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Ozet

Bu arastirmanin amaci 6gretmen adaylarmin dgretmenlik meslegine yonelik tutumlar ile okul iklimi algilar
arasindaki iligkiyi belirlemektir. Aragtirmanin drneklemini Balikesir Universitesi Necatibey Egitim Fakiiltesi son
siniflarda 6grenim gormekte olan 411 dgretmen aday1 olusturmaktadir. Arastirmada Ustiiner (2006) tarafindan
gelistirilen “Ogretmenlik Meslegine Yonelik Tutum Olgegi” ve Terzi (2015) tarafindan gelistirilen “Okul Iklimi
Olgegi" kullanilmigtir. Aragtirmadan elde edilen verilerin analizinde frekans, yiizde, ortalama, standart sapma,
Mann Whitney U-testi, Kruskal Wallis H-testi ve Pearson Moments analizleri kullamilmistir. Arastirmada
o0gretmen adaylarinin 6gretmenlik meslegine yonelik tutumlar1 ve okul iklimi algilarinin “katiliyorum”
diizeyinde oldugu saptanmistir. Arastirma bulgularina gore 6gretmen adaylarinin 6gretmenlik meslegine yonelik
tutum puanlari ile okul iklimi algilar1 kalitimcilarin cinsiyet ve 6grenim goriilen boliim degiskenine gore anlamli
farkliliklar icermektedir. Arastirmada ayrica 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutum puanlar
ile okul iklimi algilar1 arasinda pozitif yonli ve anlamli bir iliski oldugu sonuglarina ulasilmistir.
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Giris

Gliniimiizde bircok alanda cesitli gelismeler ve degisimler yasanmaktadir. Bu gelisim ve
degisimlerin farkinda olan ve kendisini gelisim ve degisim siirecine hazirlayan bireyleri yetistirmek
ise egitim kurumlarindan beklenen en 6nemli rollerden birisi olmustur. Egitim kurumlar1 ayrica,
bireye ve topluma sosyal, ekonomik ve kiiltiirel yonlerini gelistirmeleri i¢in destek vermenin yar sira
genglerin toplumda islevsel hale gelmeleri i¢in gereken bilgi, beceri ve davramuslari iletmeyi de
amaglar (Rapti, 2012). Bu amaca ulagsmadaki en 6nemli etmen ise 6gretmenlerdir. Ogretmenler, egitim
sistemi igerisinde en temel personel grubunu olusturmaktadir. Simdiki birikmis bilgiyi nesilden nesile
aktarirlar ve boylece bu bilgiyi gelecege doniik bakis agisi ile ge¢mise referansla yorumlarlar. Bu

sorumluluk, 6rgiin okul ortaminda 6gretmenin profesyonel rolii ya da gorevidir (Egwu, 2015).

Yildirim, Alpaslan ve Ulubey (2019) 6gretmenligin bireylerin gelisimini saglama ve bireyleri
topluma hazirlama konusunda 6énemli bir meslek oldugunu belirtmislerdir. Bu sebeple 6gretmenlerin
mesleklerine yonelik bilgi, beceri ve Ozyeterlikleriyle beraber idealist ve meslegi yapmaya istekli
olmalar1 yani mesleki motivasyonlari yiiksek olmalidir. Meslege yonelik motivasyonlar: yiiksek olan
ogretmenler kendilerini ve 6grencilerini gelistirme konusunda daha istekli olabilirler. Ustiiner (2006)
de 6gretmenligi; bireyin yasadig1 topluma yonelik hem bilissel ve duyussal hem de davrarussal olarak
hazir bir hale gelmesinden sorumlu olan kisiler olarak tarimlamistir. Siilen $ahin, (2010) ise
Ogretmenlerin, tutum ve davranislartyla 6grencilere ornek teskil edecegini belirterek 6gretmenlerin

niteliklerinin yamn sir, mesleklerine yonelik tutumlarinin oldukg¢a 6énemli olacagini ifade etmistir.

C)gretmenlerin mesleklerine iliskin olusturduklar1 Onemin bir diger belirleyicisi de
mesleklerine yonelik tutumlaridir. Bireylerin karsilastiklar: bir duruma yonelik inanglari ile tutumlari
arasinda gliclii bir iliski bulunmaktadir. Bu durum ogretmenler i¢in de son derece Onemlidir.
Ogretmenin Ogrenciler icin verecegi egitime yonelik inanci zayif ise bu 6gretmenin Ogrencilerine
faydali olabilmesi, 6grencileri ile ilgili olumlu diisiince ve planlar yapmasi da zor olabilir (Nakip ve
Ozcan, 2016). Andronache, Bocos, Bocos ve Macri, (2014) gretmen adaylarinin mesleklerine yonelik
olumlu bir tutum sergilemelerinin, gelecekteki 6grencilerin 6grenmeye karsi i¢sel motivasyonlarini
daha kolay gelistirebilecekleri, Ogrencileriyle daha verimli iletisim kurabileceklerini, 6grenme
durumlarinin gesitlendirilmesi ve her 6grenciye yonelik nasil bir 6grenim tarzi sunabilecegiyle daha
fazla ilgilenecegini belirtmislerdir. Maliki’ ye (2013) gore 6gretmenlerin mesleki agidan iyi bir sekilde
yetismesi oldukga onemlidir. Egitim fakiiltelerinde 6gretmen adaylarina saglanan imkanlarin niteligi
ogretmenlik mesleginde basarili olmasii saglamayacaktir. Bu basarinin saglanmasinda 6gretmen
adaylarinin 6gretmenlik meslegine yonelik tutumlar1 da etki etmektedir (Recepoglu,2013). Celikoz ve

Cetin (2004) de 6gretmen adaylarinin mesleklerine yonelik olumlu bir tutuma sahip olacak sekilde
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yetistirilmesini, 6gretmen olacaklar1 zaman gorevlerini eksiksiz yerine getireceklerini, 6grencilere
yonelik olumlu tutum gelistirerek, onlar1 daha etkili bir sekilde motive edebileceklerini, arastirmaci ve
yaraticl diistinceyi gelistireceklerini, zamani etkili kullanacaklarini ve en 6nemlisi de mesleklerini

severek yapacaklarini belirtmislerdir.

Kurumsal nitelikleri agisindan degerlendirildiginde, egitim orgiitlerinin rollerinin son derece
etkili oldugu bilinmektedir. Bir egitim orgiitii olan okullara ¢ocuklara hem toplumsal degerlerin
aktarim rolii, hem de Ogretim roliiyle evrensel bilgi birikiminin aktarimi gibi 6nemli gorevler
diismektedir. Okullarin sahip oldugu okul iklimi, toplumun okullardan bekledigi rol ve gorevleri

yerine getirmesindeki basar1yi etkileyebilecektir (Senel ve Bulug, 2016).

Okul iklimine yonelik yapilan bazi tanimlamalara bakildiginda; Welsh (2000) okulun
egitimsel misyonunun merkezini olusturan; okul yonetimi, 6grenci ve 6gretmen arasindaki etkilesim
tarzini yansitan inang, deger ve tutumlar; Terzi, (2018) 6grenciler, aileler, 6gretmenler, okul ¢alisanlar:
ve okul yoneticileri arasindaki iliskilerin bir {irtinii; Hoy ve Miskel (2010) okulun paydaslar1 olan
yOnetici, 0gretmen, Ogrenci, veliler tarafindan tecriibe edilen, tiim bu paydaslarin davranislarinm
etkileyen ve bu paydaslarin bulunduklari ¢evreyi nasil algiladiklarina iliskin bir kavram; Kartal ve
Bilgin (2009) 6grenci ve okulda ¢alisanlarin okul ortamina yonelik giivenlik, rahatlik ve 6grenme ve

Ogretme ortaminin etkililigine yonelik algilarla baglantili duygular olarak tanimlamislardir.

Olumlu bir okul iklimine sahip okullarda akademik gelismeye ve 6grenmeye 6nem verilir. Bu
okullarda bulunan o6grenci ve Ogretmenler arasindaki iliskiler olumlu diizeydedir. Bu okullarda
ailenin destegi ve katiliminin 6nemli oldugu bilinir. Bu sebeple, 6grencilerin okula bagliliklarinin,
okul iklimi ile iligkili oldugu diistiniilmektedir(Ozdemir, Sezgin, Sirin, Karip ve Erkan, 2010). Calik,
Kurt ve Calik, (2011) benzer sekilde okul ikliminin, okulun egitim gorevini gerceklestirmesinde
oldukca onemli bir rolde oldugunu ifade etmislerdir. Loukas, Suzuki ve Horton (2006) de okul
ikliminin orgiitsel, kisilerarast ve ogretimsel boyutlar: igine alan ve okuldaki iligkilerin kalitesini

yansitan ¢ok boyutlu bir kavram olarak belirtmislerdir.

Okul iklimi, egitim alanindaki onemi nedeniyle uzun yillar ¢alisilan bir konu olmustur.
Olumlu bir okul iklimine sahip okullar, daha iyi bir basari gostermektedir. Okul iklimi; okul
atmosferi, okul yasaminin karakteri ve niteligidir. Okul iklimi; normlar, hedefler, degerler, kisileraras:
iligkiler, 6grenme ve 6gretme uygulamalar1 ve Orgiitsel uygulamalar ile karakterize edilir (Cohen,

McCabe, Michelli ve Pickeral, 2009).

Egitim fakiilteleri Ogretmen adaylarinin hem mesleki hem de kisisel gelisimlerine katki
saglayabilen kurumlarin basinda gelmektedir. Ozellikle dgretmenlik gibi kutsal bir meslegi gorev
edinecek Ogretmen adaylarinin 6grenim gordiigii okullarna yonelik algilari oldukca Onemlidir.

