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ABSTRACT
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Introduction

Distance education is increasingly expanding and providing new opportunities
(Gurer et al., 2016; Gundiz et al., 2020; Shaytura, et al. 2020; Toker-Gokce, 2008).
Institutions have turned towards distance education (Assareh & Bidokht, 2011) to improve
students’ knowledge and skills and developed distance education programs and the number
of these programs has increased (Bilgi¢ et al., 2011; Bilgi¢ & Tuzln, 2015). The
advantages of distance education, such as flexible working hours (Januin, 2007), a
shortage of time, and distance issues (Glinduz et al., 2020), provide an environment for
communication with colleagues and peers, collaborative and development of social skills
(Januin, 2007). While distance education has some major advantages, it can also present a
number of barriers and problems. Various issues can arise as a result of the interactive
structure of the distance language education process. Problems such as infrastructure
problems in distance education, use of digital environment, and content are possible
problems that may also be experienced in distance learning. Identifying the challenges that
occur during the distance language education process will help to ensure that the process
runs smoothly (Bayburtlu, 2020). This research focuses on identifying the problems
Turkish teachers experience in distance education.

Literature review

Distance education

Moore and Kearsley (2012: 2) identified distance education, which appears widely
in the literature, as a teaching and learning operation carried out by a private or
institutional entity in a different location than standard education through communication
technologies. The concept of distance education and distance learning are concepts that
can be used interchangeably and are confused with each other (Januin, 2007). The
institution, company, and teacher are responsible for distance education, while in distance
learning, the student participates in the education and is responsible for himself/herself
(Berge, 2013). We can define the concept of distance education as an educational activity
carried out by an institution or organization in a planned manner in digital environment.
Distance education, which has a different learning environment than conventional
education (Bilgi¢ & Tuzin, 2015; Karakus et al., 2020), has introduced innovation to
teachers' and students' learning styles with a different approach regardless of time and
location (Bilgi¢ & Tuzin, 2015; Elcil & Sahiner, 2013).

Language teaching and digital environments

Digital environments, which are widely used in language learning (White, 2009),
offer a variety of in language teaching opportunities (Hampel & Hauck, 2004). Computer-
assisted language teaching has benefits such as facilitating learning, motivation,
achievement, content development, and interaction (Lee, 2000). Language learning in
online environment facilitates the teaching of listening, reading, and writing and
communication skills (Rogerson-Revell, 2007). Language teachers use digital and
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multimedia, which provide advantages in many subjects, as a pedagogical tool (Seljan et
al., 2006) both simultaneously and asynchronously (Sun, 2014).

The use of distance education in language teaching has also required changes in
pedagogical methods (Comas-Quinn et al., 2012). Distance education required different
strategies and skills than face-to-face education (Hurd et al., 2001; Wang & Sun, 2001). It
has necessitated the use of new language learning strategies (Altunay, 2014; Andrade &
Bunker, 2009), new roles, and skills in distance education (Moore, & Kearsley, 2012;
Riasati et al., 2012). Among these skills, communication, written, and verbal interaction
competence are all essential in the distance education process (Blake et al., 2008; Hampel
& Hauck, 2004; Wang, 2007). In the use of communication and interaction skills, if the
interaction of the teacher and the student is limited, the interaction is continued with
feedback (Hyland, 2001). Lack of feedback can lead to serious issues in interacting and
executing the lesson. For this reason, teachers should take an active role in distance
education (Karakaya et al., 2020) and build and sustain an interactive environment.
Effective strategies such as feedback should be used to maintain interaction.

Digital content

Online content used in distance education makes teaching simpler and more
efficient and facilitates the teacher's work and tasks (Hurd, 2005). Content such as video
and audio lessons, e-books, and animation helps to conduct lessons in the digital
environment (Shaytura et al., 2020). Producing and using digital contents in computer
assisted language teaching fulfill an important task (Rogerson - Revell, 2007). Using
mobile devices together with computers in language teaching (Demouy et al., 2016) can
enrich the learning environment by making it easier and more widespread to use digital
content in distance education. The EBA platform, where online course contents are
presented in our country, fulfills an important task in this context. It allows for the delivery
of distance education lessons in the EBA environment, as well as the use of course-related
digital content. Teachers use the content from the EBA platform as well as online
platforms. In this respect, EBA provides great convenience to teachers and students in the
conduct of distance education with its online environment and contents.

Barriers in distance education

In studies focusing on problems in distance education (Bilgi¢c & Tuzun, 2015),
barriers and problems experienced were classified in various ways. Riasati et al. (2012)
classified barriers as access, effective education, teacher and student attitudes, time
constraints, and technical support. Muilenburg and Berge (2005), in their study, classified
as administrative problems, social interaction, academic skills, technical skills, student
motivation, time, cost, access, and technical problems. Assareh and Bidokht (2011)
mentioned student, teacher, curriculum, and school-related problems in their studies. Elcil
and Sahiner (2013) classified them as personal, channel-based, psychological, technical,
physical distance, time, educator, and student. Durak (2017) stated the number of qualified
employees, feedback, managerial problems, technical problems, and social interaction.
Kdrinc and Aylin (2020) reported the problems like infrastructure, inability to be face to
face, and the limitation of possibilities. Falowo (2007) examined the barriers under the
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topics of student, faculty, and institutional organization. Lee (2000) classified the barriers
and problems in computer assisted language learning as financial, access to hardware and
software, and acceptance of technical knowledge and technology in his language teaching
study. Classifications related to these problems reflected in the research show that many
problems can be encountered in distance education.

One of the important problems experienced in distance education is the problem of
access (Berge, 2013; Pandiangan et al., 2017; Wang, 2004). Infrastructure and students’
equipment facilities can limit access (Kirmact & Sami, 2018). Due to lack of hardware and
problems with an internet connection, feedback is delayed or inadequate. (Srichanyachon,
2014). Access problems can make it difficult to run a successful distance education
program and generate negative attitudes among teachers and students. This situation is
regarded as a loss by both the student and the instructor, and interaction issues can arise
(Berge, 2013).

Another problem that can occur in distance education is that the teacher and the
student are not in the same physical environment. Distance in distance education can turn
into a barrier in the education process (Bakar et al., 2020). In the online environment,
students and teachers are separated in time and space, making interaction difficult
(Dockter, 2016; Durak, 2017), and communication and motivation issues can arise as a
result of the lack of physical interaction (Dockter, 2016; Durak, 2017; Willging &
Johnson, 2004).

Another issue experienced is the motivation problem arising from a lack of
communication (Muilenburg & Berge, 2005). The limitation of the interaction between
learner and teacher (Karakus et al., 2020) negatively affects students' perceptions of
education (Duran (2020). In this case, it is necessary to provide students with motivational
support and to engage them in the learning process as active participants (Comas-Quinn et
al., 2012). Feedbacks play an important role in providing active participation and
motivation. Lack of feedback can negatively affect motivation levels (Hurd, 2005). This
problem in distance education can make it difficult for students to conduct the education
process effectively.

Problems such as not being in the same physical environment with the student,
access and connection problems, limitation of interaction, and inability to receive feedback
may lead to measurement and evaluation problems in distance education. There is a need
for a measurement and evaluation technique in distance education that allows for easy
communication with students (Olofin & Falebita, 2020). In this case, both institutions and
teachers should create easily interactive measurement and evaluation environments.

Teachers and students should be aware of their communication roles in distance
education to ensure healthy communication and interaction (Bakar et al., 2020). Being
aware of communication barriers in distance education enables parties to be more
productive in their roles (Isman & Dabaj, 2004). The lack of social interaction, perceived
by students as a significant barrier (Muilenburg & Berge, 2005), should be minimized in
distance education.
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In order to solve problems in distance education, institutions must take on
important responsibilities such as good planning and organization. Institutions and
individuals should see the advantages of distance education as well as the reasons for the
problems (Bilgi¢ & Tuzin, 2015). Institutions that do not fulfill their responsibilities and
duties may experience problems related to the approach (Chen, 2009). Lack of vision of
the institution that carries out distance education may cause problems such as strategic
planning, slowness in implementation, and difficulty in capturing technological change
(Berge & Muilenburg, 2000). To minimize the problems, institutions should consider
teachers, staff, administrators, and possible barriers when planning distance education
(Cho & Berge, 2002). Teachers may have problems such as computer use and technical
support (Srichanyachon, 2014). In addition to access and technical issues, the institution
should address teachers' deficiencies as a result of their use of digital environment (Berge,
2013). The MEB has significant responsibilities in our country as an institution for the
implementation of distance education in primary and secondary schools.

It is seen that there are important problems to be taken into consideration in
distance education (Srichanyachon, 2014). Understanding the benefits and barriers related
to distance education will contribute to the integration of technology into education
(Pandiangan et al., 2017) and the production of solutions in distance education (Bayburtlu,
2020). Although the advantages of using technology in language teaching are frequently
reported, it cannot be expected to be used to transform language teaching or learning
without solving some barriers and problems (Riasati et al., 2012). It should be kept in mind
that the general problems experienced in distance education can also be experienced in
distance language education. This research aimed to identify the problems Turkish
teachers experience in using digital environment and content in the distance education
process. In line with this purpose, answers to the following questions were sought:

1. What issues do Turkish teachers have when it comes to using the digital
environment in distance education?

2. What issues do Turkish teachers have when it comes to using digital content in
distance education?

Method

This research has been designed as a case study model which is one of the
qualitative research designs. The case study investigates the factors related to a situation
with a holistic approach. It is done to understand the changes and processes that occur in a
situation (Yildirim & Simsek, 2011: 77). The purpose of a case study may be to understand
selected situations or situations to best understand a particular topic, problem, or issue. The
findings section of the case study, which provides an in-depth understanding of the
situation, will include both the description of a situation and the theme or issues revealed
by the researcher during the case study (Creswell, 2018: 98).

In the study, the opinions of teachers from various provinces with different
professional backgrounds were consulted to determine the difficulties Turkish teachers
face when using digital environments and content in distance education. The sample of the
study consisted of Turkish teachers from different provinces and with professional
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experience. The maximum variation sampling method was preferred in the sampling
selection. The distribution of the teachers participating in the study by years of
professional experience and provinces is given in Graphic 1.

Graphic 1. Distribution Chart of Teachers by Years of Professional Experience
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Teachers' service years range from 1 to 34 years, as shown in Graphic 1. It is seen
that the distribution is concentrated between 5-20 years. Graphic 2 gives information about
the cities where teachers work.

Graphic 1. Graphics of Cities Where Teachers Work
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As shown in Graphic 2, it is seen that teachers working in 23 different provinces
participated in the study. The provinces of Kahramanmaras and Kayseri appear to have the
highest participation rate. The participation of teachers from different provinces is vital for
a more comprehensive reflection of the problems.

Data collection and analysis of data

A semi-structured interview form was used as a data collection tool. Expert opinion
was received after the interview form was created. The form was then released on Google
Forms after it had been finalized. Turkish teachers were reached via social media to fill in
the form. To ensure full diversity, a link to the form was sent to teachers in various
provinces to complete.
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The obtained data were analyzed by the content analysis method. The codes
obtained from the data were collected under six themes that are created based on the open-
ended questions. The codes and themes were finalized after consulting with experts on the
theme and coding.

Ethical considerations

This research was conducted with the ethics committee approval of
Kahramanmaras Siit¢ii Imam University Institute of Social Sciences dated 26/10/2020 and
numbered 41352. Ethical permission was obtained from the teachers in the research form.

Results

In this section, the findings obtained from the research are included. The themes
obtained from the research are given under six headings.

Findings regarding the problems experienced in the use of digital environment

This heading contains the findings on the difficulties encountered when using
digital environment. Codes and code frequencies obtained from the content analysis are
given in Table 1.

Table 1. Code Table Regarding the Problems Experienced in the Use of Digital Environment

Theme and Code Names Code Frequency
Problems Relating to Using Digital Environment 151
Infrastructure Problems 59
Students' Lack of Connection and Hardware Facilities 18
Connection Problem Caused by Density of Infrastructure 16
Lack of Turkish Language Option in Zoom 13
Inability to Use Digital Environment 13
Insufficient Participation 11
Not Having Problems 10
Communication and Interaction Problems 7
Encouragement and Motivation Problem 2
Insufficient Course Hours 2

In the coding for the theme of the questions encountered in the use of digital
environment, 151 codes were obtained, as shown in Table 1. It has been observed that the
code with the highest frequency in this theme is 59 frequent infrastructure problems.

