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Article history The present study aimed to investigate the motivation to teach of the
Received: teachers and to determine the factors that affect motivation to teach.
13.12.2020 Convergent parallel mixed design was used in the study. The study
Received in revised form: sample included 157 teachers who were selected with the convenience
26.01.2021 sampling method. A data collection instrument that consisted of three

sections was used to collect the study data. In the first part of the
gg%zp;%g:l instrument, questions about personal variables and school stakeholders

(administrator, colleague, student and parents) are included. In the second
part, "Teaching Motivation Scale" developed by Kauffman, Yilmaz-
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Teacher; and Secer (2015) takes place. In the third part, there are two open-ended

?tude:‘ti questions created by the researcher. Descriptive statistics, independent
arents;

samples t-test, Mann-Whitney U test, one-way analysis of variance, and
content analysis were used to analyze the study data. In the study, it was
observed that quantitative and qualitative findings were generally
consistent. It was determined that attitudes and behavior of school
administrators, students, colleagues, and parents towards the teachers and
attitudes and behavior of the students towards the course were the factors
that affected the motivation to teach of the teachers. It was determined
that the marital status and professional seniority of the teachers did not
affect the motivation to teach of the teachers. While quantitative findings
demonstrated that gender affected extrinsic motivation to teach, there was
no qualitative evidence that gender affected motivation to teach. In the
study, various recommendations such as supporting teachers, appreciation
of their work, and showing respect were presented in the study to
improve the motivation to teach of the teachers.

Administrator

Introduction

The concept of motivation, derived from the word “movere,” to mobilize in Latin
(Doérnyei & Ushioda, 2011; Tanriégen, 2018), is described as a driving force (Dobre, 2013) or
energy that mobilizes individuals to meet an unsatisfied need or achieve a specific goal (Han
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& Yin, 2016). Motivation is the development of a situation or a situation that includes all
factors that determine the degree of willingness to participate in any activity based on another
description (Evans, 1998). Thus, the motivation that attempts to explain the behavior of
individuals and their efforts in various activities (Watters & Ginns, 2000), is associated with
the direction and magnitude of human behavior (Dérnyei & Ushioda, 2011) and an individual
who does not feel a driving force or inspiration to conduct a particular behavior is considered
without motivation, while those who do are considered as motivated (Ryan & Deci, 2000).

The common denominator of the motivation theories is what motivates individuals to make
specific choices, take action, make an effort, and maintain their acts (Dornyei & Ushioda,
2011). Motivation has a complex psychological structure (Watters & Ginns, 2000). Czubaj
(1996) argued that the focus on control is an underlying factor in motivation and individuals
behave based on internal and external control foci. According to Ryan and Deci (2000),
intrinsic and extrinsic motivation should be analyzed separately based on the factors that
induce a behavior. Intrinsic motivation is based on the individual's internal needs (Akbaba,
2006) and controlled by the individual (Yazici, 2009). Thus, the source of intrinsic motivation
is the individual (Tanri6gen, 2018). Intrinsic motivation includes impulses that depend on the
perceptions, values and beliefs of individuals, and direct the individual to initiate and
maintain a behavior (Sinclair, 2008). The curiosity of the individual, the desire for sufficiency
and self-improvement, and alike are intrinsic motivation factors (Akbaba, 2006). The intrinsic
motivation drives include personal interest, self-satisfaction, or altruism (Sinclair, 2008).
When such individuals consider their tasks meaningful and complete these tasks, they are
satisfied with these tasks (Tanriogen, 2018). These individuals voluntarily perform acts and
do not need any external incentives. Thus, they perform the act for fun and not for an external
urge, pressure, or reward. The fact that the task is interesting and enjoyable leads them to act
(Ryan & Deci, 2000). Extrinsic motivation stems from other individuals and conditions
(Sinclair, 2008). Thereupon , it is based on external causes (Ryan & Deci, 2000) and
controlled by the environment (Yazici, 2009). Factors such as wage, promotion, and
appreciation based on the performance of the individual increase extrinsic motivation (Ertiirk,
2016). For example, selection of the teaching profession due to the salary, working
conditions, or the ideals of others that they should be teachers are extrinsic motivation factors
(Sinclair, 2008).

It is generally assumed that motivation positively affects the behavior and performance of the
individual at work (Ofoegbu, 2004). The requirements of job satisfaction of the employees
and their motivation to fulfill the assigned tasks and organizational goals (Dobre, 2013) for
the success of the organization increase the significance of motivation. In education,
motivation is considered as an important factor for an active learning and instruction process
(Akbaba, 2006). A strong climate is present in classes where teachers and students have high
motivation levels. In addition, educational activities are not considered as difficult or boring,
teachers and students work harmoniously and energetically in collaboration (Mclnerney &
Liem, 2008). Thus, motivation, one of the most popular topics in the fields of psychology and
education (Han & Yin, 2016), should be prioritized in effective education and instruction.

Several studies were conducted on students' learning motivation. However, fewer studies
were conducted on teacher motivation (Retelsdorf, Butler, Streblow & Schiefele, 2010; Webb
& Ashton, 1986). Studies on teacher motivation were introduced in the late 1990s. In recent
years, it was observed that teacher motivation was investigated and prioritized in several
sociocultural studies (Han & Yin, 2016). There indeed are certain factors behind the
significance of teacher motivation. For example, according to Czubaj (1996), the emotions of
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the teacher affect the emotions of the students. If the teacher does not like teaching, it is
highly likely that the students do not like the education they get. However, when the teacher
loves the job, students love the education they receive. One of the factors that allow the
teacher to love the profession is reported as motivation in a fair number of studies. According
to Ofoegbu (2004), teacher motivation is an essential factor for a class activity and school
development. Davidson (2007) reported that several facilities could be available such as
additional resources, increasing the quality of teachers, providing tools and materials, and so
on for active education and instruction; however, none of these facilities could ensure that
teachers would fulfill their duties as desired. Teachers need to be motivated to perform their
duties effectively. According to Ozdemir, Kartal, and Yirci (2014), teacher motivation is
important to achieve academic goals, create an active learning environment, a peaceful job
environment, a positive school culture, sincere teacher attitudes towards their duties, and their
commitment to the profession and the school.

Since teachers are the most important factor in the education of future generations, they
should use their abilities to the fullest and perform their best. Furthermore, teacher
performance is considered to be a factor that affects student performance. Thus, teacher
motivation should be considered as a factor that affects teacher performance (lliya & Ifeoma,
2015). In fact, previous research on teacher motivation demonstrated that it was closely
associated with several educational variables such as student motivation, education reform,
instruction practices, and psychological satisfaction of the teachers (Han & Yin, 2016). For
example, according to Ofoegbu (2004), teacher motivation is associated with teachers’
attitudes towards work, their desire to participate in pedagogical processes at the school, the
interest of the students in class discipline, and student control. Thus, teacher motivation
affects the participation of teachers in academic or non-academic activities at school. Barbieri,
Rossetti, and Sestito (2017) reported that teacher motivation positively affected student
achievements as well. According to Atkinson (2000), there was a positive correlation between
teacher and student motivation. Akman (2017) reported a positive correlation between
teachers’ professional motivation and organizational identification, and professional
motivation predicted organizational identification. According to Yilmaz (2014), there was a
positive correlation between the motivation levels and the job satisfaction of the teachers.
Thusly, teacher motivation is required to perform their duties effectively (Webb & Ashton,
1986). However, it should be noted that different individuals act based on different reasons;
thus, different strategies should be employed when motivating different individuals. Namely,
while a particular employee could be motivated by a higher salary, another could be
motivated by a better working environment (Dobre, 2013). Therefore, the factor that
motivates a particular individual the most should be determined.

