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@ CrossMark Teaching is the main activity of a school. If the teacher’s teaching performance is
negatively affected by other professional tasks, then that weakens the school’s
DOI: 10.29299/kefad 847140 organizational efficiency. Based on this premise, the null hypothesis of “Ho: Schools

Rocoived:  26.12.2020 have not organizational efficiency” was tested. In frame of the exploratory sequential
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design of mixed-method, the data were collected from three working groups (N1=10,
N2=88, N3=5) selected by purposeful sampling, in the city centre of Aksaray province,
Turkey in the term of March-June 2018. The quantitative data and the qualitative data
were analysed by the descriptive statistics and the content analysis, respectively. The
Keywords: study found out that teachers have an average 774 hours professional workload in a
year, of which 167 hours (22 %) belonged to non-teaching professional workload.
Because the total magnitude of the perceptual effect of the professional workload on
Organizational Effectiveness, teaching performance was computed as positive 217.8, Ho was declined. Thus, the
study concluded that the professional workload has no negative effect on teachers’
teaching performance in the classroom on the contrary to the prevalent suggestion of
prior studies carried out in different contexts. We concluded that the workload
supporting teaching job in the schools should be increased.

Professional Workload,

Teaching Performance
Mixed Method

Mesleki Is Yiikiiniin Ogretim Performans1 Uzerindeki Algisal Etkisi
Temelinde Okullarin Orgiitsel Etkililiginin Incelenmesi

Makale Bilgileri Oz
@CmssMark Bir okulun temel faaliyeti 6gretimdir. Eger 6gretmenin Ogretim performansini, diger
mesleki isleri olumsuz etkiliyorsa bu durum okulun &rgiitsel etkililigini zayiflatir. Bu 6nciil
DOI: 10.29299/kefad 847140 temelinde “Ho: Okullar, 6rgiitsel etkililige sahip degildir” hipotezi test edilmistir. Karma

yontemin ‘kesfedici sirali deseni’ cercevesinde, 2018 yili Mart-Haziran doneminde Aksaray ili
sehir merkezinde kasitli 6rnekleme ile belirlenen {i¢ ayr1 calisma grubundan (N1=10, N2=88,

Yiikleme:  26.12.2020
Diizeltme:  31.03.2021

Kabul: 23.05.2021 Nis=5) veriler elde edilmistir. Nicel ve nitel veri analizinde sirasiyla tanimlayici istatistikler
ve igerik analizi kullanilmigtir. Nitel ve nicel verilerin birlegtirilmesinde kuramsal

Anahtar Kelimeler: birlestirme teknigi uygulanmustir. Calismada Ogretmenlerin yilda ortalama 774 saat is
. yiikiine sahip oldugu ve bunun 167 saatini (% 22) dgretim dis1 is yiikiiniin olusturdugu
Mesleki Is Yiikii, belirlenmistir. Mesleki is yiikiiniin 6gretim performansi tizerindeki algisal etki biiytikliigii
Orgﬁtsel Etkililik, pozitif yonde 217.8 hesaplandig1 i¢in Ho hipotezi reddedilmistir. Boylece farkli baglamlarda

gerceklestirilen Onceki ¢alismalarda isaret edilenin tersine mesleki is yiikiinin
Ogretmenlerin smiftaki dgretim performansimi negatif yonde etkilemedigi saptanmistir.
Karma Yontem Calismada, okullarda &gretimi destekleyici is yiikiiniin artirilmasi gerektigi sonucuna
ulagilmgtir.
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Giris

C)gretmenhk meslegi, 6grencilerle siirekli etkilesim halinde olmay1 gerektirdiginden enerjik ve
dinamik bir alandir. Ogrencilerin giderek cesitlenen farkli o6zelliklerine ve ihtiyaglarina karsilik
verebilmek ve 6gretim yapmak simirli zaman diliminde 6gretmenlerin uzmanhgmi kullanmasini
gerektirmektedir. Ogretmenlerin uzmanligi dgretim yapmak {izerine olmakla birlikte onlar okulda
yalnizca 0gretim isi yapmazlar. Ogretmenlerin isleri arasinda ogretim dis1 isler de bulunmaktadir.
Dosya ve defterleri isleme, toplantilara katilma, torenleri diizenleme, komisyon iiyeligi, nobet tutma,
anne-babalarla goriisme, okul yonetiminin istedigi yonetsel isleri yapmak gibi zamam ve enerjiyi

tiiketen ¢ok cesitli isler bulunmaktadar.

Ust diizey uzmanlik gerektiren 6gretim isinin etkili sekilde yapilmasi ayn1 zamanda okul icin
orgiitsel etkililik gostergesidir. Etkili okullarin ayirt edici 6zelliklerinden biri 6grencinin 6grenmesine
harcanan zamanin fazla olmasidir (Balci, 2007; Bryk, Bender Sebring, Allensworth, Luppescu ve
Easton, 2010; Lunenburg ve Ornstein, 2012; Marzano, 2003; OECD, 2019). Bir okulda 6gretmenin
smiftaki 6gretim performansini, smif disindaki diger mesleki isleri olumsuz etkiliyorsa bu durum
okulun orgiitsel etkililigini zayiflatir. Bu nedenle 6gretmenlerin 6gretim isi ile 6gretim dis1 mesleki
igleri arasindaki etkilesimin incelenerek ihtiya¢ duyulmasi halinde diizenlemelerin yapilmasi

yonetimin sorumluluk alanindadir.

Hem uluslararas1 hem de ulusal diizeyli arastirma sonuglar1 Tiirkiye’de egitim kalitesinin
diisiik diizeyde olduguna isaret etmektedir (OECD, 2019; TEDMEM, 2019b; TEDMEM, 2020). Bu
durum o6gretim araciligtyla hedeflenen becerilerin 6grencilere tam olarak kazandirilamadigl anlamina
gelmektedir. Ogretimin etkili olamamasinin gesitli sebepleri arasinda is yiikii dagilimi ve meslek disi
is sorunlar1 belirtilmektedir (Apple ve Jungck, 1986). Bu iddiay1 destekleyici farkli baglamlarda
calismalar bulunmaktadir (Forrester, 2005; Kim, 2019). Ulusal diizeyde bdyle bir ¢alismaya heniiz
erisilemediginden mevcut baglamsal kosullarda ogretmen is yiikii dagilimi ve bunun O6gretim
performans: tizerindeki etkisine iligskin bir arastirma boslugu mevcuttur. Teorinin farkli baglamlarda
da test edilmesi uluslararasi literatiire katki yapabilecektir. Ayn1 zamanda orgiitsel etkililik a¢isindan
Ogretim ve Ogretim dis1 isler arasindaki etkilesimin incelenmesi uygulamaya doniik gelistirici
girisimlere kanit temelli karar firsat1 verebilir. Bu ¢alismanin temel amact 6gretmenlerin mesleki isleri

arasindaki etkilesim temelinde okullarin orgiitsel etkililigini incelemektir.

Is yiikii kavramui yasal, olgusal, nicel ve nitel boyutta ele alinabilmektedir. Yasal is yiikii
(statutory workload) yasal belgelerde tanimlanan is siiresini agiklamaktadir. Olgusal is yiikii (actual
workload) ise belirli bir zaman diliminde 6rnegin bir yil icinde belirli bir isi yapmak icin harcanan
gercek stireyi ifade etmektedir (Ingvarson ve digerleri, 2005). Nicel boyutta is yiikii, bir isin yapilma
sikligr ve bu isin yapilmasi igin harcanan siirenin bir fonksiyonu olarak bulunur (Astuti ve Navi,

2018). Nitel boyutta ise bu isin gerceklestirilmesine iliskin alg1 Ol¢iilmektedir (Oron-Gilad, Szalma,
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Stafford ve Hancock. 2008). Is yiikiiniin nicel ve nitel boyutlarinin birlikte kullanilmasi halinde
yogunluk, zorluk, kalite gibi kavramlarla karsilasilmaktadir. Ornegin bir gretmenin nobet isi igin
iistlendigi teorik is yiikii hesaplanabilir. Her bir nobet isinin giinlitk 80-100 dakika siirdiigii temel
almirsa, haftada iki kez nobet tutan bir 6gretmen ortalama 3 saatini 6gretim dis1 bir is i¢in harcamis
olur. Y1l icinde 30 hafta bu isi yapti§1 varsayilirsa yilda 90 saatini nobet isi igin harcar. Nobet tutmanin
yarattig1 etki ve fiziksel ya da duygusal enerji tiitketimi 0gretmenin algisina dayali belirlenebilir.
Ogretmenin yaptig1 bagka isler i¢in de benzeri bir hesaplama ile is yiikii ve etkileri ortaya konulabilir.
Elloy ve Smith (2003) isin siiresine ek olarak ise iliskin g¢alisanin algisin1 da dikkate almayi
onermislerdir. Fakat 6gretmenlerin is yiikiine iliskin ¢alismalarda agirlikli olarak “mesleki faaliyetleri
gerceklestirmek i¢in harcanan zaman miktar1” is yiikii karsihiginda kullamilmaktadir (Atkins, 2003;
Condley, 1972; Forrester, 2005; Goksoy ve Karaokur Akdag, 2014; Johari, Tan, ve Zulkarnain, 2018;
Karaokur Akdag, 2013; Keles Ay, 2010; Kim, 2019). Maslach ve Leiter (1979)’a gore is yiikii belirli bir
zamanda istenilen nitelige uygun yapilan is miktaridir. Bu durum calisan agisindan zaman ve enerji

tiiketimi anlamu tasirken o6rgiit acisindan hizmet veya tiriiniin kalitesini ifade eder.

Ogretmenlerin is yiikii cok sayida degiskene baglidir. Tam zamanl kadrolu 6gretmen ile
sozlesmeli ve kisa siireli gorevlendirme ile ¢alisan Ogretmenlerin is yiikleri birbirinden farkhdir.
Ayrica dgretmenin brangi is yiikiinii etkileyen bir degiskendir. Ornegin, okul 6ncesi 6gretmenleri,
smif 6gretmenleri, rehber 6gretmenler ders yapilan her giin okula gelirken diger brans 6gretmenleri
derslerinin oldugu giinler okula gelmektedir. Benzer sekilde Ogretmenin gorev yaptigi kademe,
okulun tiirti (devlet-6zel) ve okulun izledigi program (mesleki, mesleki-teknik ya da genel)
Ogretmenin is yiikii tizerinde etkili olabilecek faktorlerdir. Siif mevcudu, 6grencilerin nitelikleri,
okuldaki dgretmen sayisi, bir ders saati siiresi, okul yilinin giin olarak siiresi de 0gretmenlerin is

yiikiinii etkilemektedir (Atkins, 2003; Newhook, 2012).

Ogretmenlerin yillik calisma siiresinden tatiller gikartildiginda okulda gegirilen siire kalir.
Okulun agik oldugu siire icinde sinifa girip 6gretim yapilan siire ve sinf disinda 6gretim disi stire
bulunur. Sinif iginde bir ders saatinde 6grencileri derse hazir hale getirme, 6gretim yapma ve ders
defteri doldurma gibi yonetsel isler gerceklestirilir. Bir ders saati igindeki bu alt islerin hepsi
ogretmenin gretim is yiikiinii olusturur. Ote yandan 63retim disi mesleki is yiikii ise smuf diginda
dogrudan 6gretim faaliyeti yapilmaksizin gerceklestirilen mesleki igleri ifade eder. Bunlar arasinda
nobet tutma, ders planlama, materyal hazirlama, 6grenci bilgilerini e-okula isleme, meslektaslarla
goriisme, toplantilara katilma, mesleki gelisim faaliyeti gerceklestirme, anne-babalarla iletisim vb.
yapilmaktadir (Goksoy ve Karaokur Akdag, 2014; Karaokur Akdag, 2013; Keles Ay, 2010; OECD,
2018; Oztiirk, 2019; Sahan Ozer, 2019). Bunlardan bazilar1 6gretmenin siniftaki 6gretim performansini
destekleyici (0rn. 6grenci calismalarini kontrol ve doniit verme) bazilari ise (Orn. ndbet tutma)
zayiflatici etki yapabilir. Bu nedenle Ogretim disi mesleki is yiikii kendi icinde ayrica

smiflandirilmalidir. Bununla birlikte bazi isler okul disinda hatta 6gretmenin dinlenme siiresi iginde
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yapilabilmektedir (Kim, 2019). Ayrica okul disinda 6gretimin devami ve destekleyicisi niteliginde
ziyaretler, geziler, konferanslar gerceklestirilebilmektedir. Ogretmenlerin Ogretim dis1 is yiikiiniin
gliniimiize yaklastikca arttig1 bildirilmektedir (Deakin, James, Tickner ve Tidswell, 2010; Easthope ve
Easthope, 2000; Emery, 2018; Goksoy ve Karaokur Akdag, 2014; Johari, ve digerleri, 2018; Kim, 2019;
Newhook, 2012; OECD, 2020; TEDMEM, 2019a).

Literatiirde 6gretmenlerin isyiikii iizerine yapilan ¢alismalarda agirlikli olarak 6gretim isyiikii
miktar1 (teaching load), bu miktari etkileyen etkenler, 6gretmenlerin memnuniyeti, titkenmisligi ya da
isi birakma egilimleriyle iliskisi gibi konular ele alinmistir (Atkins, 2003; Easthope ve Esthope, 2000;
Oztiirk, 2019). Literatiirde Ogretmenlerin is yiikiine odakl ¢alismalar arasinda is yiikiiniin ¢alisanlarin
performans: ilizerinde etkisi olmadigina isaret eden az sayida calismaya (Johari ve digerleri, 2018;
Tuncer, 2019) karsin etkisini gosteren ¢ok sayida ¢alisma mevcuttur (Easthope ve Easthope, 2000;
Emery, 2005; Ingvarson ve digerleri, 2005; Kim, 2019; Newhook, 2012). Sheppard (2008) Amerika-
Columbia’da ilkokul, ortaokul ve lise kademesinde devlet okullarinda gorevli 6gretmenlerin haftalik
ortalama toplam is ytikiinii 58 saat olarak bulmustur. Yeni Zelandali 6gretmenlerin haftalik ortalama
toplam is yiikii ise 45 saattir ve bunun 22 saati smiftaki 6gretime harcanmaktadir. Is yiikii arttikca
Ogretim kalitesi diismekte, meslektaslar arasi yardimlasma azalmakta ve memnuniyet algis:
diismektedir (Ingvarson, ve digerleri, 2005). OECD TALIS 2018 (OECD, 2019) arastirmasina gore
ortaokul kademesinde haftalik ortalama toplam is yiikii yaklasik 39 saattir. Bir baska OECD
calismasinda 24 {ilkede Ogretmenlerin toplam c¢alisma siiresinin %44’'tini Ogretim is yiki
olustururken geri kalan kisim 6gretim dis1 is yiikii olusturmaktadir (OECD, 2018). Newhook (2012)'a
gore Ogretmenlerin agir mesleki is yiikii iginde planlama, degerlendirme, 06zel gereksinimli
ogrencilerin isleri ve evrak igleri en yogunlukla yapilan islerdir. Emery (2018) karma yodntemle
ogretim dis1 is yiikiindeki yogunlasmaya iliskin 6gretmenlerin algismni ve bu is yiikiiniin onlarin is
yasami iizerindeki etkisini incelemistir. Ogretmenlerin Ogretim dis1 is yiikiindeki yogunlasmanin
anlamli oldugu ve onlarin calisma hayatini negatif etkiledigi sonucuna ulasmistir. Easthope ve
Easthope (2000) degisen politik yaklasimlarla artan is yiikiine tepki olarak &gretmenlerin
performanslarini ve adanmisliklarini (decreasing commitment) diisiirdiiklerini tespit etmistir. Politik
yaklagimlarin is yiikii yapisinda degisime yol agarak mesleki nitelikleri degistirdigi iddia edilmistir.
Apple ve Jungck (1986) politik girisimlerin pazar igleyisini okula uygulayarak ¢ocugun biitiinsel
gelisimi yerine 0gretmenlerin performans dlgiimii temelinde etkililik-verimlilik hedeflerine ulasmaya
calisildigini iddia etmiglerdir. Forrester (2005) Ogretmenin islerini performans isleri (0gretim
faaliyetleri) ve 6grenci bakim igleri olarak ayirmigtir. Bu islerden birine agirlik verildiginde digerinin
arka plana itildigini iddia etmistir. Smif 6gretmenlerinin “performans” ve “bakim” isleri arasinda
ilkine yonelik hiikiimetin politik yonelimi sebebiyle bir dengesizlik yaratildig1 sonucuna ulasmistir.
Performans degerlendirme uygulamalariyla 6gretmenlerin yapageldikleri ¢ocuklara bakim isinin geri

plana itildigini boylece egitimin genel amaglarinin zarar gordiigiinii belirtmistir. Bu dengesizligin
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temel kaynagimin egitim politikalar1 ve bu politikalarin zuhur ettigi kamu yonetimi yaklagimlari
oldugunu belirtmistir. Goksoy ve Karaokur Akdag (2014) 6gretmenlerin 6gretim disi isleri anlamsiz
(puzzled) ve tiiketici (fatiguing) olarak algiladiklarini belirlemislerdir. Deakin, James, Tickner ve
Tidswell (2010) 6gretmenlerin 6gretim dis1 mesleki islerin iizerlerinden alinarak 6gretim isiyle daha
¢ok ilgilenmek istediklerini bulmuslardir. Benzer sekilde Ogretim dist mesleki is yiikii arttikca
Ogretmenin Ogretime harcayacag dikkat, 6zen, enerji ve duygusal sermayesinin olumsuz etkilenecegi
belirtilmistir (Chen, 2016; Toremen ve Cankaya, 2008). Kim (2019) dgretmenlerin yonetsel islerden
kaynakl is yiikiiniin onlarin 6gretimi planlama ve 6grenci 6devlerini kontrol etme siiresinden ¢aldig:
sonucuna ulagmistir. Giiney Koreli 6gretmenler {izerinde yapilan ¢alismada politik diizenlemelerle
Ogretmenler {izerindeki yOnetsel ve biirokratik is yiikiiniin cesitlenerek arttigi vurgulanmistir. Bu
durumda 6gretmenler ya daha yogun c¢alisacaklar ya da 6gretim zamanindan keseceklerdir. Herhangi
bir tercihin maliyeti firsat maliyeti olarak incelenmistir. Bunun bir adim o6tesi yapilan tercihin
gelecekteki tercihleri ve sonuglari da sekillendirmesidir. Ogretimden kesintiye gitmek o6grenci
ogrenmesini sinirlandiracak ve buna bagl gelecekteki diger sonuglar bundan nasibini alacaktir. Cok
sayida {iilkenin katilimi ile gergeklestirilen OECD TALIS arastirmasinda 2008-2018 arasinda fiili
Ogretime ayrilan siirede azalma goriiltirken idari islere ayrilan siirede artma belirlenmistir (OECD,

2019; TEDMEM, 2019a).