Teachers were reflected in the findings that they experienced connection problems
due to infrastructure and inability to connect due to density. instructors expressed these
problems as follows: “Connection problems are one of the main difficulties | experience.
We also have difficulties in including students in live lessons (T_43). Failure to connect
due to constant density. Low image and sound quality (T_54). Unstable internet is an
important problem. My internet connection was cut off in a few of my lessons and my
class was left uncontrolled for a few minutes (T_73). Problems of freezing in the image,
reverberation, cut-off, etc. due to poor connection. | had difficulties such as students
experiencing difficulties in entering these environments, not having enough equipment, not
being able to understand whether they are listening to the lesson, etc. (T_99).” It is seen
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that this problem frequently mentioned by teachers is a connection problem caused by
infrastructure and EBA density.

Teachers expressed the problems experienced by students due to the internet and
hardware as follows: “Particularly the connection problem, the students not attending or
cannot attend the classes, we and the students stay on the screen for a long time (T_101).
Internet outage, not being able to enter the application due to the intensity, most students
do not have the necessary materials and internet to enter the application (T_57).” Students
tended to have networking and hardware issues even though teachers solved the access
problem, according to opinions.

Another concern that teachers face is that students do not engage in the lesson. This
situation was stated as follows: “We still have difficulties in including students in live
lessons (T_43). Some students are not able to actively participate in the lesson even though
they make connections (T_68).” Students who did not have connection or hardware issues
did not attend the course as well, according to the results.

Some teachers have experienced problems in using digital environment as follows:
“Since I started using these applications as a result of an obligation, including EBA, I
experienced problems in terms of adaptation (T_89). Lack of information, Internet access,
the device ... (T_48). If they will be used frequently, training about using the programs
should be given (T_113).”

Another problem for teachers is that there is no Turkish language option in the
ZOOM program: “It is difficult for the students to attend the lessons made through ZOOM.
Since there is no Turkish language option, students have difficulty using it (T_2). The fact
that the language in the ZOOM application is English has reduced the command of the
program (T_93).”

Communication and interaction problems are another common problem in distance
education, reflected in the findings as follows: “Not being able to be completely
synchronized with the students. | get the feeling that | am talking, but there is nobody in
front of me (T_51). Communication with the other party is not healthy and applications
sometimes give errors (T_1).” Opinions show that teachers have isolation problems.

Another issue that teachers faced was motivating and encouraging students: “It is
difficult to motivate the students (T_8). Lack of participation, lack of motivation (in
education) face to face (T_95).”

Another concern is that the lesson hours are too short: “It is difficult to motivate the
students; 30 minutes of class time is inadequate (T_8). | cannot enter the application, due
to the time limitation (T_80).”

Some teachers, on the other hand, stated that they had no issues with the
environment: “I have no problems in general (T_9). There is no problem right now
(T_110).”
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Findings regarding problems experienced in using digital content

The findings obtained under the theme of the problems encountered in the use of
digital contents are given under this heading. The codes and code frequencies obtained are
given in Table 2.

Table 2. Code Table Regarding Problems Encountered in Using Digital Contents

Theme and Code Names Code Frequency
Problems Encountered in Using Digital Resources and Content 79
I Have No Problem 40
Presentation, Sharing and Mirroring Problem 15
The Problem of Competence in Using Digital Contents in the 7
environments
The Difficulty of Writing on the Screen 7
Insufficient Technical Infrastructure 5
Content Access Problem 4
Incompatibility of Resources with Digital Environment 1

As seen in Table 2, 79 codes were obtained in coding for the theme of problems
encountered in the use of digital contents. The most frequently repeated code in this theme
is that using digital materials is not an issue.

Many teachers claimed that using digital content was not a challenge for them: “I
have no issues with the materials | use. For example, I am unable to share video and audio
at EBA at this time (T_8). | cannot say | am having a lot of trouble with this (T 73).” “I am
not having any issues (T_78; T_85). As contrary to these views, it was seen that the most
common problem was the problem of presentation and reflection. Teachers defined the
situation thus: “I am unable to present visual content (T_83). The content cannot be
viewed on a remote screen (T_100). There is usually a sound and image problem when
sharing the video (T_55).”

Another code that arises related to the presentation and reflection problem is the
problem of the adequacy of using the contents. Teachers claimed that they had trouble
using the products, saying; "l do not know how to use it (T_17). Maybe | do not always do
a good job of using technology cognitively (T_26). I am having problems from a to z
because | do not have enough infrastructure (T_101).” It is observed that teachers have a
little usage problem. Again, they stated that they had difficulty in writing on the screen in
relation to this code: “It is difficult to write with a mouse on the computer (T _47). Writing
on the screen was not comfortable (T_49).”

The teachers stated that they had problems in accessing the content: “Accessing the
contents, choosing the appropriate material (T_53). | cannot find every resource in a digital
environment (T_61).”

Another problem reflected in the findings was the lack of technical infrastructure:
“Measurement tools other than testing are not made on the screen (T_20). The current
infrastructure does not allow for the sharing of all digital environment content (T_28). Not
being able to reach the digitally compatible version of the resources | use (T_11).”
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Findings regarding the problems encountered in teaching basic language skills

The findings obtained under the theme of the problems encountered in teaching
basic language skills are given under this heading. The codes and code frequencies
obtained are given in Table 3.

Table 3. Code Table Related to Problems Encountered in Teaching Basic Language Skills

Theme and Code Names Code Frequency
Theme: Problems Encountered in Teaching Basic Language Skills 174
Sub Theme: Writing 78
Failure to Give Feedback in the Writing Process 18
Time Problem in Writing 14
Not Practicing Writing Activities 6
Motivation Problem in Writing 1
Sub Theme: Listening 33
Interaction and Communication Problem in Listening Activities 8
Attention and Focus Difficulty in Listening 7
Sub Theme: Speaking 23
No Interaction in Speaking 6
Time Trouble in Speaking Activities 2
Sub Theme: Reading 19
Time Trouble in Reading 1
Common Problems 21
Problems Caused by Interaction 8
Students' Timid Behavior 5
Not Having Problems 4
Teaching Grammar 3
Inability to Use Strategies 1

The findings revealed that the most problems encountered in basic language skills
were experienced in teaching writing skills. It was seen that the most expressed problem in
teaching writing skills was the problem of giving feedback: “Whether the students can be
checked whether they are writing or not. Not being able to convey what | have written
(T_42). | cannot personally observe students in writing. We cannot control whether they
comply with the rules (T_45). Not getting feedback at the moment of writing and not being
able to write activities at the same time (T_84).” The problem of time, which is another
problem in writing, is expressed as follows: “Time is a shortage in writing activities
(T_61). I had difficulties in speaking and writing skills due to the time limitation (T_74).
We find it difficult to make students do in-class activities. This is most evident in writing
assignments. (T_72). Time is insufficient in writing (T_92).”

It was observed that the most common problem in basic skills after writing was
experienced in teaching listening skills. The most common issue in listening is interaction
and communication, which was expressed as follows: “Listening is ineffective, and since
time is limited, | cannot devote enough time to the writing skill (T_23). I had a lot of
difficulty in listening when there were too many students. There was a lot of noise other
than the students' when their microphones were open, particularly from the environments
they were in (T_24). | cannot do the activities of listening and writing skills (T_35).
Attention and focus, which is another problem experienced in listening, was expressed as
follows: “There is difficulty in listening, children cannot pay attention (T_48). Education
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for listening. Because | cannot get them to listen. The student's follow-up problem is
difficult. He/she cannot give himself/herself to the lesson fully (T_25).”

It was stated that there is a similar interaction problem in speaking skill: “Eye
contact is required for speaking skill and it does not support this (T_66). Especially there
are problems with speaking. The current infrastructure problem creates communication
problems along with it (T_28).” The issue of time that was observed in writing and other
skills was also observed in speaking activities: “Lack of time in reinforcing learning, not
having much time for speaking (T_88).”

It was seen that the skill with the least problems was reading skill: “I have
problems with reading and writing (T_4). Reading text, speaking, writing (T_98). There
are problems in teaching reading and writing. There is always a communication gap
(T_16).”

Interaction and communication are common problems in teaching basic language
skills, as are students' timidity and failure to use strategies. Teachers expressed this
situation as follows: “Since there is no face-to-face communication with the students, no
full feedback can be obtained about whether they have acquired the skills in lessons
(T_89). I observe the presence of students who are afraid to express themselves, there are
students who hesitate to turn on their microphones (T_45). The student who has to listen to
the lesson in the same room with the family behaves timidly and is embarrassed (T_86).
There is no problem with listening and speaking skills, but it is very difficult to apply
reading and writing strategies (T_1).”

Findings regarding the adequacy of digital course contents

This heading contains the findings of the research conducted on the topic of digital
content adequacy. The codes and code frequencies obtained are given in Table 4.

Table 4. Code Table Regarding the Adequacy of Digital Content

Theme and Code Names Code Frequency
The Problem of the Adequacy of Digital Course Contents 94
Sufficient Content 41
Insufficient content 24
The Need to Enrich and Develop Content 16
Diversity of Resources 5
The resource is diverse but insufficient 4
Lack of Diversity 2
Insufficient for Levels 1
Being Qualified 1

As can be seen in Table 4, 94 codes were obtained in coding regarding the
adequacy of digital contents.

The most commonly articulated viewpoint on this subject is that using digital
content is not an issue. Teachers repeated the adequacy of digital content 41 times.
Teachers' views on this code are as follows: “I think the contents are sufficient as long as
we can convey it (T_82). I think it is sufficient (T_96). Sufficient (T_87).” As a contrary
opinion, 24 times the opinion was stated that it was not sufficient: “Insufficient, little
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variety, not rich in content (T_64). There are very few materials available (T_74).
Insufficient (T_104). Insufficient, little variety, not rich in content (T_69).”

Another opinion that is frequently expressed is that the contents should be enriched
and developed: “I think digital course contents should be further enriched (T 81).
However, more original resources for language skills can be produced and offered to
parties (T_89). It can be improved (T_108). A code similar to this is aimed at resource
diversity and scarcity: “By researching the publications of various publishers, I try to pick
and use the best. But most of them are insufficient (T_55).

In another code, it is stated that the sources are various: “There are actually too
many digital materials (T_99). There are too many variables regarding resources but not at
the desired level. Some materials do not respond to the request as they are careless and of
poor quality (T_105). On the contrary, in another code, it is stated that diversity is less:
“Insufficient, less variety, not rich in content (T_64; T_69).” “I believe it is not prepared
for any level (T 70),” a teacher said of the content's inadequacy according to the levels.

Findings regarding the use of EBA and the sufficiency of EBA digital content

Findings regarding the adequacy of the EBA environment and contents are given
under this heading. The codes and code frequencies obtained are given in Table 5.

Table 5. Code Table Regarding EBA Environment and Sufficiency of Contents

Theme and Code Names Code Frequency

EBA Environment and Competence of Digital Content 118

EBA Being Sufficient 29
EBA being insufficient 23
The Need to Improve and Renew 15
The Need to Increase Diversity and Substantiality 13
Rich Content

Being Qualified

Measurement Contents and Questions Should Be Enriched
Keeping Content Up to Date

Being a Successful and Useful System

Not Qualified

Being Educational and Instructive

EBA's Response to Needs in the Process

Being an Important Network of Information

To be efficient

Sufficient Videos

Need to be Enriched by Each Level

Being functional

Insufficient Lecture of Subject

Video Must Be Attached

(o]

e e e e e e B \° B VS B S e ) e Y

[

As can be seen in Table 5, 118 codes were obtained in coding for the sufficiency of
EBA contents. The code, which states that EBA content is sufficient, is the most frequently
expressed viewpoint on this subject. EBA code with a frequency similar to this code is
inadequate.

Teachers have expressed 29 times that EBA contents are sufficient: “I think it is
sufficient (T_5). | wish there were more videos. Other than that, it is enough (T_76). |
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think it is enough (T_78). In the opposite view, the contents were reported to be
insufficient: “It should be developed, it's insufficient (T_75). EBA is difficult to use. The
connection problem is too much. The content is also insufficient (T_11). Very insufficient
(T_64).”

In another code, it is stated that it needs to be improved and that it is not qualified:
“The lectures are very good. But it can be enriched much more in every respect (T_44).
The contents should be renewed, more lively and attention-grabbing expressions can be
prepared (T_46). It should be improved; I think it is insufficient (T_70). Therefore, it is not
qualified enough (T_2). In a code similar to this, it was stated that it should be diversified
and renewed: “EBA is insufficient. Some contents are good, but it needs to be renewed and
enriched in terms of content (T_55). There are good contents, but the variety should be
increased (S_105).”

Another code reflected in the findings is that the measurement and evaluation
contents should also be enriched: “More tests and more questions should be included in
EBA application (T_1). Connection problems should be solved, and content related to new
generation questions can be developed (T_36). Insufficient for TLL (T_37).