Ciinkii bilinmelidir ki 6gretmen adaylarmin egitim siirecinde edinecegi her tiirlii kazanim onlarin
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mesleklerini daha iyi bir sekilde icra etmesini saglayacaktir. Bu durum en nihayetinde 6gretmen
adaylarinin 6gretmen olduklar1 kurumlarda Ogrencilerine etki edecektir. iyi bir egitim almis ve
mesleki farkindaligi kazanmis bir 6gretmen aday1 mesleki acidan kendisinden bekleneni daha etkili
ve verimli bir sekilde gerceklesecektir. Tiim bu siiregler 6gretmenlerin gorev yapacaklar: kurumlarda
daha nitelikli bir 6grenci grubunun yetismesine katki saglayacaktir. Dolayisiyla egitim fakiiltelerinin
Ogretmen adaylarmni Ogretmenlik meslegine yonelik hazirlamalart ve bununla birlikte fakiilte
igcerisindeki olumlu bir okul iklimi algisinin 6gretmen adaylarimnin mesleklerine olan algilarina etki
edecegi diisiiniilmektedir. Yurt icinde ve yurt disinda yapilan ¢alismalar incelendiginde 6gretmen
adaylarinin 6gretmenlik meslegine iliskin tutumlar ile okul iklimi algilarini inceleyen herhangi bir

calismaya rastlanmamuistir.

Arastirmanin Amaci

Bu arastirmanin amaci 6gretmen adaylarmin 6gretmenlik meslegine yonelik tutumlar: ile okul
iklimi algilar1 arasindaki iliskiyi belirlemektir. Bu amaca ulasmak icin asagidaki sorulara cevap

aranmusgtir.
1. Ogretmen adaylarin dgretmenlik meslegine yonelik tutumlari ne diizeydedir?
2. Ogretmen adaylarinin okul iklimi algilar1 ne diizeydedir?

3. Ogretmen adaylarmin cinsiyetleriyle 6gretmenlik meslegine yonelik tutumlari arasinda nasil

bir iligki vardir?
4. Ogretmen adaylarinin cinsiyetleriyle okul iklimi algilar1 arasinda nasil bir iligki vardir?

5. Ogretmen adaylarinin Ogretmenlik meslegine yonelik tutumlari okumakta olduklar

boliimlere gore farklilik gostermekte midir?

6. Ogretmen adaylarinin okul iklimi algilari okumakta olduklari bdliimlere goére farklilik

gostermekte midir?

7. Ogretmen adaylarinin 6gretmenlik meslegine yonelik tutumlari ile okul iklimi algilari

arasinda nasil bir iligki vardir?

Yontem
Aragtirma Modeli

Ogretmen adaylarinin 6gretmenlik meslegine yonelik tutumlari ile okul iklimi alg1 diizeyleri

arasindaki iliskiyi belirlemeyi amaclayan bu ¢alismada iliskisel tarama modeli kullanilmstir.

1598



KEFAD Cilt 20, Say1 3, Aralik, 2019

Calisma Grubu

Aragtirmanin ¢alisma grubu, 2018-2019 Egitim - Ogretim yili Bahar Dénemi’ nde Balikesir
Universitesi Necatibey Egitim Fakiiltesi’ nde son simflarda 6grenim goren toplam 411 6gretmen
adaymdan olusmaktadir. Calisma grubunun demografik nitelikleri incelendiginde &gretmenlerin %
27,1’ nin erkek, % 72,9 nun kadin oldugu goriilmektedir. Calisma grubuna iliskin betimsel bilgiler

Tablo 1’de sunulmustur.

Tablo 1. Calisma grubunda yer alan 63retmen adaylarina iliskin betimsel bilgiler

Cinsiyet
Erkek Kadin Toplam
Boliim
f % f % f %
Sinif E. 10 17,8 46 82,2 56 13,6
Okul Oncesi E. 6 8,8 62 91,2 68 16,5
Matematik E. 19 27,5 50 72,5 69 16,8
Sosyal Bilgiler E. 7 19,4 29 80,6 36 8,8
Tiirkge E. 13 41,9 18 58,1 31 7,5
Biyoloji E. 3 17,6 14 82,4 17 41
Fen Bilgisi E. 5 17,2 24 82,8 29 7,1
Ingiliz Dili E. 9 31 20 69 29 7,1
Miizik E. 9 40,9 13 59,1 22 54
Kimya E. 5 41,6 7 58,4 12 2,9
Fizik E. 4 30,7 9 69,3 13 3,2
Bote 21 72,4 8 27,6 29 71
Toplam 111 27,1 300 72,9 411 100,0
Veri Toplama Araclar

Arastirmada veriler Ustiiner (2006) tarafindan gelistirilen “Ogretmenlik Meslegine Yonelik

Tutum Olgegi” ve Terzi (2015) tarafindan gelistirilen “Okul Tklimi Olgegi” ile toplanmistir.

Ogretmenlik meslegine yonelik tutum 6lcegi: Arastirmada Ustiiner (2006) tarafindan gelistirilen
“Ogretmenlik Meslegine Yonelik Tutum Olgegi” begli Likert tipinde, 34 madde ve tek boyuttan
olusmaktadar. Olgegin Cronbach Alpha giivenilirlik katsayis1 ,94, KMO degeri ,951; Bartlett testi
8024,304; df: 561 ve p=,000 olarak bulunmustur. Bir sonraki asamada ise ”Ogretmenlik Meslegine
Yonelik Tutum Olgegi” icin dogrulayici faktdr analizi yapilmistir. Elde edilen DFA sonuglart
incelendiginde Ki-kare uyum indeksinin (X? = 1664,134, df=515, X?/df = 3,21) anlamli oldugu
goriilmektedir. Diger uyum indeksi degerleri incelendiginde [RMSEA=0,07; CFI =0,86; GFI=0,79;
AGFI=0,75; RMR=0,06; NFI=0,80] olarak bulunmustur. Bu sonuglara gore 6l¢egin kabul edilebilir bir

uyuma sahip oldugu goriilmektedir.
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Okul iklimi Olgegi: Terzi (2015) tarafindan gelistirilen “Okul Tklimi Olgegi” besli Likert tipinde, 17
madde ve okula baglhlik, iletisim ve 6grenme ortami olmak tiizere toplam ii¢ boyuttan olusmaktadir.
Olgegin Cronbach Alpha giivenilirlik katsayis1 ,93, KMO degeri ,928; Bartlett testi 4433,518; df: 136 ve
p=,000 olarak bulunmustur. Olgegi olusturan boyutlarin Cronbach Alpha giivenilirlik katsayilari ise
okula baglilik 90, iletisim ,88 ve dgrenme ortami ,86 olarak bulunmustur. Bir sonraki asamada ise “Okul
Iklimi Olgegi” igin dogrulayici faktdr analizi yapilmis ve elde edilen DFA sonucunda olusan uyum
iyiligi degerleri [x2= 307,822; Sd = 112; 42/5d = 2,74; RMSEA=0,06; CFI =0,96;, GFI=0,92; AGFI=0,90;
RMR=0,08; NFI=0,94] olarak bulunmustur. Bu sonuglara gore 6lgegin iyi bir uyuma sahip oldugu

goriilmektedir.

Verilerin Analizi

Verilerin ¢oziimlenmesi asamasinda verilerin normal dagilim gosterip gostermedigi
Kolmogorov-Smirnov ve Shapiro-Wilk Testleri ile analiz edilmistir. Ogretmenlik Meslegine Yonelik
Tutum Olgegi ve Okul Iklimi Olgegi igin anlamlilik diizeyleri Kolmogorov-Smirnov: .000; Shapiro-
Wilk: ,000 olarak bulunmustur. Veriler normal dagilmadig: icin arastirmada non-parametrik testler
kullanilmistir. Arastirmadan elde edilen verilerin analizinde isefrekans, yiizde, ortalama, standart
sapma, Mann Whitney U- testi, Kruskal Wallis H-testi ve Pearson Moments analiz teknikleri

kullanilmistir.

Bulgular

Arastirmada ilk olarak 6gretmen adaylarmin Ogretmenlik Meslegine Yonelik Tutum Olgegine

verdikleri cevaplar analiz edilmis ve sonuglar Tablo 2’ de sunulmustur.

Tablo 2. Ogretmenlik meslegine yonelik tutum olgegine iliskin ortalama ve standart sapmalar

Ogretmenlik meslegine yonelik tutum 411 4,14 ,63

Tablo 2’ deki analizler incelendiginde oOgretmen adaylarmmin Olgekte yer alan ifadelere

“cogunlukla katiliyorum” (x=4,14, s=,63) diizeyinde cevap verdikleri goriilmektedir.

Arastirmanin bir sonraki asamasmnda “Okul Iklimi Olgegine” iligkin ortalama ve standart

sapma degerlerine iliskin sonuglar Tablo 3" de sunulmustur.
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Tablo 3. Okul iklimi dlgegine iliskin ortalama ve standart sapmalar

Boyutlar n X s
Okula Baglilik 411 3,76 ,99
Okul Tklimi ﬂeti§im 411 3,65 ,85
O grenme Ortami1 411 3,46 ,81
Toplam 411 3,61 ,76

Tablo 3’ deki analizler incelendiginde Ogretmen adaylarmn, Olcekte yer alan ifadelere
“katiliyorum” (x=3,61, s=,76) diizeyinde cevap verdikleri goriilmektedir. Ogretmen adaylarinin okul
iklimini olusturan boyutlara yonelik algilari incelendiginde en yiiksek ortalamanin okula baghlik
(x=3,76, s=,99) boyutunda oldugu, bunu sirasiyla iletisim (x=3,65, s=,85) ve dgrenme ortami (x=3,46,

s=,81) boyutlarinin takip ettigi sonucuna ulasilmistir.

