¢isleri Bakanligi Gog¢ Idaresi Genel Miidiirliigii Yayinlar: [History
of Migration, Republic of Turkey Ministry of Internal Affairs General Directorate of
Migration Management Publications]. Retrieved From https://www.goc.gov.tr/goc-
tarihi

Gog Idaresi Genel Miidiirliigii [Directorate General of Migration Management]. (2020c).
Gecici Koruma. T.C. Icisleri Bakanligi Go¢ Idaresi Genel Miidiirliigii Yayinlar:
[Gegici Koruma. T.R. Publications of the Ministry of Interior Directorate General of
Migration ~ Management].  Retrieved From  https://www.goc.gov.tr/gecici-
koruma5638

Hechmann, F. (2008). Education and the integration of migrants: Challenges for European
education systems arising from mmmigration and strategies for the successful
integration of migrant children in European schools and societies. NESSE Analytical
Report 1 for EU Commission DG Education and Culture.

International Organisation for Migration. (IOM). (2017). Migration flows Europe. The UN
Migration Agency.

Kanu, Y. (2008). Educational needs and barriers for African refugee students in Manitoba.
Canadian Journal of Education, 31(4), 915-940.

Kardes, S. & Akman, B. (2018). Suriyeli siginmacilarin egitimine yonelik 6gretmen
Goriigleri [Teacher Opinions on the education of Syrian refugees]. Elementary
Education Online, 17(3), 1224-1237.
http://dx.doi.org/10.17051/ilkonline.2018.466333

Kaya, N. & Alci, B. (2019). Tirk Cumhuriyetlerinde 6gretmenlik meslegi [Teaching
profession in Turkic Republics]. Journal of International Social Research, 12(63),
823-831. http://dx.doi.org/10.17719/jisr.2019.3279

Levent, F. & Cayak, S. (2017). Tiirkiye'de Suriyeli Ogrencilerin Egitimine Yonelik Okul

Yoneticilerinin Goriisleri [Views of School Administrators on the Education of



28 U, Arslan, M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022
Syrian Students in Turkey]. Hasan Ali Yiicel Egitim Fakiiltesi Dergisi [Journal of

Hasan Ali Yiicel Faculty of Education], 14(1), 21-46.

Linstone, H., & Turloff, M. (1975). The Delphi method: Techniques and applications.
Addison-Wesley.

Lohrmann, R. (2003). Migrants, refugees and insecurity. Current threats to peace?
International Migration, 38 (4), 3-22.

Naff, A. (1994). The early Arab immigrant experience. The development of Arab-American
identity, 23-35. McCarus, E. N. (Ed.). (1994). The development of Arab-American
identity. University of Michigan Press.

Ozdek, B. & Ozdemir, E. (2018). Suriye gdgciiniin isletmelerin pazarlama uygulamalari
iizerindeki etkileri: Gaziantep Ornegi [The effects of Syrian migration on the
marketing practices of businesses: The Case of Gaziantep]. Uludag Universitesi
Iktisadi ve Idari Bilimler Fakiiltesi Dergisi [Journal of Uludag University Faculty of
Economics and Administrative Sciences], 37(2), 65-88.

Ozer, M. & Aktas, B. C. (2019). Degerler egitimi devamliligi: okul &ncesi egitim
programindan hayat bilgisi 6gretim programina [Values education continuity: from
pre-school education program to life studies curriculum]. Elementary Education
Online, 18(1). 389-405. http://dx.doi.org/10.17051/ilkonline.2019.527640

Ozkarsh, F. (2014). Suriye’den Tiirkive'ye go¢ ve Suriyelilerin enformel istihdami
[Immigration from Syria to Turkey and informal employment of Syrians].
(Yaymlanmamis Yiiksek Lisans Tezi [Unpublished Master's Thesis]), Artuklu
Universitesi, SBE, Mardin.

Oztiirk, G. & Nakiboglu, A. (2019). Ticaret mecmuasina gore Suriye nin iktisadi yapisina
genel bir bakis (1925) [An overview of the economic structure of Syria according to
the trade magazine (1925)], Selcuk Universitesi Sosyal Bilimler Enstitiisii Dergisi
[Sel¢uk University Journal of Social Sciences Institute], 230-235.

Parente, F.J., Anderson, J.K., Myers, P., & O’Brien, T. (1994). An examination of factors
contributing to Delphi accuracy. Journal of Forecasting, 3(1), 173-183.

Safran, M. (2020). Okula Kayit i¢in Destek Programi [Support Program for School
Enrollment], MEB [MoNE] Ankara. Retrieved from
https://www.meb.gov.tr/multeci-cocuklarin-egitime-kazandirilmasi-icin-destek-
programi/haber/20068/tr

Saglam, H. 1. & Kanbur, N. 1. (2017). Smmf 6gretmenlerinin miilteci 6grencilere y&nelik

tutumlarmin gesitli degiskenler acisindan incelenmesi [Examination of classroom



U, Arslan ve M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022 29
teachers' attitudes towards refugee students in terms of various variables]. Sakarya

University Journal of Education, 7(2), 310-323.

Schmidt, R.C. (1997), Managing Delphi Surveys Using Nonparametric Statistical
Techniques. Decision Sciences, 28: 763-774. http://dx.doi.org/10.1111/j.1540-
5915.1997.th01330.x

Skulmoski, G.J., Hartman, F. T., & Krahn, J. (2007). Delphi for post graduate research
method. Bilgi Teknolojileri Egitimi Dergisi: Arastirma, 6 (1), 1-21.

Spry, C., & Hornsey, M. (2007). The influence of blind and constructive patriotism on
attitudes toward multiculturalism and immigration. Australian Journal of
Psychology, 59 (3), 151-158.

Stephan, W. G., Ybarra, O., & Bachman, G. (1999). Prejudice toward immigrants. Journal
of Applied Social Psychology, 29 (11), 2221-2237.

Strauss, A., & Corbin, J. (1998). Basics of qualitative research techniques. Sage
publications.

Seker, B. D. (2015). G6¢ ve uyum siireci psikolojik bir degerlendirme [A psychological
assessment of the migration and integration process], iginde [in] B. D. Seker; I.
Sirkeci & M. M. Yiicesahin (Eds.), Go¢ ve Uyum [Migration and Adaptation] (p. 9-
21). Transnational Press.

Seker, B. D. & Aslan, Z. (2015). Refugee children in the educational process: A social
psychological assessment. Kuramsal Egitimbilim Dergisi [Journal of Theoretical
Educational Science], 8(1), 86-105.

Simsir, Z. & Dilmag, B. (2018). Yabanci uyruklu 6grencilerin egitim gordiigii okullarda
ogretmenlerin karsilastigi sorunlar ve ¢6ziim 6nerileri [Problems faced by teachers in
schools where foreign students are educated and their solution
suggestions]. Elementary Education Online, 17(3). 1116-1134.
http://dx.doi.org/10.17051/ilkonline.2018.419647

Tanrikulu, F. (2017). Tiirkiye’de yasayan Suriyeli ¢ocuklarin egitim sorunu ve ¢Oziim
Onerileri [Education problem and solution suggestions for Syrian children living in
Turkey]. Liberal Diisiince Dergisi [Journal of Liberal Thought], (86), 127-144.