A small number of opinions were reported regarding the richness of EBA contents:
“The content and diversity of information of EBA are excellent (T_4). EBA has rich
content, but students... (T_34). It was mentioned in a code similar to this that the contents
were qualified: “I think it is qualified (T_58). My impressions and observations show that
it has gained more quality day by day (T_65). It was also stated that, besides its quality, it
is an up-to-date, successful and useful system: “EBA is up-to-date and good in content
(T_37). It has proven to be a very successful system that has provided us with numerous
conveniences (T 83). It was stated that it is an important information network and, it has
responded to needs during such a period: “EBA responds to many needs in this process
(T_7). EBA has become an important information network (T_9). It is also stated that it
has an educational and instructive feature: “EBA contents are very adequate and
instructive (T_66). It is stated that it is efficient and functional in terms of other features: “I
think it is efficient (T_42). Despite some serious issues, in the beginning, | believe it is
now quite functional (T_68).

It was reflected in the findings as an opinion that the videos should be sufficient,
should be enriched according to the level, the insufficiency of the lecture of the subject, the
video should be added.

Findings regarding the problems experienced in measurement and evaluation

Findings regarding the problems encountered in the measurement and evaluation
process are given under this heading. The codes and code frequencies obtained are given in
Table 6.

Table 6. Code Table Regarding the Problems Experienced in Measurement and Evaluation

Theme and Code Names Code Frequency

Problems Experienced in the Measurement and Evaluation Process 117
Participation Problem 22
Validity and Reliability Problem 20
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I Have No Problem 17
Inability to Measure and Evaluate 16
Insufficiency of the Environment in Measurement 15
Not Receiving Feedback 12

Insufficient Time 4
The Area I Have the Most Problems 4
Possibility of Others Interfering with Answers 3
Insufficiency of Measurement Contents 3
Experiencing Serious Challenges 1

It was seen that the most recurring problem from the measurement and evaluation
theme was the problem of participation: “The number of people is low, participation is
problematic (T_41). Participation was always low due to no compulsory attendance, which
inevitably prevented us from making a comprehensive written exam (T_43). | cannot apply
the measurement and evaluation process. The number of students I can reach is limited
(T_56).”

Another code frequently repeated by teachers is the problem of validity and
reliability: “Distance measurement and evaluation is not healthy. The scores obtained by
the students do not reflect the real scores (T_56). The measurement is not valid (T_42).
Doing it online decreases the reliability of the exams (T_76).”

Some of the teachers expressed 17 times that they did not have any problems: "I
don't have any problems (T_3). There was no problem in general (T_9). On the contrary, it
was stated that it was the most problematic area and serious problems were experienced:
“The biggest problem in distance education is in measurement and evaluation (T_85). It is
the issue we have the most trouble with. | definitely cannot get a healthy result (T_29). We
are experiencing serious difficulties (T_72).”

Teachers stated that the environment is inadequate for measurement and they have
difficulties in measuring and evaluating as follows: “It is very difficult to ask questions to
students or to do oral exams, to assign homework and check homework (T_4). | was
unable to conduct a comprehensive measurement and assessment. |1 can only practice
questions and answers (T_76). There is no direct measurement or interaction (T_114).
Again, the inability to obtain feedback was attributed to the period's insufficiency: “I
cannot get feedback from every student (T_51). We cannot get the necessary feedbacks
completely. I cannot make a concrete evaluation. The duration of the lessons is not enough
for the measurement and evaluation process (T_13).”

It was observed that the teachers were anxious about someone else's intervention in
the answers because there was no face-to-face environment. “Besides, | can never be sure
whether | measured the knowledge of the student or he/she received help (T_77).”

It was stated that another problem related to measurement was that measurement
and evaluation contents are insufficient: “The inadequacy of measurement and evaluation
tools is the main reason for our problems (T_89). I cannot find a material that can measure
the academic knowledge levels of students in digital environment (T_6).”
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Discussion

This study focuses on describing the barriers faced by Turkish teachers while using
digital environment and content in distance education. The findings of the study indicated
that the issues encountered are linked to connection and infrastructure-based access issues.
The inadequacy of digital environment and content, communication and interaction,
motivation, inability to provide feedback, insufficient course hours, the problem of using
online environment and content, the problems emerging from the EBA environment and its
contents, the teaching of basic language skills, measurement, and evaluation are all issues
that teachers in distance education face, as evidenced by the research findings.

It was seen that the prominent problem in the findings was the access problem due
to connectivity and infrastructure density. Similarly, Kiirtiincli and Aylin (2020); Kirmaci
and Sami (2018) argued that infrastructure is the source of problems. Bayburtlu (2020)
concluded that the participants experienced the problem of connection to EBA and time
limitation. It is possible to say that the connection problem brings many problems by
looking at other codes. If the connection problem is solved, we can say that many
problems can be solved. The inability of teachers to be connected due to the density of the
infrastructure will bring additional issues as well. In solving this problem, both institutions
and stakeholders should be ready for this situation and take precautions by planning well
in advance. The fact that students also had connection problems caused teachers to have
more problems. In fact, it should be noted that the situation is more related to the
connectivity of the stakeholders than the lack of infrastructure. Opinions show that
students experience problems arising from a lack of connection and equipment. Previous
studies (Dovbenko et al., 2020; Kiiriincii & Aylin, 2020; Muilenburg & Berge, 2005;
Riasati et al., 2012) revealed that there were issues with hardware. Bayburtlu (2020) found
that computer, tablet, and internet access problems were experienced during the distance
education process. The hardware and connectivity issues disrupted the delivery of the
course and affected the quality of distance learning by triggering other issues
(Srichanyachon, 2014).

The teachers stated that they had difficulties with using the environment and
content. It was observed that, generally, teachers did not experience such problems, only a
small number of teachers did. This problem experienced by teachers can be explained by
the fact that they are required to use digital environments and content. However, at this
time when digital environments are widely used in education, teachers should prepare
themselves for the use of digital environments. The use of digital environment and content
resources will solve the issue of foreign language in environment and content use. This
issue can be solved by giving more support to the teachers about online learning skills by
administrators (Srichanyachon, 2014).

It has been observed that there are communication and interaction issues, which
stem from both the student's connection and participation. Duran (2020) concluded that
limited interaction in distance education negatively affects students' perception of
education. Lloyd et al. (2012) reached a similar conclusion in their study. Even if the
teacher has adequate conditions, this situation creates a sense of isolation, and the lesson is
not taught adequately due to factors such as low motivation. Karakus et al. (2020)

© 2021 Journal of Language Education and Research, 7(1), 78-120



Barriers Encountered by Turkish Teachers ...

discovered that teacher candidates' motivation in distance education lessons was extremely
poor. In order to solve this problem, all of the students' connection issues should be
resolved. It was observed that students also experienced low motivation and teachers were
affected negatively. In a similar finding, Isman et al. (2003) concluded that interaction
problems, lack of motivation, and unwillingness to learn cause participation problems.

Another problem reflected in the findings is the limited duration of class hours.
(Kirmaci1 & Sami, 2018; Riasati et al., 2012) has reached similar findings. Karakaya et al.
(2020), on the other hand, argue that distance education saves time, which contradicts the
results of this study. Time constraints can be associated with the creation of the class
environment and preparation for the lesson. The problem of time loss can be minimized by
improving technological skills. The fact that many teachers believe there is no problem
indicates that the teacher's digital competence would be beneficial in resolving the issue.

It has been observed that some of the teachers do not have any problems in using
digital content. This situation shows that some of the teachers are competent in using
digital content. On the contrary, it has been found that some teachers have trouble
representing content in digital environment and presenting it during the lesson. Again, the
problem of not being able to write on the screen has been expressed with this. Some
opinions have shown that problems are stemming from the lack of technical infrastructure
that does not support the content. The inadequacy of facilities and the issue of adequacy in
the usage of environments illustrate this situation.

It has been observed that teachers have problems in teaching basic language skills.
The writing skill was found to be the most difficult of the basic skills to learn. The
inability to provide feedback was claimed to be the most common problem in writing. This
problem can be explained by the inability to establish healthy communication in the
connection and environment. The problem of giving feedback, which is an important stage
in writing, means that the process does not work properly, and a good product will not
come out. Another issue that arises when writing is the issue of time. The time problem
was experienced in the teaching of all other skills besides writing. It was stated in the
views that writing activities could not be applied. After writing, it was observed that most
of the problems were experienced in listening skills. It has been observed that the problem
experienced in listening is an interaction problem arising from the environment. It was
observed that the problems experienced in speaking were similar to those experienced in
other language skills. It has been observed that another skill problem experienced by the
teachers is reading. In the reading, it was stated that there were problems related to the
environment and time again. Interaction problem was observed as a common problem in
all skills. Another noteworthy finding is the views that students are observed to behave
timidly. Another finding regarding language teaching is the problem of teaching grammar.
The findings confirmed that there will be problems in achieving language skills in the
distance education classroom (Blake et al., 2008). Considering that Turkish lesson focuses
on developing four basic language skills (Kurudayioglu & Cetin, 2015), it can be said that
the aim of the course will not be fully realized with distance education.

Teachers stated that the content in digital environment is sufficient. Also, it is
reflected in the findings that the contents are insufficient, need to be developed and
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renewed. The interpretation of the contents in two different ways can be explained by

teachers' use of digital environment. It is possible to say that this situation is the same for
EBA.

Some of the teachers stated that EBA was sufficient, some of them stated that it
was inadequate and unqualified. It was stated that many teachers complained about the
lack of content and material, and stated that the contents should be improved, reproduced,
and renewed. Similarly, Bozkus and Karacabey (2019) concluded in their study that the
contents should be enriched, renewed, and diversified. Bayburtlu (2020) concluded that
digital content in EBA should be regulated. Tanrikulu (2017), Maden and inal (2020)
concluded that EBA content do not have enough content to meet basic skills. Conversely,
codes like EBA content being rich and qualified, being up-to-date, and a successful
system, being instructive, and reacting to needs, on the other hand, show that EBA meets
the needs of distance education. Similarly, Kuyubasioglu and Kili¢ (2019) concluded that
EBA is advantageous. The views on the need for renewal and enrichment of repetitive
codes regarding the inadequacy of EBA show that EBA meets the needs to a certain
extent. It should be noted that the way teachers benefit from EBA and their competencies
are effective in their comments. Due to issues with the EBA's live course application and
time constraints, Turkish teachers have reported that student participation in lessons is not
at the desired level. It may be suggested that the MEB and other ministries cooperate to
solve this problem.

Findings have shown that measurement and evaluation are two of the most
problematic areas. Teachers stated that the most serious problem experienced in
measurement is student participation. If students refuse to take part in the measurement
and evaluation process, the measurement will be canceled. It was seen that another
problem experienced in measurement and evaluation was the problem of validity and
reliability. Teachers believe that even if they take an exam, its reliability is not enough. It
can be said that this situation is mostly due to the lack of face-to-face interaction with the
students. The absence of previous measurement experience in distance education may be a
reason for teachers to think this way. Another problem was observed to be caused by the
teachers' not getting feedback during measurements and evaluation. The fact that teachers
do not receive feedback shows that measurement and evaluation will not be performed
properly. It was observed that some of the teachers did not make measurement and
evaluation. It should be kept in mind that measurement and evaluation require advanced
skills to be able to use both the environment and content. Common exam platforms can be
considered to solve this problem.

Overcoming these barriers requires the cooperation of curriculum developers,
teachers, students, and technology experts (Assareh & Bidokht, 2011). Institutions and
organizations should act by considering many possible barriers while planning distance
education (Cho & Berge, 2002).

Conclusion

The aim of this study was to identify the issues that Turkish teachers face during
the distance education process. The results of the research show that Turkish teachers
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experience various problems in the process of distance language education. In research, it
is seen that the main problem is access and infrastructure barriers. This problem affects
other problems directly or indirectly. Again, this study illustrates that teachers struggle
with the digital environment and content. In some subjects, EBA, which is widely used by
teachers in terms of digital environment and content, is found to be inadequate. It is
observed that teachers have problems with teaching basic language skills and in
measurement and evaluation in this environment.