Arastirmanin iiglincii asamasinda 0gretmen adaylariin cinsiyetleriyle 6gretmenlik meslegine

yonelik tutumlar1 arasindaki iligski incelenmis ve analiz sonuglari Tablo 4" de sunulmustur.

Tablo 4. Cinsiyet degiskenine gore 6gretmenlik meslegine yonelik tutumlarina iliskin mann withney u-testi

analiz sonuclar

o Sira Sira
Cinsiyet N Ortalama Toplami1 v P
Ogretmenlik Kadimn 295 223,87 66042,0
Meslegine Yonelik 11838,0 ,000
Erkek 116 160,55 18624,0

Tutum

Tablo 4’ deki analizler incelendiginde 6gretmen adaylarinin 6gretmenlik meslegine yonelik
tutumlarn ile cinsiyetleri arasinda anlaml farklilik oldugu (Mann Whitney U=11838,0; p < 0,05) bu
farkin da kadin 6gretmen adaylarinin lehine oldugu tespit edilmistir. Bu sonuca gore kadin 6gretmen
adaylarinin erkek 6gretmen adaylarina nazaran 6gretmenlik meslegine yonelik daha olumlu tutumlar

sergiledikleri seklinde agiklanabilir.

Arastirmanin dordiincii asamasinda 6gretmen adaylarmin cinsiyetleriyle okul iklimi algilar

arasindaki iliski incelenmis ve analiz sonuglari Tablo 5" de gosterilmistir.

Tablo 5. Cinsiyet degiskenine gore okul iklimi algilarina iliskin mann withney u-testi analiz sonuglar:

Sira Sira

Cinsiyet n Ortalama Toplam1 U P
. Kadin 295 223,32 65879,5
Okula Baglilik Erkek 116 161,95 18786,5 12000,5 ,000
L Kadin 295 210,03 51959,0
lletisim Erkek 116 195,75 22707,0 159210272

Ogrenme Ortami Kadin 295 211,33 62343,0 15537,0 ,146
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Erkek 116 192,44 22323,0
. Kadin 295 217,46 64149 5

Okul fklimi (Genel 137305 002
ul Iklimi (Genel) ) 116 176,87 20516,5

Tablo 5 den elde edilen veriler incelendiginde 6gretmen adaylarmin okul iklimi algilar ile
cinsiyetleri arasinda anlaml farklilik oldugu (Mann Whitney U=13730,5; p < 0,05) bu farkin da kadin
O0gretmen adaylarmin lehine oldugu tespit edilmistir. Bu sonuca gore kadin 6gretmen adaylarinin
erkek Ogretmen adaylarina nazaran Ogretmenlik meslegine yonelik daha olumlu tutumlar
sergiledikleri seklinde agiklanabilir. C)gretmen adaylarinin okul iklimi algilarina alt boyutlar agisindan
bakildiginda Okula Baglilik ile cinsiyet degiskeni arasinda anlamh bir farklilik oldugu (Mann Whitney
U=26290,5; p < 0,05) bu farkin da kadin 6gretmen adaylarinin lehine oldugu tespit edilmistir. Heti§im

ve Ogrenme Ortami boyutlar ile cinsiyet arasinda anlamli bir farklilik olmadigi tespit edilmistir.

Arastirmanin besinci asamasinda Ogretmen adaylarinin 6gretmenlik meslegine yonelik
tutumlarinin okuduklar1 boliim agisindan farkliik gosterip gostermedigine bakilmis ve analiz

sonuglari Tablo 6" da sunulmustur.

Tablo 6. Béliim degiskenine gore 0gretmenlik meslegine yonelik tutumlarmma iliskin kruskal wallis h-testi

sonuclart
o Sira Anlamh
Egitim Durumu n Ortalama Sd X Fark
Siuf E. (1) 2-1
56 191,18 5-1
7-1
Okul Oncesi E. (2) 68 238,03
Matematik E. (3) 2-3
69 183,36 5-3
7-3
Sosyal Bilgiler E. (4) 36 226,50
Tiirkge E. (5)
2-9
31 260,06 4-9
Ogretmenlik 5-9
Meslegine 7-9
Yonelik Tutum Biyoloji E. (6) 17 198,12
Fen Bilgisi E. (7) 5-8
29 243,07 5-12
Ingiliz Dili E. (8) 29 189,33
Miizik E. (9) 11 33,091 ,001  1-10
3-10
4-10
22 160,84 510
6-10
7-10
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8-10
11-10
12-10

Kimya E. (10) 12 99,71

Fizik E. (11) 13 220,46

Bote (12) 29 186,12

Tablo 6’ daki veriler incelendiginde, 6gretmen adaylarinin okuduklar: boliim ile 6gretmenlik
meslegine yonelik tutumlari arasinda anlamh farkhiik (y?= 33,091, p < 0,05) oldugu sonucuna
ulasilmistir. Meydana gelen bu farkliligin hangi boliimler arasinda oldugunu belirlemek i¢in Mann
Whitney U testi yapilmistir. Farklilik incelendiginde; Smif Egitimi, Okul Oncesi Egitimi, Matematik
Egitimi, Tiirk¢e Egitimi, Fen Bilgisi Egitimi ve Miizik Egitimi boliimleri arasinda Okul Oncesi Egitimi,
Tiirkge Egitimi ve Fen Bilgisi Egitimi lehine; Tiirkge Egitimi, Ingiliz Dili Egitimi ve Béte boliimleri
arasinda Tiirk¢e Egitimi lehine; Kimya Egitimi boliimiiyle diger boliimler arasindaki farkin ise diger

boliimler lehine oldugu sonuglarina ulagilmistir.

Arastirmanin altinc1 asamasinda 6gretmen adaylarmin okul iklimi algilarinin okuduklar: boliim

agisindan farklilik gosterip gostermedigine bakilmis ve sonuglar Tablo 7’ de sunulmustur.

Tablo 7. Béliim degiskenine gore okul iklimi algilarina iliskin kruskal wallis h-testi sonuglari

... Sira Anlaml
Egitim Durumu n Ortalama Sd x Fark

Sinif E. (1)
56 167,99

Okul Oncesi E. (2)

3-10
68 194,03

Matematik E. (3) 4-1

69 201,31 4-8
4-10

Sosyal Bilgiler E. (4) 5-1
5-8
36 248,67 5-9

5-10

Okul Iklimi Tiurkce E. (5) -

11 29,522 ,000 6-2
6-3
6-8

31 221,73
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6-9
6-10
6-12

Biyoloji E. (6) 7-1
7-2
7-3
7-5
17 272,26 7.8
7-10
7-12
Fen Bilgisi E. (7) 29 302,91
Ingiliz Dili E. (8) 29 163,19
Miizik E. (9) 22 150,82
Kimya E. (10) 11-1
11-2
11-3
11-5
11-8
11-9
11-10
11-12

12 122,42

Fizik E. (11) 13 30027
Béte (12) 29 190,09

Tablo 7’ deki sonuglar analiz edildiginde, 6gretmen adaylarmin okuduklar: boliim ile okul
iklimi algilar1 arasinda anlamh farklilik (2= 29,522; p < 0,05) oldugu sonucuna ulagilmistir. Meydana
gelen bu farkliigin hangi boliimler arasinda oldugunu belirlemek igin Mann Whitney U testi
yapilmugtir. Farklilik incelendiginde; Siif Egitimi, Okul Oncesi Egitimi, Matematik Egitimi, Sosyal
Bilgiler Egitimi, Ingiliz Dili Egitimi, Miizik Egitimi ve Kimya Egitimi boliimleri arasinda Sosyal
Bilgiler Egitimi lehine; Simif Egitimi, Tiirkge Egitimi, Ingiliz Dili Egitimi, Miizik Egitimi ve Kimya
Egitimi boliimleri arasinda Tiirkge Egitimi lehine; Siruf Egitimi, Okul Oncesi Egitimi, Matematik
Egitimi, Biyoloji Egitimi, Ingiliz Dili Egitimi, Miizik Egitimi, Kimya Egitimi ve Bote boliimleri arasinda
Biyoloji Egitimi lehine; Simif Egitimi, Okul Oncesi Egitimi, Matematik Egitimi, Tiirk¢e Egitimi, Fen
Bilgisi Egitimi, Ingiliz Dili Egitimi, Miizik Egitimi, Kimya Egitimi ve Bote boliimleri arasinda Fen
Bilgisi Egitimi lehine; Siif Egitimi, Okul Oncesi Egitimi, Matematik Egitimi, Tiirkge Egitimi, Ingiliz
Dili Egitimi, Miizik Egitimi, Kimya Egitimi, Fizik Egitimi ve Bote boliimleri arasinda Fizik Egitimi

lehine oldugu sonuglarina ulasilmistir.
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Arastirmanin son olarak 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumlar ile
okul iklimi algilar1 arasindaki iliski diizeyini belirlemek i¢in Pearson ¢ift yonlii korelasyon analizi

yapilmis ve sonuglar Tablo 8’ de sunulmustur.

Tablo 8. Ogretmenlik meslegine yonelik tutum ile okul iklimi algist arasindaki iliskiyi belirlemeye yinelik

pearson ¢ift yonlii korelasyon analizi sonuglar:

1. 2.
1. Meslege Yonelik Tutumlari 1,00 ,492%*
2. Okul Iklimi ,A492%* 1,00

*p< 01

Tablo 8 deki sonuglar analiz edildiginde, Ogretmen adaylarinin 6gretmenlik meslegine
Yonelik tutumlar ile okul iklimi algilar1 arasinda pozitif yonde, orta diizeyde ve anlamli bir iligki

oldugu goriilmektedir (r= 0,492, p< ,01).

