KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 21, Say1 2, Agustos, 2020

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

Evaluation of Primary School Graduates’ Competence in Turkish
Lessons by Their Turkish Teachers: A Mixed Methods Study

Yakup Balantekin

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad XXXX

Received:  11.01.2020
Revised: 23.04.2020
Accepted:  16.05.2020

Keywords:
Classroom Teachers,
Primary School,
Turkish,

Turkish Teachers

The aim of this study is for the Turkish teachers to assess the competence in Turkish
lessons of students completing primary school and beginning secondary school, and
based on this, to reveal the said Turkish teachers’ expectations from classroom
teachers. The research was conducted according to the convergent parallel design type
of mixed methods design. A questionnaire and semi-structured interview form were
used as data collection tools. The Turkish teachers evaluated the Turkish competencies
5th grade students had brought from primary school with a questionnaire for each
student. Simultaneously with the questionnaire assessments, interviews were held
with a section of the teachers. The questionnaire data were analysed with percentages
and frequencies, while the interview texts were analysed with the descriptive analysis
method. As a result of the study, it was determined that in the opinions of the Turkish
teachers, a significant percentage of the students beginning secondary school did not
have the desired level of competence in the areas of listening/watching, speaking,
reading and writing. It was recommended for students to start secondary school by
reaching the desired level of competence in the areas of listening/watching, speaking,
reading and writing. Students’ performances in Turkish classes should also be
monitored individually, and in-service training should be organised in order to bring
classroom teachers and Turkish teachers together in the half-term holidays of the first
and second semesters specified in the work calendar of the National Education
Ministry.
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Bu arastirmada ilkokul egitimini tamamlayip ortaokula baslayan Ogrencilerin
ilkokuldayken edindikleri Tiirkce dersi yeterliklerinin Tiirkce Ogretmenleri tarafindan
degerlendirilmesi ve buna bagh olarak Tiirkce &gretmenlerinin sinif dgretmenlerinden
beklentilerinin ortaya konmasi amaclanmistir. Arastirma karma yontem desenlerinden
yakinsayan paralel desene uygun olarak yiiriitiilmiistiir. Veri toplama araci olarak anket ve
yart yapilandirilmis goriisme formu kullamilmistir. Tiirkge Ogretmenleri 5. smf
ogrencilerinin ilkokuldan getirdikleri Tiirkce dersi yeterliklerini her 6grenci igin bir anket
ile degerlendirmistir. Anket degerlendirmeleri ile eszamanli olarak anket degerlendirmesi
yapan &gretmenlerin bir kismi ile goriisme yapilmistir. Anket verileri yiizde ve frekans ile
goriisme metinleri ise betimsel analiz yontemiyle analiz edilmistir. Arastirma sonucunca
Tiirkge Ogretmenlerinin goriislerine gore ortaokula baslayan Ogrencilerin &nemli bir
kisminin  dinleme/izleme, konusma, okuma ve yazma alanlarinda istenilir yeterlikte
olmadig1 belirlenmistir. Ogrencilerin dinleme/izleme, konusma, okuma ve yazma
alanlarinda istenilen yeterlik diizeyine ulagarak ortaokula baslamalar1 igin bireysel olarak
ogrencilerin Tiirkge dersi performanslarmin takip edilmesi, Milli Egitim Bakanlhg1 (MEB)
calisma takviminde belirtilen birinci ve ikinci yarryildaki ara tatillerde sinuf 6gretmenleri ile
Tiirkge 6gretmenlerini bir araya getiren hizmet i¢i egitimler diizenlenmesi 6nerilmistir.
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Giris

Tiirkgeyi etkin bir bicimde kullanabilmek tiim derslerin ortak bir hedefi olarak goriilse de dil
becerileri ve diisiinme becerilerinin &grenci tarafindan edinilmesinin Tiirk¢e dersinin temel amac
oldugu soylenebilir (Dal, 2012; Yildirim, 2011). Bunun yani sira ana dil egitiminin temeli olan okuma
yazma becerisinin kazanilmasi Tiirk¢e dersinin hedefleri arasinda yer almaktadir (Cigerci, 2015).
Ancak Tiirkge dersinin amaci Ogrencilere sadece okuma yazma Ogretmek degil ayni zamanda
Ogrencilerin bilimsel bir anlayisla planlh bir sekilde gordiiklerini, dinlediklerini, izlediklerini yazili ve
sOzlii olarak anlatmalari, Tiirkgeyi dogru ve etkili bir bicimde kullanabilmeleri, dogru ve hizli anlama,
duygu, diisiince ve isteklerini anlasilir bir sekilde ifade edebilmeleri gibi dil becerilerinin gelisimini de
kapsamaktadir (Ak, 2011; Sever, 2003; Yildirim, 2011). Bu dil becerilerinin yam sira Tiirk¢e dersinde
Ogrencilerin diisiinme, anlama, siralama, smiflama, elestirme, degerlendirme gibi zihinsel

becerilerinin de gelistirilmesi hedeflenmektedir (Ozerbas, Tabak ve Ahi, 2010).

Tiirkge dersinde Ogrencilerden kazanmasi beklenen okuma, anlama, anladiklarini sozlii ve
yazili olarak anlatabilme becerilerindeki eksiklikler 6grencinin sadece bu dersteki performansini degil
diger derslerdeki performansinmi da olumsuz olarak etkilemektedir. Bu eksiklikler, ilerleyen siirecte
telafisi miimkiin olmayan sorunlara doniismekte ve kendi dilinde istenilir diizeyde okuyamayan,
yazamayan ve diisiincelerini konusarak ifade edemeyen bireylerin ortaya ¢ikmasina neden olarak
egitim ogretim kurumlarinin her kademesinde sorunlarin yigilmasia neden olmaktadir (Ak, 2011;
Ates, 2011; Kaya, 2018). Bu istenmeyen durumun en temel nedeni okullarda kullanulan 6grenme ve

Ogretme araglarinin 6nemli bir kisminin dil becerilerine dayali olmasidir (Ates, 2008).

Ogrencilerin sonraki egitim 6gretim yillarinda amaglanan kazanimlar: edinebilmesi, 6n kosul
niteligindeki zihnimizin smirsiz bir becerisi olan dil becerilerinin kazanilmasi ile yakindan ilgilidir
(Glines, 2013). Bu ilgi sebebiyle kazanmim, 6grenme Ogretme araclari, dgretim ilke ve yontemleri,
degerlendirme siiregleri gibi 6gretim programlarinin temel unsurlarinda siirekli olarak degisimler
yapilarak dgrencilerin en ideal bicimde yetistirilmesi hedeflenmektedir (Varisoglu ve Seref, 2012). Bu
kapsamda iilkemizde MEB (2019) Tiirkce Dersi Ogretim Programi ogrencilerin konusma,

dinleme/izleme, okuma ve yazma becerilerini gelistirmek amaciyla yenilenmistir.

MEB (2019) Tiirkge Dersi Ogretim Programi'nda dgrencilerin Tiirkceyi kurallarina uygun bir
bicimde konusmasi, yazma kurallarini dogru bir bicimde kullanmasi, s6z varligii zenginlestirmesi,
okuma yazma sevgisi ve aliskanligini kazanmasi, elestirel bir bakisla olaylar: degerlendirebilmesi ve
basili materyallerden faydalanabilmesi hedeflenmektedir. Ogrenci basarisini artiran yapilandirmaci
yaklagtmin ilkelerine uygun olarak hazirlanan MEB (2019) Tiirkge Dersi Ogretim Programu Tiirkgeyi
tim yonleri ile kullanabilen, kendini her ortamda so6zlii olarak ifade edebilen, dilimizin kurallarina
uygun bicimde yazma becerisini kullanabilen bireyler yetistirmeyi hedeflemektedir (Abbott ve

Founts, 2003; Dayioglu, 2018).
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flkokul ve ortaokul Tiirkce programlarinin bir arada oldugu MEB (2019) Tirkce Dersi
Ogretim Programi'nda yer alan kazanimlar tiim sinif diizeylerinde sekiz tema ve her temada toplam
dort okuma/dinleme metni araciligs ile 6grencilere kazandirilmaktadir. Metinlerin ii¢ii okuma biri ise
dinleme metni seklinde yapilandirilmis ve metinlerin igerigi bilgilendirici, hikaye edici ve siir tiirlerini
icerecek biciminde tasarlanmistir. Programda bu metinlerin disinda her temada bir serbest okuma

metni olmak iizere toplam sekiz serbest okuma metnine yer verilmistir.

Bu arastirmada, ortaokula baslayan 6grencilerin Tiirkge dersi performanslarinin MEB (2019)
Tiirkge Dersi Ogretim Programi'nda yer alan 4. sinif kazanimlarma gore Tiirkge dgretmenlerinin
goriislerine dayali olarak ortaya konmasi amaglanmistir. Tiirkce 6gretmenleri 6grencilerin ilkokuldan
ayrilip ortaokula basladiklarindaki performanslarina gore degerlendirme yapmislardir. Bu sekilde
Tiirkce 0gretmenlerinin 6grencilerde gozlemlemis oldugu yeterli ve yetersiz alanlar tespit edilerek
Tiirkce dersi ekseninde Tiirkge 6gretmenlerinin simif 6gretmenlerinden beklentileri ortaya konacaktir.
5. smif Tiirkce dersine yonelik literatiir (Ayranct ve Durmus, 2018; Coskun ve Naring, 2018; Deniz,
Tarake1 ve Karagol, 2019; Ersoy ve Kurga, 2017; Yazic1 ve Kurudayioglu, 2017) incelendiginde yapilan
calismalarin daha ¢ok Tiirkge dersinin dinleme, okuma gibi bir veya iki dil becerisi alanina yonelik ve
mevcut duruma dayali oldugu goriilmektedir. Bu arastirmada ise diger ¢alismalardan farkli olarak
Tiirkge dersinin tiim alanlarina ve 5. smif Ogrencilerinin ilkokuldaki performanslarimin Tiirkge
Ogretmenleri tarafindan degerlendirilmesi saglanmistir. Arastirma sonuglarina gore sinif 6gretmenleri
de ilkokulu tamamlayan 6grencilerin performanslarini Tiirkce 6gretmenlerinin penceresinden gérme
imkani bulacaklardir. Bu imkan simif 6gretmenlerinin Tiirk¢e derslerini ytiriitiirken dersin hangi
alanlarina daha ¢ok odaklanmalar1 gerektigini gosterecek ve bir noktada sinif 6gretmenlerinin Tiirkce

ogretmenlerinin beklentilerine dayali olarak derslerini yiiriitmelerini saglayacaktir.
Bu genel amag dogrultusunda asagidaki sorulara yanit aranacaktur.

(1) llkokulu tamamlayan &grencilerin ortaokula bagladiklarinda Tiirkge dersi dinleme/izleme

alanindaki performanslarina iliskin 6gretmen goriisleri nelerdir?

(u) Tlkokulu tamamlayan ogrencilerin ortaokula bagladiklarinda Tiirkge dersi konusma

alanindaki performanslarina iliskin 6gretmen goriisleri nelerdir?

(m) Tlkokulu tamamlayan ogrencilerin ortaokula basladiklarinda Tiirkge dersi okuma

alanindaki performanslarina iliskin 6gretmen goriisleri nelerdir?

(v) Tlkokulu tamamlayan &grencilerin ortaokula basladiklarinda Tiirkge dersi yazma

alanindaki performanslarina iliskin 6gretmen goriisleri nelerdir?
Yontem

Bu arastirma, karma yontem desenlerinden yakinsayan paralel desene uygun olarak

yliriitiilmiistiir. Karma yontemde nicel ve nitel yaklasimla elde edilen veriler belli bir amag
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dogrultusunda birlestirilmekte ve biitiinlestirilmektedir (Alkan, Simsek ve Armagan Erbil, 2019). Bu
birlestirmede her iki veri tiirii problemin farkli yonlerine dikkat ¢ektiginden problem durumu farkh
agilardan degerlendirilebilmektedir (Creswell, 2017). Yakinsayan paralel desende (NIC+NIT) ise
aragtirmanin nicel ve nitel asamalar1 eszamanh olarak ve esit 6ncelige gore uygulanmakta, veriler
yorumlama kisminda birlestirilmektedir (Creswell ve Clark, 2015). Mevcut arastirmada Tiirkce
O0gretmenleri 5. smif 6grencilerinin ilkokuldan getirdikleri Tiirkge dersi yeterliklerini her 6grenci igin
bir anket formu ile degerlendirdikleri i¢in arastirmanin nicel verilerinin toplandig1 asama bir hayli
zaman almaktadir. Bu nedenle zaman kaybina sebep olmamak i¢in nitel ve nicel veriler es zamanlh
olarak toplanmistir. Arastirma sonunda nicel ve nitel veriler, giivenirligi ve biitlinleyiciligi artirmak

amaciyla tartisma boliimiinde birlestirilmistir.
Nicel Kisim

Arastirma grubu: Arastirmanin nicel verilerinin toplandig1 katihmer 6gretmenlere iliskin bilgiler

Tablo 1’de verilmistir.

Tablo 1. Nicel verilerin toplandigr arastirma grubunun ozellikleri

Kod Kidem  Cinsiyet Okul Tiirti Smiftaki Toplam  Anket Tamamlanan
(Yil) Ogrenci Sayist Ogrenci Sayist
o1 13-16  Erkek Ortaokul 29 25
o2 13-16  Kadin Imam Hatip Ortaokulu 40 14
03 1-4 Kadin Ortaokul 30 26
O4 13-16  Erkek Ortaokul 34 19
O5 13-16  Kadmn Ortaokul 31 23
06 13-16 Kadin Ortaokul 34 22
07 17-20 Kadin Ortaokul 35 26
(o] 13-16  Kadin Imam Hatip Ortaokulu 59 36
09 13-16  Kadin Ortaokul 38 35
010 9-12 Erkek Ortaokul 32 12
O11 1-4 Kadm Ortaokul 31 26
012 5-8 Kadin Imam Hatip Ortaokulu 23 10
013 2124 Kadm Imam Hatip Ortaokulu 27 9
O14  13-16  Erkek Ortaokul 31 16
015 9-12 Kadin Ortaokul 34 25
016 1-4 Kadin Ortaokul 25 23
017 1-4 Erkek Ortaokul 30 25
018 5-8 Kadm Imam Hatip Ortaokulu 33 24
019 5-8 Kadmn Ortaokul 32 20
020 5-8 Kadin Ortaokul 29 29
021 9-12 Erkek Ortaokul 31 17
022 5-8 Erkek Ortaokul 35 34
723 496

Tablo 1 incelendiginde nicel veri toplama araci ile 6grencilerin Tiirkge dersi performanslarim
degerlendiren 6gretmenlerin 15'inin kadin yedisinin erkek oldugu, 6gretmenlerin 17’sinin ortaokulda
besinin imam hatip ortaokulunda calisti§1; mesleki kidem olarak sekizinin 13-16 yillik, besinin 5-8

yillik; dordiiniin 1-4 yillik, {ictiniin 9-12 yillik, birinin 17-20 yillik ve yine birinin 21-24 yillik 6gretmen
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oldugu; ogretmenlerin smifinda 23 ile 59 arasinda 6grenci oldugu ve Ogretmenlerin Tiirkce dersi
performans1 hakkinda degerlendirme yaptigi 6grenci sayilarinin dokuz ile 36 &grenci arasinda

degistigi goriilmektedir.

Ogretmenler tarafindan Tiirkce dersi performansi degerlendirilen 496 Ogrencinin 4. sif

Tiirkge dersi yi1l sonu puanlari kategorilere ayrilarak Tablo 2’de sunulmustur.

Tablo 2. Ogrencilerin 4. sinif Tiirkce dersi yil sonu puan dagilimlar

Puan Aralig: Frekans Yiizde
0-44 puan 11 22
45-54 puan 47 9.6
55-69 puan 85 17.4
70-84 puan 133 27.2
85-100 puan 213 43.6

Tablo 2 incelendiginde 6grencilerin %43.6’sin (213) 4. sif Tiirkge dersi yil sonu puanin 85-
100 puan araliginda; %27.2’sinin (133) 70-84 puan araliginda; %17.4'tiniin (85) 55-69 puan araliginda;
%9.6smun (47) 45-54 puan araliginda ve %2.2’sinin (11) 0-44 puan araliginda oldugu goriilmektedir.

