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In the current study, it is aimed to determine the extent to which adolescents’ peer bullying and
peer victimization predict their subjective well-being. The study was conducted on a total of 406
high school students (215 females and 191 males) attending high schools located in the central
district of the city of Burdur. The mean age of the study group is 15.22. The data of the study were
collected by using the personal information form developed by the researchers and the Adolescent
Subjective Well-Being Scale developed by Eryilmaz (2009), the Peer Bullying Determination Scale-
Adolescent Form developed by Ayas and Pigkin (2015). In the analysis of the collected data, while
Pearson correlation coefficient and hierarchic multi-linear regression analysis were used to
determine the relationships between variables, independent samples t-test and one-way variance
analysis were used to determine the differences and Tukey and Hochberg's GT2 tests were used to
test the source of the differences. For all the statistical analyses, SPSS 20.0 program package was
used and the significance level was set to be .05. As a result of the analyses, it was concluded that
the adolescents’ subjective well-being was negatively and significantly predicted by peer bullying
and peer victimization. Moreover, the subjective well-being of the adolescents was found to be
varying significantly depending on the perceived socio-economic level, family structure and place
of residence but not varying significantly depending on gender and grade level. Findings of the
study were discussed in light of the literature.
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Bu arastirmada, ergenlerin akran zorbalig1 yapma ve akran zorbalig1 magduru olma durumlarimn;
0znel iyi oluslarini ne derece yordandiginin belirlenmesi amaclanmistir. Aragtirma, Burdur ilinin
Merkez ilgesinde yer alan ortadgretim kurumlarinda 6grenimine devam etmekte olan 215 kadin ve
191 erkek olmak {izere toplam 406 lise 6grencisi tizerinde gergeklestirilmistir. Calisma grubunun
yas ortalamasi 15.22’dir. Arastirmada veriler; arastirmacilarin gelistirdigi kisisel bilgi formu,
Eryillmaz (2009) tarafindan gelistirilen Ergen Oznel 1yi Olus @lgegi, Ayas ve Pigkin (2015)
tarafindan gelistirilmis olan Akran Zorbalig1 Belirleme Olgegi-Ergen Formu ile toplanmustir.
Verilerin analizinde, degiskenlerin arasindaki iliskinin saptanmasi igin pearson korelasyon
katsayisi ile hiyerarsik ¢oklu dogrusal regresyon analizi kullanilirken; farkliliklarin tespitine iliskin
analiz igin ise iligkisiz 6rneklemler t-testi ve tek yonlii varyans analizi kullanilmig, farklihiklarin
kaynagim test etmek adma Tukey ve Hochberg's GT2 testlerinden yararlanilmistir. Tiim bu
istatistiksel analizlerde SPSS 20.0 programi kullamlmis olup, anlamlilik diizeyi olarak .05 alinmustir.
Aragtirma sonucunda ergenlerin 6znel iyi oluglarinin, akran zorbaligi yapma ve akran zorbalig:
magduru olma tarafindan negatif yonde anlamli sekilde yordandigi bulgusuna ulasilmstir. Ayrica
ergenlerin dznel iyi oluslarmin, algilanan sosyoekonomik diizey, aile yapisi ve barimlan yer
degiskenleri agisindan anlamli olarak farklilastigi; ancak cinsiyet ve smif diizeyi degiskenlerine
gore anlamli bir farkin olmadig tespit edilmistir. Calisma bulgular ilgili alanyazin 1siginda
tartistlmigtir.
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Giris

Ik ¢aglardan giiniimiize kadar birgok diisiiniir mutluluk ile ilgili goriis bildirmistir.
Bunlardan biri olan Aristo, “yasamin anlami ve amaci, insan varolusunun biitiin gayesi ve neticesi"
soziiyle mutlulugu tanimlamistir (Lyubomirsky, 2007). 19. Yiizyilin basinda psikoloji bilimi alaninda
calismalar yapanlar, bireylerin olumlu duygularini géz ardi etmis ve olumsuz duygular {izerine
odaklanmislardir (anksiyete, depresyon vb.). Bu dénemde bireylerin psikolojik sagliginin ne diizeyde
iyi oldugu degil de ne diizeyde koétii oldugu iizerinde yogun olarak calisilmistir. Seksenli yillara
gelindiginde ise pozitif psikolojinin gelismesine paralel olarak, mutluluk olgusunun semsiyesi altinda
bulunan 6znel iyi olusa yonelik ¢alismalarin ve incelemelerin sayisi artmistir (Eryilmaz, 2009). Oznel
iyi olus kavrami, bireyin kendi yasamini duyussal ve bilissel yonden degerlendirmesi ile olusur
(Myers ve Deiner, 1995). Bu baglamda 6znel iyi olus, bireyin yasamini degerlendirmesi ve yargi
bildirmesi sekilde ifade edilebilir (Eryilmaz, 2009). Oznel iyi olus kavrami ii¢ boyutlu bir yapidadir:
Olumsuz duygulanum, olumlu duygulanim ve yasam doyumu (Andrews ve Whitney, 1976; Deiner,
1984). Duyussal boyutta yer alan olumsuz duygulanim igerisinde kin, {izlintii, nefret ve sucluluk gibi
duygular barindirirken; olumlu duygulanim ise icerisinde umut, heyecan, nese, giiven, gurur ve ilgi
gibi duygular1 barindirmaktadir. Oznel iyi olusun diger bir alt boyutu olan yagam doyumu ise 6znel
iyi olusun bilissel yoniidiir. Yasam doyumu, bireyin farkli yasam alanlarindaki memnuniyetine

yonelik yapmis oldugu degerlendirmeleri icermektedir (Myers ve Deiner, 1995).

Alanyazin incelendiginde 6znel iyi olus kavramma dair bir¢ok tanimin yapildig:
goriilmektedir. Oznel iyi olus, yasamdan alinan tat, nese ve refahin bir araya gelmesi olarak
tanimlanmustir (Lyubomirsky, 2007). Baska bir tanima gore ise 6znel iyi olus, ruh saghgimin olumlu
yonii olarak degerlendirilmistir (Vaillant, 2003). Bu tanimlardan yola ¢ikilarak yapilan arastirmalar,
oznel iyi olus diizeylerine gore bireylerin; olumlu ve olumsuz duygular1 ne diizeyde ve ne siklikta
yasadiklarini belirlenmeye calismislardir. Oznel iyi olus diizeyleri yiiksek olan bireyler, kendilerine
rahatsizlik ve ac1 veren olumsuz duygular: daha az yasarken kendilerine haz veren olumlu duygular
ise daha yogun yasamaktadirlar; ayrica yasamdan aldiklar1 doyumun da yiiksek diizeyde oldugu
belirlenmistir (Eryilmaz, 2009). Bu konuya yonelik yapilan arastirmalar, bireylerin 6znel iyi olus
diizeylerinin yiiksek olmasimin, sadece kendilerini iyi hissetmelerini saglamayip; yasamlarindaki
bircok alana da olumlu katki yaptigini gostermektedir. Oznel iyi olusun yiiksek olmasi, bireylerin ikili
iliskilerde daha basarili olmasini (Diener ve Seligman, 2002), yaraticiliklarinin ve yasam enerjilerinin
artmasini, yasam siirelerinin uzamasini ve is ortamlarindaki verimliliklerin artmasini saglamaktadir

(Lyubomirsky, King ve Diener, 2005).

Bireylerin 6znel iyi oluslarina etki eden bir¢ok faktér vardir. Akran zorbaligmi da bu
faktorlerden biri olarak gosterilebilir (Navarro, Ruiz-Oliva, Larrafiag ve Yubero, 2015; Varela,

Guzman, Alfaro ve Reyes, 2019; Varela ve digerleri., 2017). Zorbaliga yonelik ilk arastirmalar Olweus
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tarafindan 1970’li yillarda ortaya konulmaya baslanmistir. Buna bagli olarak uluslararasi ¢alismalarin
¢ogunda siklikla, kavramin babasi olarak nitelendirilen Olweus'un zorbalik tanimi kullanilmaistir.
Olweus’a gore “bir kisi, bir siire boyunca bir veya birden fazla kisinin olumsuz davranislarina maruz
kalirsa zorbaliga ugramis olur” (Olweus, 1993). Sonraki yillarda zorbaliga dair yapilan arastirmalarda
Olweus'un bu tanimi gelistirilmistir. Piskin (2002), alanyazinda yer alan zorbalikla ilgili farkli
tanimlar1 incelemis ve sonucunda zorbaligi;, “bir veya birden ¢ok Ogrencinin, kendilerinden daha
gligsliz Ogrencileri, kasith ve siirekli olarak rahatsiz etmesiyle sonuglanan ve kurbanin kendisini

koruyamayacak durumda oldugu bir saldirganlik tiirii” seklinde tanimlamaistir.

Alanyazinda zorbaligin bircok farkl tiiriinden s6z edilmesine ragmen; genellikle Olweus'un
olusturdugu siniflandirmanin daha yaygin olarak kullanildig: goriilmektedir. Olweus ( 1993) zorbalig1
“fiziksel zorbalik, sozel zorbalik ve sosyal dislama” seklinde {i¢ boyutta ele almistir. Belirtilen bu
zorbalik tiirlerinden, fiziksel ve sozel zorbalik goézlenebildigi icin dogrudan zorbalik tiirleri olarak
tanimlanirken; sosyal dislama, fiziksel ve sozel zorbalik kadar disaridan net goriinemedigi icin dolayl
zorbalik olarak tamimlanmaktadir. Alanyazinda akran zorbaligi ile ilgili yapilan arastirmalar
incelendiginde, bu arastirmalarin; zorbalik davranislariin hangi 6grenciler tarafindan uygulandig ve
hangi 6grencilerin bu tiir davraruslara maruz kaldigin1 belirlenmeye yonelik sekilde planlandig:
goriilmektedir (Crick ve Bigbee, 1998; Egan ve Perry, 1998; Schwartz, 2000; Schwartz, Farver, Chang
ve Lee-Shin, 2002).

Ergenlerin 6znel iyi oluslar1 tizerinde akran etkisi 6nemli bir yer tutmaktadir (Wentzel, Barry
ve Caldwell, 2004). Ergenlik déneminde akran etkisi, okul baglaminda ergenin giinlitk yasaminin
hayati bir parcas: haline gelir. Olumlu okul yasantisi ergenleri 6znel iyi olus ile pozitif yonde
iliskiliyken, olumsuz okul yasantilar1 ise ergenlerin &znel iyi oluslari iizerinde Snemli bir risk
faktortidiir (Garcia, Marande, Schneider ve Blanchard, 2014; Huebner ve digerleri., 2014). Bu konuda
yapilan arastirmalar incelendiginde, ergenlerin 6znel iyi oluslarini olumsuz etkileyecek faktorlerden
biri bu zorbalik davramglarinin kurbani olmak iken diger bir risk faktorii de bu zorbalig1 yapan

kisilerden biri olmaktir (Olweus ve Breivik, 2014).