This research has some limitations. The research detects the issues in general,
which is one of the research's drawbacks. Both of these subjects can be studied separately
in subsequent studies. The sample of this study is limited to Turkish teachers. In the works
to be done other stakeholders may be preferred as samples.
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ABSTRACT

Bu aragtirma, Tirkge 6gretmenlerinin uzaktan egitim siirecinde dijital
ortam ve igeriklerin kullaniminda yasadiklar1 sorunlari tespit etmeye
odaklanmistir. Arastirmada nitel arastirma yontemlerinden durum
caligmasi modeli kullanilmigtir. Arastirmanm  katilimcilarini  farkl
illerde, farkli yillarda mesleki tecriibeye sahip Tirkge 6gretmenleri
olusturmustur. Aragtirmanin verileri Google Forms {izerinden
olusturulan yar1 yapilandirilmis goériisme formu ile toplanmistir. Elde
edilen veriler icerik analizi yontemiyle ¢oziimlenmistir. Arastirmanin
bulgular Turkge 6gretmenlerinin uzaktan egitim siirecinde; baglanti ve
altyapt kaynakli erisim sorunu, dijital ortamlarin ve igeriklerin
yetersizligi, iletisim ve etkilesim, motivasyon, doniit, ders saati
srelerinin yetersizligi, c¢evrimi¢i ortamlar1 ve igerikleri kullanma
sorunu, EBA ortami ve iceriklerinden kaynakli sorunlar, temel dil
becerilerinin  6gretimi, O6lgme ve degerlendirme gibi sorunlar
yasadiklarini gdstermistir.
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Giris

Uzaktan egitim hizla yayginlasmis ve yeni firsatlar sunmustur (Gurer vd., 2016;
Gindiz vd., 2020; Shaytura, vd. 2020; Toker-Gokge, 2008). Kurumlar 6grencilerin bilgi
ve becerilerini gelistirmek igin uzaktan egitime yonelmis (Assareh ve Bidokht, 2011)
uzaktan egitim programlari gelistirmis ve bunlarin sayist artmistir (Bilgi¢ vd., 2011; Bilgi¢
ve Tizln, 2015). Uzaktan egitimin esnek ¢alisma saatleri (Januin, 2007), zaman ve mesafe
sorununun olmamasi (Giindiiz vd., 2020) gibi avantajlari, meslektas ve akranlarla iletisim,
is birligi, sosyal becerilerin gelisimine ortam saglamaktadir (Januin, 2007). Uzaktan egitim
baz1 6nemli avantajlara sahip olsa da siirecte bircok engel ve sorun yasanabilmektedir.
Etkilesimli bir yapiya sahip olan uzaktan dil egitim surecinde de c¢esitli sorunlar
yasanabilir. Uzaktan egitimde yasanan altyap: sorunu, dijital ortam ve icerik kullanimi gibi
sorunlar uzaktan dil 6gretiminde de yasanabilecek olasi sorunlardir. Uzaktan dil egitim
sirecinde yasanan sorunlarin tespiti siirecin saglikli yilirimesine katki saglayabilir
(Bayburtlu, 2020). Bu arastirma uzaktan egitimde Tirkge Ggretmenlerinin yasadiklar:
sorunlar tespit etmeye odaklanmustir.

Literatir taramasi

Uzaktan egitim

Alanyazinda sik kullanilan uzaktan egitim terimini Moore ve Kearsley (2012: 2),
iletisim gerektiren teknolojiler araciligiyla normal 6gretimden farkl: bir yerde gergeklesen,
Ozel ya da kurumsal organizasyon tarafindan planli bir sekilde yiiriitiillen 6gretme ve
ogrenme faaliyeti olarak tanimlamistir. Uzaktan egitim kavrami ve uzaktan Ggrenme
kavrami birbirinin yerine kullanilabilen ve birbiriyle karistirilan kavramlardir (Januin,
2007). Uzaktan egitim, kurum, kurulus ve ogretmenin sorumlulugundadir, uzaktan
Ogrenmede ise egitime Ogrenci kendisi katilir ve kendi sorumlulugundadir (Berge, 2013).
Uzaktan egitim kavramini bir kurum ya da kurulus tarafindan dijital ortamlarda planli bir
sekilde yuritilen egitim 6gretim faaliyeti olarak tanimlayabiliriz. Geleneksel egitimden
farkli bir 6grenme ortamina sahip olan uzaktan egitim (Bilgi¢ ve Tizln, 2015; Karakus
vd., 2020) 6gretmen ve 6grencinin zamandan ve mekandan bagimsiz farkli bir yaklasimla
ogrenme bigimlerine yenilik getirmistir (Bilgi¢ ve TUzln, 2015; Elcil ve Sahiner, 2013).

Dil 6gretimi ve dijital ortamlar

Dil 6greniminde yaygin bir sekilde kullanilan dijital ortamlar (White, 2009) dil
ogretimi konusunda cesitli imkanlar sunmaktadir (Hampel ve Hauck, 2004). Bilgisayar
destekli dil Ogretimi ogrenmeyi kolaylastirma, motivasyon, basari, igerik gelistirme,
etkilesim gibi faydalara sahiptir (Lee, 2000). Cevrimigi ortamlarda dil 6grenimi dinleme,
okuma, yazma ve iletisim becerilerinin 6gretimini kolaylastirmaktadir (Rogerson - Revell,
2007). Birgok konuda avantaj saglayan dijital ve coklu ortamlart dil 6gretmenleri
pedagojik ara¢ olarak (Seljan vd., 2006) hem es zamanli hem de es zamansiz olarak
kullanmaktadir (Sun, 2014).

Uzaktan egitimin dil ogretimde kullamimi pedagojik yontemlerde de degisimi
gerektirmistir (Comas-Quinn vd., 2012). Uzaktan egitim yiz yuze egitimden farkl: strateji
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ve beceri gerektirmistir (Hurd vd., 2001; Wang ve Sun, 2001). Uzaktan egitimde yeni dil
ogrenme stratejilerinin (Altunay, 2014; Andrade ve Bunker, 2009), yeni rol ve becerilerin
kullanimin1 gerekli hale getirmistir (Moore ve Kearsley, 2012; Riasati vd., 2012). Bu
becerilerden olan iletisim, yazili ve sozll etkilesim yeterliligi uzaktan egitim slrecinde
onemli bir yere sahiptir (Blake vd., 2008; Hampel ve Hauck, 2004; Wang, 2007). iletisim
ve etkilesim becerilerinin kullaniminda, &gretmen ve 6grenci etkilesimin sinirli olmasi
durumunda etkilesim geri bildirimle surdirilir (Hyland, 2001). Dondtlerin eksikligi
etkilesim saglanmasinda ve dersin ylrimesi konusunda ciddi sorunlar yasatabilir. Bu
sebeple 0gretmenlerin uzaktan egitimde aktif rol alarak (Karakaya vd., 2020) etkilesim
ortami Olusturmas1 ve siirdiirmesi gerekir. Etkilesimi devam ettirmek icin donit ve
geribildirimler gibi etkili stratejiler kullanilabilir.

Dijital igerik

Uzaktan egitimde dijital ortamlarda kullanilan ¢evrimigi icerikler 6gretimi daha
kolay ve etkili hale getirerek 6gretmenin is ve gorevlerini kolaylastirir (Hurd, 2005). Video
ve sesli dersler, e-kitaplar, animasyon gibi icerikler dijital ortamda derslerin yurdtilmesine
yardimct olur (Shaytura vd., 2020). Bilgisayar destekli dil 6gretiminde dijital icerikleri
uretmek ve kullanmak Onemli bir gorevi yerine getirir (Rogerson-Revell, 2007).
Bilgisayarla birlikte mobil cihazlarin da dil 6gretiminde kullanilmasi (Demouy vd., 2016),
dijital icerikleri uzaktan egitimde daha kolay ve yaygin kullanilmasina yardimci olarak
ogrenme ortamimi zenginlestirebilir. Ulkemizde cevrimici ders iceriklerinin sunuldugu
EBA platformu bu baglamda 6nemli bir gorevi yerine getirmektedir. Uzaktan egitim
derslerinin EBA ortaminda islenmesine ayni zamanda dersle ilgili dijital igeriklerin
kullanilmasina olanak saglamaktadir. Ogretmenler igerikleri ¢evrimici ortamlarin yaninda
EBA platformundan edinerek kullanmaktadir. Bu yonllyle EBA, ¢evrimigi ortami ve
icerikleri ile uzaktan egitimin yuUrutilmesinde oOgretmenlere ve Ogrencilere blylk
kolayliklar saglamaktadir.

Uzaktan egitimde engeller

Alinyazinda uzaktan egitimde yasanan sorunlara odaklanan arastirmalarda (Bilgi¢
ve Tuzln, 2015) yasanan engel ve sorunlar farkli sekillerde siniflanmistir. Riasati vd.
(2012) engelleri erisim, etkili egitim, 6gretmen ve d6grencinin tutumu, zaman eksikligi ve
teknik destek olarak siniflamistir. Muilenburg ve Berge (2005) ¢alismasinda idari sorunlar,
etkilesim, akademik ve teknik beceri, 6grenci motivasyonu, zaman ve maliyet, erisim,
teknik sorunlar olarak siniflamigtir. Assareh ve Bidokht (2011) arastirmasinda 6grenci,
Ogretmen, mifredat, okul kaynakli sorunlardan bahsetmistir. Elcil ve Sahiner (2013)
kigisel kaynakli, kanal kaynakli, psikolojik, teknik, fiziksel uzaklik, zaman, egitimci ve
ogrenci olarak siniflamig. Durak (2017) nitelikli calisan sayisi, geri bildirim, yonetsel
sorunlar, teknik sorunlar, sosyal etkilesim olarak belirtmistir. Kirtunci ve Aylin (2020)
sorunlar alt yapi, yiz ylze olamama, imkanlarin sinirliligi olarak bildirmistir. Falowo
(2007) engelleri 6grenci, fakilte, kurumsal organizasyon basliklari altinda incelemistir. Dil
ogretimine yoOnelik arastirmasinda Lee (2000) bilgisayar destekli dil 6grenimindeki engel
ve sorunlar1 finansal, donanim ve yazilima ulagsma, teknik bilgi ve teknolojiyi kabul etme
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durumu olarak smiflamistir. Arastirmalara yansiyan bu sorunlarla ilgili siniflamalar
uzaktan egitimde bircok sorunla karsilasilabilecegini gostermektedir.

Uzaktan egitimde yasanan Onemli sorunlardan birisi erisim sorunudur (Berge,
2013; Pandiangan vd., 2017; Wang, 2004). Altyap: ve 6grencilerin donanim imkanlar
erisimi kisitlayabilmektedir (Kirmact ve Sami, 2018). Donanim eksikligi ve internet
baglantisindaki sorunlar nedeniyle donltler gecikmekte veya yetersiz aktariimaktadir
(Srichanyachon, 2014). Erisim sorunu uzaktan egitim sirecinin saglikli yiratilmesini
engelleyecegi gibi 6gretmen ve 6grencide olumsuz algilar meydana getirebilir. Bu durum
ogrenci ve egitmen tarafindan bir kayip olarak algilanir ve etkilesimle ilgili sorunlar
olusabilir (Berge, 2013).

Uzaktan egitimde yasanan bir diger sorun 6gretmen ve Ogrencinin ayn fiziksel
ortamda olmamasindan kaynaklanabilmektedir. Uzaktan egitimdeki mesafe egitim
strecinde bir engele doniisebilmektedir (Bakar vd., 2020). Cevrimigi ortamda dgrenci ve
ogretmenlerin zaman ve mekan ayriligi etkilesimi zorlastirmakta (Dockter, 2016; Durak,
2017), fiziksel etkilesimin eksikliginden kaynakli iletisim ve motivasyon sorunu
yasanabilmektedir (Willging ve Johnson, 2004).

Yasanan bir diger sorun ise iletisim eksikliginden kaynakli motivasyon sorunudur
(Muilenburg ve Berge, 2005). Ogrenen ve ogreten arasindaki etkilesimin kisitlilig
(Karakus vd., 2020) dgrencilerin egitim algilarin1 olumsuz etkilemektedir (Duran (2020).
Bu durumda 6grencilere motivasyon destegi saglamak ve onlar1 6grenme surecinde aktif
katihmc1 yapmak gerekir (Comas-Quinn vd., 2012). Aktif katilim ve motivasyonu
saglamada ise donutler 6nemli bir isleve sahiptir. Geribildirim ve donit yetersizligi
motivasyon seviyeleri Uzerinde olumsuz bir etkiye sebep olabilir (Hurd, 2005). Uzaktan
egitimdeki bu sorun 6grencilerin egitim siirecinin etkili ytriimesini guglestirebilir.

Ogrenciyle aymi fiziksel ortamda bulunmama, erisim ve baglant1 sorunu,
etkilesimin sinirlihgi, donit alamama gibi sorunlar uzaktan egitimde Olgme ve
degerlendirme sorunlarinin yasanmasina sebep olabilir. Uzaktan egitimde ogrencilerle
iletisimin kolay saglanabilecegi bir 6lgme ve degerlendirme teknigine yonelik ihtiyag
vardir (Olofin ve Falebita, 2020). Bu durumda hem kurumlarin hem de 6gretmenlerin
kolay etkilesimli 6lcme ve degerlendirme ortamlari olusturmalar1 gereKir.

