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Ozet

Bu ¢alismayla “Kirmizi Baglikli Kiz” masali ve bu masalin varyantlar {izerine kurgulanarak yayimlanmis olan
resimli ¢ocuk Kkitaplari ile sinif igerisinde etkilesimli okuma yapilmasi durumunda 6grencilerin metinler arasi
anlam kurma becerilerine katki saglayip saglamadigini ortaya koymak amaciyla yapilmistir. Calismanin modeli
nitel arastirma desenlerinden durum calismas: olarak belirlenmistir. Arastirmanin ¢alisma grubu Kocaeli’de
bulunan bir devlet okulu olusturmaktadir. Orneklemini ise bu okulda 6grenim goren 49 dordiincii sinuf dgrencisi
olusturmaktadir. Arastirmanin o6rneklemi amagli 6rneklem yontemlerinden olan kolay ulasilabilir durum
orneklemiyle belirlenmistir. Veriler, ilgili resimli ¢ocuk kitaplarinin iceriginden olusturulan alt1 metinler arasi
sorunun yer aldigi form araciligiyla toplanmustir. Verilerin analizinde ise nitel veri analizlerinden olan igerik
analizi kullanilmigtir. Bulgulardan elde edilen sonuclara gore farkli varyantlar iizerine yayimlanmis olan
zenginlestirilmis metinlerin smif igerisinde etkilesimli olarak okunmasi durumunda 6grencilerin metinler arasi
diisinme ve anlam kurma becerilerini énemli Olclide ortaya koyduklari goriilmektedir. Arastirmanin son
boliimiinde ise 6gretmenlere, yazarlara ve velilere gesitli 6nerilerde bulunulmustur.
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Giris

Metinlerarasilik, varligi ¢ok eskilere dayanan, 1960’11 yillarda ortaya ¢ikmis olan bir kavram
olarak degerlendirilmektedir. Metinlerarasilik kavraminin {ireticisi ve kuramcisi olarak bilinen kisinin
Kristeva oldugu ¢ogu kisi tarafindan kabul goriilmiis ise de aslinda bu kavram, 6ziinii Rus elestirmen
Mihail Baktin’den almaktadir (Aktulum, 1999: 24). Mihail Baktin, ¢alismalarinin neredeyse tamamini
“sOylesimcilik” kavrami temelinde gergeklestirilmistir. Kristeva'nin, Baktinin yapmis oldugu
calismalar1 Fransa’da tanitmasi lizerine “soylesimcilik” kurami, metinlerarasihik” adi ile yeni bir
kimlige biirtinmiistiir. Baktin, kuraminda “her sdylemin bir baska soylemlerle cakistigi, igerisine
baska soylemlerin karistigi, baska sdylemlerle karismayan sdylemin neredeyse bulunmadigin” ileri
siirmektedir. Yazilmis olan bir metnin ise daha 6ncesinde ya da ayni donemde yazilmis olan diger
metinleri 6ziimsedigini hatta onlara bir cevap oldugunu kabul etmektedir (Aktulum, 1999: 41; Simsek,
2006). Micheal Riffaterre (1980) metinlerarasilik taniminda metni, kendi anlam1 disinda olan, yazar ile
okuyucu arasinda kurulan bir bag olarak tamimlamistir (Micheal Riffaterre (1980) akt.Unal, 2007b, s.
25). Edebiyat biliminde bir metnin bir baska, oncel metinle olan iligkisi, baglantisi, hatta baska
metinlerin doniisiime ugramasidir seklinde tanimlanan metinlerarasilik (intertextualitat) kavrami

disiplinler arasi bir kavramdir (Ekiz, 2007, s. 124).

Genel olarak metinlerarasilik kavrami bir metnin bir diger metinle karsilikl iligki icerisinde
olmas: seklinde tanimlandirilmast miimkiindiir (Scholes, 1985). Metinlerarasilik kavramini tam
anlamiyla kavrayabilmek icin “Metin nedir?” sorusuna cevap aramak gerekmektedir (Tull, 2000).
Metin, birbirini takip eden ctimleler, sozler ve gorsellerden olusmus olan anlamli yapilardir. Bu
yapilara her tiirlii bilgi, duygu ve diisiinceler mantiksal bir diizene gore yerlestirilmektedir (Giines,

2007: 215; Hartman, 1992).

Farkli arastirmacilar metin kavramini “Kendisinden anlam kurulan (insa edilen) her sey bir
metindir” seklinde agiklamislardir (Akyol, 1996: 8; Lenski, 1998: 76; Short, 1992: 315). Metni
sinirlandirmak, bitirmek olanaksizdir (Duff, 2002, s. 63). Ayrica bir metin tek bir kisiye degil herkese
aittir. Metin bitmis, sona ermis bir yapit degildir. Ne bir dilde, ne bir diisiincede, ne de bir diinyada
sinirlandirilir (Bothorel, Dugert ve Thoroval, 1976, s. 94; Irwin, 2004, ss. 230-232). Yapilan tanimlardan

da anlagildig {izere anlam kurma ile sinirli oldugu goriilmektedir.

Metin, icermis oldugu cesitli bilgi ve diislinceler sayesinde okuyucunun on bilgilerinin
etkilesime girmesini saglamaktadir. Bunun yari sira bir metin digerine kaynaklik etmekte, okuyucu
bir metinden digerine gecerek o metni de okumaktadir (Karatay, 2007, s. 25). Boylece okuyucu diger

metinlere yonlendirilerek metinler arasi okumasina ve metinler arast anlam kurmasina olanak
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saglamaktadir (Glines, 2014: 217). Dolayisiyla okunan metinden anlam kurmanmn, okuyucularin

okumus olduklar: diger metinlerle ilgili bilgilerine baglidir (Short, 1986).

Metinler arasi anlam kurmada metinlerden (anlamlardan) metin {iretme vardir. Metinler
tizerinden bu tiir anlam kurmada tist diizey biligsel siire¢ler kullanilmaktadir. Metinler aras1 okumak
ve anlam kurmak metinler aras: diisiinme ve alternatif bakis agilar1 gelistirmeyi saglayacaktir (Akyol,
2013, s. 233). Metinler arasi anlam kurma her ne kadar iist diizey bir zihinsel beceri olarak goriilse de
resimli kitaplarin uygulama siirecinde kullanilmasiyla birlikte bu becerinin kazandirilmas:t miimkiin
olmaktadir (Ates, 2013, s. 1572). Yolen’e (1981) gore resimli hikdye kitab1 okuma sirasinda, hikayeler
bir baska hikaye(leri) hatirlattigt zaman okuyucunun o©nceden kazanmis oldugu deneyimleri
kullanmas1 beklenmektedir (Sipe ve Brightman, 2005). On bilgi ile olusan bu biitiinlestirme, metinler

arasi iliskilendirmenin bir bi¢imi olarak goriilmektedir (Harris, Trezise ve Winser, 2002).

Okuyucunun anlam kurmasina etki eden iligkili hikayeleri ¢oziimleyerek gerceklestirdigi
yapilandirma metinler arasinda anlam kurmaya isaret etmektedir (Leinhardt ve Young, 2009).
Okuma siirecinde okuyucunun daha 6nce okumus oldugu kitaplar; ayni yazara ait olan farkl: kitaplar,
ayni tiirdeki veya ayni konuya sahip kitaplar okuyucunun aklina gelmektedir. Boylelikle okuyucu
onceki okuma deneyimleri ile yeni okunan metin arasinda bag kurmus olur (Aricy, 2008, s. 60).
Buradan hareketle bir metin, kendisinden 6nceki metinlerle etkilesim igerisinde olarak bu metinlerle
birlikte anlam kazanmaktadir (Giindiiz ve Simsgek, 2011; Ozbay, 2009). Arastirmacilar, kiiciik yas
grubundaki ¢ocuklari bu tiir metinler arasi iligskiler kurmaya cesaretlendirmenin yolu olarak, ¢ocuklar:
benzer hikdyeyi paylasan metinlerle ya da aym hikayenin farkli varyantlariyla karsilastirmak
oldugunu soylemektedir (Sipe ve Brightman, 2005). Bu siireg igerisinde farkli varyantlar {izerine
yazilmis resimli hikaye kitaplarinda yer alan gorseller ve yazilara dayali hikayeler arasinda iliski

kurmak miimkiin kilinacaktir.

