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ABSTRACT

The goal of this study is to focus on pre-service early childhood teachers’ views on the
place of integrated curriculum in Turkish National Curriculum. The participants were 30
pre-service teachers enrolled in an Early Childhood Education program in a public
university in Turkey. For this study, qualitative research design was used to explore pre-
service early childhood teachers’ views about integrated curriculum. The data were
collected through reflection papers written by 20 pre-service early childhood teachers
about the implementation of integrated curriculum in early childhood settings and
interviews with ten pre-service teachers. The findings of the analysis indicated that pre-
service teachers thought that integrated curriculum is a part of preschool curriculum. Most
of them focused on the positive effects of integrated curriculum on children’s learning
progress. Moreover, they believed that early childhood teachers generally used integrated
curriculum in their classroom practices such as in drama, literacy, and science activities.
Keywords: integrated curriculum, early childhood education, pre-service education,
qualitative study.

Okul Oncesi Ogretmen Adaylarimin
Biitiinlestirilmis Program Hakkindaki Goriisleri

OZET
Bu ¢aligmanin amaci, okul dncesi 6gretmen adaylarinin biitiinlestirilmis programin Okul
Oncesi Egitim Programindaki yeri hakkindaki goriislerinin ortaya cikarilmasidir. Bu
calismanin katilimeilarmi, Tiirkiye’de bulunan bir devlet {iniversitesinin, Okul Oncesi
Ogretmenligi Progranmina kayitli 30 okul 6ncesi dgretmen adaylari olusmaktadir. Bu
calismada, okul Oncesi Ogretmen adaylarmin biitiinlestirilmis program hakkindaki
goriislerine ulagmak icin nitel aragtirma yontemi kullanilmistir. Calismanin verileri, 20
okul Oncesi Ogretmen adaymnin okul Oncesi egitim kurumlarinda biitiinlestirilmis
programin uygulanmasi ile ilgili yazmis olduklart yazili dokiimanlar ve 10 okul &ncesi
ogretmen adayi ile yapilan miilakatlar yoluyla toplanmistir. Caligmanin sonucu, okul
oncesi 6gretmen adaylarmin biitiinlestirilmis programi anaokulu miifredatinin bir pargast
olarak dastindiiklerini gostermektedir. Cogu Ogretmen aday1 biitiinlestirilmis programin
¢ocugun Ogrenme siirecine sagladigi olumlu etkiler iizerine odaklanmistir. Bununla
birlikte, okul 6ncesi 6gretmenlerinin biitiinlestirilmis programi daha ¢ok drama, edebiyat
ve fen etkinliklerinde kullandiklarini diistinmektedirler.
Anahtar kelimeler: Biitiinlestirilmis program, okul dncesi egitim, hizmet dncesi egitim,
nitel ¢alisma.
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INTRODUCTION

The idea of “integrated curriculum” has been considered as an educational
method since 1800s and early 1900s. John Dewey and Francis Parker shaped the
idea of integrated curriculum (Hinde, 2005). Integrated curriculum was utilized
to support the curriculum in order to reform lesson plans with other content areas
(Beane, 1997). One of the most general definitions of integrated curriculum is
the combination of two or more academic subjects in order to obtain one
curriculum (Walker, 1995). In addition, Lake (1994) stated that some common
keywords included in the definition of integrated curriculum are combined
subject areas, project-based, rich sources, thematic units, and flexible grouping.
As a term, curriculum integration has generally been referred to as “integrated
curriculum” and “interdisciplinary curriculum”. Kysilka (1998) stated that other
terms were also used to define it such as “integrated studies” (Stevenson & Carr,
1993), “correlation”, “fusion” and “core” (Vars, 1987), “co-related”,
“multidisciplinary”, “interdisciplinary” and “integrated day” (Maurer, 1994).
According to Beane (1997), integrated curriculum consists of four major aspects:
integration of experiences, social integration, integration of knowledge, and
integration as a curriculum design.