Alanyazinda akran zorbalig1 yapan ve bu zorbaliga maruz kalan 6grencilerin; diisiik benlik
algis1 (Chang ve digerleri., 2013), yogun kayg: ve depresyon (Bond, Carlin, Thomas, Rubin ve Patton,
2001) belirtileri gosterdigi ve buna bagl 6znel iyi oluslarmin azaldif1 goriilmektedir. Navarro ve
digerleri. (2015), Ispanya’da 6n ergenler iizerinde yapmis olduklari calismada, akran zorbalig1 ve
Oznel iyi olus arasindaki iliskiyi incelemis; akran zorbalig1 yapan ve akran zorbaliginin kurbani olan
ogrencilerin, bu davraniglar1 deneyimlememis 6grencilere gore daha diisiik 6znel iyi olus seviyesine

sahip olduklarini bulmuslardir.
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Aragtirmanin Problemi

Alanyazin incelendiginde, ergenlerin 6znel iyi oluslarinin; saghkli yasam (Katja, Paivi,
Marja-Terttu ve Pekka, 2002), olumlu gelecek beklentisi (Eryilmaz, 2011), okula yonelik memnuniyet
(Katja ve digerleri.,, 2002; Tian, Chen ve Huebner, 2014), aile i¢i olumlu iligkiler (Joronen ve
Astedt-Kurki, 2005; Palomar-Lever ve Victorio-Estrada, 2014; Rask, Astedt-Kurki ve Laippala, 2002),
dindarlik (Oztiirk, 2017), olumlu yasam olaylari (McCullough, Huebner ve Laughlin, 2000), olumlu
benlik algis1 (McCullough ve digerleri., 2000; Palomar-Lever ve Victorio-Estrada, 2014), kadirsinashk
(Gocen, 2016), mekansal biitiinlesme (Van Hoof ve Raaijmakers, 2002), destekleyici arkadas tutumu
(Palomar-Lever ve Victorio-Estrada, 2014), yeni arkadaslar edinme ve yeterli arkadasa sahip olma
(Derdikman-Eiron ve digerleri., 2011), umut (Kirmani, Sharma, Anas ve Sanam, 2015), dayarnklilik
(Kirmani ve digerleri., 2015), 6z-sayg1 (Eryilmaz ve Atak, 2011; Tagay ve Sahin-Baltaci, 2017), 6z-
yeterlik (Certel, Bahadir, Saracaloglu ve Varol, 2015; Ma, Zeng ve Ye, 2015; Yap ve Baharudin, 2016),
Oz-sefkat (Solak-Simsek, 2019), iyimserlik (Eryilmaz ve Atak, 2011; Tagay ve Sahin-Baltaci, 2017),
siikran, sebat ve 0z-diizenleme gibi karakter giicleri (Froh, Yurkewicz ve Kashdan, 2009; Gillham ve
digerleri.,, 2011), ebeveynlerin genel yasam memnuniyetleri (Bedin ve Sarriera, 2014), akademik
motivasyon (Eryilmaz, 2010), disa doniikliik ve sorumluluk kisilik 6zellikleri (Eryilmaz ve Ercan,
2011), prososyal davramslar (Froh ve digerleri., 2009) ve sosyal destek (Froh ve digerleri., 2009) ile

pozitif yonde iliski icerisinde oldugu goriilmiistiir.

Ayrica ergenlerin 6znel iyi oluslarmin, alanyazinda; olumsuz aile ici iliskiler (Rask,
Astedt-Kurki, Paavilainen ve Laippala, 2003), kompulsif satin alma davranist (Manolis ve Roberts,
2012), internet bagimliligi (Derin ve Bilge, 2016), depresyon (Derdikman-Eiron ve digerleri., 2011),
anksiyete (Derdikman-Eiron ve digerleri., 2011), miikemmeliyet¢ilik (Alim, 2018), stres (Kiigiikkdse,
2015), akademik basarisizlik (Derdikman-Eiron ve digerleri., 2011), diisiik sosyal islevsellik
(Derdikman-Eiron ve digerleri., 2011), toplumsal konum ile ilgili risk alma diizeyleri (Ugan ve Kiran-
Esen, 2015), ebeveynlerin bosanmasi (Sterksen, Reysamb, Holmen ve Tambs, 2006), duygusal
dengesizlik kisilik 6zelligi (Eryilmaz ve Ercan, 2011) ve ofke (Kiiciikkdse, 2015) ile negatif yonde

iligkili oldugu saptanmustir.

Bu baglamda ergenlerdeki 6znel iyi olus diizeyinin, bir¢ok degiskenden etkilenen; karmasik
bir yapiya sahip oldugu sdylenebilir. Bu ¢alismada daha onceki calismalardan farkli olarak; akran
zorbalig1 yapma ve akran zorbaliginin magduru olma degiskenlerinin, ergenlerin 6znel iyi olus
diizeyleri tizerinde ne dlgiide etkili oldugu incelenmistir. Aragtirmanin bu bakimdan 6zgiin oldugu ve
ergenlerin 6znel iyi oluslarina kuramsal a¢idan katki sunacagi sdylenebilir. Bu calisma ergenlerin 6zne
iyi oluslarinin aciklanmasi ve azaltilmasi ile ilgili yapilacak arastirmalarda dikkate alinmasi gereken

faktorlerin ortaya konulmas: bakimindan 6nem arz etmektedir.
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Ayrica alanyazin incelendiginde, cinsiyet (Bektas, 2018; Eryilmaz ve Ercan, 2011; Gonzalez-
Carrasco, Casas, Malo, Vifias ve Dinisman, 2017; Derdikman-Eiron ve digerleri., 2011; Gok, 2019;
Giiler, 2019; Giingor, 2018; Ma ve digerleri., 2015; Ozdemir, 2019; Sezer, 2011; Ucan ve Kiran-Esen,
2015), smif diizeyi (Adiyaman, 2019; Alim, 2018; Avci, 2019; Bayram, 2018; Giiler, 2019; Glindogan,
2016; Ozdemir, 2019; Solak-Simsek, 2019), algilanan SED (Bagav, 2018; Bayram, 2018; Cakir, 2015;
Giiler, 2019; Giindogan, 2016; Giingdr, 2018; Solak-Simsek, 2019), aile yapisi (Alim, 2018; Bagav, 2018;
Kartal, 2013; Mehel, 2019; Sterksen ve digerleri., 2006) ve barinilan yer (Giidogan, 2016; Yasar-Yilmaz
ve Cetinkaya, 2019) demografik degiskenlerine goére ergenlerin 6znel iyi olus puanlarinin farklilagip
farklilasmadigini belirlemeye yonelik yapilmis arastirmalarin sonuglarinin, birbiri ile tutarh olmadig:
gorilmiistiir. Bu demografik degiskenlere gore ergenlerin 6znel iyi olus diizeylerinin, anlamh bir
sekilde farklilagip farklilasmadigmin incelenmesi; alanyazinda ortaya g¢ikan muglakligin
giderilmesine, ergenlerdeki 6znel iyi olus olgusunun anlagilmasina ve alanyazindaki bilgi birikimine

farkli acilardan katk: saglayabilecektir.
Arastirmanin Amaci

Bu arastirmanin amaci: Ergenlerin, 6znel iyi oluslarnin akran zorbaligi yapma ve akran
zorbaliginin magduru olma durumlar tarafindan yordanip yordanmadiginin belirlenmesi ve 6znel iyi
oluslarinin cinsiyet, sif diizeyi, sosyoekonomik diizey, aile yapisi ve barmilan yer degiskenleri
agisindan farklilagip farklilasmadiginin saptanmasidir. Buna yonelik arastirma sorular1 asagida

belirtilmistir.

1. Ergenlerin 6znel iyi oluslar1 ile akran zorbaligi yapma ve akran zorbaliginin magduru olma

diizeyleri arasinda anlaml bir iliski var midir?

2. Ergenlerin akran zorbaligi yapma ve akran zorbaliginin magduru olma durumlari, 6znel iyi

oluslarinin anlamli birer yordayicist midir?

3. Ergenlerin 6znel iyi olus puanlar cinsiyet, smif diizeyi, algilanan sosyoekonomik diizey, aile

yapisi ve barinilan yer degiskenlerine gore anlamli olarak farklilasmakta midir?
Yontem
Arastirma Modeli

Arastirmada, Burdur ilinin Merkez ilgesinde yer alan ortadgretim kurumlarinda 6grenimine
devam etmekte olan ergenlerin; 6znel iyi oluslarinin, akran zorbalig1 yapma ve akran zorbaliginin
magduru olma diizeyleri agisindan incelenmesine yonelik olarak iliskisel tarama modeli
kullanilmistir. Tliskisel tarama modeli iki ya da daha ¢ok sayida degisken arasinda birlikte degisim
olup olmadigin ve degisimin derecesini belirlemeyi amaglayan aragtirma modelidir (Karasar, 2012).
Ayrica ergenlerin demografik degiskenlerine goére 6znel iyi olus puanlari arasinda anlamli bir fark

olup olmadigmin belirlenmesi igin nedensel karsilagtirma arastirmasi modeli kullanilmistir. insan
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gruplari arasindaki farkliliklarin nedenlerini ve sonuglarini kosullar ve katilimcilar {izerinde herhangi
bir miidahale olmaksizin belirlemeyi amaglayan ¢alismalara nedensel karsilastirma arastirmasi denir
(Biiyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz ve Demirel, 2016). Arastirma desenini gii¢clendirmek

amaciyla yontemde cesitleme yapilmustir.
Evren ve Orneklem

Arastirmanin ¢alisma grubu 2019-2020 egitim 6gretim yilinda, Burdur ilinin Merkez ilgesinde,
ortadgretim kurumlarinda 6grenim goren ve yas ortalamas1 15,33 olan 406 6grenciden olusmaktadir.
Orneklem secilirken, segkisiz 6rnekleme yontemlerinden tabakali drnekleme yontemi kullanilmustir.
Tabakali 6rnekleme, evrendeki alt gruplarin belirlenip bunlarin evren biiyiikliigii icindeki oranlariyla
Oorneklemde temsil edilmelerini saglamay1 amaglayan bir 6rnekleme yontemidir (Biiyiikoztiirk ve
digerleri., 2016). Bu baglamda arastirmanin evreninde bulunan 4060 6grenciden, arastirmacilarin
imkanlar1 ve smirliliklari (zaman, para vb.) hesaplanarak; evreni temsil giicii oldugu diisiiniilen %10

oraninda bir érneklem olusturulmasina karar verilmistir (Ozen ve Giil, 2007).

Olusturulan 406 kisilik orneklemde yer alan gruplarin orani, asagida belirtilen formiil ve

ornek hesaplama ile belirlenmistir (Ozen ve Giil, 2007).

Ornek hesaplama;

Evrendeki Sayisi Tabaka Agirlig: Ornekleme Alinacak Kadin Sayist
Cinsiyet Ni Ni/N = ai ai xn=ni
Kadin 2152 2152 /4060 = 0,53 0,53 x 406 =215

Ogrencilerin aragtirmaya katilmalar1 hususunda goniilliiliik esas alinmistir. Calisma grubu ile
ilgili demografik bilgiler Tablo 1’de verilmistir.

Tablo 1. Ornekleme ait tamimlayict istatistik bulgular

Faktor Degisken n %
Cinsiyet Kadin 215 52,90
Erkek 191 47,10
9.smuf 147 36,20
.. . 10.smaf 139 34,20
Suuf Diizeyi 11.smuf 48 11,80
12.smuf 72 17,70
Yoksul 36 8,90
SED Orta 163 40,10
Iyi 207 51,00
Aile Yapist Anne-baba birlikte 374 92,10
Anne-baba ayr1 32 7,90
y Ailesiyle Birlikte 371 91,40
Barindig: Yer Yurtta 35 8,60
Toplam Ogrenci Sayisi 406 100,00

Tablo 1 incelendiginde arastirmaya katillanlarin %52,90‘mmin (n=215) kadin, %47,10'unun
(n=191) ise erkek ergenlerden olustugu goriilmektedir. Katihmcilarin %36,20°si (n=147) 9.siuf,
%34,20'si (n=139) 10.smuf, %11,80'i (n=48) 1l.smuf ve %17,70'i (n=72) ise 12.smif Ogrencisidir.
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Arastirmaya katilanlarin %8,90"1 (n=36) yoksul, %40,10'u (n=163) orta ve %51,00'i (n=207) ise iyi olarak
sosyoekonomik diizeylerini degerlendirmektedirler. Katilimcilarin %92,10'unun (n=374) anne-babasi
birlikte, %7,90’min (n=32) ise anne-babas1 ayridir. Arastirmaya katilanlarin %91,40'1 (n=371) ailesiyle

birlikte yasarken, %8,60'1 (n=35) yurtta barinmaktadar.
Veri Toplama Araglan

Arastirmada veri toplama araglar1 olarak ergenlere iliskin demografik bilgilerin elde edildigi
kisisel bilgi formu, Ergen Oznel lyi Olus Olgegi ve Akran Zorbaligi Belirleme Olgegi-Ergen Formu
kullanilmistir. Arastirmada kullanilan tiim veri toplama araglar1 i¢in fikir hakk: sahiplerinden e-posta
yoluyla kullanim izinleri alinmistir. Arastirmaya baslanmadan 6nce alinan tiim bu izinler, Etik Kurul
Onayina bagvuru yapilirken, basvuru dosyasina eklenmistir. Etik Kurul Onayinun alinmasindan

itibaren baglayan arastirma siireci boyunca yayin etiginden kesinlikle taviz verilmemistir.

