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Ozet

Bu calismada hayat boyu 6grenme kapsaminda acgilan Halk Egitim Merkezi kurslarina katilmis olan kursiyerlerin
incelenmesi amaclanmistir. Arastirmanin ¢alisma grubunu 2015 - 2019 yillarinda Halk Egitim Merkezi'nde acilan
kurs programlarindan alt1 mesleki kurs programina katilan kursiyerler olusturmaktadir. Bu alt1 mesleki kurs
programimin tercih edilme sebebi kursiyerlerin bu kurs programlarmi belirlenen zaman diliminde her dénem
se¢mis olmalari, bu kurs programlarina ait aktif atolyeler olmas: ve en 6nemlisi bu kurslarda 6greticilik yapan
kalfa ve usta Ogreticilerin bu zaman diliminde (2015- 2019) bu kurslara kursiyer olarak katilmis olmalaridir. Bu
kurslara 1172 kadin ve 102 erkek katilmistir. Bu calismada veriler dokiiman incelemesi ve yar1 yapilandirilmis
goriisme yoluyla elde edilmistir. Secilen alt1 mesleki kurs programinda kalfalik veya usta ogreticilik yapan
Ogretmenlerle goriisme yapilmustir. Sonug olarak Halk Egitim Merkezi mesleki kurs programlarma kadin
kursiyerlerin erkeklere oranla daha ¢ok katildiklar1 goriilmiistiir. Hem kadin hem de erkek kursiyerlerin
¢ogunlukla geng yetiskin (23-44 yaslarinda) ve ortaokul mezunu olduklar1 goriilmiistiir. Goriismelerin betimsel
analizi sonucunda ii¢ tema ortaya ¢ikmistir. Bu temalar; “mesleki kurs programlarinin kazandirdiklari, hayat
boyu 6grenmenin anlami ve mesleki kurs programlarmna yonelik Oneriler”dir. Goriismecilerin hayat boyu
ogrenmeyi igsellestirdikleri ve hayatlarma yansittiklar: goriilmiistir.
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Giris

Hayat boyu 6grenme; kisisel, toplumsal ve istihdam ile iligkili bir yaklasimla bireyin; bilgi,
beceri ve yeterliliklerini gelistirmek amaciyla orgiin egitimin disinda hayati boyunca katildig1 her
tiirlii 6grenme etkinlikleridir (Hayat Boyu Ogrenme Genel Miidiirliigii [HBOGM], 2018). Hayat
boyu 6grenme kavramu ilk kez 20. yilizyilda Yeaxlee tarafindan ortaya konmustur (Smith, 1996).
Daha sonra Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgﬁtﬁ (UNESCO) ve Ekonomik Is birligi
ve Kalkinma Orgiitii (OECD) hayat boyu dgrenmeyle ilgilenmeye baslamistir. Bu iki kurulus da
egitimin sadece okullarda ¢ocuk ve genglere yonelik olarak diistintilmesinin hayat boyu 6grenmeyi
engelledigini belirtmis, gelisen ekonomik gerceklik, mesleksel hareketlilik ve kendi kendine
O0grenme baglaminda hayat boyu 6grenmenin gerekliligini ileri stirmiistiir (Budak, 2009). UNESCO
uluslararasi egitim komisyonu egitimin okul yas1 ve okul binalar ile sitmirlanmamasi hem okulda
hem de okul disinda yapilan egitimi iceren tiim egitsel etkinliklerin egitimin temel bileseni olarak
diisliniilmesi, egitsel etkinliklerin daha esnek yapilmasi, egitimin hayat boyu devam eden bir
varolussal siireklilik olarak planlanmasi gerektigi Onerilerinde bulunmustur (Knowles, 1996;

aktaran Aksoy, 2013).

Demirel ve Yagci'ya (2012) gore hayat boyu 6grenme kisisel ilgi ve ihtiyaglara hizmet eden,
bireyin sadece bilgi 6grenmesini degil, ayn1 zamanda topluma kazandirilmasin1 amaclayan bir
ogrenme siirecidir. Hayat boyu Ogrenme var olan sistemi yapilandirmay1 ve formal egitim
sisteminin disinda egitimle ilgili tiim potansiyeli gelistirmeyi amaclayan genel bir diizenlemedir
(Glleg, Celik ve Demirhan, 2012). Hayat boyu 6grenme orgiin ve yaygin 6grenme, mesleki ve
teknik egitim, hizmet ici, hizmet 6ncesi ve hizmet dis1 6grenme gibi siirecleri kapsamaktadir (Evin
Gencel, 2013) ve tiim bireylere omiir boyunca 6grenci olma ve egitimlerine devam etme sansi
vermektedir (Diker Coskun ve Demirel, 2012). Klamma ve digerlerine (2007) gore ise dgrenme
sadece sinifla ve okullarda yapilan formal 6gretimle sinuirli degildir, 6grenme iste, evde ve oyunda
devam eden hayat boyu siiren bir aktivitedir. Hayat boyu 6grenme toplumun her bireyinin ilgi ve
ihtiyaglarma doniik, her yerde gerceklestirilen bir egitim etkinligidir. Hayat boyu 6grenmenin
amaci bireylere hayatlarin her basamaginda yeni yollar agmak ve var olan yollar istedikleri
dogrultuda yonlendirebilmelerine firsat vermektir. Hayat boyu 6grenme, bireyin yasaminin tiim
alanlarinda gercgeklestirdigi orgiin ve yaygin 6grenmeyi kapsamaktadir. Bu nedenle hayat boyu
6grenme, insanin dogumundan oliimiine kadar gerceklesen, 6rgiin ve yaygin egitimi biitiinlegtiren
bir yaklagimdir (Devlet Planlama Teskilati, [DPT], 2001), ayrica egitim sisteminde bir¢ok problemin
iistesinden gelebilmek icin sunulan ¢6ziim Onerilerinden biridir (Epgacan, 2013). Kiiciikahmet ‘e
(2009) gore de kisiler dogdugu andan oliinceye kadar bir egitim siirecinin igindedir. Bu egitim

siireci hayat boyu 6grenmedir. Farkli arastirmacilar tarafindan yapilan farkli hayat boyu 6grenme
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tanumlarinin ortak 6zelligi hayat boyu 6grenmenin yalnizca formal egitim-6gretimle smirl ya da

sadece yetigkin bireyleri ilgilendiren bir kavram olmamasidir.

Tiirkiye hayat boyu 6grenmeye 6nem verdigini Milll Egitim Bakanligi’'na bagh olarak
Hayat Boyu Ogrenme adinda bir genel miidiirliik kurarak gostermis, bununla da calismalari tek
merkezden yiriitmeyi planlamistir (Giileg, Celik ve Demirhan, 2012). Tiirkiye’de hayat boyu
O0grenme kurumlari, genel miidiirliige bagh hayat boyu 6grenme faaliyetlerini diizenleyen Halk
Egitimi Merkezi, Olgunlasma Enstitiisiinii ve Acik Ogretim Okullarindan olusmaktadir (Milli
Egitim Bakanhig1 [MEB], 2018). Tiirkiye’de hayat boyu 6grenme politikas1 hem bilimsel hem de
uygulama diizeyinde daha ¢ok mesleki egitim kapsaminda ele alinmaktadir (Demiralp ve Kazu,
2017). Bu agidan 6zellikle yetiskinler i¢in agilan kurslar ¢ok dnemli firsatlar sunmaktadir. Yetiskin
egitimi hayat boyu 6grenmenin ¢ok 6nemli bir boltimiinii kapsar. Formal egitimini tamamlamais ya
da tamamlamamis, bir meslek sahibi olmus ya da olamamis, emekli ya da ¢alisan tiim yetiskinler
hayatlarinin degisik dénemlerinde hayat boyu 6grenmenin bir parcasi olabilirler. Kimi mesleki
yeterliligini artirmak icin hizmet i¢i kurslara katilmak ister kimi daha iyi bir ebeveyn olabilmek, el
becerisini gelistirmek ya da yeni bir dil 6grenebilmek icin gesitli kurslara gidebilir. Bu kurslar
sayesinde pek ¢ok katilimciya is istihdami saglanabilir. Igsizligin Gnlenmesinde stratejik bir Gneme
sahip olan konulardan birisi de mesleki egitimdir (Tas, 2011). 10. Kalkinma Plan1 hayat boyu
ogrenmenin, Tiirkiye'nin kalkinmasi icin en 6nemli unsurlardan birisi oldugunu vurgulamakta ve
egitim sistemi ile isgiicli piyasasi arasindaki uyumun hayat boyu 6grenme perspektifinden
hareketle is yasaminin gerektirdigi beceri ve yetkinliklerin kazandirilmasi, girisimcilik kiiltiiriintin
benimsenmesi, mesleki ve teknik egitimde okul-isletme iliskisinin orta ve uzun vadeli sektor
projeksiyonlarini dikkate alacak bicimde gili¢lendirilmesi yoluyla artirilacagi hususlarma yer
vermektedir (MEB, 2014). Bu siirecte Milli Egitim Bakanligi’min hayat boyu o6grenme adina
girisimleri yetigkinler icin biiyitk 6énem arz etmektedir. Ciinkii devlet elinden yiiriitiilen hayat

boyu 6grenme destekli kurslar bireyler i¢in daha ekonomik ve daha ulagilabilirdir.