Models of Integration

There are three different models that represent the integration process during
curriculum integration. These are Jacobs’ Continuum of Curriculum (1989),
Fogarty's Ten Levels of Curriculum Integration (1991), and Drake's Continuum of
Integration (1998). In order to apply integrated curriculum in a meaningful way, it is
important to understand these three models in detail. The first model is Jacobs’
curriculum model (1989). Her model shows six levels that are “Discipline-Based
design”, “Parallel disciplines”, ‘“Multidisciplinary design”, “Interdisciplinary
design”, “Integrated day design”, and “Complete integration”. She focuses on
themes to support curriculum content. She also emphasizes the importance of real
life experiences. In fact, educators have an opportunity to organize the learning
process on the basis of children’s interests, needs, and works related to real life. The
second model is Fogarty's Ten Levels of Curriculum Integration (1991). He organized
ten different levels to show curriculum integration. These levels vary from
“Fragmented” to “Networked” integration. According to this model, if teachers
prefer to work on one subject, they can use fragmented, connected, and nested
forms in order to create an integrated curriculum. On the other hand, if they want to
focus on more than one subject, they can work on sequenced, shared, webbed,
threaded, and integrated designs of the integrated curriculum model. Moreover,
immersed and networked patterns can be used to focus on children’s self-awareness
about integration. The last model is Drake's Continuum of Integration (1998). This
model includes the continuum process from multidisciplinary to interdisciplinary and
to transdisciplinary approaches. Indeed, six levels of continuum of integration are
explained starting with traditional level of full integration: “Traditional”, “Fusion”,
“Within  One  Subject”, “Multidisciplinary”,  “Interdisciplinary”,  and
“Transdisciplinary” (Drake, 1998). All of these three models developed by Jacobs
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(1998), Fogarty (1998), and Drake (1998) portray different issues about integrated
curriculum in order to support curriculum development. These models also suggest
essential methods to organize integrated curriculum design successfully (Wu, 2003).

There are several studies related to these integrated models in order to show the
applications of integrated curriculum or interdisciplinary curriculum. In light of the
literature about integrated models, the results of the studies demonstrate that this
type of teaching supports student achievement as compared to traditional teaching
(Cotton, 1982). Latham (1997) emphasizes that an integrated program helps
students to improve their mathematical skills; in fact, results show that grades of
females in integrated programs rise dramatically. In addition to academic
achievements, integrated curriculum improves children’s non-academic skills. For
instance, a study reported that students perceived the teaching process as more fun
and displayed less disruptive behaviors (Cole, 1994 as cited in Drake, 1998).
Another research conducted by Geoghegan (1994) showed that students
participated in a tribal theme integrated curriculum which includes drama,
history, science, social studies, language, and physical and social development
on the basis of arts. As a result of this, students understand the importance of
showing respect to others and valuing others ideas. Moreover, these activities
supported the development of their intrapersonal skills. That is, they contributed
to the development of their own identities, too. Specifically, it is seen that
integrated curriculum provides beneficial opportunities to students and teachers
in the learning process. Indeed, according to Lake (1994), integrated curriculum
does not include any bad effects on the learning process; furthermore, some
students really learned more when integrated curriculum was applied. In
addition, she maintains that integrated curriculum enhances teacher cooperation.

Early childhood teachers play an important role in selecting and implementing
these integrated curriculum approaches that are mentioned above. While they are
planning and implementing activities on the basis of integrated curriculum, they
generally use their educational backgrounds and their prior classroom
experiences. In fact, the literature indicates that educational background is one of
the indicators of successful teaching experiences. Educational background may
be defined as the overall educational experiences gained through one’s pre-
service years. According to McMullen and Alat (2002), educational experiences
are perceived to be critical in affecting teachers’ beliefs. In fact, Oztiirk (2006)
conducted a study in order to analyze in-service early childhood teachers’ beliefs
about integrated curriculum in terms of their years of experiences, their
educational backgrounds, and whether they had attended courses or not. The
results of this study showed that educational background was one of the
important indicators of shaping teachers’ beliefs about curriculum integration. It
was also found that early childhood teachers who had graduated from university
showed positive attitudes toward integrated curriculum because they believed
that it was helpful for them to implement classroom activities into the
educational process. In order to understand early childhood teachers’ beliefs
about integrated curriculum, it is also important to investigate pre-service



36  Okul Oncesi Ogretmen Adaylarimin Biitiinlestirilmis ... E. Oztiirk Yilmaztekin, F. Tantekin Erden

teachers’ views about integrated curriculum. These views about integrated
curriculum are good predictors of use in their future professional life.

The purpose of this study was to investigate pre-service early childhood
teachers’ views about integrated curriculum. More specifically, this study
addressed their understanding about the implementation of integrated curriculum
in early childhood classrooms. The following research questions were studied:
1. How do pre-service early childhood teachers define “integrated
curriculum”?
2. What are the pre-service early childhood teachers’ views about the
implementation of “integrated curriculum”?
3. What are the pre-service early childhood teachers’ ideas about the
place of integrated curriculum in the “Turkish National Early Childhood
Program (2006)”?

METHOD
Design of the Study
For this study, qualitative research design was used to explore pre-service early
childhood teachers’ views about integrated curriculum. In order to collect data,
document analysis and semi-structured interviews were conducted.

Participants and Data Collection

Participants of this study consisted of 20 pre-service teachers who were enrolled
in Early Childhood Education program in one of the public universities in
Turkey. All participants were female in this study. The convenient sampling
method was employed to select them. All of the participants completed the
course related to curriculum in early childhood education during their second
year of the program. Among these, ten of them were conveniently selected on the
basis of accessibility for interviews.

