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Oz

Bu ¢alismanin amaci, ortaokul 6-7-8. simif 6grencilerinin miizik 6gretmenlerini nasil gérdiiklerine
iliskin goriis ve disiincelerini metaforlar yardimiyla belirlemektir. Arastirma nitel yontemle
yapilmig, miizik O0gretmenlerini metaforlar araciligi ile betimlemeyi amaglayan bir ¢aligmadir.
Aragtirmaya katilan Ogrencilerden, miizik 6gretmenlerini neye benzettiklerini ortaya ¢ikarmak
amactyla "miizik 6gretmenim ... gibidir; ¢linki ...", kalibin1 tamamlamalari istenmistir. Calismada
veriler icerik analizi teknigi ile analiz edilmistir. Calismada, Agri, Balikesir, Batman, Canakkale,
Antalya, Denizli, Diyarbakir, Gaziantep, Istanbul, Kocaeli, Malatya illerindeki ortaokullarda 5., 6. ve
7. siiflarda 6grenim goren 1463 6grenciden veri toplanmistir. Arastirma sonunda 6grenciler, “aile,
yol gosterici, miizik terimi, miizik insani, enstriiman, gokyiizii, doga, duygu, canlilar” olmak tizere 9
temada ¢ok sayida metafor iiretmiglerdir. Metaforlarin doga-canhlar, 6gretmenlik meslegi ve
miizikle ilgili terimlerde toplandig1 sdylenebilir. Ortaokul dgrencileri miizik 6gretmenlerine iliskin
olumlu duygular icerisindedir, miizik derslerinin haftalik ders saatinin arttiritlmasi 6grencilerin

okullara daha istekli gitmelerine yol agacagindan 6nerilebilir.
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Giris

Ogretmeni ve 6gretmenlik meslegini tanimaya ve anlamaya ¢alisan arastirmalarin sayis1 giin
gectikge artmaktadir. Arastirmacilar  6gretmenlerin - kisilik  6zelliklerinden mesleki
ozelliklerine kadar pek cok konuda aragtirma yapmaktadir. Son on yilda Ogretmeni
metaforlar aracilig1 ile tanimlamaya calisan calismalar da oldukga artmistir. Ogretmen
kavrami lizerine yapilan metafor ¢alismalarinin meta sentezinin yapildigi bir ¢alimada 13
yiiksek lisans tezi ve 38 makaleye ulasilmistir (Yildizli, Erdol, Bastug ve Bayram 2018).
Calismanin  kapsami disinda tutulan diger indekslerde yayinlanan pek c¢ok caligma

diistintildiiglinde sayinin artacagi sOylenebilir.

Tirk Dil Kurumu Biiyiik Tiirkce Sozlik’te (2020), metafor kelimesi mecaz
kelimesiyle es anlamli olarak gosterilmektedir. Mecaz kelimesi, gergek anlamindan bagka
anlamda kullanma, metafor olarak aciklanmaktadir. Ogretmen kavraminin metaforlar
yoluyla ortaya konulmas: iilkelerin egitim sistemlerinde 6gretmenlerin nasil algilandigina
iliskin 6nemli bilgiler sunabilir (Yildizli ve Ark., 2018).

Metafor; bir seyi veya bir fikri ona ¢ok benzer niteliklere sahip baska bir sey ile genelde
“gibi”, “benzer” sozciiklerini kullanmaksizin istenen tanimlamay1 yapmak, anlatima iislup
giizelligi ve kolaylig1 katmak anlamina gelmektedir. Baska bir deyisle metafor; bir kavrami,
kelimeyi, terimi, olguyu daha giizel anlatmak amaci ile farkli bir kavramla betimleme
sanatidir (Aydin, 2006). Metaforlar, genellikle sdylemi siislemeye yonelik s6z sanatindan
ibaret sanilmaktadir ancak 6nemi bundan ¢ok daha fazladir. Metafor kullanimi, genel olarak
diinyay1 kavrayisimiza yardim eden bir gérme ve diisiinme bigimi anlamima gelmektedir.
“Metaforlar, insanlarin diinyay1 nasil algiladiklarina iligkin agik ifadelerdir” (Kemal, 2003, s.
1).

Farkl1 alanlarda yapilan ¢alismalar metaforun diisiinme bi¢imi, dil ve bilim {lizerinde
oldugu kadar insanin kendini ifade edisi lizerinde de etki sahibi oldugunu gostermektedir
(Morgan, 1986). Metaforlarin olaylarin olusumu ve isleyisi hakkinda diisiinceleri
yapilandiran, yonlendiren ve kontrol eden en gii¢lii zihinsel araglardan birisi oldugu

diistiniilmektedir.

Metaforlar tizerine 1980°’li yillardan giiniimiize farkli disiplinlerde bir¢ok calisma
yapilmistir. Bu ¢aligmalar metaforlarin bireyde yarattigi etkileri gosterir. Metafor bireyde
biligsel ve duyussal etkiler yaratir. Biligsel ve duyussal siireclerin etkilesimi bireyin hem

kendisinin hem de karsisindakinin duygu ve diisiincelerini tanimlarken ayni zamanda
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metaforlardan yararlanmasina yol agar. Bu baglamda metaforlar bireylerin hem yaratici

diistinme ve hayal etme bigimlerini hem de diinyay1r ve kendilerini algilama bigimlerini
gosterir (Girmen, 2007). Metaforlar 6grenmeyi gelistirmek i¢in son derece dnemlidir. Eger
ki yeni bir seyler kesfedilmek isteniyorsa dncelikle bunun hayal edebilebilmesi gerekir. Ayni
zamanda metaforlar, belirsiz bir kavramdan ziyade agik ve net diisiinceler insa etmekte ve

sezgisel degerlere sahip ¢ikmaktadir (Celikkaya ve Seyhan, 2017).

Metaforlar egitimin ¢esitli alanlarinda kullanilabilmektedir. Egitim alaninda
metaforlara miifredat gelistirme ve planlamada; 6gretim alaninda da 6grenmeyi tesvik etme
ve yaratic1 diisiinceyi gelistirmede basvurulmaktadir. Ogretmen egitiminde ise metaforlar,
O0gretim uygulamalarini yonlendirmede ve 6gretmenlerin modern egitim anlayigindaki
yerlerini belirlemede bir ara¢ konumundadir (Vadebocoeur ve Torres’ten akt. Arslan ve

Bayrakect, 2006).

Ogretmen adaylarmin olusturduklari metaforlar, 6gretim siirecindeki rollerini ve
ogrencileri nasil gordiiklerine iligkin diisiince, inang ve tutumlarinin anlagilmasini
saglayabilir. Metafor analizleri, 6gretmen egitimcilerin, 6gretmen adaylarini tanimalarina ve
onlara yol gostermesine yardimet olabilir. Metaforlarin 6gretmen adaylarinin sorunlarinin
kaynagina iliskin ipuclar1 verebilecegi ve yansitict diistinmeyi saglayabilecegi belirtilmelidir

(Marshall, 2001).

Miizik 6gretimi- en genis anlamda- miizik 6gretmenlerinin hem resmi hem de gayr
resmi ortamlar da dahil olmak {izere birden fazla 6grenme baglaminda miizik 6gretme,
mesleki bilgi ve becerilerini kullanan uygulama alan1 ve 6zel bir disiplin olarak kabul
edilse de, genellikle siki kuralara bagli, bilimsel ve standartlagtirilmis profesyonel
ozelliklere sahip bir meslek olarak goriillmez (Comte 1988; Russell-Bowie ve ark. 1995;
Akt. Burnard 2016). Miizik Ogretmenleri Ogrencileriyle formal ilgkilerden daha g¢ok
informal olarak iligki kurduklar1 sdylenebilir. Miizik dersinin 6zelligi geregi, 6grencileriyle

ders disinda ¢esitli calisma ve gosteriler icin bir araya gelirler.

Miizik 6gretmenligi kendine 6zgii bir meslektir. Miizik 6gretmenligi egitimi, bu
meslege yonelen veya yoneltilen bireyleri miizik alaninda 6gretmenlestirme stirecidir (Ugan,
2006). Miizik 6gretmeni yasadig1 toplumsal ve kiiltiirel ¢evrede sanat ve miizikle ilgili yanlig
inang ve degerleri ortadan kaldiracak bilingte ve giicte olmalidir. Ogretmen, dgrencilere
yerel, ulusal ve evrensel miizigin ne oldugunu kavratarak onlarin bu konudaki celiskilerini

ortadan kaldirmal1 ve biling diizeylerini yiikseltmelidir. Cevrede, iilkede ve diinyada miizikle
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ilgili meydana gelen gelismeleri takip ederek bunun farkinda olmali ve 6grencilerle bunu

paylagsmalidir (Akbulut, 2006).

Iyi bir miizik 6gretmeninin genel kiiltiir, konu alan bilgisi ve dgretmenlik meslek
bilgisine ve birtakim kisisel yeterliklere de sahip olmasi gerekmektedir. Ogretmenlik
Meslegi Genel Yeterlikleri belgesinde Ogretmenlerin kazanmasi gereken yeterlilikler;
mesleki bilgi, mesleki beceri, deger ve tutumlar ana basliginda siralanmistir (MEB, 2017).
Bu yeterlikler hizmet oncesi programlar agisindan belirleyici olabilir. Ancak meslek
icerisinde, meslegini nasil icra ettikleri, hangi ozelliklerinin 6ne ¢iktig1 ve ogrenciler
tarafindan nasil betimlendiklerinin bilinmesine ihtiya¢ vardir. Ogrencilerin gdziinden
ogretmenleri degerlendiren ¢alismalar hem 6gretmen yeterliklerinin gelistirilmesine hem de

ogretmenlerin kendilerinin gelisimleri saglamalarina 6nemli katkilar sunabilir.