Literatiirdeki calismalarin sonuglar1 birlikte degerlendirildiginde ulusal diizeyli ¢alismalarla
baska iilkelerdeki caligmalarin sonuglari arasinda farkliliklar belirlenmektedir. Ogretmenlerin is yiikii
tizerine ulusal diizeyli ¢alismalarin sonuglarinda kafa karistirict bir durum bulunmaktadir. Bazi
calismalarda Ogretmenlerin is yiikiiniin fazla oldugu ve sorun olarak goriildiigii ve bu durumun
olumsuz etkileri oldugu sonucuna ulasilmistir (Cetin, 2013; Esen, Temel ve Demir, 2017). Ote yandan
Ogretmenlerin is ytikiiniin agir olmadig1 sonuglarma da ulasilmistir (Karaokur Akdag, 2013; Keles Ay,
2010; Oztiirk, 2019; Sahan Ozer, 2019). Uluslararas: calismalarda ise Ogretmenlerin is yiikiiniin
Ogretim performansini olumsuz etkiledigine ve politik miidahalelerle 6gretim disi is yiikiiniin
cesitlenerek arttigina isaret edilmistir (Deakin ve digerleri 2010; Easthope ve Easthope, 2000; Emery,
2018; Newhook, 2012; Kim, 2019). Literatiire dayali olarak &gretim dis1 is yikiiniin &gretim
performansint olumsuz etkiledigi; bu temelde okullarin orgiitsel etkililiginin zayifladig1 onciilii
belirmektedir. Ote yandan ulusal ve uluslararasi diizeyde 6gretmenlerin is yiikii odakli galigmalarda,
is yiikiinii olusturan islerin kendi i¢inde hangi etkilere yol agtig1 alisilmay1 beklemektedir. Ogretim is
ylikii, Ogretim performansin etkiledigi gibi ogretim disi is yiikii de Ogretim performansin
etkileyebilir. “Ogretim performansi, Ogretmenin is yiikiinden nasil etkilenmektedir?” sorusu
yoneltilebilir. Ogretim dig1 isler arasinda hangi islerin nasil bir etki yarattigi heniiz tam olarak
bilinmemektedir. Ornegin &grencilerin ddevlerinin kontrolii ile nobet tutulmasi 6gretmenin dgretim

performansim farkl sekilde etkilemesi beklenir. Tiirkiye baglaminda, 6gretmenlerin mesleki ig
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ylikiintin alt kategorilerinin 6gretim performans: {izerindeki etkisinin ¢alisilmas:t hem uygulamaya

hem de uluslararas: arastirma birikimine katki saglayabilir.
Amacg ve Alt Amaglar

Bu calismanin temel amaci, 6gretmenlerin mesleki is yiikiiniin onlarin 6gretim performansi
tizerindeki etkisi temelinde okullarin orgiitsel etkililigini degerlendirmektir. Bu calismanin alt
amaclar1 su sekilde belirlenmistir: i) C)gretmenlerin Ogretim yili icinde yaptiklart mesleki isleri
betimlemek, ii) Ogretim disi mesleki is yiikiinii (ODMIY) betimlemek, iii) ODMIY’in 6gretim
performansi {izerindeki algisal etkisini betimlemek, iv) Ogretmenlerin mesleki is yiikiinii alt
gruplarina gore siniflandirarak incelemek v) Ogretmenlerin mesleki is yiikiiniin 6gretim performansi
tizerindeki etkisine iliskin alg1 temelinde okullarin drgiitsel etkililigini degerlendirmektir. Bu ¢alismada
“Ho: Okullar, orgiitsel etkililige sahip degildir” hipotezi test edilmektedir. Bu durumun operasyonel
ifadesi “Ogretim is yiikiiniin 6gretim performanst iizerindeki etki biiyiikliigii negatif bir deger alir”

seklindedir.
Yontem

Is yiikii kavrami nicel ve nitel boyutlu bir kavram oldugundan karma yontem ile
calisilmasimin daha gecerli sonuglar iiretebilecegi degerlendirilmistir. Bu ¢alismada karma yontemin
‘kesfedici siralr deseni’ kullanilmistir (Creswell ve Plano Clark, 2015). Bu desene uygun model Sekil 1'de
gosterilmektedir. Arastirma modeline gére 6nce 6gretmenlerin okulda hangi mesleki isleri yaptiklar:
belirlenmistir. Ardindan bu isler i¢in ne kadar siire harcadiklar1 ve islerin &gretim performansi
tizerindeki etkisi ortaya konulmustur. Son asamada, ulasilan sonuglar ¢alismanin higbir siirecinde yer

almamis bagimsiz katilimcilarin goriislerine sunulmustur.

Nitel veri toplama ve Nicel + Nitel veri Nicel veri toplama:
coziimleme: Acik uglu SOTUY Q| ey toplama: Yari- — Calisma bulgularinin
cevap yapilandirilmis goriisme teyidi
N=10 N=88 N=5

Sekil 1. Aragtirmanin modeli

Baglam

Geng bir 0gretmen isgiicline sahip olan Tiirkiye yillardir diisiik egitim kalitesi sorununu
yasamaktadir (OECD, 2019; TEDMEM, 2020). Okuldaki 6gretimin kalitesini iyilestirmenin bu sorunun
¢Oziimiine yardimcr olabilecegi inanciyla reform girisimleri yasanmustir. Fakat bu reform girisimleri
amaclarina tam erisememistir (Celik, 2012; C)zyllmaz, 2017). Ogretmenlerin performans temelli
degerlendirilmesi girisimi ise sonugsuz kalmistir (TEDMEM, 2019b). Mesleki gelisimin ve rehberligin
etkili islemedigi sOylenebilir (Yildirim, 2018). Devlet okullarindaki egitimin kalitesini artirmak

amaciyla Ogrencilere telafi, yetistirme, destekleme niteliginde ek egitim-Ogretimler verilmektedir.
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Ayrica sinavlara odakli hazirlik niteliginde 6zel dersler de verilmektedir (TEDMEM, 2019b). Nitelik
yonii sorunlu olan dgretim boyutunun nicelik yonii de sorunlu goriinmektedir. Sekil 2, Tiirkiye’de bir
okul yili icinde yasal ve nicel olarak dgretime ve tatile ayrilan siireleri gostermektedir. Yasal 6gretim
siiresi en az 180 is giiniidiir. Ogretmenler, 35 hafta sinifa girip 6gretim yapmaktadir. Okullarda
haftalik yasal 6gretim siiresi ilkokulda 30 ders saati, ortaokulda 35 ders saati ve liselerde 40 ders
saatidir. Mesleki okullarda haftalik ders saati sayis1 degisebilmektedir. Tiirkiye’de bir ders saati siiresi

ise 40 dakikadir. (European Commission, 2018).

Ocak aymin son haftasinda 6gretmen Subat aymin ikinci haftasi 5gretmen
ve Ogrenciler i¢in iki haftalik ara tatil o ® ve 6grenciler i¢in okullarin agilmas:
...o..:..'...;/
Kasim ayinda 6grenciler @ % Nisan ayinda 6grenciler
icin bir haftalik tatil ¥ 3 4 _¥ igin bir haftalik tatil
oc%o Xy
\o /
Ry G 15 Haziran 6grenciler icin
15 Eyliil Ogrenciler igin «— — o
okullarin baglamast og%ﬁ @ $ ©  yaz tatilinin baglamas:
1 A . . 00
1 Eyll Ogretmenler icin ....o .o:o. 30 Haziran 6gretmenler
okullarin baglamast .o..o A o.°o. icin yaz tatilinin baslamasi
.°.o.o o o ° ® o.o..
¢ .o...° o..o o..o O...o. ¢

Sekil 2. Tiirkiye’de orgilin 6gretimde 6gretmenlerin calisma ve tatil siireleri

Uluslararas: ortalamalarla karsilastirnldiginda Tiirkiye’de 6gretime ayrilan siire ile 6gretimi
destekleyici faaliyetlere harcanacak siirenin artirilmasi gerektigi goriilmektedir. Ornegin ilkokul,
Ortaokul ve lise kademelerinde dgretim icin yillik ortalama 576 saat harcanirken OECD ortalamasi 715
saattir (OECD, 2018). OECD TALIS 2018 arastirmasinda ise ortaokul diizeyinde 6gretmenlerin yillik
ortalama is yiikiit OECD {ilkeleri geneli i¢in 913 saat iken Tiirkiye’de 843 saattir. OECD genelinde
Ogretmenler, bir haftanin ortalama 38.8 saatini meslekleriyle ilgili calismalara ayirmakta iken
Tiirkiye’de bu siire 31.6 saattir. OECD genelinde 6gretmenler planlama ve derse hazirlik icin haftada
ortalama 6.5 saat harcamaktadir. Tiirkiye icin bu siire 3.5 saattir. Tiirkiye, 0grenci ¢alismalarini
kontrol, diizeltme ve not verme igin 0gretmenlerin en az zaman ayirdig: iilkedir (2.3 saat). Ayrica,
Tiirkiye’de Ogretmenler 1.9 saat ile meslektaslar1 ile en az takim g¢alismasi ve diyalogda bulunan

ogretmenlerdir (EURYDICE, 2018; OECD, 2020; TEDMEM, 2019a).
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Calisma Gruplar

Ogretmenlerin is yiikiiniin Ogretim kademesi, brans, okuldaki Ogretmen sayis1 gibi
degiskenlerden etkilendigi bildirildigi i¢in calismanin gecerligini destekleyici yonde katilimci
Ozelliklerini kontrol edebilmeye yonelik amacli 6rnekleme (purposeful sampling) ile belirlenen ve
calismaya goniilli katilanlardan (convenience sampling) calisma gruplart olusturulmustur
(Christensen, Johnson ve Turner, 2015). Calisma gruplari, 2018 yili Mart-Haziran doneminde Aksaray
ilindeki ilkokul, ortaokul ve lise kademesindeki devlet okullarinda gorev yapmakta olan ve aktif
olarak derse giren 6gretmenleri igermistir. Ogretmenlerin is yiikii acisindan ¢ok daha farkli 6zelliklere
sahip 0zel okullar ve 6zel egitim okullar1 ¢alisma kapsami disinda tutulmustur. Calismanin modeli
geregince ii¢ farkli calisma grubundan (Ni=10, N>=88, Ni=5) veriler toplanmugtir. ik calisma
grubundaki 6gretmenlerden altis1 kadin gretmendi. Dérdii kdyde caligmaktaydi. Ogretmenlerden
besi oldukca deneyimli iken ikisi gorevlerinin heniiz ilk yilindaydilar. Tkinci galisma grubunda 48
kadin 6gretmen varken % 401 oldukc¢a deneyimli (16 yil ve iistii) ve % 251 ilk bes yilindaydi.
Katilimailarin 17’si ilkokul kademesinde goérev yaparken 43 Ogretmen ortaokulda ve 28 6gretmen
ortadgretim kademesinde ¢alismaktaydi. Ayni kurumda c¢alisma siiresi ac¢isindan katihmcilarin %
20’si ilk yilmi ¢alismakta; yaklasik % 2571 ise alt1 yil ve daha fazla siiredir ayni okulda gorev
yapmaktaydi. Brans dagilimina bakildiginda dil-sosyal bransindan olanlar % 35.2; matematik-fen
branst % 30.7 ve sif 0gretmenleri ise % 18.2 oranlariyla temsil edilmistir. Okullarin biiyiikliigii
Ogretmen sayisina gore belirlenmistir. Katilimcilari % 20.5i ¢ok biiyiik okullarda (45 ve {istii sayida
Ogretmenin calistigl) gorev yapmaktaydi. % 43.2°si biiyiik okullarda (30-44) calisirken % 8’1 kiigiik
okullarda (15'ten az) gorev yapmaktaydi. Ogretmenlerin gérev yaptiklari yerlerdeki 6grencilerin
sosyo-ekonomik diizeylere gore dagilimi incelendiginde % 30.7’si alt sosyo-ekonomik diizeyden
ogrencilerle calisirken % 67’si orta sosyo-ekonomik diizeyden Ogrencilere ders vermekteydi.
Calismanin sonuglarnin gegerligini kontrol etmek amaciyla olusturulan ficiincii grup ise bes
Ogretmeni igermistir. Bunlardan {i¢i kadin 6gretmen iken ikisi kdyde gorev yapmaktaydi. Bir

O0gretmen mesleginin ilk yilinda; tigii ise oldukca deneyimli 6gretmenlerdi.
Veri Toplama Arag ve Siireci

Bu ¢alismada kullanilan 6l¢me araglar: asamali sekilde olusturulmustur. Baslangicta okulda
hangi islerin yapildigini 6grenmek icin 10 6gretmenden goriis almmustir. Bunun igin agik uglu bir
sorunun (Bir d8retim yili icinde okulda ve okul disinda mesle§inizle ilgili hangi isleri yapmaktasimz?) yer
aldig1 yapilandirilmamig goriisme formu kullanilmigtir. Bu formda demografik soru kismu ile etik
kisim da yer almustir. Etik kisim arastirma hakkinda bilgi, goniillii katilim, arastirmadan g¢ekilme ve
etik ilkeleri igermigtir. Etik kistm ve demografik bilgi kismi diger goriisme formlarinda da

kullanilmistir.
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Ik asamada elde edilen veriler temel alinarak her bir igin siklifi, siiresi ve &gretim
performansina etkisini 6l¢meyi hedefleyen nicel ve nitel sorular iceren ikinci bir veri toplama araci
hazirlanmistir. Bu veri toplama aracinin igerik gegerligi (content-related validity) uzman goriisleri
(three academicians with PhD in educational sciences) ve literatiirde benzeri ¢alismalarda (Atkins,
2003; Goksoy ve Karaokur Akdag, 2014; Ingvarson, ve digerleri, 2005) kullanilan 6l¢gme araglarindaki
icerik (criterian-related validity) dikkate alinarak saglanmistir. Uzman goriisleri dogrultusunda

“okullarin tamirat1” mesleki bir is olmadig1 gerekgesiyle listeden ¢ikartilmistir.

Ogretim is yiikii kapsaminda biri agik uglu ii¢ soru sorulmustur. “Halen gorevli oldugunuz
okulda haftalik kag ders saati derse girmektesiniz?” sorusuna agik uglu cevap istenmistir. Ikinci ve
tigiincii sorular Likert tipi kapali uglu sorulardir (Ogretim yiikiiniiz Ggretim performansimizi nasil
etkiliyor? -1: olumsuz, 0: etkilemiyor, 1: olumlu) ve (Ogretim viikiiniiz 6gretim performansinizi ne derece
etkiliyor? 0: Etkilemiyor, 1: Az etkiliyor, 2: Orta derecede etkiliyor, 3: Cok etkiliyor). Ogretim dis1 mesleki ig
yiikiine iliskin veriler ise Tablo 1 ile 6rnegi verilen arag ile saptanmistir. Bu kisimda 6gretim dis:
mesleki isin yapilma siklig1 (A), yapilma siiresi (B), 6gretim performansima etki yonii (C) ve etki
derecesi (D) 6grenilmeye calisilmistir. Ayrica 0gretim dist mesleki islerin 0gretim performansina
etkisine iliskin 6gretmenlerin deneyimlerini saptamaya yonelik agik uglu bir soru yer almigtir. Olgme
aracinin pilot uygulamasi arastirma siirecinde yer almayan Aksaray ili sehir merkezindeki ilkokul,
ortaokul ve lise kademesinde farkli okullardan tesadiifi segilen iiger 6gretmen tizerinde denenmistir.
Pilot uygulamada katihimcilar 6gretim dis1 mesleki isler arasma “6grenci devamsizlik durumunun e-
okula islenmesi”, “veli ziyareti”, “Ogrencilere siit-iiziim gibi gidalarin dagitilmas1” ve “okul meclisi”
islerinin de eklenmesi uyarisinda bulunmuslardir. Bu isler de eklenerek Sl¢me araci diizenlenmis ve

asil uygulamada kullanilmistir.