The data were collected through (i) reflection papers written by 20 pre-service
early childhood teachers about integrated curriculum and (ii) interviews with five
third-year and five fourth-year pre-service early childhood teachers in order to
obtain in-depth information.

Firstly, written data were collected to understand pre-service early childhood
teachers’ reflections about integrated curriculum. It was informed that
participation was voluntary and the data were collected from students at the end
of the class session. Twenty participants were asked to write their reflections
including their perceptions on some issues such as the definition of integrated
curriculum, positive and negative sides of integrated curriculum, impact on
children’s development, the appropriateness of integrated curriculum on the
basis of National Early Childhood Program (2006), and one example of an
integrated activity which is applicable in early childhood education. The
National Early Childhood Program was revised in 2012 and all early childhood
centers in Turkey was started to use it in September 2013. However, the data
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collection for this study was completed before 2012. For that reason, this study
was based on 2006 version of the National Early Childhood Program.

The interviews were conducted to collect more in-depth data on pre-service early
childhood teachers’ views about the issue of curriculum integration and the
implementation of integrated curriculum. Ten pre-service early childhood
teachers were interviewed with a semi-structured interview protocol consisting
of 12 questions. The questions addressed the definition of integrated curriculum,
models related to it, integrated activities for early childhood education, the
evaluation of the program related to integrated curriculum in terms of children’s
development and teachers, examples related to pre-service early childhood
teachers’ experiences, and the place of the integrated curriculum in Turkish
National Early Childhood Program (2006). The interviews were conducted at
places selected by the participants; thus, participants felt comfortable. All
interviews were audio-taped and conducted by the first author. The time periods
of interviews were approximately half an hour.

Data Analysis

The written reflections of 20 pre-service early childhood teachers and the
verbatim transcriptions of audio-taped interviews with ten pre-service teachers
comprised the data for the study. The reflections were studied with the help of
their answers about the questions in the reflection papers. The first author read
all of the reflection papers and selected four main issues evident in their answers.
These are definition of integrated curriculum; the effects of integrated curriculum
on children’s development, and the examples of integrated activities in early
childhood education. The coding process was completed by another field expert
in Early Childhood Education.

The collected data from interviews were investigated on the basis of inductive
coding process (Miles & Huberman, 1994). The data were independently
analyzed by the first author and another early childhood researcher. Firstly, they
read all data several times in order to construct categories. Then, they compared
the defined categories with each other and thus the main categories were
selected. After the categories for coding were constructed, the first author re-
read and coded the data. The same process was completed by another researcher.

The researchers also considered the validity of this study. In fact, Creswell
(2007) highlights the importance of considering validation issues in qualitative
studies. At least two of them can be used to show validation of the study. For this
study, peer review or debriefing and external audits were used to ensure the
validity of the study. Moreover, expert opinion was used to organize the process
and the analysis of the study.
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FINDINGS

The interviews were analyzed to examine pre-service early childhood teachers’
understandings about integrated curriculum and the place of integrated
curriculum in the Turkish National Early Childhood Program (2006). The results
were organized on the basis of the place of integrated curriculum, the effects of
integrated curriculum, the implementation of integrated activities, and the place
of integrated curriculum in Turkish National Early Childhood Program (2006).
The findings from interviews are reported, and then pre-service teachers’
reflections are presented.

Firstly, to understand pre-service teachers’ views about curriculum integration,
whether they attended any course related to integrated curriculum was asked. All
participants stated that they learnt the concept of integrated curriculum in their
curriculum course as a chapter during their second year of undergraduate
schooling.

The Issue of Integrated Curriculum

The issue of integrated curriculum was investigated through interviewing with
ten pre-service early childhood teachers. The results showed that interviewed
participants’ definitions about integrated curriculum were about combining
something in order to foster meaningful learning. While one of the participant
pre-service teachers addressed the integration of activities with real life issues,
nine of them mentioned the nature of integration as combining two or more
activities with each other:

“It is implementation of an activity on the basis of different disciplines.” (P7)

“It is a type of curriculum that combines different areas into a common area.”
(P8)

“It is a teaching process that provides opportunities to make a connection
between different disciplines.”(P4)

“It is a good way to teach something to children with the help of different
activities.” (P3)

When asked their views about models of integrated curriculum, two participants
thought that these models were related to the core of the learning process:

“These models are about whether children are at the center of the curriculum or

not.”(P1)
“All of these models vary from traditional to child-centered. ”(P6)

Some others addressed different aspects of these models:
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“The nature of these models is combining something together into the
curriculum. However, the ways to integrate are different from one another.”(P9)

“It is more appropriate to apply these models to elementary or high school
levels.”(P2)

However, six of them reported that they did not remember the details of the
integrated curriculum models.