Sonucg ve Tartisma

Arastirmada ilk olarak ogretmen adaylarmin 6gretmenlik meslegine yonelik tutumlarin
“cogunlukla katihyorum” diizeyinde oldugu sonucuna ulasilmistir. Yapilan calismalar
incelendiginde; Semerci ve Semerci (2004); Terzi ve Tezci, (2007); Dogan ve Coban (2009); Siilen Sahin
(2010); Bulut (2011); Alkhateeb, (2013); Andronache ve digerleri. (2014); Engin ve Cigekli Kog (2014);
Karatekin ve digerleri. (2015); Serin ve digereri. (2015); Bayrakdar ve digerleri. (2016); Durmusgelebi
ve digerleri. (2017); Uriin Karahan ve Erdag1 Toksun (2018); Saydam ve flgar (2018); Sivakumar (2018)
ve Sengiil Bircan (2019) arastirmanin sonuglariyla benzer sonuca ulagmiglardir. Arastirmada elde
edilen sonucun aksine Egwu, (2015); Pancholi (2015) ve Soibamcha ve Pandey (2016) 0gretmen
adaylarinin 6gretmenlik meslegine iliskin olumsuz bir tutuma sahip olduklar ve Girgin ve digerleri.
(2010) ve Renthlei ve Malsawmi (2015) ise 6gretmen adaylarinin 6gretmenlik meslegine iliskin nétr bir
tutuma sahip olduklar1 sonuglarina ulagmislardir. Ogretmenlerin meslege yénelik tutumlarmin
Ogrencilerin 0grenmeleri iizerinde biiyiik etkisi vardir. Bu durum 6gretmen adaylarinin islerindeki
memnuniyetlerini de belirler. Ogretmenler toplumun kalkinmasinda ve toplumsal gelisimin
yasanmasinda biiyiik bir 6neme sahiplerdir. Bu nedenle, 6gretmenlerin 6gretmenlik meslegine kars:
olumlu ya da olumsuz tutumlari olup olmadigini bulmak onemlidir (Renthlei ve Malsawmi,
2015).Arastirmadan elde edilen sonuca goére oOgretmen adaylarmin Ogretmenlik meslegine ilgi
duyduklari, mesleklerini sevdikleri ve benimsedikleri séylenebilir. Bu durum 6gretmen olacaklarinda
mesleklerinde basarili olabilmeleri agisindan oldukg¢a onemlidir. Pancholi (2015), &gretmenlerin
mesleki gelisimi ve egitimdeki gelismeler icin, onlarin mesleklerine yonelik tutumlar: ¢ok 6nemlidir.

Bir Ogretmen olarak Ogretmenlik gorevini nasil yerine getirdigi, biiylik Olclide tutumlarina,
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degerlerine ve inanglarma baghdir. Olumlu bir tutum, isi sadece daha kolay degil ayn1 zamanda daha
tatmin edici ve profesyonel olarak ddiillendirici hale getirir. Olumsuz bir tutum, 6gretim gorevini
daha zor, sikici ve nahos hale getirir. Ayrica, bir 6gretmenin tutumu ayni zamanda 6grencilerinin
davranisini da etkiler. Boylece 6grenciler adina etkili ve tiretken 6grenme, ancak arzu edilen tutumlari
olan Ogretmenler tarafindan gerceklestirilebilir. Benzer sekilde Semerci ve Semerci, (2004) de
ogretmenlik meslegine ilgi duymak, 6grencileri sevmek, egitim ve dgretimin 6nemini anlayabilmek,
olusacak olumlu tutumlarin 6grenme ve 6gretmeyi kolaylastirarak basariy: artiracagini; bu durumun
aksine 6grencileri sevmemek, hem mesleki hem de kisisel olarak kendisini gelistirmemek, heyecan ve
istekli olmama gibi olumsuz tutumlarin ise basariy1 diisiirecegini ifade etmistir. Saks ve digerleri.
(2016) de ogretmenlerin rollerini nasil hissettikleri ve algiladiklar1 ve bu rolde nasil davrandiklari,
Ogrencilerle olan etkilesimlerine yansiyacagini ve bunun da 6grencilerin meslege kars: tutumlarini ve
Ogretim kariyerini siirdiirmeye hazir olduklarini etkileyecegini belirtmislerdir. Terzi ve Tezci (2007)
de yiiksek diizeyde olumlu tutum sergileyen 6gretmen adaylarimin basarilarinda bu durumun 6nemli
bir yere sahip olacagimi ve bu tutumun da mesleklerini bilerek ve isteyerek se¢mis olmalarini

gostergesi agisindan oldukga 6nemli oldugunu ifade etmislerdir

Aragtirmanin bir sonraki asamasinda ogretmen adaylarimin okul iklimi algilarmin yiiksek
diizeyde oldugu sonucuna ulasilmistir. Yapilan ¢alismalar incelendiginde Caglayan (2013); Tavsanl
ve digerleri. (2016); Erarslan (2018); Aydogan (2019) ve Yiiner ve Burgaz (2019) arastirmanin
sonuglariyla benzer sonuglara ulasmislardir. Arastirmada elde edilen sonucun aksine Dogan (2012);
Senel ve Bulug (2016); Giindogan ve Kocak (2017) ve Dogan ve Ozdemir (2019) ise okul iklimi
algilarini orta diizeyde ve Ayik ve digerleri. (2014) de okul iklimi algilarini diisiik diizeyde oldugu
sonuglarina ulagmislardir. Arastirma sonuglart okul iklimi alt boyutlar1 agisindan incelendiginde en
yliksek ortalamanin okula baghlik boyutunda oldugu, bunu sirasiyla iletisim ve 6grenme ortam
boyutlarinin takip ettigi sonuglarina ulasilmistir. Yapilan calismalar incelendiginde Caglayan (2013)
O0grenme ortami boyutunu ¢ok yiiksek diizeyde bulmustur. Bu ¢alismadan elde edilen sonucun aksine
Gilindogan ve Kocak (2017) ve Erarslan (2018) calismasinda iletisim boyutunu en yiiksek; okula
baghlik boyutunu da en diisiik diizeyde; Aydogan (2019) ise 6grenme ortami boyutunu diisiik
diizeyde bulmustur. Yapilan bu arastirmadan elde edilen sonuca goére Ogretmen adaylarmin
okullarina yonelik okula baghlik, iletisim ve Ogrenme ortami agisindan okullarindan memnun
olduklar1 ve bu durumunda olumlu bir okul iklimi algisina katk:i sagladig1 seklinde aciklanabilir.
Marshall (2004) 6grencilerin okulda etkilesimler yoluyla kendileri hakkinda dgrendikleri sey, aldiklar
akademik bilgiler kadar 6nemli oldugunu belirterek okul ikliminin, eger olumlu olursa, kisisel gelisim
ve akademik bagari igin zenginlestirici bir ortam saglayabilecegini ifade etmistir. Calik ve digerleri
(2011), olumlu bir okul iklimini bireylerin kendilerini degerli gormeleri ve igbirligi yaparak

calismalarmi saglayacagini, ogrencilerin davranigsal ve duygusal sorunlarin daha az yasamasina
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neden olacag1 seklinde agiklamistir. Austin ve digerlerine (2011) gore olumlu bir okul iklimi, gok
sayida Ogrenciyle yiizlesmenin 6grenme engellerini azaltan veya ortadan kaldiran kosullar yaratir.
Olumlu okul iklimlerine sahip olan okullar, 6grencilerin fiziksel, sosyal, duygusal ve entelektiiel
gelisimlerini destekleyen kaynaklari, stratejileri ve uygulamalari ifade etmek i¢in kullanilan bir terim
olan &grenme desteklerini saglar. Ozdemir ve digerlerine (2010) gore de olumlu bir okul iklimine
sahip okullarda akademik gelisime ve Ogrenmeye &nem verilecegini, 6grenci ve 6gretmen iliski
kalitesinin olumlu oldugunu, okulla ilgili tiim tiyelerin birbirlerine kars1 saygt duyacagmi, tutarl ve
adil bir disiplin politikasi izlenecegini ifade etmislerdir. Bu nedenle okul iklimi, 6grencilerin 6grenme,

glivenlik duygusu vb. 6zelliklerini olumlu ya da olumsuz sekilde etkilemektedir.

Aragtirmanin {glincii alt probleminde 6gretmen adaylariin dgretmenlik meslegine yonelik
tutumlarmin cinsiyetlerine gore farklilik gosterip gostermedigine yonelik yapilan verilerin analizinde
ise kadin Ogretmen adaylarmin Ogretmenlik meslegine yonelik tutumlarinin erkek o6gretmen
adaylarinda nazaran daha ytiiksek diizeyde oldugu sonucuna ulasilmistir. Arastirmadan elde edilen
bu sonuca gore kadin 6gretmen adaylarinin ogretmenlik meslegine yonelik tutumlarmin erkek
Ogretmen adaylarina oranla daha olumlu oldugu sdylenebilir. Bu durumun sebebi olarak 6gretmenlik
meslegine yonelik bu meslegin bir bayan meslegi olarak algilanmasi dolayisiyla da kadin 6gretmen
adaylarinin erkek 6gretmen adaylarna oranla motivasyonlarinin ve mesleklerini 6ziimsemelerinin
daha fazla oldugu seklinde aciklanabilir. Yapilan ¢alismalar incelendiginde; Terzi ve Tezci, (2007);
Ustiiner, Capri ve Celikkaleli, (2008); Demirtag ve Cémert (2009); Bulut (2011); Aydin ve Saglam
(2012); Gokge ve Sezer (2012); Bhargava ve Pathy (2014); Karatekin, Merey ve Kecge (2015); Pancholi
(2015); Bayrakdar ve digerleri. (2016); Durmuscelebi ve digerleri. (2017); Uyaruk (2017) ve Sengiil
Bircan (2019) arastirmanin sonuglariyla benzer sonuca ulasmiglardir. Capa ve Cil (2000); Semerci ve
Semerci (2004); Agish ve Kolomug (2012); Engin ve Kog (2014); Yasar Ekici (2014); Awan (2015); Nakip
ve Ozcan (2016); Cakmak ve Ercan (2018); Sivakumar (2018) ve Sahin-Sak ve digerleri. (2019) ise
yaptiklari calismalarda 6gretmenlik meslegine yonelik tutum ile cinsiyet arasinda anlamli bir iliski

olmadig1 sonuglarina ulagmiglardir.