Milli Egitim Bakanlig1 2014-2018 Hayat Boyu Ogrenme Strateji Belgesi ve Eylem Plani'nda
baz1 onceliklere yer verilmistir. Bunlar, toplumda hayat boyu 6grenme kiiltiirii ve farkindaliginin
olusturulmasi, hayat boyu 6grenme firsatlarinin ve sunumunun artirilmasi, hayat boyu 6grenme
firsatlarina erisimin artirilmasi, hayat boyu rehberlik ve danmigsmanlik sisteminin gelistirilmesi,
onceki Ogrenmelerin taninmas: sisteminin gelistirilmesi, hayat boyu oOgrenme izleme ve
degerlendirme sisteminin gelistirilmesidir. Toplumda hayat boyu 0grenme kiltiirii ve
farkindaliginin olusturulmas: olduk¢a ©nem tasimaktadir. Milli Egitim Bakanhiginin (2014)
toplumda hayat boyu 6grenme bilincini artirmaya yonelik yaptig1 planlamada TV, radyo ve ilgili

mecralarda programlar yayinlanmasi, gorsel ve yazili medyanin hayat boyu 6grenme kiiltiiriiniin
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artirlmasina yonelik rolii konusunda farkindalik arttiriimasi, “Ogrenme Senlikleri” uygulamasimin
iilke genelinde yayginlastirilmas1 yer almaktadir. Boylece bireylerin aktif ve katihmc1 vatandas
olmalarma yonelik farkindalik arttirilacaktir. Bu planlamalarin gerceklesebilmesi icin gorsel ve
yazil medya ile (RTUK, MYK, TRT), ilgili sivil toplum kuruluslariyla, ilgili bakanliklarla
(Kalkinma Bakanligi, CSGB, Cevre ve Sehircilik Bakanligi, Kiiltiir ve Turizm Bakanhig, Icisleri
Bakanligy), Ozel Iidareler, Mubhtarliklar, iggi ve i§veren Sendikalar1 Konfederasyonlarindan

yararlanilmakta ve is birligi yapilmaktadir.

Hayat boyu Ogrenme, egitimin gidilecek bir yol degil yolun kendisi oldugunu
gostermektedir. Bireyler dogumdan Oliime kadar her daim yeni bir seyler 6grenme ve bu
ogrendiklerini hayatlarinda uygulama egilimindedirler. Formal egitim goren bireylere
amacladiklar1 gelecegi saglamak, calisan bireylerden daha iyi is performans: alabilmek, ¢alismayan
veya emekli olmus bireylerin hayatlarin1 daha kaliteli gegirmelerini saglamak, zamanla degisen ilgi
ve becerilere firsat sunabilmek, 6zellikle kadinlara ve engellilere is istihdami saglayabilmek igin

hayat boyu 6grenme iizerinde daha fazla durulmas: gereken bir olgudur.

Bu calismada hayat boyu 6grenme kapsaminda agilan Halk Egitim Merkezi mesleki kurs
programlarina 2015 - 2019 yillarinda katilmis olan kursiyerlerin incelenmesi amaglanmistir. Bu ana
amag¢ dogrultusunda hayat boyu 6grenme kapsaminda acilan Halk Egitim Merkezi mesleki kurs

programlarina katilmis kursiyerlerin;

1. Farkli degiskenler agisindan demografik 6zellikleri (cinsiyet, yas, egitim durumu) nasildir?
Mesleki kurs programlariin kazandirdiklar: hakkindaki goriisleri nelerdir?

Hayat boyu 6grenme hakkindaki diisiinceleri nelerdir?

L

Mesleki kurs programlarina yonelik onerileri nelerdir?
Yoéntem

Arastirma Modeli

Bu calisma 2015- 2019 yillar1 arasinda Halk Egitim Merkezi'nde herhangi bir mesleki
programda kurs almis olan kursiyerlerin demografik bilgilerini ve katildiklar1 kurslar incelemeyi
amagclayan nitel bir calismadir. Bu ¢alisma dokiiman inceleme ve yar1 yapilandirilmis goériisme
yontemiyle yapilmistir. Dokiiman incelemesi arastirilmas: hedeflenen olgu ve olgular hakkindaki
bilgileri iceren yazili materyallerin analizini igerir (Yildirim ve $imsek, 2005). Dokiiman incelemesi
yapabilmek i¢in Halk Egitim Merkezi'nden 2015 - 2019 yillar1 arasindaki kursiyerlerin demografik
bilgileri ve katildiklar1 mesleki kurs programlaria dair bilgiler istenmistir. Ayrica bu arastirma

icin segilen alti mesleki kurs programinda kalfalik veya usta ogreticilik yapan Ogretmenlerle
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goriisme yapilmistir. Goriigsme kisilerin, farkli konulardaki bilgi, diistince, tutum ve davranislari ile

bunlarin olasi nedenlerinin 6grenilmesi i¢in basvurulabilecek kisa bir yoldur (Karasar, 2006).
Calisma Grubu

Arastirmanin ¢alisma kapsaminda, 2015- 2019 yillarinda Orta Karadeniz Bolgesi'nde ki bir
ilgede yer alan Halk Egitim Merkezi'nde herhangi bir mesleki programda kurs almis olan kursiyer
bilgileri incelenmistir. Bu stiire zarfinda toplam 515 mesleki kurs agilmistir. Bu kurslara 5530 kadin,
3128 erkek olmak {izere toplam 8658 kursiyer katilmistir. Bu ¢alismanin ¢alisma grubunu 2015-
2019 yillarinda agilan kurs programlarindan alti mesleki kurs programina katilan kursiyerler
olusturmaktadir. Bu alt1 mesleki kurs programinin tercih edilme sebebi kursiyerlerin bu kurs
programlarini belirlenen zaman diliminde her dénem se¢mis olmalari, bu kurs programlarina ait
aktif atolyeler olmasi ve en onemlisi bu kurslarda 6greticilik yapan kalfa ve usta dgreticilerin bu
zaman diliminde (2015- 2019) bu kurslara kursiyer olarak katilmis olmalaridir. Boylece hayat boyu
ogrenme kapsaminda agilan kurslarin kursiyerlerin hayatlarina nasil etki ettigini anlayabilmek igin
bu kalfa ve usta ogreticilerle goriisme yapilmistir. Bu altt mesleki kurs programi igin toplam 103
kurs agilmistir. Bu kurslara 1172 kadin ve 102 erkek katilmistir. Bu kurs programlarmin adlar ve

kursa katilan kursiyerlerin bilgileri Tablo 1’de verilmistir.

Tablo 1. Hayat boyu 6grenme kapsaminda acilan mesleki kurs programlar

Mesleki kurs programinin adi Agilan kurs Kadin Erkek Toplam
sayist
Tahta Baski Yapma 33 386 26 412
Ahsap Boyama ve Vernikleme 24 227 46 273
Ahsap Yakma Teknigi 20 215 23 238
Taki Yapim 8 123 4 127
Cini Isleme 9 114 0 114
Minyatiir Hali Dokuma 9 107 3 110
Toplam 103 1172 102 1274

Tablo 1'de 2015-2019 yillarinda Halk Egitim Merkezi'nde acilan mesleki kurs
programlarindan bu ¢alisma igin segilen altisina dair bilgiler yer almaktadir. Tablo 1
incelendiginde bu kurs programlarindan en ¢ok tercih edileni “Tahta baski yapima” mesleki kurs
programidir. Bu mesleki kurs programi igin 33 kurs agilmis ve bu kurslara 386 kadin, 26 erkek
toplam 412 kursiyer katilmigtir. Bu kurs programinin ¢ok secilme sebebi kursiyerlerin kendi
sehirlerine has geleneksel bir sanat1 6grenmek istemeleridir. Bu kurs programinda kursiyerler tahta
baski yapma yontemiyle kendi yOrelerine has yazmalar, sofra bezleri ve daha bir¢ok iiriin elde
edip pazarlama imkani bulmaktadirlar. Bu ¢alisma icin segilen mesleki kurs programlarindan
ikincisi “ahsap boyama ve vernikleme”dir. Bu kurs programinda kursiyerler ahsaplar1 cesitli

sekillerde siis esyasina ve aksesuara doniistiirerek yeni iirtinler elde etmektedirler. Bu mesleki kurs
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programu i¢in 24 kurs acilmis ve bu kurslara 227 kadin, 46 erkek toplam 273 kursiyer katilmistir. Bu
calisma icin segilen mesleki kurs programlarindan tigiinciisii “ahsap yakma teknigi”dir. Bu mesleki
kurs programi icin 20 kurs agilmis ve 215 kadin, 23 erkek toplam 238 kursiyer katilmistir. Bu kurs
programinda ahsap malzeme yakma teknigiyle tizerine eski yazilar yazilmakta ve ozellikle
kursiyerler kendi sehirlerinin tarihi dokusunu yansitan resimler ¢izmektedirler. Bu ¢alisma igin
secilen mesleki kurs programlarindan doérdiinciisii “tak: yapimi” dir. Bu mesleki kurs programi
i¢in 8 kurs agilmis, 123 kadin ve 4 erkek toplam 127 kursiyer katilmistir. Bu kurs programinda
cesitli tas ve malzemelerden takilar tiretilmektedir. Bu c¢alisma igin segilen mesleki kurs
programlarindan besincisi “¢ini isleme”dir. Bu mesleki kurs programui icin 9 kurs agilmis ve 114
kadin katilmistir. Erkekler bu kurs programini tercih etmemistir. Bu kurs programinda kursiyerler
ciniler {izerine cesitli motifler ¢izmekte, yazilar yazmakta ve tabak, bardak alt1 gibi degisik tiirde
iirtinler ortaya koymaktadirlar. Bu calisma icin segilen kurs programlarindan altincisi “minyatiir
hali dokuma”dir. Bu mesleki kurs program icin 9 kurs agilmis ve 107 kadin, 3 erkek toplam 110
kursiyer katilmistir. Bu kurs programinda kursiyerler minyatiir halilara istege gore yazi yazmakta