The participants also expressed that integrated curriculum plays an important
role in early childhood education. At this point, while some participants
emphasized the necessity of integrated curriculum, some others stated that it is
‘beneficial’ for children and teachers. One of the participant pre-service teacher
stated that “Integration of activities should be applied in classrooms because it
provides an opportunity to be flexible in transitions between activities” (P1)
while another one mentioned that “Integrated activities help teachers to
organize the subject in a more clear way. As a result, children can learn lots of
things by doing different activities” (P4). Considering the effects of integrated
curriculum on children and teachers, one of the participants stated that
“Integrated activities are helpful for both children and teachers. Implementing
and planning integrated activities provide effective education” (P6).

When looking at the examples of pre-service teachers’ perceptions related to
integrated activities, all participants stated that all of the activities applied in
early childhood settings could be integrated with each other. In fact, they
addressed more specific integrated activities such as the following:

“In early childhood education, activities such as art, mathematics, and music
can be combined with one another. Moreover, it is useful to integrate physical
activities with art.” (P1)

“For example, integration of music and mathematics activities is a good
example of curriculum integration. Moreover, we can integrate science with
music activities.” (P4)

“As a teacher, we can combine art with all other activities in early childhood
settings. For example, art can be integrated with science. Moreover, literature
and physical activities can be combined.” (P6)

Briefly, all of the participating pre-service teachers stated that integration of
activities provided opportunities for children to learn lots of concepts and skills
meaningfully. All of them considered the use of integrated curriculum as a
necessity for early childhood curriculum. For that reason, their examples about
integrated activities included a variety of activities such as art, math, science,
music, physical education, and drama.
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The Effects of Integrated Curriculum
The participants were asked about their views regarding both the merits and
adverse effects of integrated curriculum. They expressed their views on the basis

of different perspectives.

Table 1. Positive and Negative Aspects of Integrated Curriculum

Participant # Aspects Statements
P1 Positive “Children can learn by making connections.”
Negative “If teachers cannot organize the activities properly, children may
not realize what they are learning.”
P2 Positive “Children can integrate something in order to learn basic
Negative information.”
“Teachers should pay more attention to the planning process.
Thus, they should spend a lot of time on planning, organizing,
and applying integrated activities.”
P3 Positive “Children can learn different ways. Moreover, integrated
activities provide opportunities for children to think creatively.”
Negative “The negative sides of this curriculum depend on teachers’
practices. If teachers cannot appropriately plan integrated
activities, children cannot construct learning. As a result,
children start to ask lots of questions about complexity in the
activities.”
P4 Positive “It is helpful for the learning process to become meaningful and
Negative permanent”.
“It is difficult to apply integrated curriculum because teachers
need more information about it.”
P5 Positive “Teachers can observe children’s progress in a more detailed
Negative way.”
“It may take more time. Thus, this affects teachers’ preparation
for other activities.”
P6 Positive “Children enjoy themselves more because they see different
things in an activity time period”.
Negative “There can be discrepancy between the aims of the activities
[integrated activities].”
P7 Positive “Children can remember everything about connected concepts,
thus the learning can be constructed in a more permanent way.”
Negative “It depends on teachers’ planning. If teachers cannot organize
integrated activities in terms of children’s age and developmental
levels, this can make the activities more complex. Thus, there is
a problem about applying integrated activities.”
P8 Positive “Integrated activities provide opportunity for children to
understand different points of views”.
Negative “Children cannot understand the common aim of the [integrated]
activities.”
P9 Positive “Integrated activities play a dynamic role on the early childhood
curriculum. As a result, children can willingly attend these types
Negative of activities.”
“Integrated activities may cause too much confusion about
concepts”
P10 Positive “Children can learn concepts meaningfully and understand
Negative easily”.

“Integrated activities may be difficult for children’s progress.”
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As mentioned above, the participating pre-service teachers addressed the positive
and negative sides of implementation of integrated activities in terms of different
perspectives. While eight pre-service teachers focused on the positive effects of
integrated curriculum on children’s learning progress, two of them addressed the
positive views in terms of the teachers and the program. However, participant
pre-service teachers also thought that there were negative aspects of
implementation of integrated curriculum. Most of them stressed the role of the
teachers as a reason of negative outcomes. Generally, they stated the importance
of teachers’ planning and organizing experiences of integrated activities.
Moreover, two of them indicated time management problems and the level of the
difficulty as the adverse impacts of integrated curriculum.

The participant pre-service early childhood teachers had opportunities to observe
teachers’ classroom practices in their practicum courses. These observations
were referred to as “one day practice” in early childhood instructions. All of
these early childhood centers belong to the Ministry of National Education. For
that reason, teachers who have been working in these institutions should follow
the national guideline named as “National Early Childhood Program”.