Uzaktan egitimde saglikli bir iletisim ve etkilesim saglamak i¢in 6gretmenlerin ve
ogrencilerin iletisim rollerini bilmeleri gerekir (Bakar vd., 2020). Uzaktan egitimde
iletisim engellerinin farkinda olmak paydaslarin rollerinde daha iiretken olmalarini saglar
(Isman ve Dabaj, 2004). Ogrenciler tarafindan ciddi bir engel olarak algilanan sosyal
etkilesim eksikligi (Muilenburg ve Berge, 2005) uzaktan egitimde en asgari dizeye
indirilmelidir.

Uzaktan egitimdeki sorunlarin giderilmesinde kurumlara iyi bir planlama yapma ve
organize gibi 6nemli sorumluklar diismektedir. Kurumlarin ve bireylerin uzaktan egitimin
avantajlarmi ayni zamanda sorunlarin sebeplerini gormeleri gerekir (Bilgi¢ ve Tuzin,
2015). Sorumluluk ve gorevleri yerine getirmeyen kurumlar yaklasim kaynakli sorunlar
yasayabilir (Chen, 2009). Uzaktan egitimi ylriten kurumun vizyon eksikligi, stratejik
planlama, uygulamada yavaslik, teknolojik degisimi yakalama giicligi gibi sorun
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olusturabilir (Berge ve Muilenburg, 2000). Sorunlar: asgari diizeye indirmek icin kurumlar
uzaktan egitimi planlarken, 6gretmen, personel, yonetici ve olasi engelleri goz Oniinde
bulundurmasi gerekir (Cho ve Berge, 2002). Ogretmenlerin bilgisayar kullanimi ve teknik
destek gibi sorunlar1 olabilir (Srichanyachon, 2014). Erisim ve teknik sorunlarin yaninda
ogretmenlerin dijital ortamlar1 kullanmadan kaynakli eksikliklerinin de (Berge, 2013)
kurum tarafindan giderilmesi gerekir. Ulkemizde de ilk ve orta dereceli okullarda uzaktan
egitimin gergeklesmesi icin kurum olarak MEB’e 6nemli gorevler diismektedir.

Uzaktan ogretimde dikkate alinmasi gereken Onemli sorunlarin oldugu
gorilmektedir (Srichanyachon, 2014). Uzaktan egitimle ilgili faydalar ve engelleri
anlamak teknolojinin egitime entegre edilmesine (Pandiangan vd., 2017) ve uzaktan
egitimde ¢OzUmler Uretilmesine katki saglayacaktir (Bayburtlu, 2020). Dil 6gretiminde
teknoloji kullaniminin avantajlar siklikla bildirilse de bazi engel ve sorunlar1 ¢ozmeden dil
ogretimini veya dgrenimini doniistiirmek icin kullanilmasi beklenemez (Riasati vd., 2012).
Uzaktan egitimde yasanan genel sorunlarin uzaktan dil egitiminde de yasanabilecegi gtz
oniinde bulundurulmalidir. Bu aragtirma uzaktan egitim slirecinde Tirkg¢e dgretmenlerinin
dijital ortamlar1 ve igerikleri kullanmada yasadiklar1 sorunlari tespit etmeyi amaglamistir.
Bu ama¢ dogrultusunda asagidaki sorulara cevap aranmistir:

1. Turkce 6gretmenlerinin uzaktan egitim surecinde dijital ortamlarin kullaniminda
yasadiklar1 sorunlar nelerdir?

2. Turkge ogretmenlerinin uzaktan egitim stirecinde dijital iceriklerin kullaniminda
yasadiklar1 sorunlar nelerdir?

Yontem

Bu arastirma nitel arastirma desenlerinden durum c¢alismasi modelinde
desenlemistir. Durum ¢alismast bir duruma iliskin etkenleri butlncil bir yaklasimla
arastirir. Bir durumda meydana gelen degisimleri ve surecleri anlamak icin yapilir
(Yildirim ve Simsek, 2011: 77). Durum g¢alismasmin amact belli bir konuyu, problemi
veya meseleyi en iyi sekilde anlamak i¢in se¢ilmis durum veya durumlari anlamak olabilir.
Duruma iliskin derinlemesine bir anlayis sunan durum galismasinin bulgular bolimi hem
bir durumun betimlenmesini hem de durum c¢alismasinda arastirmacinin ortaya g¢ikardigi
tema veya konular1 icerecektir (Creswell, 2018: 98).

Calismada, uzaktan egitimde Tirkce 6gretmenlerinin dijital ortamlar1 ve igerikleri
kullanmada yasadiklar1 sorunlari tespit etmek icin farkli mesleki deneyime sahip farkli
illerde calisan 6gretmenlerin goriislerine bagvurulmustur. Arastirmanin érneklemini farkl
illerde ve mesleki deneyime sahip Tirkce Ogretmenleri olusturmustur. Orneklem
seciminde maksimum cesitlilik érnekleme yontemi tercih edilmistir. Arastirmaya katilan
ogretmenlerin mesleki deneyim yilina ve illere gore dagilimi Grafik 1’de verilmistir.
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Grafik 1. Ogretmenlerin Mesleki Deneyim Yilina Gore Dagilim Grafigi
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Grafik 1° de goOriildigi tlizere Ogretmenlerin hizmet yili 1-34 yil arasinda
degismektedir. Dagilimin 5-20 yil arasinda yogunlastigi goriilmektedir. Grafik 2’de ise
ogretmenlerin gorev yaptigi schirlere ait bilgiler verilmistir.

Grafik 2. Ogretmenlerin Gorev Yaptig1 Sehirlere Ait Grafik
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Grafik 2°de goriildiigii lizere arastirmaya 23 farkli ilde gorev yapan gretmenin
katildig1 goriilmektedir. En fazla katihm Kahramanmaras ve Kayseri illerine ait oldugu
gorulmustdr. Farkli illerde calisan dgretmenlerin katilimi sorunlar1 daha kapsamli sekilde
yansitmasi agisindan 6nemlidir.

Veri toplama ve verilerin analizi

Arastirmada veri toplama araci olarak yar1 yapilandirilmis goriisme formu
kullanilmistir. Goriigme formu olusturulduktan sonra uzman goriisii alinmistir. Forma son
hali verildikten sonra Google Forms ’da yayimlanmistir. Formun doldurulmas: igin Tlrkce
ogretmenlerine sosyal medya {izerinden ulasilmistir. Maksimum gesitlilik saglamak igin
farkli illerde calisan 6gretmenlere form linki ulagtirilarak doldurmalari saglanmustir.

Elde edilen veriler icerik analizi yontemiyle ¢6zimlenmistir. Verilerden elde edilen
kodlar agik uglu sorulara goére olusturulmus alti tema altinda toplanmistir. Tema ve
kodlamalara yonelik alan uzman goriisii alindiktan sonra kod ve temalara son hali
verilmistir.
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Etik izin
Bu arastirma Kahramanmaras Siit¢ii Imam Universitesi Sosyal Bilimler Enstitiisii

26/10/2020 tarihli ve 41352 sayil1 etik kurul onayi ile yuritillmiistiir. Arastirma formunda
ogretmenlerden etik izin alinmustir.

Bulgular

Bu bolimde arastirmadan elde edilen bulgulara yer verilmistir. Arastirmadan elde
edilen temalar alt1 baslik altinda verilmistir.

Dijital ortamlarin kullaniminda yasanilan sorunlara iliskin bulgular

Dijital ortamlarin kullaniminda yasanan sorunlara yonelik bulgular bu baslik
altinda verilmistir. Icerik analizinden elde edilen kodlar ve kod sikliklari Tablo 1’de
verilmistir.

Tablo 7. Dijital Ortamlarin Kullaniminda Yasanilan Sorunlara iliskin Kod Tablosu

Tema ve Kod Isimleri Kod Siklig1
Dijital Ortamlarin Kullanimiyla flgili Sorunlar 151
Alt yap1 Sorunlari 59
Ogrencilerin Baglant1 ve Donanim Imkanlarmin Kisitl Olmasi 18
Altyapinin Yogunlugundan Kaynakl Baglanti Sorunu 16
Z00M'da Tiirkge Dil Segeneginin Olmamast 13
Dijital Ortamlar1 Kullanmada Yetersizlik 13
Katilim Yetersizligi 11
Sorun Yagamamak 10

Iletisim ve Etkilesim Sorunlar
Gtidiileme ve Motivasyon Sorunu

NSRRI |

Ders Saati Siirelerinin Yetersiz Olusu

Tablo 1°de gorildigii gibi dijital ortamlarin kullaniminda yasanilan sorular
temasina yonelik kodlamada 151 kod elde edilmistir. Bu temada en fazla sikliga sahip olan
kodun 59 siklikla altyap1 sorunu oldugu goriilmiistiir.

Ogretmenler altyapi kaynakli baglanti sorunu ve yogunluktan kaynakli
baglanamama sorunu yasadiklar1 bulgulara yansimistir. Ogretmenler bu sorunlari su
sekilde dile getirmistir: “Baglanti sorunlari yasadigim zorluklarin basinda geliyor.
Ogrencileri canli derslere katmakta da yine zorluk yasiyoruz (O 43). Surekli olarak
yogunluktan dolay1 baglanti kurulamamasi. Gorintl ve ses kalitesinin disiik olmasi
(O_54). Internetin stabil olmamas: énemli bir sorun. Derslerimin birkaginda internet
baglantim kesildi ve smifim birkag dakika kontrolsiiz kaldi (O_73). Baglant1 zayiflig
nedeniyle gorintiide donma, seste yankilanma, kesilme vb. sorunlar... Ogrencilerin bu
ortamlara girmede sikintilar yasamasi, yeterli donanimlarinin olmamasi, dersi dinleyip
dinlemediklerini anlayamamis vb. sikintilar yasadim (O_99).” Ogretmenlerin sik¢a dile
getirdigi bu sorun altyapr ve EBA yogunlugundan kaynakli baglanti sorunu oldugu
gorulmektedir.

Ogretmenler dgrencilerin internet ve donamim kaynakli yasadigi sorunlari su
sekilde ifade etmistir: “Baglanti sorunu basta olmak iizere Ogrencilerin derslere
katilmamasi veya katilamamasi, ekran basinda ¢ok kaliyoruz hem biz hem 6grenciler
(O_101). Internet kesintisi, yogunluktan dolay1 uygulamaya girememek, ¢ogu 6grencinin
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uygulamaya girmek icin gerekli materyallere ve internete sahip olmamasi (O 57).”
Goriigler ogretmenlerin erisim sorununu ¢6zse bile 6grencilerin baglanti ve donanim
sorunlar1 yasamaya devam ettiklerini gostermistir.

Ogretmenlerin yasadig1 bir diger sorun ise dgrencilerin derse katilmamasidir. Bu
durum su sekilde belirtilmistir: “Ogrencileri canli derslere katmakta da yine zorluk
yasiyoruz (O_43). Bazi Ogrencilerin derse baglanti kursa da aktif olarak derse
katilamamas1 (O_68).” Baglant1 ve donanim gibi sorunlar1 yasamayan &grencilerin de
derse katilmadiklar1 bulgulara yansimistir.

Baz1 ogretmenler dijital ortamlar1 kullanmada tecriibe sorunu yasadiklarmi su
sekilde ifade etmistir: “Bu uygulamalari EBA dahil tam anlamiyla bir zorunluluk
neticesinde kullanmaya basladigim igin uyum noktasinda sorunlar yasadim (O_89). Bilgi
eksikligi, Internet erisimi, cihaz... (O 48). Sik kullanilacaksa programlarmn kullanilmasiyla
ilgili egitimler verilmelidir (O 113).”

Ogretmenlerin bir diger sorununun ZOOM programinda Tiirkge dil segeneginin
olmamasidir: “ZOOM (zerinden yapilan derslere 6grencilerin katilmasi zor oluyor. Tirkce
dil secenegi olmadigi icin oOgrenciler kullanmakta zorluk cekiyor (O_2). ZOOM
uygulamasinda dilin ingilizce olmas1 programa hakimiyeti azaltt1 (O_93).”

Uzaktan egitimde sik yasanan bir diger sorunun iletisim ve etkilesim sorunu oldugu
bulgulara su sekilde yansimistir: “Ogrencilerle tam senkron olamama. Sanki
konusuyorsunuz ama karsida kimse yok hissi olusuyor (O 51). Kars: tarafla kurulan
iletisimin saglkli olmamasi ve uygulamalarin bazen hatalar vermesi (O_1).” Gériisler
ogretmenlerin izolasyon sorunu yasadigini gostermektedir.