Aragtirmanin dordiincii alt probleminde Ogretmen adaylarmin okul iklimi algilarinin
cinsiyetleri acgisindan farkliik gosterip gostermedigine iliskin yapilan analizde ise kadin 6gretmen
adaylarinin okul iklimi algilarinin erkek 6gretmen adaylarinda nazaran daha yiiksek diizeyde oldugu
sonucuna ulasilmistir. Aragtirmadan elde edilen bu sonuca gore kadin 6gretmen adaylariin genel
olarak hem okul iklimi algilarinin hem de okula baglliklarinin erkek Ogretmenlere oranla daha
olumlu oldugu sdylenebilir. Ozellikle bayan meslegi olarak algilanan 6gretmenlik meslegini kadin
Ogretmen adaylarinin 6gretmenlik meslegini i¢sellestirmeleri ve mesleki olarak gelismek istemelerinin

okul iklimi algilarina etki edecegi diisiiniilmektedir. Yapilan calismalar incelendiginde Ozdemir ve
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digerleri. (2010); Karaman ve Yurtal (2015) ve Ozgenel ve digerleri. (2018) arastirmanin sonuglariyla
benzer sonuca ulasmiglardir. Bu sonucun aksine Aydogan (2019) erkek 6gretmen adaylarmin okul
iklimi algillarinin kadin 6gretmen adaylarinda nazaran daha yiiksek diizeyde oldugu sonucuna
ulasmistir. Tavsanli ve digerleri. (2016); Erarslan (2018) ve Eren (2019) ise yaptiklari ¢calismalarda okul
iklimi ile cinsiyet arasinda herhangi bir iliski olmadigi sonuclaria ulasmiglardir. Ogretmen
adaylarinin okul iklimi algilarina alt boyutlar agisindan bakildiginda cinsiyet degiskeninin Okula
Baglilik arasinda kadin gretmen adaylarinin lehine oldugu; Iletisim ve Ogrenme Ortami boyutlari ile
cinsiyet arasinda anlamli bir farklihk olmadigi sonucuna ulasilmistir. Yapilan c¢alismalar
incelendiginde Sarag (2015), sadece destekleyici 6gretmen davramgslari boyutunda kadin 6grencilerin;
Dogan (2012), oégrenciler arast iliskiler boyutunda erkek ogrencilerin okul iklimini daha olumlu
degerlendirdikleri daha olumlu degerlendirdikleri sonuglarma ulasmislardir. Tavsanl ve digerleri.
(2016) ve Aydogan (2019) da cinsiyet ile okul iklimi boyutlar1 arasinda herhangi bir iliski olmadig:

sonuglarina ulasmislardir.

Arastirmanin besinci alt probleminde 6gretmen adaylarinin okuduklar1 boliim degiskeni ile
ogretmenlik meslegine yonelik tutumlari arasinda anlamli bir farklilik oldugu sonucuna ulasilmaistir.
Arastirmada Okul Oncesi Egitimi, Tiirkge Egitimi ve Fen Bilgisi Egitimi boliimlerinde 6grenim goren
ogretmen adaylarinin 6gretmenlik meslegine yonelik tutumlarmin yiiksek; Siuf Egitimi, Matematik
Egitimi, Miizik Egitimi ve Kimya Egitimi boliimlerinde Ogrenim goren Ogretmen adaylarinin
ogretmenlik meslegine yonelik tutumlariin diisiik olduklari sonuglarina ulagilmistir. Ogretmenlik
meslegine yonelik tutumda ortaya ¢ikan bu sonuca 6gretmen adaylarmin ya boéliimlerini isteyerek
gelmemeleri ya da atanma siirecinin sebep oldugu diistiniilmektedir. Tanel ve Tanel (2013) 6zellikle
mesleki kaygi basta olmak iizere bir¢ok nedenden dolay1 temel bilimlere dayanan alan ogretmen
yetistirme programlarina yerlestirilen 6grencilerin gerek meslege gerekse ilgili konu alanina iliskin
duyussal ve bilissel hazir bulunusluklarinda son yillarda 6nemli bir gerilemenin oldugunu
belirtmiglerdir. Saydam ve TIlgar (2018) da &gretmen adaylarimin meslege baslamadan &nce
gelistirdikleri tutumun, onlarin mesleklerindeki basarilarinin en onemli belirleyicilerinden birisi
oldugunu ve O6gretmenlik meslegine yonelik yetersiz ya da olumsuz bir tutuma sahip &gretmen
adaylarinin basarili olmasmin miimkiin olamayacagini belirtmislerdir. Bolim degiskeniyle ilgili
yapilan caligmalar incelendiginde Terzi ve Tezci (2007); Ustiiner ve digerleri. (2009); Gokge ve Sezer
(2012); Engin ve Cicekli Kog (2014) ve Yasar Ekici (2014) yaptiklar1 calismalarda dgretmen adaylariin
Ogretmenlik meslegine yonelik tutumlariyla bolim degiskeni arasinda anlamli bir farklilik oldugu
sonuclarina ulasmislardir. Terzi ve Tezci (2007) Sosyal Bilgiler ve ingﬂizce Ogretmenligi
boliimlerinin; Ustiiner ve digerleri. (2009) Beden Egitimi Ogretmenligi boliimlerinin; Engin ve Cigekli
Kog (2014) Sosyal Bilgiler Ogretmenligi ve Sinif Ogretmenligi boliimlerinin; Yasar Ekici (2014)

miitercim terclimanlik lisans bdliimlerinde 6grenim goéren Ogretmen adaylarmin 6gretmenlik
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meslegine yonelik tutumlarin en yiiksek oldugu sonuglarina ulasmiglardir. Capri ve Celikkaleli,
(2008); Siilen Sahin (2010); Aydin ve Saglam (2012) ve Durmuscelebi ve digerleri. (2017) ise yaptiklar1
calismalarda 6gretmenlik meslegine yonelik tutum ile boliim degiskeni arasinda herhangi bir iliski

olmadig1 sonuglarina ulagmislardir.

Arastirmanin altinci alt probleminde ise 6gretmen adaylariin okuduklar1 boliim degiskeni ile
okul iklimi algilar1 arasinda anlamli bir farklilik oldugu sonucuna ulasilmistir. Arastirmada Sosyal
Bilgiler Egitimi, Tiirk¢e Egitimi, Biyoloji Egitimi, Fen Bilgisi Egitimi ve Fizik Egitimi boliimlerinde
Ogrenim goren Ogretmen adaylarinin okul iklimi algilarinin diger boliimlere nazaran daha yiiksek
oldugu sonuglarina ulasilmistir. C)gretmen adaylarinin okul iklimi algilarmnin boliimler arasinda
farklilik gostermesi meslege yonelik tutumla ilgili belirtilen ifadelere benzer sekilde boliim tercihleri
ve atanma siireciyle agiklanabilir. Olumlu bir okul iklimi algisina sahip 6gretmen adaylar1 okullarinda
kendilerini hem mesleki hem de kisisel olarak gelistirecek ortamlardan daha ¢ok yararlanacak ve bu
durum da onlarin mesleklerinde daha énemli katkilar saglayabilecektir. Okul iklimi algilarryla boliim
degiskeni arasindaki inceleyen arastirmalara yeteri kadar rastlanilmamustir. Erarslan (2018) yaptig1
calismada okul oncesi 0gretmenligi okuyan Ogrencilerin okul iklimi algilar1 yiiksek, matematik

ogretmenligi okuyan 6grencilerin okul iklimi algilarmin diisiik oldugu sonucuna ulasmustir.

Arastirmada son olarak 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumlari ile okul
iklimi algilar1 arasindaki iligskiye incelenmis ve 6gretmen adaylarinin 6gretmenlik meslegine yonelik
tutumlar: ile okul iklimi algilar1 arasinda pozitif yonde, orta diizeyde bir iliski oldugu sonucuna
ulasilmistir. Arastirmadan elde edilen bu sonuca gore 6gretmen adaylarinin 6gretmenlik meslegine

yonelik tutumlarindaki artmanin okul iklimi algilarinin artmasina etki edecegi sdylenebilir.