Kisisel bilgi formu: Arastirmaya katilan ergenlerin demografik 6zellikleri hakkinda bilgi edinmek
amaciyla arastirmacilar tarafindan kisisel bilgi formu gelistirilmistir. Kisisel bilgi formunda ergenlere
yonelik kisisel bilgiler (cinsiyet, simif diizeyi, barmilan yer, algilanan sosyoekonomik diizey ve aile

yapisi) yer almaktadir.

Ergen 6znel iyi olug élgegi (EOI00): EOIOO, Eryilmaz (2009) tarafindan ergenlerin dznel iyi olus
diizeylerinin belirlenmesi amaciyla gelistirilmistir. Toplamda 15 maddeden olusan 6lgek, ‘1-Kesinlikle
Katilmiyorum’ ile ‘4-Tamamen Katiliyorum’ arasinda degisen 4’li Likert tipinde bir kendini
degerlendirme envanteridir. Olgekten alabilecek en diisitk puan 15, en yiiksek puan ise 60'dir.
Olgekten alman puanin yiikselmesi ergenlerin 6znel iyi olus diizeylerinin yiikseldigine isaret
etmektedir. Olgek, ‘aile iliskilerinde doyum’ (4 madde), ‘6nemli digerleri ile iliskide doyum’ (4
madde), “yasam doyumu’ (3 madde) ve ‘olumlu duygular’ (4 madde) olmak tizere dort alt boyuttan
olusmaktadir ve olgekten toplam puan almabilmektedir. Olgek toplam varyansin %61,64{inii

agiklamaktadir. EOIOO'niin genel Cronbach alfa ig tutarlik katsayis1 ,86’dir (Eryilmaz, 2009).

EOIOO'niin bu ¢alisma kapsaminda kullanilabilmesi igin 6ncelikle giivenirlik ve gegcerlik
calismalar1 yapilmistir. Giivenirlik c¢alismasi i¢in Olgegin Cronbach alfa i¢ tutarhik katsayisi
hesaplanmig ve ,94 olarak bulunmustur. Olgegin yapi gegerliginin test edilmesi i¢in Dogrulayict
Faktor Analizi (DFA) yapilmis ve uyum indekslerinin anlamh oldugu goriilmiistiir (X?=940,84, sd=426,
p=000, X?/sd=2,21, RMSEA=,062). Bu degerler g6z Oniine alindiginda Olgegin arastirmada
kullanilabilecek diizeyde giivenilir ve gegerli oldugu soylenebilir (Kline, 2014).

Akran zorbaligi belirleme 6lcegi — ergen formu (AZBO-EF): AZBO-EF, Ayas ve Piskin (2015)
tarafindan okullarda ergen akran gruplar: arasinda goriilen zorbalik olaylarini yapan ‘zorba’ ve bu tiir
olaylara maruz kalan ‘kurban’ 6grencileri belirlemek amaciyla gelistirilmistir. Toplamda 53 maddeden
olusan 0l¢gek, ‘(1)Higbir zaman’, ‘(2)Donem boyunca bir defa’, “(3)Ayda bir defa’, ‘(4)Haftada en az bir

defa’ ve ‘(5)Hemen hemen her giin’ seceneklerinden olusan 51i Likert tipinde bir kendini
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degerlendirme envanteridir. AZBO-EF, biri ‘zorba 6lcegi’ digeri ‘kurban 6lcegi’ olarak adlandirilan ve
ayn1 maddelerin farkli bicimlerde sorulmasi seklinde planlanan, paralel iki 6l¢ekten olusmaktadir.
Ogrenciler Olcegin zorba kisminda, belirtilen soz ve eylemleri ne siklikla yaptiklarmi; kurban
kisminda ise bu soz ve eylemlere ne siklikla maruz kaldiklarini isaretleyerek olcegi
doldurmaktadirlar. Olgegin zorba ve kurban boyutlarindan alinabilecek en diisiik puan 53 en yiiksek
puan 265'tir. Olgegin zorba ve kurban boyutlarindan alinan puanlarin artmast, ergende ilgili boyutun
yogun diizeyde yasandigina isaret eder. AZBO-EF'nin alt &lgeklerinin Cronbach alfa i¢ tutarlik

katsayilari sirasiyla; zorba alt 6lgegi icin ,92, kurban alt 6lgegi icin ,93’tiir (Ayas ve Piskin, 2015).

AZBO-EF'nin bu calisma kapsaminda kullanilabilmesi igin 6ncelikle giivenirlik ve gecerlik
calismalar1 yapilmistir. Giivenirlik c¢alismasi igin Olgegin Cronbach alfa i¢ tutarhik katsayisi
hesaplanmis; zorba alt dlgeginde ,94, kurban alt 6lgeginde ise ,92 olarak bulunmustur. Olgegin yap1
gecerliginin test edilmesi i¢in DFA yapilmis ve uyum indekslerinin anlaml oldugu goriilmiistiir
(X?=2467,56, sd=928, p=,000, X?/sd=2,65, RMSEA=,056). Bu degerler gdz oniine alindiginda o6lgegin

arastirmada kullanilabilecek diizeyde giivenilir ve gecerli oldugu sdylenebilir (Kline, 2014).
Verilerin Toplanmasi

Oncelikle calismaya baslanabilmesi icin arastirmacilar tarafindan Mehmet Akif Ersoy
Universitesi Girisimsel Olmayan Klinik Arastirmalar Etik Kurulu Bagkanligindan, calismanin etik
olarak uygunlugu agisindan onay alinmistir. Daha sonra ¢alismanin Burdur/Merkez’deki ortadgretim
kurumlarinda saglikli olarak ytiriitiilebilmesi icin Etik Kurul Onay1 sunularak gerekli olan resmi
izinler alinmigtir. Verilerin toplanmasi i¢in arastirmacilar, drneklemde yer alan okullara bizzat
gitmistir. Arastirmacilar verilerin toplanacag: her bir sinifa ayr ayr girmis, 6grencilere arastirmanin
igerigi ve dlgekler ile ilgili gerekli agiklamalari yapmustir. Ogrencilerden goniilliiliige esas olarak,
arastirmaya katilacaklardan bilgilendirilmis onam formlar1 imzali olarak almmmistir. Daha sonra
Olgeklerin, 6grenciler tarafindan doldurulmas: saglanmistir. Uygulama ortalama 25 dakika stirmiistiir.
Tamamlanan Olgekler incelenmis ve &grenciler tarafindan tam olarak doldurulmayan dlgekler ¢alisma

kapsamina alinmamustir.
Verilerin Analizi

Veriler {izerinde istatistiki islemlerin yapilabilmesi i¢in 6ncelikle toplanan veriler SPSS 20.0
programina aktarilmistir. Elde edilen veri setinde hatasizlik kontrol edilmis, toplam on iki degerin
olasi sinirlar (ranj) iginde olmadig; tespit edilmistir. Bu durumun veri girisi sirasinda yapilan hatadan
kaynaklandig1 anlasilmis ve gerekli diizeltmeler yapilmistir (Tabachnick, Fidell ve Ullman, 2007). Veri

seti, kay1ip veri incelemesi i¢in hazir hale getirilmistir.

Daha sonra veri setindeki kayip veri orani incelenmis ve bu oranin %5ten az oldugu tespit

edilmistir. Kayip veri Oriintiisiiniin rastlantisal dagilip dagilmadigi kontrol edilmis, Little’s MCAR
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testi sonucunun beklendigi gibi anlamsiz ¢iktig1 (p=,143>,05) ve kayip verilerin rastlantisal dagildig:

anlagilmigtir (Little, 1988).

Toplam kayip veri oraninin %5’in altinda kalmasi ve veri setinin rastlantisal dagilmasindan
dolay1 kayip verilere Beklenti Maksimizasyonu (EM) ile kayip deger atamas1 yapilmistir (Tabachnick
ve digerleri., 2007).

Veri setindeki ug¢ degerlerin tespit edilmesi igin tek degiskenli ve ¢ok degiskenli ug deger
incelemesi yapilmistir. Oncelikle tek degiskenli ug deger incelemesi icin z testi yapilmis, drneklem
biiytikliigiintin 100’den fazla olmasindan dolay:1 -4,0 ile +4,0 arasi z puani referans degeri olarak
almmstir (Mertler ve Vannatta, 2005). Yapilan analiz sonrasinda standartlastirilmis z puani, -4,0 ile
+4,0 araliginin disinda kalan herhangi bir veriye rastlanilmamistir. Daha sonra ¢ok degiskenli ug deger
incelemesi i¢in Mahalonobis uzaklik katsayisi testi yapilmis ancak birlikte u¢ deger ifade eden

herhangi bir veriye rastlanmamustir (Tabachnick ve digerleri., 2007).

Veri setindeki degiskenlerin her birinin normallik varsayimini saglayip saglamadigmin test
edilmesi i¢in basiklik (Kurtosis) ve carpiklik (Skewness) katsayilarina bakilmistir. Verilerin tiimii igin
basiklik ve carpiklik katsayilarmin referans deger araligi olan -1,0 ve +1,0 arasinda yer aldig:
gortlmistiir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2014). Bu baglamda verilerin normal dagildiginm

sOyleyebiliriz.

Veri setinde ¢oklu baglanti problemi olup olmadigini kontrol etmek igin degiskenler
arasindaki basit (ikili) korelasyonlara bakilmistir. Yapilan analiz sonrasinda degiskenler arasindaki
ikili korelasyonlarin hepsinin ,90’dan diisiik oldugu goriilmiistiir (Cokluk ve digerleri., 2014). Ayrica
veri setinde goklu baglant1 probleminin olup olmadiginin belirlenmesi i¢in VIF ve CI degerlerine de
bakilmis; tiim maddeler icin VIF degerlerinin 10’dan (Webster, 1992; aktaran Albayrak, 2005), CI
degerlerinin de 30’dan kiiclik (Gujarati, 1995; aktaran Albayrak, 2005) oldugu goriilmiistiir. Bu

baglamda degiskenler arasinda ¢oklu baglant: sorununun olmadig1 sdylenebilir.

Veriler analiz islemleri igin hazir hale getirildikten sonra; Oncelikle, veri setinin icerisinden
rastlantisal olarak segilen 200 anket ile Ergen Oznel lyi Olus Olgeginin ve Akran Zorbaligi Belirleme
Olgegi—Ergen Formunun ¢alisma kapsaminda kullanilabilmesi i¢in giivenirlik ve gegerlik ¢alismalar:
yapilmugtir. Giivenirlik degerlerinin test edilmesi icin Olceklere Cronbach alfa i¢ tutarlik katsayisy;
gecerlik degerlerinin test edilmesi i¢in ise LISREL 8.7 programi kullanilarak DFA yapilmistir. Ulasilan
degerler, Olgeklerin arastirmada kullanilabilecek diizeyde giivenilir ve gecgerli oldugunu

gostermektedir. Bu degerler, makalenin veri toplama araglari ile ilgili kisminda sunulmaktadir.

Yapilan islemlerle verilerin regresyon analizi igin gerekli olan parametrik ozellikleri
karsiladig tespit edilmistir. Bu baglamda arastirma sorularina cevap bulmak adina: Degiskenler
arasindaki iligskiyi saptamak i¢in pearson korelasyon katsayisi analizi; akran zorbalig1 yapma ve akran

zorbaliginin magduru olma durumunun ergenlerin yasam doyumlarini ne olgiide yordadigimi

1408



KEFAD Cilt 21, Say1 3, Aralik, 2020

anlayabilmek i¢in hiyerarsik ¢oklu dogrusal regresyon analizi kullanilmistir. Verilerin homojenlik
varsayimint saglaylp saglamadiginin test edilmesi icin Levene Testi yapilmis ve homojenlik
varsayiminin saglandig1 anlasilmistir (p<,322). Bunun tizerine farkliliklara iliskin analiz igin iliskisiz
Orneklemler t-testi ile tek yonlii varyans analizi (ANOVA) kullamilmistir (Biiyiikoztiirk, 2014).
Farkliliklarin kaynagini test etmek adina, 6rneklemin kategorilerdeki dagilimlar1 gozetilerek; Tukey
veya Hochberg’s GT2 testlerinden uygun olani kullanilmistir (Field, 2005). Ayrica iliskisiz érneklemler
i¢in t-testinde Cohen’in d (Cohen, 1988); tek yonlii varyans analizi i¢in ise Omega kare (Kirk, 1996) etki
biiytikliigii hesaplama formdilleri kullamilmistir. Tiim bu istatistiksel analizlerde SPSS 20.0 programi

kullanilmis olup, anlamlilik diizeyi olarak ,05 alinmustir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi: Mehmet Akif Ersoy Universitesi Girisimsel Olmayan Klinik
Aragtirmalar Etik Kurulu Bagkanlig1

Etik degerlendirme kararinin tarihi: 13.05.2020 Carsamba

Etik degerlendirme belgesi say1 numarasi: GO 2020/112

Bulgular

Ergenlerin akran zorbaligi yapma (zorba) ve akran zorbaliginin magduru (kurban) olma
diizeylerinin, 6znel iyi oluslarini ne ol¢iide yordadigini anlayabilmek igin hiyerarsik ¢oklu dogrusal
regresyon analizi yapilmistir. Regresyon analizi yapilmadan 6nce bagimli ve bagimsiz degiskenler
arasinda coklu baglanti sorununun olup olmadigini belirlemek amaciyla bagimli ve bagimsiz
degiskenler arasindaki ikili korelasyon katsayilar1 hesaplanmis ve ortaya ¢ikan sonuglar Tablo 2’de

gosterilmistir.