Ogretmenlerin bir diger sorunu ise 6grencilerin gudilenmesi ve motivasyonu
olmustur: “Ogrencilerin giidillenmesi zor oluyor (O_8). Katihmin azhgi, yiiz yiize
(egitimdeki) motive eksikligi (O_95).”

Bir diger sorun ise ders saati sirelerinin yetersiz olmasidir: “Ogrencilerin
gudtlenmesi zor oluyor, EBA’ da olusan 30 dk. slre yetersiz kaliyor (O_8). Uygulamaya
giremiyorum, siire kisitlamasindan dolay1 (O_80).

Bazi Ogretmenler ise ortamlarla ilgili herhangi bir sorun yasamadiklarini
bildirmistir: “Genel manada bir sorun yasamryorum. (O_9). Su an bir sorun yok (O_110).”

Dijital igerikleri kullanmada yasanilan sorunlara iliskin bulgular

Dijital igeriklerin kullaniminda yasanilan sorunlar temasinda elde edilen bulgular
bu baslik altinda verilmistir. Elde edilen kodlar ve kod sikliklar1 Tablo 2’de verilmistir.

Tablo 8. Dijital Igerikleri Kullanmada Yasanilan Sorunlara Iliskin Kod Tablosu

Tema ve Kod Isimleri Kod Siklig1

Dijital Kaynak ve Igeriklerin Kullaniminda Yasanilan Sorunlar 79
Sorun Yasamiyorum 40
Sunum, Paylagim ve Yansitma Sorunu 15

Dijital Igerikleri Ortamda Kullanmada Yeterlilik Sorunu
Ekrana Yazmanin Zorlugu
Teknik Altyap1 Yetersizlik
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Icerige Erisim Sorunu 4
Kaynaklarin Dijital Ortamla Uyumsuzlugu

Tablo 2’de goruldugi gibi dijital iceriklerin kullaniminda yasanilan sorunlar
temasina yonelik kodlamada 79 kod elde edilmistir. Bu temada en sik tekrarlanan kodun
dijital materyalleri kullanmada sorun yasanmadigina yoneliktir.

Bircok 6gretmen dijital icerikleri kullanmada sorun yasamadigini dile getirmistir:
“Kullandigim materyallerde sorun yasamiyorum. Mesela o an video, ses paylasamiyorum
EBA’da (O_8). Bu konuda pek sorun yasadigimi sdyleyemem (O_73). Herhangi bir sorun
yasamiyorum (O_78; O_85). Bu goriislerin tersi bir durum olarak en ¢ok yasamilan
sorunun ise sunum ve yansitma sorunu oldugu goriilmiistiir. Ogretmenler bu durumu sdyle
dile getirmistir: “Gorsel icerik sunamiyorum (O_83). Uzaktan ekran yansitmalarda igerigin
yansitilamamakta olmas: (O_100). Videonun paylasimi yapilirken genelde ses ve goriinti
problemi oluyor (O_55).

Sunum ve yansitma sorunu ile iligkili olarak ¢ikan bir diger kod icerikleri kullanma
yeterliligi sorunudur. Ogretmenler icerikleri kullanmada tecriibe sorunu yasadiklarini soyle
bildirmistir: “Nasil kullanilacagim bilmiyorum (O_17). Bilissel olarak teknolojiyi daha iyi
kullanmakta bazen belki geri kalmam (O_26). Yeterli altyapiya sahip olmadigim igin
a’dan z’ye sorun yastyorum (O_101).” Ogretmenlerin az da olsa kullanim sorunu yasadig
gorilmektedir. Yine bu kodla iliskili olarak ekrana yazmada zorluk yasadiklarini ifade
etmislerdir: “Bilgisayarda da fare ile yazmak zor oluyor (O_47). Ekrana yazma rahat
degildi (O_49).

Ogretmenler icerige erisimde ve ulasmada sorun yasadiklarini dile getirmistir:
“Iceriklere erisim, uygun materyal secme (O_53). Her kaynagi dijital ortamda
bulamiyorum (O_61).

Bir diger sorun olarak ise teknik altyapi yetersizligi olarak bulgulara yansimistir:
“Test haricindeki 6lgme araglarinin ekrandan yapilmamas: (O_20). Mevcut alt yapmin
dijital ortamlarda olusturulan tim iceriklerin paylasilmasina imkan vermemesi (O 28).
Kullandigim kaynaklarin dijital ortama uyumlu haline ulasamamak (O 11).”

Temel dil becerilerin 6gretiminde yasanilan sorunlara iliskin bulgular

Temel dil becerilerin 6gretiminde yasanilan sorunlar temasinda elde edilen bulgular
bu baslik altinda verilmistir. Elde edilen kodlar ve kod sikliklar1 Tablo 3’de verilmistir.

Tablo 9. Temel Dil Becerilerin Ogretiminde Yasamlan Sorunlara iliskin Kod Tablosu

Tema ve Kod Isimleri Kod Siklig1
Tema: Temel Dil Becerilerinin Ogretiminde Yasanilan Sorunlar 174
Alt Tema: Yazma 78
Yazma Siirecinde Doniit Verememek 18
Yazmada Siire Sorunu Yaganmasi 14
Yazma Etkinliklerini Uygulayamamak 6
Yazmada Giidiileme Sorunu 1
Alt Tema: Dinleme 33
Dinleme Etkinliklerinde Etkilesim ve iletisim Sorunu 8
Dinlemede Dikkat ve Odaklanma Zorlugu 7
Alt Tema: Konusma 23

Konusmada Etkilesimin Olmamasi
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Konusma Etkinliklerinde Siire Sikintisi
Alt Tema: Okuma 19
Okumada Siire Sikintist

—_—

Ortak Sorunlar 21
Etkilesimden Kaynakli Sorunlar 8
Ogrencilerin Cekingen Davranmasi 5
Sorun Yagamamak 4
Dil bilgisi Ogretimi 3
Stratejileri Kullanamamak 1

Bulgular temel dil becerilerinde yasanilan en fazla sorunun yazma becerisinin
ogretiminde yasandigin1 gOstermistir. Yazma becerilerin 6gretiminde en fazla dile getirilen
sorunun donit verme sorunu oldugu goriilmiistiir: “Ogrencilerin yazip yazmadiklarmin
kontrol edilip edilememesi. Kendi yazdiklarimi aktaramamak (O_42). Yazma konusunda
ogrencileri bizzat gozlemleyemiyorum. Kurallara uyup uymadiklarini denetleyemiyoruz
(O_45). Yazma noktasinda doniit alamamak ve aym anda yazma faaliyeti yapamamalar:
(O_84). Yazmada yasanan bir diger sorun olan stire sorunu sdyle ifade edilmistir: “Yazma
etkinliklerinde siire sikint1 (O_61). Konusma ve yazma becerilerinde siire sinirlamasindan
dolay1 sikint1 yasadim (O_74). Ogrenciye ders ici etkinlikleri yaptirmakta zorlaniyoruz. Bu
en cok yazma 6devlerinde kendini gosteriyor. (O_72). Yazmada siire yetersiz geliyor
(0_92).

Temel becerilerde yazmadan sonra en fazla sorunun dinleme becerisinin
ogretiminde yasandigi goriilmiistiir. Dinlemede en fazla yasanan sorun olan etkilesim ve
iletisim sorunu soyle dile getirilmistir: “Dinleme etkili sekilde olmuyor slire de az oldugu
yazma becerisine yeterince zaman ayiramiyorum (O_23). Dinleme konusunda égrencilerin
kalabalik oldugu zamanlarda ¢ok zorluk yasadim. Ogrencilerin sesleri acikken Gzellikle
Ogrencilerin sesleri haricinde bulunduklar1 ortamlardan gok ses geliyordu (O_24). Dinleme
ve yazma becerilerinin etkinliklerini yapamiyorum (O_35). Dinlemede yasanilan bir diger
sorun olan dikkat ve odaklanma sorunu su sekilde dile getirilmistir: “Dinlemede sikinti
yasaniyor, cocuklarin dikkatini toplayamamas: (O 48). Dinleme egitimi. Cunkii
dinletemiyorum &grencinin takip sorunu zor. Derse kendini tam olarak veremiyor (O_25).”

Konusma becerisinde de benzer bir sekilde etkilesim sorunu yasandigi dile
getirilmistir: “Konugma becerisi i¢in g6z temasi gerekli bu beceriyi de desteklemiyor
(O_66). Ozellikle konusma ile ilgili sorunlar yasanmakta. Mevcut alt yap1 sorunu,
beraberinde iletisim sorunlar1 ortaya gikarmakta (O_28).” Yazmada ve diger becerilerde
yasanan slre sorunun konusma etkinliklerinde de yasandigi goriilmiistiir: “Ogrenmenin
pekistirilmesinde siire yetersizligi, konusma igin fazla stirenin olmamasi1 (O_88).”

En az sorun yasanan becerinin okuma becerisi oldugu goriilmiistiir: “Okuma ve
yazma konusunda problemler yasiyorum (O 4). Metin okuma, konusma, yazma (O_98).
Okuma yazma o6gretiminde problemler yasaniyor. Iletisim kopuklugu yasaniyor surekli
(0_16).”

Temel dil becerilerinin 6gretiminde yasanilan ortak sorunlarin; etkilesim ve
iletisim, &grencilerin gekingen davranmasi ve stratejilerin kullanilamamasi sorunlaridir.
Ogretmenler bu durumu s6yle dile getirmistir: “Ogrencilerle yiiz ylize bir iletisim olmadig
icin derslerde becerileri kazanip kazanmadiklari noktasinda tam bir doniit alinamamaktadir
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(O_89). Kendini ifade etmekten cekinen o6grencilerin varhigmi gozlemliyorum,
mikrofonlarmi agmaktan cekinen ogrenciler oluyor (O_45). Aile ile ayn1 odada ders
dinlemek zorumda kalan ¢ocuk c¢ekingen davraniyor, utaniyor (O 86). Dinleme ve
konugsma becerilerinde sorun yasanmamaktadir fakat okuma ve yazma stratejilerinin
uygulanmasi ¢ok guctir (O_1).

Dijital ders iceriklerinin yeterliligine iliskin bulgular

Dijital iceriklerin yeterliligi temasinda elde edilen bulgular bu bashk altinda
verilmistir. Elde edilen kodlar ve kod sikliklar1 Tablo 4°te verilmistir.
Tablo 10. Dijital iceriklerin Yeterliligine Iliskin Kod Tablosu

Tema ve Kod Isimleri Kod Siklig1

Dijital Ders Igeriklerinin Yeterliligi Sorunu 94
Igeriklerin Yeterli Olmasi 41
Iceriklerin Yetersiz Olmasi 24
Iceriklerin Zenginlestirilmesi ve Gelistirilmesi Gerektigi 16
Kaynaklarin Cesitli Olmast 5
Kaynak Cesitli Ama Yetersiz 4
Cesitliligin Az Olmasi 2
Seviyeler I¢in Yetersiz 1
Nitelikli Olmasi 1

Tablo 4’te goriildigii gibi dijital iceriklerin yeterliligine iliskin kodlamada 94 kod
elde edilmistir.

Bu temada en sik dile getirilen goris, dijital icerikleri kullanmada herhangi bir
sorun yasanmadigina yoneliktir. Ogretmenler dijital iceriklerin yeterli olusunu 41 kez
tekrar etmistir. Bu koda iliskin 6gretmen gorisleri soyledir: “Aktarabildigimiz srece
icerikler yeterli diye disiiniiyorum (O_82). Yeterli oldugunu diisiiniiyorum (O_96). Yeterli
(O_87).” Tam tersi bir goriis olarak 24 kez yeterli olmadigina dair goriis bildirilmistir:
“Yetersiz, cesitlilik az, icerik olarak zengin degil (O_64). Cok az sayida materyal mevcut
(O_74). Yetersiz (O_104). Yetersiz, cesitlilik az, icerik olarak zengin degil (O_69).