Tanrikulu, F. (2018). Suriye krizi sonrasi Tiirkiye’deki siginmacilarin ve gd¢menlerin
egitimi: gegmis, bugiin ve gelecek perspektifleri [Education of asylum seekers and
immigrants in Turkey after the Syrian crisis: past, present and future perspectives].
Hitit Universitesi Sosyal Bilimler Enstitiisii Dergisi [Hitit University Journal of
Social Sciences Institute], 11(3), 2585-2604.



30 U, Arslan, M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022
Taskin, P. & Erdemli, O. (2018). Education for Syrian Refugees: Problems Faced by

Teachers in Turkey. Eurasian Journal of Educational Research, 75, 155-177.

Tastan, C. & Celik, Z. (2017). Tiirkiye 'de Suriyeli ¢ocuklarin egitimi: Giigliikler ve dneriler
[Education of Syrian children in Turkey: Challenges and recommendations]. Egitim-
Bir-Sen Stratejik Arastirmalar Merkezi [Egitim-Bir-Sen Center for Strategic
Studies].

Tobin, J., Arzubiaga, A. E., & Adair, J. K. (2013). Children crossing borders. Russell Sage
Foundation.

Tosten, R., Toprak, M., & Kayan, M. S. (2017). An Investigation of Forcibly Migrated
Syrian Refugee Students at Turkish Public Schools. Universal Journal of
Educational Research, 5(7), 1149-1160.

Tung, A. S. (2015). Miilteci davranis1 ve toplumsal etkileri: Tiirkiye‘deki Suriyelilere iliskin
bir degerlendirme [Refugee behavior and its social effects: An evaluation of Syrians
in Turkey]. TESAM Akademi Dergisi [TESAM Academy Journal], 2(2), 29- 63.

TUIK [TurkStat] (2019). Haber Biilteni, Say1: 33709 [Newsletter, Issue: 33709], Retrieved
from http://www.tuik.gov.tr/PreHaberBultenleri.do?id=33709

UNICEF. (2019). Birlesmis Milletler Cocuklara Yardim Fonu, Tiirkiye Insani Durum
Raporu No.36 [United Nations Children's Fund, Turkey Humanitarian Situation
Report No. 36]. Retrieved from
https://www.unicefturk.org/public/uploads/filessfUNICEF%20Turkey%20Humanitari
an%20Situation%20Report%20N0.%2036%20-%20End-Year%202019.pdf

UNICEF. (2020). 2019 Yillik Plam1 [2019 Annual Plan]. Retrieved from
https://www.unicef.org/turkey/sites/unicef.org.turkey/files/2020-
06/UNICEF%202019%20Y %C4%B111%C4%B1k%20Faaliyet%20Raporu_1.pdf

Ustiin, A., Bayar, A. & Bozkurt, E. (2017). Miilteci ¢ocuklarn ailelerinin algilarina gére
egitim sorunlar1 [Education problems of refugee children according to perceptions of
their families.]. Avrasya Sosyal ve Ekonomi Arastirmalari Dergisi [Journal of
Eurasian Social and Economic Studies], 4(12), 747-755.

Van Heelsum, A. (2016). Why migration will continue: aspirations and capabilities of
Syrians and Ethiopians with different educational backgrounds. Ethnic and Racial
Studies, 39(8), 1301-1309.

World Economic Forum. (2018) The Global Competitiveness Report 2017—2018. Insight

Report. Retrieved from


https://www.unicefturk.org/public/uploads/files/UNICEF%20Turkey%20Humanitarian%20Situation%20Report%20No.%2036%20-%20End-Year%202019.pdf
https://www.unicefturk.org/public/uploads/files/UNICEF%20Turkey%20Humanitarian%20Situation%20Report%20No.%2036%20-%20End-Year%202019.pdf
https://www.unicef.org/turkey/sites/unicef.org.turkey/files/2020-06/UNICEF%202019%20Y%C4%B1ll%C4%B1k%20Faaliyet%20Raporu_1.pdf
https://www.unicef.org/turkey/sites/unicef.org.turkey/files/2020-06/UNICEF%202019%20Y%C4%B1ll%C4%B1k%20Faaliyet%20Raporu_1.pdf

U, Arslan ve M, Ergiil/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 54, 1-31, 2022 31
http://www3.weforum.org/docs/GCR202018/05FullReport/TheGlobal Competitivene

ssReport2017%E2%80%932018.pdf

Yilmaz, B. (2004). Tiirkiye 'de Egitim Politikasi ve Kiitiiphane [Education Policy and
Library in Turkey]. TKD Ankara Subesi [TKD Ankara Branch]

Yurdakul, A., & Tok, T. (2018). Ogretmen goziiyle gdgmen/miilteci dgrenci [Immigrant /
refugee student through the eyes of a teacher]. Adnan Menderes Universitesi Egitim
Fakiiltesi Egitim Bilimleri Dergisi [Adnan Menderes University Faculty of
Education Journal of Educational Sciences], 9 (2), 46-58.

Yiiksel, U., Bulut, M. N. ve Mor, Z. (2014). Tiirkiye’de bulunan Suriyeli miilteciler:
infografik rapor [Syrian refugees in Turkey: infographic report]. Retrieved from
http://www.impr.org.tr/tr/wpcontent/uploads/T%C3%BCrkiyede-Bulunan-
SuriyeliM%C3%BClteciler.pdf

Zayimoglu Oztiirk, F. (2018). Miilteci dgrencilere sunulan egitim-dgretim hizmetinin sosyal
bilgiler 6gretmen goriislerine gore degerlendirilmesi [Evaluation of the education
and training services offered to refugee students according to the opinions of social
studies teachers]. Anadolu Journal of Educational Sciences International, 8(1), 52-
79.



Research Article

Pamukkale University Journal of Education, 54, 1-31 [2022]
doi:10.9779.pauefd.820780

Educational Problems Experienced by Refugee Students: A Delphi Study from the

Teachers’ Perspective
Umiit ARSLAN" Merve ERGUL"™

e Received: 04.11.2020 o Accepted: 28.05.2021 e Online First: 28.11.2021

Abstract

This study aims to examine educational problems faced by students who had to leave their country
from their teachers’ perspective. The research study group consists of 27 teachers (22 women and
five men) in Izmir. The Delphi method was used to collect and analyze data. In the study, teachers
were asked about the problems experienced by refugee students during the adaptation period (the
first three months) and at school while continuing their education to the Turkish Education System.
According to results, refugee students, refugee families, and school administrators experienced
adaptation and education problems mostly arising from the lack of the Turkish language during the
adaptation and education process. Local students experienced difficulties while studying with
refugee students due to age and development differences, changes in the classroom climate, and
cultural differences. Local families could not accept refugee students during the adaptation process
and experienced conflicts arising from cultural differences during the education process. The most
common problem teachers experienced in the education process was that students had low academic
success. According to results, providing additional language education for refugee students and
multicultural education with psycho-education programs for school administrators, teachers,
students, and parents was suggested.