Tablo 2. Degiskenler arasi pearson momentler ¢carpim korelasyon katsayilar:

Degiskenler X Ss 1 2 3
1.0znel 1yi Olus 48,95 9,84 1,00 -, 257% -,194**
2.Zorba 74,61 23,22 1,00 ,788**
3.Kurban 65,25 15,86 1,00

**p<,01, *p<,05

Tablo 2’ye gore ergenlerin 6znel iyi oluslari ile akran zorbaligi yapma (r=-,257, p<,05) ve akran
zorbaliginin magduru olma (r=-,194, p<,05) diizeyleri arasinda negatif yonde anlamli bir iligski vardir.

Bu iligkilerin kurgulanan modelde ¢oklu baglant1 sorunu olusturacak diizeyde olmadig: (,90’dan
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kiigiik oldugu); verilerin analizi béliimiinde sunulmus olan regresyon varsaymmi igin yapilan
analizlerden de anlasilmaktadir (Cokluk ve digerleri., 2014). Ayrica elde edilen korelasyon katsayilar:
incelendiginde, ergenlerin 6znel iyi olus diizeyleri ile akran zorbalig1 yapma ve akran zorbaliginin
magduru olma diizeyleri arasinda diisiik (,00<r<,30) diizeyde bir iliskinin var oldugu goriilmektedir

(Biiyiikoztiirk, 2014).

Ergenlerin akran zorbaligi yapma (zorba) ve akran zorbaliginin magduru (kurban) olma
durumlarinin, 6znel iyi oluslarini anlamh olarak yordayip yordamadigimi saptamak icgin yapilan

hiyerarsik ¢oklu dogrusal regresyon analizinden elde edilen sonuglar Tablo 3’te sunulmustur.

Tablo 3. Oznel iyi olusun yordayicilar: olarak akran zorbaligt yapma ve akran zorbaligimn magduru olma
durumuna iliskin hiyerarsik ¢oklu dogrusal regresyon analizi sonuclar

Model Yordayicilar B SHs b T p AR? R? F p
1.
Model Zorba -109 020 -257 5337 000 ,076 076 28,478** 000
5 Zorba -116 ,033  -223 -3,494* 001
Model ,046 122 21,242* 001
Kurban -113  ,048 -,185 -2,268* ,012
**p<,01, *p<,05

Tablo 3’te goriilen hiyerarsik coklu dogrusal regresyon analizi sonuglarina gore akran
zorbalig1 yapma ve akran zorbaliginin magduru olma degiskenleri hep birlikte, ergenlerin 6znel iyi
olus puanlarin1 anlamli olarak yordamakta ve regresyon i¢in kurgulanan modelin anlamli oldugu
goriilmektedir (R=,247, R?>=,122, F403=21,242, p<,01). Kurgulanan regresyon modelinde belirtilen tiim
bu degiskenler, ergenlerin 6znel iyi oluslari {izerinde kiigiik etki (,01<R?<,13) degerine sahiptir (Cohen,

1988).

Tablo 3 incelendiginde modele ilk olarak; akran zorbaligi yapma degiskeninin girmekte
oldugu goriilmektedir. Akran zorbalig1 yapma degiskeni ergenlerin 6znel iyi oluslarmin %?7,60"1m1
agiklamaktadir. Ikinci adimda ise modele ek olarak, akran zorbaliginin magduru olma degiskeninin
dahil edildigi goriilmektedir. Bu adimda akran zorbali§1 yapma ve akran zorbaligimin magduru olma
degiskenleri hep birlikte ergenlerin 6znel iyi oluslarinin %12,20’sini agiklamaktadir. Regresyon
katsayilarinin anlamliligina iliskin t-testi sonuglar1 incelendiginde; akran zorbaligi yapma (t=-3,494,
p<,01) ve akran zorbaliginin magduru olma (t=-2,268, p<,05) durumunun, ergenlerin 6znel iyi oluslar1

iizerinde negatif yonde anlaml birer yordayici oldugu goriilmektedir.

Standardize edilmis regresyon katsayisina () gore yordayict degiskenlerin, ergenlerin &znel
iyi oluslar1 tizerindeki goreli 6nem sirasy; akran zorbalifi yapma ((3=-,223) ve akran zorbaligmnin
magduru olma (f3=-,185) seklinde siralanmaktadir. Bu sonuglar goz oniine alindiginda ergenlerin
akran zorbaligini yapma ve akran zorbaliginin magduru olma diizeyleri arttik¢a, 6znel iyi olus

diizeylerinin azalmakta oldugu séylenebilir.
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Ergenlerin cinsiyet degiskeni agisindan 6znel iyi olus puanlar1 arasindaki farkin anlaml olup
olmadigini incelenmek icin iligskisiz 6rneklemler t-testi analizi gergeklestirilmis ve sonuglar Tablo 4'te
gosterilmistir.

Tablo 4. Ergenlerin cinsiyet degiskeni agisindan 6znel iyi olus puanlarimin incelenmesine yonelik iligkisiz
orneklemler t-testi sonuclari

Cinsiyet n X Ss sd t P Cohen’s d
. . Kadin 215 52,90 8,24
Oznel Iyi Olus 404 1,013 ,312 ,021
Erkek 191 47,10 11,87

Tablo 4’te goriildiigii gibi kadin ve erkek ergenlerin 6znel iyi olus puanlari (tu4=1,013, p>,05)
anlamli olarak farklilasmamaktadir. Bu sonu¢ kadin ergenlerin 6znel iyi olus puan ortalamalar:
(*x=52,90, s5=8,24) ile erkek ergenlerin 6znel iyi olus puan ortalamalarinin (§ =47,10, ss=1,87) birbirine
¢ok yakin olmasindan kaynaklanmis olabilir. Ayrica Tablo 4'te goriildiigii {izere cinsiyet degiskeninin,
ergenlerin 6znel iyi olus puan ortalamalar1 tizerindeki etki biiytikliigiintin kiiciik (d4=,021) diizeyde

oldugu anlasilmaktadir (Cohen, 1988).
Ergenlerin smif diizeylerine gore Oznel iyi olus puanlari arasindaki farkin anlamli olup
olmadigini saptamaya yonelik tek yonlii varyans analizi yapilmis, sonuglar Tablo 5'te sunulmustur.

Tablo 5. Ergenlerin sinif diizeylerine gire 6znel iyi olus puanlarimin incelenmesine iliskin tek yonlii varyans
analizi sonuclart

Sinif Diizeyi n X Ss F p Fark Q2
9.smif (A) 147 49,97 12,01

.. . 10.smuf (B) 139 47,92 9,05

Oznel lyi Olus 1,791 ,148 Yok ,026
11.smuf (C) 48 47,27 7,02
12.smif (D) 72 50,00 7,50

Tablo 5'te goriildiigii {izere ergenlerin smif diizeyleri ile 6znel iyi olus puanlar1 arasinda
bulunan fark istatistiksel olarak anlamli degildir (F@402=1,791, p>,05). Tablo 5 incelendiginde dort smif
diizeyi icin de ergenlerin benzer 6znel iyi olus puanlarina sahip olduklar1 goriilmektedir. Ayrica 11.
ve 12.smif 6grencilerinin, drneklem igerisinde yeteri kadar temsil edilememis olmasi da bu sonucun
ortaya ¢ikmasinda etkili olabilir. Ayrica Tablo 5'e bakildiginda smif diizeylerinin, ergenlerin 6znel iyi
olus puan ortalamalar1 {izerindeki etki biyiikligiiniin kiigiik (€Q2=,026) diizeyde oldugu

anlagilmaktadir (Kirk, 1996).

Ergenlerin algiladiklari sosyoekonomik diizeylerine gore 6znel iyi olus puanlar arasindaki
farkin anlamli olup olmadigini saptamaya yonelik tek yonlii varyans analizi yapilmis, sonuglar Tablo
6’da gosterilmistir.

Tablo 6. Ergenlerin algiladiklar: sosyoekonomik diizeylerine gore Ozmel 1yi olus puanlarimin incelenmesine
iliskin tek yonlii varyans analizi sonuglart

SED n X Ss F p Fark (0%
Oznel Iyi Olus ~ Yoksul (A) 36 41,80 12,93  12,583** ,000 A-B ,084
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T
O

Orta (B) 163 50,64 10,35
Iyi (C) 207 53,87 7,41

>
A

#4p<,01

Tablo 6’da goriildiigii gibi ergenlerin algiladiklari sosyoekonomik diizeyleri ile 6znel iyi olus
puanlar1 arasinda bulunan fark istatistiksel olarak anlamlidir (Fe403=12,583, p<,01). Tablo 6’ya
bakildiginda genel anlamda; sosyoekonomik diizeyini yiiksek olarak algilayan ergenlerin,
sosyoekonomik diizeyini diisiik olarak algilayan ergenlere gore 6znel iyi olus puan ortalamalarinin
daha yiiksek oldugu soylenebilir. Ayrica Tablo 6 incelendiginde algiladiklar1 sosyoekonomik
durumlarinin, ergenlerin 6znel iyi olus puan ortalamalar1 {izerindeki etki biiyiikliigliniin orta

(€>=,084) diizeyde oldugu anlasilmaktadir (Kirk, 1996).

Ergenlerin aile yapilar1 agisindan 6znel iyi olus puanlari arasindaki farkin anlamli olup
olmadigini incelenmek igin iligkisiz 6rneklemler t-testi analizi gerceklestirilmis ve sonuglar Tablo 7'de

sunulmustur.

Tablo 7. Ergenlerin aile yapilar: agisindan 6znel iyi olus puanlarimin incelenmesine yonelik iliskisiz 6rneklemler
t-testi sonuclar

Aile Yapisi n X Ss sd t p Cohen’sd
.. . Anne-baba birlikte (A) 374 50,01 839
Oznel Iyi Olus 404  7,905** ,000 ,642
Anne-baba ayr1 (B) 32 36,65 15,74

*p<,01

Tablo 7’de goriildiigli {izere anne-babas1 birlikte olan ve anne-babasi ayri olan ergenlerin
Oznel iyi olus puanlari (tuws=7,905, p<,01) anlamli olarak farklilasmaktadir. Bu sonug¢ anne-babasi
birlikte olan ergenlerin 6znel iyi olus puan ortalamalarinin ( x=50,01, ss=8,39), anne-babasi ayr1 olan
ergenlerin oznel iyi olug puan ortalamalarindan (x=36,65, ss=15,74) daha yiiksek olmasindan
kaynaklanmis olabilir. Ayrica Tablo 7'ye bakildiginda aile yapisinin, ergenlerin 6znel iyi olus puan
ortalamas1 {izerindeki etki biiyiikliigiiniin orta (d=642) diizeyde oldugu anlasilmaktadir (Cohen,

1988).

Ergenlerin barindiklar1 yerlere gore 6znel iyi olus puanlar: arasindaki farkin anlamli olup
olmadigini saptamaya yonelik iliskisiz 6rneklemler t-testi analizi gerceklestirilmis ve sonuglar Tablo
8de gosterilmistir.