Sikca dile getirilen baska bir goriis ise igeriklerin zenginlestirilmesi ve
gelistirilmesi gerektigidir: “Dijital ders iceriklerinin daha da zenginlestirilmesi gerektigini
diistiniyorum (O_81). Bununla birlikte dil becerilerine yoénelik daha 6zgiin kaynaklar
iiretilip paydaslarin hizmetine sunulabilir (O 89). Gelistirilebilir (O 108). Buna benzer bir
kod ise kaynaklarin gesitli ama yetersiz olmasma yoneliktir: “Farkli yayinevlerinin
yaymlarini aragtirarak en iyisini se¢ip kullanmaya galistyorum. Ama blyik cogunlugu
yetersiz (O_55). Bunun tersi olarak baska bir kodda ise kaynaklarin cesitli oldugu dile
getirilmistir: “Dijital materyaller aslinda ¢ok fazla var (O_99). Kaynaklarin cesitli, fazla
ama istenen diizeyde kaynaklar degiller. Bazi materyaller de 0zensiz ve Kkalitesiz
oldugundan istege cevap vermemektedir (O_105). Tam tersi olarak baska bir kodda
cesitliligin az oldugu dile getirilmistir: “Yetersiz, cesitlilik az, icerik olarak zengin degil
(O_64; O_69).” Bir dgretmen ise iceriklerin seviyelere gore yetersizligini dile getirmistir:
“Her seviyeye gore hazirlanmadigini diisiiniiyorum (O_70)."
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EBA’nin kullamimi ve EBA igeriklerin yeterliligine iliskin bulgular

EBA ortammin ve igeriklerin yeterliligine iliskin bulgular bu baglik altinda
verilmistir. Elde edilen kodlar ve kod sikliklar1 Tablo 5’te verilmistir.

Tablo 11. EBA Ortamu ve Iceriklerinin Yeterliligine iliskin Kod Tablosu

Tema ve Kod Isimleri Kod Siklig1

EBA Ortamu ve Dijital Ieriklerin Yeterliligi Temasi 118

EBA’nin Yeterli Olmast 29
EBA’nin Yetersiz Olmast 23
Tyilestirilmesi ve Yenilenmesi Gerektigi 15
Cesitlilik ve Zenginlik Artirilmasi Gerektigi 13
Iceriklerin Zengin Olmasi

Nitelikli Olmasi

Olgme Icerikleri ve Sorular Zenginlestirilmeli
Iceriklerin Giincel Olmasi

Basarili ve Faydali Bir Sistem Olmasi
Nitelikli Olmayis1

Egitici ve Ogretici Olmast

EBA' nin Siirecte Thtiyaglara Cevap Vermesi
Onemli Bir Bilgi Ag1 Olmasi

Verimli Olmasi

(e ]

Videolarin Yeterli Olmasi

Seviyeye Gore Zenginlestirilmesi Gerektigi
Islevsel Olmast

Konu Anlatimimin Yetersizligi

Video Eklenmeli

[ T Sy ST SR T S I NS N S VS B Nl

Tablo 5’te goriildiigii Uzere EBA igeriklerin yeterliligine yonelik kodlamada 118
kod elde edilmistir. Bu temada en sik dile getirilen goriisler EBA igeriklerinin yeterli
oldugu belirtilen koda aittir. Bu koda yakin kod sikligiyla EBA’nin yetersiz olmasi1 kodu
vardir.

Ogretmenler EBA igeriklerinin yeterli olduguna dair 29 kez goriis bildirmistir:
“Yeterli oldugunu diisiiniiyorum (O_5). Daha ¢ok video olmasini isterdim. Onun disinda
yeterli (O_76). Yeterli gortyorum (O_78). Bunun tam tersi goriiste ise iceriklerin yetersiz
oldugu bildirilmistir: “Yetersiz gelistirmeli (O_75). EBA kullanim1 zor. Baglant1 sorunu
fazla. Igerik de yetersiz (O_11). Cok yetersiz (O_64).

Bir diger kodda ise iyilestirilmesi gerektigi ve nitelikli olmadig: dile getirilmistir:
“Konu anlatimlar1 gayet iyi. Ama ¢ok daha fazla zenginlestirilebilir her acidan (O_44).
Icerikler yenilenmeli, daha canli daha cekici anlatimlar hazirlanabilir (O_46).
Gelistirilmeli ben yetersiz oldugunu diisiiniiyorum (O_70). Bu yiizden yeterince nitelikli
gelmiyor (O_2). Yine buna benzer bir kodda ¢esitlendirilmesi ve yenilenmesi gerektigi
dile getirilmistir: “EBA yetersiz kaliyor. Bazi icerikler iyi fakat kendini yenileyip icerik
olarak zenginlestirmesi gerekiyor (O_55). Giizel igerikler bulunmakta ama cesitlilik daha
fazla olmali (O_105).”

Bulgulara yansiyan bir diger kod ise Olgme ve degerlendirme igeriklerin de
zenginlestirilmesi gerektigidir: “EBA uygulamasinda daha fazla test daha fazla soru yer
almalidir (O 1). Baglanti sorunlart ¢ozilmeli yeni nesil sorulara iliskin igerik
gelistirilebilir (O_36). TDE igin yetersiz (O_37).
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Az sayida olsa da EBA iceriklerinin zengin olduguna dair gorisler bildirilmistir:
“EBA’ nm igerigi ve bilgi ¢esitliligi miikemmel (O_4).” Yine buna benzer bir kodda
iceriklerin nitelikli oldugu dile getirilmistir: “Nitelikli oldugunu diisiiniiyorum (O_58).
Izlenimlerim ve gozlemlerim giin gectikce daha nitelik kazandigini gosteriyor (O_65).
Yine niteligin yaninda giincel oldugu, basarili ve faydali bir sistem oldugu dile
getirilmistir: “EBA icerik olarak giincel ve icerikleri iyi (O_37). Cok basarili bir sistem
oldu bize cok kolaylik saglad: (O_83). Boyle bir donemde ihtiyaclara cevap verdigi ve
onemli bir bilgi ag1 oldugu dile getirilmistir: “EBA bu siiregte bircok ihtiyaca cevap
vermektedir (O_7). EBA o6nemli bir bilgi ag1 olmustur (O_9). Egitici ve ogretici bir
ozellige sahip oldugu dile getirilmistir: “EBA igerikleri ok yeterli ve ogretici (O_66).
Baska Ozellikler olarak verimli oldugu, islevsel oldugu belirtilmistir: “Verimli oldugunu
diisiiniiyorum (O_42). Baslangicta ciddi sikintilar yasanmis olmasma ragmen su an
oldukga islevsel oldugunu goriyorum (O_68).

Videolarin yeterli olmasi, Seviyeye gore zenginlestirilmesi gerektigi, videolarin
yeterli olmasi konu anlatimimin yetersizligi, video eklenmesi gerektigi birer kez goriis
olarak bulgulara yansimstir.

Olgme ve degerlendirmede yasanan sorunlara iliskin bulgular

Olgme ve degerlendirme siirecinde yasanan sorunlara iliskin bulgular bu baslik
altinda verilmistir. Elde edilen kodlar ve kod sikliklar1 Tablo 6’da verilmistir.

Tablo 12. Olgme ve Degerlendirmede Yasanan Sorunlara Iliskin Kod Tablosu

Tema ve Kod Isimleri Kod Sikhig

Olgme Degerlendirme Siirecinde Yasanan Sorunlar 117
Katilim Sorunu 22
Gegerlilik ve Giivenirlik Sorunu 20
Sorun Yasamiyorum 17
Olgme ve Degerlendirme Yapamama 16
Olgmede Ortamin Yetersizligi 15
Doniit Alamamak 12

Siirenin Yetersiz Olmasi 4
En Cok Sikint1 Yasadigim Alan 4
Cevaplara Baskalariin Miidahale Thtimali 3
Olgme Igeriklerinin Yetersizligi 3
Ciddi Zorluklar Yagamak 1

Olgme ve degerlendirme temasindan en ¢ok tekrarlanan sorunun katilim sorunu
oldugu gériilmustiir: “Kisi sayis1 az katilim sikintili (O_41). Devam zorunlulugu olmamasi
nedeniyle katilim hep az oldu, bu da ister istemez kapsaml: bir yazili yapmamizin 6niine
gecti (O_43). Olgme degerlendirme islemi uygulayamiyorum. Ulasabildigim 6grenci sayis
kisitl (O_56).

Ogretmenlerin sik tekrarladig1 bir diger kod ise gegerlilik ve giivenirlik sorunudur:
“Uzaktan 6lgme ve degerlendirme saglikli olmuyor. Ogrencilerin aldiklar: puanlar gergek
puanlart yansitmamaktadir (O_56). Olgmenin gegerliligi olmuyor (O_42). Cevrim ici
yapmak smavlarin giivenirligi diisiiriiyor (O_76).”

Ogretmenlerin bir kismi sorun yasamadigina dair on yedi kez gériis bildirilmistir:
“Sorun yasamiyorum (O_3). Genel manada problem yasanmamistir (O_9). Bunun tam
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tersi olarak en sikintili alan oldugu ve ciddi sorunlar yasandigi ifade edilmistir: “Uzaktan
egitimde en biiyiik sikint1 8lgme degerlendirme konusunda olmaktadir (O 85). En fazla
sikint1 yasadigimiz konudur. Kesinlikle saghikli bir sonu¢ alamiyorum (O 29). Ciddi
zorluklar yasiyoruz (O 72).”

Ogretmenler 6lgmede ortamin yetersizligi oldugunu ve 6l¢gme ve degerlendirme
yapmada zorluk cektiklerini su sekilde ifade etmistir: “Ogrencilere soru sormak veya sozlii
yapmak, 6dev vermek ve 6dev kontrolii yapmak cok zor (O_4). Kapsamli bir élgme
degerlendirme yapamadim. Sadece soru cevap uygulamalar1 yapabiliyorum (O_76).
Dogrudan dlgme ya da etkilesim olmamaktadir (O_114).” Yine bununla iliskili olarak
donit alamamak strenin yetersizligi ifade edilmistir: “Her 6grenciden donut alamiyorum
(O_51). Gerekli doniitleri tam alamiyoruz somut bir degerlendirme yapamamam Ders
siiresi 8lgme ve degerlendirme siirecini yapmak igin yeterli olmuyor (O_13).”

Ogretmenlerin, yiiz ylize ortam olmadig1 igin cevaplara baskasinin miidahale etme
kaygist yasadigi gorillmiistiir: “Ayrica sadece 6grencinin bilgisini mi 6l¢tiim yoksa yardim
ald1 m1 asla emin olamiyorum (O 77).”

Olgme ile ilgili bir diger sorunun 6lgme ve degerlendirme igeriklerinin yetersiz
oldugu dile getirilmistir: “Olgme ve degerlendirme araglarmin yetersizligi sorun
yasamamizin baslica nedeni (O_89). Dijital ortamda o6grencilerin akademik bilgi
dizeylerini dlgebilecegim bir materyal bulamiyorum (O_6).”

Tartisma

Bu aragtirma, Tirkge 6gretmenlerinin uzaktan egitim slrecinde dijital ortam ve
iceriklerin kullaniminda karsilastiklari sorunlari tespit etmeye odaklanmistir. Arastirma
sonuglari, yasanan sorunlarin baglanti ve altyapir kaynakli erisim sorunu, dijital ortamlarin
ve iceriklerin yetersizligi, iletisim ve etkilesim, motivasyon, donut verememe, ders
saatlerinin yetersizligi, ¢evrimici ortamlar1 ve igerikleri kullanma sorunu, EBA ortami ve
iceriklerinden kaynakl: sorunlar, temel dil becerilerinin 6gretimi, élgme ve degerlendirme
ogretmenlerinin  uzaktan egitimde yasadigi sorunlar olarak arastirma bulgularina
yansimistir.

Bulgularda 6ne gikan sorunun baglanti ve altyapi yogunlugundan kaynakli erigim
sorunu oldugu gorilmistir. Benzer bir sekilde Kirtlincii ve Aylin (2020); Kirmaci ve
Sami (2018) altyapidan kaynakli sorunlar yasandigi sonucuna ulagsmistir. Bayburtlu
(2020) katilimeilarin EBA’ya baglanti sorunu ve zaman sinirlamast sorunu yasadiklarini
sonucuna ulagsmistir. Baglanti sorununun birgok sorunu da beraberinde getirdigini diger
kodlara bakarak sdylemek muimkinddr. Baglanti sorunu ¢ozllurse bircok sorun da
cozulebilir diyebiliriz. Ogretmenlerin altyap1 yogunlugundan dolay1 baglanamamasi1 EBA’
da ve diger dijital ortamlarda ders isleyememe diger sorunlar1 da beraberinde getirecektir.
Bu sorunun ¢ozimiinde hem kurumlarin hem paydaslarin bu duruma hazir olmasi ve
onceden iyi bir planlama yaparak énlem almasi gerekmektedir. Ogrencilerin de baglant:
sorunu yasamasi Ogretmenlerin daha fazla sorun yasamasina sebep olmustur. Aslinda
durumun altyap1 eksikliginde daha ziyade paydaslarin baglanti imkanlariyla iliski
oldugunu da belirtmek gerekir. Ogrencilerin baglanti ve donanim eksikliginden kaynakli
sorunlar yasadiklarma iliskin goriisler bunu gosterir niteliktedir. Onceki arastirmanin
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bulgular1 da donanimla ilgili sorunlar yasandigi bulgusuna ulagsmistir (Dovbenko vd.,
2020; Kurtuncu ve Aylin, 2020; Muilenburg ve Berge, 2005; Riasati vd., 2012). Bayburtlu
(2020) arastirmasinda uzaktan egitim siirecinde bilgisayar, tablet, internet erisimi sorunlari
yasandigi sonucuna ulagmistir. Donanim ve baglanti sorunu dersin aktariminda sorunlar
yagsatmis Ve diger sorunlar1 da etkileyerek uzaktan ogrenmenin kalitesini etkilemistir
(Srichanyachon, 2014).