ve motif islemektedirler.
Veri toplama aracglar1

Bu calismada veriler dokiiman incelemesi ve yar1 yapilandirilmis goriisme yapilarak elde
edilmistir. Arastirmada bu calisma igin secilen mesleki kurs programlarina daha once kursiyer
olarak katilmis simdi bu kurs programlarinda 6greticilik yapan 6 kalfa ve usta 6greticinin goriisleri
yar1 yapilandirilmis goriisme formlar: ile elde edilmistir. Yar1 yapilandirilmis goriisme formu
hazirlanirken i¢ gegerligi yiikseltmek igin dil ve igerik bakimindan uzman goriisii alinarak forma
son sekli verilmis ve form uygulamaya hazir hale getirilmistir. Gortisme formu pilot uygulama
olarak bagka alandaki bir ogreticiye uygulanmistir. Bu goriismede formun goriismeye uygun

oldugu goriilmiis, bu goriismenin verileri analiz dis1 tutulmustur.
Verilerin Analizi

Dokiiman incelemesi teknigi ile elde edilen veriler bu arastirma igin segilen alt1 mesleki
kurs programu ile smirlandirilmis ve sayisallastirilarak sunulmustur. Yari yapilandirilmis goriisme
yoluyla elde edilen veriler icin de betimsel analiz yapilmigtir. Katiimcilarin goriisme sorularina
verdikleri yanitlardan temalar olusturulmus ve goriisleri kodlanarak veriler simiflandirilmistir.
Alintilarda katilimcilarin isimleri kullanilmamuis, goriisleri G1(goriismeci 1) ... seklinde kodlanarak

verilmigtir.
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Bulgular
Birinci Alt Amaca Iliskin Bulgular

Birinci alt amag olan “Kursiyerlerin farkli degiskenler agisindan demografik ozellikleri (cinsiyet,
yas, egitim durumu) nasildir?” sorusuna ait bulgular Tablo 2 ve Tablo 3'te sunulmustur. Tablo 2'de
2015 - 2019 yillar1 arasinda hayat boyu 6grenme kapsaminda agilan mesleki kurs programlarindan
bu calisma icin secilen altt mesleki kurs programina katilan biitiin kursiyerlerin demografik

ozellikleri verilmistir.

Tablo 2. Kursiyerlerin demografik ozellikleri

Degiskenler N %
Cinsiyet Kadin 1172 92
Erkek 102 8
Yas Kadmn 15-22 199 17
23-44 683 58
45-64 237 20
65- 53 5
Erkek 15-22 19 19
23-44 50 49
45-64 30 29
65- 3 3
Egitim durumu Kadin Okur-Yazar 46 4
Tkokul 164 14
Ortaokul 485 41
Lise 323 28
On Lisans 58 5
Lisans 82 7
Yiiksek Lisans 14 1
Okur-Yazar 1 1
Erkek Ikokul 5
Ortaokul 50 50
Lise 27 27
On Lisans 4 4
Lisans 14 14
Yuksek Lisans 1 1

Tablo 2’de goriildiigii gibi bu ¢alisma igin segilen kursiyer sayis1 1274’tiir. Bunlarin 1172’si
(%92) kadin, 102'si (%8) erkektir. Yine Tablo 2'de kursiyerlerin yagslarina dair veriler
bulunmaktadir. 1172 kadin kursiyerden 199'u (%17) 15-22 yas arasinda; 683 tanesi 23-44 (%58) yas
arasinda; 237 tanesi 45-64 (%20) yas arasinda ve 53 tanesi (%5) 65 yas ve iizerinde bulunmaktadir.
Bu verilerden Halk Egitim Merkezi mesleki kurs programlarinin daha ¢ok geng yetiskin kadin
tarafindan tercih edildigi goriilmektedir. 102 erkek kursiyerden 19'u (%19) 15-22 yas arasinda; 50
tanesi 23-44 (%50) yas arasinda; 30 tanesi 45-64 (%30) yas arasinda, 3 tanesi (%3) 65 yas ve {izerinde

bulunmaktadair.
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Tablo 2’de kursiyerlerin egitim durumuna ait veriler de yer almaktadir. 1172 kadin
kursiyerden 46’s1 (%4) okuryazar; 164'ii (%14) ilkokul; 485’1 (%41) ortaokul; 323" (%28) lise; 5871 (5)
on lisans; 82'si (%7) ve 14’ti (%1) yiiksek lisans mezunu olarak bulunmaktadir. 102 erkek
kursiyerden 51 (%5) ilkokul; 50 tanesi (%50) ortaokul; 27 ‘si (%27) lise; 4'i (%4) 6n lisans; 14i
lisans (%14) ve 1’i (%1) yiiksek lisans mezunu olarak bulunmaktadir. Bu verilerden Halk Egitim
Merkezi mesleki kurs programlarmni hem kadin hem erkeklerde daha ¢ok ortaokul sonra lise

mezunlarinin tercih ettigi goriilmektedir.

2015 - 2019 yillarinda belirtilen Halk Egitim Merkezi'nde en ¢ok tercih edilen alti mesleki
kurs programinda ogreticilik yapan kalfa ve usta Ogreticilerle yar1 yapilandirilmis goriisme

yapilmustir. Bu 6greticilere dair bilgiler Tablo 3'te yer almaktadir.

Tablo 3. Goriismecilerin demografik ozellikleri

Gortismeci Cinsiyet Yas  Egitim Medeni  Ogreticilik Yaptig1 Kurs Programi
Durumu  Durum

Gorlismeci 1 (G1) Kadin 29 Onlisans Bekar Tak1 Yapimi

Gorlismeci 2 (G2) Kadin 41 Lise Evli Cini Isleme

Gorlismeci 3 (G3) Kadin 44 Lise Evli Minyatiir Hali Dokuma
Gorlismeci 4 (G4) Kadin 26 Onlisans Evli Ahsap Boyama ve Vernikleme
Gorlismeci 5 (G5)  Erkek 58 Tlkokul Evli Tahta Baski Yapimi
Gorlismeci 6 (G6)  Erkek 61 Tkokul Evli Ahsap Yakma Teknigi

Tablo 3'te goriildiigli gibi goriisme yapilan alt1 kisiden doérdii kadin ikisi erkektir. Goriisme
yapilan kadin katilimcilar 26-44 yas araligindadir. Kadin katilimcilardan ikisi lise, ikisi 6n lisans
mezunudur. Yine goriisme yapilan kadin katihmcilardan tigli evliyken biri bekardir. Goriisme
yapilan erkek katilimcilar 58 ve 61 yaslarindadirlar. Goriisme yapilan erkek katilimcilarin her ikisi
de ilkokul mezunu ve evlidir. Gorlisme yapilan erkek katilimcilardan G5’in 6greticiligini yaptig1
mesleki kurs programina olan ilgisi ¢ocuk yastayken baslamistir. Hayatin1 bu isle kazanmustir.
Daha sonra kursa katilip gerekli belgesini alip bu iste 6greticilik yapmaya devam etmistir. Emekli
olmasina ragmen kurs 6greticiligine devam etmektedir. Goriisme yapilan erkek katihmcilardan G6
ogreticiligini yaptigi mesleki kurs programina emekli olduktan sonra kursiyer olarak baglamig bu
iste ilerleyerek oOgretici olmustur. O da emekli olmasina ragmen kurs Ogreticiliine devam
etmektedir. Ozellikle erkek kursiyerler hayat boyu grenmenin yast ve zamani olmadigia drnek

olmuslardir.
ikinci Alt Amaca iliskin Bulgular

Ikinci alt amag olan “Kursiyerlerin mesleki kurs programlarmin kazandirdiklar: hakkindaki

goriisleri nelerdir” sorusuna ait bulgular Tablo 4'te sunulmustur. Bu soruya verilen goriisme verileri
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sonucunda bir tema olusturulmustur. Bu tema “mesleki kurs programlarmin kazandirdiklary” dir. Bu

temaya ait kodlar ve goriis sayilar: Tablo 4’te verilmistir.