The participants were asked about the observed teachers’ practices related to
integrated curriculum in their practicum schools. Most of the participants stated
that they had never seen the implementation of integrated activities. However,
two of them mentioned that they have seen this type of integration. For example,
one of the participants said that “I generally saw different integrated activities.
However, “the common thing is that teachers prefer to integrate different
activities by using art” (P5). Another pre-service teacher said that “I saw that
some of the teachers apply integrated activities in their classrooms” (P6).

Participant pre-service teachers’ experiences about integrated curriculum were
related to their practicum practices. In their practicum days, they were expected
to implement daily plans that they had prepared themselves. When asked about
their experiences with integration of activities, all of the participants stated that
they preferred to use integrated activities in their practicum days:

“In the beginning of the semester, our theme was “autumn’. I organized an
integrated activity by combining science and art. First, we made a field trip to
see the changes in the weather. Then, we came back to the classroom and we
made a drawing about what we saw during the field trip” (P3).

“I applied an integrated activity combining art, drama, science, and literacy.
Our theme was “teeth”. Firstly, children were asked to draw pictures about
teeth. Thus, we can understand the children’s understanding about teeth. Then, |
applied a drama activity to include toothbrushes and teeth. After that, a dentist
was invited to show the importance of dental care. Lastly, | selected a book
related to dental care” (P5).
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To summarize, all of the participants preferred to use integrated curriculum in
their practicum practices. While some of them addressed integration of two
different activities, some others focused on the integration of more than three
activities.

The Place of The Integrated Curriculum in the Turkish National Early
Childhood Program

The National Early Childhood Curriculum has been applied for four years.
During participant pre-service teachers’ educational life, there have been
numerous opportunities to investigate the National Curriculum. The participants
were asked about their opinions about the place of integrated curriculum in the
current National Curriculum. Most of them viewed the National Curriculum as
flexible. For that reason, they thought that integrated curriculum can be applied
into this curriculum. However, they also stressed that the implementation of
integrated activities were mainly related to teachers’ understanding about the
teaching process. One of the participants stated that:

“The National Curriculum does not include any term related to integrated
curriculum. However, if we investigate the curriculum guideline in a detailed
way, we can easily see the link between these curriculums” (P7).

“I think that our National Curriculum is flexible. At this point, I can say that
National Curriculum helps children make learning meaningful through
integrated activities” (P10).

The participants were asked their opinions about the implementation of
integrated curriculum in early childhood institutions. Most of the participants
stated that the implementation of integrated curriculum is mainly related to the
teachers’ attempts to organize the activities. This finding is supported by the
reflections of pre-service teachers. One of the participants reflected:

“Teachers can use integrated activities in their classrooms. However, they
should pay more attention to the planning process because the aim of the
teachers should be to support children’s different developmental areas” (R5).

“It is better to support children’s learning experiences on the basis of theme. In
fact, integrated curriculum is a good way to improve children’s development. Of
course, the role of the teachers cannot be ignored in this process” (R11).

“I think that I will use integrated curriculum in my professional life” (R9).

Participant pre-service teachers also mentioned that integrated curriculum
improves children’s whole development. They specifically stated that the
children’s cognitive and social-emotional developments were supported by
integrated curriculum. Moreover, other developmental areas such as children’s
language and physical abilities indicated improvement with integrated
curriculum.
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In addition, some of them stressed the usage of real life experiences in integrated
curriculum. They thought that children learn by doing. For that reason, they had
developed positive views about the impact of integrated curriculum on
meaningful learning. Some others viewed both parent involvement and school
administration as other components of integrated curriculum. They explained
that teachers should be supported by these two important agencies because these
were not separate from one another.

In summary, participant pre-service teachers stressed that integrated curriculum
would be efficient in supporting children’s learning. On the other hand, they
stated that the negative effects of integrated curriculum were related to teachers’
inappropriate practices, time-management problems, and the level of difficulty.
Moreover, participant pre-service teachers adopted positive views about the
applicability of integrated curriculum in the National Early Childhood
Curriculum.

DISCUSSION

The findings show that participating pre-service teachers have positive views
about integrated curriculum. While all of them believed in the positive effects of
integrated curriculum on children’s development and the program, some of them
mentioned some negative sides due to teachers’ roles. Specifically, most of the
participant pre-service teachers thought that integrated curriculum improved
children’s whole development. This finding has been supported by the literature.
For example, Walker (1995) mentioned that integrated curriculum supports the
whole child by providing different experiences in different developmental areas
such as visual or oral. Moreover, Schirrmacher (2002) stated that integrated
curriculum emphasized the holistic model of development. This showed that it
was helpful to foster children’s various developmental areas.