Tablo 8. Ergenlerin barmdiklar: yerler agisindan Oznel iyi olus puanlarimin incelenmesine yonelik iliskisiz
orneklemler t-testi sonuclar

Barmnilan Yer n X Ss sd t p  Cohen’sd
Oznel Tyi Olus Ailesiyle Birlikte (A) 371 4931 938 4, 2413 016 556
Yurtta (B) 35 4514 13,40
*p<,05

Tablo 8'de goriildiigii gibi ailesiyle birlikte yasayan ve yurtta yasayan ergenlerin, 6znel iyi
olus puanlart (tuos=2,413, p<,05) anlamli olarak farklilasmaktadir. Bu sonucun, ailesiyle birlikte

yasayan ergenlerin, 6znel iyi olus puan ortalamalarinin (x=49,31, s5=9,38); yurtta yasayan ergenlerin,
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oznel iyi olug puan ortalamalarindan ( x =45,14, ss=13,40) daha yiiksek olmasindan kaynaklanabilecegi
diisiiniilmektedir. Ayrica Tablo 8 incelendiginde barmnilan yerin, ergenlerin 6znel iyi olus puan
ortalamas1 {izerindeki etki biiyiikliigiiniin orta (d=556) diizeyde oldugu anlasilmaktadir (Cohen,

1988).
Tartisma, Sonug ve Oneriler

Ergenlerin 6znel iyi oluslarinin, akran zorbalig1 yapma ve akran zorbalii magduru olma
degiskenleri tarafindan ne derece yordandigini incelemeyi amaglayan bu arastirmada; akran zorbalig:
yapmanin ve akran zorbaliginin magduru olmanin ergenlerin 6znel iyi oluslarimi negatif yonde
anlamli olarak yordadig belirlenmistir. Ayrica akran zorbalig1 yapan ergenlerin, akran zorbaligiin
magduru olan ergenlere oranla daha diisiik diizeyde 6znel iyi olus puanlarina sahip olduklar: tespit
edilmistir. Akran zorbaligi yapmak ve akran zorbaliginin magduru olmak, ergenlerin 6znel iyi
oluslarini; arastirmacilarin beklediginden daha diisiik bir oranda yordamaktadir. Bu durumun,
alanyazin incelendiginde; problem durumunda da belirtildigi gibi 6znel iyi olusun, bir¢ok faktérden
etkilenen karmasik bir yapisinin olmasindan ve bu sartlar altinda tek bir degiskenin ergenlerin 6znel
iyi oluslar1 {izerinde biiyiikk bir etki yaratamayacagindan kaynaklandigi diisiiniilmektedir.
Arastirmadan elde edilen bulgulara gore akran zorbalig1 yapmanin ve akran zorbaliginin magduru
olmanin; ergenlerin 6znel iyi olus puanlarini azaltan 6nemli bir risk faktorii oldugu sdylenebilir. Bu
baglamda ergenlerin akranlarina yonelik zorbaca davranislar sergilemesinin ya da akranlari
tarafindan sergilenen bu zorbaca davraniglarin kurbani olmasinin; onlarin 6znel iyi oluslarina zarar

verecegi ongoriilebilir.

Yapilan alanyazin taramasinda, arastirma sonucunda elde edilen bulgulara paralel olan ve
arastirmanin sonuglarini destekleyecegi diisiiniilen bazi ¢alismalara ulasilmistir. Varela ve digerleri.
(2019) Silili ergenler tizerinde yapmis olduklar bir arastirmada, akran zorbaligi ile ergenlerin 6zne iyi
oluslar1 arasinda negatif bir iliskinin oldugunu tespit etmislerdir. Bir baska ¢alismada Olweus ve
Breivik (2014) okulda zorbalik davranislari ile karsilasan ergenlerin, buna bagl olarak &znel iyi
oluslarinin zarar gérdiigiinii bulgulamislardir. Navarro ve digerleri. (2015) ise Ispanyol 6n ergenlerle
yapmis olduklar1 bir arastirmada, akran zorbaligi yapan ve akran zorbaligmmin kurbani olan
ogrencilerin; bu davranislarin i¢inde hi¢ bulunmamis 6grencilere oranla daha diisiik diizeyde 6znel
iyi olus puanina sahip olduklar1 sonucuna ulasmislardir. Flaspohler, Elfstrom, Vanderzee, Sink ve
Birchmeier (2009) on ergenler iizerinde yapmis olduklari bir arastirmada; zorbaligin faili veya
magduru olan ergenlerin, zorbaliga sadece seyirci olan ergenlere oranla daha diisiik 6znel iyi olus
puanlarina sahip olduklarini tespit etmislerdir. Ayrica alanyazinda, 6znel iyi olusun bir alt boyutu
olarak kabul edilen yasam doyumunun da akran zorbaligindan ve baskisindan olumsuz yonde
etkilendigini ileri siiren ¢aligmalar bulunmaktadir (Hinduja ve Patchin 2010; Kiling ve Uzun, 2020;

Moore, Huebner ve Hills, 2011; Ortega ve digerleri., 2012).
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Arastirmanin sonucunda elde edilen bir diger bulgu ise; ergenlerin 6znel iyi oluslarinin
algiladiklar1 sosyoekonomik diizeylerine gore anlamli olarak farklilastigi sonucudur. Ulasilan
sonuglara gore sosyoekonomik diizeyini yiiksek olarak tanimlayan ergenlerin, sosyoekonomik
diizeyini diisiik olarak tanimlayan ergenlere gore Oznel iyi oluslarinin daha yiiksek oldugu
goriilmektedir. Ergenlerin sosyoekonomik diizeyleri arttik¢a kendilerini giivende hissetme, mutluluk
diizeylerinin de buna bagl arttig1 diisiiniilebilir. Yapilan arastirmalarda gelismekte olan {ilkelerde
sosyoekonomik durum, mutluluk ve kendini giivende hissetmek ic¢in 6nemli bir argiiman olarak
goriilmektedir (Bagav, 2018). Sosyoekonomik diizeyin bireylerin temel ya da iist diizey ihtiyaglarimi
karsilamasini saglayan, yasadigi sosyal ve kiiltiirel ¢evreyi belirleyici, ¢ok yonlii, kapsamli bir 6zellik
oldugu sdylenebilir. Ozellikle ergenler icin diisiiniildiigiinde; ergenlik déneminde erinlik degisimleri
sonrast olumlu beden algis1 gelistirme, arkadaslar1 arasinda ilgi gorme, begenilme ve onaylanma,
zaman zaman dis goriiniimil ya da sahip oldugu materyallerle kendini tanimlama gibi 6zellikler
goriilebilmektedir. Ergenin bu ihtiya¢ ve beklentilerinin karsilanacag: bir sosyoekonomik diizeyde
olmasi 6znel iyi olus diizeyine olumlu katki yapmasina sebep olabilir (Bayram, 2018). Arastirmanin
bulgularina paralel olarak: Bagav (2018), Bayram (2018), Giiler (2019), Giingdr (2018) ve Solak-Simsek
(2019) tarafindan yapilmis olan ¢alismalarda; yiiksek sosyoekonomik diizeye ve/veya gelir diizeyine
sahip olan ergenlerin, diisiik sosyoekonomik diizeye sahip olan ergenlere oranla daha ytiksek 6znel
iyi olus puanlarina sahip oldugunu bulgulamalar1 gosterilebilir. Ancak alanyazin incelendiginde,
aragtirmanin bulgularina aykir: olarak: Cakir (2015) ve Giindogan (2016), ergenlerin 6znel iyi oluslar1
ile ilgili yapiklar1 calismalarda; sosyoekonomik diizeyin, 6znel iyi olus puanlar1 iizerinde hicbir

etkisinin olmadig1 sonucuna ulasilmislardir.

Arastirmanin cercevesinde anne-babasi birlikte olan ergenlerin, anne-babasi ayri/bosanmis
olan ergenlere gore daha yiiksek 6znel iyi olus puanlarina sahip olduklar: bulgulanmistir. Bosanma
olayi ile birlikte ergenler, olumsuz duygularinda artis yasayabilir ve ergenlerin 6znel iyi olus gibi
olumlu duygularinda azalma goriilebilir. Ergenlerin ev ortaminda yasadiklar1 ve bosanma ile
sonuglanan aile i¢i ¢catismalar, olumlu duygularin azalmasina yol acabilir. Bosanma 6ncesi ve sonrasi
siirecte, aile diizenindeki bozulmalar, catismalar, ergene gosterilen tutum, ergenlik doneminin
getirdigi kimlik bunalimi gibi faktorlerin etkisiyle ergenlerin olumlu duygularinda azalma ve 6znel iyi
olus seviyelerinde diisiis yasadiklari sdylenebilir (Mehel, 2019). Arastirmanin bulgusuna paralel
olarak; Kartal (2013) ve Mehel (2019) ergen 6rnekleminde yapmis oldugu arastirmalarda, anne-babasi
bosanmis olan ergenlerin, anne-babas: birlikte olan ergenlere gore daha yiiksek diizeyde 6znel iyi olus
ortalamasina sahip olduklar1 sonuclarina ulasmislardir. Ancak alanyazin incelendiginde arastirmanin
bulgular ile gelisen sonuglara da rastlanilmaktadir. Alim (2018) ve Bagav (2018) ergenler iizerinde
yliriitmiis olduklar1 arastirmalarda; aile yapisinin ve anne-baba birliktelik durumunun, 6znel iyi olus

iizerinde etkili olmadigini tespit etmislerdir.
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Aragtirmanin sonucunda ergenlerin barindiklar: yerlere gore 6znel iyi oluslarmin farklilik
gosterdigi tespit edilmistir. Ailesiyle birlikte yasayan ergenlerin, yurtta kalan ergenlere oranla daha
yiiksek Oznel iyi olus puanlarina sahip olduklari bulgulanmistir. Kisiligin sekillendigi en 6nemli
donemlerden biri olan ergenlik yillarinda ailesinin yaninda kalan 6grencilerin, yeme, barinma, sosyal
destek alma gibi konularda yurtta ya da bir ailenin yaninda kalan 6grencilerden daha avantajli
olacaklar1 diisiiniilmektedir. Kisiligin gelisiminde firtinali dénem olarak ifade edilen ergenlik
doneminde, aileleriyle birlikte kalan Ogrencilerin ihtiyaglari olan bakima, sevgiye ve giivenlik
duygusuna kolaylikla ulasabilmeleri ergenlerin 6znel iyi oluslarina olumlu katkida bulunmus olabilir.
Aragtirmanin bulgularina paralel olarak: Yasar-Yilmaz ve Cetinkaya (2019) iiniversite ogrencileri
tizerinde yapmis olduklar:1 bir ¢alismada; ailesiyle birlikte yasayan {iniversite dgrencilerinin, yurtta
kalanlara oranla daha yiiksek 6znel iyi olusa sahip olduklari sonucu gosterilebilir. Ancak arastirma
bulgusuna aykir1 olarak: Giindogan (2016) ergen oOrnekleminde yapmis oldugu arastirmada;
ergenlerin 6znel iyi olus puanlarinin barmilan yer degiskenine gore anlaml olarak farklilasmadigimi

ileri stirmiigtiir.