Veri toplama araci: Aragtirmanin nicel verileri 5. Smnif Ogrencilerinin Ilkokuldan Getirdikleri Tiirkge
Dersi Yeterliklerinin Belirlenmesi Anketi ile toplanmistir. Anket hazirlanirken MEB (2019) Tiirkge
Dersi Ogretim Programi'ndan, literatiirden (Aslan ve Atik, 2018; Celiktiirk Sezgin ve Akyol, 2015;
Erdogan ve Demir, 2016; 1§1er ve Sahin, 2016; Katranci, 2015) ve Tiirkge Ogretmenlerinden
faydalanilmistir. 2018-2019 egitim 6gretim yilinda 5. sinif Tiirkce dersini yiiriiten 20 6gretmenden 5.
smif 6grencilerinin ilkokuldan getirdikleri Tiirkge dersi yeterliklerini kompozisyon yazmak suretiyle
degerlendirmeleri istenmistir. Ogretmenlerin degerlendirmeleri MEB (2019) Tiirkce Dersi Ogretim
Programi 4. smif dinleme/izleme alani (13 tane) konusma alani (alt1 tane) okuma alani (37 tane) ve
yazma alani (22 tane) kazanimlari ile eglestirilmistir. Daha sonra ilgili literatiirde belirtilen beceriler
derlenerek olusturulan taslak anketle kargilastirilmigtir. Kargilagstirma sonucunda taslak ankette
bulunmayan beceriler eklenmistir. Bu hali ile anket bir ortaokulda ki Tiirkce dersi ziimresi tarafindan
degerlendirilmistir. Biitiin bu islemlerin ardindan olusan ankette, 6grencilerin 5. sinifa basladiklar
zamandaki dinleme/izleme becerisi (yedi madde), konusma becerisi (yedi madde), okuma becerisi (16
madde) ve yazma becerisi (11 madde) yeterliliklerini degerlendirmeye yonelik toplam 41 madde yer
almis ve her maddenin karsisinda ‘Yetersiz, Kismen Yeterli, Yeterli’ seceneklerine yer verilmistir.
Tiirkge Ogretmenleri, 5. smifta dersine girdikleri Ogrencilerin 4. smiftan ortaokula gegerken ki
performanslarini anketteki tiim maddelerden yeterli olan 6grenciler haricindeki her 6grenci igin bir
anket formu ile degerlendirmigtir. Anket bir Tiirk¢e 0gretmeni tarafindan 5. siruf 6grencileri igin
tamamlanarak pilot uygulama gerceklestirilmistir. Pilot uygulama sonunda ankette herhangi bir
degisiklik yapilmamistir. Tiirkge dersi performans: degerlendirilen dgrencilerin 4. sinif Tiirkge dersi
yil sonu puanlarina ulasmak ic¢in e-okulda tespit yapilarak bir yonerge hazirlanmistir. Tiirkce

ogretmenleri tek tek Ogrencilerin performanslarimi degerlendirmis, miidiir yardimalarn ise
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ogrencilerin 4. sinif Tiirkge dersi yil sonu puanlarini yonerge dogrultusunda e-okuldan alarak her

Ogrenicinin anket formuna islemistir.

Verilerin toplanmasi1 ve analiz edilmesi: Arastirmanin nicel verileri Bursa merkezde toplam 10
ortaokul ve imam hatip ortaokulunda gorev yapan Tiirkgce Ogretmenlerinden 2018-2019 egitim
Ogretim yilinin ikinci yariyilinda toplanmistir. Her okulu temsilen 5. smniflardan sorumlu okul miidiir
yardimcilar ile toplanti yapilmis ve arastirmanin mahiyeti hakkinda bilgi verilmistir. Ozellikle
Ogrencilerin 4. simif Tiirkc¢e dersi yil sonu puanlarina ulasmak icin degerlendirme yapilmistir. Okul
miidiir yardimcilar1 ile yapilan 6n goriismeden sonra arastirmanin yapildig1 ortaokullar ziyaret
edilmis ve ogretmenlere gerekli bilgilendirmeler yapilmistir. Ogretmenlerden ankette belirtilen
becerilerin tamaminda yeterli olan 6grenciler i¢in anket tamamlamamalari istenmistir. Ancak ankette
bir madde i¢in bile yetersiz ya da kismen yetersiz olan dgrenci icin anket tamamlanmasi istenmistir.
Ogretmenlerin anketi tamamlamasi igin bir aylk siire verilmistir. Bu siire sonunda anketleri ilgili

miidiir yardimcisina teslim etmeleri istenmistir. Veriler ylizde ve frekans ile analiz edilmistir.
Nitel Kisim

Katilimcilar: Arastirmanin nitel verilerinin toplandigi katilimc 6gretmenlere iliskin bilgiler Tablo 3’te

verilmistir.

Tablo 3. Nitel verilerin toplandi§r aragtirma grubunun ozellikleri

Kod Kidem Cinsiyet Okul Tiirti Siniftaki Anket Tamamlanan
(Yil) Toplam Ogrenci Sayist
Ogrenci Sayist
O4 13-16  Erkek Ortaokul 34 19
O5 13-16  Kadin Ortaokul 31 23
06 13-16  Kadin Ortaokul 34 22
07 17-20  Kadin Ortaokul 35 26
09 13-16  Kadmn Ortaokul 38 35
010 9-12  Erkek Ortaokul 32 12
012 5-8 Kadin fmam Hatip Ortaokulu 23 10
015 9-12 Kadmn Ortaokul 34 25
017 1-4 Erkek Ortaokul 30 25
019 5-8 Kadin Ortaokul 32 20

Tablo 3 incelendiginde goriisme grubunda yer alan O0gretmenlerin yedisinin kadin, {i¢iiniin
erkek oldugu; 6gretmenlerin dokuzunun ortaokul, birinin imam hatip ortaokulunda ¢alistig1;, mesleki
kidem olarak dordiiniin 13-16 yillik, ikisinin 9-12 yillik, ikisinin 5-8 yillik, birinin 17-20 yillik ve yine
birinin 1-4 yillik 6gretmen oldugu, 6gretmenlerin siifinda 23 ile 38 arasinda Ogrenci oldugu ve
Ogretmenlerin Tiirkce dersi performansi hakkinda degerlendirme yaptig1 6grenci sayilarinin 10 ile 35

arasinda degistigi goriilmektedir.

Veri toplama araci: Aragtirmanin nitel verileri yari yapilandirilmis Tiirkge Ogretmeni Goriisme
Formu ile toplanmistir. Formda bes soru ve bu sorularla ilgili detayl bilgilere ulasmak i¢in 16 soru

bulunmaktadir. Gortisme formu olusturulurken MEB (2019) Tiirkce Dersi Ogretim Programy, literatiir
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(Aslan ve Atik, 2018; Celiktiirk Sezgin ve Akyol, 2015; Erdogan ve Demir, 2016; i§ler ve Sahin, 2016;
Katranci, 2015; Tiirniiklii, 2000) nicel veri toplama araci ve Tiirk¢e 6gretmenlerinden faydalanilmistir.
Gortisme formunda ‘5. siufa baglayan Ogrencilerin okuma becerisi baglaminda performanslar:
nasildir?’, 5. smifa baslayan 6grencilerin konusma becerisi baglaminda performanslari nasildir?” ve 5.
smifa baslayan Ogrencilerin yazma becerisi baglaminda performanslari nasildir?” gibi sorular yer
almaktadir. Goriisme formu olusturulduktan sonra {i¢ Tiirk¢e 6gretmeni ile goriisme yapilarak pilot
uygulama gerceklestirilmistir. Bu uygulamadan sonra gerekli diizeltmeler yapilarak goriisme

formuna son hali verilmistir.

Verilerin analizi: Arastirmanin nitel verileri, Ogrencilerin Tiirk¢e dersindeki performanslarini
degerlendiren o6gretmenlerin bir kismi ile 2018-2019 egitim Ogretim yilimin ikinci yariyilinda
Ogretmenlerin derslerinin olmadigr zamanlarda ve okul ortaminda goniillilliik esasma gore
aragtirmaci tarafindan yiiz yiize goriisme yoluyla toplanmistir. Gorlisme tamamlandiktan sonra
alman notlar goriisme yapilan 6gretmenlerle paylasilarak bilgiler teyit edilmistir. Goriisme yapilan
ogretmenler secilirken nicel veri toplama aracinin uygulandigl okullardan en az bir 6gretmen ile
goriisme yapilmasina 6zen gosterilmistir. Goriismeler yaklasik olarak 20-25 dakika siirmiistiir. Tiirkge

Ogretmeni Goriisme Formu ile toplanan nitel veriler betimsel analiz yontemiyle analiz edilmistir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boltiimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg:r altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Bulgular ve Yorum

Katilmcl dgretmenlerin 5. Smif Ogrencilerinin Ilkokuldan Getirdikleri Tiirkge Dersi

Yeterliklerinin Belirlenmesi Anketine verdikleri cevaplar Tablo 4, 5, 6 ve 7 ‘de sunulmustur.

5. smifa baslayan o6grencilerin dinleme/izleme becerisi performanslarina iliskin 6gretmen

goriisleri Tablo 4’te sunulmustur.
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Tablo 4. [lkokulu tamamlayan 6grencilerin dinlemelizleme becerisi performanslarma iliskin 6gretmen goriisleri

N g = =
E EZ 3
5 o 3}
P M > >~
Dinledigi/izledigi metni ana hatlariyla anlatma %155  %43.8  %40.7
76 214 199
Dinlediklerinin/izlediklerinin konusu, ana fikrini, ana duygusunu %27.2 %43.8 %29
belirleme 133 214 142
Dinlediklerine/izlediklerine yonelik sorulara cevap verme %13.1 %431  %43.8
64 211 214
Dinlediklerinde/izlediklerinde gegen, bilmedigi kelimelerin anlamimn %20.7 %493  %30.1
tahmin etme 101 241 147
Dinleme stratejilerini (not alma, 6zet vb.) uygulayabilme %22.1 %442  %33.7
108 216 165
Konusmacinin sozlii olmayan mesajlarini kavrama %243 %499  %25.8
119 244 126
Dinleme kurallarini uygulama %16 %37.6  %46.4
78 184 227

Tablo 4 incelendiginde Tiirkce Ogretmenlerinin degerlendirmelerine gore ogrencilerin
%43.8'nin (214) dinledigi/izledigi metni ana hatlariyla anlatma becerilerinin kismen yeterli; %43.8'nin
(214) dinledikleri/izlediklerinin konusu, ana fikri ve ana duygusunu belirleme becerilerinin kismen
yeterli; %43.8'nin (214) dinlediklerine/izlediklerine yonelik sorulara cevap verme becerilerinin yeterli;
%49.3'tintin (241) dinlediklerinde/izlediklerinde gecen bilmedigi kelimelerin anlamini tahmin etme
becerisinin kismen yeterli; %44.2’sinin (216) dinleme stratejilerini uygulayabilme becerilerinin kismen
yeterli; %49.9 ‘unun (244) konusmacinin sozlii olmayan mesajlarini kavrama becerisinin kismen yeterli

ve %46.4'tinlin (227) dinleme kurallarini1 uygulama becerisinin yeterli oldugu goriilmektedir.

5. sinifa baglayan 6grencilerin konusma becerisi performanslarina iliskin 6gretmen goriisleri

Tablo 5'te sunulmustur.

Tablo 5. Ilkokulu tamamlayan 6grencilerin konusma becerisi performanslarina iliskin 6gretmen goriisleri

z § % g
o £ L g
R s
Konusmalarinda kelimeleri anlamlarina uygun kullanabilme %13.5 %48.3 %28.2
66 236 187
Hazirliksiz konusmalar yapabilme %38.7 %43.4 %18
189 212 88
Hazirlikli konusmalar yapabilme %23.9 %46.6 %29.4
117 228 144
Konusma stratejilerini (beden dili vb.) uygulayabilme %32.3 %44.8 %22.9
158 219 112
Sinif igindeki tartisma ve konugmalara katilabilme %23.7 %42.9 %33.3
116 210 163
Gerekli kelime hazinesine sahip olma %19.4 %49.1 %31.5
95 240 154
Konusarak kendi diislincelerini ifade etme %17 %43.1 %39.9
83 211 195

793



Balantekin, Y.

Tablo 5 incelendiginde Tiirkce Ogretmenlerinin degerlendirmelerine gore Ogrencilerin
%48.3'tintin  (236) konusmalarinda kelimeleri anlamlarmma uygun kullanabilme becerilerinin;
%43.4'tiintin  (212) hazirliksiz konusmalar yapabilme becerilerinin; %46.6’simin  (228) hazirlikh
konusmalar yapabilme becerilerinin; %44.8’inin (219) konusma stratejilerini (beden dili vb.)
uygulayabilme becerilerinin; %42.9’unun (210) sinuf icindeki tartisma ve konusmalara katilabilme
becerilerinin; %49.1'inin (240) gerekli kelime hazinesine sahip olma becerilerinin ve %43.1’inin (211)

konusarak kendi diisiincelerini ifade etme becerilerinin kismen yeterli oldugu goriilmektedir.

5. smifa baslayan ogrencilerin okuma becerisi performanslarina iliskin 6gretmen goriisleri

Tablo 6'da sunulmustur.

Tablo 6. Ilkokulu tamamlayan 6§rencilerin okuma becerisi performanslarina iliskin 6gretmen goriigleri

3 g = =
g £ 3 g
& g > >
Noktalama isaretlerine, vurgu, tonlama ve telaffuza dikkat ederek %17.6 %36 %46.4
sesli ve sessiz okuyabilme 86 176 227
Okudugu metni anlay1p yorumlayabilme %15.3 %41.1 %43.6
75 201 213
Smuf seviyesine gore akic1 okuyabilme %17 %32.1 950.9
83 157 249
Okuma aliskanliginin olmasi %23.5 %45.4 %31.1
115 222 152
Okumaya istekli olma %22.3 %40.7 %37
109 199 181
Gorsellerle okudugu metnin igerigini iliskilendirme %10.4 %39.7 %49.9
51 194 244
Kelimelerin zit ve es anlamlilarin1 bulabilme %15.5 %40.5 %44
76 198 215
Es sesli kelimelerin anlamlarini ayirt edebilme %20 %41.5 %38.4
98 203 188
Baglamdan yararlanarak bilmedigi kelimelerin anlamini tahmin %20.2 %48.1 %31.7
etme 99 235 155
Deyim ve atasozlerinin metnin anlasilmasina katkisini kavrama 9%29.7 %44 .4 %26
145 217 127
Okudugu metindeki gercek, mecaz ve terim anlamli sozctikleri %18.2 %46.2 %35.6
belirleme 89 226 174
Okudugu metindeki olaylara iliskin diisiincelerini ifade etme %14.3 %41.7 %44
70 204 215
Okudugu metnin ana fikrini/ana duygusunu, konusunu belirleme %30.5 %37.8 %31.7
149 185 155
Metne iliskin sorular olusturabilme %16.4 %42.5 %41.1
80 208 201
Metne uygun farkli baslik bulabilme %12.5 %35.8 %51.7
61 175 253
Okudugu bir metni 6zetleyebilme %17.8 %39.1 %43.1

87 191 211
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Tablo 6 incelendiginde Tiirk¢e Ogretmenlerinin degerlendirmelerine gore ogrencilerin
%46.4'tintin (227) noktalama isaretlerine, vurgu, tonlama ve telaffuza dikkat ederek sesli ve sessiz
okuyabilme becerilerinin yeterli; %43.6’stnin  (213) okudugu metni anlayip yorumlayabilme
becerilerinin yeterli; %50.9'unun (249) sif seviyesine gore akici okuyabilme becerilerinin yeterli;
%45.4'tintin (222) okuma aliskanlif1 becerilerinin kismen yeterli; %40.7’sinin (199) okumaya istekli
olma becerilerinin kismen yeterli; %49.9'unun (244) gorsellerle okudugu metnin igerigini
iliskilendirme becerilerinin yeterli; %44’tiniin (215) kelimelerin zit ve es anlamllarin1 bulabilme
becerilerinin yeterli; %41.5’inin (203) es sesli kelimelerin anlamlarini ayirt edebilme becerilerinin
kismen yeterli; %48.1’inin (235) baglamdan yararlanarak bilmedigi kelimelerin anlamini tahmin etme
becerilerinin kismen yeterli; %44.4’tiniin (217) deyim ve atasozlerinin metnin anlasilmasina katkisini
kavram becerilerinin kismen yeterli; %46.2’sinin (226) okudugu metindeki gercek, mecaz ve terim
anlamli sozctikleri belirleme becerilerinin kismen yeterli; %44 {iniin (215) okudugu metindeki olaylara
iliskin diisiincelerini ifade etme becerilerinin yeterli; %37.8’inin (185) okudugu metnin ana fikrini/ana
duygusunu, konusunu belirleme becerilerinin kismen yeterli; %42.5'inin (208) metne iliskin sorular
olusturabilme becerilerinin kismen yeterli; %51.7’sinin (253) metne uygun farkli baghk bulabilme
becerilerinin yeterli; %43.1’inin (211) okudugu bir metni 6zetleyebilme becerilerinin yeterli oldugu

goriilmektedir.