Tablo 4. Mesleki kurs programlarimin kazandirdiklar:

Kodlar Goriis sayist

Ozgiiven artigi 6
Ozsaygl artisi

Giiclii hissetme

Toplumda sayginhigin artmasi
Uriin ¢tkarmanin mutlulugu
ig imkani/ekonomik 6zgiirlitk
I¢ huzur

Sakinlik

Sabir

Aile yasantisinda huzur

O 0 NI N U W W iN -
N W W Wk & 0 ooy O

—_
o

Cocuklarla kaliteli vakit gecirme

Tablo 4’te goriildiigii gibi gortisme yapilan alt1 katilimcidan tiimii katildiklar: mesleki kurs
programi sayesinde 0zgiiven ve 0zsaygilariin arttigini, kendilerini daha giiclii hissettiklerini ve
toplumda sayginliklarinin arttigimi belirtmislerdir. Goriisme yapilan katilimcilardan besi iiriin
¢itkarmanin mutlulugunu yasadigini ifade ederken dort tanesi katildiklart merkezi kurs sayesinde
is sahibi olarak ekonomik 6zgiirlitk kazandiklarin ve i¢ huzurlarmin arttigini dile getirmislerdir.
Yine goriisme yapilan katilimcilardan ticli katildiklar1 mesleki kurs programlarinin kendilerine
sakinlik ve sabir kazandirdigini ve aile yasantilarinda huzurlarinin arttigini belirtmislerdir. Son
olarak goriisme yapilan katihmcilardan ikisi katildiklar1 mesleki kurs programi sayesinde
cocuklariyla daha kaliteli vakit gegirebildiklerini ifade etmislerdir. Tablo 4’te verilen kodlara iliskin

katilima goriislerinden direkt alintilar asagida verilmistir.

“Kurs ilk basta sakinlik kazandirdi. Burada kendini tamamen sifirliyorsun. Enerjini

yaptigin iiriine ve sinifa veriyorsun. Sabirl olmayi 6greniyorsun” (G1)

“Ekonomik 0zgiirliigiimii kazandim. Kendini giiclii hissediyorsun. Hem insanlarin hem
kendimin bakis agist degisti. Artik ailenin kiigiik cocugu degil de hoca olarak goriiliiyorum.

Ailede bile sayginligim artt1”. (G1)

“Evde ¢ocuklarla ugrasmaktan, ev isleri disinda bir isle ugrasmak, disa agilmak, degisik
insanlar, degisik ortamlar ve yetenekler kesfetmek beni cok mutlu etti. Aile yasantimda
huzurum arttr. Cocuklarimla daha kaliteli vakit gecirmeye basladim. Tamamen evde olunca

vakit ¢oktu ama anlamli geciremiyorduk”. (G2)
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“Cocuklarim biiyiidiigii icin zamanmim coktu. Katilmak istedim. Ekonomik 6zgiirliigiim
arttig1 icin kendime bakis acim degisti, cocuklarimn egitimine katki saglayabiliyorum. Kendi

ayaklarimin iistiinde durabildigim icin 6zgiivenim artti. Kendimi giiclii hissediyorum”. (G3)

“Kursa gelirken sadece kendi ev esyalarimi yapmay: hedefliyordum. Ama kursa katildiktan
sonra bagka insanlara hizmet etmek, isi 6§renmek ve 63retmek amacim oldu. Kurs beni

dinlendiriyor, huzur veriyor. Calisiyorken yorulmuyorum, hem de para kazanwyorum”. (G4)

“Ben 8 yasimdan beri bu isi yapiyorum. Cekirdekten yetisme derler ya Oyleyim. Ben
insanlara bu meslegi 63retip bir nebze faydam oluyorsa o yeter bana. Ben huzur buluyorum
bu isi yaparken. lyi ki bu isi 6grenmisim diyorum. Bu meslegi 63retebilmek icin her giin yiiz
elli kilometre yol gidiyorum. Ben meslegimi yeni nesillere aktarmak icin Allah saglik verdikge

devam edecegim. Arkamdan miras olarak meslegimi brrakmak istiyorum”. (G5)

“Ben zaten emekliydim. Kendime bir ugras artyordum. Vakit gecirmek icin gelmistim ama
yullardir birakmadim. Ben ¢alismasam hasta olurum. Bu is bana ¢ok iyi geldi. Kendime olan

glivenim artti. Cok severek geliyorum”. (G6)
Ugiincii Alt Amaca iligkin Bulgular

Uciincti alt amag olan “Kursiyerlerin hayat boyu 63renme hakkindaki diisiinceleri nelerdir?”
sorusuna ait bulgular Tablo 5'te sunulmustur. Bu soruya cevap olarak goriisme sonunda bir tema
olusturulmustur. Bu tema “hayat boyu 6grenmenin anlami”dir. Bu temaya ait kodlar ve goriis sayilar

Tablo 5’te verilmistir.

Tablo 5. Hayat boyu 6grenmenin anlami

Kodlar Goriis sayis1

Is imkan

Egitim imkan:

Ogrenmede siireklilik

Ogretmede siireklilik

Besikten mezara 6grenme

Sinirsiz iiretim

Hayal giicii kadar genis bir siireg
Ikinci bir hayat

Degisen zevklere hitap eden bir siireg

O © NI O\ Ul b W N =
_ == W W ks O OO O

—
o

Yaptigin isi daha iyi hale getirme firsati

Tablo 5'te goriildiigl gibi goriisme yapilan alt1 katithmcidan tiimii hayat boyu 6grenmeyi is
imkani, egitim imkani ve ogrenmede siireklilik olarak anlamlandirmaktadir. Goriisme yapilan
katilimcilardan besi hayat boyu 6grenmeyi 6gretmede siireklilik olarak ifade ederken dort tanesi
hayat boyu 6grenmenin besikten mezara devam eden bir siire¢ oldugunu dile getirmislerdir. Yine

goriisme yapilan katilimcilardan {icii hayat boyu 6grenmeyi sinirsiz iiretim ve hayal giicli kadar
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genis bir siire¢ olarak nitelendirmislerdir. Goriisme yapilan katilimcilardan birer kisi hayat boyu
O0grenmeyi ikinci bir hayat, degisen zevklere hitap eden bir siire¢ ve yaptigin isi daha iyi hale
getirme firsati olarak anlamlandirmiglardir. Tablo 5'te verilen kodlara iliskin katilimc

goriislerinden direkt alintilar asagida verilmistir.

“Hayat boyu 6grenme cok kapsamli bir siirec. Bircok alanda egitim ve is imkdni sagliyor.
Ben oldum bitti yok. Siirekli yeni seyler Ogreniyoruz. Kendi alanimizi diger alanlarla
birlestirip yeni iiriinler ortaya cikariyoruz. Ogrenmeye devam ediyoruz boylece yeni seyler

ogretebiliyoruz”. (G1)

“Hayat boyu 6grenme bence ikinci bir hayat ikinci bir sans. Zamaninda bircok seyi elinden
kagiranlar icin, belli nedenlerden dolayr okul hayatina devam edemeyenler, is imkdn

bulamayanlar icin bence gergekten ikinci bir hayat”. (G2)

“Onceden boyle kurslara devam edemedigim icin iizgiiniim ama hayat boyu 6grenme

sayesinde simdi kendimi gelistirme firsat1 yasiyorum” (G3)

“Ogrenmenin yast yok. Ogrenme ilkokulda baglayip iiniversitede bitmiyor. Emekli olmus
dgrencilerim var. Insanlarin her sene zevkleri hobileri degisiyor buna uyum saglayabilmek

hayat boyu 6grenme sayesinde oluyor. Insan Glene kadar 6grenmeye a¢”. (G4)

“Ben 8 yasimda basladim 58 yagindayim devam ediyorum. Sunu séyleyim 6grenmenin yas

yok. Insanlara bu firsatlar veriliyorsa yararlansinlar” (G5)

“Bence hayat boyu 0grenme yaptidin isi severek yapip daha iyi daha ileri gotiirmek. Devam
etmek. Hani sey derler ya besikten mezara kadar diye. Ben geriye bir eser birakmak

istiyorum”. (G6)
Dérdiincii Alt Amaca iliskin Bulgular

Dordiincti alt amag olan “Kursiyerlerin mesleki kurs programlarina yonelik onerileri nelerdir?”
sorusuna ait bulgular Tablo 6’da sunulmustur. Bu soruya cevap olarak goriisme sonunda bir tema
olusturulmustur. Bu tema “mesleki kurs programlarina yonelik oneriler”dir. Bu temaya ait kodlar ve

goriis sayilar1 Tablo 6’da verilmistir.

Tablo 6. Mesleki kurs programlarina yonelik oneriler

Kodlar Goriis sayis1
1 Kurs stiresinin uzatilmasi 4
2 Pazarlama oraninin arttirilmasi 3

Tablo 6’da goriildiigii gibi gortisme yapilan alti katilimcidan dordii hayat boyu 6grenme

kapsaminda agilan mesleki kurs programlarina yonelik kurs siiresinin uzatilmasini 6neriyorken,
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goriisme yapilan katilimcilardan {i¢li pazarlama oraninin arttirilmasini dnermislerdir. Tablo 6'da

verilen kodlara iliskin katilimci goriislerinden direkt alintilar asagida verilmistir.
“Kursumuz meslek 63rettigimiz icin biraz siire olarak kisa geliyor. Siiresi uzatilabilir. (G2)

“Cok turistik bir sehir olmadimmz icin iiriinlerimizi pazarlama ortami simrlt oluyor.
Sehrimize ait satis noktamiz var, iiriinlerimizi orada satiyoruz. Baska pazarlama firsatlar:

yaratilabilir” (G3)
“Satis ofisimiz var. Uriinlerimiz orada satiltyor. Ama satist daha da arttinlabilir” (G4)

“Bence kursumuzun siiresi az. Bir meslegi tam dgrenmek icin bu siire az. Bir meslegi tam
ogrenebilmek icin bir ¢iragmm bir ustamn yamnda en az bes yil kalmast gerekir. Kursa
gelenler hemen birakmayip devaminda da gelirse, kurs saatleri de biraz artirilirsa daha iyi

olur”. (G5)