Alanyazin incelendiginde metinlerarasilik konusunu ele alan bir¢ok arastirmaya rastlanmistir.
Bunlardan Ekiz (2007) gerceklestirmis oldugu c¢alismada edebi metinlerin yorumlanma ve
¢ozlimlenmesinde alilmama estetiginin mi yoksa metinlerarasiligin mi1 daha ise yarar oldugunu ortaya
koymay1 amaglamistir. Bandermann (1997) calismasinda; metinler arasi iliskiyi sosyal etkilesim ile
ortaya koymay1 amaglamistir. Isiksalan (2018) metinler arasi okumanin olusturmaci okuma becerileri
tizerindeki etkisini ortaya koymay1 amacglamistir. Ates (2013) resimli ¢ocuk kitaplar1 araciligiyla {ist
diizey diisiinme becerilerinden olan metinler arasi okuma siirecinin nasil yapilandirilabilecegi ve
cocuklarin okuryazarlik becerilerinin nasil gelistirilebilecegi {izerinde durmustur. Akdal (2011)
gergeklestirdigi calismasinda metinler arasi okuma yaklasiminin ilkdgretim 5. Smif 6grencilerinin
olusturmact yazma becerilerine olan etkisini ortaya koymay:1 amaclamistir. Yurdakal (2018)

metinlerarasilik konusunda yapilan lisansiistii tezleri incelemis ve bu tezleri belirli bagliklar altinda
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kategorize ederek ortaya koymustur. Celebioglu (2007) metinlerarasilik kavrami ve bu kavramin 9. ve
10. smuf Tiirk Edebiyat1 kitaplarinda okutulan siir metinlerinde uygulanabilirligini degerlendirmistir.
Unal (2007b) gerceklestirmis oldugu arastirmada metinlerarasilik kavramini ve uygulamada metinler
aras1 okumanin nasil olmasi gerektigini ortaya koymay1 amaglamistir. Unal (2007a) deneysel desenli
olarak gerceklestirdigi bir diger arastirmasinda ise metinler aras: okuma yaklagiminin, 6grencilerin
okudugunu anlamalaria etkisini belirlemeyi amaglamistir. (Koksal ve Unal, 2008) metinler arasi
okumanin okudugunu anlamaya etkisini belirlemeye calismislardir. Bulut (2018) calismasinda
metinlerarasilik kavraminin genel cergevesini ve tarihsel gelisimini ortaya koymus, metinlerarasiligi
kullanilma amaci, yazar, metin ve okur ekseninde irdelemistir. Akyol (2003) calismasinda metin
kavramimi agiklamis ve metinden anlam kurma yollarindan biri olan metinlerarasilik kavrami
tizerinde durmustur. Akyol (1997) bir diger arastirmasinda ise metinler arasi cevabi gerektiren
sorularin 6nemini vurgulayarak, 6gretmenlere okuma metinlerinde yer alan sorular simiflandirmada,
metin ici, metin dis1 ve metinler arasi sorular1 hazirlamada 6n ayak olmustur. Bu arastirmalara ek
olarak 2019 Tiirkce dersi 6gretim programinda okuma yaklasimlar: metin ici, metin dis1 ve metinler
arasi okuma seklinde hiyerarsik bir seklinde hiyerarsik bir bigimde ilerlemesi gerektigi aciklanmakta,
bu sekilde gerceklesen okumalarin 6grencilerin temel dil becerilerine ek olarak tist diizey biligsel
becerilerine katki saglayacag: belirtilmektedir. Bu arastirmada ise “Kirmizi Baghkli Kiz” masalinin
orijinal metnine sadik bir ornegi ve popiiler kiiltiirde farkli varyantlar iizerine yayimlanmis resimli
¢ocuk kitaplar ile sinif igerisinde etkilesimli okuma yapilmasi durumunda 6grencilerin metinler arasi
anlam kurma becerilerini belirlemek, 6grencilerin diisiinme becerilerine katki saglayip saglamadigin

ortaya koymak amaglanmuistir.
Yontem
Arastirmanin Modeli

Bu arastirmada nitel arastirma desenlerinden durum c¢alismast kullanilmigtir. Durum
calismasy; giincel bir olguyu kendi yasam gergevesinde ¢alisan, olgu ve i¢inde bulunmus oldugu icerik
arasindaki sinirlarin kesin hatlarla belirgin olmadig1 ve birden fazla kanit veya veri kaynaginin

mevcut oldugu durumlarda kullanilan, gorgiil bir arastirma yontemidir (Yildirim ve Simsek, 2005).
Calisma Grubu

Aragtirma 2018-2019 yili giiz egitim doneminde Kocaeli ilinde bulunan bir devlet okulunda
ogrenim goren 49 dordiincii sif Ogrencisiyle yiiriitilmiistiir. Calisma grubu amagh o6rneklem
yontemlerinden kolay ulasilabilir durum &rneklemiyle belirlenmistir. Bu Ornekleme yonteminde
arastirmaci, ulasilmasi kolay ve pratik 6rneklemi se¢mektedir (Glesne, 2015; Patton, 2002; Yildirim ve

Simsek, 2008, ss. 113-114).
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Prosediir

“Kirmizi Baghkli Kiz” masalimin farkli varyantlar1 tizerine yayimlanan resimli g¢ocuk
kitaplarinin etkilesimli olarak okunmasi durumunda Ogrencilerin metinler arasi anlam kurma
becerilerini ortaya koymay: amaglayan bu c¢alisma Kocaeli ilinde bulunan bir devlet okulunda
2018/2019 egitim 6gretim yilinda dordiincii sinifa devam eden 49 6grenci ile yiiriitiilmiistiir. Calisma
grubunun ise amagcli 6rneklem yontemlerinden kolay ulasilabilir durum Orneklemiyle belirlenen

aragtirma simnif tabanl olarak gerceklestirilmistir.

Arastirmaya baslanilmadan 6nce etkilesimli olarak okunacak kitaplar temin edilmis, 3 uzman
tarafindan kitaplar incelenmistir. Kitaplarin igeriklerinden yararlanilarak, etkilesimli okuma islemi
gerceklestirildikten sonra 6grencilere yoneltilecek sorular belirlenmistir. Calisma bir devlet okulunun
3 farkli subesinde siruf tabanli olarak ytritilmistiir. Kitaplar her siifa ayni sirayla okunmustur.
Etkilesimli okuma islemine gecilmeden once smif fiziki ortami etkilesimli okumaya uygun olarak
diizenlenmis, smif oturma diizeni etkilesimli okumaya uygun hale getirilmistir. Etkilesimli okuma
esnasinda Ogrencilerin anlam iinitelerini yakalayabilmeleri icin prozodik okumaya ayrica dikkat

edilmisgtir.

flk olarak geleneksellesmis olan ve diger kitaplarin yazilmasina érnek olan Grimm kardegler
tarafindan yazilmis Kirmizi Baslikli Kiz masali etkilesimli olarak tiim smiflara okunmustur. Bu kitabin
etkilesimli olarak okunurken Ogrencilerin siklikla masali daha onceden farkli tarzlarda dinledikleri
fark edilmistir. Ardindan ikinci kitap olan Sara Sahinkanat tarafindan kaleme alman Kim Korkar
Kirmizi Baglikli Kiz’dan masali etkilesimli olarak tiim subelere ayri ayri etkilesimli olarak
okunmustur, etkilesimli okuma esnasinda 6grenciler ayni masal kahramanlarina farkli 6zelliklerle yer
verilmesinin hoslarina gittigini dile getirmistir. Ugiincii kitap olan ve Agostino Traini tarafindan
yazilmis Kirmizi Baghikli Kurt, okuma siirecinin son kitab1 olan Teresa Heapy ve Sue Heap’in birlikte
yazdiklar1 Kirmiz1 Baglikli Kiiglik Kiz baslikli kitaplar okunarak etkilesimli bir sekilde ayr1 ayr1 tim
subelere sirasiyla okunarak etkilesimli okuma siireci sonlandirilmistir. Kirmizi Baghkh Kiigiik Kiz
masalmin etkilesimli olarak okunmasi sirasinda smifta yer alan kiz 6grenciler, masal igerisinde

bulunan konusma tislubunu ¢ok begendiklerini aktarmislardir.