Tirkiye’de egitim alaninda ve Ogretmenlik meslegiyle ilgili yapilmis katilimcis
farkli gruplar (6grenci, 6gretmen, Ogretmen adayi, veli) olmak iizere pek ¢ok metafor
caligmast yapilmistir. Bunlar 6rneklenecek olursa; Saban (2004), Aydin ve Pehlivan (2010),
Cevik Kili¢ (2017), 6gretmen; Celik, Catalbas, Tomul (2013), sinif 6gretmeni; Sahin (2013),
matematik 6gretmeni; Ahkemoglu (2011) yabanci dil 6gretmeni; Akca Berk, Giiltekin, ve
Cengen, (2015), sosyal bilgiler 6gretmeni; Altun ve Camadan (2013), rehber 6gretmen;
Yalgin Wells (2015), gorsel sanatlar O6gretmeni; Karasahinoglu (2015) beden egitimi
ogretmeni; Soysal ve Afacan (2012), fen bilimleri 6gretmeni; Dursun (2015), Bilisim
teknolojileri 6gretmeni; Giren ve Durak (2015), okul 6ncesi ogretmeni; Gedikli (2014),
Tirkge Ogretmeni; Saritas ve Celik (2013), sinif kavrami metaforlar ile ilgili ¢alismalar
yapmiglardir. Miizik 6gretmeni ve ilgili kavramlarla yapilan caligmalar sinirlidir. Girgin
(2019), calgr egitimi; Ozaydm (2019), ses; Ahmethan ve Yigit (2018) miizik 6gretmeni
metaforu; Tez (2016) ayni ¢alisma icersinde Miizik, Miizik Dersi ve Miizik Ogretmeni

metaforlarini incellemistir.

Bu c¢alismada, miizik 6gretmenlerinin ortaokul Ogrencileri tarafindan bir insan ve
meslek elemani olarak metaforlar araciligiyla nasil tanimlandiklar1 ve nasil betimledikleri

incelenmistir.
Yontem

Pek c¢ok calismada, metafor c¢alismalar1 nitel arastirma yoOntemlerinden biri olan
fenomenoloji (olgu bilim) desenine dayandirilmistir. Ancak, Patton (2014), metaforlarin

olgu bilim yontemle desenlenmesinin deneyimleri semboller aracilig1 ile ortaya konulmasi
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acisindan islevsel bulmakla birlikte olgu bilim deseninin metafor analizleri diizeyine

indirgenmemesi gerektigini belirtmektedir. Bu nedenle tek basina metafor caligmalarinin
olgu bilim (fenomenoloji) deseni ile agiklanmasi yeterli olmayabilir, ancak olgu bilim
calismalarindaki deneyimin bir boyutunu olusturabilir (Yildizli, Erdol, Bastug, Bayram,
2018). Miller (1990) metaforlarin; nitel arastirmada gesitleme (Triangulation) yaparken
kullanilabilecegini ifade etmektedirler. Metafor analizleri baz1 kaynaklarda nitel arastirmalar
tarama yontemi iginde, bazi kaynaklarda ise kendi basina bir aragtirma yontemi olarak ifade
edilmektedir (Yildizli ve Ark., 2018). Aciklanan gerckgelerle bu galismada nitel arastirma
yonteminde ve tarama modelinde desenlendigi kabul edilmistir. Veriler i¢erik analizi teknigi

ile analiz edilmistir.
Calisma Grubu

Bu calismada farkliliklar1 belirlemek icin genis ¢apli durumlart ve 6nemli ortak Oriintiileri
belirlemek amaciyla Maksimum Cesitlilik Orneklemesi ydntemi kullanilmistir (Baltaci,
2018; 246). Maksimum ¢esitlilik yontemi, incelenen olay veya olguyla iliskili ¢ok sayida
farklilig1 kapsayan ana temalar1 kesfetmek ve tanimlamay1 amaglamaktadir (Neuman, 2014)
Arastirmanin kattlimcilart 2018-2019 egitim-ogretim yilinda ortaégretim 6, 7 ve 8. sinifta
okumakta olan dgrencilerdir. Calisma grubunun se¢iminde 6grencilerin dnceden miizik
dersi almis olmalart ve miizik 6gretmenine yonelik algilarinin belirli diizeyde olusmus
olmasi istenildiginden 6, 7 ve 8. siniflarla ¢alisilmistir. Arastirma Agri, Balikesir, Batman,
Canakkale, Antalya, Denizli, Diyarbakir, Gaziantep, Istanbul, Kocaeli, Malatya illerinden
1463 o6grencinin katilimiyla gergeklestirilmistir. Arastirmayr olusturan 1463 Ogrencinin
452’si 6. sinif, 510’u 7. smf, 501’1 ise 8. siif 6grencileridir. 6. sinif 6grencilerinin 293’1
kiz, 159’u erkek, 7. sinmif dgrencilerinin 290’1 kiz, 220’si erkek, 8. sinif grencilerinin 298’1

kiz, 203’1 erkek 6grencidir.
Verilerin Toplanmasi

Calisma grubunun miizik 68retmeni kavramina yonelik iirettikleri metaforlar1 belirlemek
amaciyla bir adet form kullanilmistir. Veriler, arastirmacinin formu uygulamaya yonelik
egitim verdigi miizik 6gretmenleri tarafindan 6grencilerin sinif ortamlarinda toplanmustir.
Calisma grubunundan miizik 6gretmenim .......... gibidir; clinkii .......... climlesini
bosluktaki yerlere yazarak tamamlamalar1 istenmistir. Katilimcilarin miizik 6gretmenini
neye benzettikleri ve devaminda neden benzettiklerini agiklamalari istenmistir. Toplanan

formlar arastirmanin veri kaynagini olusturmustur.
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Verilerin Analizi
Bu arastirmada verilerin analizi icerik analizi teknigi kullanilarak yapilmistir. Igerik analizi,
belli kurallar g¢ergevesindeki kodlamalarla bir metin olarak sunulan mesajdan tarafsizca
c¢ikarimlarin yapildig1 Ust ve alt kategoriler olarak ayristirilan sistematik bir tekniktir
(Biiyiikoztiirk, Cakmak ve Akgiin, vd., 2009). Icerik analizindeki asil amag¢ kavram ve
iliskilere ulasip toplanan verileri agiklamaktir. Toplanan veriler 6nce kavramsallastirilir ve

bu kavramlara gore organize edilerek temalar saptanir (Yildirim ve Simsek, 2005).

Kategori olusturma calismalar1 siras1 ile listeleme, eleme, kategori gelistirme,
temalarin olusturulmasi, verilerin frekanslarinin belirtilmesi, degerlendirme asamalarinda
gerceklestirilmigtir. Arastirma verileri ilk olarak {iretilen metaforlar ve gerekgelerini
temellendiren bir liste haline getirilmistir. Ardindan metaforla iliskisi olmadig1 diisiiniilen
veri formlar1 arastirmadan ¢ikarilmistir. Arastirmaci tarafindan toplanan 1610 formdan
147’si ¢ikarilarak 1463 form arastirmaya dahil edilmistir. Arastirmaya dahil edilen veriler
ifadelerin gerekgeleri de dikkate alinarak kodlanmistir. Belirlenen 9 ana tema; aile, canlilar,
doga, duygu, enstriiman, gokyiizli, miizik insani, miizik terimi, yol gosterici olarak

isimlendirilmis ve siralariyla bulgularda verilmistir.
Gegerlik ve Giivenirlik

Arastirmanin gecerligi veriler analiz edilirken olusturulan temalarin anlamli bir biitlin
olusturmasina ve arastirma siireci ayrintili bir bigimde agiklanarak saglanmaya calisilmistir.
Arastirmanin giivenirligini arttirmak amaci ile bulgularin tamami yoruma yer vermeksizin
dogrudan verilmistir. Ayn1 zamanda giivenirligi arttirmak icin bagka bir uzmandan goris
alinmistir. Bu dogrultuda arastirmaya iliskin metaforlar temalara ayrildiktan sonra bagka bir
alan uzmani tarafindan metaforlar1 verilen kategorilere yerlestirmesi istenmistir.
Arastirmada Miles ve Huberman’in (1994) Gilivenirlik = Goriis Birligi x 100 / Goriis Birligi
+ Goriis Ayriligr giivenirlik formiilii kullanilarak giivenirlik hesaplanmigtir. Sonug olarak
%83 oraninda goriis birligi oldugu belirlenmistir. Tiim bu igslemler sonucunda ¢aligmanin

gecerli ve giivenilir oldugu sdylenebilir.
Bulgular

Toplanan verilerin analizi sonucunda “miizik 6gretmeni” dokuz tema ve temalar igerisinde
asagida gosterildigi sekilde ¢ok sayida metaforla ifade edilmistir. Arastirmadan elde edilen
temalar 6zet olarak sekil 1’de sunulmus ve devaminda temalar ve metaforlar tablolar halinde

verilerek yorumlanmastir.
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Miizik
Miizik Terimleri

Ogretmeni

%

Sekil 1. Miizik Ogretmeni Temalari

Se

Temalara iliskin sonuglar genel olarak degerlendirildiginde; pek cok Ogretmen
metaforu calismasinda ortak olarak goriilen temalarin bu ¢alismada da gorildiigii, ayrica
miizik 6gretmenligi meslegine 6zgii yeni temalarin da elde edildigi goriilmektedir. Cok
farkli gruplarla yapilan metafor analizlerinde 6gretmenlerin benzer temalarla agiklanmaya
caligildigr goriilmektedir. Ogretmen metaforlarmin incelendigi bir meta analiz ¢alismasinda
(Y1ldizli, Erdol, Bastug, Bayram, 2018); dgretmenlere yonelik tiretilen metaforlarin; bilgi
saglayici, sekillendirici-bicimlendirici ve iyi bir insan adi verilen {i¢ temada toplandig
vurgulanmistir. Yapilan bu ¢aligmada, bazi temalar miizik 6gretmenlerinin yaptiklar ise
Ozgli olarak olusmustur. Miizik 6gretmeni ile ilgili olusturulan temalarin agirlikli olarak
duygu yiikii agir olan metaforlarla olusmasi yapilan isin duygusal boyutunu yansittigi

seklinde degerlendirilebilir.

Tablo 1’de 6grencilerin miizik 6gretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “aile” temasinda iretilen metaforlar ve bu metaforlara iligkin

frekanslar goriilmektedir.