The motivations of teachers are analyzed with different methods based on motivation factors,
job motivation, professional motivation, and motivation to teach that lead them to conduct the
profession of teaching. For example, interest in instruction, the desire to teach, love for
children, desire to work with children or adolescents, care for children, acting for the benefit
of children, sacrifice, the idea that teaching others is valuable, the idea that it is important to
make a difference in the lives of others, the desire to help others, love for learning and
teaching, the desire to inform, the influence of family members or previous teachers, work
hours, working conditions, salary, career security, holidays, work schedule, the nature of the
teaching profession are among the motivational factors that lead individuals to become
teachers (Sinclair, 2008). Personal conditions and administrative, systemic, parental,
academic, student, and colleague factors affect the professional motivation of the teachers
(Ertirk & Aydin, 2017). Teachers' motivation to teach is the motivation for the act of
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instruction and could be influenced by several variables such as school administration,
parents, students, education-instruction environment, and the general and professional
proficiency of the teacher (Argon & Cicioglu, 2017). Studies have shown that teaching
motivation is related to teachers' self-efficacy level (Avci, 2019), child-loving level (ilgan,
Canoglu, Karamert, & Sensoy, 2018), job satisfaction, job performance, working conditions
(Amin, 2015) and teaching method (student-centered and teacher-centered teaching method)
(Alimohammadi, Sohrabi, & Saberi, 2017). More research to be held is required when the
importance of teaching motivation for the effectiveness of teaching is taken into account,
which is the main task of teachers. On the other hand, it is difficult for a teacher who does not
like to teach, does not want to teach, to teach students. In this respect, teachers should have a
high level of motivation to teach. However, it was determined in several different studies that
teachers' teaching motivation levels tended to be medium (Altay, 2019; ilgan et al., 2018) and
low (Argon & Cicioglu, 2017). In this case, conditions that increase teachers' motivation to
teach ought to be created. This can be possible by determining the factors that affect teachers'
teaching motivation. Determining these factors can provide guidance in creating the necessary
conditions for teachers to have the desired level of teaching motivation.

The aim of the study

The present study aimed to investigate the motivation to teach of the teachers and to
determine the factors that affect motivation to teach. For this purpose, the following research
questions were determined:

(1) What is the level of teachers' perceptions of the motivation to teach?

(2) Is there a significant difference in terms of their gender in teachers' perceptions of the
motivation to teach?

(3) Is there a significant difference in terms of their marital status in teachers' perceptions
of the motivation to teach?

(4) Is there a significant difference in terms of their professional seniority in teachers'
perceptions of the motivation to teach?

(5) Are gender, marital status, and professional seniority significant factors that affect
teachers’ perceptions of the motivation to teach?

(6) Is there a significant difference in teachers' perceptions of the motivation to teach
based on their satisfaction with the attitudes and behavior of school administrators
towards the teachers?

(7) Is there a significant difference in teachers' perceptions of the motivation to teach
based on their satisfaction with the attitudes and behavior of colleagues towards the
teachers?

(8) Is there a significant difference in teachers' perceptions of the motivation to teach
based on their satisfaction with the attitudes and behavior of students towards the
course?

(9) Is there a significant difference in teachers' perceptions of the motivation to teach
based on their satisfaction with the attitudes and behavior of students towards the
teachers?

(10) How do the attitudes and behaviors of school administrators, colleagues, students, and
parents towards the teachers influence the motivation to teach of teachers?

(11) How do the attitudes and behaviors of students towards the course influence the
motivation to teach of teachers?
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Method

Design

In the present study, the converging parallel mixed design was employed. The reason
for choosing this design is to collect different but complementary data on teachers' motivation
to teach, and to compare quantitative results with qualitative findings to support and validate
the results (Creswell and Plano Clark, 2015). In this design, quantitative and qualitative data
are collected concurrently, analyzed individually, and then the findings are combined in the
interpretation stage to determine whether the collected data are in agreement (Creswell,
2014). In other words, quantitative and qualitative findings are presented individually,
compared based on similarities and contradictions in the discussion and conclusion sections,
and interpreted with a holistic approach (Sad & Sahiner, 2016). Thus, the factors that affect
the motivation to teach of the teachers could be better understood by the determination of the
similarities between the quantitative and qualitative data and whether they support one
another. Several factors that affected the motivation to teach of the teachers were analyzed
and the data were compared with triangulation in the present study (Katitag, 2019). The
factors that could affect the motivation to teach of the teachers were analyzed both
guantitatively and qualitatively. In the study, quantitative data were used to answer sub-
problems among 1-9. Qualitative data were used to answer the 10th and 11th sub-problems.

Population and sample

As teacher branch is a variable that affects teachers' motivation to teach (Avci, 2019)
teaching motivation may be affected by some factors that may be specific to the branch. In
this respect, it is thought that it would be more beneficial to examine teachers' teaching
motivations on the basis of branch. This research was carried out with Turkish Language and
Literature teachers. Turkish Language and Literature is important for students' diploma grades
as it is a compulsory and required course, which is taught to all secondary school students (all
students in mathematics and science strand, social sciences and literature strand, mathematics
and social sciences strand) 5 hours per week. In addition, this course is important for exam
success as the university entrance exam includes questions based on the course content. To
this end , effective teaching of this course is required.