Uygulama isleminin ardindan veri toplama basamagina gecilmis, 6nceden belirlenen 6 adet
metinler arasi soru es zamanl olarak tiim subelere dagitilmis ve 6grencilerden yazili olarak sorulari

cevaplamalari istenmistir. Elde edilen veriler igerik analizine tabii tutulmustur.
Verilerin Toplanmasi

“Kirmizi Bagliklh Kiz” masalinin farkli varyantlar1 {izerine yayimlanan resimli c¢ocuk

kitaplarinin etkilesimli olarak okunmasi durumunda oOgrencilerin metinler arast anlam kurma
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becerilerini ortaya koymayir amaglayan bu arastirmanin verileri resimli ¢ocuk kitaplariin
igeriklerinden olusturulan 6 adet metinler arasi soru ile toplanmistir. Metinler arasi sorular alanyazin
1s1ginda, uzman goriisleri dogrultusunda olusturulmustur. Sorular olusturulduktan sonra ilgili
kitaplar 6grencilere etkilesimli bir sekilde okunmus, daha sonra ilgili sorular 6grencilere yoneltilerek

yazil olarak cevaplamalar1 istenmistir.

Tablo 1. Arastirmamn Calisma Materyallari

Etkilesimli Olarak Yazarlar Yayin evi Yayimnlandigi yil

Okunan Kitaplar

Kirmizi Baglikli Kiz Grimm kardesgler Timas Cocuk 2008

Kim Korkar Kirimizi Sara Sahinkanat Yapi1 Kredi 2009

Baslikli Kiz’dan? yayinlar1

Kirmizi Baglikli Kurt Agostimo Traini Kitap Saati 2015
yaymlar1

Kirmizi Baglikli Kiigiik Teresa Heapy ve Sue Binbir Cigek 2016

Kiz Heap Kitaplar

Verilerin Analizi

Ogrencilerin sorulara vermis olduklari yazili cevaplar 3 aragtirmaci tarafindan incelenmistir.
Aragtirmacilar arasi goriis birligi tespit edilmek amaciyla Miles ve Huberman'in (1994) onerdigi
glivenirlik formiilii kullanilmistir (Giivenirlik = Goriis Birligi / (Gortis Birligi + Goriis Ayriligi)). Bu
formiile gore kodlayicilar arasinda en az %80 olmasi gerekmektedir. Analizi sonucunda giivenirlik
degeri %87 oldugu tespit edilmistir. Ogrencilerin yazili cevaplarimin analiz siirecinde geleneksel nitel
veri analiz yontemlerinden igerik analizi kullanilmistir. Bu analiz, metin veya metinlerden olusan bir
kiimenin icindeki belli kelimelerin veya kavramlarin varligim1 belirlemeye yonelik yapilir.
Aragtirmacilar bu kelime ve kavramlarm varligini, anlamlarin ve iligkilerini belirler ve analiz ederek
metinlerdeki mesaja iliskin ¢ikarimlarda bulunurlar (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve

Demirel, 2018: 259).
Bulgular

“Kirmizi Baglikli Kiz” masalinin farkli varyantlari iizerine yayimlanan resimli ¢ocuk
kitaplarinin etkilesimli olarak okunmasi durumunda ogrencilerin metinler arasi anlam kurma
becerilerini ortaya koymayr amaglayan bu arastirmanin verileri metinler arasi sorular ile elde
edilmistir, edilen veriler igerik analizine tabii tutularak bulgular haline getirilmistir. Her soruya
verilen cevap 3 kategoride incelenip siklik ve ytizdelik hesaplar yapilarak tablolar olusturulmustur.
Bu kategoriler metinler arasi cevap, metinler arasi olmayan cevap ve cevap verilmeyen sorular

seklinde belirlenmistir.
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Tablo 2. Kirmizi bashkli kiz masalinda kirmuzi bashkl kiz tamimadir kurtla iletisim kurarak basini belaya
sokmustu, dinlediiniz diger masallarda da yabancilarla iletisim kuruluyordu. Bu masallart da diisiinerek
yabancilarla nasil iletisim kurmamiz gerektigini belirtininiz? Sorusuna verilen cevaplar.

f %
Metinlerarasi cevap veren dgrenci sayisi 25 51.02
1. Soru Soru ile ilgi}iv cevap veren ancak metinlerarasi baglant: 23 16.94
kurmayan 6grenci sayis1
Soruya cevap vermeyen ogrenci sayisi 1 2.04

Tablo 2 incelendiginde yalnizca bir 6grencinin soruyu cevapsiz biraktig1 kalan 48 6grencinin
soruya bir cevap verdigi anlasilmaktadir. Cevap veren 23 6grenci okunan kitaplardan metinler arasi
baglanti kurmadan soruya cevap vermistir. Bu 6grenciler toplam katilimci sayismin %46.94'{inii
olusturmaktadir. 25 Ogrenci ise soruya verdigi cevapta metinler arasi baglanti kurdugu
goriilmektedir. Metinler arasi baglanti kuran 6grenci sayist katihmecilarin %51.02’isini temsil ederek
¢ogunlugu olusturmaktadir.

Tablo 3. Kirmizi baslikli kiz masalinda tiim tehlikelere karst yash biiyiik annesini ziyarete giden kirmizi baglikls

kizin basina gelenleri dinlediniz. Dinlediginiz diger masallari da diisiinerek akrabalarinmiz ve biiyiiklerimize
karst nasil davraniglar sergilememiz gerektigini agiklayiniz? Sorusuna verilen cevaplar.

f %
Metinlerarasi cevap veren 0grenci sayisl 25 51.02
2 Soru Soru ile 11g1}1v cevaP veren ancak metinleraras: baglanti ” 44.90
kurmayan 6grenci sayis1
Soruya cevap vermeyen 0grenci sayisi 2 4.08

Tablo 3 incelendiginde iki 6grencinin soruyu cevapsiz biraktigi, 22 6grencinin soruya cevap
verdigi ancak metinler arasi baglanti kurmadig1 goriilmektedir. Bu Ogrenciler toplam katilimci
sayisinin %48.98’ini olusturmaktadir. Kalan 25 &grenci ise verdikleri cevaplarda metinler aras:

baglanti kurmuslardir, bu 6grenciler %51.02 ile ¢ogunlu olusturmaktadir.

f %
Metinlerarasi cevap veren 6grenci sayisi 29 59.18
3. Soru Soru ile ilgi}iu cevap veren ancak metinlerarasi baglant: 17 34.69
kurmayan 6grenci sayis1
Soruya cevap vermeyen 6grenci sayisi 3 6.12

Tablo 4’e bakildiginda Ogrencilerin {i¢liniin soruyu cevapsiz biraktigi yani katilimcilarin
%6.12'sinin  yoneltilen soruya bir cevap vermedigi goriilmektedir. Bununla birlikte 17 (%34.69)
ogrencinin verilen soruya bir cevap verdigi ancak metinler aras1 baglanti kurmadig tespit edilmistir.