“Kursiyerler tam isi 6grenecekken kurs bitiyor. Yeni kursa gelmiyorlar. Kurs siiresi daha da

uzatilirsa daha iyi 6grenilir” (G6)
Tartisma ve Sonug

Bu ¢alisma igin segilen kursiyer sayis1 1274’tiir. Bunlarin 1172’si (%92) kadin, 102’si (%8)
erkektir. Kadin kursiyer sayisinin erkek kursiyer sayisina oranla yiiksek olusu olumlu bir
durumdur. Hayat Boyu Ogrenme Genel Miidiirliigii'niin hayat boyu 6grenmeye dahil etmek
istedikleri oncelikli gruplardan olan kadinlarin bu kurslara ilgisi, kendi yeteneklerini kesfedip bir
meslek sahibi olmalar1 Tiirkiye’de kadiin hayatin iginde aktif olmasi ve kadina is istihdami
saglanmasi agisindan da énemlidir. Son yillarda hayat boyu 6grenme {izerine yapilan ¢alismalarin
¢ogunda kadinlarin lehine anlamli bir fark vardir. Akyol, Basaran ve Yesilbas'in (2018) Halk Egitim
Merkezleri'nde 0&grenim goren kursiyerlerin hayat boyu Ogrenme algilarinin incelendigi
calismalarinda, kadinlarin hayat doyumu algilarinin erkeklerin hayat doyumu algilarindan daha
fazla oldugu goriilmiistiir. Alan yazin tarandiginda bu konuda yapilmis ¢alismalarin bir kisminda
bireylerin hayat boyu 6grenmeye iliskin goriislerinin cinsiyet degiskenine gore anlamli bir farklilik
gosterdigi ve bu farkliligin kadinlarin lehine oldugu goriilmektedir (Demiralp ve Kazu, 2017; Diker
Coskun ve Demirel, 2012; Eksioglu, Tarhan ve Giindiiz, 2016; Evin Gencel, 2013; Izci ve Kog, 2012;
Kilig, 2014; Ozgijr, 2016). Fakat Oral ve Yazar'in (2015) yaptiklar: ¢alismada 6gretmen adaylarinin
hayat boyu oOgrenmeye iliskin algillarinin ve Kazu ve Erten’in (2016) yaptiklar1 calismada
katilimcailarin hayat boyu 6grenme yeterliklerinin cinsiyet degiskenine gore anlamli bir farklilik

gostermedigi anlasilmaktadir.
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Elde edilen veriler sonucunda Halk Egitim Merkezi mesleki kurs programlarinin hem
kadin hem de erkek kursiyerler tarafindan daha ¢ok geng yetiskinlik (23-44 yas) déneminde
secildigi goriilmektedir. Kursiyerlerin daha ¢ok geng yetiskin olan bireylerden olusmas: hayatinda
Orgiin ogretimle bazi firsatlar1 kagirmis bireylerin hayat boyu 6grenme ilkesiyle yeni bir meslek
O0grenmek istemelerinden kaynaklaniyor olabilir. Kursiyerlerin egitim durumuna ait verilere
bakildiginda Halk Egitim Merkezi mesleki kurs programlarinin hem kadin hem erkeklerde daha
¢ok ortaokul sonra lise mezunu kursiyerler tarafindan tercih edildigi goriilmektedir. Akyol,
Basaran ve Yesilbag'in (2018) Halk Egitim Merkezleri'nde 6grenim goren kursiyerleriyle yaptiklar
calismalarinda katilimcilarin yas araligi 18-30, daha sonra 31-45'dir. Yine ayni ¢alismada

kursiyerlerin daha ¢ok lise mezunu olduklar1 goriilmektedir.

Ayrica daha 6nce bu kurslara katilip simdi bu kurslarda 6greticilik yapan alt1 mesleki kurs
programi Ogretmeniyle goriisme yapilmistir. Bu katillmcilardan da 4'ii kadin, 2’si erkektir.
Gorlisme sonucu elde edilen tema ve kodlara gore arastirma sonucuna bakildiginda goriisme
yapilan alti katilimcr hayat boyu oOgrenme kapsaminda agilan mesleki kurs programlarinin
kendilerine bir¢ok 6zellik kazandirdigini belirtmislerdir. Bu 6zellikler, “6zgiiven artisi, 6zsayg1 artisi,
gticlii hissetme, toplumda saygimligin artmasi, tiviin ¢rkarmamn mutlulugu, is imkdni/ekonomik 6zgiirliik, i¢
huzur, sakinlik, sabir, aile yasantisnda huzur, c¢ocuklarla kaliteli vakit gecirme”dir. Katilimcilarin
goriislerinden de anlasildig1 gibi hayat boyu 6grenme kapsaminda agilan bu kurslarda tam da
hayat boyu 6grenmenin gergeklestigi goriilmektedir. Ozellikle kadinlarin ekonomik 6zgiirliiklerini
almalariyla, bir {iriin ortaya koymanin mutluluguyla kendilerine olan giivenlerinin, saygilarinin ve
inanglari arttign goriilmektedir. Ayrica emekli vatandaglarinda bu mesleki kurs programlari

sayesinde nasil hayatlarina aktif bir sekilde devam ettikleri goriilmektedir.

Gortisme sonucu elde edilen tema ve kodlara gore arastirma sonucuna bakildiginda
goriisme yapilan alti katilimcinin hayat boyu Ogrenmeyi olumlu ydnde anlamlandirdiklar:
goriilmektedir. Bu katihmcilara gore hayat boyu Ogrenmenin anlami “is imkdni, egitim imkdni,
ogrenme siireklilik, 6gretmede siireklilik, besikten mezara 63renme, simrsiz iiretim, hayal giicii kadar genis
bir siireg, ikinci bir hayat, degisen zevklere hitap etmesi, yaptimn isi daha iyi hale getirmek”tir.
Katilimcilarin goriislerinden de anlasildig: gibi katilimcilarin tiimii hayat boyu 6grenmeye olumlu
anlamlar yiiklemektedirler. Yiikledikleri anlamlar Milli Egitim Bakanlig1'nin hayat boyu ilkeleriyle
tutarlilik gostermektedir. Milli Egitim Bakanlig1 hayat boyu 6grenme kurumlar1 yonetmeliginde
hayat boyu Ogrenmenin ilkeleri hayat boyu 0grenme, bilimsellik ve biitiinlik, gecerlilik,
goniilliiliik, herkese agiklik, her yerde egitim, ihtiyaca uygunluk, is birlii ve es giidiim, planlilik,
suireklilik, yenilik ve gelismeye agiklik olarak siralanmistir (MEB, 2018). Ayrica, Dogan ve

Kavtelek’in (2015) hayat boyu 6grenme kurum yoneticilerinin hayat boyu 6grenmeye iliskin
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algilarinin belirlenmesine yonelik yaptiklar: ¢alisma sonuglar: ve Demirel ve Yagci'min (2012) smif
O0gretmeni adaylariyla yaptiklar: calismada yer alan katilimcilarin hayat boyu 6grenmeyle iliskin

goriisleri ile bu ¢alismadan elde edilen katilimc goriisleri tutarhdir.

Goriisme sonucu elde edilen tema ve kodlara gore arastirma sonucuna bakildiginda
goriisme yapilan alti katilima kurslardan genel olarak memnundurlar. Katilimcilar iki 6neride

bulunmuslardir. Bu Oneriler; “kurs siiresinin uzatilmasi ve pazarlama oraninin arttirilmasi” dar.

Alan yazmn tarandiginda hayat boyu 6grenmeye dair son 10 yilda yapilan 9 ¢alismadan
4’'ntin nicel 4'niin nitel ve 1'nin karma oldugu goriilmiistiir (Kili¢ ve Yilmaz, 2019). Bu calisma,
Halk Egitim Merkezi mesleki kurs programlarina once kursiyer olarak katilmis ve simdi aym
alanda ogreticilik yapan bireylerle goriisme yapilmis olmasindan dolay1 alan yazinda ki nitel

calismalardan farklilik gostermektedir. Bu agidan alana katki saglayacagina inanilmaktadir.
Oneriler

Hayat boyu Ogrenmeye erisimin artirilmast icin Milll Egitim Bakanhgmin cesitli
bakanliklar, resmi ve sivil toplum kurum ve kuruluslar ile is birligi yapmas: planlanmaktadir
(MEB, 2014). Bunlardan 6zellikle okul 6ncesinden yetiskin egitimine kadar toplum iginde yer alan
dezavantajli gruplarin (engelliler, kadinlar, yashlar, eski hiikiimliiler, suga bulasmis ya da sug riski
altindaki ¢ocuklar ve gengler, uzun siireli igsizler, igsiz gengler, gezici gecici isciler) egitime
erisimlerinin desteklenmesi yer almaktadir. Bu baglamda Halk Egitim Merkezi'ne devam eden
kadinlarin daha kursa devam ederken bile maddi olarak desteklendikleri, kursa geldikleri giin
sayisinca ve sattiklari iiriin Olglisiinde para kazandiklari goriilmektedir. Bu durum ozellikle
ekonomik 6zgiirliigiinti alamamis olan kadinlarin bu kurslari se¢gmeleri i¢in 6nemli bir gerekgedir.
Kadinlar boylece hem sosyallesmekte hem para kazanmakta hem de meslek 6grenmektedirler. Bu
anlamda Hayat Boyu Ogrenme Genel Miidiirliigii'niin bu kurslar1 agma amaci basarili bir sekilde
yerine getirilmektedir. Fakat bu durumda sdyle bir dezavantaj bulunmaktadir. Bazi kursiyerler bir
siire para kazanmak i¢in kursa devam etmekte ama kurs tamamlanmadan kursu birakmaktadirlar.
Ya da kursiyerler meslegi tam &grenmeden kurs siiresi dolmaktadir. Bu konuda bir diizenleme
yapilmasi Onerilebilir. Kurslara katilan kursiyerlerin devam ettikleri mesleki programin
yeterliligini tam tasidigindan emin olmadan sertifika verilmeyebilir. Ayrica kurs programlar: her
birinde meslegin farkl bir yeterliliginin 6gretildigi kurlar halinde diizenlenebilir. Bununla ilgili

ornek bir program gelistirilip, uygulanip, degerlendirilebilir.
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Introduction