Keywords: adaptation, refugee student, teacher, multicultural education

Cited:

Arslan, U., & Ergiil, M. (2022). Educational problems experienced by refugee students: A Delphi
study from the teachers’ perspective. Pamukkale University Journal of Education, 54, 1-
31.doi:10.9779.pauefd.820780

* Assoc. Prof. Dr, Izmir Democracy University, Education Faculty, ORCID: 0000-0002-3611-9607,
umut.arslan@idu.edu.tr / umutarslanizmir@gmail.com

** psychological Counselor, ORCID: 0000-0002-7618-1202,
merve-ergul@hotmail.com



2 U, Arslan, M, Ergiil/ Pamukkale University Journal of Education, 54,1-31, 2022

Introduction

In recent years, the rate of immigration has been increasing rapidly. So much so that, the
number of people who immigrated in the last three years has exceeded three percent of the
world's population (IOM, 2017). Immigrants usually migrate with all their family members,
and they start a new life there under undesirable conditions (Deniz, 2014). These conditions
can create many problems to overcome for those who immigrate (Naff, 1994). While the
problems caused by the tension, stress, and psychological trauma experienced by adults
either while immigrating or trying to adapt to a new geography affect their mental structure
negatively, immigration also affects children at least as much as adults (Eroglu & Gulcan,
2016; Timotijevic & Breakwell, 2000). Children are mainly affected in terms of
accommodation, health, work area, cultural relations, identity problem, and education
(Cebeci, 2015). Education is the most important one among these problems (Gencer, 2017;
Simsir & Dilmac, 2018).

Refugee students experience more adaptation problems in education compared to
their peers (Sirkeci et al., 2015). Since they come from a different geography and culture
than their peers, adaptation problems such as communication issues, peer bullying and
language inadequacy negatively affect the education of immigrant students (Cebeci, 2015;
Yurdakul & Tok, 2018). Therefore, this situation affects both the refugee students and their
schoolmates. School is an educational environment where students from different countries
gain communication skills, get to know different cultures, get help for self-realization, get
support, and learn all these things (Tanrikulu, 2017).

The current difficulties in the field of education in Turkey is further increased with
immigration. While Turkey ranked 99th among 137 countries in education ranking over the
past decade, it is estimated this ranking further declined with immigration (WEF, 2018).
Education policies need to be improved in order to cope with both the problems in the
current system and the difficulties caused by immigration (Heckmann, 2008). One of the
most important factors affecting success in the educational environment is the adaptation
problem (Yurdakul & Tok, 2018). Therefore, the increasing immigration makes it important
to focus more on adaptation studies in curricula in schools and investigate the adaptation and
education problems in order to make the education environment of refugee students who had

to leave their country more efficient.
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Immigration in Turkey

The number of foreign nationals who entered Turkey has been steadily increasing since
2000. The increase in some years was very high due to the regional crisis factors such as the
Second Gulf War and Syrian Crisis. 313,692 people in 2013, 461,217 people in 2016, and
677,042 people in 2019 were granted permission to reside in Turkey (Directorate General of
Immigration Management, 2020a). “Considering the figures relating to foreigners who came
to Turkey for employment, education or other purposes, it is noted that approximately 3.3
million foreigners took permission to reside in the last 15 years.” (Directorate General of
Immigration Management, 2020b, paragraph 5). Considering the age group of those who
immigrated to Turkey, it is seen that the immigrants are mostly in 25-29 age group (Turkish
Statistical Institute [TurkStat], 2019). When we look at the provinces where the immigrants
reside, Istanbul is the most immigration-receiving province, followed by Ankara, Antalya,
Bursa, and lzmir (TurkStat, 2019). As it can be seen, Turkey is a major immigration-
receiving country and immigrants prefer metropolitan provinces.

Among the foreign nationals coming in 2019, Iraqi citizens took the first place with
14.5%, followed by Turkmenistan with 13.8%, Afghanistan with 8.2%, Syria with 7.5%,
and Iran with 7.3% (TurkStat, 2019). Besides these data, the number of foreign nationals
coming from Syria has been increasing rapidly since March 2011 (Ozdek & Ozdemir, 2018).
Due to the civil war that started in 2011 in Syria, which was a country with easily accessible
health and educational opportunities, developments in science and technical fields, and a
comfortable standard of living (Nakiboglu & Ozturk, 2019), Syrians whose lives were
endangered have been immigrating to Turkey since 2011 (De Bel-Air, 2016). According to
the data of the Directorate General of Immigration Management (2020c), the total number of
Syrians registered under temporary protection in Turkey is 3,612,604 as of September 3,
2020. Half of this number consists of people in the 0-18 age group, while the total number of
children and women is 2,550,630. According to these data, the ratio of the Syrians registered
under temporary protection to the Turkish population is 4.35% across the country since the
population of Turkey was 82,003,882 in the last census. Besides, this ratio gradually
increases with about 450,000 Syrian-origin babies born in Turkey according to the data from
September 19, 2019 (Directorate General of Immigration Management, 2020c). In Turkey,
refugees migrate to cities after staying in temporary protection centers (camps) at the
borders for a certain period (Van Heelsum, 2016).
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Education System in Turkey

Education allows people to gain their tendencies in accordance with their goals and develop
themselves by realizing these tendencies (Yilmaz, 2004). There are many systems that stand
out in relation to the concept of education, which is quite effective in life. These systems are
shaped according to the environment and changing historical period. When we evaluate the
Turkish education system in this context, it consists of a combination of values and thoughts
of western and eastern civilizations (Ozer & Aktas, 2019). The purpose of the educational
system in Turkey is to raise individuals who are loyal to the nationalism of Ataturk and
aware of their duties and responsibilities towards the Republic of Turkey and who show a
balanced and healthy development and can work creatively and efficiently (Balci, 2000).
Refugee Students in Turkey

Immigration to Turkey is of various nature. Due to this various nature of immigration,
immigrants are called with different names. When the immigrants and their status are
analyzed, individuals who immigrate voluntarily without being subjected to any pressure or
coercion are called immigrants. When the immigrating individuals cannot benefit from
protection of their country of nationality due to the turmoil in their country and do not want
to benefit from it due to fear, or when they do not want to return to their country, they are
called refugees. If the immigrating individuals want to be accepted as an immigrant in a
country within the framework of relevant national or international documents and are
waiting for the result of their application regarding immigrant status, they are called asylum
seekers. And finally, individuals who receive a temporary protection certificate are called
aliens (Borlat, 2019).