29 6grenci, katilimcilarin %59.18’inin metinler aras1 baglanti kurarak cevap verdikleri goriilmektedir.
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Tablo 5. Kirmizi baslikli kiz masalinda annesinin séziinii dinlemeyip tehlikeli yoldan giden ve kurtla karsilasan
kizin masalini dinlediniz. Dinlediginiz diger masallari da diisiinerek bliyiiklerimizin neden bize bazi kurallar
koydugunu aciklayiniz? Sorusuna verilen cevaplar.

f %
Metinlerarasi cevap veren 0grenci sayisl 22 44.90
4. Soru Soru ille ilg}lvi ceva‘lp veren ancak metinlerarasi baglanti 05 51.00
kurmayan 6grenci sayisi
Soruya cevap vermeyen 0grenci say1si 2 4.08

Tablo 5 incelendiginde yalmizca iki 0grencinin soruyu cevapsiz biraktifi ve 25 dgrencinin
soruya metinler arasi bir cevap vermedigi goriilmektedir, toplamda 27 (%55.10) dordiincii soruya
cevap olarak metinler ars1 diisiinme gerceklestirememistir. 22 6grenci ise metinler arasi anlam kurarak
soruya cevap vermistir ancak bu 6grenciler toplam katihmcilarin %44.90'm1 olusturarak cogunlugu
saglayamamuistir.

Tablo 6. Kirmizi baslikli kiz masalinda biiyiik annenin yerine gecen kurt, kirmizi baslikli kizin sorularina gesitli
bahanelerle cevap vererek kirmizi bashikli kizi kendisinin bijyiik annesi olduguna ikna etmeye calisiyordu.

Dinlediginiz diger masallarda yasanan konusmalardan yola ¢ikarak yapmak istemedigimiz hareketlere karsi
israrla davramilirsa nasil karsilik vermemiz gerektigini aciklayiniz? Sorusuna verilen cevaplar.

f %
Metinlerarasi cevap veren dgrenci sayisi 22 44.90
Soru ille ilgili cevap veren ancak metinleraras: baglanti
5. Soru . ] 17 34.69
kurmayan 6grenci sayisi
Soruya cevap vermeyen 6grenci sayisi 10 20.41

Tablo 6 incelendiginde 10 (%20.41) Ogrencinin soruyu cevapsiz biraktigi, 17 (%34.69)
Ogrencinin metinler arast baglant: kurmadan soruyu cevapladig: goriilmektedir. Bunlara ek olarak 22

(%44.90) 6grenci soruya metinler arasi baglant: kurarak cevap verdigi anlasiimaktadir.

Tablo 7. Kirmuzi baghikli kiz masalindaki kurdun ozelliklerinden wve dinlediginiz diger masallardaki
karakterlerden yola ¢cikarak bir kiside bulunan ozelliklerin herkeste aymi sekilde olup olmayacagim yazinz.

f %
Metinlerarasi cevap veren dgrenci sayisi 25 51.02
6. Soru Soru ille ilgili cevap veren ancak metinlerarasi baglanti 19 38.78
kurmayan 6grenci sayis1
Soruya cevap vermeyen 6grenci sayisi 5 10.20

Tablo 7'ye bakildiginda 5 (%10.20) 6grencinin soruya herhangi bir cevap vermedigi, 19
(%38.78) 6grencinin verdigi cevapta metinler aras1 baglanti olmadig tespit edilmistir. 25 6grenci yani

katilimailarin %51.02’lik gogunlu metinler aras1 baglant1 kurarak soruyu cevapladig: goriilmektedir.
Tartisma ve Sonug

“Kirmizi Baglikli Kiz” masalinin farkli varyantlar1 iizerine yayimlanan resimli c¢ocuk

kitaplarinin etkilesimli olarak okunmasi durumunda Ogrencilerin metinler arasi anlam kurma
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becerilerini ortaya koymayr amacglayan bu calismada metinler aras: iliskiler saglayan metinlerin
etkilesimli olarak okunmas: halinde 6grencilerin metinler arasi diisiinme becerilerini 6nemli 6l¢iide
ortaya koyduklar1 goriilmektedir. Masallarin igerigini barindirmakta olan metinler ise farkli kurgular
lizerine yapilandirilmis eserleri ¢agristirmakta ve metinler arasi gondermeler yapilmasina olanak

saglamaktadir.

Metinler arast anlam kurmada tist diizey bilissel siireclerden yararlanilarak metin
tiretilmektedir (Akyol, 2003). Arastirma sonuglarindan yoneltilen 6 metinler aras: soruya 6grencilerin
onemli bir cogunlugunun metinler arasi cevaplar verdigi sonucuna ulagilmistir. Bu durum bir masal
farkli bakis acilari ile ele alinmis varyantlarinin etkilesimli bir sekilde okunmasi iist diizey bilissel
siireclerin  kullanilmasina katki sagladigini  goOstermekte, metinler arasi anlam kurmayi
kolaylastirdigini  isaret etmektedir. 2019 Tiirkgce dersi Ogretim programinda okuma-yazma
kazamimlar: sirasi ile metin ici, metin dis1 ve metinler aras1 okuma yoluyla anlam kurulmas: gerektigi
belirtilmektedir. Bu arastirma Tiirkce dersi 6gretim programi hiyerarsik sira icerisinde son asamada
yer alan metinler arasti anlam kurma, farkli bakis acilariyla tekrar kurgulanmis metinlerden

yararlanilarak etkin bir sekilde siniflarda uygulanabilecegini gostermektedir.

Ekiz (2007) edebi metinlerin yorumlanmasinda ve ¢oziimlenmesinde okuru aktif kilan
metinlerarasilik yontemine bagvurulmasi halinde ilgili metinlerin somutlastirilarak daha anlasilir hale
geldigi sonucuna ulagmistir. Ayni zamanda anlam kurma siirecinde 6grenmelerini 6n bilgilerinden
yararlanarak kullanabilecegine deginmektedir. Bu ¢alisma ayni olay orgiisiinii farklhi bakis agisina
sahip kitaplarla gerceklestirerek metinler arasi anlam kurma siirecinde kolaylastirici etki yaptigina
ulagmistir. Bu iki calisma bu agidan bezerlik gostermektedir. Bandermann (1997) ‘in gerceklestirmis
oldugu calisma neticesinde ise metinler aras1 okumanin sosyal etkilesimi saglamada 6nemli bir rol
oynad1 ortaya konmustur. Isiksalan (2018) ise metinler aras1 okumanin, metabilissel beceriler arasmda
yer alan olusturmac ve elestirel okuma becerilerinin gelisiminde énemli katkilar sagladig: sonucuna
ulasmis ve bu tiir okumalarin bireyi yeni ve zengin anlamlar iiretmeye yoOnelten bir iistbiligsel
okumalar olduguna dikkat ¢ekmistir. Akdal (2011) metinler aras1 okuma yaklasiminin 6grencilerin
olusturmact yazma becerilerinin sekiz alt boyutundan her birisine olumlu yonde etkiledigini
saptamustir.  Unal (2007a) metinlerin, metinler arasi okuma egliginde gerceklestirildiginde hem
okudugunu anlamanin hem de iist diizey diisiinme becerilerinin gelistigi sonucuna ulasmistir. Ayrica
metinler arast okuma yaklasimi sayesinde Ogrencilerin diisiince kapsaminin genisleyecegi ve
diisiinceler arasi kopukluklarin engellenebilecegi saptanmistir (Akdal, 2011). Bununla birlikte
ogrencilerin diiglince esnekligi becerisinin kazandirilmasinda da metinler aras1 okuma yaklagiminin

kullanilmasi 6nem tagimaktadir.
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Ogretim programinda yer verilen ve bircok arastirmaci tarafindan dnemi ortaya konulan
metinler arasi anlam kurma siirecinde, ayni masalin farkli versiyonlarinin kullanilmas: 6grencilerin
metinler arasi anlam kurma siirecini kolaylastirdig: goriilmiistiir. Ates (2013) calismasinda bu goriisii
desteklemekle birlikte Tiirkiye’de bir hikdyenin farkli bakis acisi ile ele alinmigs Orneklerinin
azligindan yakmmaktadir. Kirmiz1 Bashikli Kiz masali ve varyantlar: bu eksikligi gidermede 6nemli

Ogretim materyalleri olarak karsimiza ¢ikmaktadir.