Lifelong learning is any learning activity that an individual performs throughout his/her life
to improve his/her knowledge, skills, interests and qualifications for personal, social and employment
reasons (General Directorate of Lifelong Learning, 2018). The concept of lifelong learning was first put
forward by Yeaxlee in the 20t century (Smith, 1996). Later, the United Nations Educational, Scientific
and Cultural Organization (UNESCO) as well as the Organization for Economic Co-operation and
Development (OECD) became interested in lifelong learning. These two organizations have stated that
considering education only for children and youth in schools restrains lifelong learning, emphasising
the necessity of lifelong learning in the context of developing economic reality, occupational mobility,
and self-learning (Budak, 2009). UNESCO International Education Commission suggested that
education should not be limited by age or to school facilities, but rather that all the activities carried
out both in and out of schools should be a fundamental component of education, that educational
activities should be more flexible, and that education should be planned as an existential continuity

which lasts during the whole life (Knowles, 1996; cited by Aksoy, 2013).

According to Demirel and Yagc (2012), lifelong learning is a learning process that serves
personal interests and needs, aiming not only to teach certain knowledge to individuals but also to
socialize them. Lifelong learning is a general arrangement that aims to format the existing system and
to improve the whole potential for education alongside the formal education system (Giileg, Celik and
Demirhan, 2012). Lifelong learning includes various processes such as formal and non-formal
learning, vocational and technical education, in-service, pre-service and out-of-service learning (Evin
Gencel, 2013) and gives all individuals the chance to be a student and to continue their education for
lifelong (Diker Coskun and Demirel, 2012). According to Klamma and others (2007), learning is not
limited with the formal instruction in the classroom and in schools, learning is a lifelong activity
ongoing at work, at home and at the game. Lifelong learning is an educational activity that is focused
on the interests and needs of every individual in the community. The aim of lifelong learning is to
enable individuals to create new ways of achievement at every stage of their lives and to provide them
the opportunity to follow their own paths. Lifelong learning includes formal and non-formal learning
that the individuals carry out in all areas of their life. Therefore, lifelong learning is an approach that
integrates formal and non-formal education that carries through from birth until death (State Planning
Organization, SPO, 2001) and is also one of the solutions offered to overcome many problems in the
education system (Epcagan, 2013). According to Kiigiikahmet (2009), people are in a continuous state
of learning from birth to death. The common feature of different lifelong learning definitions as put
forth by different researchers is that lifelong learning is not a concept limited to formal education or

concerning only adult individuals.
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Turkey showed the importance assigned to lifelong learning by establishing a general
Directorate of Lifelong Learning under the Ministry of National Education, planning to carry out the
initiatives from one center (Giileg, Celik and Demirhan, 2012). Lifelong learning institutions in Turkey
are comprised of Public Education Centers, Maturation Institute and Open Education Schools which
carry out lifelong learning activities under the General Directorate for Lifelong Learning (Ministry of
National Education [MEB], 2018). Turkey’s lifelong learning policy is handled within the context of
vocational education at both scientific and practical level (Demiralp and Kazu, 2017). In this respect,
programs offer very important opportunities especially for adults. Adult education covers a very
important part of lifelong learning. All adults whether completed formal education or not, had a
profession or not, either retired or working may be part of lifelong learning in different periods of
their lives. Some attend in-service programs to improve their professional competence; others may
sign up for various programs to be a better parent, enhance their creativity, or even learn new
languages. They also grant students with employment opportunities. Vocational education is one of
many issues of strategic importance in the prevention of unemployment (Tas, 2011). The 10t
Development Plan highlights that lifelong learning is one of the most important elements for Turkey’s
development and suggests that the harmony between the educational system and labor market will be
enhanced by providing the skills and competences required in the work life, adopting the
entrepreneurship culture and strengthening the school-enterprise relation in vocational education and
training considering the medium and long term sectoral projections based on the lifelong learning
perspective (MEB, 2014). In this process, the Ministry of National Education’s efforts for lifelong
learning have of great importance for adults given that lifelong learning programs supported by the

state are both affordable for and accessible to all.

The 2014-2018 Lifelong Learning Strategy Paper and Action Plan have prioritize establishing
lifelong learning culture and awareness in the society, increasing lifelong learning opportunities and
their provision, improving the access to lifelong learning opportunities, developing lifelong guidance
and counselling system, developing a system for the recognition of prior learning, and creating
lifelong learning monitoring and evaluation system. It is very important to establish a culture of
lifelong learning and awareness in the society. The Ministry of National Education’s (2014) plan to
increase lifelong learning culture and awareness in society includes launching TV, radio and relevant
media campaigns and increasing the awareness about the role of the visual and printed media in
order to enhance lifelong learning culture, and thereby launching so-called "learning festivals"
throughout the whole country. Thus, the awareness encouraging individuals to become active and
participatory citizens will increase. In turn, the government uses and works with visual and written

media (RTUK, MYK, TRT), relevant non-governmental organizations, relevant ministries (Ministry of
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Development, MOLSS, the Ministry of Environment and Urbanization, the Ministry of Culture and
Tourism, Ministry of Interior Affairs), special administrations, mukhtars, and workers and employer

unions.

Lifelong learning shows us that learning is not a destination, but rather a path in and of itself.
Individuals tend to learn something new from birth to death and integrate what they have learned
into their lives. Lifelong learning is a phenomenon that needs further attention because it has the
potential to provide a good future to individuals who already have a formal education, to those who
want to be better workers, to those who wish to fruitfully spend their retirement years, those who
want to acquire new skills and hobbies, as well as to women and disabled individuals in terms of

employment.

The purpose of this study was to analyze trainees attending Public Education Center
vocational course programs between 2015 and 2019. Within the framework of this, the following

questions were addressed:

1. What are the demographic characteristics (gender, age, educational status) of the trainees
attended the vocational course programs?
2.  What are the opinions of the trainees about the gains from vocational course programs?
3. What are the opinions of the trainees about the meaning of the lifelong learning?
4. What are the suggestions of the trainees for vocational course programs?
Methodology

Research Design

This study is a qualitative study which aimed to analyze the demographic characteristics of
the trainees who have studied in vocational course program from the Public Education Center
between 2015 and 2019. Research data were collected through document review and semi-structured
interviews. The document review method involves the analysis of written materials containing
information about the targeted cases (Yildirrm and $imsek, 2005). In order to be able to conduct
document analysis, demographic information of the trainees between 2015 and 2019 and information
about the vocational course programs they attended were asked for from the Public Education Center.
Semi-structured interviews conducted with the instructors of six vocational course programs who had
been selected for this research. Interviewing is the shortest way of acquiring the information about
participants’ knowledge, thoughts, attitudes, and behaviours in response to various topics (Karasar,

2006).
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Study Group

Within the scope of the study, the participants who have taken programs in any vocational
course program from the Public Education Center in a district located in Turkey’s Central Black Sea
region between 2015 and 2019 were analyzed. During this period, a total of 515 vocational course
programs had been opened. A total of 8,658 participants, 5,530 of whom were female and 3,128 of
whom were male, participated in these programs. The study group of this study is comprised of the
trainees who had attended any of six vocational course programs that had been running between 2015
and 2019. The reasons of selecting these six vocational course programs include the trainees who have
chosen these course programs each semester, the programs containing active workshop, and, most
importantly, instructors who taught these programs having participated as trainees in these programs
during this period (2015 - 2019). Thus, in order to understand how the programs have influenced the
lives of the trainees, semi-structured interviewers were conducted with the vocational course
programs’ instructors. A total of 103 separate programs had been opened within the scope six
vocational course programs. 1,274 trainees, including 1,172 females and 102 males had been registered
in these programs. The names of these vocational course programs and the information about the

trainees are given in Table 1.