Tablo 1. Ogretim disi mesleki islere iliskin is yiikii ve 6gretim performansina etkisi verilerini toplama aract

s yiikii Ogretim performansina etkisi
A. Isin yapilma sikhig1t  B. Is igin harcanan siire C. Etki Yonii D. Etki derecesi

Ogretim dis1
mesleki igler

~ Yilda birkag (1-3) kez yilda ortalama 2 defa
N Donemde birkag kez, yilda ortalama 4 defa
@ Ayda birkag kez, yilda ortalama 16 defa

» Haftada birkag kez, yilda ortalama 32 defa
— 0-30 dakika arasi ortalama 15 dakika

N 31-60 dakika arasi ortalama 45 dakika

@ 61-90 dakika arasi ortalama 75 dakika

# 91-120 dakika arasi ortalama 105 dakika

o1 120 dakikadan fazla ortalama 135 dakika

© Hig

o1 Her giin veya yilda 180 defa
— Olumsuz yonde etkisi var.
© Etkisi yok

~ Olumlu yonde etkisi var.

© Etkisi yok.

= Az etkiliyor.

™ Orta derecede etkiliyor.

w Cok etkiliyor.

Nobet tutma
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Son asamada calismada elde edilen sonuglar maddelestirilerek bunlarin okullar icin gegerli
olup olmadig1 6grenilmeye calisilmistir. Her bir madde icin kapali uglu ve acik uglu cevap secenekleri

diizenlenmistir (i) uygundur, ii) uygun degildir, iii) eger uygun degil ise nedenini agiklayimiz).

Veri toplama siireci, 2018 yili Mart-Haziran déneminde katilimcilarin tercihleri dikkate
almarak okul ortamlar1 disinda yiiz yiize goriismelerle gerceklestirilmistir. Goriismeler sirasinda
arastirmacilar yonlendiricilikten kaginarak goriisiilen kisinin deneyimlerini ve goriislerini yansiz
sekilde kaydetme tutumu sergilemislerdir. Her goriisme ic¢in biri katilimcida diger ikisi
aragtirmacilarda olmak iizere ii¢ form kullanilmistir. Formu katilimcinin yazarak doldurdugu
durumlarda, bu form veri toplama araci olarak isleme alinmistir. Katilimecinin goriislerini konusarak
belirttigi durumlarda her iki arastirmaci da ellerindeki formu bagimsiz sekilde eszamanli olarak
doldurmustur. Goriisme bitiminde karsilastirma yapilarak veri kaybini onleyecek sekilde ortak bir

veri toplama araci iiretilmis ve katihmciya teyit ettirilmistir.
Veri Analizi

Veri toplama siirecinde elde edilen formlar éncelikle kodlanmistir. 1k goriisme igin A1, Ao,
As...Aw kodlari verilmistir. Tkinci goriisme icin Bi, Bz, Bs...Bss kodlar1 verilmistir. Son goriisme igin ise
Ci-Cs arasinda kodlar verilmistir. Ik goriismeden elde edilen formlar Excel galisma sayfasina
aktarilmistir. Excel ¢alisma sayfasinda arastirmacilar 6nce bagimsiz analiz yapmis ardindan birlikte
calisarak ortak bulgulara ulasmislardir. Ik goriisme verilerinin analiz siirecinde yinelenme sikliklar
cetele yontemiyle belirlenerek gretmenlerin yaptiklar: igler siralanmustir. Tkinci goriismeden elde
edilen verilerin nicel kismi, IBM SPSS 22 istatistik programina aktarilarak incelenmistir. Tanumlayici
istatistikler ytizde (%), frekans (f), aritmetik ortalama (¥) ve standart sapma (Ss) hesaplanmustir.
Analizlerde bos birakilmis yerler ortalama ile degistirilmemistir. Ciinkii bos hiicreler belirli bir isin
katillmcilar tarafindan gergeklestirilmedigi anlamina gelmektedir. Bu tiir durumlarda o is igin
katilimcmin isyiikii sifir olarak islem gormiistiir. “Anket doldurma” isi yalnizca bir katilimci
tarafindan ve siiresi 105 dakika olarak isaretlenmis oldugundan ug¢ deger bigiminde degerlendirilerek
analizden c¢ikarilmistir. Her bir is icin betimsel istatistiklerin hesaplanmasinin yam sira is gruplarinin
betimsel istatistikleri de indeksler halinde hesaplanmistir. Bu kapsamda once uzman goriisii (egitim
bilimleri alaninda doktorali {i¢ akademisyen) alinarak isler ortak yonleri temelinde gruplara
ayrilmistir. Gruplama siirecinde uzmanlar bagimsiz olarak ¢alismiglardir. Uyumsuzluk durumunda
cogunluk dikkate alinmistir. Uretilen gruplar ve icerikleri soyledir: (i) Ogretim isi (6gretime hazirlik
planlama, haftalik ders programi geregi siniftaki 6gretim, destekleme-yetistirme kurslari), (ii) Ogrencilerin
performans bilgilerinin islenmesi (Ogrenci calismalarini inceleme, puanlama, doniit verme, e-okula
devamsizlik girisi, e-okula 6grenciler hakkinda bilgilerin girilmesi), (iii) Ogrencilere yonelik sosyal, kiiltiirel,
sportif vb. isler (Okul meclisi isleri, sosyal-kiiltiirel faaliyetler, siit-iiziim dagitma isleri, proje yapilmasi, sosyal

kuliipler, sumif nébeti isleri), (iv) Ogrencileri gozetleme ve giivenlik isleri (teneffiislerde nébet tutma,

1320



KEFAD Cilt 22, Say1 2, Agustos, 2021

torenlere katilim, belirli giin ve haftalarla ilgili isler), (v) Velilerle iligkiler kapsaminda yapilan isler (veli
toplantisi, veli ziyareti), (vi) Okulun isletilmesi kapsaminda komisyon isleri ([hale ve kabul komisyonu,
rehberlik yiiriitme kurulu, OGYE komisyonu, TKY Komisyonu, stratejik plan hazirlama komisyonu), (vii) Okul

disinda bireysel gorev sebebiyle yapilan isler (hafta sonu sinav gérevi, hizmet ici egitim kursu).

Ikinci goriismede Ogretim is yiikiine iliskin acik uclu soruya verilen yanitlar da incelenmistir.
Sayisal degerler once kiigiikten biiyiige siralanarak ranj belirlenmistir. Bu sekilde diizenlenen 6gretim
is yiikii verileri gruplandirilarak kategorik hale doniistiiriilmiistiir. Bunun i¢in Likert tipi bes dereceli
Olcek kullanilmistir (1: 15 saat ve daha az, 2: 16-20 saat arasi, 3: 21-25 saat arasi, 4: 26-30 saat arasi, 5: 31
saat ve tizeri). Yillik 6gretim yiikii hesaplanirken oncelikle bir ders saati (40 dakika), hafta sayisi1 (35)
ve haftalik ders yiikii dikkate alinmistir. Dakika cinsinden elde edilen toplam yillik 6gretim siiresi saat

cinsine dontistiiriilerek (dakika cinsinden dgretim yiikii/60) bulgularda sunulmustur.

Ogretim dis1 mesleki is yiikii (ODMIY), isin yapilma siklig1 (A) ve is icin harcanan siirenin (B)
carpilmasiyla (A*B) bulunmustur. Isin yapilma sikhigimin analizinde Tablo 1’de gosterilen yillik diizey
alinmustir (1: yilda iki defa, 2: Yilda dort defa, 3: Yilda 16 defa, 4: Yilda 32 defa, 5: Yilda 180 defa). Is
i¢in harcanan siirenin analizinde ise dakika olarak ortalama degerler (1: 15', 2: 45', 3: 75', 4: 105', 5: 135')
kullanilmigtir. Ikinci goriismeden elde edilen diger veri grubu, belirli bir isin 6gretmenlerin gretim
performansi tizerindeki etkisine iliskin algi temelli nicel verilerdi. Bu kapsamda etkinin biiytikligii
hesaplanirken ODMIYED=0ODMIY * C * D formiilii kullanilmistir. Bu formiilde Ogretim dis1 mesleki is
yiikiiniin etki derecesi (ODMIYED) bagimli bir degisken olarak dgretim dist mesleki is yiikii (ODMIY),
etki yonii (C) ve etki derecesinin (D) fonksiyonu olarak isleme alinmistir. Belirli bir is i¢in islem
yapildiginda negatif ve pozitif etki degerleri hesaplanmaktadir. Eger, toplam etki biiyiikliigii pozitif

ise bu durum okulun orgiitsel etkililiginin gerceklestigi (H1) seklinde degerlendirilmektedir.

Ikinci goriismede “6gretim disindaki islerin 6gretim performansini etkileme durumuna iligkin
deneyimlerinizi agiklar misiniz” agik uglu sorusuna yalnizca 27 katilimci cevap vermistir. Yanitlar
igerik analizi ile incelenmistir. Igerik analizinde tiimdengelim yontemi dogrultusunda tek diizeyli bir
soyutlama gerceklestirilmistir. Once katilimcilarin ifadeleri Excel ¢alisma sayfasina aktarilmistir.
ifadelerde yer alan kelime, ciimle veya ciimleler bilgi pargalari olarak tespit edilmistir. Bilgi
parcalarinin ortak yonleri dikkate alinarak daha dnceden belirlenen kategorilere ayrilmistir. Tekrarlar,

frekans ile belirtilmistir.

Nitel ve nicel verilerin birlestirilmesinde kuramsal birlestirme teknigi uygulanmistir (Creswell
ve Plano Clark, 2015). Ciinkii bu ¢alismanin nihai amaci okullarin rgiitsel etkililigini incelemekti. Bir
okulun ana iglevi, kuramsal bakimdan, 6gretim araciifiyla cocuklar1 ve gengleri egitmektir. Nitel ve
nicel veriler O0gretmenlerin yaptiklar1 isler arasindaki uyum ve etki odaginda birlegtirilmistir.
Katilimcilarin deneyimlerini agikladiklar1 dogrudan alintilar ilgili olduklar1 nicel degiskenle birlikte

sunulmustur. Son asamada arastirma sonuclariin gegerligine iliskin katilimcilarin goriisleri nicel ve
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nitel yontemle incelenmistir. Arastirmada ulasilan sonucun okullar i¢in gegerli olma durumu (1:
Uygundur, 2: Kararsizim, 3: Uygun degildir) nicel (frekans) olarak incelenmistir. Uygun degilse

nedenine iliskin goriisler ise igerik analizi ile incelenmistir.

Gegerlik ve giivenirlik saglanmasinda literatiirde erisilen benzer calismalarin sonuglari,
uzman goriisleri, katilimear teyidi ve pilot uygulama sonuglar1 dikkate alinmistir. Bunlara ek olarak
glvenirlik acisindan arastirmada nitel ve nicel veriler arasindaki tutarlilik kullanilmistir. Ayrica
izlenen siireclerin modellenerek agiklanmasi, katilimcilarin dogrudan ifadelerine yer verilmesi
glivenirligi desteklemektedir. Veri toplama siirecinde ve veri analiz siirecinde arastirmacilarin 6nce
bagimsiz ardindan birlikte calisarak tutmus olduklar1 kayitlar ve sonuglar1 karsilastirmalar,

glivenirligi saglayici islev gérmiistiir.
Arasgtirmanin etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Aksaray Universitesi Insan

Aragtirmalar1 Etik Kurulu
Etik degerlendirme kararinin tarihi= 19.04.2019
Etik degerlendirme belgesi say1 numarasi= 2019/03-34
Bulgular
Bulgular, arastirmanin alt amaglar1 dikkate alinarak izleyen satirlarda sunulmaktadir.
Ogretmenlerin Ogretim Yil1 icinde Yaptiklar1 Mesleki isler

[k goériisme siirecinde &gretmenlerden edinilen bilgiler Tablo 2'de sunulmustur. Islerin
vurgulanma siklig1 frekans (f) ile ifade edilmistir. Tabloya goére 6gretmenler yil iginde 6gretim isinin
yani sira nobet tutma, torenlere katilma, e-okula bilgi girme gibi 22 farkli is yapmaktadirlar. Bu islerin
ilk dort tanesinin biitiin dgretmenler tarafindan yapildigi sdylenebilir. Ote yandan sosyal kiiltiirel
faaliyetler yapma, velilerle goriisme ve veli toplantisi gibi islerin bazi 0gretmenlerce belirtilmemis
olmasi dikkat gekicidir. “Okullarin tamirati” isinin bir 6gretmen tarafindan “mesleki isler” arasinda
ifade edilmesi de dikkati ¢ekmektedir. Goriisiilen 6gretmenlerden hig biri “6grencilerin sorunlariyla
ilgilenmeyi” belirtmemistir. On goriisme sirasinda Ogretmenler, agirlikli olarak resmi ve yasal
karsilig olan isleri siralamiglardir. Ogretim iginde okul disinda gerceklesen 6zel dersler is yiikiine

dahil edilmemistir fakat destekleme ve yetistirme kurslarinda yapilan 6gretim ig yiikiine dahil
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edilmigtir. Destekleme ve yetistirme kurslarinda ders veren &gretmenler okuldaki dersleri dahil

haftalik 40 saate kadar ders verebilmektedirler.

Ogretim Is Yiikii

Ikinci goriismede Ogretmenlere sorulan acik uglu soru ile 6gretim icin harcadiklari siire
belirlenmeye calisilmistir. Ogretmenlerin goriisleri temelinde 6gretim is yiikiiniin dort farkh tiirii
oldugu goriilmiistiir: i) Haftanin ¢alisma giinlerinde olmak {izere haftalik ders programina uygun
Ogretim faaliyeti, i) Destekleme ve yetistirme kurslarindaki Ogretim faaliyeti, iii) Gelmeyen

dgretmenin yerine dgretim yapmak ve iv) Ozel olarak ders vermektir. Bu 6gretim faaliyetleri arasinda

ilk iki maddede ifade edilen 6gretim faaliyetleri dikkate alinmistir.

Goriislilen 6gretmenlerin haftalik 6gretim yiikii 15-40 ders saati arasinda degismektedir. Dort
Ogretmen 15 ders saati ve daha az haftalik 6gretim yiikiine sahiptir. Dokuz &gretmen 16-20 arasinda
ders saati, 23 6gretmen 21-25 ders saati arasinda dgretim yapmaktadir. Ogretmenlerin 47’si haftalik
26-30 ders saati sinifa girip O0gretim yaparken bes ogretmen 31 saat ve iizeri 6gretim yapmaktadir.
Gortisiilen 88 o6gretmenin haftalik ortalama 6gretim yiikii 26.01 saat (Ss=4.81) olarak hesaplanmustir.
Yillik ortalama 6gretim ders saati siiresi 911 (607 saat) olarak hesaplanmaktadir. Hesaplanan ortalama

Ogretim is yiikiine 6zel dersler ve bagkasinin yerine kisa siireligine derse girme dahil edilmemistir.

Tablo 2. Ogretmenlerin Ggretim yili icinde yaptiklar: mesleki isler

Mesleki is f Mesleki Is
1.51n1fa girip 6gretim yapma 10 2. Derse hazirlik, planlama
3. Sinav, ¢alismalar1 puanlama, doniit 10 4. E-Okula 6grenci bilgi girisi

5. Torenlere katilma
7. Okullarda nobet tutmak

9 6. Belirli giinler ve haftalarda kutlama
8 8.Velilerle toplant1 ve goriisme
9. Sosyal kiiltiirel faaliyetler yapma 6 10. Sosyal kuliip etkinlikleri hazirlama
11.Hafta sonu sinav gorevleri 3 12.Proje yapma gorevi
13.Hizmetigi egitim kurslar1 3 14.51muf nobet listesi hazirlama, uygulama
15.0turma plani vb. hazirlama 2
17.Ihale ve kabul komisyonlar gorevi 2
19.0kullarin tamirati 1
21.Stratejik plan hazirlik ve uygulama isleri 1

16.Rehberlik yiirtitme kurulu tiyeligi isleri
18.0kul gelistirme yonetim ekibi isleri
20.Bos gegen derslere girme

22.Toplam kalite yonetimi komisyon isleri

R R R NN W R NS 5~

Ogretim D1g1 Mesleki Is Yiikii (ODMIY) ve Ogretim Performansi Uzerindeki Algisal Etkisi

Ogretmenlerin yaptiklari islerin olusturdugu is yiikii ve bu yiikiin 6gretim performansina
etkisine iligskin elde edilen bulgular Tablo 3’te sunulmustur. Tabloya gore 6gretmenler yilda ortalama
167 saat dgretim disi is yiikiine sahiptirler. Ogretim yiikii ile birlikte toplam mesleki is yiikii yaklagik
774 saat hesaplanmaktadir. Toplam mesleki is yiikiiniin % 22’sini 6gretim dis1 mesleki is yiikii
olusturmaktadir. Haftalik ortalama isyiikii 22 saat olup bunun yaklasik 5 saati 6gretim dist islere

harcanmaktadar.
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Tablo 3’e gore en sik yapilan is E-okula devamsizlik girisidir (X=38.58, Ss=66.15). Ogretmenler bu
isi yilda ortalama 39 defa yapmakta ve her defasinda yaklasik 36 dakika; yilda 24.4 (Ss=52.4) saat
harcamaktadir. C)gretmenlerin algilarina gore bu is smiftaki 6gretim performansini pozitif yonde ve
az derecede etkilemektedir. Ogretmenlerin sik yaptiklari islerden biri sinav yapma, 6grenci calismalarini
inceleme ve doniit verme isidir (X=30.75, Ss=42.3). Bir 6gretmen yilda ortalama 31 defa s6z konusu isi
yapmakta ve her defasinda ortalama 61.7 dakika harcamaktadir. Y1l i¢inde bu is i¢in yaklasik 34 saat
harcamaktadir. Ogretmenlerin algilarma gore dgrencilerin calismalarini inceleme ve doniit verme
kendilerinin smiftaki 6gretim performansini pozitif yonde ve orta derecede etkilemektedir (X=1.97,
Ss=.95). Ogretim performansi iizerindeki etki biiyiikliigii ise diger islerden ¢ok daha fazladir (X=67.37,
Ss=122.64). En diisiik siklikta gercgeklestirilen islerden biri yilda ortalama ii¢ kez gerceklestirilen hizmet

ici egitim kurslaridir (X=3.2, Ss=4.9) ve yilda ortalama dort saat siire ayrilmaktadair.