The study population included Turkish Language and Literature teachers employed in public
middle schools in the province of Adiyaman in Turkey. In studies using convergent parallel
mixed design, samples in quantitative and qualitative parts may consist of the same or
different people. If there is a purpose to compare data series in the study, the data should be
collected from the same participants (Creswell and Plano Clark, 2015). In this study, since
the factors affecting teacher motivation were examined by comparing gquantitative and
qualitative data, the convenience sampling method was preferred, and the data of the study
were collected over a single sample group. In the convenience sampling method, data is
collected from the participants who voluntarily participated in the study (Biiyiikoztiirk, Kilig-
Cakmak, Akgiin, Karadeniz & Demirel, 2016). Thus, both qualitative and quantitative data of
the research were obtained from 157 Turkish Language and Literature teachers who
volunteered to participate in the research. The participant demographics are presented in
Table 1.
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Table 1. Participant demographics

Variable N %
Gender

Female 42 26.8
Male 115 73.2
Marital Status

Unmarried/Single (they can be handled together) 14 8.9
Married 143 91.1
Professional Seniority

1-10 years 34 21.7
11-20 years 95 60.5
21 years or over 28 17.8
High School Type

Anatolian High School 65 41.4
Science High School 11 7.0
Multi-program High School 2 1.3
Fine Arts High School 2 1.3
Religious High School 27 17.2
Vocational High School 47 29.9
Sports High School 3 1.9
Total 157 100

Data collection instrument

A data collection instrument that included three sections was employed in the study.
The first section included questions that aimed to determine the demographic characteristics
of the participants (gender, marital status, professional seniority, and type of the school of
employment). Furthermore, this section included questions that aimed to determine whether
they were satisfied with the attitudes and behavior of school administrators, parents, students,
and colleagues towards the teachers and whether they were satisfied with the attitudes and
behavior of the students towards the courses. The second section included the “Motivation to
Teach Scale,” developed by Kauffman, Yilmaz-Soylu and Duke (2011) and adapted to the
Turkish language by Ayik, Aktas-Akdemir and Secer (2015). The scale is a five-point Likert-
type measurement instrument that includes two dimensions: intrinsic motivation (6 items) and
extrinsic motivation (6 items). The score intervals employed in the analysis of the scale scores
are presented in Table 2.

Table 2. The score intervals employed in the analysis of the scale scores

> 3 > 3 >
[«5] [<5) (6]
N i < w8 g z 8
Dimension a 2 > 55 > =S
= = S © % S
S T = =} o
O 3 b p O
Extrinsic motivation 6-10.7 10.8-15.5 15.6-20.3 20.4-25.1 25.2-30
Intrinsic Motivation 6-10.7 10.8-15.5 15.6-20.3 20.4-25.1 25.2-30
Total 12-21.5 21.6-31.1 31.2-40.7 40.8-50.3 50.4-60

The scale fit indices values were as follows: RMSEA =.064, RMR =.010, NFI = .95, NNFI =
96, CFl = .97, IFI = .97, RFI = .93, AGFI = .90, GFI = .94. The test-retest reliability
coefficient was .92, Cronbach alpha internal consistency coefficient was .84 (Ayik et al.,
2015). In the present study, the scale Cronbach alpha internal consistency coefficient was
determined as .74. The third section of the data collection included two questions: "What do
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you think about the conditions that improve your motivation to teach?" and “What do you
think about the conditions that reduce your motivation to teach?”

In the qualitative section, the findings were presented for the review of five teachers to ensure
internal validity, and their agreements were obtained. To ensure external validity, direct
quotes of the participant statements are presented. To ensure internal reliability, the answers
given by the participants in the qualitative section were read once by the two researchers.
Then the data were coded based on consensus. The codes were then grouped by both authors
independently based on the similarities between the codes. Then two separate code groups

were reviewed. The agreement rate was calculated as 96.4% (62612:23.100). The participant

responses where there was a disagreement were reviewed by the two authors and these codes
were grouped based on consensus. The theme titles were assigned by the two authors based
on consensus. To ensure external reliability, information about the study participants, data
collection, and analysis methods are explained in detail (Yildirim & Simsek, 2011).

Data Collection and Analysis

The study data were collected from 163 teachers during the 2018-2019 academic year.
Six forms with missing and incorrect responses were excluded and the analysis was then
conducted on 157 forms. The data were analyzed for normal distribution with Shapiro-Wilks
tests in cases where the group size was less than 50, and Kolmogorov-Smirnov test was used
when the group size was greater than 50 (Biiylikoztiirk, 2012). Normality test results are
shown in Table 3.

Table 3. Normality test results

[ c
S S
5 = 5 £s
£ S v 3 £ 55 v; 2
a O > v %) a =h z N4 %)
Extrinsic Female 42 066 2 Extrinsic  Unmarried ., = 540 g
motivation motivation  /Single?
Male 115 054 287 Married 143 018 208
Intrinsic Female 42 200 919  Intrinsic Unmarried 14 200" 820
motivation motivation
Male 115 ,063 247 Married 143 ,200" 335
Total Female 42 ,200" ,682 Total Unmarried 14 ,200" ,953
Male 115 ,198 ,483 Married 143 ,040 ,480
> S
'E 2 .g
o = @©
'c c5S o
[<5) = o e
@ =5 0
: : s £°%5
[ 2 2 SS2 5
@ @ . . @ % 33 % .
£ 5 3 E 2£287% s 3
[a) o Z Y %) a) N col Z N4 %)
Extrinsic 1-10 34 027 160 EXtrinsic . 147 014 317
motivation years motivation
11-20 200" 186 No 10 200" 301
years
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21
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and motivation
over
Intrinsic 1-10 34 200,802 No 10 200" 973
motivation years
11-20 - o5 062 210 Total Yes 147 200" 453
years
21
Zﬁgrs 28 200,700 No 10 2000 781
over
Total e ) S 72!
years
1120 g5 g4 63
years
21
years 28 165 684
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over
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238 £3
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o) N c o+ zZ Y %) [a) N © o pd Y n
Extrinsic Yes 133 027 399 EXtrinsic . 126 2000 523
motivation motivation
No 24 2000 880 No 31 1065 083
Intrinsic Yes 133 200" 340 Intrinsic 126 2000 186
motivation motivation
No 24 048 151 No 31 2000 131
Total Yes 133 ,200" ,707 Total Yes 126 ,033 ,057
No 24 2000 705 No 31 2000 717
s £ £ s 24
s 8% = 8¢
k= S q = 53
c S5 < c Sg8 e
o o = : =] =l ;
2 2f8¢ 2 gfs8¢
E) S S a s . @ S S a5 . .
= 2ES: 3 = £ =ES 2 v =
) SR8 = Y 1) [a) SR8 z Y %)
Extrinsic Yes 110 048 372 Extrinsic 75 032 181
motivation motivation
No 47 036 467 No 82 1094 414
Intrinsic Yes 110 200" 359 Intrinsic . 75 2000 712
motivation motivation
No 47 2000 374 No 82 200 444
Total Yes 110 ,050 ,087 Total Yes 75 ,200" ,392
No 47 2000 710 No 82 2000 641
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In order to use parametric tests in data analysis, the data of the variable in each group in the
independent variable to be analysed should be distributed normally (Seger,2017). According
to Table 3, the data show normal distribution only in terms of gender and professional
seniority. Parametric tests were used for variables in which the data showed normal
distribution, and non-parametric tests were used for variables that did not show normal
distribution. In order to determine whether the difference between two unrelated sample
means is significant, t test is used in parametric tests and Mann Whitney U test is used in non-
parametric tests. One way analysis of variance is used in parametric tests to determine
whether the difference between more than two unrelated sample means is significant.
(Biiyiikoztiirk, 2012). In this respect, t test was used to determine whether there is a
significant difference between the perceptions of the participants in terms of gender variable.
One-way analysis of variance was used to determine whether there was a significant
difference between the perceptions of the participants in terms of professional seniority
variable. In the respect of other variables (satisfaction with school administrators’ attitudes
and behaviours, satisfaction with parents’ attitudes and behaviours, satisfaction with students’
attitudes and behaviours, satisfaction with students’ attitudes and behaviours toward the
course, satisfaction with colleagues' attitudes and behaviours) Mann Whitney U test was used
to determine whether there was a significant difference between the perceptions of the
participants.