Pre-service teachers’ views about the implementation of integrated curriculum
into the National Early Childhood Program were based on the similarity between
the aims of integrated curriculum and the National Early Childhood Program.
Both of them addressed some issues. The first one is about the child-
centeredness. According to the National Early Childhood Program, it is
important to consider children’s age, developmental characteristics, interests, and
needs (MEB, 2006). Considering integrated curriculum, educators prefer to
choose different methods in order to support learning process such as using more
flexible, child-centered and developmentally appropriate teaching practices
(Jalongo & Stamp, 1997). Another issue is related to problem solving skills.
Both program focused on problems for helping children to find different
alternatives or solutions. National Early Childhood Program (2006) included
problem-solving activities which foster children’s problem solving skills. For
this purpose, teachers should give alternatives to children and encourage
children’s creative problem solving abilities (MEB, 2006). Similarly, Etim
(2005) focused on themes and real life problems as an integrated curriculum in
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order to help children making and creating connections between and among
subject areas. The findings were also consistent with the previous study which
was related to in-service early childhood teachers’ beliefs (Oztiirk & Erden,
2011). In their study, Oztiirk and Erden (2011) found that in-service early
childhood teachers believed they needed more information about the application
process of integrated curriculum. As a result, they could easily apply these
activities. Moreover, in-service teachers thought that the implementation of
integrated activities were parallel with the goals of National Early Childhood
Curriculum in 2006.

Reggio Emilia Approach and Project Approach are good examples of integrated
curriculum. Both of them address the issue of using integrated activities on the
basis of themes or projects into their curriculums. In the project approach, the
selected theme might be a general topic such as seasons and animals. On the
basis of themes, teachers organize the experiences from different subject areas
such as math, language, science as related to the theme (Helm & Katz, 2001).
One of the characteristics of the Project work is to assist children’s learning
process in an integrated manner and prefer to eliminate the separations between
subjects and play areas (Koster, 2001). Indeed, while children are engaging in
projects, they try to make connections among, math, social studies, literature,
and science in order to answer open-ended questions to develop the project
(Curtis, 2002). In this study, participant pre-service teachers gave Reggio Emilia
Approach and Project Approach as examples of integrated curriculum. They
mainly focused on integrated activities in terms of themes.

All of these findings show that integrated curriculum is not a new idea in
National Early Childhood Program (2006) in Turkey. That is, the nature of the
integrated curriculum was found to be parallel with the aims of the Early
Childhood curriculum. However, there was no explicit statement about
integrated curriculum in the National Childhood Program document in 2006. For
that reason, pre-service teachers stressed the teachers’ roles during the
implementation of integrated activities.

It is clear that the latest version of National Early Childhood Program is
completely related to integrated aspects. In order to understand the
interconnectedness between national program and integrated curriculum, it is
good to compare them to each other. The National Program was revised in 2012.
After pilot implementation period, the latest version of the Early Childhood
Program was started to use in September 2013. This program has a
developmental aspect to improve children’s holistic development. It can provide
clear purpose through supporting children’s social and emotional, physical,
cognitive, language and self-care skills. Moreover, the program has been
categorized into different curriculum models. The shared idea of these is called
as ‘“child-centered” to provide opportunities for planning, implementing,
arranging, investigating, researching, discussing and producing (National Early
Childhood Program, 2013). Another important aspect of the program is the
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flexibility of implementation process. Teachers are responsible for preparation,
implementation and evaluation of the program. It gives teachers opportunity to
implement activities either separate or integrated ways. Teachers are expected to
strengthen their classroom practices on planning activities in the daily schedule.
While organizing their activities, they plan them into three different ways:
“integrated activities”, “integrated and combined them into one main activity”
and “separate activities in a sequence” (National Early Childhood Program,
2013). All of these showed that both National Program and integrated curriculum
are based on similar components.

CONCLUSION

The main conclusion offered by this study is the importance of pre-service early
childhood teachers’ views about the issue of integrated curriculum. This study
showed that pre-service early childhood teachers’ used integration as combining
at least two different activities. In addition, they viewed the National Curriculum
as flexible. Moreover, they stressed that the implementation of integrated
activities were mainly related to teachers’ understanding about the teaching
process. Thus, it is important to understand teachers’ views and attempts to
organize the activities.

The current study showed pre-service teachers stressed that integrated
curriculum would be successful in supporting children’s learning. However,
there were some negative effects of integrated curriculum on teachers’ practices
such as inappropriate practices, time-management problems, and the difficulty
levels of the activities.