The number of the refugee children is 1,718,477 in Turkey (UNICEF, 2020).
According to the data of the United Nations Children's Fund (UNICEF), the number of
children enrolled in school was 685,000 as of January 2020, while 400,000 children still
cannot receive education. In Izmir province, only 22,232 out of 146,511 refugee children are
enrolled in school (Safran, 2020). The United Nations and Turkey conduct several joint
studies to increase the rate of school enrollment among refugee children. In these studies,
refugee children continue their education in schools affiliated to the Ministry of National
Education (MoNE) or in Temporary Education Centers (TEC).

Education studies started for refugee students as of March 2017. Adaptation classes
were opened in public schools and TECs in order to carry out adaptation activities within the
scope of the ‘Project on Promoting Integration of Syrian Kids into the Turkish Education

System (PICTES)’ to enable them to receive education from preschool to the age of 18.
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Refugee students are placed in public schools following a Placement Exam. Along with

increased immigration, projects implemented in Turkey also started to diversify. Then, as of
2018, Accelerated Education Program (AEP) is carried out under Public Education Centers
in order to provide education opportunities for refugee children who are outside the formal
education system. Foreign students are entitled to attend public schools with the equivalence
certificate they receive within the scope of this project and schools (UNICEF, 2020).
Turkish, Mathematics, Arabic, Guidance lessons and free activities are held in the schools
where they study. When Izmir province is examined, it is seen that this project involves
1,054 students, 26 instructors and 8 attendants. Transportation of these students is provided
by UNICEF (Budun, 2020). In order to increase the number of students, through the AEP,
Conditional Education Aid (CEA) is provided for the Education of Syrian and Other
Refugee Children with the financial support of the Directorate General for European Civil
Protection and Humanitarian Aid Operations. With the cooperation of the Ministry of
Family, Labor and Social Services, MoNE, Disaster and Emergency Management
Presidency and the Red Crescent, it is aimed to increase the number of refugee students in
schools by ensuring school attendance, reducing dropout rates and encouraging school
enrollment.

Education Problems of Immigrant Students

When the literature is reviewed, it is seen that the refugee students in Turkey experience two
major problems in education: language and culture (Tosten et al., 2017). Although
adaptation studies are carried out for refugee students and teachers working in these schools,
problems are experienced in the education environment (Adams and Shambleau, 2006;
Tosten et al., 2017; Yurdakul & Tok, 2018). When the problems that arise are examined, the
most important problem seems to be the language training (Akman, 2019). The most
important factors for refugee children to learn Turkish language can be listed as follows.
First, children of refugee families worry that if they learn Turkish, they will forget their
mother tongue (Tanrikulu, 2018). Second, many teachers who teach Turkish to refugee
students have insufficient knowledge and skills in foreign language training (Erdem, 2017).
Third, refugee children cannot do their homework because they have to work after school
(Taskin & Erdemli, 2018). Although these students experience language problems, they also
experience communication gap and adaptation problems, which affects their friendships
(Akman, 2019; Taskin & Erdemli, 2018). Many of the refugee students who do not speak
Turkish or have little knowledge of Turkish drop out of school due to difficulties in

education.
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In addition to the language problem, cultural differences constitute another important

challenge in the education process of refugee students (Simsir & Dilmac, 2018) Separate
education for boys and girls in Syria, reluctance to send girls to school, differences in the
education system and cultural structure (Aydin and Kaya, 2017) are perceived as cultural
and political barriers to students’ access to education. Besides, teachers can negatively affect
the education of refugee students due to the cultural conflict they experience (Simsir &
Dilmac, 2018; Taskin & Erdemli, 2018).

Purpose and Importance of the Study

With the ever-increasing population of Turkey and the changing economic conditions, the
situation continues to be particularly difficult for refugee students. As the country hosting
the most crowded Syrian population over the last six years, Turkey provides refuge for
1,100,000 children. 685,000 of these children attend school, while 400,000 are not enrolled
in any public school (Safran, 2020). The literature includes studies that address the problems
of refugee students in their education life (Erdem, 2017; Ozturk, 2018; Tok & Yurdakul,
2018). This study specifically aims to analyze problems experienced by the refugee students
when starting their education (adaptation) and continuing their education in Turkey from the
perspective of teachers.

Methodology

Permission for the study was obtained from Izmir Democracy University, Social and Human
Sciences Scientific Research and Publication Ethics Committee. The Delphi method was
applied to collect and analyze the data in this study. The Delphi method is a qualitative
method used to gather and filter the decisions of experts (Skulmoski et al., 2007). In this
process, a series of questionnaires are applied sequentially with feedback, and opinions are
obtained by developing the next questionnaires according to the results of the questionnaires
applied (Skulmoski et al., 2007). The Delphi method was used in this study since it is
designed to focus on problems, solutions and predictions (Skulmoski et al., 2007). In the
study, the problems experienced by refugee students and suggestions for solutions were
analyzed through teachers' predictions.

Turkey hosts children of many refugee families due to the increase in forced
immigration in recent years. The difficulties experienced in education by these children are
higher compared to the children who study in their own countries (Tok & Yurdakul, 2018).
One of the most important groups among those who have the chance to observe this subject
is teachers (Agcadag Celik, 2019). The views of teachers who spend time with these

students, are aware of their problems, and have a command of the education system are
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important (Simsir & Dilmac, 2018). In this context, the researchers reviewed the literature

and developed the following research question: "What are the problems experienced in
education by students who had to leave their countries from the teachers' perspective?"
Subsequently, questions suitable for the purpose of the study that the participants could
answer, and that have a brainstorming nature were developed (Schmidt, 1997). Since there
are many components of the problems experienced in education by students whose families
were forced to immigrate, it was decided to ask these questions to six groups (refugee
student, local student, teacher, refugee family, local family and school administration) in two
different categories (adaptation and process) as open-ended questions by taking the opinions

of experts.

During this study, a pilot study was conducted with four teachers who worked with
refugee students and five graduate students who were studying master’s degree in
psychological counseling. The aim of the pilot study was to test the understandability of the
questions and their correct meaning, whether the questions were suitable for the purpose of
the study, how long it would take to answer the questions, and whether the questions could

be answered. After the pilot study, the questions were finalized.
Participants

Expert opinions are an important main component in the Delphi method (Parente et al.,
1994). There are four requirements for specialization: (a) Knowledge and experience about
the subjects studied, (b) capacity and willingness to participate, (c) sufficient time to
participate in the Delphi study, and (d) effective communication skills (Adler & Ziglio,
1996). In order to meet these criteria, volunteer teachers who worked with refugee students
for at least one year and spent time for the study were selected as the participants of the
study. In this context, the participants included in the study consisted of 27 teachers (22
females and 5 males) who taught in different branches in the province of Izmir during the
2019-2020 academic year. The mean age of the participants was 35.8 years, the mean
duration in teaching profession was 10.2 years, and the mean duration of working with

refugee students was 3.3 years.
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Data Analysis

First Round

In this study, a three-round Delphi analysis was conducted. The first round of the Delphi
study involved data collection from the participants with a scale consisting of open-ended
questions. First of all, the two researchers created themes based on the answers given to
open-ended questions independently from each other (Strauss & Corbin, 1998). Then, the
researchers worked together to calculate the inter-rater reliability of the themes they created
(84%), and this value was higher than the acceptable value (80%) (Strauss & Corbin, 1998).
In the last step, the questions in the second round were developed. The results of the first
round are important in terms of the emergence of the collective mind as well as the
emergence of individual differences (Skulmoski et al., 2007). The following questions were
asked to the participants in the first round:

1. What are the difficulties experienced by the mentioned groups during the refugee
students' process of adapting to the Turkish Education System (first three months)?
(a1) refugee student, (b1) local student, (c1) teacher, (di) refugee family, (e1) local
family, (f1) school administration.