Bu temada yer alan metaforlar incelendiginde, Ogrencilerin miizik Ggretmenini,
ogretmenlik rollerinden ¢ok Ogrencilerine yaklasimi ve onlarla kurduklar iletisim bigimine
gore betimledikleri gorilmiistiir. Bu iliskinin temelinde, sevgi, sicaklik, samimiyet duygusu
ile dgrencilere kol kant germe davramislarinin yer aldigi goriilebilir. Ogretmeni, annem,
babam, abim, ablam gibi aile tiyeleri kadar yakin hissedecek metaforlarla bu duygular
belirtilmistir.
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Tablo 1. Aile Temas: Alt Kategorileri ve Frekanslart

Tema Uretilen Metaforlar f
Anne 35
Baba 21
Aile 20
Abi ve Abla 9

Aile
Anne ve Baba 7
Ebeveyn 6
Cocuk 4
Akraba, ev, kiz kardes 1’er kez

Katilimcilar bu temada olusan metaforkara iligskin gerekcelerini; “anne gibi davranir, bizi
cok sever, bizi korur, bizi sever, fliit calmayr ogretir, her seyi yapar, 151k verir, iyi davranir,
merhametli, miizigi sevdirir, okulu yuvaya cevirir, sefkatlidir, yeni seyler dgretir, Yol
gosterir, bizle ilgilenir.” seklinde ifade etmislerdir. Ogrencilerin ortaokul 6grencisi oldugu
diistintildiiginde 6gretmenlerini ailelerinin bir iyesi gibi yakin gormek istedikleri
soylenebilir. Ozellikle metforlarin agirlikli olarak anne-baba, abi-abla ifadelerinde toplandig1
goriilmektedir. Bu durum oOgrencilerin 6gretmenleriyle yakin iligki aradiklar1 seklinde

yorumlanabilir.

Tablo 2’de 6grencilerin miizik 6gretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “canlilar” temasinda olusan alt kategoriler ve bu kategorilerdeki

frekanslar goriilmektedir
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Tablo 2. Canlilar Temasi Alt Kategorileri ve Frekanslari

Tema Uretilen Metaforlar f
Biilbiil 36
Kus 31
An 4
Kedi 4
Kelebek 4
Sinek 4
Canlilar Aslan 3
Kurt 3
Papagan 3
Kugu 2
Panda 2
Tavsan 2
At, bocek, civeiv, ¢ekirge, karinca muhabbet kusu I’er kez

Canlilar kategorisinde yer alan metafor ve bu metaforlarin agiklamalar
incelendiginde 6grencilerin algilarinda olusturduklart miizik 6gretmeni, mesleki 6zellikleri
ve rolleri agisindan dogadaki canlilara benzetildikleri goriilmiistiir. Ogrenciler duygularini,
“sesi ¢ok giizeldir, sesiyle herkesi etkiler, tipki biilbiil gibidir, kus gibi 6zgiir ve mutludur,
sanarla zariflesir; kuguya benzer” seklinde gerekgelendirmislerdir. Bu benzetimlerle,
ogrencilerin hayranlik duydugu ve sanatla ugrasan bireylerin 6zgiir ruhlarin1 ne kadar
dogrudan yansittigi goézlemlenmistir. Bu temada 6ne ¢ikan, “biilbiil ve kus” metaforunun

kiiltiirimiizde giizel sesli canlilarla 6zdeslestirildigi dikkat cekmektedir.
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Tablo 3’te Ogrencilerin miizik Ogretmenlerinin neye benzedigine iliskin verdikleri

yanitlardan olusturulan “Doga” temasinda olusan alt kategoriler ve bu kategorilerdeki

frekanslar goriilmektedir

Tablo 3. Doga Temasi Alt Kategorileri ve Frekanslar

Tema Uretilen Metaforlar f
Cicek 131
Giil 38
Agac 15
Papatya 13
Riizgar 8
Bal 3
Orman 3
Bahar 2
Doga  Bitki 2
Elma 2
Gol 2

Aycicegi, cennet, cilek, diken, dikenli giil, dikensiz giil, doga, doganin i¢ sesi,
kardelen, lale, meyve agaci, nar, nehir, okyanus, portakal, yaprak, eglence, hayat,
seker, nese, sevgi ¢igegi, peri, can pamuk, dost, pamuk sekeri, boya, enerjik,
heyecan, huzur, nese kaynagi, ¢ikolata, gida, kahraman, lunapark, palyaco, ask 1’e
sozleri, deniz, dil, dolap, dondurma, duygu, emoji, esinti, film, filtre, giiler r
yiizlli, hosgori, inci tanesi, insan, iyilik perisi, kaymakli kadayif, lokum, makine, kez
mandalina, narin bir par¢a, narin bulut, nefes, pasta kremasi, pirlanta, sabir tasi,
seratonin, ses dalgalari, sevilen yemek, sicak hava, sihirli bir sarki, soba,

solmayan giil, selale, sirin, tablo, tahta, tarla, tas, yeni agmis giil, zehir
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Doga temasinda 6gretmenlerin ¢igek, giil, agag, papatya, riizgar, orman vb. metaforlarinda

doganin bir parcast ile miizigi birlestiren bir anlayisla gordiikleri soylenebilir. Tipki
dogadaki diger wvarliklar gibi miizigin ruhlarimizi besleyip biyiittiigli bir anlayis
sergilenmektedir. Ogrenciler, dgretmenlerine “cicege benzer, cicek gibi acar, ciceklere
dans ettirir, dallart kopmaz, derinlere indikge giizellikler bulursun, dikeni oldugu halde
batmaz, en giizel varliktir, estikce bilgisi ile ferahlatir, gélgesinde toplar, giizel agmis ¢icek
gibidir, her miizikte yeniden agar, herkes giilii sever, herkese dogallikla yaklasir, ilkbaharda
acar, mis kokular birakir, orman kocaman bir yer ve farkl sesler ¢ikarryor, 6grenciler onun
yapraklaridir, rengi ve asaletiyle bizi biiyiiler, riizgar gibidir, yeni c¢icekler iiretir”
gerekeeleriyle metaforlarini  agiklamiglardir. Bu temada o©ne ¢ikan “gigek ve giil”
metaforunun giizellik ve sevgi ile iligkilendirilebilir. Miizik Ggretmenlerinin bdyle bir

atmosfer yaratabilmesi 6grenci 6gretmen bagi icin istenir bir durum oldugu sdylenebilir.

Tablo 4’de 6grencilerin miizik 6gretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “Duygu” temasinda olusan alt kategoriler ve bu kategorilerdeki

frekanslar goriilmektedir

Tablo 4. Duygu Temas: Alt Kategorileri ve Frekanslar

Tema Uretilen Metaforlar f
Eglence 20
Hayat 20
Seker 19
Nese 14
Duygu Sevgi Cigegi 14
Peri 7
Can 5
Pamuk 5

Dost 4
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Pamuk Sekeri 4
Boya 3
Enerjik 3
Heyecan 3
Huzur 3
Nese Kaynagi 3
Cikolata 2
Gida 2
Kahraman 2
Lunapark 2
Palyaco 2

Ask sozleri, deniz, dil, dolap, dondurma, duygu, emoji, esinti, film,
filtre, gliler yiizli, hosgori, inci tanesi, insan, iyilik perisi, kaymakl
kadayif, lokum, makine, mandalina, narin bir parca, narin bulut, nefes, 1’er
pasta kremasi, pirlanta, sabir tasi, seratonin, ses dalgalari, sevilen Kkez
yemek, sicak hava, sihirli bir sarki, soba, solmayan giil, selale, sirin,

tablo, tahta, tarla, tas, yeni agmis giil, zehir

Duygu temasinda 6gretmenlerin eglence, heyet, seker, nese, sevgi cigegi, peri, can,
pamuk, metaforlar1 6ne ¢ikmaktadir. Ogrenciler bu metaforlar1 “Ggrenciye can veren, sesiyle
canliltk ve mutluluk veren, eglendiren, dersin mutlu ve keyifli ge¢mesini saglayan, ruhu
besleyen, hayata baglayan, umutlandiran, sosyallesmelerini saglayan bir aract” olarak
gerekgelendirmektedirler. Miizigin duygularimiza hitap etmesi, 6grencilerin de derslerinde
eglenip hayata baglanmasi bu derslerin amagclarindan biridir. Bu yoOniiyle miizik

ogretmenlerinin derslerin amaglarin1 gergelestirebildikleri soylenebilir.
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Tablo 5’te Ogrencilerin miizik Ogretmenlerinin neye benzedigine iliskin verdikleri

yanitlardan olusturulan “Enstriiman” temasinda olusan alt kategoriler ve bu kategorilerdeki

frekanslar goriilmektedir

Tablo 5. Enstriiman Temast Alt Kategorileri ve Frekanslar

Tema Uretilen Metaforlar f
Enstriiman 24
Enstriiman/piyano 11
Enstriiman/gitar 8
Enstriiman/fliit 6

Enstriman
Enstriiman/keman 4
Enstriiman/baglama 3
Enstriiman/melodika 2
Enstriiman/bateri, Enstriiman/davul, Enstriiman/saz 1’er kez

Enstriiman temasinda Ogretmenlerin kullanmis olduklar1 miizik aletleri ile Ogretmenleri
0zdeslestiren bazi benzetimler yapilmistir. Bu benzetimlerde genel olarak enstriimandan s6z
edilirken 6gretmenin kullandigr bazi miizik aletlerinin de 6gretmenlerle iliskilendirildigi
goriilmektedir. Buna iliskin gerekcelendirmelerde “enstriiman gibi konusur, her seyi ¢alar,
notalar: birbirine baglar, ¢calmamiza yardim eder, sesi tellerden gelir, sesiyle insani hayran
bwrakir, telleri birlesince bir biitiin olusur, tellerle yakinligi 6grencilerine baghdir, baska
diinyalara gotiiriir, birlikte uyumlu, miizikteki duygular: anlatir, piyano ¢alvyor, sesinde tiim

notalar vardir, giizel ses ¢ikar” olarak gerek¢elendirilmektedir.

Tablo 6’da dgrencilerin miizik 6gretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “Gokyilizii” temasinda olusan alt kategoriler ve bu kategorilerdeki

frekanslar goriilmektedir
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Tablo 6. Gokyiizii Temast Alt Kategorileri ve Frekanslar

Tema Uretilen Metaforlar f
Giines 88
Ay 23
Yildiz 21
Yagmur 7

Gokyiizi
Bulut 6
Gokyiizii 4
Gokkusagi 3
Giindiiz, ilkbahar, karadelik 1’er kez

Gokylizii temasinda Ogrenciler Ogretmenlerini giines, ay, yildiz gibi parlayan gokyiizii
cisimleriyle anlatma yolunu seg¢mislerdir. Bu benzetimlerden bu gok cisimlerinin 151k
sagmasi ve yansitmasi gibi miizik 6gretmenlerinin 6grencilerini aydinlatan, 151k sagan bir
meslegin elemanlart oldugu soylenebilir. Aslinda gdkyiizii temasiyla miizigin evrenselligi,
duygularda yarattig1 sonsuzluk fikri agik¢a goriilebilmektedir. Bu temaya iligkin 6grencilerin
ifadeleri” Aydinlatir, parlatir, yolumuzu aydinlatir, isildar, gelecegimizi aydinlatir, bulut
gibi soguk giines gibi sicak, goriince mutlu olur hayalleri hatirlariz, sonsuzdur, yildiz gibi
dagitir, diinyamizi aydinlatir, giines gibi parlar, karanligi aydinlatir, mutluluguyla bizi

aydinlatir, bizi kendi 15181yla aydinlatir, gelecegimizi parlatir” seklindedir.