Oneriler

Ogretmenlik meslegine yonelik tutumun ve okul iklimi algilarinin 6gretmen adaylarinin
mesleklerinde basarili olabilmelerinde iki dnemli etmen oldugu diisiiniilmektedir. Bu aragtirmada da
her iki etmenin yiiksek diizeyde c¢iktifi sonucuna ulasilmistir. Fakat Ozelikle boliim degiskeni
agisindan her iki etmenin farklilik gosterdigi sonucuna ulasilmistir. Boliimler acisindan ortaya ¢ikan
bu farklilik diisiiniilmesi gereken onemli bir sorun oldugu diisiiniilmektedir. Bu sebeple egitim
fakiiltesine Ogrenci se¢iminde daha belirleyici kriterler getirilmesi; 6gretmenlik uygulamas1 gibi
derslerin daha da fazla olmasi Onerilmektedir. Bu ¢alismada 6gretmen adaylarinin goriisleri olgek
yardimiyla toplanmistir. Yapilacak diger calismalarda hem 6lgek hem de goriisme formu kullanilarak
daha derinlemesine veriler elde edilebilir. Ayrica bu c¢alismada sadece bir egitim fakiiltesinde

gergeklestirilmistir. fleride yapilacak calismalarda farkli fakiiltelerde yapilabilir.
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Introduction

Today, various developments and changes are experienced in many areas. Educating
individuals who are aware of these developments and changes and prepare them for this process has
been one of the most significant outcomes expected from educational institutions. Educational
institutions also aim to support the individuals and the community to develop their social, economic
and cultural aspects, as well as to provide the knowledge, skills and behaviours necessary for young
people to become functional in the society (Rapti, 2012). The most important factor in achieving this
goal is teachers. Teachers constitute the most basic staff group in the education system. They transfer
the accumulated knowledge from generation to generation and interpret this information with
reference to the past with a future-oriented perspective. This responsibility is the professional role or

task of the teacher in the formal school setting. (Egwu, 2015).

Yildirim, Alpaslan and Ulubey (2019) stated that teaching is an essential profession in
ensuring the development of individuals and preparing individuals for society. For this reason,
teachers' knowledge, skills and self-efficacy should be high for their idealism and willingness, namely
professional motivation, to make their profession. Teachers with high motivation for the profession
may be more willing to improve themselves and their students. Ustiiner (2006) also defined teachers
as individuals who are responsible for both the cognitive, affective and behavioural readiness of the
society they live in. Sahin (2010) stated that teachers act as an example for students with their attitudes
and behaviours and added that not only the qualifications of teachers but also their attitudes towards

their professions are crucial.

Another determinant of the importance that teachers attach to their profession is their attitude
towards their profession. There is a strong relationship between the beliefs and attitudes of
individuals towards a situation they face. This is also very important for teachers. When the teachers
are not motivated in the teaching process, it may be difficult for them to be useful to his students and
develop positive thoughts and make plans about their students (Nakip & Ozcan, 2016). Andronache,
Bocos, Bocos and Macri, (2014) show that pre-service teachers' positive attitude towards their
professions will help their prospective students improve their internal motivation towards learning
more easily, communicate more efficiently with their students, diversify their learning situations and
address to different learning styles of each student. According to Maliki (2013), it is crucial that
teachers are trained in a professional way. It is not the quality of the facilities provided to pre-service
teachers in the faculties of education that will make them successful in the teaching profession but it is
their attitudes towards teaching profession that will make them successful (Recepoglu, 2013). Celikoz
and Cetin (2004) also concluded that helping pre-service teachers develop positive attitudes towards

teaching profession would help them fulfil their duties perfectly, develop positive attitudes towards
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students and motivate them, develop research and creative thinking skills, make time management

effectively and last but not least love their jobs.

When evaluated in terms of institutional qualifications, it is known that the roles of
educational organisations are very effective. Schools, which are educational organisations, have
important responsibilities such as transferring social values to children and transferring universal
accumulated knowledge through teaching. The school climate may have an effect on the success of

schools in fulfilling the roles and tasks expected by society (Senel and Bulug, 2016).

According to some researchers, school climate is the centre of the educational mission of the
school; beliefs, values and attitudes that reflect the style of interaction between school management,
students and teachers (Welsh, 2000); is a product of the relationships between students, families,
teachers, school workers and school administrators (Terzi, 2018); is experienced by the school's
stakeholders, managers, teachers, students, parents, affect the behaviour of all these stakeholders and
how they perceive the environment in which they are located (Hoy & Miskel, 2010); students' and
school employees' feelings related to the security, comfort and perceptions of the learning and

teaching environment (Kartal & Bilgin, 2009).

In schools with a positive school climate, the emphasis is placed on academic development
and learning. In such schools, teachers and students build positive relationships. Family support and
participation in these schools are known to be necessary. Therefore, it is thought that students'
commitment to the school is related to school climate (Ozdemir, Sezgin, Sirin, Karip & Erkan, 2010).
Calik, Kurt and Calik (2011) similarly stated that the school climate plays a vital role in the
performance of the school's educational duty. Loukas, Suzuki and Horton (2006) stated that the school
climate is a multidimensional concept that covers organisational, interpersonal and instructional

dimensions and reflects the quality of relations in the school.

School climate has been studied for many years due to its importance in the field of education. Schools
with a positive school climate show a better success. The school climate is the character and quality of
school life. The school climate is characterized by norms, goals, values, interpersonal relationships,
learning and teaching practices, and organisational practices (Cohen, McCabe, Michelli, & Pickeral,

2009).

Education faculties are among the institutions that contribute to the professional and personal
development of pre-service teachers. Perceptions of pre-service teachers who will take up invaluable
teaching profession are very important. Because it should be known that all the gains that the pre-
service teachers will gain during the education process will enable them to perform their profession in

a better way. This situation will ultimately affect the pre-service teachers' students in their prospective
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schools. A pre-service teacher who has received a good education and professional awareness will be
more effective and efficient from the professional perspective. All these processes will contribute to
the training process of a more qualified student group in the schools where they will work. Therefore,
it is thought that the education faculties should prepare pre-service teachers for the teaching
profession and also a positive school climate perception within the faculty will affect the perceptions
of the pre-service teachers towards their professions. When the studies carried out in Turkey and
abroad were examined, no study examining the pre-service teachers' attitudes towards teaching

profession and school climate perceptions were found.

The Purpose of the Study

The aim of this study is to determine the relationship between the pre-service teachers' attitudes
towards teaching profession and their perceptions of the school climate. In order to achieve this aim,

the following questions were sought.
1.  What is the level of pre-service teachers' attitudes towards teaching profession?
2. What are the perceptions of pre-service teachers about the school climate?

3. Is there a relationship between pre-service teachers' gender and their attitudes towards the

teaching profession?

4. What is the relationship between the gender of pre-service teachers and school climate

perceptions?

5. Do pre-service teachers' attitudes towards teaching profession differ according to the

departments they are studying?

6. Do the pre-service teachers' perceptions of school climate differ according to the departments

they are studying?

7. What is the relationship between pre-service teachers' attitudes towards teaching profession

and school climate perceptions?
Method
Research Design

In this study, which set out to determine the relationship between pre-service teachers' attitudes
towards teaching profession and school climate perception levels, relational survey model was

employed.
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Participants

The study group consisted of a total of 411 pre-service teachers studying at Balikesir University
Necatibey Faculty of Education during the Spring Semester of 2018-2019 academic year. When the
demographic characteristics of the study group were examined, it was seen that 27.1% of the teachers
were male and 72.9% were female. Descriptive information about the study group is presented in

Table 1.

Table 1. Descriptive information of pre-service teachers in the study group

Gender
Male Female Total
Department
f % f % f %

Primary School T. 10 17,8 46 82,2 56 13,6
Preschool T. 6 8,8 62 91,2 68 16,5
Mathematics T. 19 27,5 50 72,5 69 16,8
Social Sciences T. 7 19,4 29 80,6 36 8,8
Turkish T. 13 41,9 18 58,1 31 7,5
Biology T. 3 17,6 14 82,4 17 4,1
Science T. 5 17,2 24 82,8 29 7,1
English T. 9 31 20 69 29 7,1
Music T. 9 40,9 13 59,1 22 5,4
Chemistry T. 5 41,6 7 58,4 12 2,9
Physics T. 4 30,7 9 69,3 13 3,2
ITT. 21 72,4 8 27,6 29 7,1
Totatl 111 27,1 300 72,9 411 100,0

Data Collection Tools

The data were collected by the “Teaching Profession Attitude Scale" developed by Ustiiner
(2006) and” School Climate Scale" developed by Terzi (2015).

Teaching Profession Attitude Scale:  The Teaching Profession Attitude Scale developed by
Ustiiner (2006) is a 5-point Likert type scale consisting of 34 items and one dimension. Cronbach
Alpha reliability coefficient of the scale was .94, KMO value .951; Bartlett's test 8024,304; df: 561 and p
= 000. In the next stage, confirmatory factor analysis was conducted for the "Teaching Profession
Attitude Scale ”. When the CFA results were examined, it was seen that the Chi-square fit index (X?>=
1664,134, df=515, X?/df = 3,21) was significant. The other fit index values were found as [RMSEA=0,07;
CFI =0,86; GFI=0,79; AGFI=0,75; RMR=0,06; NFI=0,80]. According to these results, it was concluded

that the scale had an acceptable fit.

1618



Giines, A. M.

School Climate Scale: School Climate Scale developed by Terzi (2015) is a 5-point Likert type scale
consisting of 17 items and three dimensions: school loyalty, communication and learning
environment. Cronbach Alpha reliability coefficient of the scale was .93; KMO value was .928;
Bartlett's test 4433,518; df: 136 and p=.000. Cronbach's alpha reliability coefficients of the dimensions
of the scale were found to be as follows: school commitment 90, communication .88 and learning
environment .86. In the next stage, confirmatory factor analysis was conducted for “School Climate
Scale" and the goodness of fit values obtained from CFA were [y2= 307,822; Sd = 112; 32/5d = 2,74;
RMSEA=0,06; CFI =0,96; GFI=0,92; AGFI=0,90; RMR=0,08; NFI=0,94]. These results indicate to a good
fit.