2. What are the difficulties experienced by the mentioned groups as refugee students
continue their education in the Turkish Education System? (a1) refugee student, (b1)
local student, (ci) teacher, (di) refugee family, (e1) local family, (fi) school
administration.

Second Round

The aim of the second round of the study was to find out which categories affected the
purpose of this study more than others and to list the themes created based on the answers
given in the first round by finding which categories were exceptions (Schmidt, 1997).
Continuous validation throughout the Delphi process is critical to increase the reliability of
the results and provides two important contributions (Adler & Ziglio, 1996; Delbeq et al.,
1975; Linstone & Turloff, 1975). First, it gives participants the opportunity to verify
whether their first-round analysis reflects the participants’ views. Second, it gives
participants the opportunity to change and expand their own views by seeing the responses
of other participants. The themes created with the answers given in the first round were
asked to the participants in the second round as follows, and they were asked to choose the
most important ones.

1. Which of the following do you think is important regarding the difficulties

experienced during the process of refugee students’ adapting to the Turkish
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Education System (first three months) in terms of (a1) refugee students, (b1) local

students, (c1) teachers, (di) refugee families, (e1) local families, (f1) school

administration? Please check three choices.

2. Which of the following do you think is important regarding the difficulties
experienced while refugee students are continuing their education in the Turkish
Education system in terms of (a1) refugee students, (b1) local students, (c1) teachers,
(d1) refugee families, (e1) local families, (f1) school administration? Please check
three choices.

Third Round

In the third round, the top five themes in the second round were asked on a 4-point Likert
type scale (1st Degree Important - 4th Degree Important), and the participants were asked to
rate these difficulties (themes).

1. To what extent are the following difficulties experienced by refugee students in the
process of adapting to the Turkish Education System (first three months) important
in terms of (a) refugee students, (b) local students, (c) teachers, (d) refugee families,
(e) local families, (f) school administration?

2. To what extent are the following difficulties experienced by refugee students in their
education process in the Turkish Education System important in terms of (a) refugee
students, (b) local students, (c) teachers, (d) refugee families, (e) local families, (f)
school administration?

Findings and Discussion

This study analyzed the problems experienced by refugee students in their adaptation and
education processes from the teachers' perspective. In the first round, themes were created
by asking open-ended questions to the participants. In the second round, the participants
were asked to select significant ones among their answers given in the first round. In the
third round, they were asked to rate the important items revealed in the second round
through a 4-point Likert type scale, and the outputs of the second round were sorted and
rated (Schmidt, 1997).

When we look at the difficulties experienced by refugee students in the adaptation
process from the teachers' perspective, in the first round, (a1) nine themes emerged for
refugee students, (b1) nine themes for local students, (c1) eight themes for teachers, (di)
seven themes for refugee families, (e1) six themes for local families, and (f1) ten themes for
school administration (Table 1). Considering the problems experienced during the education

process, at the end of the first round, (a2) nine themes emerged for refugee students, (b2)
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seven themes for local students, (c2) eleven themes for teachers, (d2) seven themes for

refugee families, (e2) six themes for local families, and (f2) nine themes for school
administration (Table 1). When the answers obtained in the second and third rounds are
analyzed, the importance ranking of the problems experienced in the adaptation and
education processes are shown in the Table 1.

When the studies are reviewed, there are many studies that reveal the problems
experienced by refugee students in the education process (Basar et al., 2018; Saglam &
Ilksen Kambur, 2017; Tok & Yurdakul, 2018; Yuksel et al., 2014). These studies in the field
of education have aimed to reveal the perceptions of teachers, teacher candidates and
students. There has been no study that reveals the education and adaptation problems of
refugee students for different samples from the teacher's perspective. This article is the first
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Table 1: Difficulties Experienced by the Refugee Students when Starting Their Education (Adaptation) and Continuing Their Education from

Teachers' Perspective

11

Difficulties Experienced in the Adaptation Process

Difficulties Experienced in the Education Process

» 2nd 3rd o 2nd 3rd
S Themes / 1* Round” 1 5 Themes / 1% Round” —
3 N | M S o) N | M S
Insufficient Level of Turkish Language Skills Insufficient Level of Turkish
38 (364 1 _ 16 | 3,68 | 1
Language Skills
Difficulty Complying with Classroom Climate, Having Low Academic Achievement
) _ ) 14 1282 2 13 [ 3,64 | 2
Friends and Social Environment, School Rules
. Cultural Differences in Peer Relationships 10 [ 2,73 3 Not Accepted by the Other Students | 15 [ 3,58 | 3
2 Insufficient Material Conditions g Difficulty in adapting to Classroom
(5]
3 6 |191| - § Climate, Friends, Social 10 | 355 | -
(9]
3 ?g‘) Environment and School Rules
(@)
% Not Acceptance from The Other Students 5 11,73 - ‘&g . Cultural Differences 9 327 | -
@
g . Peer Bullying 4 1150 - g Insufficient Material Conditions 5 - -
Differences in the Turkish Education System Reflection of Difficulties
1 - - Experienced in the Home 5 - -
Environment on School Life
. The Reflection of Cultural Differences in the . Differences in the Turkish Education A
Home Environment on School Life System
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. Psychological Problems 1 - - 9. Peer Bullying 3 -

Difficulty in Adapting to Classroom Climate 1. Cultural Differences
and Friends with Different Age Groups and

o o ) 18 336 1 19 | 3,55
Developmental Characteristics (Difficulty in
adapting to the school culture and environment)
. Problems in Communication Due to Cultural 2. Difficulty in Adapting to Friends of
Differences Different Age Groups and
14 | 3,09 2 13 | 3,27

Developmental Characteristics and

Classroom Climate

. Cultural Differences

3. Language Problems Arising from

(b1) Local Students

%
S
k=]
=
10 [ 2,82 3 (_"; Refugee Students' Inadequate 13 | 3,59
§ Turkish Language Skills
Not Accepting Refugee Students 10 | 2,73 | - g 4. Not Accepting Refugee Students 12 | 2,95
. Peer Bullying Against Refugee Students 5. Negative Effects of Changes in
7 1223 - _ 10 | 2,82
Classroom Environment on Students
Language Problems Arising from Refugee 6. Increased Peer Bullying
Students' Insufficient Level of Turkish 7 1209 - 8 -
Language Skills
. Prejudice Against Refugee Students 6 - - 7. Decreasing Success Level 6 -