5. sinifa baslayan Ogrencilerin yazma becerisi performanslarina iliskin 6gretmen goriisleri

Tablo 7’de sunulmustur.

Tablo 7. [lkokulu tamamlayan 6grencilerin yazma becerisi performanslarma iliskin 6gretmen goriisleri

o g = =
2 Z > >

Hayali 6geler barindiran kisa metin yazma %24.1 %40.7 %35.2
118 199 172

Defter veya kagid1 diizenli kullanma %26 %35.8 %38.2
127 175 187

Diistincelerini yazili olarak aktarma %22.7 %40.7 %36.6
111 199 179

Harflerin yapisal 6zelliklerine uygun islek, okunakli metin yazma %25.4 %41.7 %32.9
124 204 161

Yazilarinda kelimeleri gercek, mecaz ve terim anlamlari ile kullanma %24.5 %49.7 %25.8
120 243 126

Kisaltmalar: ve kisaltmalara gelen ekleri dogru yazma %48.7 %37 %14.3
238 181 70

Yazilarinda imla kurallar1 ve noktalama igaretlerine dikkat etme %46 %39.3 %14.7
225 192 72

Gorselleri iligkilendirerek bir olay1 anlatma %14.7 %43.8 %41.5
72 214 203

Gorsellerden hareketle metin yazabilme %19 %42.1 %38.9
93 206 190

Yarim birakilmis bir metni tamamlayabilme %18.6 %40.5 %40.9
91 198 200

Hikaye haritasina uygun metin yazabilme %19.8 %42.9 %37.2
97 210 182
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Tablo 7 incelendiginde Tiirk¢e Ogretmenlerinin degerlendirmelerine gore Ogrencilerin
%40.7’sinin (199) hayali 6geler barindiran kisa metin yazma becerilerinin kismen yeterli; %38.2’sinin
(187) defter veya kagidi diizenli kullanma becerilerinin yeterli; %40.7’sinin (199) diisiincelerini yazili
olarak aktarma becerilerinin kismen yeterli; %41.7’sinin (234) harflerin yapisal 6zelliklerine uygun
islek, okunakli metin yazma becerilerinin kismen yeterli; %49.7’sinin (243) yazilarinda kelimeleri
gercek, mecaz ve terim anlamlari ile kullanma becerilerinin kismen yeterli; %48.7’sinin (238)
kisaltmalar1 ve kisaltmalara gelen ekleri dogru yazma becerilerinin yetersiz; %46’smn (225)
yazilarinda imla kurallar1 ve noktalama isaretlerine dikkat etme becerilerinin yetersiz; %43.8’inin (214)
gorselleri iliskilendirerek bir olay1 anlatma becerilerinin kismen yeterli; %42.1’inin (206) gorsellerden
hareketle metin yazabilme becerilerinin kismen yeterli; %40.9’unun (200) yarim birakilmis bir metni
tamamlayabilme becerilerinin yeterli; %42.9'unun (210) hikaye haritasina uygun metin yazabilme

becerilerinin kismen yeterli oldugu goriilmektedir.

Katilima1 8gretmenlerin Tiirkge Ogretmenleri Goriisme Formunda yer alan sorulara verdikleri

cevaplar Tablo 8, 9, 10 ve 11°de sunulmustur.

Goriisme yapilan Ogretmenlerin 5. smifa baslayan Ogrencilerin dinleme/izleme becerisi

performanslarina iliskin goriisleri Tablo 8 de sunulmustur.

Tablo 8. Ilkokulu tamamlayan 6grencilerin dinlemel/izleme becerisi performanslarina iliskin 63retmen goriisleri

Tematik Kodlar Ogretmen Kodlari f

Ogrencilerin dinledikleri/izledikleri metnin konusunu, ana fikrini ve ana duygusunu belirleme yeterliligi

Ana fikir ve ana duygu kavramlarimin anlamini bilmiyorlar 05, 09 2
Ana fikir ve ana duyguyu belirleyemiyorlar 06, 010 2
Konu ile ana fikri karistiriyorlar 07, 09 2
Konu, ana fikir ve ana duyguyu belirleyemiyorlar 012, 017 2
Konu, ana fikir ve ana duyguyu belirlemede sikiliyorlar 013 1
Ana fikir ve ana duygu kavramlarimi karistirtyorlar O4 1
Olaya dayali metinlerde konu, ana fikir ve ana duyguyu belirleyebiliyorlar 019 1
Ogrencilerin izledikleri/dinledikleri metinlerle ilgili sorulara yanit verme yeterliligi
Sorun yasamiyorum 05, 010, 013 3
Olaya dayali metinlerde daha basarililar 09, 012 2
Uzun metinlerde yetersizler 017, 019 2
izledikleri metinlerde daha basarililar 04, 07 2
Ogretmen yonlendirmesi ile sorulari yanitlayabilirler 06 1
Teknolojik imkansizliktan dolay1 izleme yapamiyoruz 09 1
Ogrencilerin dinleme kurallarmi uygulama yeterliligi
Sorun yasamiyorum @7, 09, 013, 019 4
Dinleme kurallarini uygulamada yetersizler 05, 06, 012 3
flkokulda bu yeterliligi almasi belirleyicidir 010, 017 2
izleme metinlerinde kurallara daha uygun davraniyorlar O4 1
Ogrencilerin sézlii olmayan mesajlar1 kavrama yeterliligi
Sorun yasamiyorum 06, 09, 010, 012, 013 5
Mesajlart kavrayamryorlar 07, 017, 019 3

Ogretmenin aciklama ve yonlendirmesi ile kavriyorlar 04, 05 2
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Tablo 8 incelendiginde Ogrencilerin dinleme becerisi performanslar ile ilgili olarak iki
Ogretmen Ogrencilerin ana fikir ve ana duygu kavramlarmin anlamini bilmediklerini sdylerken iki
ogretmen ogrencilerin ana fikir ile ana duyguyu tespit edemediklerini belirttigi goriilmektedir. O5
‘Ana fikir ve ana duygu kavramlariin ne anlama geldigini tam olarak bilmiyorlar. Metinleri anlatma
noktasinda oldukga yetersizler.” derken O10 ‘Ana fikri belirleme konusu 6, 7 ve 8. sinif dgrencileri igin
bile sorun oluyor. Bunun nedeni ise yeteri kadar okumama, arastirmama, dilsel aktivitelerde
bulunmamadir. Ana duyguyu bulma ve metni anlatma konusunda ana fikri bulmaya gore daha
iyiler” demistir. Ogrencilerin izledikleri/dinledikleri metinlerle ilgili sorulara yanit verme yeterliligi
ile ilgili olarak ii¢ 0gretmen sorun yasamadigimi belirtirken iki 6gretmen 6grencilerin olaya dayali
metinlerde daha bagarili olduklarmi belirtmistir. O5 ‘Izledikleri/dinledikleri ile ilgili sorulara yanit
vermede sorun yasamiyorum.” derken O9 ‘Hikaye ve masalda iyiler. Izleme yapamiyoruz. Akill
tahtamiz yok. Kilavuz kitapta yok. Bu durum dinleme metinlerini islememizi olumsuz etkiliyor.”
demistir. Ogrencilerin dinleme kurallarin1 uygulama yeterliligi ile ilgili olarak dort 6gretmen sorun
yasamadigini belirtirken ¢ Ogretmen oOgrencilerin dinleme kurallarin1 uygulamada yetersiz
olduklarini belirtmistir. O13 ‘Genel olarak iyiler, sorun yok. Metni okumadan &nce sorular
inceliyoruz. Bunun faydasi oluyor. derken O6 ‘Dinleme esnasinda odaklanamiyorlar, dikkat
daginikligr var.” demistir. Ogrencilerin s0zlil olmayan mesajlar1 kavrama yeterliligi ile ilgili olarak bes
Ogretmen sorun yasamadiklarmi belirtirken {i¢ Ogretmen ogrencilerin sozlii olmayan mesajlar
kavrayamadiklarini belirtmistir. O10 ‘Sozlii olmayan mesajlari kavramada sorun yasamiyorum.
Mesajlara uygun olarak tepki de veriyorlar. Genel olarak s6zlii olmayan mesajlar ¢ocuklar iizerinde

etkili oluyor.” derken O7 “Sézlii olmayan mesajlari, 6rtiik mesajlari anlayamiyorlar.” demistir.

Goriisme yapilan Ogretmenlerin 5. smifa baslayan Ogrencilerin konusma becerisi

performanslarina iliskin goriisleri Tablo 9’da sunulmustur.

Tablo 9. Ilkokulu tamamlayan é§rencilerin konusma becerisi performanslarina iliskin 6§retmen goriisleri

Tematik Kodlar Ogretmen Kodlari f

Hazirlikli ve hazirliksiz konusmalar yapabilme yeterliligi

Hazirhikli konugmalarda okuma ya da ezberleyerek okuma yapiyorlar 07, 010, 012, 019 4

Hazirlikli ve hazirliksiz konusmalarda performanslar: yeterli degildir 06, 09, 017 3

Hazirlikli konusmalarda performanslari yeterlidir 05 1

Hazirliksiz konusmalarda performanslar yeterlidir O4 1

Sorun yagamiyorum 013 1
Gerekli kelime hazinesine sahip olma yeterliligi

Okuma aligkanligi olmadig icin kelime hazinesi yetersiz 04, 05, 07, 09, 017, O19 6

Sozliik kullanma becerisi ve aliskanligi kazanilmadigindan kelime 012,013 2

hazinesi yetersiz

Okuma materyallerinde secici davranilmadigi i¢in kelime hazinesi 010 1

yetersiz

Cevap yok. 06 1
Konusarak diisiincelerini ifade etme yeterliligi

Ogrencilerin geneli konusarak diisiincelerini ifade edebiliyorlar 06, 012, 013 3

Konusarak diistincelerini ifade etmede genel bir basarisizlik var 05, 017, 019 3

@zgﬁveni olan dgrenciler konusarak diisiincelerini ifade edebiliyorlar 07,013 2

Utangag dgrenciler diisiincelerini ifade etmede yetersizler. O4 1

Sorun yagsamiyorum 09 1
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Tablo 9 incelendiginde Ogrencilerin konugma becerisi performanslar ile ilgili olarak dort
Ogretmen hazirlikli konusmalarda 6grencilerin okuma ya da ezberleyerek okuma yaptiklarini ve {ig
O0gretmen de hazirlikh ve hazirliksiz konusmalarda 6grencilerin performanslarinin yeterli olmadigini
belirttigi goriilmektedir. O10 ‘Hazirliksiz konusmalarda genelde bagarili degiller. Kisa ciimleleri tercih
ediyorlar. Hazirlikli konusmalarda da ezberleyerek konusuyorlar.” derken 06 ‘Hazirlikli/hazirliksiz
konusmalar yapabilmede genel bir basarisizlik var.” demistir. Ogrencilerin gerekli kelime hazinesine
sahip olma yeterliligi ile ilgili olarak alt1 6gretmen 6grencilerin okuma aliskanlig1 olmadig1 i¢in kelime
hazinelerinin yetersiz oldugunu ve iki Ogretmende ogrencilerin sozliikk kullanma becerisi ve
aliskanligi olmadig1 icin kelime hazinelerinin yetersiz oldugunu belirtmistir. O1 ‘Kelime hazineleri
yetersiz. Bunun nedeni ise 6grencilerin yeterince kitap okumamalari. Simifimda heceleyerek okuyan
ogrenciler bile var.” derken O12 ‘Kelime hazineleri yeterli degil. Bunun nedeni ise okuma ve sozliik
kullanma aligkanligini kazanmamalaridir.” demistir. Ogrencilerin konusarak diisiincelerini ifade etme
yeterliligi ile ilgili olarak {i¢ 6gretmen 6grencilerin diistincelerini ifade edebildigini ve ii¢ 6gretmende
dgrencilerin konusarak kendilerini ifade etmede basarisiz olduklarini belirttigi goriilmektedir. O13
‘Ogrenciler konusarak kendini ifade edebiliyor. Ozgiivenleri iyi.” derken O5 ‘Diisiince kavraminin ne
oldugunu bilmiyorlar. Ogretmenim ‘Diisiince ne demek?’ diye soruyorlar. Masal ve hikaye anlatma

konusunda iyi durumdalar. Ancak diisiincelerini ifade edemiyorlar.” demistir.

Goriisme yapilan Ogretmenlerin 5. smifa baslayan 0Ogrencilerin okuma becerisi

performanslarina iliskin goriisleri Tablo 10’da sunulmustur.
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Tablo 10. llkokulu tamamlayan 63rencilerin okuma becerisi performanslarina iliskin 6gretmen goriisleri

Tematik Kodlar Ogretmen Kodlar1 f
Okudugu metni anlay1p yorumlayabilme becerisi
Akic1 okuyabilen 6grenciler metinleri anlayip yorumlayabiliyor 04, 05, 09, 017, 019
Okumay1 sevmeyen 6grenciler metni anlayip yorumlamada yetersiz (o)4 1
Televizyon ve video kanallarin takip eden 6grenciler metni anlayip 0O10 1
yorumlamada yetersiz
Ogrencﬂer olay yazilarinda daha basarililar 012 1
Sorun yasamiyorum 013 1
Cevap yok 06 1
Sinif seviyesine gore akict okuyabilme
Genel olarak dgrenciler seviyelerine uygun okuyabiliyorlar 05, 07, 09, 010 4
Sorun yasamiyorum 012, 013, 017 3
Siif seviyesine uygun okumada 6grenciler orta diizeyde performans 04, 06 2
gostermektedir
Ogrenciler simif seviyesine uygun okuyamiyorlar 019 1
Okuma aligkanliginin olmast
Ogrencﬂer okuma aliskanlig1 kazanamamis 05, 06, O7, 09, 013, O17 6
Okuma aligkanlig1 istenilen diizeyde degildir 04, 010, 012
Cevap yok 019 1
Okudugu metnin ana fikrini, ana duygusunu, konusunu belirleyebilme.
Ogrenciler metnin ana fikrini, ana duygusunu, konusunu karistiriyor 07, 09, 012, 013, 019 5
Ogrencilerin performanslar: dinledikleri ve izledikleri metinlerindeki 04, 05, 010 3
performanslari ile ayn1 diizeydedir.
Seviyeye uygun ve olaya dayali metinlerde daha basarililar O17 1
Ogrencilerin performanslari orta diizeydedir 06 1
Baglamdan yararlanarak anlamini bilmedigi kelimelerin anlamini tahmin etme

Kelimelerin anlamini tahmin edemiyorlar 04, 05, 07, 013 4
Kelimelerin anlamini genellikle yanlis tahmin ediyorlar 09, 012 2
Ogrenciler sozliik kullanamiyorlar 017,019 2
Kelimelerin anlamini tahmin ediyorlar ancak ifade edemiyorlar 0O10 1
Kelimelerin anlamini tahmin etmede 6grencilerin performansi orta 06 1
diizeydedir