Data Analysis

At the onset of the data analysis, the distribution of data was analyzed by Kolmogorov-
Smirnov and Shapiro-Wilk tests. Significance levels for the Teaching Profession Attitude Scale and
School Climate Scale were found as Kolmogorov-Smirnov: .000; Shapiro-Wilk: .000. Since the data
were not normally distributed, non-parametric tests were employed. Frequency, percentage, mean,

standard deviation, Mann Whitney U-test, Kruskal Wallis H-test and Pearson Moments analysis

techniques were used in the analysis of the data.

Findings

In the study, the answers of the pre-service teachers to the Teaching Profession Attitude Scale

were analyzed and the results are presented in Table 2.

Table 2. Mean and standard deviation scores of the Teaching Profession Attitude Scale

n i s

Attitude Towards Teaching Profession 411 4,14 ,63

When the analyzes in Table 2 were examined, it was seen that the most common response given

by pre-service teachers in the scale was “mostly agree” (x=4,14, s=,63).

In the next stage, the results of the mean and standard deviation values of the School Climate

Scale are presented in Table 3.

Table 3. Mean and standard deviation scores of School Climate Scale
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Dimensions n X S
School Commitment 411 3,76 ,99
School ..
Climate Communication 411 3,65 ,85
Learning Environment 411 3,46 ,81
Total 411 3,61 ,76

When the analyzes in Table 3 were examined, it was seen that the most common response given
by pre-service teachers in the scale was “I agree” (x=3,61, s=,76). The analysis of pre-service teachers'
perceptions about the dimensions of the school climate showed that the highest average was in the
level of school commitment (x=3,76, s=,99), followed by communication (x=3,65, s=,85) and learning

environment (x=3,46, s=,81) respectively.

In the third stage of the study, the relationship between pre-service teachers' gender and their
attitudes towards the teaching profession was examined and the results of the analysis are presented

in Table 4.

Table 4. The results of Mann Whitney u-test analysis on attitudes towards the teaching profession by gender

variable
Gender N Rank Mean  Rank Total U P
i F 1 295 223,87 66042,0
Attltu'des Towarqs emale 11838,0 1000
Teaching Profession Male 116 160,55 18624,0

Table 4 shows that there is a significant difference between the attitudes of teacher candidates
towards teaching profession and gender (Mann Whitney U=11838,0; p < 0,05) and this difference was
found to be in favour of female pre-service teachers. According to this result, it can be explained that
female pre-service teachers have more positive attitudes towards the teaching profession than their

male counterparts.

In the fourth stage of the study, the relationship between gender and school climate perceptions

was examined and the results of the analysis are shown in Table 5.

Table 5. Results of Mann Whitney u-test analysis on school climate perceptions by gender variable

Gender n Rank Mean  Rank Total U p
. Female 295 223,32 65879,5
School Commitment Male 116 161,95 18786,5 12000,5 ,000
L. Female 295 210,03 51959,0
Communication Male 116 195,75 227070 15921,0 ,272
Learning Female 295 211,33 62343,0 15537,0 ,146
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Environment Male 116 192,44 22323,0
School Climate Female 295 217,46 64149,5

13730,5 ,002
(Overall) Male 116 176,87 20516,5

When the data presented in Table 5 were examined, it was found that there was a significant
difference between school climate perceptions and gender of pre-service teachers (Mann Whitney
U=13730,5; p < 0,05) and this difference was in favour of female pre-service teachers. According to this
result, it can be explained that female pre-service teachers have more positive attitudes towards the
teaching profession than male pre-service teachers. In terms of sub-dimensions of school climate
perceptions, there was a significant difference between school commitment and gender (Mann
Whitney U=26290,5; p < 0,05) and this difference was found to be in favour of female pre-service
teachers. There was no significant difference between the dimensions of Communication and Learning

Environment and gender.

In the fifth stage of the research, it was examined whether the attitudes of the pre-service
teachers towards the teaching profession differed in terms of the department they study and the

results of the analysis are presented in Table 6.

Table 6. The results of Kruskal Wallis h-test regarding the attitudes towards teaching profession according to

the department variable

Direction
Department n Rank Mean  Sd Vel p of
Difference
Primary School T. (1) 2-1
56 191,18 5-1
7-1
Pre School T. (2) 68 238,03
Mathematics T. (3) 2-3
69 183,36 5-3
7-3
Social Sciences T. (4) 36 226,50
Turkish T. (5)
2-9
31 260,06 49
Attitude Towards 5-9
Teaching 7-9
Profession Biology T. (6) 17 198,12
Science T. (7) 5-8
29 243,07 5-12
English T. (8) 29 189,33 1 35,091 01
Music T. (9) 1-10
22 160,84 3-10

4-10
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5-10

6-10
7-10
8-10
11-10
12-10

Chemistry T. (10) 12 9971

Physics T. (11) 13 220,46

IT T. (12) 29 186,12

When the data in Table 6 is analyzed, it is concluded that there is a significant difference
between the pre-service teachers' attitudes towards the teaching profession and their departments (?=
33,091; p < 0,05). Mann Whitney U test was used to determine the direction of the difference. When
the differences were examined; among the departments of Primary Education, Preschool Education,
Mathematics Education, Turkish Education, Science Education and Music Education the direction of
difference is in favour of Preschool Education, Turkish Education and Science Education; among
Turkish Education, English Language Education and IT Education the direction of difference is in
favour of Turkish Education; and between Chemistry Education Department and other departments,

the direction of difference is in favour of other departments.

In the sixth stage of the study, it was examined whether the pre-service teachers' perceptions of

school climate differed in terms of the department they study and the results are presented in Table 7.

Table 7. The results of Kruskal Wallis h-test on school climate perceptions based on department variable

Direction
Department n Rank Mean Sd 4’ p of
Difference

Primary School T. (1)
56 167,99

Pre School T. (2)

3-10
68 194,03

Mathematics T. (3) 4-1
4-2
4-3
69 201,31 4-8
4-9
4-10

Social Sciences T. (4) 36 248 67 5-1
’ 5-8
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5-10
11 29,522,000
School Climate Turkish T. (5) 6-1
6-2
6-3
6-8
31 221,73 6-9
6-10
6-12

Biology T. (6) 7-1
7-2
7-3
17 272,26 7
7-9
7-10
7-12
Science T. (7) 29 302,91
English T. (8) 29 163,19
Music T. (9) 22 150,82
Chemistry T. (10) 11-1
11-2
11-3
11-5
11-8
11-9
11-10
11-12

12 122,42

Physics T. (11) 13 300,27
ITT. (12) 29 190,09

When the results in Table 7 are analysed, it can be concluded that there is a significant
difference between the pre-service teachers' attitudes towards the teaching profession and the
department they study (y= 29,522; p < 0,05). Mann Whitney U test was used to determine the
direction of the difference. When the differences are examined; among the departments of Primary
Education, Preschool Education, Mathematics Education, Social Sciences Education, English Language
Education, Music Education and Chemistry Education, the direction of difference is in favour of Social
Studies Education; among Primary Education, Turkish Education, English Language Education,
Music Education and Chemistry Education, the difference is in favor of Turkish Education; among the
departments of Primary Education, Preschool Education, Mathematics Education, Biology Education,

English Language Education, Music Education, Chemistry Education and IT Education, the difference
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is in favour of Biology Education; among Primary Education, Preschool Education, Math Education,
Turkish Education, Science Education, English Language Education, Music Education, Chemistry
Education and IT Education, the direction is in favour of Science Education; among Primary School
Education, Preschool Education, Mathematics Education, Turkish Education, English Language
Education, Music Education, Chemistry Education, Physics Education and IT Education, the

difference is in favour of Physics Education.

At the final stage, Pearson two-way correlation analysis was conducted to determine the
relationship between pre-service teachers' attitudes towards teaching profession and school climate

perceptions and the results are presented in Table 8.

Table 8. Pearson two-way correlation analysis results to determine the relationship between attitudes towards

the teaching profession and school climate perception

1. Attitude Towards Teaching Profession 1,00 ,492**
2. Perception of School Climate ,492** 1,00
*p< .01

When the results in Table 8 are analysed, it is seen that there is a positive, moderate and
significant relationship between pre-service teachers' attitudes towards teaching profession and school

climate perceptions. (rp= 0,492, p < .01).

Discussion and Conclusion

The first finding of the study was that the agreement level of pre-service teachers in the
attitudes towards the teaching profession scale was "mostly agree ”. When the previous studies are
examined, it can be seen that other researchers also reached the same finding (Semerci & Semerci,
2004; Tailor & Thesis, 2007; Dogan & Shepherd, 2009; Siilen Sahin, 2010; Cloud, 2011; Alkhateeb, 2013;
Andronache et al., 2014; Engin & Cigekli Kog, 2014; Karatekin et al., 2015; Serin et al., 2015; Bayrakdar
et al., 2016; Durmuscelebi et al., 2017; Uriin Karahan & Erdag: Toksun, 2018; Saydam & llgar, 2018;
Sivakumar, 2018 and Sengiil Bircan, 2019). Contrary to the results obtained in this study, Egwu (2015),
Pancholi (2015) and Soibamcha and Pandey (2016) concurred that pre-service teachers have a negative
attitude towards teaching profession whereas Girgin et al. (2010) and Renthlei and Malsawmi (2015)
found that pre-service teachers had a neutral attitude towards teaching profession. Teachers 'attitudes
towards the profession have a significant impact on students' learning. This situation also determines
the satisfaction of pre-service teachers in their prospective schools. Teachers are of great importance to

the development of society and social development. Therefore, it is vital to find out whether teachers
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have positive or negative attitudes towards the teaching profession (Renthlei and Malsawmi, 2015).
According to the results of this study, it can be stated that pre-service teachers are interested in
teaching profession, they like their profession and they adopt it. This commitment is very important to
be successful in their profession when they become teachers. Pancholi (2015) claims that teachers'
attitudes towards their professions are very important for their professional development and
developments in education. How teachers do their teaching depends largely on their attitudes, values
and beliefs. A positive attitude makes the teaching process not only easier but also more satisfying
and professionally rewarding. A negative attitude makes the teaching process more difficult, boring
and unpleasant. In addition, teachers' attitude also affects their students' behaviour. Thus, effective
and productive teaching can only be achieved by teachers with the desired attitudes. Similarly,
Semerci and Semerci (2004) assert that commitment to the teaching profession, loving the students,
understanding the importance of education will facilitate the learning and teaching process and
eventually increase success. On the other hand, negative attitudes, not loving students, not developing
themselves both professionally and personally, and lack of excitement and passion will decrease
success. Saks et al. (2016) stated that teachers how teachers feel and perceive their roles and how they
behave in this role will be reflected in their interactions with students and this will affect pre-service
teachers' attitudes towards the profession and their readiness to pursue their teaching career. Terzi
and Tezci (2007) also stated that this situation will have an important impact on the success of pre-
service teachers who show a high level of positive attitude and this attitude is very important in that it

indicates that they have chosen their profession intentionally and willingly.