Tablo 7°de dgrencilerin miizik dgretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “Miizik Insam” temasinda olusan alt kategoriler ve bu

kategorilerdeki frekanslar goriilmektedir

Bu temada 6gretmenler yogunluklu olarak sanatg¢1 ve sarkici olarak benzetilmistir. Bu
miizik Ogretmenleri agisindan beklenilen bir durumdur. Ayrica bu temada, &grenciler,
ogretmenlerini bazi meslek elemanlarina benzetmisler ve isimlendirmislerdir. Buradaki
benzetimlerden Ogretmenlerin iyilestirici, eglendirici, duygular1 aktarici, iiretici ve usta

yanlar1 vurgulanmustir.
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Tablo 7. Miizik Insam Temasi Alt Kategorileri ve Frekanslar

Tema  Uretilen Metaforlar f
Sanatg¢1 74
Sarkict 56
Doktor 4
Koro Sefi 4

Miizik

insany  Orkestra Sefi 4
Komedyen 3
Ressam 3

Baris Mango, Ciftci, Coban, Hemsire, Heykeltiras, insaat Calisani, 1’er

Masalci, Mimar, Piyanist, Senfoni, Sunucu, Sair, kez

Bu temaya iliskin Ogrencilerin ifadeleri “miizikle iyilestirir, bizi sekillendirir, hayal
giictimiizii insa eder, miizikle insani insa eder, Notalarla ¢izim yapar, Notalarla ¢izim yapar,
okur, sanat¢iya doniigiir, sanati ogreniriz, sanati ogretir, huzur verir, moral verir,
miizisyendir” seklindedir. Bu temada miizik 6gretmenliginin icract yoniine dgrenciler dikkat

cekmislerdir. Bu durum, miizik dersinin uygulamali bir ders olmasindan kaynaklanmaktadir.

Tablo 8’de ogrencilerin miizik 6gretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “Miizik Terimi” temasinda olusan alt kategoriler ve bu

kategorilerdeki frekanslar goriilmektedir
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Tablo 8. Miizik Terimi Temas: Alt Kategorileri ve Frekanslart

Tema  Uretilen Metaforlar f
Nota 79
Miizisyen 15
Sol Anahtar1 10
Melodi 6

Miizik  Ses 5

Terimi
Miizik Kitabi 2
Miizik Kutusu 2
Ritim 2

Beste, miizik annesi, miizik deposu, miizik sozIliigii, nota kraligesi, nota 1’er

veren agag, , orkestra, pop star, porte, ses uyumu, tiirki kez

Bu temada ogretmenler yogunluklu olarak nota, miizisyen, sol anahtar1 olarak
benzetilmiglerdir. Bu temada 6grenciler 6gretmenlerini miizik terimi ile iliskilendirmislerdir.
Bu temaya iligkin 6grencilerin ifadeleri “notalar: bilir, fliit calmay: 6gretir, her farkl nota
gibi farkl diistincelere sahiptir, miizigi simgeler, miizik notalardan olusur, miizik notalar
ogretmen gibi, nota gibi giizeldir, nota gosterir, notalara ses verir, notalari ¢ok iyi bilir,
notalart i¢imizde hissettirir, notalarin iginden biri, notalarla arkadas, notaya benzer, sarki
soylerken nota ¢ikarir, sarki sozii gibidir, yiikselir ve alcalir, hepimizi bir arada tutar, her
sesi canlandwrir, her seyin basindadir, her notamin basinda vardwy” seklindedir. Bu temada
miizik 0gretmenini miizik terimleri ile iligkilendirilmistir Bu iligkilendirmenin derslerde

kullanilan miizik terimlerinden kaynaklandig: diisiiniilmektedir.

Tablo 9’de 6grencilerin miizik 6gretmenlerinin neye benzedigine iliskin verdikleri
yanitlardan olusturulan “Yol Gosterici” temasinda olusan alt kategoriler ve bu

kategorilerdeki frekanslar goriilmektedir
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Tablo 9. Yol Gésterici Temasi Alt Kategorileri ve Frekanslart

Tema Uretilen Metaforlar f
Melek 123
Isik 30
Su 25
Mum 15
Kitap 14
Bilge 9
Arkadas 8
Kralice 8
Anahtar 6

Yol Diinya 5

Gosterici
Kalem 5
Prenses 5
Fener 4
Rehber 4
Ruh Besleyici 4
Kandil 3
Psikolog 3

Akal kiipii, ates , ayna , bayrak, elmas, kapi, kiitliphane, lider, 2’ser

ogretici, sliper kahraman, yonetmen kez

Altin, ansiklopedi, avci, bas tacidir, beyin, ¢ilingir, dalga sesi, 1’er
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dalgalar, Damla, Einstein, fatih, filizlenmis tohum, filozof, kez

havai fisek, ilham, kaynagi, kutup yildizi, lamba, mesale, 6giit
veren, Ozgiir kus, Ozgiirlik, Ozgiirlik perisi, parilti, parlak,
parlak yildiz, parlayan gilines, prens, profesor, pusula, saat,
seyahat, spor kocu, tren, u¢an balon, ucan kus, usta, yazar,

yesillik, yoga 6gretmeni, yonetici

Bu temada 6gretmenler yogunluklu olarak melek, 1s1k, su, mum olarak benzetilmislerdir. Bu
temada Ogrenciler 6gretmenlerini, yol gosterici olarak gérmiislerdir. Bu temada 6grenciler,
ogretmenlerini “Bilgilidir, hep ogretir, baska diinyalarin kapisint acar, bilin¢lidir, gelecege
acan kapidir, zor kapilart agar, derdini anlattiginda derman bulursun, iyiligimizi diistiniir,
melek gibi davranir, bizi korur ve sever, her seyi goriir, giiliimsersen giiliimser, karanlik
giinlerden bir eser, sesinde dalga vardir, aklimizi okur, bilmediklerimiz bilir, denizdeki
dalgalar miizik yaparlar, su birikintisi olusturur, sir miizige dokiiltiv, miizikle ilgili her seyi
bilir, benligimizi hissettirir, miizikleri ve notalar: fetheder, hayal ettigim her sey var,
gelecege 151k tutar, gelecegi gosterir, gittigimiz yolu aydinlatir, karanliga 151k tutar, kendini
tiiketir bize 151k verir, disini begenmezsin ama i¢i ¢ok eglencelidir, farkli yetenek ve
becerileri var, kelimelerle anlamlanmr, okudukc¢a okuyasi gelir, en giizel oOgretici, dersi
yonetir, miizigi ogretir, orduyu yodnetir, yol gosterir, biitiin bilgiler vardwr, ayrimcilik
yapmaz, derste melek gibi rahatlarsin, giizellestirir, hayat gibi, hayata baglar, iyi kalplidir,
iyiligimizi diistintir, kanatlar: vardir, melek gibi yiizii var, merhametli, ona giivenebilirsin,
ozeldir, kanatlar: var, miizik melegidir, aydinlatirken erir, etrafindakilere 151k sagar, kilitli
kapwmin arkasina gotiiriir, gelecege acilan kapi, seslerin prensesidir, ruhumuzdaki duyguyu
anlar, sorunlari ¢ozer, yonlendirme yapar, bizim hissettigimizi anlar, hayata baglar, aktig
yere bizi gotiiriir, ¢ok saf ve berrak, rahatlarsin, su gibi anlatir, kanatlar: vardir, etkileyici
sunum yapar, miizigin akisini kontrol eder” ifadeleriyle gerekgelerini ortaya koymuslardir.

Ogrenciler, bu benzetimleriyle dgretmenlerinin liderlik roliinii vurgu yaptiklari sdylenebilir.
Tartisma ve Sonug¢

Ortaokul &grencilerinin  dgretmenlerini neye benzettiklerini  belirlemeye yonelik bu
caligmada 9 temada ¢ok sayida metafor iiretilmistir. Ortaokul Ogrencileri, miizik
ogretmenleriyle ilgili olumsuz hicbir metafor iretmemistir. Miizik dersi ve miizik

ogretmenine olan ilgi calisma boyunca siklikla vurgulanmistir. “Aile”, “Yol Gosterici”,



78 F.Akyiizliier/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 53, 60-86, 2021
“Miizik Terimi”, “Miizik Insan1”, “Enstriiman”, “Gokytizii”’, “Doga”, “Duygu”, “Canlilar”

olarak isimlendirilen temalarda ¢ok sayida metafor iiretilmistir.

Miizik Ogretmeni kavramina iligkin Tez (2016) tarafindan yapilan ¢alismada
metaforlar “seven, giiven veren ve koruyan”, “sanatc1”, “bilgi kaynagi1”, “hayranlik duyulan”
kategorilerinde toplanmistir. Tez’in ¢alismasindaki kaegorilerin bu g¢alisma ile benzerlik
tasidig1 soylenebilir. Ahmethan ve Yigit (2018), miizik 6gretmen adaylarinin, ideallerindeki
miizik Ogretmenini metaforlar araciligir ile belirledikleri c¢aligmalarinda, “sevecen ve
destekleyici Ogretmen”, “bilgi aktaran Ogretmen”, “yetenekleri ortaya c¢ikaran ve
yonlendiren Ogretmen”, “dikkat ¢eken Ogretmen”, “eglenceli Ogretmen”, “terapist

ogretmen”, “motivasyonu yiiksek dgretmen”, “otoriter dgretmen” ve “adaletli 6gretmen”

olarak algiladiklar1 goriilmiistiir.