Tablo 10 incelendiginde Ogrencilerin okuma becerisi performanslar: ile ilgili olarak bes
Ogretmen akici okuyabilen 6grencilerin metinleri anlayip yorumlayabildiklerini ve bir 6gretmende
okumay1 sevmeyen 6grencilerin metni anlayip okumada yetersiz olduklarini belirttigi goriilmektedir.
9 ‘Okuma becerileri iyi. Kendi kitaplar1 var. Okul ve siuf kitaphgi yok. Kendi kitaplarim
getiriyorlar. Hikaye kitab1 getirmeyen 6grenci yok. Bu konuda 6grencilerin geldigi ilkokul basarili.’
derken O7 'Metni anlama sorularinda orta diizeydeler. Metni anlama sorularmni cevaplamayi
sevmiyorlar. Ciinkii cevaplayabilmesi i¢in okumasi gerekiyor, okumay1 da sevmedikleri igin etkinligi
yapmay1 istemiyorlar. Ozellikle uzun metinlerde sikiliyorlar.” demistir. Simif seviyesine gore akict
okuyabilme beceri ile ilgili olarak dort Ogretmen genel olarak ogrencilerin seviyelerine uygun
okuyabildiklerini ve ii¢ 6gretmende bu konuda sorun yasamadigini belirtmistir. O9 ‘Genel olarak
iyiler parmakla ya da heceyle okuyan 6grenci yok.” derken O13 ‘Akici okuma konusunda iyiler bir
problem yasamiyoruz. demistir. Ogrencilerin okuma aliskanligi ile ilgili olarak alti 6gretmen
Ogrencilerin okuma aligkanliklarinin olmadigini ve ii¢ 6gretmende okuma aliskanliklarinin istenilen
diizeyde olmadigini belirtmistir. O5 ‘Okuma alisgkanligini 6grenciler kazanamamus. Sinf kitapligimiz
var. Kitap dagitiyoruz. Ancak okuma aliskanligimi hala kazanamadilar. Ozellikle erkek 6grenciler

sadece derste okuyorlar. Devamini getiremiyorlar.” derken O12 ‘Okulda 6gretmen tarafindan kitap
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verildiginde, 6grencilerin kitab1 okuyup okumadig1 6gretmen tarafindan kontrol edildiginde nispeten
okuyorlar. Ancak kendiliginden okuyan 6grenci sinirh sayida.” demistir. Okunan metnin ana fikir, ana
duygu ve konusunu belirleme ile ilgili olarak bes 6gretmen bu kavramlari ¢ocuklarin karistirdiklarin
ve li¢ 6gretmende bu alandaki performanslarinin dinleme/izleme metinlerindeki performanslari ile
aym oldugunu belirtmistir. O7 ‘Daha once belirttigim gibi ana duyguda daha iyiler ama konu ile
metnin ana fikrini karistiriyorlar. Metni anlamada da zorluk yasaniyor.” derken 010 ’Ogrencilerin
okuduklar1 metnin ana fikri/ana duygusunu, konusunu belirleme becerisi asag1 yukar1 dinledikleri ve
izledikleri metinlerdeki performanslarina yakindir. demistir. Baglamindan yararlanarak anlamini
bilmedigi kelimelerin anlamini tahmin etme becerileri ile ilgili olarak dort 6gretmen Ogrencilerin
kelimelerin anlamini tahmin edemediklerini ve iki 0gretmende Ogrencilerin tahminlerinin yanhs
oldugunu belirtmistir. O5 ‘Kelime anlamini tahmin etme hi¢ yok. Yorum yapamiyorlar.” derken O9

‘Cilimleye bakiyorlar. Paragraf veya metnin tamamini diisiinmiiyorlar.” demistir.

Goriisme yapilan Ogretmenlerin 5. simufa baslayan Ogrencilerin yazma becerisi

performanslarina iliskin goriisleri Tablo 11’de sunulmustur.

Tablo 11. llkokulu tamamlayan 6§rencilerin yazma becerisi performanslarina iliskin 5gretmen goriisleri

Tematik Kodlar Ogretmen Kodlari f

Diistincelerini yazili olarak aktarma

Ogrenciler diisiincelerini yazili olarak ifade edemiyor 05, 06, 07, 012 4

Ogrenciler diisiincelerini yazili olarak ifade etme becerileri 04, 09, 010 3

istenilir diizeyde degil

Cevap yok 017, 019

Ogrenciler yazi yazmay1 sevmiyor 013 1

Harflerin yapisal 6zelliklerine uygun okunakli yazma.
Ogrenciler okunakli yaz1 yazamiyor 04, 06, 07, 09, O10, 8
012, 013, 019

Problem yasamiyorum 05, 017 2
Yazilarinda imla kurallar1 ve noktalama isaretlerine dikkat etme.

Ogrenciler imla kurallar1 ve noktalama isaretlerini kullanmada 04, 06, 07, 09, 012, 6

yetersizler 017

Hatirlatmalar ile imla kurallar1 ve noktalama isaretlerini 05, 019 2

kullaniyorlar

Sadece nokta, virgiil ve soru isaretini kullaniyorlar 010 1

Ogrencilerin yaklagik yaris1 imla kurallar1 ve noktalama 013 1

isaretlerini kullanabiliyor
Defter ve kagidi diizenli kullanma.

Ogrenciler defter ve kagidi diizenli kullanamiyor 05, 07, 09, 019 4
Ogrencilerin bir kismi defter ve kagidi diizenli kullaniyor 06, 012, 017 3
Defter ve kagid1 diizenli kullanmada kizlar daha basarilidir 010, 013 2
Cevap yok O4 1

Tablo 11 incelendiginde Ogrencilerin yazma becerisi performanslar: ile ilgili olarak dort
Ogretmen Ogrencilerin diisiindiiklerini yazili olarak ifade edemediklerini ve {i¢ 6gretmen 6grencilerin

diisiincelerini yazili olarak ifade etme becerilerinin istenilir diizeyde olmadigini belirttigi
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goriilmektedir. O6 ’C)grenciler diisiincelerini yazili olarak aktaramiyorlar.” derken O4 ‘Okuma anlama
becerisi zayif oldugu icin diislincelerini yazili olarak anlatmada c¢ok istenilen durumda degiller.”
demistir. Harflerin yapisal 6zelliklerine uygun okunakli yazma ile ilgili sekiz 6gretmen 6grencilerin
okunakli yazamadiklarini ve iki &gretmen de bu konuda problem yasamadigini belirtmistir. O7
‘Etkinlik kitabinda yazi i¢in ayrilan bosluk ile defter satirlarinin yiiksekligi arasinda fark oldugu igin
yazilar1 genellikle bozuk oluyor.” derken O17 “Yazilar1 uygun, sorun yok.” demistir. Yazilarinda imla
kurallar1 ve noktalama isaretlerine dikkat etme ile ilgili olarak alti1 6gretmen Ogrencilerin imla
kurallar1 ve noktalama isaretlerini kullanmada yetersiz oldugunu ve iki 6gretmen de hatirlatmalar ile
imla kurallar1 ve noktalama isaretlerini 6grencilerin kullanabildigini belirtmistir. O4 ‘Kendi ismini bile
dogru yazamayan dgrenciler var. Genel bir problem var. Harfleri atlayarak yaziyorlar. Ornegin saglik
kelimesini salik seklinde yaziyorlar. Noktalama isaretlerinde de basarisizlar. derken O19 ‘Yazim ve
noktalama isaretlerini ben hatirlatmadan dogru kullanan 6grenciler nadir. Ciimle ortasinda biiyiik
harf kullananlar bile var.” demistir. Defter ve kagid1 diizenli kullanma ile ilgili olarak dort 6gretmen
ogrencilerin defter ve kagidi diizenli kullanamadigini ve {i¢ 6gretmeninde 6grencilerin 6nemli bir
kisminin defter ve kagidi diizenli kullandigini belirttigi goriilmektedir. O9 “Yetersiz. Bazi 6grenciler
paragraf basi yapmay1 bilmiyor. Yeni bir konuya geciste yeni bir paragraf olmasi gerektigini fark
edemiyorlar. Ben genellikle elma-armut Ornegini veririm. Bir paragrafta elmadan bir paragrafta
armuttan s6z ederim.” derken O12 ‘Defter ve kagidi kullanma konusunda 6grencilerin yaklasik %60
iyi. Bu konuda Tiirkce 6gretmenleri gocuga pek katki saglayamiyor. Bize iyi gelen 6grenciler zaten iyi.
Tiirkge 6gretmenleri diger 6grencilerin yaklasik %10'una faydali olabiliyor. Bu nedenle bu konuda

sinif 6gretmenleri daha verimli ¢alisiyor. Bu yiizden 5. siniflar ilkokulda olmalidir.” demistir.
Sonuc ve Oneriler

Arastirmanin nicel verilerine gore 6grencilerin %29'u (142) dinledigi metnin ana fikrini, ana
duygusunu ve konusunu belirleyebiliyorken 6grencilerin %71’inin (347) bu becerilerdeki performansi
istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandigi 10 6gretmenden sadece O19
ogrencilerin metnin ana fikrini, ana duygusunu ve konusunu belirleyebildigini ifade etmis, diger
Ogretmenler ise Ogrencilerin bu kavramlar: karistirma, tespit edememe gibi gesitli sekillerde sorun
yasadigini belirtmistir. Deniz, Tarak¢t ve Karagdl (2019) tarafindan ortaokul Tiirkce ders kitaplari
dinleme kazanimlarina yer verme agisindan incelenmis ve dinleme/izleme kazanimlarina diizenli bir
bigimde yer verilmedigi sonucuna ulasmistir. Ogrencilerin ilkokuldan getirdikleri dinleme/izleme
performanslarinin yetersiz oldugu diisiiniildiigiinde ortaokul Tiirkce kitaplarinda bu kazanimlara
yeterince yer verilmemis olmasi sorunun biiylimesine sebep olabilir. Ayrica Yildiz, Aksit ve Uyar'm
(2016) ilkokul 4. siuf Sgrencilerinin dinleme siirecine iliskin goriislerini belirlemeye y&nelik olarak
ylriittiigii calismada 6grenciler dinlemeyi kolaylastiran ve zorlastiran unsurlardan s6z etmiglerdir.
C)grenciler ortamin fiziksel kosullarindan, konusanin ses tonundan etkilendiklerini ifade etmisler ve

daha Onemlisi derslerdeki dinleme performanslarini belirlemede derste islenen konunun zorluk
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diizeyinin etkili oldugunu belirtmislerdir. Bu nedenle ilkokul déneminde 6grencilerin dinlediklerini
anlayabilmeleri igin islenen konunun 6grenci seviyesine uygun olmasi ve 6gretmenlerin konunun

icerigi hakkinda 6grencilere bilgi vererek onlari rahatlatmalar1 6nemli bir yer tutmaktadir.

Arastirmanin nicel verilerine gore 6grencilerin %56.2’sinin (275) dinlediklerine/izlediklerine
yonelik sorulara cevap verme performansi istenilir diizeyde degildir. Arastirmanin nitel verilerinin
toplandig1 10 6gretmenden {i¢ 6gretmen bu beceride 6grencilerin sorun yasamadigini; iki 6gretmen
olaya dayali metinlerde 6grencilerin basarili oldugunu, iki 6gretmen uzun metinlerde 6grencilerin
sorun yasadigini; bir 6gretmen ise yonlendirme sonucunda O6grencilerin metinlerle ilgili sorulara
cevap verebildiklerini belirtmistir. Diamond (2007) bireylerin dinleme becerisini tam anlamiyla
kazamadigr durumlarda yanlis degerlendirme ve yorumlamalarin olabilecegini belirterek dinleme
esnasinda bireyin zihinsel siireclerinin aktif olmas1 gerektigine dikkat ¢ekmistir. Bu nedenle iletisim
temeline dayanan 6grenme siirecinde dinleme becerisi 6nemli bir yere sahiptir. Babayigit ve Okten
(2016) tarafindan ilkokul 4. smif 6grencilerinin dinledikleri metinleri anlama becerilerinin incelendigi
arastirmada ogrencilerin siir anlama puani 71.11, bilgilendirici metin anlama puani 76.26 ve dykiileyici
metin anlama puani 79.07 puan olarak belirlenmistir. Bu durum mevcut arastirmanin ogrencilerin

olaya dayali metinlerde daha basarili olmas1 sonucunu desteklemektedir.

Arastirmanin nicel verilerine gore Ogrencilerin %53.6’smn  (262) dinleme kurallarmi
uygulama becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandigr 10
ogretmenden dort 6gretmen 6grencilerin sorun yasamadigin; ii¢ 6gretmen bu beceride 6grencilerin
yetersiz oldugunu ve iki 6gretmen de dinleme kurallarim1 uygulamada ilkokulda alman egitimin
belirleyici oldugunu belirtmistir. Dinleme belirli bir farkindalik sonucunda konusmalarin dikkat
neticesinde isitme ile zihinde yapilandirilmast siirecidir (Dogan ve Ozcakmak, 2014). Bu nedenle
dinleme davranisi 6grenme iiriiniiniin zihinde yapilandirilmas: icin gerekli olan bir davrarustir.
Ogrencilerin dinleme kurallarini uygulamamast 6grenme ortamini olumsuz bir bicimde etkileyecektir.
Ancak Wolvin ve Coakley (2000) ogretmenlerin Ogrencilere etkin dinleme becerisini kazandirma
hususunda yeterli donanima sahip olmadiklarini belirtmistir. Bu nedenle 6zellikle okul oncesi ve
ilkokul doneminde 6grencilerin dinleme kurallarini kavrayip uygulayabilmeleri i¢in 6gretmenlerin bu
konuda egitim almalar1 bir gerekliliktir. Dinleme kurallar1 Tiirk¢e dersi degerlendirme sinavlarinda
dogrudan yer almadig icin 6gretmenler bu hususu kavramada zorluk yasayabilir. Oysaki dinleme
kurallarin1 uygulamama ve etkin dinlememe 0grencilerin akademik basarisizliginin nedeni

olabilmektedir.

Aragtirmanin nicel verilerine gore 6grencilerin %74.2'sinin (363) sozlii olmayan mesajlar
kavrama becerisi istenilir diizeyde degildir. Aragtirmanin nitel verilerinin toplandig1 10 6gretmenden
bes 6gretmen Ogrencilerin bu beceride sorun yasamadigini; ii¢ 6gretmen 6grencilerin sozlii olmayan

mesajlar1 kavrayamadigini, iki 6gretmen ise yonlendirme ile 6grencilerin bu mesajlar1 kavradigin
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belirtmistir. Bireyler arasinda kurulan iletisimde sozel olmayan mesajlarin kullanilmas1 bireylerin
birbirini daha dogru anlamasini saglamaktadir. Etkili dinlemenin en temel &gelerinden biri de s6zlii
olamayan mesajlar1 kavramadir (Korkut, 2015). Ogrencinin sozlii olmayan mesajlar1 anlamasi ve
iletisim sirasinda bunu kullanmasi 6grencinin etkilesimde gosterdigi davranislarin uygunlugunu da
belirler (Akfirat, 2006). Iletisime dayanan 6grenme siirecinde dgrencilerin sézel olmayan mesajlart
kavramasi onlarin 6grenme siirecinden daha fazla faydalanmasimi saglayacaktir. So6zlii olmayan
mesajlarin kavranmasi1 Tiirkgce dersinin hedefi olmasina karsin ogrencilerin diger derslerdeki

performanslarina da katki sunacaktir.

Arastirmanin nicel verilerine gore Ogrencilerin 6nemli bir kismi hazirliksiz konusmada,
yarisindan fazlasi ise hazirlikli konusmada yetersizdir. Arastirmanin nitel verilerinin toplandigi 10
Ogretmenden dort 6gretmen Ogrencilerin hazirlikli konusmalarda okuma ya da ezberleyerek okuma
yaptigini, ii¢ 6gretmen ise Ogrencilerin hazirlikli ve hazirliksiz konusma performanslarinin yeterli
olmadigim1 belirtmistir. Mevcut arastirmanin O6grencilerin %68.5'inin (335) kelime hazinelerinin
istenilir diizeyde olmamasinin dgrencilerin hazirlikli ve hazirliksiz konusma yapabilme becerilerini
olumsuz etkiledigi diistiniilmektedir. Ulum ve Taskaya (2018) tarafindan 2, 3 ve 4. sinif Tiirkge ders ve
calisma kitaplarini degerlendirmeye yonelik yapilan ¢calismada ders ve ¢alisma kitaplarinin 6grencileri
ezbere yonlendirebilecek tiirde etkinlikler oldugu tespit edilmis. Bu nedenle kitapta Ogrencileri
diisiinme ve elestirmeye yonlendirecek etkinlikler olmasi Onerilmistir. Arastirma siirecinde
ogretmenlerin kitaplarda ogrencileri ezbere yonlendiren etkinlikler oldugunu belirtmesi mevcut

arastirmadaki 6grencilerin ezber yapip konusma yapmalarinin nedeni olabilir.