There were some limitations in data collection and data analysis processes. First,
qualitative studies involve only a single individual or just a few which might not
be representative of the general group or population. For this study, it was
difficult to generalize the findings in similar case groups or settings. Therefore,
the context, participants, and the nature of the study were described in detail so
that the scope of the study could be understood better in employing the findings
for similar contexts or participants.
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OZET

“Biitlinlestirilmis Program” fikri 1800 yillardan ve 1900’li yillarin baslarindan
beri bir egitim yontemi olarak diistiniilmektedir. John Dewey ve Fransic Parker,
biitiinlestirilmis program fikrini sekillendiren uzmanlardir. En genel tanimu ile
biitiinlestirilmis program, iki veya daha fazla akademik konunun bir miifredat
elde etmek igin birlestirilmesi seklinde tanimlanmaktadir. Literatiirde farkl
biitiinlestirme modelleri yer almaktadir. Bu modeler iizerine yapilan ¢aligmalar
gostermektedir ki, biitiinlestirilmis program ile dgrenen c¢ocuklarin geleneksel
yontemlerle 6grenen ¢ocuklarla karsilastirildiklarinda daha basarilt olduklar
goriilmektedir. Bununla birlikte, yapilan ¢aligmalarda biitiinlestirilmis programin
¢ocuklarin akademik olmayan becerilerini de destekledigi ortaya ¢ikmistir. Bu
sayede cocuklarin derslerde daha ¢ok eglendikleri ve daha az davranigsal
problemler sergiledikleri  sOylenmistir. Tim bunlarin  saglanabilmesi
biitiinlestirilmis miifredatin dogru uygulanmasi gerekmektedir. Biitiinlestirilmis
programin planlanmasi ve uygulanmasi agamasinda dgretmenler kendi egitim
gecmislerini ve daha dnceki sinif i¢i deneyimlerini gdzoniinde bulundururlar. Bu
baglamda, hizmet Oncesi egitimde almig olduklar1 miifredat egitimi
Ogretmenlerin 6gretmenlik hayatlarinda 6nem teskil etmektedir. Bu amagla bu
calismada okul Oncesi 6gretmen adaylarinin biitiinlestirilmis programin Okul
Oncesi Egitim Programindaki yeri hakkkindaki goriislerinin ortaya ¢ikarilmasi
hedeflenmektedir. Bu ¢alisma okul 6ncesi 6gretmen adaylarinin biitiinlestirilmis
programin okul oncesi egitim siniflarinda uygulanmas: hakkindaki goriislerine
odaklanmistir. Bu kapsamda, (1) Okul oOncesi Ogretmen adaylart
“biitlinlestirilmis program” 1 nasil tanimlamaktadirlar? (2) Okul 6ncesi 6gretmen
adaylariin “biitlinlestirilmis program” 1n uygulanmasina bakig agilar1 nasildir?
(3) Okul 6ncesi 6gretmen adaylarinin biitiinlestirilmis programim “Okul Oncesi
Egitim Programi”ndaki yeri hakkindaki fikirleri nelerdir? aragtirma sorulari
incelenmistir