Descriptive statistics, independent samples t-test, Mann-Whitney U test, and one-way
analysis of variance were employed in data analysis. Furthermore, Eta-square and Cohen’s d
values were calculated to determine the effect size. In eta-square, .01 was interpreted as small,
.06 was interpreted as moderate and .14 was interpreted as large effect size. In Cohen's d,
regardless of the sign, .2 was interpreted as small, .5 was interpreted as moderate and .8 was
interpreted as large effect size. In the Mann Whitney U test, a Cohen criteria of .1 was
determined as small, .3 was determined as moderate and .5 was determined as a large effect
size (Pallant, 2017).

Content analysis was employed in qualitative data analysis. Initially, the data were coded, and
similar codes were grouped to determine the themes. Frequencies were calculated for each
code.

Results

Descriptive statistics on the perceptions of the participants about motivation to teach
are presented in Table 4.

Table 4. The perceptions about motivation to teach

Dimension N Minimum Maximum x SS Level

Extrinsic 157 6.00 27.00 14.89 4.05 Partially

motivation agree

Intrinsic 157 6.00 30.00 17.15 5.01 Moderately

motivation agree

Total 157 12.00 57.00 32.04 7.87 Moderately
agree

Arithmetic mean values were examined to determine the level of the participants’ perception
of teaching motivation. In Table 4, it was indicated that teachers had moderate perceptions (x
= 32.04) in terms of the overall motivation to teach, with partially agreement with extrinsic
motivation (x = 14.89), and moderate agreement with intrinsic motivation (x = 17.15).
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The results of the t-test conducted to analyze the perceptions of the participants about
motivation to teach based on gender variable are presented in Table 5.

Table 5. The analysis of the perceptions about motivation to teach based on gender variable

Dimension Gender N x SS sd t p Eta- Cohen’s
square d

Extrinsic Female 42 13.75 4.07 155 -2.153 .033 .03 -.39
motivation Male 115 15.31 3.99
Intrinsic Female 42 18.13 4.65 155 1.489 .138
motivation Male 115 16.79 5.11
Total Female 42 31.88 7.55 155 -.151 .880

Male 115 32.09 8.02

Note: The data are distributed normally for this variable.

As seen in Table 5, there was a significant difference between the extrinsic motivation
perceptions of the teachers based on the gender variable (t(155) = -2.153, p <.05). Extrinsic
motivation perceptions of male teachers (x = 15.31) were higher when compared to female
teachers (x = 13.75). Eta square analysis (.03) demonstrated that 3% of the variance observed
in extrinsic motivation was explained by gender. Cohen's d analysis (-.39) revealed that the
difference between the mean extrinsic motivation perception scores of the male and female
teachers was about .39. Gender had a small impact on extrinsic motivation based on both
effect sizes.

The results of the Mann Whitney U-test conducted to analyze the perceptions of the
participants about motivation to teach based on the marital status variable are presented in
Table 6.

Table 6. The analysis of the perceptions about motivation to teach based on the marital status
variable

Dimension Marital Status  n Mean Rank Total Rank U p

Extrinsic Unmarried 14 59.79 837.00 732.00 .097

motivation Married 143 80.88 11566.00

Intrinsic Unmarried 14 90.79 1271.00 836.00 .309

motivation Married 143 77.85 11132.00

Total Unmf_arried 14 77.18 1080.50 975.50 .875
Married 143 79.18 11322.50

Note: The data are not distributed normally for this variable.

Based on Table 6, there was no significant difference between the motivation to teach
perceptions of the teachers based on the marital status variable (p>.05).

The results of the one-way analysis of variance conducted to analyze the perceptions of the
participants about motivation to teach based on the professional seniority variable are
presented in Table 7.

Table 7. The analysis of the perceptions about motivation to teach based on the professional
seniority variable

Dimension Professional Seniority N X SS sd F p
L 1-10 years 34 14.04 3.87 2 957 .386
Extrinsic 11-20 years 95 15.10 4.00 154
motivation 21 years and over 28 15.19 4.47
Intrinsic 1-10 years 34 17.55 4.65 2 1.152 319
motivation 11-20 years 95 16.69 4.95 154
21 years and over 28 18.22 5.60
ey
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1-10 years 34 31.59 7.26 2 525 593
Total 11-20 years 95 31.79 7.75 154
21 years and over 28 33.41 9.05

Note: The data are distributed normally for this variable.

Based on Table 7, there was no significant difference between the motivation to teach
perceptions of the teachers based on the professional seniority variable (p>.05).

The results of the Mann Whitney U-test conducted to analyze the perceptions of the
participants about motivation to teach based on their satisfaction with the attitudes and
behavior of school administrators towards the teachers are presented in Table 8.

Table 8. The analysis of the perceptions about motivation to teach based on their satisfaction
with the attitudes and behavior of school administrators towards the teachers

Satisfaction with

the attitudes and
Dimension beha_w.or of school N Mean Rank Total ] p r
administrators Rank
towards the
teachers
Extrinsic Yes 133 81.55 10846.50 1256.50 .097
motivation No 24 64.85 1556.50
Intrinsic Yes 133 81.52 10842.00 1261.00 102
motivation No 24 65.04 1561.00
Total Yes 133 82.06 10914.50 1188.50 .047 .16
No 24 62.02 1488.50

Note: The data are not distributed normally for this variable.

As seen in Table 8, there was a significant difference between the motivation to teach
perceptions of the teachers based on satisfaction with the attitudes and behavior of school
administrators towards the teachers (U= 1188.50, p<.05). Based on the mean rank findings,
the motivation to teach perceptions of the teachers who were satisfied with the attitudes and
behavior of school administrators towards the teachers were higher when compared to those
who were not satisfied. Cohen's criteria revealed that the effect of satisfaction with the
attitudes and behavior of school administrators towards the teachers on the total motivation to
teach perceptions of the teachers (.16) was small.

The results of the Mann Whitney U-test conducted to analyze the perceptions of the
participants about motivation to teach based on their satisfaction with the attitudes and
behavior of the parents towards the teachers are presented in Table 9.