Basaril1 bir okuma, anlama siireci i¢in okuma-yazma-konusma ve dinleme becerilerinin etkili
bir sekilde kullanilmasi gerekmektedir (Akyol, 2003). Etkilesimli okuma siirecinde bu beceriler
biitiinciil bir yaklasimla ele alinarak kitab1 seslendiren kisi, metinler arasi iliskiler kurmaya yonelik
gerceklestirecegi etkinlikler ile 6grencilerin aktif katilimini saglamakta ve 6grencilerin metinler arasi
anlam kurmalarini saglayacak firsatlar sunmaktadir. Evrensel acidan bir¢ok topluma mal olmus bu
masalin yeni varyantlari tizerine, cagin gerektirdigi farkli bakis acilariyla smif tabanh ve etkilesimli
okuma yoluyla yeniden yorumlanarak bu masallara iliskin 6grencilerin zihninden birden fazla
metinden bilgi aktarmalarm ve kendilerini ifade etmeleri yoniinden desteklemis oldugu bu ¢alisma

ile goriilmistiir.

Bu arastirmada metinler arasi okuma yaklasiminin uygulandigi smif tabanli gruplarda
basarili sonuglara ulasilmistir. Ancak arastirmanin ayni sosyo ekonomik diizeye sahip Ogrenciler
tizerinde gerceklestirildigi ve ayn1 okul Ogrencileri ile simirlandirildigr unutulmamalidir. Mevcut
arastirmanin sinurhiliklart dahilinde sonuglanan bu basarinin arastirmacilarin gayretinden ya da
yonteme dair yatkinliklarindan veya c¢alisma grubunu kapsayan Ogrencilerin diizeylerinden
kaynaklanmis olabilecegi ihtimaller icerisindedir. Bu nedenle buna benzer ¢alismalar farkli diizeyleri
kapsayan ve genis 0rneklem gruplar: iizerinde tekrarlanmasi onerilmektedir. Arastirmada ele alinan
farkli varyantlar {izerine kurgulanmis hikaye kitaplariin zenginlestirilmis metinlerine benzer
nitelikte zenginlestirilmis Ornek metinler yapilabilir. Ciinkii metinler zenginlestirilerek diisiinme
becerisi ve metinlerden anlam kurma yolu zenginlestirmektedir. Ayni zamanda Etkilesimli bir sekilde
zenginlestirilmis metinler ile yapilan metinler arasi okumalar, &grencilerin fikir {iretimlerinin
artmasimni, metinler arasinda baglar kurarak diisiincelerin birbirleriyle etkilesimini saglamaktadir.
Zengin diisiinme becerisinin ve orijinal fikirler {iretme becerisinin kazandirilmas: adina bu tiir siuf igi
etkinliklere yer verilmelidir. Metinler aras1 okuma etkinlikleri gerceklestirilirken diger metinlerle ne
kadar cok baglanti yapilirsa 6grencilerin metinlere iliskin olaylar1 somutlagtirmasma ve metinler

arasinda anlam kurmalarina olanak saglamaktadir.



Cetinkaya, F. C., Durmaz, M., Sonmez, M.

Kaynakca

Akdal, D. (2011). Metinler aras1 okuma yaklasimimn ilkogretim besinci simf ogrencilerinin yaratici yazma
becerilerine  etkisi. Ahi Evran Universitesi Sosyal Bilimler Enstitiisii. Kirsehir,

https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 14.05.2019 tarihinde erisildi.
Aktulum, K. (1999). Metinlerarast iliskiler. Ankara: Oteki.
Akyol, H. (1996). Metinler arasi (intertextuality) okuma ve sorular. Bilgi Caginda Egitim(7), 8-11.
Akyol, H. (1997). Okuma metinlerindeki sorularin siniflandirilmasi. Egitim ve Bilim, 21(105), 10-17.
Akyol, H. (2003). Metinlerden anlam kurma. TUBAR(13), 49-58.
Akyol, H. (2013). Programa uygun Tiirkce 6gretim yontemleri. Ankara: Pegem Akademi.
Aric, A.F. (2008). Okuma egitimi. Ankara: Pegem Akademi Yayincilik.

Ates, S. (2013). Tlkokulda peritextual okumadan metinler arasi okumaya resimli hikaye kitab1 okuma

stireci. International Journal of Human Sciences, 10(1), 1567-1585.

Bandermann, E. (1997). Engagement with text through social interaction. Yaymlanmamis Doktora Tezi,
Toronto Doctor of Education Department of Curriculum, Teaching, and Learning Ontario

Institute for Studies in Education of the University of. Toronto.
Bothorel, N., Dugert, F., ve Thoroval, J. (1976). Situation et structure du Nouvau Roman. Paris: Bordas.
Bulut, F. (2018). Metinlerarasilik kavraminin kuramsal cercevesi. Edebi Elestiri Dergisi, 2(1), 1-19.

Biiyiikoztiirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S., ve Demirel, F. (2018). Egitimde bilimsel

arastirma yontemleri. Ankara: Pegem Akademi.

Celebioglu, E. (2007). Metinler arasilik kavrami ve bu kavramin Tiirk Edebiyati 63retim programina gore
hazirlanmis dokuzuncu veonuncu simf Tiirk Edebiyat: kitaplarinda okutulan siir metinlerinde
uygulanabilirliginin degerlendirilmesi. Gazi Universitesi Egitim Bilimleri Enstitiisii. Ankara,

https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 14.05.2019 tarihinde erisildi.

Duff, D. (2002). Intertextuality versus Genre Theory Bakhtin Kristeva and the question of genre.
Paragraph, 25(1), 54-73.

Ekiz, T. (2007). Alimlama estetigi mi metinlerarasilik mi? Ankara Universitesi Dil ve Tarih-Cografya

Fakiiltesi Dergisi, 47(2), 119-227.
Glesne, C. (2015). Becoming Qualitative Researchers: An Introduction (5.bs.). Boston: Pearson Education.

Gindiiz, O., ve Simsek, T. (2011). Anlama teknikleri 1-uygulamali okuma egitimi el kitabi. Ankara: Grafiker

Yayinlar1.

Giines, F. (2007). Tiirkce 6gretimi ve zihinsel yapilandirma. Ankara: Nobel Yayin Dagitim.

1158


https://tez.yok.gov.tr/UlusalTezMerkezi/
https://tez.yok.gov.tr/UlusalTezMerkezi/

KEFAD Cilt 20, Say1 3, Aralik, 2019

Giines, F. (2014). Tiirkce 6gretimi yaklagimlar ve modeller. Ankara: PEGEM.

Harris, P., Trezise, J., ve Winser, W. N. (2002). Is the story on my face?: Intertextual conflicts during
teacher-class interactions around texts in early grade classrooms. Research in the Teaching of
English, 37(1), 9-54.

Hartman, D. K. (1992). Intertextuality and reading: the text, the reader, the author, and the context.
Linguistics And Education(4), 295-311.

Irwin, W. (2004). Against intertextuality. Philosophy and Literature(28), 227-242.

Isiksalan, S. N. (2018). Effects of intertextual reading on creative reading skills. International Online

Journal of Educational Sciences, 10(4), 273-288. doi: 10.15345/i0jes.2018.04.015

Karatay, H. (2007). [lkdgretim Tiirkce Ogretmeni adaylarimn okudugunu anlama becerileri iizerine alan
aragtirmast. Yaymlanmamis Doktora Tezi, Gazi Universitesi Egitim Bilimleri Enstitiisii.

Ankara.

Ké&ksal, K., ve Unal, E. (2008). Metinlerarasi okumanin okudugunu anlamaya etkisi. Elektronik Sosyal
Bilimler Dergisi, 7(26), 154-169.
Leinhardt, G., ve Young, K. M. (2009). Two texts, three readers: distance and expertise in reading

history. Cognition and Instruction, 14(441-486).

Lenski, S. D. (1998). Intertextual intentions: making connections across texts. Clearing House, 72(2), 74-

80.

MEB, (2019). Tiirkcge dersi 6gretim programi (Hkokul ve Ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8. Siniflar).