Ogretim performansi {izerinde negatif etki yaratan en 6nemli is nobet tutmaktir. Bir 6gretmen
yilda ortalama 13 defa nobet tutmakta ve her defasinda ortalama 95.8 dakika harcamaktadir.
Ogretmenler yilda ortalama 20 saatlerini (X=19.99, Ss=17.88) ndbet gorevi igin harcamaktadirlar. Nobet
isi Ogretmenlerin smiftaki Ogretim performansini negatif yonde ve orta derecede etkilemektedir
(X=1.81, Ss=1.11). Etki buytlikliigii ise -26.28 (Ss=46.95)'dir. Nitel veriler de bu durumu
dogrulamaktadir. Ornegin B “Nobetgi oldugum giin dinlenmek icin vakit bulamiyorum. Kisisel
ihtiyaglarimi bile zor karsiliyorum. Ustelik bir 6grencinin bagina bir sey gelecek diye daha ¢ok
tedirginlik yasiyorum. Bu durumda ister istemez smniftaki 6gretime olumsuz bir sekilde yansiyor”
acgiklamasini yapmuistir. Bss ise nobet ile ilgili su goriisleri vurgulamistir: “Biitiin giin ayakta olmak
yetmiyormus gibi bir de herkesin derdini dinliyorsunuz. Kimin disarda kaldigi, kimin sinifa
girmedigi hep sizden soruluyor. O giin okula gelmeyen 6gretmenin bile takibini yapiyoruz”. Bei, yatili

okullardaki nobet gorevinden dolay1 yasadigi sorunu soyle anlatmustir:

“Yatili okullar i¢in aksam yatili orada kalacak sekilde mesela Cumartesi sabah saat 08.00’de
nobeti devraldigimda ertesi giin sabah 08.00’de nobeti devretmek zorundayim. Dolayisiyla bu
durum diizenimizi bozuyor {iistelik hafta ortasina denk geldiginde ve hemen derse devam

etmek durumunda oldugunuzda bir¢ok seyi olumsuz etkiliyor.”

Nobet isinin siniftaki 6gretim performansi {izerindeki negatif etkisine benzer olumsuz etkiler
torenlere katilma, belirli giin ve hafta kutlamalar: ve sosyal kuliip etkinliklerinde de gerceklesmektedir. Az
etki derecesine sahip olmakla birlikte anilan etkinliklerin niteligi bakimindan 6gretmenlerin siniftaki
Ogretim performansini olumsuz etkilemesi dikkat cekicidir. Kuliip calismalarma iliskin B2 su

degerlendirmeyi yapmustir:

”C)gretmenligimin altinci yilindayim ve bu tiglincii okulum. Daha 6nceki okullarimda kuliip

etkinlikleri yapmamistim ama simdiki okulumda mdiidiir bu etkinliklerin yapilmasini istiyor.
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Her ay bir defa ders bitiminden sonra bir ders saati kuliip toplantis: yapiyoruz. Fakat bu

durumun 6grenci ve 6gretmenler agisindan higbir yararini géremiyorum.”

Kuliip etkinlikleriyle ilgili Bss ise “Kuliip etkinliginin oldugu giin sabahtan itibaren bir
isteksizlik olusuyor. Bir ders saati daha fazla okulda kalmak stres yaratiyor” biciminde goriis
belirtmistir. Bs ise “Bayrak torenleri ¢ok vakit almiyor ama diger torenler zorunlu katilim oldugunda

ve uzun siirdiigiinde hosumuza gitmiyor” seklinde goriis bildirmistir.
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Tablo 3. Ogretim ve 6§retim dist mesleki is yiikiine ait nicel bulgular

Is yiikii Ogretim performansina etkisi
Ogretim ve Ogretim dis1 mesleki isler Ysal Ellllr;a Bmsrgrf (l'gl:k?ﬁglan Yﬂl;l:ﬂ?é tg::t]; Is Etki Yonii  Etki Derecesi Etki Buytuikliigii
X Ss X Ss X Ss X Ss X Ss X Ss

Simifta 6gretim yapmak 9104  168.6 40.0 .00 6069 1124 72 .60 45 .77 734 5722
Derse hazirlik, planlama 18.1 10.7 33.1 20.6 10.8 10.2 97 .18 24 .63 23.8 23.7
Smav yapma, ¢alisma inceleme ve dondit 30.8 423 61.7 33.7 343 526 93 .37 20 .95 674 1226
Okullarda nébet tutmak 12.8 9.4 95.8 41.3 20.0 179 -76 .61 18 11 -263 47.0
E-okula devamsizlik girisi 38.6 66.2 35.8 32.6 244 524 30 .73 14 1.0 284 1157
E okula 6grenci bilgi girisi 6.9 22.0 62.1 36.3 104 488 35 .64 1.1 11 191 1299
Veli toplantisi 3.1 3.8 68.2 28.3 35 3.6 .67 .58 1.7 13 5.4 7.0
Veli ziyareti yapilmasi 4.2 6.5 443 34.0 3.3 6.4 .63 .51 21 1.2 5.1 8.9
Hizmet i¢i egitim kurslar1 3.2 49 76.4 41.7 4.1 5.3 45 .69 1.8 1.3 29 7.3
Sinif nobet listesi, oturma plani vb. hazirla 5.1 6.7 43.0 26.1 4.0 6.9 30 .83 1.3 1.1 1.3 7.4
Hafta sonu sinav gorevleri 48 7.0 79.4 40.6 69 117 38 .76 1.1 1.0 5.0 242
Torenlere katilma 9.0 114 70.2 38.3 95 146 -19 87 1.3 12 -1.9 25.2
Belirli glinler ve haftalarda kutlamalar 7.4 8.2 61.7 28.0 77 94 -14 94 1.3 1.1 -04 20.7
Sosyal kuliip etkinleri (defter doldurma...) 49 7.5 52.8 31.0 44 78 -24 .80 14 10 -1.6 16.4
Proje yapma gorevi 1.6 23 51.1 35.9 23 47 28 .59 14 1.1 2.9 12.6
Rehberlik Yiiriitme Kurulu tiyeligi isleri 4.1 7.0 48.1 30.5 3.8 7.6 39 .67 1.6 09 1.6 11.6
Stratejik plan hazirlik ve uygulamasi 2.0 42 40.9 319 1.5 31 34 .60 1.5 1.0 1.2 3.7
Toplam Kalite Yonetimi (TKY) komisyon 2.0 3.3 36.1 254 1.5 2.7 16 .62 1.4 09 1.1 4.9
Sosyal-kiiltiirel faaliyetler 5.4 6.8 71.6 35.9 7.0 9.66 49 .66 15 1.2 7.8 211
Okul meclisi igleri 3.5 6.7 423 28.3 28 747 28 .69 1.3 1.0 0.2 9.9
Siit-Uziim teslim alma ve dagitma isleri 3.9 9.4 6.5 15.1 22 571 .05 .45 05 1.9 0.5 16.3
Thale ve kabul komisyon isleri 1.0 2.3 40.6 31.7 09 222 .05 .45 09 0.6 -0.04 4.3
Okul Gelistirme Yonetim Ekibi (OGYE) 2.2 5.0 36.1 25.0 1.7 4.07 15 .58 09 0.7 0.3 7.3
Ogretim igleri 9285 1731 73.1 20.6 617.7 115.1 84 31 14 05 972  574.0

- Ogrenci performans bilgisi ile ilgili isler 78.1 83.2 159.5 68.2 700 945 53 .36 1.5 07 1149 2274
g g Ogrencilere yonelik sosyal, kiiltiirel, sportif vb. 21.6 18.6 267.3  103.0 199 171 19 34 12 07 11.1 44.5
= 5 Ogrencileri gozetme ve giivenlik saglama isleri 30.3 19.5 227.7 779 380 294 -36 .58 1.5 09 -2738 64.8
>v'; G Velilerle iligkiler kapsaminda yapilan isler 7.4 9.2 112.5 54.4 69 76 .65 .45 19 11 10.4 12.8
= Okulun isletilmesi kapsaminda komisyon isleri 9.4 12.5 201.8 1134 76 118 22 40 1.2 06 4.1 244
Okul disinda bireysel gorev sebebiyle yapilan 7.7 8.3 155.8 73.2 11.3 137 41 .53 1.5 09 7.8 25.3
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Ogretmenlerin &gretim performansim en fazla etkileme derecesine sahip faaliyet ise wveli
ziyaretidir (X=2.13, Ss=1.24). Yilda ortalama dort defa yapilan veli ziyaretinin her birinde ortalama 44
dakika harcanmaktadir. Ogretim performansini pozitif yénde etkileme derecesi digerlerine gore
yiiksek sayilabilecek bir baska faaliyet hizmet ici egitim kurslarma katihmdir (X=1.78, Ss=1.29).
Gergeklesme sikligi yilda 3 defa olan soz konusu faaliyetin her defasinda ortalama 76 dakika
harcanmaktadir. Hizmet ici egitime iliskin goriis belirten B4z “Merkezden gelen emrivaki toplantilar
i¢in bizi salonu doldurmak i¢in ¢agiriyorlar. Adi ne olursa olsun bdyle isler amacina ulasmiyor. Ben

tercih etmedigim i¢in vakit dolsun diye bekliyorum” seklinde goriis bildirmistir.
Mesleki Is Yiikii Alt Gruplar1 ve Ogretim Performans1 Uzerindeki Algisal Etkileri

Ogretmenlerin mesleki is yiikii, alt gruplarina gore incelenmis ve elde edilen bulgular Tablo
3'te verilmistir Ogretmenlerin mesleki igleri yedi alt grupta siniflandirilmistir. En sik yapilan ig
Ogretim isleridir. Yillik 618 saat 6gretim islerine harcanmaktadir. Her yapilisinda en fazla siire (X=267,
Ss=103) ayrilan is grubu ise dgrencilere yonelik sosyal kiiltiirel sportif vb. faaliyetlerdir. Ogretim
performansi {izerinde negatif etki yapan yalnizca bir is grubu vardir: Ogrencileri gdzetme ve giivenlik
saglama igleri (X= -.36, Ss=.58). Ogretim performans: iizerinde etki giicii en fazla olan ig grubu ise
velilerle iligkilerdir. S6z konusu grubun etki giicii orta diizeydedir (X=1.9, Ss=1.1). Bu kapsamda Bs
kodlu ogretmen “Velilerle yaptigim toplantilara katilanlarin cocuklarinin derste daha motive
olduklarimi gozlemliyorum” agiklamasini yapmistir. Bu duruma karsin velilerle iletisim ve isbirligi
igin harcanan siirenin toplam is yiikii igindeki orani yalmzca %0.9’dur. Ogretim performansi
tizerindeki etki biyfikliikleri agisindan en Onemli etkiyi Ogrenci performans bilgisi is grubu
olusturmaktadir (X=115, Ss=227). Bu durumu destekleyici yonde Bz kodlu &gretmenin “e-okula
ogrenci bilgi girisinin 6grenciyi tanima ve ders sirasinda buna uygun tedbirler alma agisindan yararh
oldugu” agiklamasi 6rnek olarak verilebilir. Ogretim performansini daha iyilestirebilmek igin
miidahale edilecek is grubu ise dgrencileri gozetme ve giivenlik saglama isleri olarak saptanmaktadir. Bu

is grubunda yapilabilecek diizenleme ile negatif bir etki ortadan kaldirilabilir.
Okullarin Orgiitsel Etkililigi

Ogretmenlerin mesleki is yiikiiniin 6gretim performansi {izerindeki etkisine iliskin alg
temelinde okullarin drgiitsel etkililigini degerlendirebilmek icin Ho hipotezi sinanmistir. Bu yonde is
yiikiiniin 6gretim performansi iizerindeki etki biiyiikliigli toplami hesaplanmistir. Bu deger pozitif
yonde 217.8 oldugundan Ho hipotezinin operasyonel ifadesi olan “Ogretim is yiikiiniin 6gretim
performanst iizerindeki etki biiyiikliigii negatif bir deger alir” yanhslanmistir. Bu kapsamda okullarin temel
amaci olan Ogretimi gerceklestirmeye yonelik 0gretmenlerin mesleki is yiikiiniin onlarin &gretim
performansi tizerinde negatif bir etki yaratmadigi ve bu nedenle okullarin Orgiitsel etkililige sahip

oldugu bulgusuna ulagilmistir.
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Calismanin son asamasinda ulasilan 10 temel bulgu arastirmanin 6nceki siireclerinde yer
almayan bes dgretmenin goriisiine sunulmustur. Ogretmenler alti bulgunun uygun, {i¢ bulgunun
kismen uygun ve bir bulgunun ise uygun olmadig1 yoniinde goriis bildirmiglerdir. Ogretmenlerin
tamaminin onayladig1 bulgular sunlardir: Haftalik ortalama 26 saat fiili 6gretim yapildigi, nobet
tutmanin Ogretim performansini negatif yonde etkiledigi, 0grencilerin ¢alismalarini kontrol edip
doniit vermenin 6gretim performansini olumlu etkiledigi, velilerle toplant: ve veli ziyaretinin 6gretim
performansini olumlu etkiledigi, en sik yapilan isin e-okula devamsizlik girisi oldugu ve hizmet igi
egitim kurslarina katihimin yilda ortalama {i¢ kez olmak iizere diisiik siklikta gerceklestigidir.
Ogretmenlerin kismen onayladiklar1 bulgular sunlardir: Sosyal kuliip etkinliklerinin 6gretim
performansini negatif etkiledigi (Uygundur: 3, Kararsiz: 1, Uygun degildir:1), hafta sonu sinav
gorevinin 0gretim performansimi olumlu yonde etkiledigi (Uygundur: 2, Kararsiz: 2, Uygun
degildir:1) ve Ogretmenlerin mesleki is yiikiiniin 6gretim performansini pozitif yonde etkiledigi
(Uygundur: 2, Kararsiz: 3) bulgularidir. Ogretmenlerin onaylamadiklar1 bulgu ise “Belirli giinler ve
haftalarla ilgili islerin 6gretim performansimi negatif yonde etkiledigi” bulgusudur. Bunun sebebi
olarak belirli giinler ve haftalarda ogrencilerin milli degerlerini, kiiltiirel yonlerini, cevreye

duyarliliklarini gelistirici faaliyetler yapilmasim agiklamiglardir.
Tartisma, Sonug ve Oneri

Karma desenli bu ¢alisma okullarin orgiitsel etkililigini farkli bir bakis agisiyla incelemistir.
Ogretmenlerin mesleki is yiikii analizi, dgretim performansi odaginda okulda &gretmenlerin
yaptiklari igler arasindaki etkilesime iligkin bulgular saglamistir. Izleyen satirlarda, gretmenlerin is
ylikiinin  Ogretim performansi iizerindeki olgusal etki biiyiikliigii okul etkililigi acisindan

tartisitlmaktadir.