Arastirmanin nicel verilerine gore dgrencilerin %68.5'inin (335) gerekli kelime hazinesine
sahip olma becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandigi 10
ogretmenden 6 6gretmen 6grencilerin okuma aligkanligi olmadig igin kelime dagarciklarinin yetersiz
oldugunu belirtmistir. Kelime dagarcigi bireyin okumada, yazmada, konusmada kullanmis oldugu
kelime varlig1 olarak tamimlanabilir (Giir, 2014). Ogrencilerin kendini ifade edebilmesinde kelime
onemli bir yere sahiptir (Ozbay ve Melanlioglu, 2008). Mevcut arastirmanin 6grencilerin %60.1’inin
kendi diisiincelerini ifade edememeleri bulgusuyla bu sonug birlikte degerlendirildiginde 6grencilerin
kelime dagarciklarim1 zenginlestirecek etkinlikler diizenlenmesi ogrencilerin kendilerini ifade
edebilmelerine katki saglayabilir. Goriisme yapilan Ogretmenlerden alti 6gretmenin 6grencilerin
okuma aligkanligi olmadig: igin kelime dagarciklarinin yetersiz oldugunu belirtmesi ile mevcut
arastirmanin Ogrencilerin  %68.9unun (337) okuma aliskanlifit olmamasi bulgusu birlikte
degerlendirildiginde 6grencilerin okuma aligkanligl kazanmasi 6grencilerin hem kelime dagarciginin
zenginlesmesine hem de 6grencilerin diisiincelerini ifade edebilmelerine destek olacaktir. Ayrica Boz
(2018) 6grencilerin kelime dagarcigin gelistirmek igin oyunla 6gretimi dnermektedir. Oyun esnasinda

ogrenci hem akranlar1 hem de 6gretmeni ile iletisime gectigi i¢in farkina varmadan yeni kelimeler
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O0grenme firsati bulmakta ayrica oyun 6grencilerin yeni 6grendigi kelimeleri kullanabilecegi bir ortam

olusturmaktadir.

Arastirmanin nicel verilerine gore Ogrencilerin %60.1'inin (294) konusarak kendi
diisiincelerini ifade etme becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandig:
10 6gretmenden tigli 6grencilerin konusarak kendi diisiincelerini ifade edebildigini, {i¢ 6gretmen
ogrencilerin bu beceride yetersiz oldugunu belirtmistir. Kili¢ (2017) tarafindan yapilan aragtirmada
ogrencilerin bir topluluk karsinda konusma becerisi ile ilgili olarak katilimc1 6gretmenlerin %45’i,
katilimcr miifettislerin  %47.1'i 6grencilerin performansimi orta diizey olarak belirtmislerdir.
Ogrencilerin konusma becerilerinin gelisimi ile ilgili olarak Boz (2018) Tiirkge dersleri planlamirken
oyuna yer verilirse 6grencilerin oyun sirasinda konusma aliskanliklarinin gelisecegini belirtmektedir.
Mevcut arastirmanin sozlii olmayan mesajlar1 kavrama ile ilgili nicel verilerinde 6grencilerin
%74.2'sinin (363) bu becerideki performansinin istenilir diizeyde olmamasi goz oniine alindiginda
Ogrencilerin konusarak diislincelerini ifade etme becerilerinin gelismesi konusma siirecinde kullanilan

s0zlii olmayan mesajlarin 6grenciler tarafindan kazanilmasina destek olacaktir.

Aragtirmanin nicel verilerine gore 6grencilerin %56.4’liniin (276) okudugu metni anlayip
yorumlayabilme becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandig1 10
Ogretmenden besi Ogrencilerin metinleri anlayip yorumlayabildigini, bir 6gretmen ise okumay:
sevmeyen Ogrencilerin metni anlayip yorumlamada yetersiz oldugunu belirtmistir. Okudugunu
anlama becerisi sadece Tiirkge dersi icin degil 6grencilerin diger derslerdeki performanslarini da
etkilemektedir. Ogrencilerin okuduklarini anlamadiklari ya da metnin anlamina ulagsmada giigliik
cektikleri okuma etkin okuma olarak degerlendirilmemektedir (Tosunoglu, 2010). Yilmaz (2011)
tarafindan yapilan arastirmada 4. smif 6grencilerinin okudugunu anlama diizeyi ile diger derslerdeki
basarilar1 arasinda anlaml bir iliski bulunmustur. Sidekli (2010) tarafindan yiiriitiilen arastirmada
ogrencilerin okudugu metinleri anlama diizeyini artirmak icin hikaye haritas1 yapilmis, hecelerden
anlamli kelimeler, kelimelerden anlamli ciimleler olusturma calismalar1 yapilmistir. Bu nedenle smif
Ogretmenlerinin 6grencilerin anlama becerilerini gelistirmeye yonelik calismalar yapmas: 6grencilerin

hem Tiirkce hem diger derslerdeki performansini gelistirecektir.

Arastirmanin nicel verilerine gore Ogrencilerin %49.1'inin (240) smif seviyesine gore akici
okuma becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandig1 10 6gretmenden
dort Ogretmen genel olarak ogrencilerin seviyelerine uygun okuyabildigini, iki Ogretmen ise
Ogrencilerin performansmin orta diizeyde oldugunu belirtmistir. Kayiran ve Agackiran (2018)
ogrencilerin okuma hizinin akici bir bigimde olmasmin 6grencilerin metni anlama becerilerini
destekledigini ve bu destege bagh olarak Ogrencilerin akademik bagarilarmin da artacagim
belirtmistir. Bu durum okuma performans: ile anlama performansmin iligkili oldugunu ortaya

koymaktadir. Mevcut arastirmanin bulgularinda 6grencilerin okudugunu anlama diizeyi (%43.6) ile
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Ogrencilerin seviyelerine uygun okuma yapabilme (%50.9) diizeyinin yakinlik gostermesi bu sonucu

desteklemektedir.

Aragtirmanin nicel verilerine gore 6grencilerin %68.9'unun (337) okuma aliskanliklar: istenilir
diizeyde degildir. Aragtirmanin nitel verilerinin toplandig1 10 6gretmenden alt1 6gretmen 6grencilerin
okuma aliskanliginin olmadigini, {i¢ 6gretmen okuma aliskanliginin istenilen diizeyde oldugunu
belirtmistir. Valleley ve Shriver'e (2003) gore 6grencilerin okuma becerisinin gelismesi 0grencilerin
diger derslerdeki performansini gelistirecektir. Ozdemir ve Serbetci (2018) tarafindan 4. smmf
ogrencilerin okumaya yonelik tutumlari ile okuduklar: kitap sayis1 arasinda orta diizeyde pozitif iliski
tespit edilmistir. Bu nedenle 0Ogrencilerin okuma aliskanligi kazanmasinda smif kitapligi
olusturulurken 6grencilerin 6zelliklerinin ve isteklerinin dikkate alinmasi hem &grencilerin okumaya

yonelik tutumumu gelistirecek hem de 6grencilerin diger derslerdeki performanslarin artiracaktir.

Arastirmanin nicel verilerine gore 6grencilerin %68.9'unun (337) okudugu metnin ana fikrini,
ana duygusunu, konusunu belirleyebilme performanslar: istenilir diizeyde degildir. Arastirmanin
nitel verilerinin toplandigi 10 O0gretmenden bes Ogretmen Ogrencilerin metnin ana fikrini, ana
duygusunu, konusunu karistirdigini belirtmistir. Yavag'a gore (2013) metnin ana fikrini, ana
duygusunu bulma ve metinle ilgili ¢ikarimlarda bulunarak sonuglara ulasma metnin igindeki
kelimelerin tek tek anlamini bilme ile iligkilidir. Bu nedenle 6grencinin metinde gegen kelimelerin
anlamini bilmesi ile metni anlayip metnin ana fikrini, ana duygusunu ve konusunu belirlemesi
beraber degerlendirilmelidir. Arastirmanin nicel verileri gore Ogrencilerin %68.3'lintin (334)
kelimelerin baglamindan yararlanarak anlamini bulma becerisi yeterli degildir. Arastirmanin nitel
verilerinin toplandigi 10 O0gretmenden dort ogretmen Ogrencilerin kelimelerin anlamini tahmin
edemediklerini iki Ogretmen ise yanlis tahmin ettiklerini belirtmistir. Metnin ana fikrini, ana
duygusunu, konusunu belirleme ile baglamdan yararlanarak kelimelerin anlamini tahmin etmede

nicel verilerin ve nitel verilerin birbirine yakin olmasi bu bilgiyi dogrulamaktadir.

Aragtirmanin nicel verilerine gore 6grencilerin %63.4’iiniin (310) diisiincelerini yazili olarak
ifade edebilme becerileri istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandigi 10
ogretmenden dort Ogretmen ogrencilerin diisiincelerini yazili olarak ifade edemediklerini {ig
Ogretmen ise 6grencilerin yazili olarak kendini ifade etme becerilerinin istenilir diizeyde olmadigini,
bir 6gretmende Ogrencilerin yazi yazmay1 sevmedigini belirtmistir. Santangelo, Harris ve Graham’a
(2007) gore yazma bireysel beceriden ote toplumun kiiltiiriinii aktarma agisindan etkili bir beceridir.
Bu nedenle 6grencilerin yazma becerisini kazanmasimin toplumsal yonii de dikkate alinmasi gereken
bir durumdur. Ogrenciler geleneksel yaklagimla kompozisyon yazdiklarinda bu durum onlarin
sikilmalarina neden olmaktadir. Bu nedenle Ogrenciler igin gesitli niteliklerde yazma calismalar
yaptirilmalidir (Goger, 2010). Kartal ve Ozteke (2010) tarafindan yiriitiilen 4. sinif 6grencilerinin kendi
Ozelliklerine uygun olarak secilen kitaplar1 okumalari temeline dayanan deneysel calismada

Ogrencilerin secilen kitaplari okuduktan sonra anladiklarini yazili olarak ifade etme diizeylerinin
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arttig1l tespit edilmistir. Bu nedenle yazi calismalarinda oOgrencilerin okumaktan zevk aldig:
metinlerden hareket edilmesi 6nemlidir. Yazma becerisi bunun yani sira bireylerin topluma uyumunu

da kolaylastirmaktadir (Cutler ve Graham 2008).

Arastirmanin nicel verilerine gore 6grencilerin %67.1’inin (328) harflerin yapisal 6zelliklerine
uygun islek, okunakli metin yazabilme becerisi istenilir diizeyde degildir. Arastirmanin nitel
verilerinin toplandig1 10 Ogretmenden sekizi Ogrencilerin okunakli yazamadiklarini belirtmistir.
Demir ve Izci (2015) tarafindan 4. sinif Tiirkge derslerinde dgrencilerinin yasadiklari sorunlari tespit
etmeye yonelik calismada Ogrencilerin okunakli yazi yazamamalar1 sonucuna ulasilmasi mevcut
arastirmanin sonuglar1 ile ortiismektedir. Susar Kirmizi (2009) belirli kurallara uygun hareket etme,
dilbilgisi kurallarini uygulama, kagidin temiz bir bicimde kullanilmas: gibi nedenlerden 6tiirii yazi
yazmanin 6grencilerin bir kismui i¢in cazip gelmedigini belirtmistir. Uyanik, Bumin, Diiger ve Kayihan
(2001) yazinin okunakli olmasinda kalem tutma ve ince kas hareketlerinin 6nemli oldugunu
vurgulamaktadir. Bu nedenle yazma okuloncesi donemden itibaren énemsenen bir beceri olmali ve

ogrencilerin okunakli yazmalari igin 6grencilerin egilimleri dikkate alinmalidir.

Arastirmanin nicel verilerine gore 6grencilerin %85.3'tiniin (417) yazilarinda imla kurallar1 ve
noktalama isaretlerine dikkat etme becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin
toplandigr 10 Ogretmenden alti 6gretmen Ogrencilerin imla kurallar1 ve noktalama isaretlerini
kullanmada yetersiz oldugunu iki o6gretmende hatirlatmalarla 6grencilerin noktalama isaretlerini
kullanabildigini belirtmistir. Yazi yazarken imla kurallar1 ve noktalama isaretlerine uygun
yazamamak sadece bigimsel olarak hataya neden olmamakla beraber kelimelere ve ciimlelere yanlis
anlam yiiklenmesine de neden olmaktadir (Ozdemir ve Erdem, 2011). Ogrencilerin yazarken
kullandigr imla kurallar1 ve noktalama isaretleri okuma esnasinda da vurgulanmali ve bunlarin

kullanilmadiginda olusabilecek anlama hatalarina 6rnekler verilmelidir.

Arastirmanin nicel verilerine gore &grencilerin %61.8'inin (302) defter ve kagidi diizenli
kullanabilme becerisi istenilir diizeyde degildir. Arastirmanin nitel verilerinin toplandigi 10
ogretmenden dort 6gretmen Ogrencilerin defter ve kagidi diizenli kullanamadigin, iki 6gretmen ise
kiz 6grencilerin bu beceride erkek 6grencilere gore daha iyi oldugunu belirtmistir. Giiltekin ve Aktay
(2014) ogrencilerin defteri ve kagidi genel anlamda diizenli olarak kullanmasi igin dikte ¢alismalarinin
yapimasinmi onermektedir. Dikte calismalar1 6gretmen gozetiminde yazi ¢alismalarinin yapilmasin
sagladig1 icin ogrencinin defteri ya da kagidi diizenli kullanmasini saglayacaktir. Ozellikle dikte
calismalarinda Ogrencilerin kelimeleri yazmasinin ardindan ogretmenin tahtayr bir defter gibi

kullanarak dikte metinini tahtaya yazmasi 6grencilere 6rnek olacaktir.
Arastirma sonuglarina gore asagida belirtilen 6nerilerde bulunulmustur.

(1) Milli Egitim Bakanligi (MEB) ¢alisma takviminde belirtilen birinci ve ikinci yariyildaki ara

tatillerde smf Ogretmenleri ile Tiirkge Ogretmenlerini bir araya getiren hizmet ici egitimler
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diizenlenebilir. (11) Ilkokul Ogrencileri adres kayit bolgesine gore ortaokullara yerlestigi icin MEB
Egitim Bolgeleri Yonergesi dogrultusunda smif 6gretmenleri ve Tiirkge Ogretmenlerini bir araya
getiren degerlendirme calismalari yapilabilir. (1) Ogrencilerin okuma aliskanhigimi yeteri kadar
kazanamamalarinin nedenlerini tespit etmeye yonelik arastirmalar yapilabilir. (1v) Smif 6gretmenleri
ile Tiirk¢e Ogretmenlerinin degerlendirme bicimleri arasinda olusan tutarsizligl ortadan kaldirmak
icin ilkokul diizeyinde yapilan degerlendirmeler daha objektif ve standart hale getirilebilir. (v)
Ogrencilerin ilkokul diizeyindeki kazanimlari elde etmeden ortaokul diizeyine gegis yapmalarini
engellemek icin bireysel olarak Ogrencilerin Tiirkg¢e dersi performanslarini takip edip artirmak

amaciyla destekleme programlar: hazirlanabilir.
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Introduction

Although the ability to use Turkish effectively is regarded as a common goal of all school
subjects, it can be said that the basic aim of Turkish lessons is the acquisition of language skills and
thinking skills by students (Dal, 2012; Yildirim, 2011). Furthermore, the acquisition of literacy skills,
which is the basis of mother tongue education, is included among the goals of Turkish lessons
(Cigerci, 2015). However, the aim of the school subject of Turkish is not only to teach reading and
writing to students but also to include development of language skills in students such as the ability to
explain, with a scientific understanding and in a planned way, orally and in writing, the things that
they see, hear and watch, to use Turkish correctly and effectively, and to express their perceptions,
emotions, thoughts and wishes correctly, swiftly and comprehensibly (Ak, 2011; Sever, 2003; Yildirim,
2011). Besides these language skills, it is also intended for students to develop cognitive skills such as

thinking, comprehension, sequencing, classification, criticism and evaluation in their Turkish lessons.

Deficiencies in skills that students are expected to acquire in Turkish lessons, such as reading,
comprehending and explaining what they have understood, orally and in writing, will have a
negative effect not only on their performance in this subject but also on their performance in other
subjects. These deficiencies are transformed into irreparable problems later in the process, and the
emergence of individuals who cannot read, write or express their ideas verbally in their own language
at the desired level results in an accumulation of problems at every level in educational institutions
(Ak, 2011; Ates, 2011; Kaya, 2018). The main reason for this undesired situation is the fact that a

significant part of the educational tools used in schools are based on language skills (Ates, 2008).