Ankara: Devlet Kitaplar1 Miidiirliigii Basimevi.
Ozbay, M. (2009). Anlama Teknikleri I: Okuma Egitimi. Ankara: Oncii Basimevi.

Patton, M. (2002). Qualitative Research and Evaluation Methods (3.bs.). CA: Sage Publications: Thousand
Oaks.

Scholes, R. (1985). Textual power: Literary theory and the teaching of English. New Haven: Yale University

Press.

Short, K. G. (1986). Literacy as a collaborative experience. Indiana University, Unpublished doctoral

dissertation. Indiana

Short, K. G. (1992). Researching intertextuality within collaborative classroom learning environments.

Linguistics And Education, 4(3), 313-333.

Sipe, L. R., ve Brightman, A. E. (2005). Young children’s visual meaning-making during readalouds of
picture storybooks. National Reading Conference Yearbook(54), 349-361.



Cetinkaya, F. C., Durmaz, M., Sonmez, M.

Simsek, R. (2006). Michel Butor'un derecelerinde metinler aras: iliskiler. Ankara Universitesi Sosyal

Bilimler Enstitiisii. Ankara, Yayimlanmamis Doktora Tezi.
Tull, P. (2000). Intertextuality and the hebrew scriptures. Currents in Research: Biblical Studies, 8, 32-59.

Unal, E. (2007a). Metinler arasi okumanin okudugunu anlamaya etkisi. Yayimlanmamis Doktora Tezi. Gazi

Universitesi Egitim Bilimleri Enstitiisii. Ankara.
Unal, E. (2007b). Metinler arasilik ve metinler aras1 okuma. Kiiltiir, Egitim ve Diisiince Dergisi, 7(2).
Yildirim, A., ve Simsek, H. (2005). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Segkin.

Yildirim, A., ve Simsek, H. (2008). Sosyal bilimlerde nitel arastirma yoéntemleri (7.bs.). Ankara: Seckin
Yaymcilik.

Yurdakal, I. H. (2018). Metinler arasi ve metinler arasiik konusunda yapilan lisansiistii tezlerin

incelenmesi. Simirsiz Egitim ve Arastirma Dergisi, 3(3), 80-93.

1160



KEFAD Cilt 20, Say1 3, Aralik, 2019

Ekler

Ek.1. Kullanilan metinler aras: sorular

Kirmizi baslikli kiz masalinda kirmizi baglikli kiz tanimadig1 kurtla iletisim kurarak basini belaya
sokmustu, dinlediginiz diger masallarda da yabancilarla iletisim kuruluyordu. Bu masallar1 da
diistinerek yabancilarla nasil iletisim kurmamaiz gerektigini belirtininiz?

Kirmizi baghkli kiz masalinda tiim tehlikelere karsi yash biiyiik annesini ziyarete giden kirmizi
baslikli kizin basina gelenleri dinlediniz. Dinlediginiz diger masallar1 da diisiinerek akrabalarimiz
ve biiytiklerimize karsi nasil davranislar sergilememiz gerektigini agiklayiniz?

Kirmizi baglikli kiz masalinda yalniz yola ¢ikan kirmizi baslikli kizin basina gelenleri dinlediniz.
Dinlediginiz diger masallarda yalniz yola ¢ikan karakterlerden de yola ¢ikarak tek basina yapilan
yolculuklar 6ncesinde neler yapmamiz gerektigini agiklaymiz?

Kirmizi baslikh kiz masalinda annesinin soziinii dinlemeyip tehlikeli yoldan giden ve kurtla
karsilasan kizin masalini dinlediniz. Dinlediginiz diger masallar1 da diisiinerek biiyiiklerimizin
neden bize bazi1 kurallar koydugunu agiklayimz?

Kirmizi baglikli kiz masalinda biiyiik annenin yerine gegen kurt, kirmizi baslikli kizin sorularma
gesitli bahanelerle cevap vererek kirmizi baslikli kizi kendisinin biiyiik annesi olduguna ikna
etmeye calisiyordu. Dinlediginiz diger masallarda yasanan konusmalardan yola c¢ikarak yapmak
istemedigimiz hareketlere karsi 1srarla davranilirsa nasil karsiik vermemiz gerektigini
aciklaymiz?

Kirmizi baglikli kiz masalindaki kurdun ozelliklerinden ve dinlediginiz diger masallardaki
karakterlerden yola ¢ikarak bir kiside bulunan o6zelliklerin herkeste aymi sekilde olup
olmayacagini yaziniz?
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Introduction

Intertextuality, whose existence dates to ancient times, is regarded as a concept that emerged
in the 1960s. Although it is accepted by many that Kristeva is known as the producer and theoretician
of the concept of intertextuality, this concept derives its essence from the Russian critic Mihail Baktin
(Aktulum, 1999: 24). Mihail Baktin carried out almost all his works based on the concept of
“conversationalism”. After Kristeva introduced the works of Baktin in France, the theory of
“conversationalism” gain a new identity with the name of intertextuality. In his theory, Baktin states
that “each discourse coincides with another discourse and other discourses interfere, and there is
almost no discourse that does not interfere with other discourses.”. He assumes that a written text
assimilates other texts written before or in the same period, and even an answer to them (Aktulum,
1999: 41; Simsek, 2006). In the definition of intertextuality, the text is defined by Michael Riffaterre
(1980) as a link between the author and the reader (Michael Riffaterre (1980) akt.Unal, 2007b, p. 25).
The concept of intertextuality, which is defined as the relationship, and connection with other texts, or

even transformation of them in literary science, is an interdisciplinary concept (Ekiz, 2007, p. 124).

In general, the concept of intertextuality can be defined as the interrelation of a text with
another text (Scholes, 1985). In order to fully understand the concept of intertextuality, an answer to
the question “What is text?” is required (Tull, 2000). Text is meaningful structures consisting of
sentences, words and visuals. All kinds of information, emotions and thoughts are placed in a logical

order in these structures (Giines, 2007: 215; Hartman, 1992).

Different researchers have explained the concept of text in the form of everything that is
constructed from it (Akyol, 1996: 8; Lenski, 1998: 76; Short, 1992: 315). It is impossible to limit and
finish the text (Duff, 2002, p. 63). Moreover, a text belongs to everyone, not to a single person. The text
is not a finished work. It is neither limited in a language, nor in a thought, nor in a world (Bothorel,
Dugert and Thoroval, 1976, p. 94; Irwin, 2004, pp. 230-232). As it is understood from the definitions, it

is seen that it is limited to forming meaning.

The text allows the reader's prior knowledge to interact through various information and
ideas. In addition, one text is the source of the other, the reader passes from one text to another to read
it (Karatay, 2007, p. 25). Thus, the reader can be directed to other texts, allowing them to read between
texts and construct meaning between texts (Giines, 2014: 217). Consequently, constructing meaning

from the text depends on the knowledge of the readers about other texts (Short, 1986).

In constructing meaning between texts, there is a production of texts from texts (meanings).
High-level cognitive processes are used to construct such meaning through texts. Reading between

texts and constructing meaning will enable thinking between texts and developing alternative
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perspectives (Akyol, 2013, p. 233). Although forming textual meaning is seen as a high-level cognitive
skill, it is possible to gain this skill by using picture books in the implementation process (Ates, 2013,
p- 1572). According to Yolen (1981), while reading a picture story book, it is expected that the reader
will use his / her previous experiences when the stories remind another story (s) (Sipe and Brightman,
2005). This integration with prior knowledge is seen as a form of intertextual association (Harris,

Trezise, & Winser, 2002).

The structure that the reader performs by analyzing the related stories which affect the
understanding of the meaning is a sign that the reader makes connections among the texts (Leinhardt
and Young, 2009). The books that the reader has already read, different books belonging to the same
author, books of the same type or the same subject come to the reader’s mind during the reading
process. Thus, the reader constructes a link between the previous reading experiences and the new
text (Arici, 2008, p. 60). From this point of view, a text gains meaning with these texts by interacting
with the previous texts (Giindiiz and Simsek, 2011; Ozbay, 2009). Researchers say that to encourage
young children to construct such intertextual relationships, children must compare texts with similar
stories or with different variants of the same story (Sipe and Brightman, 2005). In this process, it will
be possible to construct a relationship between the visuals and the stories based on the pictures in the

story books written on different variants.