Table 9. The analysis of the perceptions about motivation to teach based on their satisfaction
with the attitudes and behavior of the parents towards the teachers

Satisfaction with

the attitudes and Mean
Dimension behavior of N Total Rank U p r
parents towards Rank
the teachers
Extrinsic Yes 126 82.02 10334.00 1573.00 .093
motivation No 31 66.74 2069.00
Intrinsic Yes 126 82.81 10433.50 1473.50 .034 17
motivation No 31 63.53 1969.50
Total Yes 126 83.02 10460.50 1446.50 .025 .18
No 31 62.66 1942.50

Note: The data are not distributed normally for this variable.
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As seen in Table 9, there was a significant difference between the total motivation to teach
perceptions (U= 1446.50, p<.05) and intrinsic motivation perceptions (U=1473.50, p<.05) of
the teachers based on satisfaction with the attitudes and behavior of parents towards the
teachers. Based on the mean rank findings, the motivation to teach perceptions of the teachers
who were satisfied with the attitudes and behavior of parents towards the teachers were higher
when compared to those who were not satisfied. Cohen's criteria revealed that the effects of
satisfaction with the attitudes and behavior of parents towards the teachers on the total
motivation to teach perceptions (.18) and intrinsic motivation of the teachers (.17) were small.

The results of the Mann Whitney U-test conducted to analyze the perceptions of the
participants about motivation to teach based on their satisfaction with the attitudes and
behavior of the students towards the teachers are presented in Table 10.

Table 10. The analysis of the perceptions about motivation to teach based on their satisfaction
with the attitudes and behavior of the students towards the teachers

Satisfaction with N U p r
the attitudes and Total
Dimension behavior of Mean Rank Rank

students towards
the teachers

Extrinsic Yes 110 82.83 911150 2163.50 .105

motivation No 47 70.03 3291.50

Intrinsic Yes 110 84.25 9267.50 2007.50 .027 .18

motivation No 47 66.71 3135.50

Total Yes 110 84.17 9259.00 2016.00 .029 17
No 47 66.89 3144.00

Note: The data are not distributed normally for this variable.

As seen in Table 10, there were significant differences between the total motivation to teach
perceptions (U= 2016.00, p<.05) and intrinsic motivation perceptions (U=2007.50, P<.05) of
the teachers based on satisfaction with the attitudes and behavior of students towards the
teachers. Based on the mean rank findings, the motivation to teach perceptions of the teachers
who were satisfied with the attitudes and behavior of students towards the teachers were
higher when compared to those who were not satisfied. Cohen's criteria revealed that the
effects of satisfaction with the attitudes and behavior of the students towards the teachers on
the total motivation to teach perceptions (.17) and intrinsic motivation of the teachers (.18)
were small.

The results of the Mann Whitney U-test conducted to analyze the perceptions of the
participants about motivation to teach based on their satisfaction with the attitudes and
behavior of the students towards the course are presented in Table 11.

Table 11. The analysis of the perceptions about motivation to teach based on their satisfaction
with the attitudes and behavior of the students towards the course

Satisfaction with the

Dimension  attitudes and behavior of N Mean Total U p r
Rank Rank
students towards the course
Extrinsic Yes 75 86.75 6506.50 249350 .041 .16
motivation  No 82 71.91 5896.50
Intrinsic Yes 75 88.23 6617.50 238250 .015 19
motivation  No 82 70.55 5785.50
Total Yes 75 88.90 6667.50 233250 .009 21
No 82 69.95 5735.50

Note: The data are not distributed normally for this variable.
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As seen in Table 11, there were significant differences between the total motivation to teach
perceptions (U= 2332.50, p<.05), extrinsic motivation perceptions (U= 2493.50, p<.05), and
intrinsic motivation perceptions (U=2382.50, p<.05) of the teachers based on satisfaction with
the attitudes and behavior of students towards the Turkish Language and Literature course.
Based on the mean rank findings, the motivation to teach perceptions, intrinsic and extrinsic
motivations of the teachers who were satisfied with the attitudes and behavior of students
towards the course were higher when compared to those who were not satisfied. Cohen's
criteria revealed that the effects of satisfaction with the attitudes and behavior of the students
towards the course on the total motivation to teach perceptions (.21), extrinsic motivation
(.16), and intrinsic motivation (.19) of the teachers were small.

The results of the Mann Whitney U-test conducted to analyze the perceptions of the
participants about motivation to teach based on their satisfaction with the attitudes and
behavior of their colleagues towards the teachers are presented in Table 12.

Table 12. The analysis of the perceptions about motivation to teach based on their satisfaction
with the attitudes and behavior of colleagues towards the teachers

Satisfaction with

the attitudes and Total
Dimension behavior of N Mean Rank ] p r
Rank
colleagues towards
the teachers
Extrinsic Yes 147 80.71 11865.00  483.00 .069
motivation No 10 53.80 538.00
Intrinsic Yes 147 81.28 1194750  400.50 .016 19
motivation No 10 45,55 455.50
Total Yes 147 81.24 1194250  405.50 .018 19
No 10 46.05 460.50

Note: The data are not distributed normally for this variable.

As seen in Table 12, there were significant differences between the total motivation to teach
perceptions (U= 405.50, p<.05) and intrinsic motivation perceptions (U= 400.50, p<.05) of
the teachers based on satisfaction with the attitudes and behavior of colleagues towards the
teachers. Based on the mean rank findings, the motivation to teach perceptions and intrinsic
motivation of the teachers who were satisfied with the attitudes and behavior of colleagues
towards the teachers were higher when compared to those who were not satisfied. Cohen's
criteria revealed that the effects of satisfaction with the attitudes and behavior of colleagues
towards the teachers on the total motivation to teach perceptions (.19) and intrinsic motivation
(.19) of the teachers were small.

The views of the participants on the factors that improve the motivation to teach are presented
in Table 13.

Table 13. The views on the factors that improve the motivation to teach

The factors that improve the motivation to teach n

Theme

Student Aca_d_emic i_nterest and comp_etency of the student 82
Positive attitudes and behavior of the student towards the teacher 7
Improvement of the prestige of teaching profession 49
Improvement of the income level of the teachers 37

Government Teacher autonomy 12
Improvement of the influence of teachers on education process 7
Improvement of the personal rights of the teachers 6
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Reduction of extracurricular activities (red tape, school activity duties, etc.)
Simplification of the curriculum

Merit-based teacher evaluation

Reduction of exam anxiety

Abolishment of compulsory education

Reduction of course load

Compatibility of university admittance exam content and the curriculum
Enaction of teaching profession law

Improvement of career opportunities for teachers

Increasing the weight of the Turkish language and literature course in the
university admittance exam

Avoidance of changing the curriculum frequently

Avoidance of changing the system frequently

Appointment of administrators based on merit

Association of the curriculum with daily life

Adoption of knowledge-oriented learning methods

Expanding interesting content in textbooks

NNNNWWWWWR~OO

Adequacy of physical conditions at schools

Psychological satisfaction

Collaboration

Improvement of sociocultural activities
Work environment  Discipline

Healthy communications

Qualified teaching personnel

Cooperation among field teachers

A critical environment

School The attitudes of the school administrator towards teachers 5
administrator Fair administration

Interested and aware parents 0
Parents

Positive attitudes and behavior of parents towards teachers

Improvement of personal development

Personal Love for teaching

P WWERAEANRPPRPNMNNOUOOO ORRPRRERRERRE

Note: n represents the number of participants.