Bu ¢alismada {iretilen 9 temanin metaforlarini genel olarak degerlenrirecek olursak
asagidaki sonuglara ulasilmaktadir. Aile temasinda ortaokul 6grencilerinin 6gretmenlerini
anne-baba, abi-abla gibi aileden biri kadar yakin goérdiikleri sdylenebilir. Duygu temasinda
ortaokul 6grencilerinin 6gretmenlerini eglence, hayat, seker, nese gibi kendilerini psikolojik
olarak olumlu duygularla bezedikleri goriilmektedir. Canlilar temasinda ortaokul
Ogrencilerinin 6gretmenlerini biilbiil, kus gibi sesleri ¢cok giizel olan canlilara benzettikleri
goriilmektedir. Doga temasinda ortaokul 6grencilerinin 6gretmenlerini ¢icek, giil, agac gibi
dogaya hayat veren nefes almasimi saglayan en hayati fonksiyonumuzdan bir olarak
nitelemislerdir. Gokylizii temasinda ortaokul dgrencilerinin dgretmenlerini giines, ay, yildiz
gibi gokyliziinii aydinlatan, yol gosteren, 151k sagan cisimlere benzetmislerdir. Enstriiman
temasinda ortaokul 6grencilerinin 6gretmenlerini enstriiman, piyano, gitar sesi, tinisi insana
kendisini hos hissettiren enstriimanlarla tanimlamislardir. Miizik Insani temasinda ise
ortaokul Ogrencileri Ogretmenlerini sanatgi, sarkici, gibi miizik yasantisinda ¢ok biiyiik
oneme sahip olan mesleklerle anlatma yolunu se¢mislerdir. Miizik Terimi temasinda
ortaokul 6grencilerinin 6gretmenlerini nota, miizisyen, sol anahtart gibi miizigin en énemli
yap1 taslarindan olan miizik terimlerine benzettikleri goriilmektedir. Yol Gosterici temasinda
ortaokul Ogrencilerinin 6gretmenlerini melek, 151k, su, mum gibi kendilerini aydinlatan ve
kendi yollarin1 bulmalarini saglayan 6nemli bir yapiya benzettikleri goriilmektedir.

Uysal ve Yorulmaz (2020), tarafindan yapilan aragtirmada ise ilkokula yeni baglayan
ogrencilerin velilerinin sinif dgretmenini; “bilgi verici ve besleyici”, “seven ve koruyan”,
“yetistirici ve sekillendirici”, “caliskan ve miicadeleci” ve “yol gosterici ve ydnetici”

kategorileri altinda tanimladiklar1 goriilmektedir. Benzer sekilde bu c¢alismada da
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ogrencilerin miizik 6gretmenlerini; “yol gosterici” temasinin altinda “1s1k™, “mum”, “kitap”,

“bilge” ve “rehber” olarak tanimladiklar1 belirlenmistir. Buradan yola c¢ikarak o6grenci
velilerinin ve O&grencilerin Ogretmenlere karsi benzer tamimlamalara yer verdikleri

sOylenebilir.

Celikten (2006) calismasinda egitim sisteminde kullanilan 68retmen metaforlarina
iliskin anne-baba metaforu olumlu bir metafor olarak yer almaktadir. Bu arastirmada da
benzer sekilde miizik 6gretmenine iliskin verilmis metaforlarda anne-baba metaforu yer

almaktadir. Dolayisi ile iki ¢aligmanin benzer oldugu goriilmektedir.

Oguz (2009) tarafindan yapilan arastirmada 68retmen adaylarindan ortaggretim alan
Ogretmenlerini metaforlarla tanimlamalar1 istenmistir. Genel olarak ortadgretim alan
Ogretmenleri ¢alisma grubu tarafindan “aragtirmaci”, “rehber”, “ebeveyn”, “mum”, “sanat¢1”
ve “sef” gibi metaforlarla tanimlanmistir. Bu arastirmada da g¢alisma grubu miizik
Ogretmenlerini benzer metaforlarla iligkilendirmislerdir. Bu baglamda iki ¢alisma arasinda

benzerlik goze ¢arpmaktadir.

Cerit (2008) tarafindan yapilan ¢alismada &gretmen kavramina iliskin 6grenci,
Ogretmen ve yoneticilerin sahip olduklar1 algilar metaforlar kullanilarak analiz edilmistir.
Calismada; “melek”, “bilgi kaynagi ve dagitici”, “anne-baba”, ‘“arkadas”, “rehber”,
“danisman” ve “cevresini aydinlatan kisi” gibi metaforlar géze ¢arpmaktadir. Bu metaforlar
bu calismada miizik 6gretmenine iliskin verilen metaforlarla benzerlik gosterdiginden iki

caligma arasinda pozitif yonde bir iliski oldugu sdylenebilir.

Celik, Catalbas ve Tomul (2014) tarafindan yapilan ilkogretim 6grencilerinin sinif
ogretmeni algilarmin metaforlar aracilifiyla belirlenmesinin amaglandigr ¢alismada
ogrenciler iki kategoride 70 metafor iiretmislerdir. Bu metaforlardan ¢ogunlukla; “aile”,
“anne-baba”, “ansiklopedi”, “arkadas”, “giines” ve “melek” bu calisma ile ortak
goziikmektedir. Ozellikle “melek” metaforu en g¢ok tekrar eden metafor olarak goze
carpmaktadir. Benzer sekilde bu c¢alismada da en c¢ok tekrar edilen metafor “melek”
metaforu olmustur. Buradan yola ¢ikarak iki c¢alismanin benzerlige sahip oldugu

gbzlemlenmistir.

Kalyoncu (2012) tarafindan yapilan c¢aligmada katilimcilarin gorsel sanatlar
ogretmeni kavramina iliskin “sanatgi olarak gorsel sanatlar Ogretmeni” kategorisinde
“sanatc1” metaforunun kullanildig1r goriilmektedir. Bu calismada ise “miizik insan1”

kategorisinde yer alan “sanat¢i” metaforunun kullanildig1 géze ¢arpmaktadir. Giizel sanatlar
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egitimi ana baghg altinda bakildiginda miizik ve gorsel sanatlar arasinda “‘sanatc1”

metaforunun degiskenlik gdsterdigi sdylenebilir. Bu durumun iki ¢alisma grubu arasindaki
yas farkindan kaynakli oldugu disiiniilecek olursa, yas ortalamasi arttik¢a bireylerin

“sanatc¢1” metaforuna farkli anlamlar yliklemelerinden kaynaklanabilecegi diisiiniilmektedir.

2 13 2 (13

Unal ve Unal’m (2010) ¢alismasinda “giines”, “kitap”, “ayna”, “1s1k” ve “anne”
metaforlariin sikga kullanildigi belirlenmistir. Bu dogrultuda bu c¢alismada da miizik

13

ogretmeni baglaminda “giines”, “kitap”, “151k” ve ‘“anne” metaforlarinin yogunlukla
kullanildig1 goriilmektedir. Buradan yola ¢ikarak bu metaforlarin 6gretmenlik meslegine

iliskin olumlu yonde sikca kullanilan metaforlar oldugu sdylenebilir.

Yildizli, Erdol, Bastug ve Bayram (2018), 6gretmen kavrami {izerine yapilan metafor
caligmalarinin meta sentezini yaptiklari calismada, 6gretmene yonelik 6grencilerin tirettigi
“bilgisayar, ar1, ana-baba, ansiklopedi, giines, teknoloji, kitap, bilgisayar, anne-baba, Kitap,
oriimeek, 151k, kitap, bulut” metaforlar1 bilgi kelimesi sabit kalmak kaydiyla ekine; -
kaynagi/-aktaricist /-sahibi/ -saglayici/ -hazinesi/ -6greten-aydinlatici kelimeleri eklenerek
isimlendiren temalarda toplanmistir. Benzer sekilde, ¢alismalarda; “giines, ayna, mum, silgi,
anne-baba, melek, arkadas vb.” metaforlar ise “yon veren /yol gdsteren” isimli temalarda
toplanmustir. “Anne-baba, melek, doktor, aslan, battaniye, baykus vb.” metaforlari koruma
kollama giidiistiniin 6ne ¢ikarildig1 ebeveyn/aile iiyesi ve yakin ifadelerle isimlendirilen
temalarda yer almistir. “Gokkusagi, komik, Cem Yilmaz, melek, eglenceli oyunu yoneten
kisi, ekstra ders, sicakkanli” kelimeleriyle iiretilen metaforlar mutlu ve eglenceli olarak
isimlendirilen temalar altinda toplanmistir. Ayrica, “takoz, canavar, acimasiz, Azrail,
gardiyan, kralice ar1, 6dev veren, kendini begenmis, egoist-bencil” gibi olumsuz metaforlar
“diizeltilmesi gereken bir varlik, kotii bir insan, baski yapan emreden kisi, bencil bir insan
gibi olumsuz olarak isimlendirilen temalarmn altinda tolanmistir. Miizik G&gretmenini
metaforlarla betimlemeye calisan bu c¢aligmanin bulgulari, yukarida sozii edilen olumsuz
ogretmen metaforlariyla uyusmamaktadir. Bu ¢alismada miizik 6gretmenini olumsuz olarak

niteleyen hi¢bir metafora rastlanmamustir.
Oneriler

Calismanm bulgulari, metaforlarin 6grencilerin miizik 6gretmenlerine iligkin kisisel
diislincelerini ortaya ¢ikarmada yardimci olabilecegini ve kavrama iliskin 6nemli bilgiler
sunacagim gostermektedir. Bu calismalardan hareketle ve bu c¢alisma verileri kullanilarak
eylem arastirmasi planlanabilir. Ogretmen adaylarmin lisans egitimleri sirasinda bu

metaforlar iizerinden degerlendirme yapilarak miizik Ogretmenin Ozellikleri iizerinde
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tartismalar yiiriitiilir. Ogretmenlerin gorev tanimlar1 ve 6gretmen yeterlilikleri gelistirlirken

metaforlardan yararlanilmasi 6nerilebilir.

“Ortaokul Ogrencilerinin Miizik Ogretmenine Iliskin Metaforik Algilar1” baslikli
caligmanin yazim siirecinde bilimsel, etik ve alint1 kurallarina uyuldugunu; toplanan veriler
iizerinde herhangi bir tahrifat yapilmadigini, karsilasilacak tiim etik ihlallerde “Pamukkale
Universitesi Egitim Fakiiltesi Dergisi Yaymn Kurulunun” higbir sorumlulugunun olmadigini,
tim sorumlulugun Sorumlu Yazara ait oldugunu ve bu caligmanin herhangi baska bir

akademik yayin ortamina degerlendirme igin gonderilmemis oldugunu taahhtit ederim.
Etik Kurul izin Bilgisi: Bu arastirmanin verileri 2019 yilinda toplanmustir.