Table 1. Vocational course programs

Vocational Course Programs Number of courses opened Female Male  Total

Wood printing 33 386 26 412
Wood painting and varnishing 24 227 46 273
Wood Burning Technique 20 215 23 238
Jewellery Making 8 123 4 127
Tile Processing 9 114 0 114
Miniature Carpet Weaving 9 107 3 110
Total 103 1172 102 1274

Table 1 shows the distribution of the trainees according to their demographic characteristics.
“Wood printing” was the most preferred vocational course program. A total of 33 courses were
opened for this program. A total of 412 trainees, including 386 females and 26 males, had attended
them. The reason of the high preference is that trainees had wanted to learn a traditional craft unique
to their own cities. Here, trainees learned how to produce and market various products unique to their
region, including tablecloths and hand-painted kerchiefs using wood printing. The second vocational
course program selected for this study was “Wood painting and varnishing”, in which trainees
learned how to produce new products by converting wood into various ornaments and accessories. A
total of 24 courses were opened for this program. A total of 273 trainees, including 227 females and 46
males, had attended them. The third vocational course program selected for this study was “Wood

Burning Technique”. A total of 20 courses were opened for this program. 238 trainees had attended,
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including 215 females and 23 males. Here, inscriptions are burnt onto wood, and trainees learned how
to draw pictures that reflect the historical texture of their city. The fourth vocational course program
was "Jewellery Making”. A total of 8 courses were opened within this program. 127 trainees, including
123 females and 4 males, had attended. Here, trainees learned how to produce jewellery from stones
and other materials. The fifth vocational course program selected for this study was “Tile Processing
“. A total 9 courses were opened within the scope of this program. 114 female trainees had attended;
there were no males Trainees learned how to draw various motifs on the tiles, write texts, and
produce different kinds of products such as plates and drip mats, etc. The sixth program selected for
this study was “Miniature Carpet Weaving”. A total of 9 courses were opened for this program. 110
trainees, including 107 females and 3 males had attended. Here, the trainees learned how to embroider

texts and motifs on miniature carpets.
Data Collection Tools

Research data were collected through document review and semi-structured interviews. Semi
structured interviews were conducted with the instructors of six vocational course programs, which
have been selected for this research. In order to determine the content validity of the interview form,
two experts were consulted; the form was then finalized and got ready to use. The interview form was
applied to an instructor from another area as part of a pilot interview in which the suitability of the

form was confirmed. However, the data extracted from that was excluded from the analysis.
Data Analysis

Data obtained through document review was limited to six vocational course programs
selected for the purposes of this study, and presented in numeric form. Descriptive analysis was
conducted for the data obtained through semi-structured interviews. The themes were created based
on the answers of the participants; likewise, their opinions were coded and the data was classified.
The names of participants were kept confidential and coded as R1 and R2 (Respondent 1, 2) in the

quotations.
Findings
Findings Related to the First Sub-goal

The findings related to the first sub-goal, “What are the demographic characteristics (gender, age,
educational status) of the trainees attended the vocational course programs?” are displayed in Tables 2 and 3.
Table 2 shows the demographic characteristics of all trainees attended the six vocational courses
selected for this study among the vocational courses opened within the scope of lifelong learning

between 2015 and 2019.

694



KEFAD Volume 20, Issue 2, August, 2019

Table 2. Demographic characteristics of the trainees

Variables n %
Gender Female 1172 92
Male 102 8
Age Female 15-22 199 17
23-44 683 58
45-64 237 20
65- 53 5
Male 15-22 19 19
23-44 50 49
45-64 30 29
65- 3 3
Educational Status Female Literate 46 4
Primary School 164 14
Secondary School 485 41
High School 323 28
Associate’s Degree 58 5
Bachelor’s Degree 82 7
Master’s Degree 14 1
Literate 1 1
Male Primary School 5
Secondary School 50 50
High School 27 27
Associate’s Degree 4 4
Bachelor’s Degree 14 14
Master’s Degree 1 1

As is shown in Table 2, the number of participants selected for this study was 1,274. Of these,
1,172 (92%) were female and 102 (8%) were male. Table 2 also contains data on the age of the trainees.
Of the 1,172 female trainees, 199 (17%) were between the ages of 15 and 22; 683 between 23 and 44
(58%); 237 were between 45 and 64 (20%) and 53 of them (5%) were older than 65. These data indicate
that vocational course programs of the Public Education Center were more popular among young
adult women. Of the 102 male trainees, 19 (19%) were between the ages of 15-22, 50 were between 23
and 44 (50%), 30 were between 45 and 64 (30%) and 3 (3%) were over 65. These data also indicate that
are also popular among young adult men. Reasons behind this trend may have to do with participants
having missed out on certain opportunities with formal education in their life, and therefore wanting
to learn a new profession under the principle of lifelong learning. Table 2 also includes data on the
educational status of the trainees. Of the 1172 female trainees, 46 (4%) were literate; 164 (14%) had
finished primary school, 485 (41%) had finished secondary school, and 323 (28%) had finished high
school, whereas, 58 (5%) had held an associate’s degree, 82 (7%) had held a bachelor’s degree and 14
(1%) had held a master’s degree. Of the 102 male trainees, 1(1%) were literate; 5 (5%) had finished
primary school, 50 (50%) had finished secondary school, and 27 (27%) had finished high school,
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whereas 4 (4%) held an associate’s degree; 14 held a (14%) bachelor’s degree, and 1 (1%) held a
master’s degree. Here, it is seen that vocational course programs of the Public Education Center are

mostly preferred by those who graduated secondary and high school among both genders.

Semi-structured interviews were conducted with the instructors of the six most preferred
vocational courses of the Public Education Center between 2015 and 2019. Table 3 highlights their

demographic characteristics:

Table 3. Demographic characteristics of the respondents

Respondent Gender Age Educational Status Marital Vocational Course Program
Status

Respondent 1 (R1) Female 29 Associate Degree Single Jewellery Making

Respondent 2 (R2) Female 41 High School Married Tile Processing

Respondent 3 (R3) Female 44 High School Married Miniature Carpet Weaving

Respondent 4 (R4) Female 26 Associate Degree ~ Married Wood Painting and

Varnishing
Respondent 5 (R5) Male 58 Primary School Married Wood Printing
Respondent 6 (R6) Male 61 Primary School Married Wood Burning

As seen in Table 3, four of the six interviewees were female and two were male. The female
participants were between the ages of 26 and 44; two of them had finished high school whilst two had
held an associate’s degree. Three were married whereas one was single. The two male participants
were 58 and 61 years old; both were married and whom had finished primary school. Likewise, R5's
interest in the vocational course that he was teaching had stretched back to his childhood. He made
his living from this job, and that then attended other programs, whereupon he was awarded with the
necessary certification to work as an instructor. Similarly, R6 started the course that he is teaching now
as a trainee after his retirement, then made this way up the latter until he became an instructor.
Although he is retired, he continues to teach. Male trainees in particular have shown us that lifelong

learning has no age.
Findings about the Second Sub-goal

The findings related to the second sub-goal, “What are the opinions of the trainees about the gains
from vocational course programs” are displayed in Table 4. A theme was created to answer this question
as derived from the interviews: “the gains from vocational course programs”. The codes and number of
opinions of this theme are given in Table 4.

Table 4. The gains from vocational course programs

Codes Number of Opinions
1 Increased self-confidence 6
2 Increased self-esteem 6
3 Feeling strong 6
3  Increased prestige in the community 6

696



KEFAD Volume 20, Issue 2, August, 2019

The happiness of product creation
Business opportunity/ economic freedom
Inner peace

Calmness

Patience

O 0 N1 O U1

Peace in family life

N W W W ks & O

10 Quality time (spent) with children

As seen in Table 4, all six of the participants stated that after attending the vocational course
program, their self-confidence and self-esteem increased, they felt stronger, and their level of prestige
in the community increased. Five of the participants declared that they were happy to create products,
whereas four stated that they had gained economic freedom and increased their inner peace thanks to
the course. Again, three of the participants stated that the vocational courses they attended gave them
tranquility and patience and their peace increased in family life. Finally, two of the participants stated
that they could spend more quality time with their children thanks to the vocational course programs
they attended. The direct quotations taken from participant's opinions on the codes illustrated in Table

4 are given below:

“At first the course brought me peace me. You're completely resetting yourself here. You give

your energy to the product and to the class. You re learning to be patient” (R1)

“I gained economic freedom. You feel strong. Both people’s and my perspective on myself has
changed. I am no longer the small child of the family; I am seen as a teacher. Even in the family

my prestige was increased.” (R1)

“Rather than dealing with children at home, I was very happy to deal with something other than
housework, to get out, to explore different people, different environments and talents. My peace
in family life has increased. I'm having a better-quality time with my kids. It was a lot of time
when I was spending my time completely at home, but we couldn’t spend it in a satisfactory

way.” (R2)

“Since my children grew up, I had a lot of time. I wanted to join the course. As my economic
freedom has increased, my perspective on myself has changed and I can contribute to the
education of my children. My self-confidence increased because I could stand on my own feet. I

feel strong”. (R3)

“When I started to the course, I was just aiming to make my own household items. But after
participating in the course, my purpose became to serve other people, learn and teach the job. The

course gives me rest, comfort. I'm not tired when I'm working, and I'm making money”. (R4)
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“I've been doing this job since I was 8. I'm one of the trained from the cradle. It's enough for me
to teach people this profession and provide them a little benefit. I find peace while doing this
work. I'm glad about having learned this job. I drive a hundred and fifty kilometres every day to
teach this profession. I will continue to teach my profession to new generations as long as God

gives me health. I want to leave my profession as an inheritance”. (R5)

“I was already retired. 1 was looking for an endeavour. I've come to spend some time, but I
haven't left it for years. I'll get sick if I don’t work. This job was very good for me. My self-

confidence has increased. I love it very much”. (R6)
Findings about the Third Sub-goal

The findings related to the third sub-goal, “What are the opinions of the trainees about the meaning
of the lifelong learning?” are displayed in Table 5. A theme was created to answer this question as
drawn from the interviews: “the meaning of lifelong learning”. The codes and number of opinions of this
theme are given in Table 5.