As seen in Table 13, the views of the teachers on the factors that improve the motivation to
teach were grouped under six themes: student, government, work environment, school
administrator, parents, and personal. While the most frequently mentioned theme was
"student”, the least mentioned theme was "personal”. Based on the views in the "student"
theme, teachers’ motivation to teach increased when the students were academically
interested and competent and exhibited positive attitudes and behavior towards the teacher.
While the improvement of the prestige of the teaching profession was the most frequently
mentioned factor in the theme of “government”, the improvement of the income levels of the
teachers, teacher autonomy, and the improvement of the influence of teachers on the
education process were also frequently mentioned. The adequacy of the physical school
conditions was emphasized most frequently in the theme of "work environment”,
psychological satisfaction, cooperation, the improvement of socio cultural activities, and
discipline were also emphasized. Based on the views in the theme of “school administrator”,
it was stated that fair administration and positive attitudes and behavior of the school
administrator towards the teacher improved the motivation to teach of the teachers. Based on
the views in the “parents” theme, it was determined that the interest and awareness of the
parents, as well as their positive attitudes and behavior towards the teacher improved the
motivation to teach. Based on the views in the "personal” theme, improvement of the personal
development of the teacher, and the teacher’s love for teaching improved the motivation to
teach according to the participants.
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Certain participants stated the following on the factors that improve the motivation to teach as
follows:

T2. "The student should be prepared for the lesson, have the course material, be interested,
and ask questions." (Theme: Student).

T122. “Particularly, our students' interest in the course and the feedback I receive from the
students have a positive effect on my motivation to teach.” (Theme: Student).

T15. “If teaching was a more respected profession in the society and the income (financial)
was better, if the curriculum was simplified and based on more realistic foundations, and
unnecessary knowledge and activities were removed, these would contribute to my
motivation.” (Theme: Government).

T75. “When the level of student's readiness is high, when the student is willing, the parents
are interested, and the classes in the school have adequate technical equipment (In my school
there are still no smartboards or projectors) (I become motivated?). The supportive attitude
of the school administration improves my motivation to teach.” (Theme: Student, Parents,
Work environment, School administrator).

According to the views that mentioned above, students' academic interest and competence,
increasing the prestige of the teaching profession, improving teachers' economic conditions,
simplifying the curriculum, making the physical conditions of the school sufficient, parents'
involvement and school administrators' support increase the motivation to teach.

The views of the participants on the factors that reduce the motivation to teach are presented
in Table 14.

Table 14. The views on the factors that reduce the motivation to teach

The factors that reduce the motivation to teach n

Theme

Student Acadgmic disinterest and incgmpetency of the student 84
Negative attitudes and behavior of the student towards the teacher 24
Reduction in the prestige of teaching profession 36
Inability to improve the income level of the teachers 21
High level of extracurricular activities (red tape, school activity duties, etc.) 10
Lack of teacher autonomy 8

Frequent changes in the system 5
Extensive curricular content 4
Compulsory education 3
Frequent changes in the curriculum 3
Extensive course load 3
Non-merit-based teacher evaluation 2
Government Inadequate personal rights 2
Lack of career opportunities 2
The high number of questions in textbooks 1
The measurement of only academic achievements 1
Dependence on only textbooks 1
Test-based student evaluation 1
Exam anxiety 1
The lack of guidance courses organized by the Ministry of National education 1
(for the school, parents and students)
The low weight of the Turkish language and literature course in the university 1
admittance exam
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Curriculum not associated with daily life

D

The negative attitudes of the school administrator towards teachers

School administrator Unfair administration

~

Disinterested and unaware parents

Parents Negative attitudes and behavior of parents towards teachers

ol

Inadequacy of physical conditions at schools
Lack of psychological satisfaction
Lack of discipline
Work environment Miscommunication
Negative relations with colleagues
Few sociocultural activities
A non-innovative environment

Familial problems
Personal Personal problems (illness, etc.)
Lack of personal development

P W WEFEREFEPENNBDOOERORINDNPEF

Note: n represents the number of participants.

As seen in Table 14, the views of the teachers on the factors that reduce the motivation to
teach were grouped under six themes: student, government, school administrator, parent,
work environment, and personal. While the most frequently mentioned theme was "student”,
the least emphasized theme was "personal". Based on the views in the theme of “student”, it
was argued that the academic disinterest and inadequacy of the students and their negative
attitudes and behavior towards the teacher reduced the teaching motivation of the teachers.
While the reduction in the prestige of the teaching profession was most frequently mentioned
in the theme of “government”, inability to improve the income of the teachers, high level of
extracurricular activities (red tape, assignments in school activities, and others.), and the lack
of teacher autonomy were also emphasized. Based on the views in the theme of “school
administration”, it was stated that the unfair management style of the school administration
and the negative attitudes and behavior towards the teacher reduced the motivation to teach.
Based on the views in the “parents” theme, the lack of awareness and indifference of the
parents, and negative attitudes and behavior towards the teacher reduced the motivation to
teach. While the inadequacy of the physical school conditions was emphasized most
frequently in the theme of "work environment”, the lack of psychological satisfaction and
discipline were also emphasized. Based on the views in the “personal” theme, family
problems, personal difficulties, and lack of personal development opportunities reduced the
motivation to teach.

Certain participants stated the following on the factors that reduce the motivation to teach as
follows:

T44. "The students' disinterest in the course, disrespect, and dislike of our course and the fact
that they do not read books.” (Theme: Student).

T122. “The fact that students come to the class unprepared and their indifference toward the
course. Negative behavior inside and outside the class. ” (Theme: Student).

T12. "The fact that | feel under pressure, the low impact of my course on the university exam,
intensive curriculum.” (Theme: Government).

T87. “Encountering an unwilling and uninterested student body. Being in an unhappy school
environment where healthy communications cannot be established. The intensive and ever-
changing curriculum. Spending more time in extracurricular activities.” (Theme: Student,
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Work environment, Government).

T107. "Students’ disinterest, disrespect and negative attitudes of the administration.” (Theme:
Student, School administrator).

T112. “Frequent changes in the education system. Careless, indifferent, and irresponsible
behavior of the students. Unnecessary workload (coaching, parent visits, continuous requests
for documents, etc.), some of which I think are not beneficial at all, lack of tools in the school
(smart board).” (Theme: Government, Student, Work environment).

T138. “Difficult economic conditions. Low student and parent interest. Decreased prestige of
the profession in the society.” (Theme: Government, Student, Parents).

In the scope of the views that were mentioned above, students' academic incompetence and
irrelevance, negative attitudes and behaviours towards teachers, lack of teacher autonomy,
lower weight of the course in the university exam, intensive curriculum, frequent changes in
the curriculum, excessive extracurricular activities, an unhappy working environment, lack of
communication, negative attitudes and behaviours of the school administrator, frequent
changes in the education system, insufficiency in the physical conditions of the school,
economic difficulties, indifference of parents, and the decrease in the prestige of the teaching
profession diminish the motivation to teach.