The ability of students to achieve the intended outcomes in later years of their education is
closely correlated with their acquisition of prerequisite language skills, which is an unlimited ability of
our minds (Giines, 2013). Due to this relationship, it is intended for students to be educated in an ideal
way by continually making changes to the basic components of teaching programmes such as learning
outcomes, educational tools, teaching principles and methods and assessment procedures (Varisoglu
and Seref, 2012). Within this context, the Turkish Subject Curriculum (2019) was revised with the aim

of improving students’ speaking, listening/watching, reading and writing skills.
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The aims of the Turkish Subject Curriculum (2019) are for the students to speak Turkish

according to the rules, use the rules of writing correctly, enrich their vocabulary, acquire a love and
habit of reading and writing, be able to evaluate events with a critical perspective, and make use of
printed material. The Turkish Subject Curriculum (2019), which has been prepared according to the
principles of a constructivist approach which increases student achievement, is intended to educate
individuals who can use Turkish in all its aspects, express themselves verbally in all environments
and use writing skills in accordance with the rules of our language (Abbott and Founts, 2003;

Day1oglu, 2018).

The learning outcomes included in the Turkish Subject Curriculum (2019), which includes
both the primary and secondary school Turkish curricula, are fostered in students at all class levels by
means of eight themes and a total of four reading/listening texts for each theme. The texts are
structured as three reading and one listening text, and the content of the texts is designed in such a
way as to include informative, narrative and poetic text types. Apart from these texts, a total of eight

free reading texts, one free reading text per theme, are included in the programme.

The aim of this study is to reveal the performances of students beginning secondary school in
the subject of Turkish according to the fourth grade learning outcomes included in the Turkish Subject
Curriculum (2019) and based on the views of their Turkish teachers. The Turkish teachers made their
assessments according to the students” performances when they finished primary school and started
secondary school. By determining the adequate and deficient areas in students observed by the
Turkish teachers, the expectations of the Turkish teachers from classroom teachers in the Turkish
subject axis will be revealed. When the literature related to 5th grade Turkish is examined (Ayranc
and Durmus, 2018; Coskun and Naring, 2018; Deniz, Tarak¢i and Karagdl, 2019; Ersoy and Kurga,
2017; Yazic1 and Kurudayioglu, 2017), it can be observed that the conducted studies are mostly related
to the area of one language skill, such as listening or reading, or two language skills of Turkish, and
are based on the existing situation. Unlike other studies, however, this study provides an evaluation
of the primary school performances of 5th grade students in all areas of the subject of Turkish by their
Turkish teachers. The results of the study will also allow classroom teachers to see the performances of
students finishing primary school through the eyes of their Turkish teachers. This opportunity will
show classroom teachers which areas they need to focus on more when conducting Turkish lessons,
and at one point, this will also enable classroom teachers to conduct their lessons based on the

expectations of Turkish teachers.
In line with this general aim, answers to the following questions were sought:

(1) What are the views of the teachers regarding the performances of students who have
finished primary school and who are starting secondary school in the area of listening/watching in

Turkish lessons?
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(11) What are the views of the teachers regarding the performances of students who have
finished primary school and who are starting secondary school in the area of speaking in Turkish

lessons?

(1) What are the views of the teachers regarding the performances of students who have
finished primary school and who are starting secondary school in the area of reading in Turkish

lessons?

(1v) What are the views of the teachers regarding the performances of students who have
finished primary school and who are starting secondary school in the area of writing in Turkish

lessons?
Method

This study was conducted according to the convergent parallel design type of mixed methods
design. With a mixed method, data obtained with a qualitative and quantitative approach are
combined and integrated in line with a specific aim (Alkan, Simsek and Armagan Erbil, 2019). By
means of this combination, the problem situation can be evaluated from different angles, since
attention is drawn to different aspects of the problem (Creswell, 2017). In a convergent parallel design
(QUAL/QUAN), the qualitative and quantitative stages of the research are carried out simultaneously
and with equal priority, and data are combined in the interpretation section (Creswell and Clark,
2015). In the current study, since the Turkish teachers evaluated the competence in Turkish brought by
the 5th grade students from primary school with a questionnaire form for every student, the stage in
which the quantitative data of the study were gathered took a considerable amount of time. Therefore,
so as not to cause a loss of time, the qualitative and quantitative data were collected simultaneously.
At the end of the research, the qualitative and quantitative data were combined in the discussion

section in order to increase reliability and integrity.
Quantitative Section

Study group: Data related to the participating teachers from whom the quantitative data of the study

were gathered are given in Table 1.



Table 1. Characteristics of study group from whom quantitative data were gathered
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Code  Seniority ~Gender  School Type Total Number of Students for
(Years) Number of whom the
Students in Questionnaire was
Class Completed
T1 13-16 Male Secondary School 29 25
T2 13-16 Female  Imam Hatip Secondary School 40 14
T3 1-4 Female  Secondary School 30 26
T4 13-16 Male Secondary School 34 19
T5 13-16 Female  Secondary School 31 23
T6 13-16 Female  Secondary School 34 22
T7 17-20 Female  Secondary School 35 26
T8 13-16 Female  Imam Hatip Secondary School 59 36
T9 13-16 Female  Secondary School 38 35
T10 9-12 Male Secondary School 32 12
T11 1-4 Female  Secondary School 31 26
T12 5-8 Female  Imam Hatip Secondary School 23 10
T13 21-24 Female  Imam Hatip Secondary School 27 9
T14 13-16 Male Secondary School 31 16
T15 9-12 Female  Secondary School 34 25
T16 1-4 Female  Secondary School 25 23
T17 1-4 Male Secondary School 30 25
T18 5-8 Female  Imam Hatip Secondary School 33 24
T19 5-8 Female  Secondary School 32 20
T20 5-8 Female  Secondary School 29 29
T21 9-12 Male Secondary School 31 17
T22 5-8 Male Secondary School 35 34
723 496

When Table 1 is examined, it can be seen with the quantitative data collection tool that 15 of

the teachers who evaluated the students” Turkish performance were women, while seven were men;

17 teachers worked in secondary schools, while five worked in Imam Hatip secondary schools; eight

teachers had 13-16 years of seniority as teachers, five had 5-8 years, four had 1-4 years, three had 9-12

years, one had 17-20 years and one had 21-24 years; the teachers had between 23 and 59 students in

class; and the number of students who were evaluated for their Turkish performance by teachers

ranged between nine and 36.

The scores obtained at the end of the fourth year by the 496 students, whose performance in

the school subject of Turkish was assessed by the teachers, are divided into categories as shown in

Table 2.

Table 2. Distribution of scores obtained by students at end of fourth year

Score Interval Frequency Percentage
0-44 points 11 2.2
45-54 points 47 9.6
55-69 points 85 17.4
70-84 points 133 27.2
85-100 points 213 43.6

Examination of Table 2 shows that 43.6% (213) of students obtained end-of-year scores

between 85-100, 27.2% (133) achieved scores between 70-84, scores of 17.4% (85) of students ranged
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from 55-69, 9.6% (47) obtained scores ranging from 45-54, and scores of 2.2% (11) of students were in

the 0-44 score interval.

Data collection tool: The quantitative data of the study were gathered with the Scale for Determining
Turkish Subject Competence Brought by 5th Grade Students from Primary School. While preparing
the questionnaire, the Turkish Subject Curriculum (2019), the literature (Aslan and Atik, 2018;
Celiktiirk Sezgin and Akyol, 2015; Erdogan and Demir, 2016; i§1er and Sahin, 2016; Katranci, 2015) and
the ideas of Turkish teachers were utilised. During the 2018-2019 academic year, 20 teachers who
taught the 5th grade Turkish lesson were asked to evaluate the competence of 5% grade students in the
subject of Turkish by means of writing a composition. The teachers” assessments were matched with
the 4th grade learning outcomes in the areas of listening/watching (13 items), speaking (6 items),
reading (37 items) and writing (22 items) in the Turkish Subject Curriculum (2019). Then, the skills
stated in the related literature were compiled and compared with the draft questionnaire that was
created. The questionnaire in this form was evaluated by a group of Turkish teachers in a secondary
school. A total of 41 items for assessing competence of students in the skills of listening/watching (7
items), speaking (7 items), reading (16 items) and writing (16 items) when they began 5th grade were
included in the questionnaire created after all the above procedures, and the options “Not Competent,
Partially Competent and Competent” were placed opposite to each item. The Turkish teachers
evaluated the performance carried over from 4th grade of students beginning secondary school and
entering their classes in 5th grade, with a questionnaire for each student, except for students who were
competent in all items in the questionnaire. A pilot study was conducted with one Turkish teacher
completing the questionnaire for 5th grade students. Following the pilot study, no changes were made
to the questionnaire. To access the end-of-year scores obtained in the subject of 4th grade Turkish by
the students whose Turkish performance was evaluated, the scores were located on e-school and a
guideline was prepared. The Turkish teachers assessed the students’ performance one by one, while
the assistant principals obtained the students’ final scores in 4th grade Turkish from e-school and

processed them on each student’s questionnaire form in line with the guideline.

Data collection and analysis: The quantitative data of the study were collected during the second
semester of the 2018-2019 academic year from Turkish teachers employed at 10 secondary schools and
Imam Hatip secondary schools in the centre of Bursa. Meetings were held with assistant school
principals representing each school and handling 5th grades, and information was given about the
nature of the study. Evaluation was made especially in order to access the students” end-of-year scores
in 4th grade Turkish. After conducting the preliminary interviews with the school vice-principals, the
schools where the study was made were visited and the necessary information was given to the
teachers. The teachers were requested not to complete the questionnaire for students who were
competent in all the skills stated in the questionnaire. However, they were required to fill in the

questionnaire for a student who was not competent or partially competent even in only one item of
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the questionnaire. The teachers were given a period of one month to complete the questionnaire. They
were asked to hand in the questionnaires to the relevant assistant principal at the end of this period.

Data were analysed with frequencies and percentages.
Qualitative Section

Study group: Data related to the participating teachers from whom the qualitative data of the study

were gathered are given in Table 3.

Table 3. Characteristics of study group from whom qualitative data were gathered

Code Seniority Gender  School Type Total Number Number of
(Years) of Students in  Students for whom
Class the Questionnaire
was Completed
T4 13-16  Male Secondary School 34 19
T5 13-16  Female  Secondary School 31 23
T6 13-16  Female  Secondary School 34 22
17 17-20 Female  Secondary School 35 26
T9 13-16  Female  Secondary School 38 35
T10 9-12 Male Secondary School 32 12
T12 5-8 Female  Imam Hatip 23 10
Secondary School
T15 9-12 Female  Secondary School 34 25
T17 1-4 Male Secondary School 30 25
T19 5-8 Female  Secondary School 32 20

Examination of Table 3 shows that seven of the teachers included in the study group were
women, while three were men; nine teachers worked in secondary schools, while one worked in an
Imam Hatip secondary school; four teachers had 13-16 years of seniority as teachers, two had 9-12
years, two had 5-8 years, one had 17-20 years, and one had 1-4 years; the teachers had between 23 and
38 students in the class; and the number of students evaluated for their Turkish performance by

teachers ranged between 10 and 35.

Data collection tool: The qualitative data of the study were gathered with a semi-structured Turkish
Teacher Interview Form. The form includes five questions, and for accessing detailed information
related to these questions, there are 16 questions. While the interview form was being prepared, the
Turkish Subject Curriculum (2019), the literature (Aslan and Atik, 2018; Celiktiirk Sezgin and Akyol,
2015; Erdogan and Demir, 2016; i§ler and Sahin, 2016; Katranci, 2015; Tiirniiklii, 2000), the quantitative
data collection tool and the ideas of Turkish teachers were utilised. The interview form includes
questions such as “What are the performances of the students beginning 5th grade in terms of reading
skills?”, “What are the performances of the students beginning 5th grade in terms of speaking skills?”
and “What are the performances of the students beginning 5th grade in terms of writing skills?” After
the interview form was created, a pilot study was conducted by holding an interview with three
Turkish teachers. Following this procedure, the necessary revisions were made and the interview form

was given its final shape.
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Data collection and analysis: The qualitative data of the study were gathered during the second
semester of the 2018-2019 academic year through face-to-face interviews held in a school environment,
with a section of the teachers who evaluated the students’ performances in the subject of Turkish, at
times when the teachers did not have lessons and based on the principle of voluntariness. After the
interviews had been completed, the notes taken were shared with the interviewed teachers and the
data were verified. While the teachers to be interviewed were being selected, care was taken to
conduct an interview with at least one teacher from each of the schools where the quantitative data
collection tool was applied. The interviews lasted approximately 20-25 minutes. The qualitative data
collected with the Turkish Teacher Interview Form were analysed with the descriptive analysis

method.
Findings and Interpretation

Responses of participating teachers to the Scale for Determining Turkish Subject Competence

Brought by 5th Grade Students from Primary School are presented in Tables 4, 5, 6 and 7.

Teachers’ views regarding the listening/watching performances of students beginning 5th

grade are presented in Table 4.

Table 4. Teachers’ views regarding listening/watching performances of students completing primary school

Partiall Compe

Not y tent
Compet Compet
ent ent
Ability to outline the text they listen to/watch 15.5% 43.8% 40.7%
76 214 199
Ability to identify the topic, main idea or main emotion of what they listen 27.2% 43.8% 29%
to/watch 133 214 142
Ability to answer questions related to what they listen to/watch 13.1% 43.1% 43.8%
64 211 214
Ability to guess the meanings of unknown words that appear in what they 20.7% 49.3% 30.1%
listen to/watch 101 241 147
Ability to apply listening strategies (note taking, summarising, etc.) 22.1% 44.2% 33.7%
108 216 165
Ability to grasp nonverbal messages of the speaker 24.3% 49.9% 25.8%
119 244 126
Ability to apply the rules of listening 16% 37.6% 46.4%
78 184 227

Examination of Table 4 reveals that according to the assessments of the Turkish teachers,
43.8% (214) of the students were partially competent in the skill of outlining the text that they listened
to/watched; 43.8% (214) of the students were partially competent in the skills of identifying the topic,
main idea, or main emotion of what they listened to/watched; 43.8% (214) of the students were
competent in answering questions related to what they listened to/watched; 49.3% (241) were partially
competent in guessing the meaning of unknown words that appeared in what they listened

to/watched; 44.2% (216) were partially competent in the skill of applying listening strategies (note
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taking, summarising, etc.); 49.9% (244) were partially competent in the ability to grasp nonverbal

messages of the speaker; and 46.4% (227) of them were competent in applying the rules of listening.

Teachers’ views regarding the speaking performances of students beginning 5th grade are

presented in Table 5.

Table 5. Teachers’ views regarding speaking performances of students completing primary school

Partiall Compe

Not y tent
Compete Compe
nt tent
Ability to use words according to their meanings in their speeches 13.5% 48.3% 28.2%
66 236 187
Ability to make unprepared speeches 38.7% 43.4% 18%
189 212 88
Ability to make prepared speeches 23.9% 46.6% 29.4%
117 228 144
Ability to apply speaking strategies (body language, etc.) 32.3% 44.8% 22.9%
158 219 112
Ability to take part in discussions and talks in class 23.7% 42.9% 33.3%
116 210 163
Possession of the necessary vocabulary 19.4% 49.1% 31.5%
95 240 154
Ability to express their own ideas in speech 17% 43.1% 39.9%
83 211 195

Examination of Table 5 reveals that according to the assessments of the Turkish teachers,
48.3% (236) of the students were partially competent in the skill of using words according to their
meanings in their speeches; 43.4% (212) of the students were partially competent in making
unprepared speeches; 46.6% (228) were partially competent in making prepared speeches; 44.8% (219)
were partially competent in applying speaking strategies (body language, etc.); 42.9% (210) were
partially competent in taking part in discussions and talks in class; 49.1% (240) were partially
competent in possessing the necessary vocabulary; and 43.1% (211) of them were partially competent

in the skill of expressing their own ideas in speech.