Calismada, Okul Oncesi Opretmenligi programina devam etmekte olan 20
Ogretmen adayindan biitlinlestirilmis programin okul dncesi egitim kurumlarinda
uygulanmasi konusundaki diigsiincelerini igeren yazili dokiimanlar incelenmis ve
10 okul 6ncesi 6gretmen adayi ile yari-yapilandirilmis goriismeler yapilmistir.
Katilime1 6gretmen adaylarmin hepsi egitimlerinin ikinci yilinda“okul oncesi
egitimde miifredat” dersini basari ile tamamlamigslardir. Veri toplama déoneminde
2006 yilinda kullamlmaya baslanan “Okul Oncesi Egitim Programi” kullanildig
icin o program esas almmustir. Fakat, 2013 yili Eyliil ay1 itibariyle yeniden
diizenlenen yeni “Okul Oncesi Egitim Programi” kullanilmaktadir. Yapilan
goriismelerde 12 sorudan olusan yari-yapilandirilmig goriisme formu
kullanilmistir. Bu form genel olarak biitiinlestirilmis programin tanimi,
modelleri, okul Oncesi egitimdeki yeri ve programin degerlendirilmesi gibi
sorular1 i¢ermektedir. Toplanan verilerin analizi iki arastirmaci tarafindan
yapilmistir. Kodlama ve analiz asamasinda katki saglayan uzman Okul Oncesi
Ogretmenligi alaminda calisan bir arastirmacidir.
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Bu ¢alismanin sonucunda, okul Oncesi 6gretmen adaylarinin “biitiinlestirilmis
program” ile ilgili herhangi bir ders almadiklarini, fakat, daha once almisg
olduklar1 “Okul Oncesinde Miifredat” dersi kapsaminda islenen bir {initede
gordiiklerini belirtmislerdir. Gériisme yapilan okul dncesi 6gretmen adaylarindan
1 tanesi biitlinlestirilmis programi etkinliklerin gergek yasam durumlar ile
biitiinlestirilmesi olarak tanimlarken 9 okul 6ncesi 6gretmen aday: iki veya daha
fazla etkinligin birbirleri ile birlestirilmesi olarak tanimlamaktadir. Katilimet
bazi 6gretmen adaylar biitiinlestirilmis programin mutlaka uygulanmasi gereken
bir yaklagim olarak disiiniirken, bazilar1 da ¢ocuklar ve 6gretmenler igin yararli
bir program olarak diisiinmiiglerdir. Tiim okul &ncesi 6gretmen adaylarin, okul
oncesi  simiflarinda  uygulanan  tim  etkinliklerin  birbirleri ile
biitiinlestirilebilecegini savunmuslardir. Ozellikle, sanat, matematik, fen, miizik,
beden egitimi ve drama gibi etkinliklerin Dbirbirleri ile kolaylikla
biitiinlestirilebilecegini belirtmislerdir. Ornegin bir dgretmen aday1, okul dncesi
etkinliklerinden sanati fen ve doga etkinlikleri ile ve Tiirk¢e dil etkinliklerini ise
fiziksel etkinliklerle kolaylikla biitiinlestirebilecegini belirtmistir. Katilimet
O0gretmen adaylarina biitiinlestirilmis programin olumlu yanlari nelerdir diye
soruldugunda, sekiz dgretmen aday1 bu programin ¢ocuklarin dgrenme siirecini
olumlu etkiledigini belirtirken, iki 6gretmen aday:r ise Ogretmen ve program
acisindan olumlu yanlart oldugu gorisiinii savunmaktadir. Biitiinlestirilmis
programin olumsuz yanlari konusunda ise ¢ogu Ogretmen adaylart 6gretmen
acisindan olumsuz yaratacagini belirtmistir. Etkinliklerin biitlinlestirilmis olarak
planlanmasi ve organize edilmesinde 6gretmen 6nemli rol oynamaktadir. Ayrica,
ogretmenlerin etkinliklerin uygulanmasi sirasinda bazi zaman problemleri
yasayabilecekleri belirtilmistir. Bunlara ek olarak, etkinliklerin zorluk
derecelerinin ayarlanmasi konusunda da bazi karigikliklarin ortaya ¢ikabilecegi
ifade edilmistir. Ayrica, 6gretmen adaylarina haftada bir giin devam ettikleri
stajlarinda bulunan Ogretmenlerin biitiinlestirilmis program uygulamalari
soruldugunda, sadece 2 Ogretmenin smiflarinda Dbiitiinlestirilmis etkinler
kullandiklar1  ortaya  c¢ikmustir. Ogretmen  adaylarinin  stajlarinda
gerceklestirdikleri  bireysel uygulamalar soruldugunda ise, staja gittikleri
giinlerdeki  giinlik planlarmi  kendilerinin  hazirladigi1 ~ ve  &zellikle
biitinlestirilmis etkinlik planlar1 yapmay tercih ettiklerini belirtmislerdir.

Bu calismanin ortaya c¢ikardigi sonuglardan biri okul Oncesi Ogretmen
adaylarinin biitiinlestirilmis programa bakis agilarinin 6nemidir. Bu ¢aligma
Ogretmen adaylarinin biitiinlestirilmis programi en az iki etkinligi birbirleri ile
biitiinlestirerek kullandiklarin1 gostermektedir. Ozellikle, Tiirkiye’de uygulanan
Okul Oncesi Egitim Programi’nin esnek bir yapida olmasindan dolay
“biitiinlestirilmis  program”in  uygulanmasinin  daha rahat oldugunu
savunmaktadirlar. Ayrica, etkinliklerinin biitiinlestirilerek uygulanmasinda okul
oncesi Ogretmenlerinin Ogretim siirecine bakis acilart ile iliskili oldugunu
belirtmektedirler. Bu agidan degerlendirildiginde bu tiir etkinliklerin organize
edilmesinde  Ogretmenlerin  diisiincelerini  anlamanin  6nemli  oldugunu
gostermektedir.
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Caligmanin sonuglart okul 6ncesi 6gretmen adaylarinin biitiinlestirilmis programi
anaokulu miifredatinin bir pargast olarak disiindiiklerini gostermistir. Cogu
O0gretmen adaymnin bitiinlestirilmis etkinliklerin hem c¢ocuklara hem de
ogretmenlere olumlu etkileri oldugunu diisiindiiklerini gostermistir. Katilimet
O0gretmen adaylarinin biitiinlestirilmis programin okul Oncesinde siniflarinda
kullaniminin uygun olacagi ve uygulama siirecinde 6gretmene bazi avantajlar
saglayacagini diistinmektedirler. Okul 6ncesi 6gretmenligi miifredatinda yer alan
miifredat derslerinin igeriklerinin yeniden diizenlenmesi 6gretmen adaylarinin
hizmet-oncesi egitim donemlerinde yeterli bilgiye ulagmalarini ve bunlar
yapacaklari stajlarda uygulayabilmeleri agisindan 6nem tagimaktadir.