When the literature was examined, many studies about intertextuality were found. Ekiz
(2007), in his study, aimed to reveal whether aesthetics or intertextuality are more useful in
interpreting and analyzing literary texts. Bandermann (1997) aimed to reveal the intertextual
relationship with social interaction. Isiksalan (2018) aimed to reveal the effect of intertextual reading
on constructive reading skills. Ates (2013) focused on how to construct the intertextual reading
process which is one of the high-level cognitive skills and how to improve children's literacy skills
through children's picture books. In his study, Akdal (2011) aimed to reveal the effect of intertextual
reading approach on constructive writing skills of 5th grade students. Yurdakal (2018) examined the
postgraduate theses on intertextuality and categorized them under certain titles. Celebioglu (2007)
evaluated the concept of intertextuality and its implementability in poetry texts taught in 9th and 10th
grade Turkish literature books. Unal (2007b) aimed to reveal the concept of intertextuality and how
intertextual reading should be in practice. Unal (2007a), in another research conducted experimentally,
aimed to determine the effect of intertextual reading approach on students' understanding of reading.
(Koksal and Unal, 2008) tried to determine the effect of intertextual reading on reading
comprehension. Bulut (2018) put forward the general framework and historical development of the
concept of intertextuality and examined the aim of using intertextuality within the scope of the author,

text and reader. Akyol (2003) explained the concept of text in his study and emphasized the concept of
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intertextuality, which is one of the ways of constructing meaning from the text. In another study,
Akyol (1997) emphasized the importance of questions that required intertextual answers and helped
teachers to classify questions in reading texts and to prepare in-text, non-text and intertextual
questions. In addition to these researches, it is explained that reading approaches in 2019 Turkish
course curriculum should proceed in a hierarchical manner in the form of intensive, extensive and
intertextual reading, and it is stated that these readings will contribute to the students' basic cognitive
skills in addition to their basic language skills. The aim of this study is to determine the students'
ability to construct intertextual meaning when interactive reading is done in class with a version of
“Little Red Riding Hood” tale that is close to the original text and other children's picture books on

different variants in popular culture, and to see whether they contribute to students’ thinking ability.
Method
Research Model

Case study, which is one of the qualitative research designs, was used in this research. Case
study is an empirical research method which is used in cases where there is more than one evidence or
data source and the limits between the case and its content are not clearly defined (Yildirim & Simsek,

2005).
Study Group

The study was carried out with 49 fourth grade students studying at a public school in Kocaeli
in the fall semester of 2018-2019. The study group was determined by means of easily convenience
sampling method. In this sampling method, the researcher chooses a sample that is easy to access and

practical (Glesne, 2015; Patton, 2002; Yildirim & Simsek, 2008, pp. 113-114).
Procedure

The aim of this study is to determine the students' ability to construct intertextual meaning
when interactive reading is done in class with children's picture books published on different versions
of the “Little Red Riding Hood” tale. The study was conducted with 49 fourth grade students in
Kocaeli in the academic year 2018/2019. On the other hand, the study group was determined with
convenience sampling method among the purposeful sampling methods and the research was

conducted on a class-based basis.

Before the study was started, books were provided and examined by 3 experts. Using the
contents of the books, the questions to be asked to the students after interactive reading process were
determined. The study was conducted in 3 different branches of a public school. Books were read to

each class in the same order. Before starting the interactive reading process, the physical environment
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of the classroom was arranged in accordance with the interactive reading and the seating arrangement
was made suitable for the interactive reading. During interactive reading, prosodic reading was also

taken into consideration in order to enable students to get meaning units.

Firstly, the Little Red Riding Hood tale, written by the Grimm brothers, which has become
traditional and exemplified for other books, has been read to all classes interactively. While reading
this book interactively, it was noticed that the students had previously listened to the tale in different
styles. Then the second book, “Kim Korkar Kirmizi Baglikli Kiz’dan?” written by Sara Sahinkanat, was
read interactively to all the classes separately. During interactive reading, students expressed that they
liked to have the same fairy tale heroes with different features. The third book, Little Red Vain Wolf
Riding-Hood written by Agostino Traini, and the last book of the reading process, Very Little Red
Riding Hood written by Teresa Heapy and Sue Heap were read interactively to all the classes and the

interactive reading process ended.

After the implementation process, the data collection step was started, 6 predetermined
intertextual questions were distributed to all classes simultaneously and the students were asked to

write answers to the questions. The data were subjected to content analysis.
Data Collection Instruments

The aim of this study is to demonstrate the students' ability to construct intertextual meaning
by interactively reading children's picture books published on different versions of “Little Red Riding
Hood”. The data of this research were collected with 6 intertextual questions, which were composed
of the contents of children's picture books. Intertextual questions were developed in the light of the
literature and in line with expert opinions. After the questions were created, the related books were
read to the students interactively, and then the questions were directed to the students and asked

them to answer.

Table 1. Study materials

Interactive Reading Authors Publishing House The date of publication
Books

Little Red Riding Brothers Grimm Timag Cocuk 2008

Hood

Kim Korkar Kirmizi Sara Sahinkanat Yapi Kredi 2009

Baglikli Kiz’dan? Publications

Little Red Vain Wolf Agostimo Traini Kitap Saati 2015
Riding-Hood Publications

Very Little Red Teresa Heapy ve Sue Binbir Cigek 2016

Riding Hood Heap Kitaplar
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Data Analysis

The written answers of the students were examined by 3 researchers. The reliability formula
proposed by Miles and Huberman (1994) was used to determine consensus among the researchers
(Reliability = Consensus / (Consensus + Disagreement)). According to this formula, it should be at
least 80% among the encoders. As a result of the analysis, the reliability value was found to be 87%.
Content analysis, one of the traditional qualitative data analysis methods, was used in the analysis
process of the students' written answers. This analysis is performed to determine the existence of
certain words or concepts within a set of text or texts. Researchers determine the existence, meaning
and relationship of these words and concepts, and analyze and make inferences about the message in

the texts (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz and Demirel, 2018: 259).
Findings

The aim of this study was to present the students' ability to construct intertextual meaning
when the picture books published on different versions of “Little Red Riding Hood” were read
interactively. The data were obtained through intertextual questions and the findings were subjected
to content analysis. The answers given to each question were examined in 3 categories and tables were
prepared by making frequency and percentage calculations. These categories were determined as

intertextual answers, non-intertextual answers and unanswered questions.

Table 2. The answers to this question: In Little Red Riding Hood, the little red riding hood got into trouble by
talking with the wolf she didn’t know, and in other tales, people were also talking with strangers. Consider these
tales and explain how to communicate with strangers.

f %
Number of students responding in the intertextual 25 51.02
concept
Question 1 Number of students who answered the question but did 23 146.94
not construct an intertextual connection
Number of students not answering the question 1 2.04

When Table 2 is examined, it is understood that only one student left the question
unanswered and the remaining 48 students gave an answer to the question. 23 students answered the
question without any intertextual connection. These students make up 46.94% of the total number of
participants. In the answer given to the question by 25 students, it is seen that they make intertextual
connection. The number of students who make connections between the texts represents most of the

participants (51.02%).
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Table 3. The answers to this question: In Little Red Riding Hood, you listened to what happened to the little red
riding hood who visited her elderly grandmother in spite of all the dangers. Explain how we should behave
towards our relatives and elders, considering the other tales you listen to.

f %
Number of students respondi in the intertextual
ponding in the intertextua 25 51.02
concept
Question 2 Number of students who answered the question but did ” 44.90
not construct an intertextual connection '
Number of students not answering the question 2 4.08

When Table 3 is examined, it is seen that two students left the question unanswered, 22
students answered the question but did not make intertextual connection. These students make up
48.98% of the participants. The remaining 25 students have constructed a link between the texts in
their answers, with a majority of 51.02%.