Yazar Cikar Catismasi1 Bilgisi: Yazarin beyan edecegi bir ¢ikar c¢atigsmasi

bulunmamaktadir.
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Abstract

This study aims to explore the secondary school 6-7-8. class students' views and opinions about how
they see their music teachers’ expressions of the world and their effects in the classroom with the
help of metaphors. The research is a qualitative study that aims to describe music teachers through
metaphors. The world's knowledge and images are impacted by the music teacher and are adapted
and adopted by students like those in this study. In this study, we have analyzed these methods. The
study was comprised of 1463 students studying in Agri, Balikesir, Batman, Canakkale, Antalya,
Denizli, Diyarbakir, Gaziantep, Istanbul, Kocaeli, and Malatya. By the end of this study, the music
teacher guided students through family, music terms, musicians, instruments, and nine learning
categories, including nature, sky, and feelings. Interpreting subjects such as the before mentioned
and explaining musical terms could be a music teacher's role. The opinion of Junior high school
students towards their music teacher is usually positive, so increasing the number of music lessons

could increase children's willingness to attend school.
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Introduction

The number of studies trying to identify and understand the teacher and the teaching
profession increases day by day. Researchers conduct research on many subjects ranging
from teachers' personality traits to professional characteristics. In the last decade, there has
been a marked increase in the importance of imparting description. There have been 13
thesis and 38 articles written on this subject by many researchers, including (Yildiz, Erdol,
Bastug, & Bayram, 2018).

We can say that many more papers have been written, and many more will be written
in the future. According to these studies, teachers in different countries will use different
metaphors when describing an idea or object. The ability to use a metaphor is to use
different words differently to describe a thing or an idea. In other words, to simplify or paint
an image of an idea or object without using language such as like or similar to.

It is the art of using a metaphor to describe a word concept, term, or phenomenon
better and differently (Aydin 2006). Metaphors are thought to be the ability to describe more
beautifully, is more important and valuable than previously perceived. A metaphor allows us
to see and understand the world. A metaphor helps us understand how people perceive and

understand the world, actions, objects, and events (Kemal, 2003).

Many studies have been conducted on metaphors in different disciplines since the
1980s. These studies show the effects of metaphors on individuals. Metaphor creates
cognitive and affective effects on the individual. The interaction of cognitive and affective
processes causes the individual to benefit from metaphors while defining both his / her own
emotions and thoughts and giving meaning and understanding to others' emotions and
thoughts. In this context, metaphors show both creative thinkings and imagining individuals'
styles and their perception of the world and themselves (Girmen, 2007).

Metaphors are extremely important for improving learning. If something new is to be
discovered, it must first be able to be imagined. Simultaneously, metaphors build open and
clear thoughts and claim intuitive values rather than an ambiguous concept (Celikkaya &
Seyhan, 2017). Metaphors can be used in various fields of education such as in curriculum
development and planning. They are also used in teaching to encourage learning and
develop creative thinking. In teacher education, metaphors guide teaching practices and
determine teachers' place in modern education (as cited in Vadebocoeur & Torres. Arslan &
Bayrakci, 2006).
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The metaphors created by the teacher candidates can explain their opinions, beliefs,

and attitudes about their roles in the teaching process and how they see students. Metaphor
analysis can help teacher educators to recognize and guide prospective teachers. It should
be stated that metaphors can give clues about prospective teachers' source of problems and
provide reflective thinking (Marshall, 2001).

Although teaching music - in the broadest sense - is considered a field of practice and
a particular discipline that uses professional knowledge and skills in multiple learning
contexts, including both formal and informal settings, it is often strictly regulated, scientific
but it is not seen as a profession with standardized professional qualifications (Comte 1988;
Russell-Bowie et al. 1995; cited in Burnard 2016). It can be said that music teachers have
more informal relations with their students than formal ones. Due to the music lesson's
nature, they come together with their students for various studies and shows outside of the

classroom.

Music teaching is a unique profession. Music teacher education is the process of
teaching individuals who are self-directed or directed to this profession in the field of music
(Ugan, 2006). The music teacher should have the consciousness and power to eliminate false
beliefs and values about art and music in the social and cultural environment in which he
lives. The teacher should make the students understand what local, national, and universal
music is, eliminate their doubts and raise their consciousness level. The teacher should be
aware of the music developments in the local environment, in the country and in the world
and share it with the students (Akbulut, 2006).

In addition, a good music teacher should have a piece of good general knowledge, a
knowledge of music subject matter and teaching knowledge, and they should also have some
personal competencies. The competencies that teachers should gain in the acquisition of a
general teaching diploma are professional knowledge, professional skills, values, and
attitudes. (MEB, 2017). These competencies can be determinant for pre-service programs.
However, it is necessary to know how they perform their profession in the profession, which
features stand out, and how students depict them. Studies that evaluate teachers from the
perspective of students can make important contributions to both the development of teacher

competencies and the improvement of teachers themselves.

There are many studies about metaphors in the field of education in Turkey involving
different groups of participants (students, student teachers, teachers, and parents). To give
examples; Saban (2004), Aydin and Pehlivan (2010), Cevik Kilig (2017), teacher; Celik,
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Catalbas, Tomul (2013), primary school teacher; Sahin (2013), a mathematics teacher;

Ahkemoglu (2011) foreign language teacher; Akca Berk, Giiltekin, and Cengen, (2015),
social studies teacher; Altun and Camadan (2013), counselor; Yalgin Wells (2015), visual
arts teacher; Karasahinoglu (2015) physical education teacher; Soysal and Afacan (2013),
science teacher; Culha Ozbas and Aktekin (2013), history teacher; Dursun (2015),
Information technologies teacher; Giren (2015), preschool teacher; Gedikli (2014), Turkish
teacher; Saritas and Celik (2013) conducted studies on class concept metaphors. Studies on
the music teacher and related concepts are limited. Girgin (2019), instrument training;
Ozaydin (2019), Voice; Ahmethan and Yigit (2018) music teacher metaphor; Thesis (2016)
examined Music, Music Lesson, and Music Teacher metaphors in the same study.

In this study, how music teachers are defined and depicted by middle school students

and a professional through metaphors has been examined.
Method

In many studies, metaphor studies have been based on phenomenology, which is one of the
qualitative research methods. However, Patton (2014) states that although the handling of
metaphors in the phenomenological method is functional in revealing individuals'
experiences through symbols, it should not be reduced to a metaphor analysis of
phenomenological studies. For this reason, metaphor analyzes alone may not be sufficient
for phenomenological study, but they can form a dimension of the experience (Yildiz, Erdol,
Bastug, Bayram, 2018). Miller and Fredericks (1988) metaphors state that it can be used
within the diversification strategy within the qualitative research tradition (Triangulation)
(Yildiz, Erdol, Bastug, Bayram, 2018). Metaphor analysis is included in the screening
method of qualitative research in some sources, and it is expressed with its name because it
is seen as a research methodology in some sources (Yildiz, Erdol, Bastug, Bayram, 2018).
For the reasons explained, it is accepted that this study was designed in the qualitative
research method and the scanning model. The data was analyzed using the content analysis
technique.

Participants

In this study, the Maximum Diversity Sampling method was used to identify large-scale
situations and important common patterns to identify differences (Baltaci, 2018; 246). The
maximum diversity method aims to discover and define the main themes that cover many

differences related to the event or phenomenon studied (Neuman, 2014). The study
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participants study in the 6th, 7th and 8th grades of secondary education in the 2018-2019

academic year. In selecting the study group, the students were asked to have taken music
lessons before, and their perception towards the music teacher was formed at a certain level,
so 6, 7, and 8 grades were studied. The research was carried out with the participation of
1463 students from Agri, Balikesir, Batman, Canakkale, Antalya, Denizli, Diyarbakir,
Gaziantep, Istanbul, Kocaeli, and Malatya. Of the 1463 students that made up the research
group, 452 were 6th grade, 510 were 7th grade, and 501 were 8th-grade students. Of the 452
6th grade students, 293 are female, 159 are male, of the 510 7th grade students, 290 are

female, 220 are male, and of the 501 8th grade students, 298 are female, and 203 are male.
Data Collection Procedure

One form was used to determine the metaphors the study group produced for a music
teacher's concept. The data were collected in the students' classroom environments by the
music teachers, where the researcher gave training in applying the form. My music teacher
from the study group is .......... like this; because .......... "they were asked to complete the
sentence. The forms explain what and why the participants compared the music teacher with

their handwriting in their main data source.
Data Analysis

In this research, the analysis of the data was made by using the content analysis technique.
Content analysis is a systematic technique that is separated into upper and lower categories
in which neutral inferences are made from the message presented as a text with coding
within the framework of certain rules (Biiyiikoztiirk, Cakmak, & Akgiin, et al., 2009). The
main purpose of content analysis is to reach the concepts and relationships and explain the
collected data. The collected data are first conceptualized and organized according to these
concepts, and themes are determined (Yildinm & Simsek, 2005). The category creation
studies were carried out in listing, screening, category development, creating themes,
specifying the data frequencies, and evaluation. Research data was first made into a list
based on the metaphors produced and their reasons. Then, data forms that were thought to be
unrelated to metaphor were excluded from the study. One hundred forty-seven of the
researcher's 1610 forms were removed, and 1463 forms were included in the research data.
The data included in the research were coded according to the concepts. As a result of these
encodings, nine main themes and many metaphors were determined. The nine main themes
determined; Family, living things, nature, emotion, instrument, sky, a person of music, terms

of music, and guidance.
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Validity and Reliability

The study's validity was attempted to create a meaningful whole of the themes created while
analyzing the data and explaining the research process in detail. In order to increase the
reliability of the research, all of the findings are given directly without any comments. At the
same time, another expert's opinion was received to increase reliability. Accordingly, after
the metaphors related to the research were divided into themes, another field expert was
asked to place the metaphors in the given categories. The study calculated the effect of
consensus and dissent on reliability using the reliability formula (Reliability = Consensus x
100 / Consensus + Disagreement) of Miles and Huberman (1994). As a result, it was
determined that there is 83 % of consensus. As a result of all these procedures, it can be said
that the study is valid and reliable.