Son olarak bu ¢alismada ergenlerin 6znel iyi oluslarinin; cinsiyet ve siuf diizeyi degiskenleri
agisindan anlaml olarak farklilasmadig: tespit edilmistir. Bu sonug 6znel iyi olus kavramin bir¢ok
degiskenden etkilenen karmasik ve ¢ok yonlii bir yapisiun olmasindan kaynaklandigi seklinde
yorumlanabilir. Problem durumunda da belirtildigi gibi ergenlerin 6znel iyi oluslar1 bir¢ok degiskenin
etkisi altindadir. Bu baglamda yukarida belirtilen demografik degiskenlerin tek baslarina, ergenlerin
oznel iyi oluslari iizerinde farklilasma yaratacak etki giiciine sahip olmadiklar: séylenebilir. Alanyazin
incelendiginde arastirmanin bulgularina paralel olarak, ergenlerin 6znel iyi oluslarinin; cinsiyet
(Eryilmaz ve Ercan, 2011; Gonzalez-Carrasco ve digerleri., 2017; Derdikman-Eiron ve digerleri., 2011;
Glingor, 2018; Ma ve digerleri.,, 2015; Sezer, 2011; Ucan ve Kiran-Esen, 2015) ve sif diizeyi
(Adiyaman, 2019; Alim, 2018; Avcy, 2019; Giiler, 2019; Giindogan, 2016; Ozdemir, 2019; Solak-Simsek,
2019) degiskenleri agisindan farklilasmadigi sonucuna ulasan ¢alismalarin var oldugu goriilmektedir.
Ancak alanyazinda arastirmanin bulgularma aykir1 olarak; cinsiyet (Bektas, 2018; Gok, 2019; Giiler,
2019; Ozdemir, 2019) ve sinif diizeyi (Bayram, 2018) degiskenlerinin ergenlerin 6znel iyi oluslart
iizerinde fark yarattigina dair ¢alismalarda mevcuttur. Alanyazinda ortaya ¢ikan bu muglakhigin,

¢alismalarm yapildigy; genelde kiiltiirden, 6zelde ise 6rneklemden kaynaklandig: diisiiniilmektedir.
Oneriler
Arastirma sonuglarina gore su Oneriler siralanabilir;

Bu calismada sosyoekonomik diizeyini yiiksek olarak algilayan ergenlerin, diisiik olarak
algilayan ergenlere; anne babasi birlikte olan ergenlerin, ayr1 olan ergenlere ve ailesiyle birlikte
yasayan ergenlerin, yurtta yasayanlara gore Oznel iyi olus puanlari yiiksek bulunmustur. Bundan

dolay1 6zellikle diigiik sosyoekonomik diizey algisina sahip, anne-babasi bogsanmis ve yurtta yasayan
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ergenlere; 6znel iyi oluslarini arttirabilecek psikoegitim programlari olusturulabilir. Bu programlarin
icerigi hazirlamirken, ergenlerin akran zorbalifi ile basa c¢ikma becerilerini gelistirebilecekleri

etkinliklere 6zellikle yer verilebilir.

Arastirma, nitel aragtirma yaklasimiyla planlanarak farkli bir boyut kazandirilabilir. Boylece
ergenlerle derinlemesine goriismeler ya da odak grup goriismeleri yapilarak 6znel iyi olus ve akran

zorbalig1 arasindaki iliskiye dair elde edilen bulgular zenginlestirilebilir.

Bu arastirmada ergenlerin 6znel iyi oluslarin1 yordayan akran zorbaligi yapma ve akran
zorbaliginin magduru olma degiskenleri iizerinde ¢alisilmistir. Daha sonra yapilmasi planlanan
arastirmalarda, farkli degiskenlerin (psikolojik zihinlilik, ruminasyon vb.) {izerinde durulmasy;

ergenlerin 6znel iyi oluslarinin daha iyi anlagilmasina katki saglayabilir.
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Introduction

Many thinkers have expressed their views on happiness from ancient times to the present.
Aristotle, one of them, defined happiness with the words "the meaning and purpose of life, the whole
purpose and result of human existence" (Lyubomirsky, 2007). At the beginning of the 19t century,
those who worked in the field of psychology ignored the positive emotions of individuals and focused
on their negative emotions (anxiety, depression etc.). In this period, it was intensively studied not to
what extent the psychological health of individuals was good but to what extent it was bad. However,
in the eighties, parallel to the development of positive psychology, the number of studies on subjective
well-being under the umbrella term of happiness increased (Eryilmaz, 2009). The concept of subjective
well-being is formed by the individual's emotional and cognitive evaluation of his/her life (Myers and
Deiner, 1995). In this context, subjective well-being can be expressed as the individual's evaluation of
his/her life and reaching a judgment (Eryilmaz, 2009). The concept of subjective well-being has a
three-dimensional structure: Negative affectivity, positive affectivity and life satisfaction (Andrews
and Whitney, 1976; Deiner, 1984). While negative affectivity includes feelings such as grudge, sadness,
hate and guilt, positive affectivity contains feelings such as hope, excitement, joy, trust, pride and
interest. Life satisfaction, another sub-dimension of subjective well-being, is the cognitive aspect of
subjective well-being. Life satisfaction includes the individual's evaluations of satisfaction in different

areas of life (Myers and Deiner, 1995).

When the literature is examined, it is seen that many definitions of the concept of subjective
well-being have been made. Subjective well-being is defined as the combination of taste, joy and
welfare in life (Lyubomirsky, 2007). According to another definition, subjective well-being is
evaluated as the positive aspect of mental health (Vaillant, 2003). Based on these definitions, studies
have tried to determine to what extent and how often individuals experience positive and negative
emotions according to their levels of subjective well-being. Individuals with high levels of subjective
well-being experience less negative emotions that cause discomfort and pain, and more intensely

positive emotions that give them pleasure; moreover, their satisfaction from life was also found to be
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high (Eryilmaz, 2009). Studies on this subject show that individuals’ high levels of subjective well-
being not only make them feel good, but also contribute positively to many areas in their lives. High
subjective well-being enables individuals to be more successful in interpersonal relations (Diener and
Seligman, 2002), increases their creativity and life energy, extends their life span and increases their

productivity in work environments (Lyubomirsky, King and Diener, 2005).

There are many factors that affect individuals' subjective well-being. Peer bullying can be
shown as one of these factors (Navarro, Ruiz-Oliva, Larrafiag and Yubero, 2015; Varela, Guzman,
Alfaro and Reyes, 2019; Varela et. al., 2017). The first studies on bullying started to be conducted by
Olweus in the 1970s. Accordingly, in most international studies, the definition of bullying made by
Olweus, who is often described as the father of the concept, has been used. According to Olweus "if a
person is exposed to negative behaviours of one or more people over a period of time, this means that
he/she is bullied” (Olweus, 1993). This definition of Olweus was further developed in the studies on
bullying in the following years. Pigkin (2002) examined different definitions of bullying in the
literature and as a result defined it as "a type of aggression that results in one or more students
deliberately and continuously disturbing students who are weaker than them, and in which the victim

is unable to protect himself/herself."

Although many different types of bullying are mentioned in the literature, it is seen that
Olweus's classification is more commonly used. Olweus (1993) addressed bullying in three
dimensions as "physical bullying, verbal bullying and social exclusion". Among these types of
bullying, physical bullying and verbal bullying are defined as direct bullying because they can be
observed, while social exclusion is defined as indirect bullying because it is not visible as clearly as
physical and verbal bullying. When the studies on peer bullying in the literature are examined, it is
seen that these studies are planned to determine which students practice bullying behaviours and
which students are exposed to such behaviours (Crick and Bigbee, 1998; Egan and Perry, 1998;
Schwartz, 2000; Schwartz, Farver, Chang and Lee-Shin, 2002).

Peer influence is important in terms of subjective well-being of adolescents (Wentzel, Barry
and Caldwell, 2004). During adolescence, peer influence becomes a vital part of the adolescent's daily
life in the school context. While positive school life is positively associated with subjective well-being
of adolescents, negative school life is an important risk factor on subjective well-being of adolescents
(Garcia, Marande, Schneider and Blanchard, 2014; Huebner et. al., 2014). When the studies on this
subject are examined, it is seen that one of the factors that will negatively affect the subjective well-
being of adolescents is to be the victim of these bullying behaviours, while another risk factor is to be

one of the people who do this (Olweus and Breivik, 2014).

In the literature, it is seen that both the students who bully and the students who are exposed

to bullying show signs of low self-esteem (Chang et. al., 2013), intense anxiety and depression (Bond,
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Carlin, Thomas, Rubin and Patton, 2001) and as a result, their subjective well-being decreases (Bond
et. al, 2001). In their study on pre-adolescents in Spain, Navarro et. al. (2015) examined the
relationship between peer bullying and subjective well-being, and found that both the students who
are victims of peer bullying and the students who bully have lower levels of subjective well-being

than students who have not lived bullying experiences.
Research Problem

When the literature is reviewed, it is seen that adolescents’ subjective well-being is positively
correlated with healthy life (Katja, Paivi, Marja-Terttu and Pekka, 2002), expectation of positive future
(Eryilmaz, 2011), satisfaction with the school (Katja et. al., 2002; Tian, Chen and Huebner, 2014),
positive relationships in the family (Joronen and Astedt-Kurki, 2005; Palomar-Lever and Victorio-
Estrada, 2014; Rask, Astedt-Kurki and Laippala, 2002), religiousness (C)ztiirk, 2017), positive life
events (McCullough, Huebner and Laughlin, 2000), positive self-perception (McCullough et. al., 2000;
Palomar-Lever and Victorio-Estrada, 2014), appreciation (Gocen, 2016), spatial integration (Van Hoof
and Raaijmakers, 2002), supportive peer attitude (Palomar-Lever and Victorio-Estrada, 2014), making
new friends and having enough friends (Derdikman-Eiron et. al., 2011), hope (Kirmani, Sharma, Anas
and Sanam, 2015), resilience (Kirmani et. al., 2015), self-esteem (Eryilmaz and Atak, 2011; Tagay and
Sahin-Baltaci, 2017), self-efficacy (Certel, Bahadir, Saracaloglu and Varol, 2015; Ma, Zeng and Ye, 2015;
Yap and Baharudin, 2016), self-affection (Solak-Simsek, 2019), optimism (Eryilmaz and Atak, 2011;
Tagay and Sahin-Baltaci, 2017), strengths of character such as thankfulness, perseverance and self-
regulation (Froh, Yurkewicz and Kashdan, 2009; Gillham et. al., 2011), the general life satisfaction of
parents (Bedin and Sarriera, 2014), academic motivation (Eryilmaz, 2010), extraversion and
responsible personality (Eryilmaz and Ercan, 2011), pro-social behaviours (Froh et. al., 2009) and social

support (Froh et. al., 2009).

Moreover, subjective well-being of adolescents was found to be negatively correlated with
negative familial relationships (Rask, Astedt-Kurki, Paavilainen and Laippala, 2003), compulsive
buying behaviour (Manolis and Roberts, 2012), internet addiction (Derin and Bilge, 2016), depression
(Derdikman-Eiron et. al., 2011), anxiety (Derdikman-Eiron et. al., 2011), perfectionism (Alim, 2018),
stress (Kiiclikkose, 2015), academic failure (Derdikman-Eiron et. al., 2011), low social functionality
(Derdikman-Eiron et. al., 2011), level of risk taking related to social standing (U¢an and Kiran-Esen,
2015), divorcing of parents (Sterksen, Reysamb, Holmen and Tambs, 2006), emotionally imbalanced

personality (Eryilmaz and Ercan, 2011) and anger (Kiigiikkdse, 2015).

In this context, it can be said that subjective well-being level of adolescents has a complex
structure that is affected by many variables. In the current study, different from previous studies, the
effects of the variables of performing peer bullying and being a victim of peer bullying on adolescents'

subjective well-being levels were examined. It can be said that the current study is original in this
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respect and will contribute theoretically to the understanding of the subjective well-being of
adolescents. The current study is important in terms of revealing the factors that should be taken into

account in studies to be conducted to explain and foster subjective well-being of adolescents.

Moreover, when the literature is reviewed, it is seen that the results of the studies conducted
to investigate whether subjective well-being scores of adolescents vary significantly depending on
some demographic variables such as gender (Bektas, 2018; Eryillmaz and Ercan, 2011; Gonzalez-
Carrasco, Casas, Malo, Vinas and Dinisman, 2017; Derdikman-Eiron et. al., 2011; Gok, 2019; Giiler,
2019; Giingor, 2018; Ma et. al., 2015; Ozdemir, 2019; Sezer, 2011; Ucgan and Kiran-Esen, 2015), grade
level (Adiyaman, 2019; Alim, 2018; Avci, 2019; Bayram, 2018; Giiler, 2019; Giindogan, 2016; Ozdemir,
2019; Solak-Simsek, 2019), perceived socioeconomic level (SEL) (Bagav, 2018; Bayram, 2018; Cakair,
2015; Giiler, 2019; Giindogan, 2016; Giingor, 2018; Solak-Simsek, 2019), family structure (Alim, 2018;
Bagav, 2018; Kartal, 2013; Mehel, 2019; Sterksen et. al., 2006) and the place of residence (Giidogan,
2016; Yasar-Yilmaz and Cetinkaya, 2019) are not consistent with each other. Investigation of whether
the subjective well-being of adolescents vary significantly depending on these demographic variables
may contribute to the elimination of ambiguity in the literature, to the better understanding of the
phenomenon of subjective well-being in adolescents and to the knowledge accumulation in the

literature.
Purpose of the Study

The purpose of the current study is to determine whether the subjective well-being of
adolescents is predicted by the variables of performing peer bullying and being a victim of peer
bullying and whether subjective well-being varies significantly depending on gender, grade level,
perceived socioeconomic level, family structure and the place of residence. To this end, answers to the

following questions were sought:

1. Is there a significant correlation between adolescents’ subjective well-being and performing peer

bullying and being a victim of peer bullying?