Discussion, Conclusion and Suggestions

In the present study that aimed to investigate teachers' motivation to teach and to
determine the factors that affected their motivation, it was found that teachers' motivation to
teach was moderate. In terms of dimensions, teachers' intrinsic motivation perceptions are
higher than their extrinsic motivation perceptions. Ertiirk (2016) reported similar findings on
the job motivation of the teachers. According to Argon and Cicioglu (2017), motivation to
teach in vocational high school teachers was low and their intrinsic motivation was higher
than their extrinsic motivation. Sar1, Canogullar1 and Y1ildiz (2018) determined that teachers'
professional motivation was high. Hein et al. (2012) determined that the intrinsic motivation
of physical education teachers was higher than their extrinsic motivation. The fact that
extrinsic motivation was lower than intrinsic motivation could be an indicator of the
inadequacy of external factors that motivate the teachers. In fact, based on the qualitative
findings in the study, while extrinsic motivation factors were mostly emphasized among
factors that increase or decrease teachers' motivation, intrinsic motivation factors were rarely
emphasized. On the other hand, although both motivations are important, the teachers are
desired to have intrinsic motivation (Yazici, 2009). Since intrinsic motivation leads to quality
learning and creativity, it is considered significant in education. There are important
differences between the performances of those who were motivated by intrinsic and extrinsic
factors (Ryan & Deci, 2000). Teachers with intrinsic motivation employ more productive
instruction styles (Hein et al. 2012). While internally motivated individuals focus on their
work processes, externally motivated individuals focus on the outcomes (Kauffman et al.,
2011). Furthermore, it was reported that the main source of motivation was intrinsic
motivation, and extrinsic motivation could increase the level of motivation if intrinsic
motivators are present (Sinclair, 2008). In addition, although intrinsic and extrinsic motivation
factors are positively correlated with teachers' job satisfaction, intrinsic motivation factors
have a greater effect on job satisfaction (Nadim, Chaudhry, Kalyar & Riaz, 2012).

The present study’s quantitative findings revealed no significant difference between the
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teachers’ motivation to teach based on marital status and professional seniority variables.
Based on the gender variable, there was a significant difference between the extrinsic
motivation perceptions of teachers favoring the male teachers. However, it was determined
that the effect of gender on extrinsic motivation was small. On the other hand, in the
qualitative dimension of the study, no evidence was found that the marital status of the
teachers and their professional seniority and gender affected their motivation to teach. The
previous study findings were not consistent with the impact of personal variables on teacher
motivation. For example, Argon and Cicioglu (2017) concluded that there was no significant
difference between vocational high school teachers’ motivations to teach based on gender.
Sar1 et al. (2018a) determined that there was no significant difference between the
professional motivation of teachers based on gender and professional seniority. Ertiirk (2016)
reported a significant difference between teachers' intrinsic, extrinsic, and total job
motivations based on professional seniority. Emiroglu (2017) determined that women's
intrinsic motivation sources were more than men's but did not find any significant difference
between their extrinsic motivation sources. The study concluded that there was no significant
difference based on professional seniority. Tulunay-Ates and Bulut (2018), on the other hand,
determined that there was a significant difference between intrinsic and extrinsic motivations
of teachers favoring women, while there were no significant differences based on marital
status and professional seniority.

The quantitative findings of the present study revealed a significant difference between the
perceptions of the teachers on total motivation to teach based on their satisfaction with the
attitudes and behavior of the school administrators towards the teachers. Teachers who were
satisfied with the attitudes and behavior of school administrators towards the teachers had
better total motivation to teach perceptions when compared to those who were not satisfied.
This finding may suggest that the teachers’ satisfaction with the attitudes and behavior of
school administrators towards the teachers affected their motivation to teach. However, it was
determined that the effect was small. The present study’s qualitative findings demonstrated
that according to certain teachers, school administrators were among the factors that increased
or decreased teachers' motivation to teach. Positive attitudes such as the support provided by
school administrators, as well as their appreciation, respect, trust, understanding, improved
teachers' motivation to teach. When school administrators do not support teachers, do not trust
or understand them, and are oppressive, and if they do not allow them to participate in
decision-making processes about the school, or do not notice their work, teachers’ motivation
to teach is affected negatively. Furthermore, school administrators who adopt a fair
administration style improve teachers' motivation to teach, while those who exhibit an unfair
administration style reduce their motivation to teach. Thus, the qualitative findings also
demonstrated that school administrators' attitudes and behavior towards the teachers were a
factor that affected teacher motivation. In this respect, it can be said that the result obtained in
quantitative research was supported by qualitative research results. It could be suggested that
this finding was consistent with the findings reported by the studies in the literature. For
instance, according to Borii (2018), when school principals are fair, appreciate the teachers,
are tolerant, and respect the teachers, the teacher motivation increases. Dogan and Kogak
(2017) reported that administrators who respect teachers and their work, are sensitive to their
needs, and demonstrate democratic behavior positively affect teacher motivation. According
to Ada, Akan, Ayik, Yildirnm, and Yalgin (2013), administrators who trust, support,
understand and appreciate teachers and exhibit fair management increased extrinsic
motivation; however, disinterested administrators, oppressive school administration, unfair
administrators, administrators who do not appreciate the efforts of the teachers and do not
support them reduced extrinsic motivation. Dogan and Kocak (2014) reported that there was a
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significant correlation between the social communication skills of administrators and teacher
motivation. Ozgan and Aslan (2008) concluded that the verbal communication style of the
administrators affected the motivation of the teachers. According to Arslan (2012), there was
a moderate, significant, and positive correlation between the democratic attitudes and
behavior of school principals and teacher motivation. Sar1, Yildiz and Canogullar1 (2018)
reported that there was a low but significant correlation between the perceived principal
administration style and teacher motivation, and the motivation levels of the teachers
increased with the increase in school principal's cooperative management style level.
Furthermore, it was concluded that teachers who worked with principals with authoritarian,
indifferent, and opposing administration styles could exhibit occupational avoidance
behavior.

The quantitative findings revealed a significant difference between the total motivation to
teach and intrinsic motivation perceptions of the teachers based on their satisfaction with the
attitudes and behavior of the parents towards the teachers. The total motivation to teach and
intrinsic motivation perceptions of the teachers who were satisfied with the attitudes and
behavior of the parents towards the teachers were higher than those who were not satisfied.
This finding may suggest that satisfaction with parental attitudes and behavior towards the
teachers affected the total motivation to teach and intrinsic motivation perceptions of the
teachers. However, the effect was small. In the qualitative section of the study, it was stated
by certain teachers that one of the factors that affected their motivation to teach was the
parents. Parents' respect for teachers, their understanding and awareness and consciousness
increased teachers’ motivation to teach. Parents who were intrusive, disrespectful, indifferent,
and unaware decreased their motivation to teach. Thus, the qualitative findings also
determined that parental attitudes and behavior towards the teachers was a factor that affected
teacher motivation. In this respect, it can be said that the result obtained in quantitative
research was supported by qualitative research results. Similarly, Ada et al. (2013)
demonstrated that parental interest, educating, non-prejudicial attitudes improved the extrinsic
motivation of teachers, while disinterested, insensitive, uneducated, and inadequate parental
behavior reduced the extrinsic motivation of teachers. According to Husny-Arar and Massry-
Herzlla (2016), parental indifference, lack of cooperation, conflict, and tensions between
teachers and parents reduced teacher motivation.