Table 4. The answers to this question: In Little Red Riding Hood, you listened to what happened to the Little

Red Riding Hood when she is alone on the road. Based on the other fairy tale characters who go somewhere
alone, explain what we should do before we go somewhere alone.

f %

Number of students responding in the intertextual 29 59.18
concept '

Question 3 Number of students who answered the question but did 17 34.69
not construct an intertextual connection '

Number of students not answering the question 3 6.12

Table 4 shows that three of the students left the question unanswered, that is, 6.12% of the
participants did not give an answer to the question. However, it was found that 17 (34.69%) students
answered the given question but did not make any connection between the texts. It was seen that
59.18% of the students (29 participants) responded by making intertextual connections.

Table 5. The answers to this question: In Little Red Riding Hood, you listened to the fairy tale of the girl who

didn't listen to her mother's words, went through the dangerous road and met with the wolf. Explain why our
elders set some rules for us, considering other tales you listened to.

f %
Number of students responding in the intertextual ” 44.90
concept
Question 4 Number of students who answered the question but did 25 51.02
not construct an intertextual connection '
Number of students not answering the question 2 4.08

When Table 5 is analyzed, it is seen that only two students left the question unanswered and
25 students did not give an intertextual answer to the question. In total, 27 students (55.10%) could not
make intertextual thinking. 22 students answered the question by constructing meaning between

texts, but these students could not provide the majority by forming 44.90% of the total participants.
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Table 6. The answers to this question: The wolf, who replaced Grandma in the Little Red Riding Hood tale, was
trying to convince the Little Red Riding Hood that it was her grandmother by answering the Little Red Riding
Hood's questions with various excuses. Starting from the conversations in other fairy tales, explain how we
should respond if someone is persistent on the things that we do not want to do.

f %
Number of students responding in the intertextual ” 44.90
concept
Question 5 Number of students who answered the question but did 17 34.69
not construct an intertextual connection
Number of students not answering the question 10 20.41

When Table 6 is examined, it is seen that 10 (20.41%) students left the question unanswered,
and 17 (34.69%) students answered the question without making a connection between the texts. In
addition, it was understood that 22 (44.90%) students answered the question by making a connection
between the texts.

Table 7. The answers to this question: Based on the features of the wolf in the Little Red Riding Hood fairy tale
and the characters in the other tales you listened to, explain whether the characteristics of people can be same.

f %
Number of student ding in the intertextual
umber of students responding in the intertextua 25 51.02
concept
Question 6 Number of stude.nts who answered the question but did 19 1878
not construct an intertextual connection
Number of students not answering the question 5 10.20

When Table 7 is examined, it was found that 5 (10.20%) students did not give any answers to
the question and 19 (38.78%) students did not have any connection between the texts. It is seen that 25
students or 51.02% of the participants answered the question by constructing a connection between

the texts.
Discussion and Result

In this study, which aims to reveal the students 'ability to make meaning between texts by
reading the children's picture books published on different versions of the “Little Red Riding Hood”
tale, it is seen that students' intertextual thinking skills are significantly revealed when the texts are
read interactively. The texts that contain the content of the tales, on the other hand, remind works

structured on different fictions and allow making references between texts.

In constructing intertextual meaning, text is produced by using high level cognitive processes
(Akyol, 2003). It was concluded that most of the students gave intertextual answers to the 6
intertextual questions posed from the research results. This shows that the interactive reading of the
versions of a fairy tale from different perspectives contributes to the use of high-level cognitive
processes and suggests that it makes it easier to construct meaning between texts. In the 2019 Turkish

course curriculum, it is stated that development of reading-writing skills should be constructed by
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means of in-text, non-text and intertextual reading. This research demonstrates that constructing the
intertextual meaning, which is the last stage of the Turkish course curriculum, can be completed

effectively in classrooms by using the reconstructed texts from different perspectives.

Ekiz (2007) concludes that if the intertextuality method that makes the reader active in the
interpretation and analysis of literary texts is applied, the relevant texts become more understandable
by concretizing them. It is also mentioned that prior knowledge can be used in the process of
constructing meaning. This study accomplished the same plot with books with different perspectives
and reached a facilitating effect on the process of constructing intertextual meaning. These two studies
are similar in this respect. As a result of the study conducted by Bandermann (1997), it was revealed
that intertextual reading played an important role in ensuring social interaction. Isiksalan (2018)
concluded that intertextual reading contributed significantly to the development of constructive and
critical reading skills among metacognitive skills and pointed out that such readings are
metacognitive readings that lead the individual to produce new and rich meanings. Akdal (2011)
found that intertextual reading approach positively affected each of the eight sub-factors of
constructivist writing skills. Unal (2007a) concludes that when texts are read as intertextual reading,
both reading comprehension and high-level thinking skills are improved. In addition, it was
determined that intertextual reading can broaden students’ horizon and interruptions between
thoughts could be prevented through the intertextual reading approach (Akdal, 2011). In addition, it is

important to use the intertextual reading approach to improve students’ flexible thinking.

In the process of constructing meaning between texts, which was included in the curriculum
and emphasized by many researchers, it was seen that using different versions of the same fairy tale
facilitated the process of making meaning between texts. In his study, Ates (2013) supported this idea
but he mentioned that the different versions of an original story were very limited in Turkey. The

Little Red Riding Hood tale and its versions are important teaching materials to overcome this need.

For a successful reading and understanding process, reading-writing-speaking and listening
skills should be used effectively (Akyol, 2003). In the interactive reading process, these skills are
handled with a holistic approach and the person who read aloud the book provides active
participation of the students through activities to construct relations between texts and provides
opportunities for students to construct meaning between texts. It is seen with this study that when the
new versions of this tale, which are known by many societies in the world, are reinterpreted through
class-based and interactive reading, it supports the students to get information from other texts and

express themselves better.
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In this study, successful results were obtained in class-based groups in which intertextual
reading approach was applied. However, it should be remembered that the study was conducted on
students of the same socio-economic level and was limited to the same school students. It is probable
that this success, which results within the limitations of the present study, may be due to the efforts of
the researchers or their knowledge about method or the level of students involved in the study group.
Therefore, it is suggested that similar studies should be repeated on large sample groups covering
different levels. Enriched sample texts like the enriched texts of story books constructed on different
versions discussed in the research can be made. As the texts are enriched, thinking abilities and ways
of constructing meaning from texts are also enriched. At the same time, intertextual readings made
with interactive enriched texts help students to produce ideas and to construct connections between
the texts. Such classroom activities should be included in order to gain rich thinking skills and the
ability to produce original ideas. The more connections are made with other texts while performing
intertextual reading activities, the more it enables students to embody the events related to the texts

and construct meaning between the texts.
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Appendixes

Appendixes.1. List of intertextual reading questions

1 In Little Red Riding Hood, the little red riding hood got into trouble by talking with the wolf she
didn't know, and in other tales, people were also talking with strangers. Consider these tales and
explain how to communicate with strangers.

2 In Little Red Riding Hood, you listened to what happened to the little red riding hood who visited
her elderly grandmother in spite of all the dangers. Explain how we should behave towards our
relatives and elders, considering the other tales you listen to.

3 In Little Red Riding Hood, you listened to what happened to the Little Red Riding Hood when
she is alone on the road. Based on the other fairy tale characters who go somewhere alone, explain
what we should do before we go somewhere alone.

4 In Little Red Riding Hood, you listened to the fairy tale of the girl who didn't listen to her
mother's words, went through the dangerous road and met with the wolf. Explain why our elders
set some rules for us, considering other tales you listened to.

5 The wolf, who replaced Grandma in the Little Red Riding Hood tale, was trying to convince the
Little Red Riding Hood that it was her grandmother by answering the Little Red Riding Hood's
questions with various excuses. Starting from the conversations in other fairy tales, explain how
we should respond if someone is persistent on the things that we do not want to do.

6 Based on the features of the wolf in the Little Red Riding Hood fairy tale and the characters in the
other tales you listened to, explain whether the characteristics of people can be same.
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