2. Are performing peer bullying and being a victim of peer bullying significant predictors of

adolescents’ subjective well-being?

3. Do adolescents’ subjective well-being scores vary significantly depending on gender, grade level,

perceived socioeconomic level, family structure and place of residence?
Method
Research Model

The current study conducted to investigate the subjective well-being of adolescents attending
secondary schools in the central district of the city of Burdur depending on their performing peer

bullying and being a victim of peer bullying employed the correlational survey model. Correlational
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survey model aims to determine whether there is covariance between two or more variables and the
degree of the covariance, if any (Karasar, 2012). Moreover, the causal comparative research model was
used to determine whether the subjective well-being scores of the adolescents vary significantly
depending on some demographic variables. The research aiming to determine the causes and results
of the differences between human groups without any intervention in conditions and participants is
called causal comparative research (Biiyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz and Demirel,

2016). In order to strengthen the research design, triangulation was used in the methodology.
Population and Sample

The study group of the current research is comprised of 406 students attending secondary
schools in the central district of the city of Burdur in the 2019-2020 school year. The mean age of the
participating students is 15,33. In the selection of the sample, the stratified sampling method, one of
the random sampling methods, was used. Stratified sampling is a sampling method that aims to
identify subgroups in the population in such a way as to be represented in the sample proportional to
their presence in the population (Biiyiikoztiirk et. al., 2016). In this context, it was decided to create a
sample made up of 10% of the 4060 students in the population of the study by considering the

possibilities and limitations of the researchers (time, money, etc.) (Ozen and Giil, 2007).

The proportion of the groups included in the sample of 406 people was determined by the

formula and sample calculation given below (Ozen and Giil, 2007).

Sample calculation;

Number in the Stratum Weight The Number of Females to be
Population Included in the Sample
Gender Ni Ni/N =ai ai xn=ni
Female 2152 2152 /4060 = 0,53 0,53 x 406 =215

The students participated in the current study on a volunteer basis. Demographic information

of the study group is given in Table 1.
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Table 1. Descriptive statistical information of the sample

Factor Variable n %
Gender Female 215 52,90
Male 191 47,10
9t grade 147 36,20
10" grade 139 34,20
Grade Level 11 grade 48 11,80
12t grade 72 17,70
Low 36 8,90
SEL Medium 163 40,10
High 207 51,00
Family Structure Mother-father together 374 92,10
Father-mother split 32 7,90
) With family 371 91,40
Place of Residence In a dormitory 35 8,60
Total Number of Students 406 100,00

As can be seen in Table 1, 52,90% (n=215) of the participants are female adolescents and
47,10% (n=191) are male adolescents. Of the participating students, 36,20% (n=147) are 9" graders,
34,20% (n=139) are 10t graders, 11,80% (n=48) are 11*» graders and 17,70% (n=72) are 12t graders. Of
the participating students, 8,90% (n=36) are from low socioeconomic level, 40,10% (n=163) are from
medium socioeconomic level and 51,00% (n=207) are from high socioeconomic level. The parents of
92,10% (n=374) of the participants live together while the parents of 7,90% (n=32) of the participants
are split. Finally, 91,40% (n=371) of the participants live with their families while 8,60% (n=35) live in a

dormitory.
Data Collection Tools

In the current study, a personal information form, The Adolescent Subjective Well-Being Scale
and the Peer Bullying Determination Scale-Adolescent Form were used to collect data. For all the data
collection tools used in the current study, the permission of the copyright holders was attained by e-
mail. All these permissions taken before starting the study were added to the form of application for
the approval of the Ethics Committee. During the whole research process that started after the

approval of the Ethics Committee, publication ethics were never compromised.

Personal information form: A personal information form was developed by the researchers to elicit
information about the demographic features of the participating adolescents. In the form, there are
items to elicit information about the participating adolescents (gender, grade level, place of residence,

perceived socioeconomic level and family structure).

Adolescent subjective well-being scale (ASWBS): The scale was developed by Eryilmaz (2009) to
determine the subjective well-being of adolescents. The scale consisted of a total of 15 items is a self-
evaluation inventory designed in the form of 4-point Likert scale ranging from “1-Strongly Disagree”

to “4-Strongly Agree”. The lowest score to be taken from the scale is 15 while the highest score to be
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taken is 60. Higher scores taken from the scale indicate increasing subjective well-being. The scale
consists of 4 sub-dimensions called “satisfaction with familial relationships” (4 items), “satisfaction
with the relationships with important others” (4 items), “life satisfaction” (3 items) and “positive
feelings” (4 items) and a total score can be taken from the scale. The scale explains 61,64% of the total
variance. The general Cronbach alpha internal consistency coefficient of the scale is ,86 (Eryilmaz,

2009).

In order to be able to use the scale in the current study, first, reliability and validity studies
were conducted. In the reliability study, the Cronbach alpha internal consistency coefficient of the
scale was calculated and found to be ,94. In order to test the construct validity of the scale,
Confirmatory Factor Analysis (CFA) was carried out and the goodness-of-fit indices were found to be
significant (X2=940,84, df=426, p=,000, X?/df=2,21, RMSEA=,062). On the basis of these values, it can be

argued that the scale is reliable and valid enough to be used in the current study (Kline, 2014).

Peer bullying determination scale — adolescent form (PBDS-AF): The scale was developed by Ayas
and Piskin (2015) to identify the “bully” and the “victim” involved in bulling events occurring in peer
groups in schools. The scale consisted of a total of 53 items is a self-evaluation inventory designed in
the form of 5-point Likert scale with the response options: “(1) Never”, “(2) Once in a term”, “(3) Once
in a month”, “(4) Once at least a week” and “(5) Almost every day”. The scale consists of two parallel
scales, one of which is called “the bully scale” and the other is called “the victim scale” and these two
scales have the same items but worded in different ways. In the bully part of the scale, students
indicate how often they perform the stated bullying behaviours while in the victim part of the scale,
students indicate how often they are exposed to the stated bullying behaviours. The lowest score to be
taken from the scale is 53 while the highest score is 265. Higher mean scores taken from the bully and
victim parts of the scale indicate that the stated bullying behaviours are intensely experienced by the
adolescent. The Cronbach alpha internal consistency coefficients of the sub-scales were found to be as

follows: ,92 for the bully scale and ,93 for the victim scale (Ayas and Piskin, 2015).

In order to be able to use the scale in the current study, first, reliability and validity studies
were conducted. In the reliability study, the Cronbach alpha internal consistency coefficient of the
scale was calculated and it was found to be ,94 for the bully sub-scale and ,92 for the victim sub-scale.
In order to test the construct validity of the scale, Confirmatory Factor Analysis (CFA) was carried out
and the goodness-of-fit indices were found to be significant (X?=2467,56, df=928, p=,000, X?/df=2,65,
RMSEA=,056). On the basis of these values, it can be argued that the scale is reliable and valid enough

to be used in the current study (Kline, 2014).
Data Collection

In order to be able to initiate the study, approval was taken from the Mehmet Akif Ersoy

University Non-Interventionist Clinical Research Ethics Committee regarding the ethical suitability of
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the study. Later, necessary official permissions were obtained by submitting Ethics Committee
Approval in order to carry out the study in secondary education institutions in Burdur/Merkez. In
order to collect the data, the researchers personally went to the schools in the sample. The researchers
entered each class separately to collect the data, and made the necessary explanations to the students
about the content of the research and the scales. Informed consent forms were obtained from the
students who accepted to participate in the study on a volunteer basis. Then the scales were
administered to the students. The administration of the scales took nearly 25 minutes. The completed

scales were examined and the incomplete scales were excluded from the study.
Data Analysis

In order to perform statistical operations on the data, the collected data were transferred to the
SPSS 20.0 program. In the data set obtained, the accuracy was checked and it was determined that a
total of twelve values were not within possible limits (ranges). It was understood that this was caused
by the mistake made during data entry and the necessary corrections were made (Tabachnick, Fidell

and Ullman, 2007). The data set was prepared for the missing data analysis.

Then, the missing data rate in the data set was examined and it was found to be less than 5%.
It was checked whether the missing data pattern was randomly distributed; the Little's MCAR test
result was found to be insignificant as expected (p=,143>,05), and the missing data were understood to

be randomly distributed (Little, 1988).

As the total missing data rate remained below 5% and the data set was randomly distributed,
the missing values were assigned to the missing data with Expectation Maximization (EM)

(Tabachnick et. al., 2007).

Univariate and multivariate outlier analyses were performed to detect the outliers in the data
set. First, z test was performed for the univariate outlier analysis, and the z score between -4,0 and +4,0
was taken as the reference value because the sample size was bigger than 100 (Mertler and Vannatta,
2005). As a result of the analysis, no data whose standardized z value is outside the range between -4,0
and +4,0 was encountered. Then, Mahalanobis distance coefficient test was performed for multivariate

outlier analysis, and no multivariate outlier was detected (Tabachnick et. al., 2007).

Kurtosis and skewness coefficients were examined to test whether each of the variables in the
data set satisfies the assumption of normality. It was seen that Kurtosis and skewness coefficients for
all data were between -1,0 and +1,0, which is the reference value range (Cokluk, Sekercioglu and

Biiyiikoztiirk, 2014). Thus, it can be said that the data distributed normally.

Simple (binary) correlations between the variables were examined to check if there was a
mulicollinearity problem in the data set. As a result of the analysis, it was seen that all of the binary

correlations between the variables were lower than ,90 (Cokluk et. al., 2014). In addition, VIF and CI
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values were also examined to determine whether there was a multicollinearity problem in the data set
and for all the items, VIF values were found to be smaller than 10 (Webster, 1992; as cited in Albayrak,
2005), CI values were found to be smaller than 30 (Gujarati, 1995; as cited in Albayrak, 2005). Thus, it

can be argued that there is no multicollinearity problem between the variables.

After the data were made ready for the analyses to be conducted, reliability and validity
studies of the Adolescent Subjective Well-Being Scale and The Peer Bullying Determination Scale-
Adolescent Form were conducted on the data obtained from the 200 scales randomly selected from
among the data set. In order to test the reliability values, Cronbach alpha internal consistency
coefficients were calculated for the scales and in order to test the reliability values, CFA was
conducted by using LISREL 8.7 program. The values obtained have revealed that the scales are
reliable and valid enough to be used in the current study. These values are presented in the section of

the study regarding the data collection tools.

It was determined that the data met the parametric properties required for regression analysis.
In this context, to find answers to the research questions: pearson correlation coefficient analysis was
used to determine the relationships between the variables; hierarchical multiple regression analysis
was used to determine the extent to which the variables of performing peer bullying and being
exposed to peer bullying predict the life satisfaction of adolescents. Levene Test was conducted to test
whether the data satisfied the homogeneity assumption and it was understood that the homogeneity
assumption was satisfied (p<,322). Thus, independent samples t-test and one-way variance analysis
(ANOVA) were used to analyze the differences (Biiyiikoztiirk, 2014). In order to test the source of the
differences, considering the distribution of the sample in categories, Tukey or Hochberg's GT2 tests
were used (Field, 2005). In addition, Cohen's d (Cohen, 1988) effect size calculation formula was used
in the independent samples t-test and Omega square (Kirk, 1996) effect size calculation formula was
used in the one-way variance analysis. For all these statistical analyses, SPSS 20.0 program was used

and the significance level was set to be ,05.
Ethics Approval of the Study

In the current study, all the rules stipulated to be followed within the scope of “Higher
Education Institutions Scientific Research and Publication Ethics Directive” were followed. None of
the actions stated under the title "Actions Against Scientific Research and Publication Ethics", which is

the second part of the directive, were carried out.
Ethics committee approval information:

Name of the committee conducting the ethical evaluation: Mehmet Akif Ersoy University Non-

Interventionist Clinical Research Ethics Committee Presidency

Date of the ethics evaluation decision: Wednesday, 13.05.2020
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Findings

In order to understand the extent to which adolescents” performing peer bullying (bully) and
being exposed to peer bullying (victim) predict their subjective well-being, hierarchical multiple
regression analysis was conducted. Before conducting the regression analysis, binary correlation
coefficients between the dependent and independent variables were calculated to determine whether
there is a multicollinearity problem between the dependent and independent variables and the

obtained results are given in Table 2.