Bu calismada 6gretmenlerin yillik is yiikii toplam1 774 saat olarak bulunmustur (167 saati
Ogretim dis1 is yiikil). Haftalik ortalama is yiikii 22.1 saat olarak hesaplanmistir. Bu siire uluslararasi
ortalamalardan oldukga azdir (Ingvarson ve digerleri, 2005; Kim, 2019; OECD, 2019; Sheppard, 2008).
Mevcut ¢alisma, uluslararas: ve ulusal diizeyli ¢alismalarin sonuglarindaki farklili: teyit etmektedir.
Bu sonug ulusal diizeyli benzer calisma sonuglariyla uyumludur (Karaokur Akdag, 2013; Keles Ay,
2010; Oztiirk, 2019; Sahan Ozer, 2019). Uluslararasi calismalarin sonuglarindan farkliligin kaynag:
olarak baglamsal bir etki ileri siiriilebilir. Tablo 4, mevcut ¢alisma ile OECD TALIS 2018 ¢alismasinda
ulagilan sonuglardan bazilarini kargilagtirma firsati vermektedir. Anilan ¢alismada ortaokul kademesi
orneginde Tiirkiye, dgretimi destekleyici is yiikii agisindan oldukga geridedir. Ogretim dis1 mesleki ig
ylikiiniin toplam mesleki is yiikii igindeki orani mevcut ¢alismada % 21.7 bulunmustur. Bu oran
OECD TALIS 2018 calismasinda Tiirkiye ig¢in % 22.5 ve OECD geneli icin % 46.9’dur. Bu oran,
uluslararasi bir bagka ¢alismada % 45 olarak bulunmustur (Gomendio, 2017). Uluslararasi ¢aligsmalarin

sonuglariyla karsilastirldiginda Tiirk 6gretmenler, siniftaki 6gretimi destekleyici daha az 6gretim dis:
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is ylikiine sahiptir. Ustelik 2008-2018 dénemi igin belirlenen 6§retim dist is yiikiindeki artis egilimi Tiirk
Ogretmenler icin gegerli goriinmemektedir (OECD, 2019; TEDMEM, 2019a). Bu durum egitimin
kalitesinin artirilabilmesi igin bir firsat olan geng Ogretmen isglicliniin potansiyelinden

faydalanilmadigini gostermektedir. Bir baska soyleyisle “yapilabilecek” olandan vazgecilmektedir.

Tablo 4. Mevcut ¢alismanin sonuglartyla OECD TALIS 2018 yili ¢alismasinin sonuglar

TALIS Calismast
(ortaokul igin)
Tiirkiye =~ OECD

Mevcut Calisma

Karsilastirma Olgiitii (saat) (lkokul Ortaokul Lise)

Ogretmenlerin yillik ortalama is ytiikii toplami1 773.9 843.0 913.0
Ogretmenlerin haftalik ortalama mesleki is yiikii 221 31.6 38.8
Ogretmenlerin haftalik ortalama fiili 6gretim is yiikii 17.3 24.5 20.6
Ogretmenlerin haftalik ortalama &gretim disi is yiikii 4.8 7.1 18.2
Ogretim dis1 is yiikiiniin toplam is yiikiine orani (%) 21.7 22.5 46.9
Haftalik ortalama planlama ve derse hazirlik is yiikii 31 3.5 6.5
Haftalik ortalama 6grenci ¢alisgmalarini kontrol dondit 1.0 2.3 4.9%

*Oransal veri temelinde hesaplanmistir.

Alan yazinda Ogretmenlerin is yilikiiniin onlarin performansini negatif yonde etkiledigi
bildirilmektedir (Apple ve Jungck, 1986; Easthope ve Easthope, 2000; Emery, 2005; Forrester, 2005;
Ingvarson ve digerleri, 2005; Kim, 2019; Sheppard, 2008). Fakat bu calismada pozitif yonlii bir etki
saptanmistir. Hem 6gretim is yiikii hem de 6gretim dig1 is yiikii smiftaki 6gretim performansinu
pozitif yonde etkilemektedir. Bu dogrultuda ¢alismanin hipotezi olan Ho: Okullar, orgiitsel etkililige
sahip degildir” hipotezi yanlhslanmistir. Ogretmenlerin mesleki is yiikiiniin i¢ etkilesimi temelinde okullarn
orgiitsel etkililige sahip oldugu soylenebilir. Balc1 (2007) okulun etkililiginin degerlendirilmesinde 6gretim
ve Ogrenme i¢in ayrilan zamanin bir 6l¢iit oldugunu belirtmektedir. Etkili 6gretimin en énemli aktorii
Ogretmenin algisal degerlendirmesi dncelikle 6gretimin etkililigi dolayist ile okulun etkililigi hakkinda
bilgi saglar. Ogretimin etkililigini destekleyici diger boyut planlama, degerlendirme gibi islerdir. Bu
¢alismanin sonuglarindan hareketle Tiirkiye’de Ogretmenlerin sinuftaki Ogretim performansini
artirabilmek icin destekleyici is yiikiiniin artirilmasi ihtiyaci vurgulanabilir. Egitimin kalitesini
gelistirebilmek icin hem nicel hem nitel yonde okuldaki Ogretime miidahale gereksinimi

belirmektedir.

Ogretim performansi {izerinde en 6nemli pozitif etkiyi 6grenci performans bilgisiyle ilgili isler
gerceklestirmektedir. Ogretmenler, smav yapma, Ogrencilerin galismalarimi inceleyip puanlama
yaparak elde ettikleri bilgilerden gretim sirasinda faydalanmaktadirlar. Ogretmenler, fiili ders igin
harcadiklar1 siire (607 saat) disinda en fazla siireyi smav hazirlama-uygulama, &grencilerin
calismalarini kontrol ve doniit verebilmek (70 saat) i¢in kullanmaktadirlar. Bu siire haftalik olarak
ortalama bir saattir. Fakat bu miktar uluslararasi ortalamalardan diisiiktiir (Tablo 4). Deakin ve
digerleri (2010) Ingiltere ve Galler'de ogretmenlerin haftalik ortalama 5.2 saatlerini 6grenci

calismalarint kontrol ve doniit verme isi i¢in harcadiklarint bildirmektedir. Newhook (2012)
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Ogretmenlerin en fazla é3rencilere 6gretim ile ilgili islerinin (planlama, degerlendirme, 6zel ilgi) olmasi

gerektigini vurgulamaktadir.

Bu calismada genel olarak Ogretmenlerin is yiikiiniin 6gretim performansimi pozitif yonde
etkiledigi sonucuna ulagilmasina karsin negatif etkisi olan isler de mevcuttur. Ogretim performansi
iizerinde negatif etki yapan islerin en 6nemlisi nobet tutmaktir. Bir 6gretmen yilda ortalama 20 saatini
nobet isinde harcamaktadir. Nobetin yani sira torenler, belirli giinler ve haftalarin kutlanmas1 ve
sosyal kuliip faaliyetlerinde de Ogrencileri gozetim ve kontrol isi stirdiirtilmektedir. Bu durum
O0gretmenlerin 6gretim performansini negatif etkilemektedir. Emery (2018) artmakta olan 6gretim dis1
is ylikliniin 6gretmenlerin is yasamini negatif etkiledigini bulmustur. Ogretim dis1 mesleki islerin,
Ogretmenlerin fiziksel ve duygusal enerjisini tiiketerek simiftaki 6gretim performansini olumsuz
etkiledigine iliskin sonuglar bulunmaktadir (Chen, 2016; Kim, 2019; Téremen ve Cankaya, 2008). Bu
¢alismanin nitel bulgular: da 6zellikle enerji tiiketimi (fiziksel ve psikolojik) nedeniyle 6gretimi daha
etkili yapabilme enerjisinin azaldigina isaret etmektedir. Bu durum Kim (2019) tarafindan firsat
maliyeti olarak nitelenmektedir. Ogretmenin enerjisinin, 6grenci 6grenmesinden alinarak bagka islere
harcanmasiin bir tercih oldugunu ve bu durumun da maliyetinin oldugunu ifade etmektedir.
Ogretmenlerin dgretim performans: {izerinde negatif etkisi saptanmis olan §§rencileri gizetme ve
glivenlik saglama isleri egitim yonetiminin tizerinde durmasi gereken bir alan olarak belirmistir. Bu is

grubunda yapilabilecek diizenleme ile negatif bir etki ortadan kaldirilabilir.

Bu calismada hizmet i¢i egitim kurslarima katilim igin yilda ortalama 4.1 saat harcandig:
belirlenmistir. Oysa Sheppard (2008) tarafindan yapilan calismada Ogretmenler yilda ortalama 36
saatin {istlinde zamamni mesleki gelisim igin kullanmaktadirlar. Mesleki gelisim faaliyetleriyle
Ogretmenlerin becerilerindeki gelisim Ogrenci Ogrenmesine ve dolayisiyla okulun etkililigine
yansimaktadir (Vieluf ve digerleri, 2012; OECD, 2020). Fakat mesleki gelisim faaliyetinin etkisi ve
niteligi Tiirkiye'nin de aralarinda bulundugu {ilkelerde ortalamadan diisiik olarak belirtilmektedir. En
onemli gerekce ihtiyaca cevap vermeyen faaliyetlerin yapilmasidir. Tiirkiye’de Ogretmenler yilda
ortalama 4.3 defa mesleki gelisim faaliyetine katildiklarini bildirmekte fakat katilan &gretmenlerin
yaridan fazlasi faaliyetlerin ihtiyaca cevap vermedigini bildirmektedirler (OECD, 2020; Yildirim,
2018). Thtiyaca cevap vermeyen, etkisiz faaliyetlerin yani sira 6gretmenlerin de kendilerini mesleki
konularda gelistirme istekliligi sorgulanmalidir. Ogretmenler en gok zaman darligini ya da program
uygunsuzlugunu gerekce gostermektedirler (OECD, 2020). Sonucta daha etkili 6gretim hizmeti

verebilme imkan1 degerlendirilememektedir.

Ogretim performans {izerinde etki derecesi en yiiksek is grubu ise veli toplantilar ve velilerle
goriismelerdir. Buna ragmen bu ise harcanan zaman, toplam is yiikiiniin yalnizca % 0.9’udur.
Amerika-Columbia’da bu oran %2 hesaplanmistir (Sheppard, 2008). Ogretimin etkililigi icin diger

faktorlerin yani sira anne-babalarin da siirece dahil edilmesinin énemi bilinmektedir (Vieluf, Kaplan,
1330



KEFAD Cilt 22, Say1 2, Agustos, 2021

Klieme ve Bayer, 2012). Tiirkiye’de okul ile veliler arasindaki iletisim ve etkilesimin istenilen durumda

olmadig1 degerlendirilmektedir (Sabanci ve Gok, 2015).

Yeni Kamu YoOnetimi anlayisinin egitime uygulanmast ile Ogretmenlerin performans
degerlendirmesinin kirtasiyecilik islerini artirdig1 gerekgesiyle politik yaklasimlarin mesleksizlestirme
etkisi elestirilmektedir (Apple and Jungck, 1986; Easthope ve Easthope, 2000; Forrester, 2005). Bu
calismada Ogretmenler performans degerlendirmeyle ilgili isleri vurgulamamuislardir. Ote yandan
Ogrenciye ilgi kapsaminda gozetim ve kontrol isinin negatif bir etki yarattigi saptanmistir. Bununla
birlikte 6gretim performans: {izerinde en etkisiz is grubu ise komisyon isleridir (siit-lizim teslim
alma, ihale ve kabul, TKY komisyonu vb.). C)gretmenlerin bu gruptaki isleri anlamsiz bulduklar1

sOylenebilir. Goksoy ve Karaokur Akdag (2014) benzer yénde bir sonuca ulasmislardir.

Bu calismanin sonuglari, uygulamada egitim yonetimini girisim yapmaya isteklendirebilir.
Calismanin sonuglar1 dikkate alinirsa 6gretmenlerin siniftaki 6gretimini destekleyici yonde okuldaki
mesleki is ylikii yeniden diizenlenmelidir. Deakin ve digerleri (2010) 6gretmenlerin 6gretim isiyle
daha cok ilgilenmek istediklerini bulmustur. Okullarin etkililigi adina 6gretmenlerin 6gretim isine
yogunlasmalarini saglayabilecek is diizenlemeleri okul yonetimi tarafindan gergeklestirilebilirse
okullarin egitimsel sonuglarmin iyilesecegi kestirilebilir. Weber’'in biirokratik yapisinin oOrgiitsel
etkililigi gerceklestirecegine olan inan¢ zamanla Barnard tarafindan Onerilen Orgiitsel etkililigin
calisanlarla isbirligi saglandiginda gergeklesecegine olan inanca evrilmistir (Lunenburg ve Ornstein,
2012). Likert'in sistem 4 (katimcilik) teorisine gore eger okul midiirii, 6gretmenlerin mesleki
uzmanliklarina saygi duyar, onlar1 karar siireglerine dahil ederse; kurallara asir1 baglilik yerine
Ogretim ve egitim kalitesine odaklanirsa boyle okullarda etkililik yiikselir (Likert, 1987). Okul
yonetimleri, egitim-0gretim faaliyetlerinin daha etkili hale getirilebilmesi i¢in 6gretmenlerle isbirligi
yaparak Ogretim disi isleri diizenlemelidir. Bu cercevede egitim yonetimi, ogretim performansi
tizerinde 6nemli negatif etkisi algilanan ndbet tutmanin basta oldugu ogrencileri gozetim islerini giivenlik
gorevlilerine yaptirabilir. Halen okullarin giivenligini saglamada ISKUR araciligiyla gorevlendirmeler
yapilabilmektedir. Egitim yonetimi, 6gretim performans: {izerinde en 6nemli pozitif etkisi algilanan
Ol¢me-degerlendirme faaliyetlerinin  gelistirilmesine = odaklanmalidir. Ogretmenlerin Olgme-
degerlendirme faaliyetlerini daha verimli ve etkili gerceklestirmelerini saglayabilmek icin okul
yonetimi her bir Ogrencinin kazanim diizeyinde gelisimini Ogretmen ile birlikte goriisiip
raporlayabilir. Bu raporlamalar hem denetcilerle paylasilabilir hem de Ogrencilerin
yonlendirilmesinde kullanilabilir. Ayrica 0gretim performans: tizerinde etki derecesi en yiiksek
algilanan is olan velilerle iliskileri gelistirebilmek igin egitim yonetimi klinik iletisim kurabilir.
Ebeveynleriyle iletisimde zorluk yasanan ogrenciler i¢in 6zel ¢o6ziim yollar1 kesfedilebilir. Bu siirece
okul yOneticisi, 0gretmenin yani sira rehberlik servisi ve sosyal hizmet uzmani ve yerel idari sorumlu
da dahil edilebilir. Ogretim performansi iizerinde etkisi olmayan fakat is yiikii olugturan komisyon

islerinin Ogretmenlerin iizerinden alnarak okuldaki idari gorevlilerce iistlenilmesi saglanabilir.
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Boylece 6gretmenlerin dgretim performansini gelistirme yoniinde {izerlerinden bir yiik kaldirilabilir.
Bu calismada Ogretmenlerin mesleki is yikiiniin onlarin 6gretim performansi iizerindeki etki
bliyiikliigh pozitif 217.8 bulunmustur. Her okul bu degeri hesaplayarak bunun pozitif yonde artmasi
icin onlemler gelistirebilir. Boylece orgiitsel etkililigi artirma adina karsilastirilabilir sayisal gosterge

kullanilabilir.
Sinirlilik

Bu calismanin sonuglarinin genellenebilirligi smirlhiliklar icermektedir. Belirli bir sehirde
yapilmasi, okuloncesi kademesinin ve 6zel okullarin ¢alisma kapsami disinda olmasi genellemeyi
sinirlamaktadir. Ayrica MEB ile UNICEF tarafindan ortak yiiriitiilen IYEP (ilkokullarda Yetistirme
Egitimi Programi) bu ¢alismanin gerceklestigi donemde pilot olarak yiiriitiilmeye baslandigindan bu
kapsamda verilen dersler galisma sinirliigi disindadir. IYEP Programma dahil dgrenciler icin
verilecek ders saati toplami en fazla 160 ders saatidir (TEDMEM, 2019b). Ote yandan mevcut
calismada is yiikiinii belirlemek icin isin yapilma siklig1 ve her yapildiginda is icin harcanan siire
carpilmistir. Bu islem ile hesaplanan is yiikii, hatayr barindirmaktadir. Bu durum c¢alismanin
sonuglarin1 genellemeyi sinirlandirmaktadir. Bu smirhiliklar bulunmakla birlikte mevcut calisma
Ogretmen is yiiki ile ilgili literatiire katki yapmistir. S6z konusu 6lgme aracit hem nicel hem nitel
boyutlarin birlikte kullanimina olanak verdiginden Elloy ve Smith, (2003) tarafindan vurgulanan
aragtirma ihtiyacini karsilamakta bir katki sayilabilir. Ek olarak, 6gretmenlerin is yiikiiniin onlarin
Ogretim performansin1 olumsuz etkiledigi goriistiniin baglamsal bir durum oldugu ortaya
konulmustur. Bir baskasi ise 0gretmenlerin is yiikiiniin kendi i¢indeki etkilesimine dayali okullarin
orgiitsel etkililigi incelenerek ulusal diizeyli arastirma boslugunun giderilmesine katki yapilmustir.
Son olarak is ytikii iizerine odaklanacak calismalar i¢in nicel ve nitel verilerin sentezlenmesine bir

Ornek olusturmustur.
Sonug ve Oneri

Uluslararas: ¢alismalarda ogretmenlerin is yiikiiniin 6gretim performansina negatif etkisi
vurgulanmasina karsin bu calismada pozitif etkisi saptanmistir. Temel farklilik O0gretim dis1 is
yiikiiniin toplam is yiikii igindeki oranidir. Tiirk 6gretmenler i¢in s6z konusu oran oldukga diisiiktiir.
Dolayisiyla bu sonu¢ baglamsal agidan uluslararas: literatiire bir katki olarak nitelenebilir. Bu
¢alismanin sonunda okullarda 6gretimi destekleyici is yiikiiniin artirilmasi gerektigi sonucuna
ulagilmistir. Bu yonde egitim yOnetimi negatif etki yaratan ve gereksiz isleri 6gretmenler {izerinden
kaldirmali ve uluslararas: standartlara yaklastiracak sekilde Ogretime olumlu katki yapabilecek

“dgrenci ¢alismalarini inceleme doniit verme”, “velilerle iletisim ve igbirligi saglama” ve “planlama ve

derse hazirlik” islerine daha fazla zaman ayrilmasini saglamalidir.
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Calisma sonunda arastirmacilara ve uygulamacilara yonelik Oneriler gelistirilmistir. Bu
calismada elde edilen veriler, analizini miimkiin kilmasma karsin arastirmanin amaci ve kapsami
disinda kaldigindan gerceklestirilemeyen mesleki is ytiikiiniin algisal etki biiyiikliigiiniin demografik
degiskenlere (brans, kademe, okul tiirii, program tiirii vb) gore incelenmesi arastirmacilar igin
onerilebilir. Bu ¢alismadaki 6l¢me aracinin operasyonel yonii gelistirilerek okullarda “mesleki is
yiikiiniin algisal etki biiyiikliigii” hesaplanabilir ve etkililik gostergelerinden biri olarak kullanilabilir.
Bu calisma Ogretmenler iizerine odaklanmasina karsin baska calismalar okul yoneticileri, egitim

yoneticileri ve diger meslek alanlarina odaklanabilir.