Reducing Success Level 6 - - - - -
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13

. Avoiding Refugee Students Due to Their

Class and School Rules

Authority in Class Conflicts

Family Life o ) S
Low Academic Success Among Refugee Having Low Academic Achievement
Students 23 | 3,55 15 | 3,36
Language Problems Arising from Refugee . Students Having Different
Students' Inadequate Turkish Language Skills el |33 Presentations il
. Problems in Communication between Parents Problems in Communication
and Students Due to Cultural Differences 11 | 3,23 between Parents and Students Due to | 12 | 3,55
Cultural Differences
o Refugee Student Having a Different Culture o Language Problems Arising from
% 9 | 282 % Refugee Students' Insufficient Level | 11 | 3,68
E—‘i E of Turkish Language Skills
g Inability to Adapt to Students with Different g . Adapting to Students with Different
Age Groups and Developmental 7 | 282 Age Groups and Developmental s | 241
Characteristics, Classroom Climate and Characteristics, Classroom Climate
Curriculum and Curriculum
Experiencing Peer Bullying A ] . Conflicts During the Admission of 6 ]
Refugee Students
Behavioral Problems in the Application of A . The Formation of the Idea of Loss of .
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8. Students' Prejudiced Approach to Refugee . ] 8. Teachers Feeling Incompetent . ]
Students
9. Reflection of Students' Financial
- - - Problems on Classroom 3 -
Environment
10. The Student's Having a Different
- ] ] Culture g ]
- - - 11. Educators Having Different Views 2 -
1. [Insufficient Level of Turkish Language Skills 1. Insufficient Level of Turkish
21 | 3,59 20 | 3,68
Language Skills
2. Insufficient Material Conditions 19 | 3,55 2. Insufficient Material Conditions 20 | 3,45
@ 3. Problems Arising from Cultural Differences 15 | 3,45 " 3. Cultural Difference 15 | 3,09
2 3
T% 4. Difficulties in Adapting to School Culture and E 4. Difficulties in Adapting to School
E Environment 13 | 3,42 g Culture, Education System and 11 | 2,95
g S Environment
fl_i; 5. Reflection of the Negativities Experienced in 6 | 282 qé_:’\ 5. Difficulties in Ensuring School 2 | 28
= the Home Environment on School Life ) Attendance by Students ’
6. Peer Bullying 6 |[250 6. Peer Bullying 4 -
7. Concerns of Refugee Families in the Process of 5 7. Future Anxiety A ]

Ensuring the Safety of Their Children
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Not Accepting Refugee Students

. Conflict Caused by Cultural

23 | 3,59 ) 36 | 3,45
Differences
. Cultural Differences Refugee Students Concern about
20 | 3,64 _ _ 16 | 3,32
Setting a Negative Example
Negative Behavior Change and the Formation Being Prejudiced Against Refugee
o _ 12 | 2,59 g 10 | 3,27
= of Hazardous Substance Use Anxiety = Students
£ : — - £ .
F Being Prejudiced Against Refugee Students $ Problems Encountered in
8 12 | 3,41 S Communication Due to Cultural 6 | 3,14
3 - .
— =~ Differences
L L
. Problems Encountered in Communication Due o | 205 Refugee Students' Concern about s | 236
to Cultural Differences ’ Longer Integration Period ’
Difficulties in Adapting to Friends of Different Decrease in Success Level
Age Groups and Developmental Characteristics | 6 6 | 223
and Classroom Climate
< Language Problems Caused by Refugee < Language Problems Caused by
5 Students' Insufficient Level of Turkish 20 | 3,52 8 Refugee Students' Insufficient Level | 15 | 3,59
:é Language Skills :é of Turkish Language Skills
S S
g Disciplinary Problems 18 | 3,45 g Disciplinary Problems 13 | 3,50
'g | 3. Cultural Difference 3 Difficulties in Communication with
S 11 | 3,23 S - 12 | 3,45
%) n Refugee Families
£ Difficulties During Student Registration 7 (191 € . Cultural Difference 10 | 3,36
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5. Difficulties in Communication with Refugee 5. Adapting to the School Climate and
Families (school-family cooperation) the Curriculum in which Students
7 1250 - with Different Age Groups and 10 | 3,36 | -
Developmental Characteristics
Coexist
6. Adapting to Students with Different Age 6. Difficulties in Achieving Academic
Groups and Developmental Characteristics, 7 1282 - and Social Success 10 | 3,23 -
Classroom Climate and Curriculum
7. Density in Bureaucracy . ] ) 7. Multicultural Competence Levels of . ) )
Teachers
8. Having Prejudice Against Refugee Students 2 - - 8. Density in Bureaucracy 5 - -
9. Students Having Different Readiness ) ] ] 9. Difficulties During Student 3 ] ]

Registration

10. Insufficiencies in Material Conditions 2 - - - - - .

Note: * Themes created in line with the answers given in the 1st round, * The total number of marks by the participants in the 2nd round, *** 3. The arithmetic means of the
participants' answers in the round according to the Likert scale (4 points more important than the 1% degree, 1 point important from the 4" degree), **** The order of the themes
according to the arithmetic means of the participants in the 3™ round.
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in that it reveals adaptation and education problems from the teachers' perspective, groups

the problems under the headings of refugee students, local students, refugee families, local
families, teachers, and school administration, and represents them comparatively; and it is
important in this respect.
Adaptation and Education Problems Encountered by Refugee Students During
Education
In the first group of this study, the adaptation and education problems encountered by
refugee students during their education were examined. When the adaptation problems part
of the Table 1 is examined, it is seen that the difficulties experienced during the adaptation
process include (1) insufficient level of Turkish language skills, (2) difficulties in adapting
to classroom climate, friends and social environment, or school rules, and (3) cultural
differences in peer relationships, and these are the primary themes. In the part of the
difficulties encountered in the education process, attention is drawn to the importance of (1)
insufficient level of Turkish language skills, (2) low academic achievement, and (3) not
being accepted by others. According to the results of the study, it was observed by teachers
that refugee students first experienced problems due to the different mother language during
the adaptation process and while continuing their education. The fact that the mother
language of refugee children is different, and that Turkish is not taught sufficiently to
refugee children cause many problems. In Turkey, official and education language is
Turkish, and the rate of second language skills is very low among teachers (Erdem, 2017).
Language inadequacy in the classroom can be reflected in the classroom environment and
leads to problems such as not being able to follow the curriculum or participate in the lesson
during the education process. Students who have difficulties in understanding the Turkish
language and doing homework given for reinforcement purposes may show low academic
success. The reason for the high number of problem areas of refugee students such as
academic failure in the Table 1 seems to be the problems faced by students in adapting to the
Turkish education system. It is seen that previous studies support the results of this study
(Acar & Apak, 2020; Baltaci, 2014; Seker & Aslan, 2015). Moreno (2009) suggests that the
language problems of refugee students are the biggest threat. Not knowing enough Turkish
to receive education in a field interrupts the education of refugee students (Akcadag Celik,
2019).