Teachers’ views regarding the reading performances of students beginning 5th grade are

presented in Table 6.
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Table 6. Teachers’ views regarding reading performances of students completing primary school

Parti Com
Not ally peten
Compete Com t
nt peten
t

Ability to read silently and out loud by paying attention to punctuation 17.6% 36% 46.4%
marks, stress, intonation and pronunciation 86 176 227

Ability to understand and interpret the texts they read 15.3% 41.1% 43.6%
75 201 213

Ability to read fluently according to their class level 17% 32.1% 50.9%
83 157 249

Possession of the reading habit 23.5% 45.4% 31.1%
115 222 152

Being keen to read 22.3% 40.7% 37%
109 199 181

Ability to associate the content of the text they read with visuals 10.4% 39.7% 49.9%
51 194 244

Ability to find synonyms and antonyms of words 15.5% 40.5% 44%
76 198 215

Ability to distinguish the meanings of homonyms 20% 41.5% 38.4%
98 203 188

Ability to guess the meanings of unknown words with the help of the 20.2% 48.1% 31.7%
context 99 235 155
Ability to grasp the contribution of idioms and proverbs to 29.7% 44.4% 26%
understanding of the text 145 217 127

Ability to identify literal, figurative and domain-specific terms in the 18.2% 46.2% 35.6%
texts they read 89 226 174
Ability to express their ideas related to events in the texts they read 14.3% 41.7% 44%
70 204 215

Ability to identify the main idea, main emotion or topic of the texts they 30.5% 37.8% 31.7%
read 149 185 155

Ability to form questions related to the text 16.4% 42.5% 41.1%
80 208 201

Ability to find a different heading appropriate to the text 12.5% 35.8% 51.7%
61 175 253

Ability to summarise the texts they read 17.8% 39.1% 43.1%
87 191 211

When Table 6 is examined, it can be seen that according to the assessments of the Turkish
teachers, 46.4% (227) of the students were competent in the skills of reading silently and out loud by
paying attention to punctuation marks, stress, intonation and pronunciation; 43.6% (213) of the
students were competent in understanding and interpreting the texts they read; 50.9% (249) were
competent in reading fluently according to their class level; 45.4% (222) were partially competent in
possessing the reading habit; 40.7% (199) were partially competent in being keen to read; 49.9% (244)
were competent in associating the content of the text they read with visuals; 44% (215) were
competent in finding synonyms and antonyms of words; 41.5% (203) were partially competent in
distinguishing the meanings of homonyms; 48.1% (235) were partially competent in guessing the
meanings of unknown words with the help of the context; 44.4% (217) were partially competent in
grasping the contribution of idioms and proverbs to understanding of the text; 46.2% (226) were

partially competent in identifying literal, figurative and domain-specific terms in the texts they read;
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44% (215) were competent in expressing their ideas related to events in the texts they read; 37.8% (185)
were partially competent in identifying the main idea, main emotion or topic of the texts they read;
42.5% (208) were partially competent in the ability to form questions related to the text; 51.7% (253)
were competent in finding a different heading appropriate to the text; and 43.1% (211) of them were

competent in the skill of summarising the texts they read.

Teachers’ views regarding the writing performances of students beginning 5th grade are

presented in Table 7.

Table 7. Teachers’ views regarding writing performances of students completing primary school

Partial ~ Comp

Not ly etent
Compete Comp
nt etent
Ability to write short texts containing imaginary items 24.1% 40.7% 35.2%
118 199 172
Ability to use a notebook or paper tidily 26% 35.8% 38.2%
127 175 187
Ability to transfer their ideas into writing 22.7% 40.7% 36.6%
111 199 179
Ability to write cursive, legible texts according to the structures 25.4% 41.7% 32.9%
of the letters 124 204 161
Ability to use words with their literal, figurative and domain- 24.5% 49.7% 25.8%
specific meanings in their writing 120 243 126
Ability to write abbreviations and suffixes attached to 48.7% 37% 14.3%
abbreviations correctly 238 181 70
Paying attention to orthographic rules and punctuation marks 46% 39.3% 14.7%
in their writing 225 192 72
Ability to narrate an event by association with visuals 14.7% 43.8% 41.5%
72 214 203
Ability to write a text based on visuals 19% 42.1% 38.9%
93 206 190
Ability to complete a half-finished text 18.6% 40.5% 40.9%
91 198 200
Ability to write a text according to a story map 19.8% 42.9% 37.2%
97 210 182

Examination of Table 7 shows that according to the assessments of the Turkish teachers, 40.7%
(199) of the students were partially competent in the skill of writing short texts containing imaginary
items; 38.2% (187) of the students were competent in using a notebook or paper tidily; 40.7% (199)
were partially competent in transferring their ideas into writing; 41.7% (204) were partially competent
in the ability to write cursive, legible texts according to the structures of the letters; 49.7% (243) were
partially competent in using words with their literal, figurative and domain-specific meanings in their
writing; 48.7% (238) of students were not competent in writing abbreviations and suffixes attached to
abbreviations correctly; 46% (225) of them were not competent in paying attention to orthographic
rules and punctuation marks in their writing; 43.8% (214) were partially competent in narrating an

event by association with visuals; 42.1% (206) were partially competent in writing a text based on
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visuals; 40.9% (200) were competent in the ability to complete a half-finished text; and 42.9% (210) of

the students were partially competent in writing a text according to a story map.

Participating teachers’ responses to the questions included in the Turkish Teacher Interview

Form are presented in Tables §, 9, 10 and 11.

Views of interviewed teachers regarding the listening/watching performances of students

beginning 5th grade are presented in Table 8.

Table 8. Interviewed teachers’ views regarding listening/watching performances of students completing primary
school

Thematic Codes Teacher Codes f
Students’ competence in identifying the topic, main idea and main emotion of the text they listen
to/watch

They do not know the meaning of the concepts of main idea or main T5, T9 2
emotion
They cannot identify the main idea or main emotion T6, T10 2
They confuse the topic and the main idea 17, T9 2
They cannot identify the topic, main idea or main emotion T12, T17 2
They become bored with identifying the topic, main idea and main T13 1
emotion
They confuse the main idea and main emotion T4 1
They are able to identify the topic, main idea and main emotion in T19 1

event-based texts
Students’ competence in answering questions related to texts they listen to/watch

I do not have any problems T5, T10, T13 3
They are more successful with event-based texts T9, T12 2
They are not competent with long texts T17, T19 2
They are more successful with texts that they watch T4, T7 2
They can answer questions with the guidance of the teacher T6 1
We cannot watch due to lack of technological facilities T9 1
Students’ competence in applying the rules of listening
I do not have any problems T7,T9, T13, T19 4
They are not competent in applying the rules of listening T5, T6, T12 3
Acquiring this competence in primary school is determinant T10, T17 2
They conform to the rules more with texts that they watch T4 1
Students’ competence in grasping nonverbal messages
I do not have any problems Te, T9, T10, T12, T13 5
They cannot grasp the messages T7, T17, T19 3
They grasp the meaning with the explanation and guidance of the T4, T5 2
teacher

Examination of Table 8 reveals that with regard to students’ performances in listening skills,
two teachers stated that students did not know the meaning of the concepts of main idea or main
emotion, while two teachers reported that students could not identify the main idea or main emotion.
T5 said, “They do not know what the concepts of main idea and main emotion mean. They are very
deficient in terms of explaining texts”, while according to T10, “The subject of identifying the main
idea is a problem even for students in 6th, 7th and 8th grades. This is because there are insufficient
reading, research and linguistic activities. They are better at finding the main emotion and explaining

the text than they are at finding the main idea”. With regard to the students’ competence in answering
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questions related to the texts they listened to/watched, while three teachers reported that they did not
have any problems, two teachers stated that students were more successful with texts based on events.
While T5 said “I do not have any problems with students answering questions related to the texts they
listen to/watch”. In the opinion of T9, “They are good at stories and folk tales. We cannot do any
watching. We do not have a smart board. There is no handbook. This has a negative effect on our
processing of listening to texts”. Regarding students’ competence in applying the rules of listening,
while four teachers stated that they did not have any problems, three teachers reported that students
were not competent in applying the rules of listening. While T13 said, “Generally, they are fine, there
is no problem. We examine the questions before reading the text. This is beneficial”. According to T6,
”They cannot focus during listening. They become distracted”. In terms of students’ competence in
grasping nonverbal messages, five teachers reported that they had no problems, while three teachers
stated that the students were unable to grasp nonverbal messages. In the opinion of T10, “I do not
have any problems regarding students’ grasp of nonverbal massages. They respond in accordance
with the messages. In general, nonverbal massages are effective on children”, while T7 said, “They

cannot understand nonverbal or implicit messages”.

Views of interviewed teachers regarding the speaking performances of students beginning 5th

grade are presented in Table 9.

Table 9. Interviewed teachers’ views regarding speaking performances of students completing primary school

Thematic Codes Teacher Codes f

Students’ competence in making prepared and unprepared speeches

In prepared speeches, they read or read from memory T7,T10, T12, T19 4
Their performances are inadequate in prepared and T6, T9, T17 3
unprepared speeches
Their performance is adequate in prepared speeches T5
Their performance is adequate in unprepared speeches T4
I do not have any problems T13
Students’ possession of the necessary vocabulary

Their vocabulary is inadequate because they do not have T4, T5,T7, 19, T17, T19 6
the habit of reading
Their vocabulary is inadequate because the skill and habit ~ T12, T13 2
of using dictionaries has not been acquired
Their vocabulary is inadequate because they are not T10 1
selective regarding the reading material
No response given T6 1

Students’ competence in expressing their ideas while speaking
Students in general can express their ideas while speaking ~ T6, T12, T13 3
There is a general lack of success in expressing their ideas T5, T17, T19 3
while speaking
Students who are confident can express their ideas while T7, T13 2
speaking
Shy students are not competent in expressing their ideas T4 1
while speaking
I do not have any problems T9 1
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When Table 9 is examined, it can be seen that in terms of students’ performances in speaking
skills, four teachers stated that in prepared speeches, students read or read from memory, while three
teachers reported that students’ performances were not adequate in prepared and unprepared
speeches. While T10 said, “They are generally unsuccessful in unprepared speeches. They prefer short
sentences. They also speak from memory in prepared speeches”, T6 stated, “There is a general lack of
success in making prepared/unprepared speeches”. With regard to whether or not the students
possessed the necessary vocabulary, six teachers reported that students” vocabulary was insufficient
because students had not acquired the reading habit, and two teachers stated that students’
vocabulary was inadequate because students had not acquired the skill or habit of using dictionaries.
According to T1, “They have insufficient vocabulary. This is because students do not read enough
books. In my class, there are even students who read syllable by syllable”, while T12 said, “Their
vocabulary is inadequate. This is because they have not acquired the habits of reading or using a
dictionary”. With regard to students’ competence in expressing their ideas while speaking, three
teachers considered that students were able to express their ideas, while three teachers reported that
students were unsuccessful in expressing themselves while speaking. T13 said, “Students are able to
express themselves while speaking”, whereas T5 declared, “They do not know what the concept of
opinion is. They ask me “What does opinion mean?’ They are good at narrating stories and folk tales,

but they cannot express their opinions”.

Views of interviewed teachers regarding the reading performances of students beginning 5th

grade are presented in Table 10.
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Table 10. Interviewed teachers’ views regarding reading performances of students completing primary school

Thematic Codes Teacher Codes f
Students’ competence in understanding and interpreting the texts that they read
Students who can read fluently are able to understand and interpret texts T4, T5, T9, T17, T19 5
Students who do not like reading are not competent in understanding and ~ T7 1
interpreting texts
Students who watch television and video channels are not competent in T10 1
understanding and interpreting texts
Students are more successful in texts about events T12 1
I do not have any problems T13 1
No response given T6
Students’ competence in reading fluently according to their class level
Students can generally read according to their class level T5, T7, T9, T10 4
I do not have any problems T12, T13, T17 3
Students show an average level of performance according to their class T4, T6 2
level
Students cannot read according to their class level T19 1
Students’ possession of the reading habit
Students have not acquired the habit of reading T5, Te, T7, T9, T13, T17 6
Their reading habit is not at the desired level T4, T10, T12 3
No response given T19 1
Students’ ability to identify the main idea, main emotion or topic of the texts they read
Students confuse the main idea, main emotion and topic of the text T7,T9, T12, T13, T19 5
Students’ performances are at the same level as their performances with T4, T5, T10 3
texts that they listen to or watch
They are more successful in texts suited to their level and texts based on T17 1
events
Students’ performances are at an average level T6 1
Students’ competence in guessing the meaning of unknown words with the help of the context

They cannot guess the meanings of words T4, T5, T7, T13 4
They generally guess the meanings of words incorrectly T9, T12 2
Students do not know how to use dictionaries T17, T19 2
They guess the meanings of words, but they cannot express them T10 1
Students’ performance in guessing the meanings of words is at an average T6 1

level

Examination of Table 10 reveals that with regard to students’ performances in reading skills,
five teachers stated that students who could read fluently were able to understand and interpret texts,
while one teacher reported that students who did not like reading were not competent in
understanding and interpreting texts. T9 said, “Their reading skills are good. They have their own
books. There is no school or class library. They bring their own books. There are no students who do
not bring story books. In this respect, the primary school that the students come from is successful”,
while in T7’s view, “They are at an average level in text comprehension questions. They do not like
answering text comprehension questions since they have to read to be able to answer, and because
they do not like reading, they do not want to do the activities. They get bored with long texts in
particular”. With regard to students’ ability to read fluently according to their class level, four teachers
considered that students were generally able to read in accordance with their class level, and three
teachers reported that they had no problems in this area. T9 said, “They are generally fine; there are
no students who read by moving their finger or syllable by syllable”, while in T13’s opinion, “They
are generally good in terms of fluent reading, and we do not have any problems”. On the other hand,

regarding students’ reading habits, six teachers declared that the students had not acquired the
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reading habit and three teachers stated that reading habits were not at the desired level. T5 said,
“Students have not been able to acquire the reading habit. We have a class library. We hand out books.
Yet they have still not acquired the habit of reading. Especially male students only read in class. They
do not continue elsewhere”, while according to T12, “When books are given by the teacher at school,
students read a little when their teachers check whether they are reading or not. Yet the number of
students who read on their own is limited”. With regard to students’ ability to identify the main idea,
main emotion and topic of the text they read, five teachers stated that students confused these
concepts and three teachers regarded students performances in this area to be the same as their
performances in texts that they listened to/watched. While T7 said, “As I stated earlier, they are fine
regarding the main emotion, but they confuse the main idea and the topic of the text”, in T10’s view,
“Students’ ability to identify the main idea, main emotion and topic of the texts they read is similar to
their performances in texts that they listen to and watch”. Regarding students’ competence in
guessing the meanings of unknown words with the help of the context, four teachers stated that
students were unable to guess the meanings of words, and two teachers reported that students’
guesses were generally incorrect. In T5’s opinion, “There is no guessing in the meanings of words at
all. They cannot make interpretations”, while according to T9, “They look at the sentence. They do not

think about the whole paragraph or text”.

Views of the interviewed teachers regarding the writing performances of the students

beginning 5th grade are presented in Table 11.