Yildirim, K. & Sahan Ozer, S.

Ahi Evran University
Journal of Kirsehir Education Faculty

/A

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

The teaching profession, because of requiring interaction with students, is a dynamic and
energetic activity. Satisfying students’ continuously differing needs and characteristics and
performing teaching at a certain time requires teachers to use their expertise. Despite teachers'
expertise focus mainly on teaching, they do tasks other than teaching. Non-teaching tasks are within
the teachers’ job framework, too. Writing notes in relevant documents, participating in meetings,
organizing ceremonies, carrying out commission tasks, guarding for students, communicating to
parents, and doing the tasks that school administration asks. All these tasks consume both time and

energy.

Implementing teaching effectively is an indicator of organizational effectiveness for the
school. One of the distinctive features of an effective school is much more time spent on students’
learning (Balci, 2007; Bryk, Bender Sebring, Allensworth, Luppescu and Easton, 2010; Lunenburg and
Ornstein, 2012; Marzano, 2003; OECD, 2019). If teachers’ non-teaching tasks negatively influence
teaching performance in the classroom, this instance diminishes the organizational effectiveness of the
school. Thus, doing necessary arrangements by investigating the interaction between teachers’ non-

teaching tasks and teaching task is within the realm of school responsibility.

Research results at both national and international levels indicate a poor education quality in
Turkey (OECD, 2019; TEDMEM, 2019b; TEDMEM, 2020). This also means that teaching at school was
not able to equip students with the intended skills. Among the various reasons for ineffective teaching
at school, unfair distribution of workload and the non-professional task problems are cited (Apple and
Jungck, 1986). There are results confirming this argument in different job contexts (Forrester, 2005;
Kim, 2019). Since any relevant study carried out at the national level is not accessed, a research gap
about the distribution of teachers” workload and its effect on their teaching performance exists. Such
investigation in the national context can also contribute to international literature. In addition,
investigating the interaction between non-teaching tasks and teaching tasks in considering school

organizational effectiveness, can prompt the evidence-based initiatives that help to improve
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implementation. Therefore, the main goal of this study is to investigate the school organizational

effectiveness based on the interaction between teachers’ non-teaching tasks and teaching tasks.

The concept of workload can be examined by different perspectives including legal, factual,
quantitative, and qualitative. Statutory workload by legal conceptual perspective defines the time
duration spent for a task that explains in legal documents. Factual workload refers to actual real spent
time for carrying out a certain task in a particular duration for instance in a year (Ingvarson et al.,
2005). From the quantitative perspective, the workload is a function of the frequency of a certain task
and the time spent for implementing this task (Astuti and Navi, 2018). On the other hand, the
qualitative perspective defines workload as the perception of carrying out a certain task (Oron-Gilad,
Szalma, Stafford and Hancock, 2008). Furthermore, these perspectives can be used in a mixing way.
When using the quantitative and qualitative perspectives together generate such concepts including
difficulty, quality, intensity etc. For instance, from the quantitative perspective, teachers’ guarding
tasks can be computed. Based on assuming that each guarding task takes 80-100 minutes in a day, a
teacher implementing this task two times a week spend an average of 3 hours in a week for a non-
teaching task. In a 30 week-year, a teacher spends approximately 90 hours a year to implement this
guarding task. In addition, consumption of emotional and physical energy caused by guarding can be
identified based on the teacher’s perspective. This approach can apply to other non-teaching tasks
performed by teachers and so quantitative and qualitative aspects of workload can be analyzed. Elloy
and Smith (2003) suggested considering time spent on a certain task and employee’s perception about
this task, together. However, in studies focused on teachers’ job workload, “amount of time spent for
carrying out professional tasks” is used for job workload (Atkins, 2003; Condley, 1972; Forrester, 2005;
Goksoy and Karaokur Akdag, 2014; Johari, Tan, and Zulkarnain, 2018; Karaokur Akdag, 2013; Keles
Ay, 2010; Kim, 2019). According to Maslach and Leiter (1979), job workload is the amount of tasks
carried out in a certain time and in accordance with desired quality. This instance means consuming
time and energy for the employee but performing a service or generating a product with quality for

the organization.

Teachers” job workload is related to many different variables. For instance, job workload is
considerably different for the status of teachers such as full-time teachers, contract teachers, and
temporary teachers. The subject (branch) is another variable that causes differences. For instance, pre-
primary school teachers, classroom teachers, school guidance teachers have to come to school every
class day while other subject teachers can come to school only if they have class on that day. On the
other hand education sector (public or private), type of program (vocational, general or academic etc.)
are among the variables relevant to teachers’ job workload. Furthermore, class size, students’
characteristics (disadvantaged, special training needs...), number of teachers in the school, duration of

one class time, yearly school days also affect teachers’ job workload (Atkins, 2003; Newhook, 2012).
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When excluding vacation days from days legally defined as teachers’ yearly working
duration, remaining is the spending time in the school. The days, school is open, consist of the time of
entering into the classroom to teach and the time spent out of the classroom called non-teaching time.
In a typical class time, besides teaching, teachers also implement some managerial duties such as
preparing students for lessons, fill in the legal course letter, etc. All these tasks with teaching spent in a
class time consist teachers’ teaching workload. However, non-teaching professional workload
includes professional tasks that are irrelevant to teaching tasks, performed out of the classroom. The
non-teaching professional task contains, for instance, guarding for students, planning courses,
preparing materials, recording students’ info in e-school, communicating to colleagues, participating
in meetings, participating in professional development activities, communicating to parents etc.
(Goksoy and Karaokur Akdag, 2014; Karaokur Akdag, 2013; Keles Ay, 2010; OECD, 2018; Oztiirk,
2019; Sahan Ozer, 2019). Some of these non-teaching tasks such as evaluating students’ work and give
feedback can influence teachers’ teaching workload positively, but some of them affect it negatively
for instance guarding students. So the non-teaching workload can be classified within itself. Besides,
some tasks have to be done out of school even during the teachers’ rest time (Kim, 2019). In addition,
out of school, as supportive or extension of teaching, visits, go around, conferences can be executed.
Furthermore, teachers’ non-teaching workload is reported to have an increasing tendency (Deakin,
James, Tickner and Tidswell, 2010; Easthope and Easthope, 2000; Emery, 2018; Goksoy and Karaokur
Akdag, 2014; Johari et al., 2018; Kim, 2019; Newhook, 2012; OECD, 2020; TEDMEM, 2019a).

Relevant literature shows that studies on teachers’ job workload focused specifically on the
amount of teaching load and its factors, and its relations with teachers’ satisfaction, burnout and quit
tendency (Atkins, 2003; Easthope and Esthope, 2000; Oztiirk, 2019). Despite very few studies arguing
no influence of job workload on the employee’s performance exist (Johari et al., 2018; Tuncer, 2019), a
number of studies indicate its influence (Easthope and Easthope, 2000; Emery, 2005; Ingvarson et al.,
2005; Kim, 2019; Newhook, 2012). Sheppard (2008) computed teachers” weekly average job workload
as 58 hours in formal education schools including primary, lower-secondary and secondary levels in
Columbia, USA. New Zealand teachers have 45 hours of weekly average total job workload and spend
22 hours teaching in the classroom. As job workload increases, that diminishes teaching quality,
cooperation between colleagues, and satisfaction (Ingvarson et al., 2005). OECD TALIS 2018 (OECD,
2019) informs that the weekly average job workload is 39 hours in participant countries. Another
OECD study explains the average rate of teaching workload as 44 % of total work hours in 24
countries (OECD, 2018). According to Newhook (2012), the most intensive works done by teachers are
planning, evaluation, tasks related to special needs students, and paperwork within the teachers’
heavy workload. Emery (2018) investigated teachers’ perceptions about the increase of non-teaching

workload and its influence on their professional life. He concluded that the increase of teachers’ non-
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teaching workload significantly and negatively affects teachers’ professional life. Easthope and
Easthope (2000) found out that teachers decrease their commitment and performance as a reaction to
the increased workload formed by changing policies. It was argued that policy approaches change
professional qualities by changing the structure of workload. Within this scope, Apple and Jungck
(1986) concluded that policy initiatives, as transferring market understanding into the school, aimed at
carrying out objectives of effectiveness-efficiency based on measuring teachers’ performances instead
of improving students’ comprehensive entity. Forrester (2005) classified teachers’ tasks as
performance-related teaching activities and the group of activities on caring for students. He argued
that when teachers intensify on one of these groups, they neglect others. Because of policy-driven
directions, specifically primary school teachers spend more time on performance so which create an
unbalance between these groups of activity. Practices of evaluating teachers’ performance cause
teachers to neglect the tasks related to the care of students that in return damages general educational
goals. He also added that the main source of this unbalance situation is educational policies directed
by the new public management policy. Goksoy and Karaokur Akdag (2014) identified that teachers
perceive non-teaching tasks as puzzling and fatiguing. Deakin et al., (2010) found that teachers want
to be free of non-teaching tasks and focus intensively on teaching tasks. In line with this result,
increasing non-teaching workload causes a negative influence on teachers’ care, energy and emotional
capital (Chen, 2016; Toremen and Cankaya, 2008). Kim (2019) concluded that teachers’ workload
accrued from their managerial tasks steal time from planning, teaching and evaluating students’
works etc. A study conducted on South Korean Teachers emphasized that by policy directions burden
of bureaucratic and managerial workload on teachers increase and differ. As a result, teachers have to
work harder or crop the time from teaching. Either choice causes a cost. A further step means that it
shape also future choices and costs. Cropping from teaching would naturally restrict students’
learning and so the future results will be likely affected negatively. In the OECD TALIS study carried
out by participating many numbers countries, it is observed that the time spent for teaching between
2008 and 2018 regularly decrease but time devoted to the managerial task increase (OECD, 2019;
TEDMEM, 2019a).

Considering the studies in relevant literature indicates a difference between those carried out
at the national level and those at the international level. Studies at the national level refer to
confounding results. Some of these studies' results inform that teachers have a heavy workload and
that perceived it as a problem and this causes negative consequences (Cetin, 2013; Esen, Temel and
Demir, 2017). However, some studies concluded adverse results informing that teachers have no
heavy workload (Karaokur Akdag, 2013; Keles Ay, 2010; Oztiirk, 2019; Sahan Ozer, 2019). On the
other hand international studies consistently inform that increasing teachers’ workload negatively
influence their teaching performance and policy interventions result in increasing and differing non-

teaching workload (Deakin et al., 2010; Easthope and Easthope, 2000; Emery, 2018; Newhook, 2012;
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Kim, 2019). Based on the literature we infer that non-teaching workload affects teaching performance
negatively. By depending on this premise, we envision that the organizational effectiveness of school
weakens. However, both national and international studies on teachers’ workload neglect
investigating what intra-effects of tasks consisting of teachers’ job workload. Teaching workload can
affect teachers’ teaching performance and non-teaching workload can also influence teachers’ teaching
performance. Therefore the question of “How teaching performance is affected by teachers’ job
workload” can be proposed. It is not yet known exactly which non-teaching tasks cause what
influence. For instance, evaluating students’ work and guarding students might have different
impacts. Investigating the impacts of the tasks combining teachers’ job workload on teaching
performance in the Turkish context can contribute to both implementation and international scientific

research accumulation.

Aim

The main goal of this study is to evaluate the school’s organizational effectiveness based on
investigating the influence of teachers” job workload on their teaching performance. In line with this
goal, the following specific aims are outlined: i) To identify professional tasks that teachers carry out
within the one period of Education and Teaching ii) To identify non-teaching job workload (ODMIY),
iii) To identify the perceptional influence of ODMIY on teaching performance, iv) To investigate
teachers’ job workload by individual tasks and grouped tasks v) To evaluate schools” organizational
effectiveness based on the perceptional influence of teachers’ job workload on teaching performance.
In addition, we test the null hypothesis of “Ho: Schools have no organizational effectiveness”. The
operational definition of the hypothesis is that “The effect size of the influence of teaching workload

on teaching performance equals a negative value”.
Methodology

Because the concept of workload has quantitative and qualitative aspects, using a mixed-
method can generate more valid results. Therefore, we used the exploratory sequential design of
mixed-method (Creswell and Plano Clark, 2015). In line with this research technique, we formed the
research model displayed in Figure 1. We first identified that which professional tasks teachers do in
the school within a certain period. Then, we found out what time teachers spend carrying out these
tasks and how these tasks impact their teaching performance. At the last phase of the research,

research results were presented to the independent participants’ views.

Collecting qualitative data Quantitative + Quantitative data:
and content analysis: — Qualitative data: Semi | oy Confirmation of study’s
Answers to the open ended structured interview results
question N=10 N=88 N=5

Figure 1. Research model

)
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Context

Turkey, having a younger teacher workforce, has been experiencing a poor education quality
for long years (OECD, 2019; TEDMEM, 2020). Many educational reform initiatives intended to change
this scenery via improving teaching quality have been conducted. However, these attempts in
generally failed to achieve the goals (Celik, 2012; Ozyilmaz, 2017). One of these attempts namely
performance based teachers evaluation also became failure (TEDMEM, 2019b). In addition,
professional development and professional guidance does not work functional (Yildirim, 2018). To
improve educational provision given in the public schools, extra teaching as forming of compensating,
nurturing and supporting has been provided. Furthermore, special courses aming prepare student for
high stake nation wide exams are given in public schools (TEDMEM, 2019b). Not only qualiative
aspect of teaching in public schools is problematic, but also its quantitative side is problematic. Within
this context, brief looking at the distribution of an average yearly school days can help to examine
teachers” workload. Figure 2 shows duration spent for teaching and vocation in an average year as
legal quantitative form in Turkey. Legal teaching duration must be at least 180 working days.
Teachers enter into the class for teaching during 35 weeks. Legal weekly teaching duration is 30
course hours in primary schools, 35 class hours in lower secondary schools and 40 class hours in
secondary schools, respectively. Weekly course duration in vocational schools can be changed. Finally,

one class time is 40 minutes in formal education courses in Turkey (European Commission, 2018).
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Figure 2. Working and vacation times of teachers in formal education in Turkey

Supporting teaching needs to be increased. For instance, while a yearly average of 576 hours

was spent for teaching in Turkish formal education schools, the yearly average time for OECD
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countries is 715 hours (OECD, 2018). OECD TALIS 2018 study showed that teachers’ yearly average
workload is 913 hours for OECD countries but 843 hours for Turkey. While teachers of OECD
countries have spent an average of 38.8 hours a week for professional tasks and it is 31.6 hours in
Turkey. Teachers in OECD countries spent an average of 6.5 hours a week planning and preparing for
lessons, it is 3.5 hours for Turkish teachers. Turkey is a country where teachers spent the least time (2.3
hours) checking, feedbacking and marking students” works. In addition, Turkish teachers spent only
1.9 hours, which is the least in OECD countries, in a week for cooperating and dialogue with

colleagues in teams (EURYDICE, 2018; OECD, 2020; TEDMEM, 2019a).
Participants in the Study

Because of informing that teachers’ job workload can be changed in considering education
levels, branches, the number of teachers in the school etc., to strengthen the research validity and to
control the above-mentioned characteristics of participants we used purposeful sampling.
Additionally, we used convenience sampling to get voluntary participation (Christensen, Johnson and

Turner, 2015).