Ogretmenler ortamlar1 ve icerikleri kullanmada zorlandiklarin ifade etmistir. Genel
olarak oOgretmenlerin boyle sorunlar yasamadigi az sayida ogretmenin bu sorunla
karsilastig1 goriilmiistir. Ogretmenlerin yasadigi bu sorun dijital ortam ve igerikleri
kullanmak zorunda kalmalariyla agiklanabilir. Oysaki dijital ortamlarin egitimde yaygin
bir sekilde kullanildig1 bu zamanda 6gretmenler kendilerini dijital ortamlarin kullanimina
hazirlamalidir. Ortam ve igerikleri kullanmada yasanan yabanci dil sorunu dijital ortam ve
icerik araglarin1 kullanmakla asilabilir. Bu konunun ¢ézimunde yoneticilerin egitmenlere
cevrimi¢i Ogrenme becerileri hakkinda daha fazla destek vermesi ile c¢ozilebilir
(Srichanyachon, 2014).

Hem baglanti hem de 6grencinin katilimdan kaynakli bir sorun olan iletisim ve
etkilesim sorunu oldugu goriilmiistiir. Duran (2020) uzaktan egitimde etkilesimin kisitli
olmasinin 6grencilerin egitim algisin1 olumsuz etkiledigini sonucuna ulagmistir. Lloyd vd.
(2012) ¢alismasinda benzer bir sonuca ulagmistir. Bu durumda ogretmenin yeterli
kosullara sahip olsa da izolasyon hissi yasamasina ve motivasyon disiukligi gibi
sebeplerle dersin yeterli dizeyde islenmemesine sebep olabilir. Karakus vd. (2020)
arastirmasinda  0gretmen  adaylarinin  uzaktan  egitim  siirecindeki  derslerde
motivasyonlarmin ¢ok disiik oldugunu tespit etmistir. Bu sorunun ¢6zimi icin tim
ogrencilerin  baglantt sorunlarmin giderilmesi gerekir. Motivasyon dusiikliginun
ogrencilerde de yasandigi ve ogretmenlerin bundan olumsuz etkilendigi goriilmistiir.
Benzer bir bulguda isman vd. (2003) etkilesim sorunu, motivasyon eksikligine ve 6grenme
isteksizligi, katilim sorununa neden oldugu sonucuna ulagmistir.

Bulgulara yansiyan bir diger sorun ise ders saati sirelerinin sinirli olmasidir.
Benzer bulgulara (Kirmaci ve Sami, 2018; Riasati vd., 2012) ulasmigtir. Ancak Karakaya
vd. (2020) uzaktan egitimin zaman avantaji sagladigina yonelik bulgusu bu caligmanin
bulgulariyla ¢elismektedir. Zaman sikintis1 ders ortaminin olusturulmasi ve derse hazirlikla
iliskilendirilebilir. Zaman kaybii sorunu teknoloji becerilerinin gelistirmesiyle asgari
diizeye indirilebilir. Bircok 6gretmenin herhangi bir sorun yasanmadigina yonelik gorus
bildirmesi 6gretmenin dijital yetkinlige sahip olmasinin sorunun c¢oziminde etkili
olacagini gosterir niteliktedir.

Dijital icerik kullanimda &gretmenlerin bir kisminin sorun yasamadigi gorulmistiir.
Bu durum 6gretmenlerin bir kisminin dijital igerikleri kullanmada yetkin oldugunu gosterir
niteliktedir. Bunun tersi olarak dijital ortamda igeriklerin yansitilmasi ve ders esnasindaki
sunumu ile ilgili sorun yasayan bazi 6gretmenlerin oldugu goriilmiistiir. Yine bununla ilgili
olarak ekrana yazamama sorunu dile getirilmistir. Baz1 gortsler ise igerigi desteklemeyen
teknik altyapr eksikliginden kaynaklanana sorunlar oldugunu godstermistir. Bu durum
ortamlarin kullanimindaki yeterlilik sorunu hem de altyap: yetersizligi ile agiklanabilir.
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Ogretmenlerin temel dil becerilerinin 6gretiminde sorunlar yasadig1 gériilmiistiir.
Temel beceriler icerisinde en fazla sorun yasanan becerinin yazma becerisidir. Yazmada
en fazla yasanan sorunun doniit verememe sorunu oldugu ifade edilmistir. Bu sorun
baglant1 ve ortamda saglikli iletisimin kurulamamasi ile agiklanabilir. Yazma da 6nemli bir
asama olan don(t verme sorunu yasanmasi strecin saglikli islemedigini ve iyi bir Grinun
ortaya ¢ikmayacagi anlamina gelir. Yazmada yasanan bir diger sorun sure sorunudur. Sure
sorunu yazma yaninda diger tim Dbecerilerin 6gretiminde yasanmistir. Yazma
etkinliklerinin uygulamadig: goriislerde belirtilmistir. Yazmadan sonra en fazla sorunun
dinleme becerisinde yasandig1 gorillmiistiir. Dinlemede yasanan sorun ortamdan kaynakl
etkilesim sorunudur. Konusmada yasanan sorunlarin da diger dil becerilerinde yasanan
sorunlarla benzerdir. Ogretmenlerin yasadig:1 bir diger beceri alami ise okuma oldugu
goriilmistiir.  Okumada yine ortam ve siireden kaynakli sorunlarin yasandigi dile
getirilmistir. TUm becerilerde ortak sorun olarak etkilesim sorununun yasanmasidir. Dikkat
cekici bir bulgu da 6grencilerin ¢ekingen davranmasinin gozlendigine dair goriislerdir. Dil
ogretimi ile ilgili bir diger bulgu ise dil bilgisi 6gretimi sorunudur. Bulgular uzaktan egitim
sinifinda dil becerileri yeterliligine ulagsmada sorun yasanabilecegini dogrulamistir (Blake
vd., 2008). Tirkce dersinin dort temel dil becerisini gelistirmeye odaklandig
(Kurudayioglu ve Cetin, 2015) dusiiniildiigiinde dersin amacinin uzaktan egitimle tam
anlamiyla gergeklesmeyecegi sdylenebilir.

Ogretmenler dijital ortamlardaki iceriklerin yeterli oldugunu belirtmistir. Bunun
yaninda igeriklerin yetersiz oldugu gelistirilmesi, yenilenmesi gerektigi bulgulara
yansimustir. Igeriklerin iki farkli sekilde yorumlanmas: 6gretmenlerin dijital ortamlari
kullanim durumlariyla agiklanabilir. EBA i¢in de bu durumun ayni oldugunu séylemek
mumkdndur.

Ogretmenlerin bir kism1 EBA’nin yeterli oldugunu, bir kismu ise yetersiz ve
niteliksiz oldugunu bildirmistir. Icerik ve materyal eksiklerden dolay: bircok dgretmenin
sikayetgi oldugu, igeriklerin gelistirilmesi, c¢ogaltilmasi ve yenilenmesi gerektigi
belirtilmistir. Benzer bir sekilde Bozkus ve Karacabey (2019) arastirmasinda igeriklerin
zenginlestirilmesi, yenilenmesi ve gesitlendirilmesi gerektigi sonucuna ulagmustir.
Bayburtlu (2020) EBA’daki dijital iceriklerin diizenlenmesi gerektigi sonucuna ulasmistir.
Tanrikulu (2017), Maden ve Inal (2020) ¢alismalarinda EBA iceriklerinin temel becerileri
karsilayacak yeterlilikte icerige sahip olmadig: sonucuna ulasmistir. Tam tersi olarak EBA
iceriklerin zengin ve nitelikli olmasi, guncel olmasi, basarili bir sistem olmasi, 6gretici
olmasi, ihtiyaglara cevap vermesi gibi kodlar ise EBA’nin uzaktan egitiminde ihtiyaclara
cevap verdigini gosterir niteliktedir. Benzer bir sekilde EBA’nin avantajli oldugu sonucuna
Kuyubasioglu ve Kilig (2019) calismasinda ulasmistir. EBA’nin yetersizligine dair
tekrarlanan kodlarin yenilenmesi ve zenginlestirilmesi gerektigine yonelik goriislerin
EBA’min ihtiyaglar belli bir oranda sagladig1 gésterir niteliktedir. Ogretmenlerin EBA’dan
faydalanma bigimleri ve yeterliliklerinin yorumlarda etkili oldugunu belirtmek gerekir.
EBA canli ders uygulamasinin baglanti sorunlari, zaman sinirlamast Tirk¢e 6gretmenleri
ogrencilerin derslere katilim duizeylerinin istenilen seviyede olmadigini ifade etmistir. Bu
sorunun ¢oziimiinde MEB ve diger bakanliklarin ortak caligmasi 6nerilebilir.
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Bulgular 6l¢gme degerlendirmenin en fazla sikint1 yasanan alanlardan biri oldugunu
gostermistir. Ogretmenler dlcmede yasanan en ciddi sorunun 6grenci katilimi oldugunu
belirtmistir. Ogrencilerin 6lgme degerlendirme siirecine katilmamasi dlgmenin yeterli
diizeyde gerceklesmeyecegi anlamma gelir. Olgme ve degerlendirmede yasanan bir diger
sorunun gegerlilik ve giivenirlik sorunu oldugu gériilmiistiir. Ogretmenler sinav yapsa dahi
bunun guvenirliginin yeterli olmadigina inanmaktadir. Bu durumun daha ¢ok 6grenci ile
yuz yize etkilesimin olmamasindan kaynaklandigi sdylenebilir. Daha 6nceden uzaktan
egitimde 6lgme deneyiminin olmamasi 6gretmenlerin bdyle diisiinmesi i¢in bir sebep
olabilir. Bir diger sorun ise Ogretmenlerin 6lgme ve degerlendirme esnasinda donut
alamamalaridan kaynaklandig1 gériilmiistiir. Ogretmenlerin doniit alamamalar1 dlgme ve
degerlendirmenin saglikli gerceklesmeyecegini gdstermektedir. Ogretmenlerin  bir
kisminin ise dlgme degerlendirme yapmadiklari gériilmiistiir. Olgme ve degerlendirmenin
hem ortamlar1 hem igerikleri kullanabilmenin ileri diizey beceri gerektirdigi géz nlnde
bulundurulmalidir. Bu sorunun ¢6ziumiine yonelik olarak ortak smav platformlart
distiniilebilir.

Bu engellerin asilmasi, miifredat gelistiriciler, 6gretmenler, 6grenciler ve teknoloji
uzmanlarmin is birligini gerektirir (Assareh ve Bidokht, 2011). Kurum ve Kuruluslar
uzaktan egitimi planlarken olasi birgok engeli g6z oniinde bulundurarak hareket etmelidir
(Cho ve Berge, 2002).

Sonug

Bu calisma Tiirk¢e 6gretmenlerinin uzaktan egitim slrecinde yasadiklar1 sorunlari
tespit etmeye odaklandi. Arastirma Sonuglar1 Tlrkge 6gretmenlerinin uzaktan dil egitimi
strecinde ¢esitli sorunlar yasadigin1 gostermektedir. Arastirmada ana sorunun erisim ve
altyap1 engeli oldugu goriilmektedir. Bu sorun diger sorunlari da dogrudan veya dolayli
olarak etkilemektedir. Yine bu arastirma ogretmenlerin dijital ortam ve igeriklerle ilgili
sorunlar yasadigin1 géstermektedir. Dijital ortam ve icerik olarak ogretmenler tarafindan
sik kullanilan EBA’nin baz1 konularda yetersiz oldugu goriilmektedir. Ogretmenler bu
ortamlarda temel dil becerilerinin &gretiminde ve olgme degerlendirmede sorunlar
yasamaktadir.

Bu arastirmanin bazi sinirliliklart bulunmaktadir. Aragtirmanin sorunlar1 genel
olarak tespit etmesi bu arastirmanin smirliliklar1 arasindadir. Sonraki ¢alismalarda bu
konularin her birine yOnelik ayr1 bir ¢alisma yapilabilir. Bu ¢aligmanin 6rneklemi Tirkce
Ogretmenleriyle smirlidir. Yapilacak ¢aligmalarda orneklem olarak diger paydaslar tercih
edilebilir.
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