In the next stage of the study, it was concluded that pre-service teachers' perceptions of school
climate were high. When the studies were examined, it was seen that Caglayan (2013); Tavsanl et al.
(2016); Erarslan (2018); Aydogan (2019) and Yiiner and Burgaz (2019) reached similar results. Contrary
to the results obtained in the study, the studies of Dogan (2012); Senel and Bulug (2016); Giindogan
and Kogak (2017) and Dogan and Ozdemir (2019) indicated to a moderate school climate perceptions
whereas Ayik et al. (2014) reported that school climate perceptions of pre-service teachers were low.
When the results of the study were examined in terms of school climate sub-dimensions, it was found
that the highest average was in the school commitment dimension, followed by the communication
and learning environment dimensions, respectively. Caglayan (2013) found the learning environment
dimension to be very high. Contrary to this study, Glindogan and Kogak (2017) and Erarslan (2018)
found the communication dimension the highest and school commitment lowest while Aydogan
(2019) found the learning environment dimension lowest. According to the results obtained from this
research, it can be explained that pre-service teachers are satisfied with their schools in terms of school

commitment, communication and learning environment and in this fosters school climate perception.
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Marshall (2004) stated that what students learn about themselves through interactions in the school is
as important as the academic knowledge they receive and that if the school climate is positive, it can
provide an enriching environment for personal development and academic success. Calik et al. (2011)
stated that a positive school climate would enable individuals to see themselves as valuable and work
collaboratively, causing students to experience less behavioural and emotional problems. According
to Austin et al. (2011), a positive school climate creates conditions that reduce or eliminate learning
barriers by confronting a large number of students. Schools with a positive school climate provide
learning support, a term used to refer to resources, strategies, and practices that support students'
physical, social, emotional and intellectual development. According to Ozdemir et al. (2010), it is
stated that academic development and learning will be highlighted in schools with a positive school
climate, the quality of student and teacher relations is positive, all members of the school will respect
each other and that a consistent and fair discipline policy will be followed. For this reason, the school

climate affects students' learning, security and properties positively or negatively.

In the third sub-problem of the study which questions whether the attitudes of the pre-service
teachers towards the teaching profession differ according to their gender, it was concluded that the
attitudes of the female pre-service teachers towards the teaching profession were higher than their
male counterparts. According to this result, it can be stated that the attitudes of female pre-service
teachers towards teaching profession are more positive than male pre-service teachers. The reason for
this situation can be explained as the fact that teaching profession is perceived as a female profession
and therefore, female teacher candidates have a higher motivation than male pre-service teachers.
When the studies are examined it was seen that Terzi and Tezci, (2007); Ustiiner, Capri and
Celikkaleli, (2008); Demirtas and Comert (2009); Bulut (2011); Aydin and Saglam (2012); Gokge and
Sezer (2012); Bhargava and Pathy (2014); Karatekin, Merey and Kece (2015); Pancholi (2015);
Bayrakdar et al. (2016); Durmuscelebi et al. (2017); Uyaruik (2017) and Sengiil Bircan (2019) reached
similar results with the results of this study. On the other hand, Capa and (il (2000); Semerci and
Semerci (2004); Acish and Kolomug (2012); Engin and Kog (2014); Yasar Ekici (2014); Awan (2015);
Nakip and Ozcan (2016); Cakmak and Ercan (2018); Sivakumar (2018) and Sahin-Sak et al. (2019)
concluded that there was no significant relationship between gender and attitude towards teaching

profession.

In the fourth sub-problem of the study which questions whether the school climate
perceptions of the pre-service teachers differ according to their gender, it was concluded that the
school climate perceptions of the female pre-service teachers towards the teaching profession were
higher than their male counterparts. According to this result obtained from the research, it can be

stated that female pre-service teachers' perceptions of school climate and their commitment to school
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are more positive than male pre-service teachers in general. In particular, it is thought that female pre-
service teachers are better at internalizing the teaching profession, which is perceived as a female
profession, and their desire for professional development will affect their school climate perceptions.
Ozdemir et al. (2010); Karaman and Yurtal (2015) and Ozgenel et al. (2018) reached similar results
with the results of this study. Contrary to this result, Aydogan (2019) concluded that male pre-service
teacher' perceptions of school climate were higher than female ones. Tavsanli and others. (2016);
Erarslan (2018) and Eren (2019) concluded that there was no relationship between school climate and
gender in their studies. When the school climate perceptions of the pre-service teacher were examined
in terms of sub-dimensions, it was seen that gender variable was in favour of female pre-service
teachers for the School Commitment dimension; no significant difference observed between the
dimensions of Communication and Learning Environment and gender. When the studies conducted
were examined, Sara¢ (2015) stated that female students have more positive perceptions to school
climate in the dimension of supportive teacher behaviours whereas Dogan (2012) concluded that male
students developed more positive perceptions inter-student relations domain. Tavsanli and others.
(2016) and Aydogan (2019) concluded that there was no relationship between gender and school

climate dimensions.

In the fifth sub-problem of the research, it was concluded that there was a significant
difference between the department variable and pre-service teachers' attitudes towards teaching
profession. In the research, the attitudes of the preservice teachers studying in Preschool Education,
Turkish Education and Science Education departments towards teaching profession were high while
the attitudes of pre-service teachers studying in the departments of Primary Education, Mathematics
Education, Music Education and Chemistry Education towards teaching profession were low. It is
thought that their attitdues towards teacher profession is affected by their willingness to chose this
department and employment rates. Tanel and Tanel (2013) stated that there has been a significant
decline in the affective and cognitive readiness of the students who are placed in basic teacher training
programs for many reasons, especially occupational anxiety. Saydam and Ilgar (2018) stated that the
attitude developed by the pre-service teachers before starting the profession is one of the most
important determinants of their success in their profession and that it is not possible for pre-service
teachers who have an insufficient or negative attitude towards the teaching profession to be
successful. When the studies on the department variable are examined, Terzi and Tezci (2007);
Ustiiner and others. (2009); Gokge and Sezer (2012); Engin and Cicekli Kog (2014) and Yasar Ekici
(2014) concluded that there was a significant difference between the pre-service teachers' attitudes
towards teaching profession and department variable. The students of certain departments have more

positive attitudes towards teaching profession such as Social Studies and English Language Teaching
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departments (Terzi and Tezci, 2007); Physical Education Teacher departments (Ustiiner et al. 2009);
Social Studies Teaching and Primary Education departments (Engin and Cicekli Kog, 2014);
Translation and Interpreting department (Yasar Ekici, 2014). On the other hand, Capri and Celikkaleli,
(2008); Stilen Sahin (2010); Aydin and Saglam (2012) and Durmuscelebi et al. (2017), found that there

was no relationship between the attitude towards teaching profession and department variable.

In the sixth sub-problem of the study, it was concluded that there was a significant difference
between the department variable and pre-service teachers' school climate perceptions. In the study, it
was concluded that the school climate perceptions of pre-service teachers studying in Social Studies
Education, Turkish Education, Biology Education, Science Education and Physics Education
departments were higher than the other departments. The fact that pre-service teachers' school climate
perceptions differ according to their departments can be explained by their willingness to choose the
department and employment rate. Pre-service teachers who have a positive perception of school
climate will benefit from the environments that will develop themselves both professionally and
personally in their schools and this will make important contributions to their profession. There are
not many studies on the relationship between school climate perceptions and the department variable.
In his study, Erarslan (2018) concluded that pre-school teachers' school climate perceptions were high

whereas the students of mathematics department had low school climate perceptions.

Finally, the relationship between the attitudes of pre-service teachers towards teaching
profession and school climate perceptions was examined and it was concluded that there was a
positive and moderate relationship between their attitudes towards teaching profession and school
climate perceptions. According to this result obtained from the research, it can be concluded that the
increase in the attitudes of teacher candidates towards the teaching profession will affect the

perception of school climate.
Suggestions

It is thought that attitudes towards teaching profession and school climate perceptions are two
important factors for the pre-service teachers' success in their professions. In this study, both factors
were found to be high. However, it is concluded that both factors differ especially in terms of
department variable. This difference in terms of departments is considered to be an important
problem to consider. For this reason, more decisive criteria for student selection in the faculty of
education should be set and more courses such as teaching practice should be delivered. In this study,
the opinions of pre-service teachers were collected through a scale. In further studies, more in-depth
data can be obtained using both a scale and an interview form. In addition, this study was conducted

in only one faculty of education. Future studies can be done in different faculties.
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