Participants in the study consisted of teachers who currently enter into classrooms for
teaching in formal public schools including primary, lower secondary and secondary levels in
Aksaray Province in the period of March-June of 2018. Because of considerable differences in private
schools and special education schools regarding teachers’” working conditions, teachers working in
that schools were out of the study’s scope. Along with the research model, data were collected from
three different participant groups (N1=10, N2=88, N3=5). In the first study group, six teachers were
female, four of them worked in villages. Five teachers were very experienced teachers and two were
still in their first year. In the second study group (N=88) 48 teachers were female and 40 % of teachers
were very experienced (16 years or above) and Y4'th of teachers had five years or less experience. 17
participants were from primary schools, 43 of them were from lower secondary schools and 28
teachers were working in the secondary schools. When we consider the working duration in the same
institution, we observed that 20 % of participants work as in the first year and 25 % work more than
six years at the same institution. Looking at the distribution of branches shows that 35.2 % of teachers
were language-social; 30.7 % of them were math-science and 18.2 % were classroom teachers. School
size was computed by the number of teachers in the school. 20.5 % worked in very big schools (N>45)
and 43.2 % worked in big sized schools (30<N<45). Only 8 % of them worked in small schools (N<15).
Distribution of students regarding their parents’ socio-economic level in schools showed that 30.7 % of
teachers teach students from low socio-economic level and 67 % have students from mid-socio-
economic level. The third participant group, accessed to check the validity of the study’s results,
consisted of five teachers. Three of them were female, two worked in villages. One teacher worked

within the first year and three of them were very experienced teachers.
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Data Gathering Tool and Collecting Data

Data gathering tools in the study were generated in a stepwise manner. At the beginning of
the research, we obtained teachers’ views about what they do relate to their job. So we asked one
open-ended question (Which tasks relevant to your profession do you carry out within the school or out of
school in an average school year?) in a semi-structured interview form. This form included ethical and
demographical information parts. Ethical parts contained information about the study, consent and
withdrawal, ethical principles. Ethical parts were placed into the other data-gathering instruments of
the study. Based on the results from the first step, we generated the second data collecting tool
includes quantitative and qualitative questions aiming to identify the frequency, time and influence
on teaching performance for every identified task determined at the first step. Content-related validity
of this instrument was satisfied by taking expert views from three academicians with PhD in
educational sciences and criterion-related validity was satisfied by reviewing literature including
similar instruments (specifically Atkins, 2003; Goksoy and Karaokur Akdag, 2014; Ingvarson et al.,
2005). Along with the expert views, one item (repairing schools) was excluded from the instrument

because it is not a professional task.

We asked three questions, one of which was open-ended (What weekly total class time do you
spend in the classroom for teaching at the current school?). The second and third questions were
Likert type closed-ended questions (How does your teaching workload impact your teaching
performance: -1, negatively; 0, Neutral; 1, positively) and (How degree does your teaching workload
impact your teaching performance: 0, No impact; 1, Minor impact; 2, Moderate impact; 3, Major
impact). On the other hand, the data belong to non-teaching job workload were collected by using the
tool showed in Table 1. This tool consisted of questions aiming to identify frequency (A), time (B), the
direction of impact on teaching performance (C) and degree of impact (D) for every non-teaching task.
In addition, there was an open-ended question identifying teachers’ views about the impact of non-

teaching tasks on teaching performance.

This instrument was piloted on a total of nine independent teachers (three from each
education level) selected by random sampling technique in schools located in Aksaray Province.
Based on the pilot study, we added the following non-teaching tasks into the instrument: “recording
student absenteeism to e-school”, “parent visit”, “delivering of food such as milk and drained grapes
to students” and “school student council works”. After the revisions, the instrument was used in the
main phase of the study. At the last phase of the study, the results of the study were listed and

presented for taking views of independent teachers to learn whether these results are valid. There
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were open and closed-ended response choices including i) Valid, ii) Not sure, iii) Not valid, iv) If not

valid please explain why.

Table 1. The instrument of collecting data on non-teaching workload and their impact on teaching performance

Job workload Impact on teaching
performance

A. Frequency of the task B. Time devoted C.Direction  D. Degree

Non-teaching job
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Guarding students

Data gathering was conducted through interviews performed out of school settings during
March-June of 2018. Researchers played objective role and recorded participants experiences and
views as refraining from directing interviewee. For every interview three forms were used as one form
was delievered to interviewee and other two were used by researchers to record. When interviewee
filled the form as writing, this written form was directly considered. When interviewee explained
experiences by talking, recorded forms by the researchers were compared then one joint form was

generated. This joint form was confirmed by the interviewee.
Analysing Data

Recorded forms were first coded. For the first interview, we used Ai, A», As...A10, for
the second phase we used By, Bz, Bs...Bssand for the third phase we used Ci-Cs as codes. Data
coming from the first application were transferred into the Microsoft Excel Worksheet.
Researchers independently analysed the data recorded on Excel Worksheet, then compared

individual findings as working together and generated common findings. In analyzing data
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coming from first interview, the frequency of tasks teachers carry out recorded by keeping
scoreboard then these tasks were sorted in decreasing order. Quantitative data gathered
from second interview were analysed by IBM SPSS 22 statistics program. Descriptive
statistics (%, f, ¥ and Ss) were computed. In analyzing procedure missings were kept because
empty refers that relevant task is not carried out by the participant. In such instances, the
workload of participant for this task equals zero. “Filling questionnaire” was pointed by only
one participant and its duration was choiced as 105 minutes, so this case was treated as
extreme then it was omitted. Beside, computing descriptive statistics for each task, we
grouped tasks and computed decriptives for these grouped tasks as indices. Within this
scope, we first taken independent expert views (three academicians with PhD in educational
sciences) to group tasks. Independently worked experts generated groups regarding
commonalities between tasks. Then, three different lists were compared, when discordance
appeared majority was considered. Groups are following: (i) Teaching task (Preparing for
teaching, planning, teaching in classroom in line with the timetable, supporting, nurturing compensating
courses), (ii) Recording students’ performance (examining students’ works, marking, give feedback,
recording absenteeism in e-school, recording students’ info in e-school), (iii) Social, cultural, sportive tasks
related with students (school council tasks,social-cultural activities, delivering milk and drained grapes to
students, making project, social clubs, tasks originated from guarding in classroom), (iv) Observing students
and guarding-security tasks (guarding duty during break times, participating ceremonies, task related to
definite days and weeks), (v) Relations with parents (meeting with parents, home visits), (vi) Tasks related
to school business (Tender commission and checking commission, guidance execution committee, OGYE
(School Development Management Team) commision, TQM (Total Quality Management) commision,
preparing strategic plan commision), (vii) Individual tasks out of school (observer in weekend exams, in-

service professional training courses).

Responses given for the open-ended questions asked in the second interview were analysed.
Scores were first ordered as decreasing then range was computed. Ordered data belonged to teaching
workload were then grouped as categorical. To do it we used five scaled Likert anchors (1: 15 hours
and less, 2: between 16-20 hours, 3: between 21-25 hours, 4: between 26-30 hours, 5: 31 hours and
above). When computing yearly teaching workload we considered one class time (40 minutes),
number of weeks (35) and weekly teaching load. Then total yearly teaching time as minutes was

transformed into hours (60 minutes=1 hour).

Non-teaching job workload (ODMIY) was computed by multiplying (A*B) the frequency of
task (A) and the time devoted for this task (B). In analyzing frequency of a certain task we considered

yearly levels shown in Table 1 (1: two times in a year, 2: four times in a year, 3: 16 times in a year, 4: 32
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times in a year, 5: 180 times in a year). In analyzing the time spent for a task, we used average values
as minutes (1: 15', 2: 45, 3: 75, 4: 105, 5: 135'"). Other data group obtained from second interview was
the perceptional impact of a certain task on teaching performance. Within this scope, to compute the
impact size we benefited the following formula: ODMIYED=ODMIY * C * D. In this formula, the
impact size of non-teaching job workload (ODMIYED), as dependent variable non-teaching job
workload (ODMIY), impact direction (C) and degree of impact (D) were functioned. When transacting
this formula for a certain task, we could compute negative or positive impact size. If total impact size

is positive that refers school acted effectively (Hx).

At the second interview, only 27 participants responded the question of “Could you explain
your experiences related to impact of non-teaching tasks on your teaching performance”. Their
answers were analysed contently. In accordance with deduction method in content analysis, we
abstracted at one level. Participants’ expressions were transferred into Excel Worksheet then, we
considered words, sentence and whole contents as information parts. Based on the pre-determined

categories, these information parts were classified. Repeated information was shown by frequencies.

In combining quantitative findings and qualitative findings we utilized theoretical
combination (Creswell and Plano Clark, 2015). Because the final aim of this study was to evaluate the
school effectiveness. The main function of a school, theoretically, is to educate children and young
through teaching. Quantitative and qualitative findings were combined based on the consistency
between the tasks teachers did and their impacts. Direct quotations through which teachers expressed
experiences were presented with the relevant quantitative variables. In addition, participants” views
on validity of the study’s results were analysed by using quantitative and qualitative methods
together. To extent to which the results are valid was analysed using the scale that 1: Valid, 2: Not
sure, 3: Not valid. If the result is not valid we wanted to identify reason, so participants views were

contently analysed.

In satisfying reliability and validity of the study we utilized the relevant prior researches,
expert views, participant confirmation and piloting. Furthermore, consistency between quantitative
findings and qualitative findings were used for checking study’s internal reliability. In addition,
showing the studies procedures by modelling, presenting direct quotations support the reliability of
the study. In collecting data process and analyzing process, comparing findings obtained by
researchers working independently then comparing and combaining findings also support the

reliability.

Confirmation of Ethical Board: In this study, all the rules declared by “The Direction of

Higher Education Institutions Scientific Research and Publication Ethics” were executed. The rules
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declared in the second part of the mentioned direction namely “Actions Violated Scientific Research

and Publication Ethics” were not executed.
Institution of Ethical Board = Aksaray University Human Research and Ethical Board
The Date of Decree=19.04.2019

The Number of Ethically Confirmation Form=2019/03-34

Results
Results are presented according to research goals in the following lines.
Professional Tasks Teachers Carried Out In the School Year

Results of first phase of the study are presented in Table 2. Frequencies refers to participants’
emphasis. Teachers carry out, beside teaching, 22 various tasks including guarding for students,
participating in ceremonies, recording students” info into e-school etc. It can be argued that the first
four tasks are carried out by all teachers. On the other hand, it is noteworthy that some of the teachers
did not specify tasks such as doing social-cultural activities, communicating with parents, and parent
meetings. Listing the repairing schools among professional task is also noteworthy despite only one
participant mentioned. None of the teachers interviewed expressed "to deal with the students’
problems". During first phase of interview, teachers mainly expressed the tasks defined legally.
Within the teaching scope, private lesson given outside of school was not listed however
compensating, nurturing and supporting courses were expressed. Teachers who teach in
compensating, nurturing and supporting courses can teach up to 40 hours per week, including lessons

at school.
Teaching Workload

By asking an open-ended question in the second interview, we try to identify the time teachers
spent teaching in the classroom. Teachers’ views indicated four different teaching tasks: i) Teaching
task performed in line with the timetable applied for workdays of the week, ii) Teaching carried out in
compensating, nurturing and supporting courses, iii) Teaching because of absent colleagues, iv)
Teaching in private lessons. We considered the first two kinds of teaching tasks to compute the total

teaching workload.

The weekly teaching workload of teachers we interviewed ranged between 15-40 class hours.
Four teachers had 15 or fewer class hours weekly teaching workload. Nine teachers had 16-20 class
hours, 23 teachers had 21-25 class hours teaching workload in a week. 47 teachers had a weekly
teaching workload ranged 26-30 class hours and five teachers had a teaching workload of more than

31 class hours. The weekly average teaching workload of 88 interviewed teachers was 26.01 hours
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(55=4.81). Yearly average teaching workload was computed 911 class hours that equals 607 hours.
Private lessons and teaching for absent colleagues were not included in the teaching workload we

computed.

Table 2. Professional tasks teachers carried out in a school year

Professional tasks f Professional tasks f
1. Teaching in the classroom 10 2. Preparing for the lesson, planning 10
3. Exam, marking, feedback 10 4. Recording students’ info in e-school 10
5. Participating in ceremonies 9 6. Celebrations in definite days and weeks 8
7. Guarding for students 8 8. Communication, meeting with parents 7
9. Social-cultural activities 6 10. Preparing activities for social clubs 4
11. Observer in the weekend examination 3 12. Making projects 3
13. Inservice teacher training 3 14. Preparing list for guarding within class =~ 2
15. Preparing planning for seating in class 2 16. Guidance execution committee 2
17. Tender and check commissions 2 18. OGYE tasks 1
19. Repairing schools 1 20. Teaching for absent colleagues 1
21. Preparing strategic planning 1 22. TQM commission 1

Non-teaching Job Workload (ODMIY) and Its Perceptional Impact on Teaching

Performance

The results regarding the workload formed by the tasks carried out by the teachers and the
impact of this workload on the teaching performance are presented in Table 3. Teachers have a yearly
average 167 hours teaching workload. Yearly total teachers” workload including teaching workload is
nearly 774 hours. 22 % of total job workload belongs to non-teaching job workload. For a week, a

teacher has 22 hours total job workload and 5 hours of it are spent for non-teaching tasks.

Table 3 shows that the most frequently performed task is to record students” information to E-
school (X=38.58, Ss=66.15). Teachers perform this task 39 times in a school year and each time they
spent nearly 36 minutes that equals 24.4 (Ss=52.4) hours in a school year. Based on teachers’
perception, this task positively but minor impact on teaching performance. Another frequently
performed task is examination, evaluation of students’” works and feedback (X=30.75, Ss=42.3). A
teacher 31 times performs this task, averagely and each time 61.7 minutes spends for it. Teachers
spend 34 hours in a year to perform examinations, marking and giving feedback. This task positively
and moderate impact (X=1.97, Ss=95) on teaching performance. Its impact size on teaching
performance is comparatively bigger than that of other tasks (X=67.37, Ss=122.64). One of the least
frequently performed task is in service teacher training which is carried out only three times in a

school year (X=3.2, Ss=4.9) and averagely 4 hours in a year are devoted for this task.
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The most significant task impacting negatively teaching performance is guarding students
specifically during break time. A teacher performs this task 13 times in a school year and each time
s/he spends 95.8 minutes. Teachers spend averagely 20 hours (X=19.99, Ss=17.88) in a school year for
this task. Guarding students negatively and moderately (X=1.81, Ss=1.11) impacts teaching
performance. Its impact size is -26.28 (55=46.95). Qualitative findings confirm this result. For instance
B19 “I cannot find time to rest on the day I guard students. I hardly even meet my personal needs.
Moreover, I have more anxiety that something will happen to a student. In this case, it inevitably
reflects negatively on the teaching in the classroom”. B34, on the other hand, emphasized the
following views on the guarding task: “As if being up all day is not enough, you also listen to
everyone's problems. You are always asked who is out and who is not in the classroom. We even
follow up on the teacher who was absent that day”. B61 described the problem she experienced due to

her guarding task in boarding schools as follows:

“For boarding schools, for example, when I take over the shift at 08:00 on Saturday morning, I
have to turn over the duty at 08:00 the next day. Therefore, this situation disrupts our order,
moreover, it negatively affects many things when it comes to the weekdays and sometimes

you have to continue the lesson immediately.”

Negative effects similar to the guarding on the teaching performance in the classroom also
occur in participation in ceremonies, celebrations of certain days and weeks, and social club activities.
Although it has a minor impact, it is remarkable that the quality of the activities mentioned negatively
influence the teaching performance in the classroom. Regarding social club activities, B27 expressed

the following:

“] am in my sixth year of teaching and this is my third school. I did not do club activities in
my previous schools, but in this school, the principal wants me to do these activities. We
spend a class hour for club meetings once a month. But I do not see any benefit from this

situation for students and teachers.”

Regarding the club activities, B54 said, “There is a reluctance starting from the morning on the
day of the club event. Staying at school for one more class hour creates stress”. B39 stated that “Flag
ceremonies do not take much time, but we do not like other ceremonies when there is a compulsory

participation and because they take a long time”.