Furthermore, teachers stated that refugee students who were unable to actively
participate in the lessons and who experienced the feeling of failure have difficulty in

adapting to the classroom climate, schoolmates, social environment and school rules.
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Refugee students who are bored in the classroom show behaviors that disrupt the order in

the classroom. In addition, refugee students who behave negatively or become withdrawn
may also have difficulty in communicating with their friends due to cultural differences.
Students who cannot express themselves sufficiently tend to speak their mother language in
the classroom or during breaks, as they usually go to schools with a high concentration of
refugee students. This situation interrupts the Turkish language training of the refugee
students, and it causes them not to be accepted by the students because they cannot
communicate with other students. Not being accepted by their friends does not disappear
during the adaptation process and can affect the entire education process. In the education
process, teachers' lack of training on how to improve the education of refugee students and
the prejudices they have augment these problems. This situation may lead to a tendency to
exclude refugee students (Er & Bayindir, 2015). In conclusion, not being able to sufficiently
learn the language of education reveals many new adaptation and education problems and
exacerbates the existing problems.

Adaptation and Education Problems Encountered by Local Students During
Education

The second group of the study analyzed the adaptation and education problems of local
students at school, which arise with the inclusion of refugee students in the education
system. When Table 1 is examined, it is seen that (1) difficulty in adapting to friends of
different age groups and developmental characteristics and class climate, (2) problems in
communication due to cultural differences, and (3) cultural differences are the difficulties
experienced in the adaptation process, and these themes are in the first place. In the
category of difficulties in the education process, it is seen that the problems include (1)
cultural differences, (2) difficulty in adapting to friends of different age groups and
developmental characteristics and class climate, and (3) language problems caused by the
inadequate Turkish language skills of refugee students. In both categories, local students
experience difficulties with respect to the changing school climate and cultural differences
during the adaptation process of refugee students.

The findings obtained show that the involvement of refugee students in education
changes the education environment of the local students. The language problem experienced
by refugee students during their education creates a lot of problems for local students. As the
literature supports, the language problem of refugee students is at the top of the problems
faced by teachers in the students' adaptation and education processes (Dilmac & Simsir,

2018). Local students cannot understand refugee students since refugee students are not
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capable of using Turkish effectively, and therefore, they rather speak their own language.

This brings difficulties in adapting to the classroom, school culture, and environment.
Students who have difficulties understanding refugee students are also reluctant to
communicate with refugee students because they are not understood when they try to
express themselves. Since no friendship could be established, refugee students are not
welcomed (Aktas et al., 2018). Mocking and excluding refugee students whom local
students do not welcome can lead to peer bullying (Tosten et al., 2017). This brings along
unwanted behaviors such as fighting and violence. Another factor that causes this situation
is that the students' academic achievements are negatively affected. Local students who are
placed in the same class with older students and who achieve the gains late because the
curriculum does not continue at the current pace cannot develop positive feelings or
thoughts. Dilmac and Simsir (2018) also mentioned this issue in their study. Teachers'
allocating more time to refugee students and the decrease in the speed and efficiency of the
classes due to the crowded classrooms cause jealousy and negatively affect the local
students. Students who have difficulty focusing and fall behind academically can increase
peer bullying by causing classroom conflicts. For this reason, changes in the classroom
environment are factors that negatively affect local students. Another important factor
affecting the negative attitude towards refugee students during the adaptation process is the
negative attitude of the parents of the local students towards refugee students. Local students
behave with prejudice towards refugee students since local students cannot make sense of
the process because the reasons for the arrival of refugees are not discussed clearly at home
(Aktas et al., 2018).

Adaptation and Education Problems Encountered by Teachers During Education of
Refugee Students

When Table 1 is examined for the third group of the study, the most important difficulties
experienced by teachers during the adaptation process include (1) low academic success of
refugee students, (2) insufficient Turkish language skills of refugee students, and (3)
problems in parent-student communication due to cultural differences. The most important
difficulties for teachers in the education process include (1) low academic success, (2)
different readiness levels of students, and (3) problems in parent-student communication due
to cultural differences. Low academic success brings along other problems as the most
important difficulty faced by teachers. Teachers frequently experience communication
problems with refugee parents due to cultural and linguistic differences, while they have

language problems with refugee students in the classroom due to their insufficient
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knowledge of Turkish. With the involvement of refugee students in the education life,

teachers have an important role in the students' adaptation and education process. As seen in
the results of the study, the most basic problems experienced by teachers arise from
language and cultural differences (Akman & Kardes, 2018). While creating a classroom
climate suitable for students with different age groups and developmental characteristics is
the first step in the adaptation process, communication problems due to language differences
can lead to classroom conflicts (Adams & Shambleau, 2006). Due to peer bullying that
occurs mostly in the education process, teachers who will intervene in this situation face
many difficulties. The fact that the refugee student is from a different culture may cause the
teacher to lose authority by further increasing the conflicts. While determining the
appropriate curriculum for students whose readiness level is different, the teacher, who loses
authority and falls behind the main curriculum, feels inadequate. Besides, not providing
enough support to students due to the difference of opinion among administrators and
teachers is one of the difficulties experienced by refugee students during their education
(Akman & Kardes, 2018).

Adaptation and Education Problems Encountered by Refugee Families During
Education of Their Children

In the fourth group of the study, the difficulties experienced by refugee families in the
adaptation and education processes were analyzed. According to Table 1, it is seen that the
difficulties experienced in the adaptation process include (1) insufficient level of Turkish
language skills, (2) insufficient financial conditions, and (3) problems arising from cultural
differences, and these themes are the top priority themes. In the category of difficulties in
the education process, attention is drawn to the importance of the themes of (1) insufficient
Turkish language skills, (2) insufficiency in financial conditions, and (3) cultural
differences.

Both in adaptation problems and in the continuation of the education process,
insufficient Turkish language skills, insufficient financial conditions and problems arising
from cultural differences stand out among the problems that refugee families experience
during education of their children. The fact that refugee families mostly prefer to speak their
mother language and they do not fully learn Turkish cause a lot of problems in their
children's adaptation to school and the continuation of their education. Refugee students are
mostly alone in the classroom as they have limited relationships with their friends and
teachers, and they have difficulty in expressing this situation to their teachers (Bayar et al.,

2017). Students who have difficulties need guidance and psychological counseling services
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more, but school counselors cannot effectively meet with refugee students and their families

due to language problems other than observation and teacher interviews (Tastan & Celik,
2017). Refugee families experience absenteeism problems of their children during their
education because they do not know the school rules and procedures and cannot approach
the coeducation system moderately, and due to financial problems (e.g., financial
incapability, students being expected to earn money) and language differences (Dryden-
Peterson, 2015; Tobin et al., 2013).