Results

As a result of the collected data analysis, the "music teacher" has been expressed in nine
themes and themes with numerous metaphors, as shown below. The themes obtained from
the research are presented in Figure 1 briefly, and the themes and metaphors are interpreted
in tables—figure 1. Music Teacher Themes When the results regarding the themes are
evaluated in general, the common themes seen in many teacher metaphor studies are also
seen in this study. New themes specific to the profession of music teaching are also
obtained. A meta-analysis study examines teacher metaphors (Yildiz, Erdol, Bastug, &
Bayram, 2018). In this study, some themes were formed specifically for the work of music
teachers. The music teacher's themes are mainly composed of metaphors with a heavy
emotional load and can reflect the work's emotional dimension. Table 1 shows the
metaphors produced in the "family" theme created from the students' answers about what /

who their music teachers are similar to and the frequencies related to these metaphors.
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Living @
Creature

Music
Teacher

Figure 1. Music Teacher Themes

When the results regarding the themes are evaluated in general, the common themes
seen in many teacher metaphor studies are also seen in this study. New themes specific to
the profession of music teaching are also obtained. It is seen that teachers try to be explained
with similar themes in metaphor analyses conducted with very different groups. A meta-
analysis study examines teacher metaphors (Yildiz, Erdol, Bastug, & Bayram, 2018); The
metaphors produced for teachers emphasize that it is gathered under three themes called
information provider, shaper-formative, and a good person. In this study, some themes were
formed specifically for the work of music teachers. The music teacher's themes are mainly
composed of metaphors with a heavy emotional load and can reflect the work's emotional

dimension.

Table 1 shows the metaphors produced in the "family” theme created from the
students' answers about what their music teachers look like and the frequencies related to

these metaphors.
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Table 1. Family Theme Subcategories and Frequencies

Theme Generated Metaphors f
Mother 35
Father 21
Family 20
Elder brother and elder sister 9

Family
Mother and father 7
Parent 6
Child 4
Relative, home, sister Once

When the metaphors and explanations in this category were examined, it was seen that the
student's perspective of the music teacher was formed with their approach to and behavior
towards their students rather than their professional characteristics or roles. They explained
this relationship with their expressions of affection, warmth, sincerity, and protecting their
students, and they were described with metaphors such as my mother, father, brother, and
sister. Participants justified their reasons for the metaphor formed and expressed on the form
in this theme; “He acts like a mother, he loves us very much, protects us, loves us, teaches
us to play the flute, does everything, gives knowledge, behaves well, compassionate,
makes.... he loves music, turns the school into a home, is compassionate, teaches new
things, guides us, takes care of us. "Considering that the students are middle school students,
it can be said that they want to see their teachers as close as a member of their family.
Especially, it is seen that metaphors are mostly collected in expressions of mother-father,
brother-sister. This situation can be interpreted as students seeking a close relationship with

their teachers.

Table 2 shows the subcategories formed in the "living things"” theme created from the
students' answers regarding their music teacher's perceptions and the frequencies related to

these categories.
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Table 2. Living Creatures Theme Subcategories and Frequencies

Theme Generated Metaphors f
Nightingale 36
Bird 31
Bee 4
Cat 4
Butterfly 4
Fly 4

Livin

Creatires Hion 3
Wolf 3
Parrot 3
Swa 2
Panda 2
Rabbit 2
Horse, insect, grasshopper, ¢ekirge, ant, budgie Once

When the metaphors in the living creatures category and the explanations of these metaphors
were examined, it was seen that the students, when considering the music teacher and
forming their perceptions, made a correlation between the teachers approach to their
students in terms of their professional characteristics and roles and the creatures in nature
that they had heard about. Students express their feelings, "His voice is very beautiful, he
impresses everyone with his voice, just like a nightingale, free and happy like a bird,
graceful with art; They justified it as" swan-like. "With these simulations, it was observed
that the students admired and directly reflected the free souls of individuals engaged in art. It
is noteworthy that the metaphor of "nightingale and bird," which stands out in this theme, is

associated with beautiful vocal creatures in our culture.
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Table 3 shows the subcategories formed in the "Nature” theme from the students'

answers regarding their music teacher's perceptions and the frequencies related to these

categories.

Table 3. Nature Theme Subcategories and Frequencies

Theme  Generated Metaphors f
Flower 131
Rose 38
Tree 15
Daisy 13
Wind 8
Honey 3
Forest 3
Spring 2
Nature  Plant 2
Apple 2
Lake 2

Sunflower, heaven, strawberry, thorn, thorn rose, thornless rose,
nature, the inner voice of nature, snowdrop, tulip, fruit tree,
pomegranate, river, ocean, orange, leaf, fun, life, sugar, joy, love
flower, fairy, can cotton, friendly, cotton candy, paint, energetic,
excitement, tranquility, joy, chocolate, food, hero, amusement park,  Once
clown, love quotes, sea, tongue, cupboard, ice cream, emotion, emoji,
breeze, movie, filter, smoothie, indulgence, pearl, human, fairy
godmother, cream kadayif, Turkish delight, machine, tangerine,

delicate piece, delicate cloud, breath, cake-cream, diamond, a patience
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stone, serotonin, sound waves, favorite food, hot air, magic song,

stove, unfading rose, waterfall, cute, table, wood, field, stone, freshly

opened rose, poison

In the theme of nature, metaphors for music teachers such as flowers, roses, trees, daisies,
wind, forest, etc., were used. It can be said through their metaphors that students see music
as a part of nature. Just like other beings in nature, there is an understanding that music
nurtures and develops our souls. The students described their teachers as follows "He is like
a flower, he blooms like a flower, he makes the flowers dance, the branches do not break
off, you find beauty the deeper you go, it does not prick even though it has a thorn, it is the
most beautiful creature, he refreshes us with his knowledge like a breeze, he collects us in
his shade, he is like a beautiful flower, the blooms again with every piece of music.
Everyone loves a rose. Everyone embarrasses nature. The students are his leaves. He
bewitches us with his color and honor. He produces new flowers. The "flower and rose"
metaphor that stands out, blooms in spring, leaves fragrant scents, the forest is a huge place
and makes different sounds. This theme can be associated with beauty and love. It can be
said that music teachers' ability to create such an atmosphere is desirable for student-teacher

bonding.

Table 4 shows the subcategories formed in the "Emotion” theme formed by the
students' responses about what their music teachers look like and the frequencies in these

categories.

Table 4. Emotion Theme Subcategories and Frequencies

Theme Generated Metaphors f
Entertainment 20
Life 20
Sugar 19
Emotion
Joy 14
Love flower 14

Fairy 7
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Life 5
Cotton 5
Friend 4
Cotton Candy 4
Paint 3
Energetic 3
Excitement 3
Serenity 3
Joy 3
Chocolate 2
Food 2
Hero 2
Funfair 2
Clown 2

Love words, sea, tongue, cupboard, ice cream, emotion, emoji, breeze,
movie, filter, smoothie, indulgence, pearl, human, fairy godmother,
kadayif with cream, Turkish delight, machine, tangerine, delicate
piece, delicate cloud, breath, cake-cream, diamond, a patience stone, Once
serotonin, sound waves, favorite food, hot air, magic song, stove, non-
fading rose, waterfall, cute, table, wooden, field, stone, freshly opened

rose, poison

Teachers' metaphors of entertainment, mission, candy, joy, love flower, fairy, soul, and
cotton come to the fore in the theme of emotion. Students justify these metaphors as "a tool
that enlivens the student, gives vitality and happiness with his voice, entertains, makes the

lesson happy and enjoyable, nourishes the soul, connects to life, gives hope and make them
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social." One of these lessons aims that music appeals to our emotions, and students have fun

in their lessons and connect to life. In this respect, it can be said that music teachers have

realized the aims of the lessons.

Table 5 shows the subcategories formed in the "Instrument” theme formed from the
students’ answers regarding what their music looks like and the frequencies in these

categories.

Table 5. Instrument Theme Subcategories and Frequencies

Theme Generated Metaphors f
Instrument 24
Instrument / piano 11
Instrument / guitar 8
Instrument / flute 6

Instrument
Instrument / violin 4
Instrument / binding 3
Instrument / melodica 2
Instrument / drumset , Instrument / drum, Instrument / saz Once

In the instrument theme, some simulations were made between the musical instruments
teachers used with the teachers. In the justifications related to this, he speaks like an
instrument, plays everything, connects the notes, helps us to play, his voice comes from the
strings, he fascinates the person with his voice, when his strings are combined, a whole is
formed, his proximity with the strings depends on his students, takes them to other worlds,
harmonious together, explain the feelings in music. , he plays the piano, has all the notes in

his voice, it sounds beautiful ”.

Table 6 shows the subcategories formed in the "Sky" theme created from the
students' answers regarding their perception of their music teachers and the frequencies

related to these categories.
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Table 6. Sky Theme Subcategories and Frequencies

Theme Generated Metaphors f
Sun 88
Moon 23
Star 21
Rain 7

Sky
Cloud 6
Sky 4
Rainbow 3
Daytime, spring, black hole Once

Students chose to describe their teachers with sky objects such as shining like the sun, moon,
and stars in the sky theme. From these simulations, it can be said that such celestial bodies
shine and reflect, and a correlation that music teachers are elements of a shining profession
that enlightens the students. The universality of music and the idea of infinity created in
emotions can be seen with the sky theme. The expressions of the students regarding this
theme: 'He illuminates, he shines, he illuminates our way, he shines, he illuminates our
future, he is hot like a cloud, hot like the sun, we are happy when we see him, we remember
our dreams, he is eternal, he scatters like a star, he illuminates our world, he shines like the
sun, he illuminates us with his happiness. He, he enlightens us with his light, makes our

future shine ”.

Table 7 shows the subcategories formed in the "Music Person" theme created from
the students’ answers regarding their music teachers' perceptions and the frequencies in these

categories.
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Table 7. Music Person Theme Subcategories and Frequencies

Theme  Generated Metaphors f
Awrtist 74
Singer 56
Doctor 4
Choir Conductor 4

Music

Person  conductor 4
Comedian 3
Painter 3

Barig Mango, Farmer, Shepherd, Nurse, Sculptor, Construction Worker, o
nce
Storyteller, Architect, Pianist, Symphony, Presenter, Poet,

In this theme, teachers are mostly compared to artists and singers. This is expected for music
teachers. Also, in this theme, students likened their teachers to some professions and named
them. From the simulations here, the teachers' healing, entertaining, emotional, productive,
and master aspects are emphasized. The students' expressions regarding this theme are "they
heal with music, shape us, build our draw with notes, read, become artists, learn art, teach
art, give peace, give morale, is a musician.”. In this theme, students drew attention to the
performing aspect of music teaching. This situation stems from the fact that the music lesson

is practical.