Table 11. Interviewed teachers’ views regarding the writing performances of the students completing primary
school

Thematic Codes Teacher Codes f
Students’ competence in transferring their ideas into writing
Students cannot express their ideas in writing T5, T6, T7, T12 4
Students’ ability to express their ideas in writing is not at the desired T4, T9, T10 3
level
No response given T17, T19
Students do not like writing T13 1
Students” competence in writing legibly in accordance with the structures of the letters
Students cannot write legibly T4, Te, T7, T9, T10, T12, 8
T13, T19
I do not have any problems T5, T17 2
Students’ attention to spelling rules and punctuation marks in their writing

Students are not competent in using spelling rules and punctuation T4, Te6, T7, T9, T12, T17 6
marks
They use spelling rules and punctuation marks when reminded T5, T19
They use only full stops, commas and question marks T10 1
About half of the students can use spelling rules and punctuation T13 1
marks

Students’ ability to use notebooks and paper tidily

Students do not use notebooks and paper tidily T5, T7, T9, T19 4
Some of the students use notebooks and paper tidily T6, T12, T17 3
Girls are more successful in using notebooks and paper tidily T10, T13 2
No response given T4 1
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When examining Table 11, it can be seen that with regard to students” performances in writing
skills, four teachers stated that students could not express their ideas in writing and three teachers
considered that students’ ability to express their ideas in writing was not at the desired level. While T6
said, “Students cannot transfer their ideas into writing”, in T4’s opinion, “Since their reading
comprehension skills are weak, they are not at the desired level in expressing their ideas in writing”.
In the subject of writing legibly in accordance with the structures of the letters, eight teachers stated
that students could not write legibly, while two teachers reported that they did not have any problems
in this area. T7 said, “Because there is a difference between the space provided for writing in their
activity book and the height of the lines in their notebooks, their writing is generally defective”,
whereas T17 said, “Their writing is sufficient; there is no problem”. In terms of students” attention to
spelling rules and punctuation marks in their writing, six teachers declared that students were not
competent in using spelling rules and punctuation marks, while two teachers stated that students
were able to use spelling rules and punctuation marks when they were reminded. According to T4,
“There are even students who cannot write their own names correctly. There is a general problem.
They skip letters when they write. For example, they write the word ‘saglik’ as “salik’. They are also
unsuccessful with punctuation marks”, while in T19’s view, “There are very few students who use
spelling rules and punctuation marks correctly unless I remind them. There are even students who
use capital letters in the middle of sentences”. Regarding students’ ability to use notebooks and paper
in a tidy manner, four teachers reported that students were untidy when using notebooks and paper,
while three teachers stated that a significant section of students used notebooks and paper in an
orderly manner. T9 said, “They are not competent. Some students do not know how to indent
paragraphs. They are unaware that when moving on to a new topic, there needs to be a new
paragraph. I usually give the example of the apple and pear. I talk about an apple for one paragraph
and a pear for another paragraph”, while in T12’s opinion, “About 60% of the students are fine with
regard to using notebooks and paper. Their Turkish teachers cannot make much contribution to the
children in this regard. Good students who come to us are already good. The Turkish teachers can
benefit from about 10% of the other students. Therefore, classroom teachers work more productively

in this subject. For this reason, 5th grades should be in primary school”.
Conclusion and Recommendations

According to the quantitative data of the study, while 29% (142) of the students were able to
identify the main idea, main emotion and topic of the texts they listened to, the performance of 71%
(347) of the students in this skill was not at the desired level. Of the 10 teachers from whom the
qualitative data of the study were gathered, only T19 stated that the students were able to identify the
main idea, main emotion and topic of the text, while the other teachers reported that the students had
various kinds of problems in this area, such as being confused with the concepts and being unable to

identify them. Secondary school Turkish course books were examined in terms of their inclusion of
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listening outcomes by Deniz, Tarak¢t and Karagol (2019), and it was concluded that
listening/watching outcomes were not included in a regular manner. Considering that the
listening/watching performances that the students brought from primary school were not adequate,
the insufficient inclusion of these outcomes in Turkish course books may cause the problem to grow.
Moreover, in a study conducted by Yildiz, Aksit and Uyar (2016) aimed at determining 4th grade
students’ views regarding the listening process, the students mentioned the factors that made
listening easier or more difficult. The students stated that they were affected by the physical
conditions of the environment and the intonation of the speaker, and more importantly, they stated
that the difficulty level of the topic taught in class had an effect on determining their listening
performance in lessons. Therefore, for students to understand what they listen to in the primary
school period, it is important that the topic taught is appropriate for the level of the students and that

teachers put students at ease by giving information about the content of the topic.

The quantitative data of the study reveal that the performance of 56.2% (275) of students in
answering questions about the text they listened to was not at the desired level. Of the 10 teachers
from whom the qualitative data of the study were collected, three teachers reported that they did not
have any problems, two teachers stated that the students were more successful with event-related
texts, two teachers reported that the students had problems with long texts, and one teacher indicated
that the students were able to answer questions related to texts with guidance. Diamond (2007) stated
that in cases where individuals had not completely acquired listening skills, incorrect evaluations and
misinterpretations could arise, and he stressed the necessity for listening to be active in individuals’
mental processes. Therefore, in a learning process based on communication, listening skill occupies an
important place. In a study by Babayigit and Okten (2016), in which 4th grade primary students’
comprehension skills for texts that they listened to was examined, students’ scores were determined as
71.11 for poetry comprehension, 76.26 for informative text comprehension and 79.07 for narrative text
comprehension. This situation supports the finding of the present study that students were more

successful with event-based texts.

According to the quantitative data of the study, 53.6% (262) of students were not at the desired
level of competence in applying the rules of listening. Of the 10 teachers from whom the qualitative
data of the study were gathered, four teachers stated that the students did not have any problems,
three teachers reported that the students were not competent, and two teachers considered that the
education received in primary school was determinant for applying the rules of listening. Listening is
the process of structuring sounds and speech that one hears and pays attention to in the mind, as a
result of a certain awareness (Dogan and Ozcakmak, 2014). Therefore, listening behaviour is a
necessary behaviour for the structuring of the learning product in the mind. Students’ failure to apply
the rules of listening will have a negative effect on the learning environment. However, Wolvin and

Coakley (2000) reported that teachers were not sufficiently equipped for fostering effective listening
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skills in students. Therefore, for students to be able to grasp and apply the rules of listening, especially
in the preschool and primary school period, teachers need to receive training in this subject. Since the
rules of listening are not directly included in assessment exams in the subject of Turkish, teachers may
have difficulty in perceiving this issue. Hence, failure to apply the rules of listening and failure to

listen effectively may be two of the reasons for students” academic failure.

The quantitative data of the study reveal that 74.2% (363) of the students were not at the
desired level of competence in grasping nonverbal messages. Of the 10 teachers from whom the
qualitative data of the study were collected, five teachers declared that the students had no problems
with this skill, three teachers stated that the students could not grasp nonverbal messages, and two
teachers reported that the students were able to grasp these messages with guidance. The use of
nonverbal messages in communication between individuals enables individuals to understand one
another better. One of the most basic components of effective listening is the ability to perceive
nonverbal messages (Korkut, 2015). A student’s understanding of nonverbal messages and the use of
these in communication also determines the appropriateness of behaviour displayed by the student in
communication (Akfirat, 2006). In a communication-based learning process, students’ perception of
nonverbal messages will enable them to benefit more from the learning process. Although perception
of nonverbal messages is an objective of the Turkish course, it will also contribute to the students’

performances in other subjects.

According to the quantitative data of the study, a significant portion of students were not
competent in unprepared speeches, while over half were not competent in prepared speeches. Of the
10 teachers from whom the qualitative data of the study were gathered, four teachers stated that the
students read their speeches or read them from memory, while three teachers reported that the
students’ performances in prepared and unprepared speeches were inadequate. The fact that 68.5%
(335) of students in the present study did not have the desired level of vocabulary is considered to
have had a negative effect on their ability to make prepared and unprepared speeches. In a study
conducted by Ulum and Taskaya (2018) which aimed to evaluate 2nd, 3rd and 4th grade Turkish
course books and workbooks, it was determined that the activities in the course books and workbooks
were of the type that directed students towards rote learning. Therefore, it was recommended that
there should be activities in the books that directed students towards thinking and criticism. The fact
that the research revealed that the teachers stated there were activities directing students towards rote
learning in the books may be a reason why students in the present study first memorised and then

made speeches.

The quantitative data of the study reveal that 68.5% (335) of the students did not have the
desired level of vocabulary. Of the 10 teachers from whom the qualitative data of the study were
collected, six teachers stated that students had an inadequate vocabulary because they had not

acquired the reading habit. Vocabulary can be defined as the stock of words used by an individual in
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reading, writing and speech (Giir, 2014). Vocabulary occupies an important place in students’ ability
to express themselves (Ozbay and Melanlioglu, 2008). When this result is evaluated together with the
finding of the present study that 60.1% of students could not express their own ideas, organising
activities to enrich students’ vocabulary may contribute to the students” ability to express themselves.
When the fact that six of the teachers interviewed stated that the students” vocabulary was inadequate
because the students did not have the reading habit is evaluated together with the finding of the
present study that 68.9% (337) of students had not acquired the reading habit, students” acquisition of
the reading habit may support both the enrichment of the students’ vocabulary and students’ ability
to express their ideas. Moreover, Boz (2018) recommended teaching with games in order to develop
students’ vocabulary. Since students interact with both their peers and their teacher during games,
they find the opportunity to learn new words without realising it, and also, games create an

environment in which students can use the new words they have learnt.

According to the quantitative data of the study, 60.1% (294) of students did not have the
desired level of competence in expressing their own ideas in speech. Of the 10 teachers from whom
the qualitative data of the study were gathered, three teachers reported that the students were able to
express their own ideas in speech, while three teachers stated that the students were not competent in
this skill. In a study made by Kili¢ (2017), 45% of participating teachers and 47.1% of participating
inspectors reported that students’ performance related to students’ speaking ability in front of an
audience was average. Regarding the development of students’ speaking skills, Boz (2018) stated that
if games were included while planning Turkish lessons, students’ speaking habits would develop
during the games. In the quantitative data related to nonverbal messages in the present study,
considering the fact that the performance of 74.2% (363) of students in this skill was not at the desired
level, development of students’ skills in expressing their ideas in speech will support students’

acquisition of nonverbal messages used while speaking.

The quantitative data of the study reveal that the competence of 56.4% (276) of the students in
understanding and interpreting texts that they read was not at the required level. Of the 10 teachers
from whom the qualitative data of the study were collected, five teachers stated that the students who
could read fluently were able to understand and interpret texts that they read, while one teacher
reported that students who did not like reading were not competent in understanding and
interpreting texts. Reading comprehension skill affects students’ performance not only in Turkish
lessons but also in other subjects. Reading by students who cannot understand what they read or who
have difficulty in understanding the text cannot be evaluated as effective reading (Tosunoglu, 2010).
In Yilmaz’s (2011) study, a significant relationship was found between 4th grade students’ reading
comprehension levels and students’ achievement in other subjects. In a study conducted by Sidekli
(2010), a story map was created, and activities for making meaningful words from syllables and

meaningful sentences from words were carried out with the aim of increasing students’
g g
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comprehension levels in texts that they read. Therefore, activities conducted by classroom teachers
aimed at developing students’ reading comprehension will improve their performance both in

Turkish and in other subjects.

According to the quantitative data of the study, the competence of 49.1% (240) of the students
in fluent reading was not adequate according to their class level. Of the 10 teachers from whom the
qualitative data of the study were gathered, four teachers stated that generally, students were able to
read in accordance with their level, while two teachers considered that students’ performance was
average. Kayiran and Agackiran (2018) reported that students’ ability to read fluently supported
students’ text comprehension skills, and that due to this support, students’ academic achievement
would also increase. This situation reveals that reading performance is correlated with comprehension
performance. The fact that in the current study, students’ level of reading comprehension (43.6%) and
students’ level of ability to read according to their class level (50.9%) were similar to each other

supports this finding.

The quantitative data of the study reveal that the reading habits of 68.9% (337) of students
were not at the required level. Of the 10 teachers from whom the qualitative data of the study were
collected, six teachers reported that students had not acquired the reading habit, while three teachers
considered students’ reading habits were not at the desired level. According to Valleley and Shriver
(2003), development of students” reading skill will improve students” performance in other subjects.
Ozdemir and Serbetci (2018) determined that there was a moderate positive relationship between 4th
grade students’ attitudes towards reading and the number of books that they read. Therefore, creating
a class library for students to acquire reading habits and paying attention to students’ characteristics
and wishes will both develop students’ attitudes towards reading and increase students’

performances in other subjects.

According to the quantitative data of the study, the performance of 68.9% (337) of the students
in being able to identify the main idea, main emotion and topic of texts that they read was not at the
desired level. Of the 10 teachers from whom the qualitative data of the study were gathered, five
teachers stated that the students confused the main idea, main emotion and topic of the text.
According to Yavas (2013), finding the main idea and main emotion of the text and reaching a
conclusion by making inferences about the text are correlated with knowing the meaning of words
individually in the text. Therefore, students’” knowledge of the meaning of words that appear in the
text needs to be evaluated together with students’ ability to comprehend the text and identify the

main idea, main emotion and topic of the text.

According to the quantitative data of the study, the competence of 68.3% (334) of students in
guessing the meaning of words with the help of the context was not at the required level. Of the 10
teachers from whom the qualitative data of the study were gathered, four teachers stated that the

students were unable to guess the meanings of words, while two teachers reported that the students
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guessed the words incorrectly. The fact that the quantitative and qualitative data for identifying the
main idea, main emotion and topic of the text and for guessing the meanings of words with the help

of the context were similar to each other confirms this information.

The quantitative data of the study reveal that the ability of 63.4% (310) of the students to
express their ideas in writing was not at the desired level. Of the 10 teachers from whom the
qualitative data of the study were collected, four teachers reported that the students were unable to
express their ideas in writing, while three teachers stated that students’ skills in expressing themselves
in writing were not at the required level, and one teacher considered that the students did not like
writing. According to Santangelo, Harris and Graham (2007), writing is not merely an individual skill
but an effective skill in terms of transferring a society’s culture. For this reason, the social aspect of
students’ acquisition of writing skill is a situation that needs to be taken into consideration. When
students write a composition with a traditional approach, this situation causes them to become bored.
Therefore, writing activities of a varied nature should be organised for students (Goger, 2010). In an
experimental study conducted by Kartal and Ozteke (2010), based on the principle of 4th grade
students reading books selected in accordance with their own characteristics, it was determined that
after they had read the selected books, the levels at which they could express what they understood in
writing increased. For this reason, it is important for writing exercises to be based on texts which
students take pleasure in reading. Besides this, writing skill also makes it easier for individuals to fit

into society (Cutler and Graham 2008).

According to the quantitative data of the study, the ability of 67.1% (328) of students to write
cursive, legible texts in accordance with the structures of the letters was not at the desired level. Of the
10 teachers from whom the qualitative data of the study were gathered, eight teachers reported that
students were not able to write legibly. In Demir and Izci’s (2015) study, which aimed to determine
problems experienced by 4th grade students in the subject of Turkish, the finding that students could
not write legible texts corresponds with the findings of the present study. Susar Kirmizi (2009) stated
that acting in compliance with certain rules, obeying the rules of grammar and using paper cleanly
made text writing unappealing for a section of the students. Uyanik, Bumin, Diiger and Kayihan
(2001) emphasised that holding the pencil correctly and fine muscle movements were important for
legibility of writing. Therefore, writing should be a behaviour that is given importance from preschool

onwards and students’ dispositions should be considered for students’ ability to write legibly.

The quantitative data of the study reveal that the competence of 85.3% (417) of the students in
paying attention to spelling rules and punctuation marks in their writing was not at an adequate level.
Of the 10 teachers from whom the qualitative data of the study were collected, six teachers stated that
the students were not competent in using the rules of spelling and punctuation marks, while two

teachers reported that the students were able to use spelling rules and punctuation marks when
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reminded. While writing, failure to write in accordance with the rules of spelling and punctuation
marks causes not only stylistic errors but also incorrect meanings being given to words and sentences
(Ozdemir and Erdem, 2011). The spelling rules and punctuation marks the students use while writing
should also be emphasised during reading, and examples of misunderstandings that can occur when

these are not correctly used should be given.

According to the quantitative data of the study, the ability of 61.8% (302) of the students to use
notebooks and paper tidily was not at the desired level. Of the 10 teachers from whom the qualitative
data of the study were collected, four teachers said that the students could not use notebooks and
paper tidily, while two teachers stated that female students were better than male students regarding
this ability. Giiltekin and Aktay (2014) recommended that dictation activities should be done for
students to use notebooks and paper tidily in a general sense. Since dictation activities allow writing
activities to be conducted under the supervision of the teacher, dictation activities will enable students
to use notebooks or paper in an orderly way. In dictation activities, teachers” usage of the board like a

notebook could set an example for the students.
According to the findings of the research, the recommendations stated below were made:

(1) Inservice training can be organised, which brings classroom teachers and Turkish teachers
together in the half-term holidays for the first and second semesters specified in the work calendar of

the National Education Ministry.

(11) Since primary school students are placed in schools in areas according to their registered
address, evaluation activities can be conducted, which bring classroom teachers and Turkish teachers

together in line with the MEB’s Education Zones Directive.

(111) Studies can be carried out to identify the reasons why students cannot adequately acquire

reading habits.

(1v) To eliminate inconsistency that occurs between classroom teachers” and Turkish teachers’
types of assessment, assessments made at primary school level can be made more objective and

standardised.

(v) To prevent students entering secondary school level without achieving the primary school
level outcomes, support programmes can be prepared, which are aimed at monitoring and increasing

students” performance in the subject of Turkish on an individual basis.
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