Considering the life of the refugee students in the home environment, it is seen that
the support of parents is insufficient in both the adaptation and education process (Celik &
Tastan, 2017). Given the education and interest levels of the parents, they cannot support
their children who have difficulties while doing homework (Agcadag Celik, 2019). The fact
that the education continues outside the school and the parents are unwilling in the teacher-
student-parent cooperation due to language differences can prevent the solution of education
problems. Unsolved problems can lead to conflicts involving parents by causing peer
bullying between refugees and other students. Although behaviors towards peer bullying
increase parents' concerns about ensuring the safety of their children at school, this situation
is felt more during the adaptation process (Lohrmann, 2003).

Adaptation and Education Problems Encountered by Local Families During Education
of Their ChildrenWhen the Table 1 is examined for the fifth group of the study, the
problems faced by local families include (1) not accepting refugee students when they start
school, (2) negative behavior change due to cultural differences, and (3) anxiety about the
start of harmful substance use. In the category of difficulties experienced in the education
process, the difficulties frequently encountered by local families include the themes of (1)
conflict arising from cultural differences, (2) anxiety about the potential of refugee students
to set a bad example, and (3) prejudice against refugee students. When the literature is
reviewed, Stephan et al. (1999) found similar results in their study and mentioned the
concerns of local families. Similarly, the study by Kanu (2008) found that families had
prejudices against refugee students. Conflicts that arise as a result of communication
problems during the adaptation process, and the negative behaviors during this process cause
concerns in families that their children will be more susceptible to physical violence and
more accessible to harmful substance use. The concerns of local families are increased by
(a) the fact that refugee students do not speak Turkish, (b) the decrease in success level as a
result of different age groups receiving education in the same class due to age difference,

and (c) the fact that classroom teachers design lessons in accordance with the classroom
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environment rather than the developmental characteristics of the students. Local families

have difficulty in how to manage these concerns. Local families reflect their prejudice to
their children by not wanting their children to use the same school bus with refugee students
due to the reflection of cultural differences in the home environment on school life. This
situation is reflected in friendship between the students during the adaptation and education
process.

Adaptation and Education Problems Encountered by Administrators During
Education of Refugee Students

When the Table 1 is examined in order to determine the adaptation and education problems
faced by the school administration, which is the last group of the study, it is seen that (1)
language problems arising from insufficient Turkish language skills, (2) disciplinary
problems and (3) cultural differences are the primary themes experienced in the adaptation
process. In the category of difficulties experienced in the education process, attention is
drawn to the importance of the themes of (1) disciplinary problems, (2) difficulties in
communication with refugee families, and (3) cultural differences. It is seen that cultural
differences bring along a lot of problems in both categories.

With the involvement of refugee students in the education life, school administrators
are also involved in the adaptation and education process of the students. According to the
results of the study, teachers stated that school administrators mostly experienced problems
in the education of refugee students, starting from the moment of student enrollment, due to
language differences. This finding is similar to the findings of the studies conducted by
Ozkarslt (2014), Levent and Cayak (2017), Tunc (2015), and Emin (2016). Administrators
stated that the most common problems they faced regarding the refugee students during the
adaptation process included placement in classrooms-and maintaining discipline. Candappa
(2000) and Goodwin (2002) emphasize that teachers who are suitable for the characteristics
and cultures of refugee students should take part in the education of refugee students. This
study shows that administrators have difficulties due to the different levels of
multiculturalism competence of teachers in their educational processes (Spry &
Hornsey, 2007). Teachers see that the most common situation encountered by administrators
in the adaptation process is to deal with problems that result from the financial insufficiency
of families and that cause disruptions in education of students. Emin (2016) concluded that,
due to the low economic level of the parents included in the study, the refugee students had
to work and make an economic contribution to their families instead of attending their

schools. ldentifying families with financial insufficiency and implementing solution steps
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for this is another situation that administrators face during the adaptation process. The other

problems that administrators experience include difficulties arising from lack of
communication in school-family cooperation during the adaptation process (Christenson &
Havsy, 2004), and peer bullying experienced by students due to language and cultural
differences. Besides, teachers stated that administrators have to deal with many bureaucratic
procedures and spend a significant part of their working hours for that. These findings
revealed that administrators have difficulties in the general academic and social success of
the school (Basarir et al., 2014).

Summary of Findings and Recommendations

When the results of this study are examined, it is seen that important findings are reached on
the education of refugee students living in Turkey. Looking at the problems and viewpoints
of different groups from the teachers' perspective is important for understanding the
problems of refugee students. When we summarize the results of this research, we consider a
few points important:

First, the fact that refugee students and their families do not speak Turkish poses an
important problem in the education of refugee children. Second, local families have doubts
about different cultures and worry about the negative impacts of newly arriving refugee
students on their children's lives. Local students share similar concerns with their families.
Third, it was seen that the academic failure of refugee children is important and the language
problem is an important source of problem for teachers. Fourth, it was found that school
administrations deal with problems in communication with families and procedures in
addition to language and disciplinary problems.

This study also addressed the problem of many stakeholders involved in the
education process of refugee students. In conclusion, it is seen that all problems are
interrelated and can be solved by handling them as a whole concept. For solution of the
problems experienced by students, families, teachers and school administrations should act
with a common language and according to the necessary financial and moral opportunities.
Although the increase in the number of refugees in recent years also causes problems in the
field of education as in many other fields, a few steps can be taken to solve them. Below are
the recommendations developed based on the findings obtained regarding the problems
experienced by students who had to leave their country in their adaptation and education
processes from the teachers' perspective:

e One of the most important steps to be taken in education of refugee students may be to

teach them the language of the country they live in. Extra Turkish lessons can be made
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widespread in schools in accordance with age groups so that the refugee students can use

Turkish correctly and effectively.

Refugee families should be encouraged to receive language education. To this end, they
can be directed to courses opened in adult education institutions.

Since the most common problems faced by students include peer bullying and academic
failure, teachers and school counselors may need to intervene more effectively in these
matters. Psycho-education programs can be applied to students for peer bullying and
academic failure problems.

One of the most important problems that arise is financial insufficiency. Therefore,
financial support to low-income families may be a priority.

Since the legislative regulations are not sufficient, the attendance of the refugee students
cannot be monitored, and their academic and behavioral assessments cannot be made.
More inclusive legislative regulations can be made for refugee students.

Since the refugee children's rights to education are not specifically covered by legal
arrangements (UNHCR, 2020), a lot of obstacles may arise before refugee children to
benefit from pre-school education. Considering that the children can learn local
languages more effectively through games during pre-school education, pre-school
education can make a positive contribution to the education of refugee children.
Multiculturalism training can be systematically and regularly given to administrators and
teachers through in-service training activities, to students through counseling courses,
and to parents through psycho-education programs to increase their cultural awareness.
This study was conducted in the province of Izmir. The impact value of the results can

be increased by conducting similar studies in different provinces.
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