Table 8 shows the subcategories formed in the "Music Term" theme formed from the
answers given by students regarding their perceptions of their music teachers and the

frequencies in these categories
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Table 8. Music Term Theme Subcategories and Frequencies

Theme Generated Metaphors f
Note 79
Musician 15
Treble clef 10
Melody 6

Music  Sound 5

Term
Music Book 2
Music Box 2
Rhythm 2

Composition, music mother, music store, music dictionary, note queen, 1’er

musical note tree, orchestra, pop star, Porte, harmony, folk song kez

In this theme, teachers are mostly likened to the notes, musicians, and the Treble Clef. In
this theme, students associated their teachers with music terms. Students' expressions related
to this theme " knows the notes, teaches... to play the flute, has different thoughts like each
different note, symbolizes music, music consists of notes, music notes are beautiful like a
teacher, they are beautiful like notes, they show notes, they give sound to the notes, they
know the notes very well, he makes us feel the music, he is one of the notes, a friend of the
notes, similar to the notes, making notes while singing, like lyrics, rising and falling,
keeping us all together, animating every sound, he is at the beginning of everything, he is at

the beginning of every note .

Table 9 shows the subcategories formed in the "Guiding™ theme created from the
students' answers regarding their perceptions of music teachers and the frequencies in these

categories.
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Table 9. Guider Subcategories and Frequencies

Theme Generated Metaphors f
Angel 123
Light 30
That 25
Candle 15
Book 14
Wise 9
Friend 8
Queen 8
Key 6
world 5
Pen 5
Guider Princess 5
Lantern 4
Guide 4
Spirit Feeder 4
Oil lamp 3
Psychologist 3
Mind Cube, Fire, Mirror, Flag, Diamond, Door, Library, 2
Leader, Tutorial, Superhero, Director times

Gold, encyclopedia, hunter, crown, brain, locksmith, wave,
waves, drip, Einstein, conqueror, sprouted seed, philosopher,
fireworks, inspiration, source, pole star, lamp, torch, counsel,

free bird, freedom, freedom fairy, glitter, bright, bright star, Once
shining sun, prince, professor, compass, clock, travel, sports
coach, train, flying balloon, flying bird, master, writer, foliage,

yoga teacher, administrator
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In this theme, teachers are mostly likened to angels, light, water, and candles. In this theme,

students saw their teachers as guides. In this theme, their teachers teach the students as was
shown by their comments such as "They are knowledgeable, always teach, open the doors to
other worlds, are aware, they are the doors to the future, they open difficult doors, you find
remedies when you tell them your problems, they want the best for us, act like an angel,
protect and love us, see everything, smile if you smile, empower us for dark days, there is a
wave in his voice, he reads our minds, he knows what we do not know, the waves in the sea
make music, make a puddle, the secret pours into the music, he knows everything about
music, it makes us feel, the music and the notes conquer, everything | dream of, lights our
way into the future, sheds light on the darkness, sacrifices himself to teach us, gives us light,
you may not like the outside but it is very enjoyable inside, it has different talents and skills,
it is understood with words , the more you read the more you want to read, the most
beautiful instructor, dire cts the lesson, teaches the music, directs the army, guides, has all
the information, does not discriminate, you relax like an angel in class, makes it beautiful, is
like life itself, connects to life, is kind-hearted, thinks of our well-being, has wings, has the
face of an angel, compassionate, you can trust him, special, has wings, is an angel of music,
melts when illuminating, shines light on those around him, leads behind the locked door |,
the door to the future, the princess of voices, understands the emotion in our soul, solves
problems, directs, understands what we feel, connects to life, takes us to where it flows, is
very pure and clear, you relax, explains music like water, has wings, makes impressive

presentations, controls the flow of music ". It can be said that students emphasize the

leadership role of their teachers with these simulations.
Discussion

Numerous metaphors in 9 themes were produced to determine what middle school students
compared their teachers. Secondary school students have not produced any negative
metaphors about music teachers. The interest in the music lesson and the music teacher was
frequently emphasized throughout the study. Numerous metaphors have been produced in
themes named "Family,” "Guiding," "Music Term," "Music Person," "Instrument,” "Sky,"

"Nature," "Emotion," and "Living Beings."

In the study conducted by Tez (2016) on the concept of a music teacher, metaphors
were collected under the categories of "loving, reassuring and protecting,” "artist,” "source
of information,” "admired." It can be said that the categories in the study of the thesis are

similar to this study. Bariseri Ahmethan and Yigit (2018), in their studies where the music
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teacher candidates determined their ideal music teacher through metaphors, "loving and

supportive teacher," "knowledge transfer teacher," "teacher who reveals and directs talents,"
"remarkable teacher,” "It was observed that they were perceived as" fun teacher, "therapist

teacher, "highly motivated teacher, "authoritarian teacher "and" just teacher. "

If we evaluate the metaphors of 9 themes produced in this study in general, the
following results are obtained. In the family theme, it can be said that middle school students
see their teachers as close as someone from the family, such as parents or older sisters. In the
theme of emotion, it is seen that middle school students adorn themselves with positive
emotions such as fun, life, sugar, and joy. In the creatures' theme, it is seen that middle
school students liken their teachers to creatures with beautiful sounds such as nightingales
and birds. In nature's theme, they described middle school students' teachers as one of our
most vital functions that allow them to breathe lifelike flowers, roses, and trees. In the sky
theme, they likened middle school students' teachers to objects that illuminate the sky like
the sun, the moon, and the stars, that guide and emit light. In the theme of instruments, they
described middle school students' teachers with instruments, piano, guitar sound, and timbre
that make people feel pleasant. In the theme of People of Music, secondary school students
chose to explain their teachers with professions such as artists, singers, which are of great
importance in music life. In the Music Term theme, it is seen that middle school students
liken their teachers to musical terms, which are among the most important building blocks of
music, such as note, musician, treble clef. In the Guiding theme, it is seen that middle school
students liken their teachers to important structures such as angles, light, water, candles that

enlighten them and enable them to find their way.

In the study conducted by Uysal and Yorulmaz (2020), the classroom teacher of the
parents of the students who have just started primary school; It is seen that they define them
under the categories of "informative and nurturing,” "loving and protecting,” "nurturing and
shaping,” "hardworking and challenging” and "guiding and managing.” Similarly, in this
study, students’ music teachers; it has been determined that they use "light,” "candle,”
"book," "wise," and "guide" under the "guiding” theme. Based on this, it can be said that

parents of students and students use similar definitions towards teachers.

In the study of Celikten (2006), the parents’ metaphor regarding the teacher
metaphors used in the education system is included as a positive metaphor. Similarly, in this
study, the mother-father's metaphors are included in the metaphors regarding the music

teacher. Therefore, it is seen that the two studies are similar.
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In the study conducted by Oguz (2009), pre-service teachers were asked to describe

their secondary education teachers with metaphors. In general, secondary education field
teachers were defined by the study group with metaphors such as "researcher”, "guide",

"parent”,

candle”, "artist” and "chef". In this study, the study group associated music
teachers with similar metaphors. In this context, there is a similarity between the two

studies.

In the study conducted by Cerit (2008), teachers and administrators' perceptions
regarding the teacher's concept were analyzed using metaphors. In the study; Metaphors
such as "angel”, "information source and distributor”, "parent”, "friend", "guide",
"counselor" and "person who enlightens his environment™ stand out. Since these metaphors
are similar to those given about the music teacher in this study, it can be said that there is a

positive relationship between the two studies.

In the study conducted by Celik, Catalbas, and Tomul (2014), which aims to
determine the classroom teacher perceptions of primary school students through metaphors,
students produced 70 metaphors in two main categories. Most of these metaphors; "Family",

"parents”,

encyclopedia”, "friend"”, "sun™ and "angel" seem to be common with this study.
Especially, the “angel” metaphor stands out as the most repetitive one. Similarly, in this
study, the most frequently repeated metaphor was the "angel™ metaphor. Based on this, it has
been observed that the two studies have similarities.

In the study conducted by Kalyoncu (2012), it is seen that the metaphor of "artist" is
used in the category of "teacher of visual arts as an artist" regarding the concept of visual
arts teacher of the participants. In this study, it is striking that the metaphor of "artist" in the
"music person™ category is used. When considered under the main title of fine arts
education, it can be said that the metaphor of "artist" varies between music and visual arts.
Considering that this situation is due to the age difference between the two study groups, it
is thought that as the average age increases, individuals attribute different meanings to the
“artist" metaphor.

In Unal and Unal's (2010) study, it was determined that the metaphors "sun," "book,"
"mirror,” "light," and "mother" were frequently used. Accordingly, in this study, it is seen
that the metaphors of "sun,” "book," "light,”" and "mother" are used intensely in the context
of a music teacher. Based on this, it can be said that these metaphors are frequently used

positively about the teaching profession.
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Yildiz, Erdol, Bastug, and Bayram (2018), in their study on metaphor studies on the

concept of teachers, metaphors that students produce for "teacher" mostly; information
source/information source-transmitter / knowledge provider/knowledge treasure/knowledge
teacher-enlightener (computer, bee, parent, encyclopedia, sun, technology, book, computer,
parent, book, spider, light, book, cloud, directing / guiding / guiding-guiding-influencer
(sun, mirror, candle, eraser, parent, angel, friend, etc.), parent / affectionate / family
member/reassuring / watcher-guardian-related-helper-good / loving / protecting supporting
person/helping (parent, angel, doctor, lion, blanket, owl, etc.), happy and funny (rainbow,
funny, Cem Yilmaz, angel, funny it is seen that the themes are produced such as the person
leading the game, the extra lesson, the warm-blooded. It is noteworthy that there are
negative themes, such as human (self-righteous, egoistic, selfish). Their opinions do not

match with the negatively described teacher metaphors.
Suggestions

The study's findings show that metaphors can help reveal students' personal thoughts about
music teachers and provide important information about the concept. Action research can be
planned based on these studies and using these study data. During the undergraduate
education of teacher candidates, discussions are made on the music teacher's characteristics
by evaluating these metaphors. It can be suggested to use metaphors while developing
teachers' job descriptions and teacher competencies.

In the writing process of the study titled “Metaphoric Perceptions of Secondary School
Students Regarding Music Teachers”, it was observed that scientific, ethical, and quotation
rules were followed; | undertake that no falsification has been made on the collected data,
that the Editorial Board of the Journal of the Faculty of Education of Pamukkale University
has no responsibility for all ethical violations, that all responsibility belongs to the
Responsible Author, and that this study has not been sent to any other academic publication

media for evaluation.
Ethical Approval: The data of this research were collected in 2019.
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