Table 5. The meaning of the lifelong learning

Codes Number of Opinions

Job opportunity 6
Training opportunity

Continuity in learning

Continuity in teaching

Learning from cradle to grave
Unlimited production

A process as wide as the imagination
A second life

O 0 NI O O b W N =

A process for changing pleasures

_ o= = W W O oY O

—_
o

An opportunity to make your job better

As seen in Table 5, all of the six participants associate lifelong learning with job and education
opportunities and continuity in learning. Five of the participants expressed lifelong learning as being
continuity in teaching, whereas four had stated that lifelong learning is a process going from cradle to
grave. Again, three of the participants described lifelong learning as being unlimited production and a
process as wide as the imagination. One participant associated lifelong learning with a second chance
at life as well as viewed it as a process for changing pleasures and an opportunity to make your job
better. The direct quotations taken from participant's opinions on the codes illustrated in Table 5 are

given below:

“Lifelong learning is a very comprehensive process. It provides training and job opportunities in

many areas. No more “I'm done”. We're always learning new things. We combine our own area
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with other fields to create new products. We continue to learn in order to be able to teach new

things”. (R1)

“For me, lifelong learning is a second chance for a second life. It is really a second life for those
who have missed many things in the past, who cannot continue their school life for certain

reasons, who don’t have job opportunities”. (R2)

“I am sorry that I have not been able to attend such programs before, but thanks to lifelong

learning I now have the opportunity to improve myself” (R3)

“There is no age for learning. Learning does not begin at elementary school and end at
university. I have retired trainees. People’s pleasures, hobbies are changing every year, adapting

to this is possible through lifelong learning. Man is hungry to learn until the death”. (R4)

“I started when I was 8; I am 58 years old now and I continue. I can tell you that there’s no age

for learning. Let people benefit from these opportunities” (R5)

“I think lifelong learning is to perform the job with love and make it better and better. Insisting
on. You know what they say, from the cradle to the grave. 1 want to leave an artefact as

heritage”. (R6)
Findings about the Fourth Sub-goal

The findings related to the fourth sub-goal, “What are the suggestions of the trainees for vocational
course programs?” are displayed in Table 6. A theme was created to answer this question as drawn
from the interviews: “the suggestions for vocational course programs”. The codes and number of opinions
of this theme are given in Table 6.

Table 6. The suggestions for vocational course programs

Codes Number of Opinions
1 Extending course duration 4
2 Increasing the marketing 3

As seen in Table 6, four of the six participants suggested to extend the duration of the courses
opened within the scope of lifelong learning, whereas three of the participants suggested to increase

the marketing. The direct quotations illustrated in Table 6 are given below:

“Since we teach a vocation, the duration of our course is short for some cases. It can be

extended.” (R2)

“We are not a very touristic city; thus, the marketing opportunities of our products are limited.
We have a sales point in our city, we sell our products there. Further marketing opportunities

may be created.” (R3)
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“We have a sales office. Our products are sold there. But the sale can be further increased” (R4)

“I think the duration of our course is short. This time is insufficient to learn a profession
completely. An apprentice must stay for at least five years next to a master in order to learn a
profession completely. It would be better if the trainees don’t leave the course immediately,

continue to coming afterwards and increasing course hours a bit”. (R5)

“The course ends when the trainees are about to learn the job. They re not coming to the new

course. If the duration of the course is extended further, it will be learned better.” (R6)
Discussion and Conclusion

The number of participants selected for this study was 1,274. Of these, 1,172 (92%) were
female and 102 (8%) were male. It is pleasing that the number of female participants is higher than the
number of male participants. The interests of women, which is one of the Lifelong Learning General
Directorate's priority groups that they want to include in lifelong learning, towards these programs is
also important in terms of Turkish women playing an active role in all facets of life and in terms of
granting them employment opportunities by allowing them to discover their own abilities and have a
profession. Regarding the studies performed in recent years on lifelong learning, most of them
indicated a significant difference in favor of women. In the study of Akyol, Basaran and Yesilbas
(2018), where they analyzed lifelong learning perceptions of the trainees who studied in the Public
Education Centers, it was observed that women's perceptions of life satisfaction were higher than
men's perceptions of life satisfaction. The review of the literature revealed that in some studies the
opinions of individuals on lifelong learning showed a significant difference according to the gender
and this difference was in favor of women (Demiralp and Kazu, (2017), Diker Coskun and Demirel
(2012), Eksioglu, Tarhan and Giindiiz, (2016), Evin Gencel (2013), Izci and Kog (2012), Kilig (2014),
Ozgiir (2016). On the other hand, in the study of Oral and Yazar (2015) the perceptions of pre-service
teachers about lifelong learning did not differ according to gender; also, in the study of Kazu and

Erten (2016), lifelong learning ability of the participants did not differ according to gender.

Based on the findings, it is seen that the vocational courses of the Public Education Center are
chosen by both female and male trainees of the younger adulthood (23-44 years) period. Reasons
behind this trend may have to do with participants having missed out on certain opportunities with
formal education in their life, and therefore wanting to learn a new profession under the principle of
lifelong learning. Regarding the data on the educational status of the trainees, it is seen that the
vocational courses of the Public Education Center are preferred by secondary school graduates,
followed by high school graduates in both men and women. In the studies of Akyol, Basaran and

Yesilbas (2018) conducted with the trainees who were studying in the Public Education Centers, the
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most common age range of the participants were 18-30, followed by 31-45. Again, in the same study,

the authors observed that the majority of participants had finished high school.

In addition, six vocational course program instructors who themselves were once trainees of
programs, were interviewed. Four of these participants were female and 2 were male. Upon looking at
the results of the research in terms of the themes and codes obtained as a result of the interviews,
participants stated that the vocational course programs opened within the scope of lifelong learning
provided them many gains, including “increased self-confidence, increased self-esteem, feeling strong,
increased prestige in the community, the happiness of product creation, business opportunity/ economic freedom,
inner peace, calmness, patience, peace in family life, spending quality time with children.” What can therefore
be inferred is that the goals of lifelong learning had been achieved in these programs opened. It is seen
that especially women's self-confidence, self-respect and self-beliefs increased with the economic
freedom and the happiness of producing a product. In addition, it can be seen that also retired

citizens continue their active lives through these vocational course programs.

Regarding the themes and codes obtained as a result of the interviews, it is seen that all of the
six interviewed participants assigned a positive meaning to lifelong learning. According to these
participants the meaning of lifelong learning included “job opportunity, training opportunity, continuity
in learning, continuity in teaching, learning from cradle to grave, unlimited production, a process as wide as the
imagination, a second life, a process for changing pleasures, an opportunity to make your job better”. In
essence, the meaning that they assigned is consistent with the lifelong learning principles of the
Ministry of National Education. The Ministry of National Education has defined the principles of
lifelong learning as lifelong learning, scientificness and integrity, validity, volunteerism, openness to
all, education everywhere, fitting the bill, co-operation and coordination, planning, continuity,
openness to innovation and development (MEB, 2018). In addition, the opinions of the participants
from the study conducted by Dogan and Kavtelek (2015) on determining the perceptions of lifelong
learning institution managers about lifelong learning and from the study conducted by Demirel and
Yaga (2012) with classroom teacher candidates, were in line with the participants’ opinions in this

study.

According to the themes and codes obtained from the interviews, interviewed participants
were satisfied with the courses as a whole. The participants made some suggestions, which are

“extending the course duration, and increasing the marketing”

The review of the literature showed that 4 of the 9 studies conducted in the last 10 years about
lifelong learning are quantitative, and that 4 are qualitative while 1 is mixed (Kili¢ and Yilmaz, 2019).

This study is set apart from the other qualitative studies in the literature because interviews were
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made with people attending the Public Education Center vocational course programs first as trainees

then as instructors. In this respect, it is believed that this study will contribute to the field.
Recommendations

In order to increase access to lifelong learning, the Ministry of National Education plans to
cooperate with various ministries, governmental and non-governmental organizations (MEB, 2014).
These include providing educational access support specially to disadvantaged groups in the
community from pre-school to adult education, including the disabled, women, elders, ex-convicts,
children and youth involved in crime or at risk of crime, long-term unemployed people, unemployed
youth, and migrant temporary workers. In this context, it is seen that the women attending the Public
Education Center are supported financially even while they are still attending the course and earn
money according to both the number of days, they attend the course and the products they sell. This is
especially important for women who have not been able to get their economic freedom to choose these
vocational course programs. Women are thus socializing, making money, and acquiring a profession.
In this sense, the objectives of the General Directorate of Lifelong Learning to open these vocational
course programs are successfully being accomplished. However, there still are certain disadvantages.
One of these is that some trainees continue the course for a while to earn money, but leave the course
before the competition of the course. Moreover, sometimes the program ends before the trainees fully
learn their new profession. An arrangement may remedy this issue. Certificates may be issued only
after ensuring that the trainees who attend the courses fully carry the proficiency of the vocational
course program they are continuing. In addition, each program can be organized according to a series
of phases in which trainees are taught different aspects of their chosen profession. An exemplary

program can be developed, implemented and evaluated.
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