The activity with the highest impact on teachers' teaching performance is visiting parents
(X=2.13, Ss=1.24). An average of 44 minutes is spent in each of the four parent visits per year. Another
activity that can be considered to have a higher positive effect on teaching performance is
participation in in-service training courses (X=1.78, Ss=1.29). An average of 76 minutes is spent each

time for this activity, the frequency of which is 3 times a year.
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Table 3. Quantitative results on teaching workload and non-teaching workload

Workload
Devoted time for a

Impact on teaching performance

Teaching and non-teaching tasks Frequency unit of a task Yearll(}ll azler;ge job DI'mpa’c t Impact Degrees  Impact Size
(Minute) workload (Hours) irection
X Ss X Ss X Ss X Ss X Ss X Ss
Teaching in the classroom 9104 168.6 40.0 .00 606.9 1124 72 .60 45 .77 734 5722
Preparing for the lesson, planning 18.1 10.7 33.1 20.6 10.8 10.2 97 .18 24 .63 23.8 23.7
Exam, marking, feedback 30.8 423 61.7 33.7 343 526 93 .37 20 .95 674 1226
Guarding for students 12.8 9.4 95.8 41.3 200 179 -76 .61 1.8 1.1 -263 47.0
Recording students” absence in e-school 38.6 66.2 35.8 32.6 244 524 30 .73 14 1.0 284 1157
Recording students” information in e-school 6.9 22.0 62.1 36.3 104 488 35 .64 1.1 11 191 1299
Meeting with parents 3.1 3.8 68.2 28.3 35 36 .67 .58 1.7 13 54 7.0
Home visits 42 6.5 443 34.0 33 64 .63 .51 21 1.2 5.1 8.9
In service teachers training 3.2 4.9 76.4 41.7 4.1 53 45 .69 1.8 1.3 29 7.3
Preparing list for guarding within class, seating etc 5.1 6.7 43.0 26.1 4.0 6.9 30 .83 1.3 1.1 1.3 74
Observer in the weekend examination 4.8 7.0 79.4 40.6 69 117 38 .76 1.1 1.0 5.0 242
Participating in ceremonies 9.0 114 70.2 38.3 9.5 146 -19 .87 1.3 1.2 -1.9 25.2
Celebrations of particular days and weeks 7.4 8.2 61.7 28.0 77 94 -14 94 1.3 11 -04 20.7
Social club activities 49 7.5 52.8 31.0 44 78 -24 .80 14 1.0 -1.6 16.4
Making projects 1.6 2.3 51.1 359 23 47 28 .59 14 11 29 12.6
Guidance execution committee 4.1 7.0 48.1 30.5 3.8 7.6 39 .67 1.6 09 1.6 11.6
Preparing strategic planning and its execution 2.0 4.2 409 31.9 1.5 3.1 34 .60 1.5 1.0 1.2 3.7
TQM commission 2.0 3.3 36.1 254 1.5 27 16 .62 14 09 1.1 49
Social-cultural activities 5.4 6.8 71.6 359 7.0  9.66 49 .66 1.5 1.2 7.8 21.1
School council tasks 3.5 6.7 423 28.3 28 747 28 .69 1.3 1.0 0.2 9.9
Delivering milk and drained grapes to students 39 9.4 6.5 15.1 22 571 .05 .45 05 1.9 0.5 16.3
Tender and check commissions 1.0 2.3 40.6 31.7 09 222 .05 45 09 0.6 -0.04 43
OGYE tasks 2.2 5.0 36.1 25.0 1.7 4.07 15 .58 09 0.7 0.3 7.3
& Teaching tasks 9285 173.1 73.1 20.6 617.7 115.1 .84 31 14 05 972 5740
2 , Recording students” performance 78.1 83.2 159.5 68.2 700 945 53 .36 1.5 07 1149 2274
% g Social, cultural, sportive activities for students 21.6 18.6 267.3 103.0 199 171 19 34 1.2 07 11.1 44.5
~ go Observing students and guarding-security task 30.3 19.5 227.7 77.9 38.0 294 -36 .58 1.5 09 -278 64.8
g ‘é Relations with parents 7.4 9.2 112.5 544 69 76 .65 45 1.9 1.1 10.4 12.8
g Tasks related to school business 9.4 12.5 201.8 1134 76 118 2240 1.2 06 4.1 244
- Individual tasks out of school 7.7 8.3 155.8 73.2 11.3 137 41 .53 1.5 09 7.8 25.3
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Expressing his opinion on in-service training, B47 said, “Central directorates call us to fill the
hall for compulsory meetings. Regardless of the contents, such meetings do not achieve their aim.

Since I do not choose it, I just wait for the time to finish”.
Sub-categories of Job Workload and Their Perceptional Impacts on Teaching Performance

Teachers' job workload was examined according to their sub-categories and the results are
given in Table 3. Teachers' professional tasks were classified into seven subgroups. The most common
task is teaching. Totally 618 hours in a school year are spent on teaching. The sub-category that spends
the most time (X=267, Ss=103) for each performance is the social, cultural, sports, etc. for students.
There is only one sub-category that has a negative impact on teaching performance: the task of
guarding students and security (X=-.36, Ss=.58). The sub-category with the greatest impact on teaching
performance is relations with parents. The impact power of the mentioned task group is moderate
(X=1.9, Ss=1.1). In this context, the teacher coded B6 said that "I observe that the children of those who
attend the meetings with the parents are more motivated in the lesson". Despite this situation, the
ratio of the time spent for communication and cooperation with parents in the total workload is only
0.9%.In terms of impact size, recording the student performance information makes the most
important effect (X=115, Ss=227). In support of this situation, the teacher coded B25 explained that
"student information entry to the e-school is beneficial in terms of getting to know the student and
taking appropriate measures during the lesson". The sub-category to be intervened to improve the
teaching performance is guarding students and security. A negative effect can be eliminated by

making arrangement.
School Organizational Effectiveness

Based on the teachers’ perception related to the impact of job workload on teaching
performance, in order to evaluate the school effectiveness null hypothesis (Ho) was tested. To do this,
we first compute the magnitude of the impact of job workload on teaching performance. Since that
value is positive 217.8, Ho (The amount of impact size of job workload on teaching performance equals
negative value) is refused. Within this scope, we found that teachers’ job workload that is mainly
composed of teaching which is the main activity of a school, does not cause a negative impact on

teaching performance, so the school has organizational effectiveness.

At the last phase of the study, 10 results obtained by the study are presented for the views of
five teachers who did not participate in previous steps of this study. Teachers stated that six results
are valid, three results are partially valid and one result is not valid. The confirmed results are as
follows: Weekly average 26 hours teaching in the classroom, the negative impact of guarding students
on teaching performance, evaluating students’ works and giving feedback has a positive impact on
teaching performance, communicating and meeting with parents have positive impact on teaching

performance, the most frequently performed task is to record students’ absence in e-school, and the

Sorumlu Yazar: .........
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least frequently performed task is the participation in professional development activities that occurs
only three times in a school year. Teachers partially confirmed the following results: Social club
activities have negative impacts on teaching performance (Valid: 3, Not sure: 1, Not valid: 1),
observing examination at the weekend has a positive impact on teaching performance (Valid: 2, Not
sure: 2, Not valid: 1) and teachers’ job workload positively impact on teaching performance (Valid: 2,
Not sure: 3). The only result teachers do not confirm is that tasks related to the particular days and
weeks have a negative impact on teaching performance. They explained that in the particular days
and weeks performed activities improve students’ national values, cultural understandings,

sensitivity towards natural environment etc.
Discussion, Conclusion and Suggestion

This study with mixed design investigated school organizational effectiveness from a different
perspective. Analysing teachers’ job workload provided considerable results identifying interactions
among the tasks mainly teaching that teachers perform. On the following lines, the factual impact size

of teachers’ job workload on teaching performance is discussed.

In this study, the total annual workload of teachers was found to be 774 hours (167 hours of
non-teaching workload). The average workload per week is calculated as 22.1 hours. This score is
considerably less than international averages (Ingvarson et al, 2005; Kim, 2019; OECD, 2019;
Sheppard, 2008). The present study confirms the difference in the results of international and national
studies. This result is compatible with the results of similar studies at the national level (Karaokur
Akdag, 2013; Keles Ay, 2010; Oztiirk, 2019; Sahan Ozer, 2019). A contextual effect can be suggested as
the source of the difference from the results of international studies. Table 4 provides an opportunity
to compare the current study with some of the results obtained in the OECD TALIS 2018 study. In the
aforementioned study, in the secondary school sample, Turkey is far behind in terms of workload
supporting teaching. The ratio of non-teaching job workload to total job workload was found to be
21.7% in the current study. This rate is 22.5% for Turkey and 46.9% for the OECD in general in the
OECD TALIS 2018. This rate was found to be 45% in another international study (Gomendio, 2017).
Compared to the results of international studies, Turkish teachers have less non-teaching workload
supporting classroom teaching. Moreover, the increasing trend in the non-teaching workload
identified for the 2008-2018 period does not seem to be valid for Turkish teachers (OECD, 2019;
TEDMEM, 2019a). This situation shows that the potential of the young teacher workforce, which is an
opportunity to improve the educational quality, is not utilized. In other words, what can be done is

given up.

It is reported that teachers' workload affects their teaching performance negatively (Apple and
Jungck, 1986; Easthope and Easthope, 2000; Emery, 2005; Forrester, 2005; Ingvarson et al., 2005; Kim,

2019; Sheppard, 2008). However, a positive effect was found in this study. Both teaching workload
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and non-teaching workload affect the teaching performance in the classroom positively. In this
direction, the hypothesis of the study, HO: Schools do not have organizational effectiveness, was
refused. It can be said that schools have organizational effectiveness on the basis of the internal
interaction of teachers' professional workload. Balc1 (2007) states that the time allocated for teaching
and learning is a criterion in evaluating the effectiveness of the school. Perceptual evaluation of the
teacher, the most important actor of effective teaching, primarily provides information about the
effectiveness of teaching and therefore the effectiveness of the school. Other dimensions that support
the effectiveness of teaching are tasks such as planning and evaluation. Based on the results of this
study, it can be emphasized that teachers in Turkey need to increase the supportive workload in order
to increase their teaching performance in the classroom. To improve educational quality, there is a
need for intervention in school teaching, both quantitatively and qualitatively. The most important
positive effect on teaching performance is recording the students' performance information in e-
school. Teachers benefit from the information they obtain by taking exams, evaluating and marking
students' works, during teaching. Apart from the time they spend on the actual lesson (607 hours), the
teachers use the most time to prepare and administer the exam, to check the students' work and to
give feedback (70 hours). This period is an average of one hour per week. However, this amount is
lower than the international averages (Table 4). Deakin et al. (2010) report that teachers in England
and Wales spend an average of 5.2 hours per week on checking and giving feedback on student work.
Newhook (2012) emphasizes that teachers should mostly have tasks related to teaching students

(planning, evaluation, special attention).

Table 4. Comparison between the current results and results of OECD TALIS 2018
Current Study TALIS Study (Lower

Comparison Criteria (hours) (Primary+Lower Secondary)
Secondary+ Secondary) Turkey = OECD
Teachers’ yearly average total workload 773.9 843.0 913.0
Teachers” weekly average total job workload 221 31.6 38.8
Teachers” weekly average total teaching workload 17.3 24.5 20.6
Teachers” weekly average total non-teaching workload 4.8 7.1 18.2
The ratio of non-teaching workload to total workload % 21.7 225 46.9
Weekly average workload of preparing for lesson 31 3.5 6.5
Weekly average workload of evaluating students’ 1.0 2.3 4.9*

works

*Computed based on the proportional data.

In this study, although it was concluded that the workload of teachers affects the teaching
performance positively, there are also jobs that have a negative effect. The most important job that has
a negative effect on teaching performance is guarding students. A teacher spends an average of 20
hours a year on this task. In addition to the vigil, ceremonies, celebrations of certain days and weeks,
and social club activities continue to guarding and control students. This situation negatively affects
teaching performance. Emery (2018) found that the increasing non-teaching workload negatively

affects teachers' work life. There are results that non-teaching professional works consume teachers'
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physical and emotional energy and negatively affect their teaching performance in the classroom
(Chen, 2016; Kim, 2019; Toéremen and Cankaya, 2008). The qualitative findings of this study also point
out that the energy to perform teaching effectively, especially due to tasks that consume energy
(physical and psychological), decreases. This situation is described as an opportunity cost by Kim
(2019). He explained that it is a choice to take the teacher's energy from student learning and spend it
on other works, and this situation has a cost. Guarding students and providing security, which had a
negative effect on teachers' teaching performance, emerged as an area that education administration

should focus on. A negative effect can be eliminated with the arrangement.

This study identified that an average of 4.1 hours per year is spent for participation in in-
service training courses. However, in the study conducted by Sheppard (2008), teachers use an
average of 36 hours a year for professional development. The development of teachers' skills through
professional development activities is reflected in student learning and therefore the school
effectiveness (Vieluf et al., 2012; OECD, 2020). However, the impact and quality of professional
development activities are stated to be lower than the average in countries including Turkey. The
most important reason is to carry out activities that do not meet the needs. Teachers in Turkey report
that they participate in professional development activities on average 4.3 times a year, but more than
half of the participating teachers report that the activities do not meet the needs (OECD, 2020;
Yildirim, 2018). In addition to unresponsive and ineffective activities, teachers' willingness to improve
themselves in professional matters should be questioned. Teachers mostly cited time constraints or
program unsuitability (OECD, 2020). As a result, the opportunity to provide more effective teaching

services cannot be utilized.

The sub-category with the highest impact on teaching performance is communication and
meetings with parents. However, the time spent on this job is only 0.9% of the total workload. In
America-Columbia, this rate was calculated as 2% (Sheppard, 2008). It is known that for the
effectiveness of teaching, it is important to include parents as well as other factors (Vieluf et al., 2012).
It is considered that the communication and interaction between the school and the parents in Turkey

are not in the desired point (Sabanci and Gok, 2015).

The de-professionalization effect of political approaches has been criticized on the grounds
that the application of the New Public Management approach to education and the performance
evaluation of teachers increase the paperwork (Apple and Jungck, 1986; Easthope and Easthope, 2000;
Forrester, 2005). In this study, teachers did not express any task related to performance appraisal. On
the other hand, it was identified that observing and control task had a negative impact on student
interest. However, the most ineffective sub-category on teaching performance is commission tasks
(milk-grape receipt, tender and acceptance, TQM commission, etc.). It can be said that teachers define

these tasks as meaningless. Goksoy and Karaokur Akdag (2014) reached a similar conclusion.
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The results of this study may encourage educational administration to take action in practice.
Considering the results of the study, the professional workload in the school should be rearranged to
support the teaching in the classroom. Deakin et al. (2010) found that teachers want to be more
involved in teaching work. It can be predicted that the educational results of schools will improve if
work arrangements that can enable teachers to concentrate on teaching. So school administration can
improve the school effectiveness. The belief that Weber's bureaucratic structure will achieve
organizational effectiveness has evolved over time into the belief that organizational effectiveness,
suggested by Barnard, will be realized when cooperation is achieved with employees (Lunenburg and
Ornstein, 2012). According to Likert's system 4 (participation) theory, if the school principal respects
the professional expertise of teachers and includes them in the decision process; If it focuses on
teaching and education quality rather than excessive adherence to rules, effectiveness in such schools
increases (Likert, 1987). School administrations should organize non-teaching works in cooperation
with teachers in order to make educational activities more effective. In this context, the education
administration can have the security guards supervise the students, especially the guard duty, which
is perceived to have a significant negative impact on the teaching performance. Currently,
assignments can be made through ISKUR to ensure the safety of schools. Educational administration
should focus on the development of assessment-evaluation activities, which are perceived to have the
most significant positive effect on teaching performance. In order to enable teachers to carry out
assessment-evaluation activities more efficiently and effectively, the school administration can discuss
and report the progress of each student at the level of achievement together with the teacher. These
reports can both be shared with supervisors and used to guide students. In addition, educational
administration can establish clinical communication in order to develop relationships with parents,
the job that is perceived to have the highest impact on teaching performance. Special solutions can be
discovered for students who have difficulties communicating with their parents. In this process, the
school administrator, the teacher, as well as the guidance service and social worker and the local
administrative officer can be included. It can be ensured that the commission tasks, which do not
affect the teaching performance but create a workload, are taken over by the teachers and undertaken
by the administrative bodies at the school. Thus, a burden can be lifted from teachers to improve their
teaching performance. In this study, the impact size of teachers' job workload on their teaching
performance was found to be positive 217.8. Each school can calculate this value and develop
measures to increase it positively. Thus, a comparable quantitative indicator can be used to increase

organizational effectiveness.
Limitations

The generalizability of the results of this study has limitations. The fact that it is conducted in
a specific city and that the pre-school level and private schools are out of the scope of the study limits

the generalization. In addition, since the IYEP (Growing Education Program in Primary Schools)
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carried out jointly by the Ministry of National Education and UNICEF was started to be carried out as
a pilot in the period when this study was carried out, the courses given in this context are outside the
scope of the study. The total course hours for the students included in the IYEP Program is a
maximum of 160 course hours (TEDMEM, 2019b). On the other hand, in the current study, the
frequency of the task and the time spent on this task were multiplied each time it was done to
compute the workload. This process limits the generalization of the results. Despite these limitations,
the current study contributed to the literature on teacher workload. Since the instrument allows the
use of both quantitative and qualitative dimensions together, it can be considered as a contribution to
meet the research need emphasized by Elloy and Smith (2003). In addition, it has been revealed that
the view that teachers' workload negatively affects their teaching performance is a contextual
situation. Another is to contribute to the elimination of the national-level research gap by examining
the school organizational effectiveness based on the interaction of teachers' workload within
themselves. Finally, it has set an example of synthesizing quantitative and qualitative data for studies

that will focus on workload.
Conclusion and Suggestion

Although the negative effect of teachers' workload on teaching performance was emphasized
in international studies, this study found a positive effect. The main difference is the ratio of non-
teaching workload to the total workload. This ratio is quite low for Turkish teachers. Therefore, this
result can be described as a contribution to the international literature in terms of context. At the end
of this study, it was concluded that the workload supporting teaching in schools should be increased.
In this direction, the education administration should remove unnecessary and negative work from
teachers, and allow more time to be allocated for "examining student work, providing feedback",
"communicating and cooperating with parents" and "planning and preparing for the lesson", which
can contribute positively to teaching in a way that brings it closer to international standards. At the
end of the study, suggestions for researchers and practitioners were developed. Although the data
obtained in this study made it possible to analyze it, it can be suggested for researchers to examine the
perceptual effect size of the job workload, which could not be realized, according to demographic
variables (branch, grade, school type, program type, etc.). By developing the operational aspect of the
instrument in this study, the “perceptual effect size of the professional workload” can be calculated in
schools and used as one of the effectiveness indicators. Although this study focuses on teachers, other

studies may focus on school administrators, high-rank administrators and other professions.
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