The quantitative study findings revealed a significant difference between the total motivation
to teach and intrinsic motivation perceptions of the teachers based on their satisfaction with
the attitudes and behavior of the students towards the teachers favoring the satisfied teachers.
There was also a significant difference between the total motivation to teach and intrinsic
motivation and extrinsic motivation perceptions of the teachers based on their satisfaction
with the attitudes and behavior of the students towards the course favoring the satisfied
teachers. However, it was determined that these effects were small. On the other hand, in the
qualitative section of the research, it was emphasized by the majority of teachers that one of
the factors that affected teachers' motivation to teach was the students. Qualitative findings
demonstrated that student attitudes and behavior towards the teachers and the course affected
the teachers' motivation to teach. In this respect, it can be said that the result obtained in
quantitative research was supported by qualitative research results. Students’ academic
interest and competence such as preparing for the class, possession of course material, asking
questions, doing their homework, listening to the instruction, attendance, achievement, and
readiness,. and their respect for teachers improved the motivation to teach. Students’
academic disinterest and incompetence such as not caring about the course, reluctance
towards the course, not listening to the instruction, being interested in other courses during the
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class, inadequate of readinessand their disrespect for the teacher, exhibition of undisciplined
behavior that disrupt the instruction reduced the motivation to teach. Similarly, according to
Ada et al. (2013), the student's readiness for the class and the student achievements increased
the extrinsic motivation of the teachers, while insufficient student readiness, disinterest and
failure reduced the extrinsic motivation. Borii (2018) reported that students' achievement
levels, desire to learn and efficiency were among the variables that affected teacher
motivation. According to Husny-Arar and Massry-Herzllah (2016), violent and undisciplined
student behavior reduced teacher motivation. Bishay (1996), on the other hand, indicated that
the motivation levels of the teachers were higher in schools with select students.

The quantitative study findings also determined that there was a significant difference
between total motivation to teach and intrinsic motivation perceptions of the teachers based
on their satisfaction with the attitudes and behavior of their colleagues towards the teachers.
The total motivation to teach and intrinsic motivation perceptions of teachers who were
satisfied with their colleagues' attitudes and behavior towards the teachers were higher than
those who were not satisfied. This finding may suggest that the satisfaction with colleagues’
attitudes and behavior towards the teachers affected the intrinsic motivation and total
motivation to teach perceptions. However, it was determined that the effect was small. In the
qualitative section of the study, it was determined that the work environment was one of the
factors that affected teachers' motivation to teach. Based on the views in the theme of "work
environment”, psychological satisfaction (confidence, peace, satisfaction, happiness, sincerity,
and so forth), cooperation, information exchange with field teachers and healthy
communications improved teachers' motivation to teach. The lack of psychological
satisfaction (insecurity, unhappiness, dissatisfaction, and the rest), lack of communication and
negativity among colleagues decreased teachers' motivation to teach. However, only a few
teachers mentioned these factors. Thus, qualitative findings also revealed that colleagues'
attitudes and behavior towards the teachers were a factor that affected teacher motivation. In
this respect, it can be said that the result obtained in quantitative research was supported by
qualitative research results. Similarly, Ada et al. (2013) reported that positive human relations
at school, solidarity among teachers, social activities with colleagues increased the extrinsic
motivation of teachers, while insecurity, insincere human relationships, gossip and envy
reduced the extrinsic motivation. Also according to Borii (2018), cooperation and solidarity
among colleagues were among the factors that affected teacher motivation.

In the study, it was also observed that certain factors that were not discussed in the
quantitative section affected the motivation of teachers to teach based on the qualitative data.
The qualitative research findings revealed that government and work environment were
among the factors that affected teachers' motivation to teach. The most frequently mentioned
topics in government theme included the prestige of the teaching profession, the income level
of the teachers and teacher autonomy. The improvement of the prestige of the teaching
profession, the income level of teachers and teacher autonomy (independence in the use of
methods and techniques in classes, removal of the pressures on teachers, and suchlike.)
increased the motivation to teach, while the opposite reduced the motivation to teach
according to the participants. On the work environment, the most frequently emphasized topic
was the physical school conditions (tools, technological equipment, number of students, and
the rest.). The adequacy of the physical school conditions increased the motivation of teachers
to teach, while the opposite reduced the motivation to teach. Similarly, Ada et al. (2013)
reported that economic well-being, adequate equipment and physical school facilities, and the
availability of adequate classrooms increased the extrinsic motivation of teachers, while the
lack of tools, crowded classes, and economic problems reduced the extrinsic motivation.
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Furthermore, it was reported that the decrease in the respect for the profession and feeling
worthless reduced intrinsic motivation. Husny-Arar and Massry-Herzllah (2016) reported that
crowded classes also played a role in reducing teacher motivation.

The general analysis of the study findings demonstrated that the attitudes and behavior of the
school administrators, students, colleagues and parents towards the teacher and the attitudes
and behavior of the students towards the course affected the teachers' motivation to teach
based on the quantitative and qualitative findings. In this respect, quantitative research results
in terms of these variables were supported by qualitative research results. These findings were
expected. Because, teacher motivation is associated with how the teacher is treated and how
the teacher perceives the living and working conditions (Davidson, 2007). On the other hand,
the quantitative and qualitative personal variable findings were partially consistent. Based on
both quantitative and qualitative findings, it was concluded that the marital status and
professional seniority of the teachers did not affect their motivation to teach. However,
quantitative and qualitative gender variable findings were not consistent. In this case,
guantitative research results in terms of personal variables were partially supported by
qualitative research results. While quantitative findings demonstrated that gender affected
extrinsic motivation to teach, there was no qualitative evidence that gender affected
motivation to teach. This may be due to the fact that teachers' intrinsic motivation perceptions
are higher than their extrinsic motivation perceptions, while answering qualitative questions,
they mostly offer opinions about intrinsic motivation factors. Thus, it could be suggested that
the quantitative and qualitative study findings were mostly consistent.

Based on the study results, it could be recommended that school administrators should exhibit
positive attitudes and behavior such as supporting the teachers, appreciating their work,
exhibiting their trust, and understanding their needs to improve their motivation to teach.
Regulations that would protect teachers and reflect the respect for teachers could help
students and parents to exhibit positive attitudes and behavior towards the teachers, which in
turn could improve teachers' motivation to teach. To increase the student interest in courses,
the coefficient of the course could be increased in central exams, which in turn may improve
teachers' motivation to teach. Creating a work environment where teachers could exchange
information, communicate, and collaborate with each other could improve their motivation to
teach.

Note

This study was presented as verbal presentation at VIth International Eurasian Educational Research
Congress, June 19-22, 2019, Ankara-Turkey.
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