Table 2. Pearson product-moment correlation coefficients between the variables

Variables X Sd 1 2 3
1.Subjective Well-Being 48,95 9,84 1,00 -, 257%% -, 194
2.Bully 74,61 23,22 1,00 ,788**
3.Victim 65,25 15,86 1,00

**p<,01, *p<,05

According to Table 2, there is a significant negative correlation between the adolescents'
subjective well-being and performing peer bullying (r=-,257, p<,05) and being a victim of peer bullying
(r=-,194, p<,05). It is understood from the analyses made for the regression assumption presented in
the data analysis section that these relationships are not at a level to create a multicollinearity problem
in the designed model (smaller than ,90) (Cokluk et. al., 2014). In addition, when the correlation
coefficients obtained are examined, it is seen that there is a low (,00<r<,30) correlation between the
subjective well-being of the adolescents and performing peer bullying and being a victim of peer

bullying (,00<r<,30) (Biiyiikdztiirk, 2014).

The results obtained from the hierarchical multiple linear regression analysis to determine
whether the adolescents' performing peer bullying (bully) and being a victim (victim) of peer bullying

predict their subjective well-being significantly are presented in Table 3.

Table 3. Results of the multiple linear regression analysis conducted to determine whether performing peer
bullying and being a victim of peer bullying predict subjective well-being

Model Predictor B SHs B T P AR? R2 F P
st

Bully -109 ,020 -257 -5337* 000 ,076 ,076 28,478* 000
Model
2nd Bully -116 ,033  -223  -3,494* 001

- 046 122 21,242% 001
Model  Victim -113  ,048 -185  -2,268* 012
**p<,01, *p<,05

According to the results of the hierarchical multiple linear regression analysis shown in Table
3, the variables of performing peer bullying and being a victim of peer bullying together significantly
predict the adolescents’ subjective well-being and the model constructed for the regression is seen to

be significant (R=,247, R?=,122, F403=21,242, p<,01). All these variables specified in the constructed
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regression model have a small effect (,01<R%<,13) on the subjective well-being of the adolescents

(Cohen, 1988).

When Table 3 is examined, it is seen that the variable of performing peer bullying is the first to
enter the model. The variable of performing peer bullying explains 7,60% of the subjective well-being
of the adolescents. In the second step, it is seen that the variable of being a victim of peer bullying is
included in the model. In this step, the variables of performing peer bullying and being a victim of
peer bullying together explain 12,20% of the subjective well-being of the adolescents. When the results
of the t-test regarding the significance of the regression coefficients are examined, it is seen that the
variables of performing peer bullying (t=-3,494, p<,01) and being a victim of peer bullying (t=-2,268,

p<,05) are negative and significant predictors of the adolescents’ subjective well-being.

According to the standardized regression coefficient (3), the relative order of importance of
predictor variables in terms of predicting the adolescents’ subjective well-being is as follows;
performing peer bullying (=-,223) and being a victim of peer bullying (=-,185). When these results
are taken into consideration, it can be said that with the adolescents” increasing level of performing

peer bullying and being a victim of peer bullying, their level of subjective well-being decreases.

Independent samples t-test analysis was conducted to determine whether the adolescents’

subjective well-being varies significantly depending on gender and the results are presented in Table 4.

Table 4. Results of the independent samples t-test conducted to determine whether the adolescents’ subjective
well-being varies significantly depending on gender

Gender n X Sd df t p Cohen’s d
Subjective Well- Female 215 52,90 8,24
Being Male 191 47,10 11,87

404 1,013 ,312 ,021

As can be seen in Table 4, the subjective well-being scores of the male and female students do
not vary significantly (tuos=1,013, p>,05). This might be because of the fact that the female students’
mean subjective well-being score (*=52,90, sd=8,24) and the male students’ mean subjective well-
being score (*x=47,10, sd=1,87) are very close to each other. Moreover, as can be seen in Table 4, the
effect size of the gender variable on the subjective well-being mean scores is small (d=,021) (Cohen,

1988).

One-way variance analysis was conducted to determine whether the adolescents’ subjective

well-being varies significantly depending on grade level and the results are presented in Table 5.
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Table 5. Results of the one-way variance analysis conducted to determine whether the adolescents’ subjective
well-being varies significantly depending on grade level

Grade Level n X Sd F p  Difference 2
9t grade (A) 147 49,97 12,01
jecti - 10t grade (B 139 47,92 9,05
Subjective Well grade (5) 1791 148  No 026
Being 11t grade (C) 48 47,27 7,02
12th grade (D) 72 50,00 7,50

As can be seen in Table 5, the adolescents’ subjective well-being does not vary significantly
depending on grade level (F@402=1,791, p>,05). The adolescents from four different grade levels seem
to have similar subjective well-being scores. This might be because of the fact that the 11t and 12t%
graders might not have been adequately represented in the sample. Moreover, when Table 5 is
examined, it is seen that the effect size of the grade level on the adolescents’ subjective well-being is

small (Q2=,026) (Kirk, 1996).

One-way variance analysis was conducted to determine whether the adolescents’ subjective
well-being varies significantly depending on the perceived socioeconomic level and the results are
presented in Table 6.

Table 6. Results of the one-way variance analysis conducted to determine whether the adolescents’ subjective
well-being varies significantly depending on the perceived socioeconomic level

SEL n X Sd F p Difference (2

Low (A) 36 41,80 12,93 AB
Subjective Well- v ium (B 163 50,64 10,35 12,583* 000 B-C 084
Being A-C

High (C) 207 5387 741
>(->(-p</01

As can be seen in Table 6, the adolescents’ subjective well-being varies significantly depending
on their perceived socioeconomic level (F403=12,583, p<,01). The mean subjective well-being score of
the students who perceive their socioeconomic level as high was found to be higher than the mean
subjective well-being of the students who perceived their socioeconomic level as low. Moreover, as
can be seen in Table 6, the effect size of the adolescents’ perceived socioeconomic level on their

subjective well-being is medium (€22=,084) (Kirk, 1996).

Independent samples t-test analysis was conducted to determine whether the adolescents’
subjective well-being varies significantly depending on their family structure and the results are

presented in Table 7.
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Table 7. Results of the independent samples t-test conducted to determine whether the adolescents’ subjective
well-being varies significantly depending on family structure

Family Structure n X Sd df t p Cohen’sd

Subjective Mother-father together (A) 374 50,01 8,39

404 7,905** ,000 ,642
Well-Being

Mother-farther split (B) 32 36,65 15,74

>(->(-p<’01

As can be seen in Table 7, the adolescents’ subjective well-being varies significantly depending
on their family structure (tuos=7,905, p<,01). The mean subjective well-being score of the adolescents
whose mother and father live together (*x=50,01, sd=8,39) is higher than the mean subjective well-
being score of the adolescents” whose mother and father are split ( x=36,65, sd=15,74). Moreover, as
can be seen in Table 7, the effect size of the family structure on the adolescents’ subjective well-being

is medium (d=,642) (Cohen, 1988).

Independent samples t-test analysis was conducted to determine whether the adolescents’
subjective well-being varies significantly depending on their place of residence and the results are

presented in Table 8.

Table 8. Results of the independent samples t-test conducted to determine whether the adolescents’ subjective
well-being varies significantly depending on place of residence

Place of Residence n X Sd df t p  Cohen’sd
Subjective Well- With Family (A) 371 4931 9,38
) 404 2,413* ,016 ,556
Being In a Dormitory (B) 35 4514 13,40

*p<,05

As can be seen in Table 8, the adolescents’ subjective well-being varies significantly depending
on their place of residence (tu4=2,413, p<,05). The mean subjective well-being score of the adolescents
who live with their families ( x =49,31, sd=9,38) is higher than the mean subjective well-being score of
the adolescents who live in a dormitory ( x=45,14, sd=13,40). Moreover, as can be seen in Table 8, the

effect size of the place of residence on the adolescents’ subjective well-being is medium (d=556)

(Cohen, 1988).
Discussion, Results and Suggestions

In the current study investigating the extent to which the adolescents’ subjective well-being is
predicted by their performing peer bullying and being a victim of peer bullying, it was concluded that
their subjective well-being was negatively and significantly predicted by these variables. It was also
determined that the adolescents performing peer bullying have a lower level of subjective well-being
compared to the adolescents who are a victim of peer bullying. Performing peer bullying and being a
victim of peer bullying were found to be predicting the adolescents’ subjective well-being less than

expected by the researchers. This might be because adolescents’ subjective well-being has a structure
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too complex to be explained by a single structure as it is affected by many factors. According to the
findings of the current study, it can be said that performing peer bullying and being a victim of peer
bullying are important risk factors decreasing the subjective well-being of adolescents. In this context,
it can be argued that adolescents’ performing bulling behaviours against their peers and being a

victim to the bullying behaviours of their peers can harm their subjective well-being.

In the literature, there are some studies reporting findings parallel to the findings of the
current study. In a study conducted by Varela et. al. (2019) on Chilean adolescents, a negative
correlation was found between performing peer bullying and their subjective well-being. In another
study, Olweus and Breivik (2014) found that the subjective well-being of adolescents who are exposed
to bullying behaviours at school is damaged. Navarro et. al. (2015), on the other hand, in a study
conducted with Spanish adolescents, concluded that students who are performing peer bullying and
are the victims of peer bullying have lower subjective well-being scores compared to students who
have never been involved in such bullying incidences. Flaspohler, Elfstrom, Vanderzee, Sink and
Birchmeier (2009) found in a study they conducted on pre-adolescents that adolescents who were
perpetrators or victims of bullying had lower subjective well-being scores compared to adolescents
who were just bystanders to bullying. In addition, there are studies in the literature suggesting that
life satisfaction, which is a sub-dimension of subjective well-being, is also negatively affected by peer
bullying and pressure (Hinduja and Patchin 2010; Kiling and Uzun, 2020; Moore, Huebner and Hills,
2011; Ortega et. al., 2012).

Another finding of the current study is that the adolescents’ subjective well-being varies
significantly depending on their socio-economic level. In this connection, the mean subjective well-
being score of the adolescents whose perceived socioeconomic level is high is higher than the mean
subjective well-being score of the adolescents whose perceived socioeconomic level is low. It can be
thought that adolescents’ increasing perceived socioeconomic level leads to an increase in their sense
of security and happiness. Especially in developing countries, socioeconomic level is considered to be
closely associated with happiness and sense of security (Bagav, 2018). Socioeconomic level can be said
to be a highly versatile and comprehensive making it possible to meet individuals’ basic and
sophisticated needs and determining the social environment they live in. Especially among
adolescents, features such as developing positive body perception, attracting the attention of their
friends, having their appreciation and approval, and sometimes self-identification with external
appearance or materials can be widely seen. The adolescent’s being at a socioeconomic level where
these needs and expectations are met may cause a positive contribution to his/her subjective well-
being (Bayram, 2018). Parallel to the finding of the current study, Bagav (2018), Bayram (2018), Giiler
(2019), Giingor (2018) and Solak-Simsek (2019) also found that the adolescents whose socioeconomic
or income level is high have higher subjective well-being scores than the adolescents whose

socioeconomic level is low. However, when the literature is reviewed, it is seen that there are some
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studies reporting findings conflicting with the findings of the current study. In their studies, Cakir
(2015) and Giindogan (2016) concluded that the socioeconomic level does not have any significant

effect on adolescents’ subjective well-being.

In the current study, it was found that the adolescents whose father and mother live together
have a higher mean subjective well-being score than the adolescents whose mother and father are
split/divorced. Due to the divorce of their parents, adolescents may experience an increase in their
negative emotions and a decrease in their positive feelings such as subjective well-being. Family
conflicts that adolescents experience in the home environment and resulting in divorce may lead to a
decrease in positive emotions. It can be said that in the process before and after the divorce,
adolescents experience a decrease in their positive emotions and subjective well-being due to factors
such as deterioration in the family order, conflicts, attitudes towards adolescents and identity crisis
brought about by adolescence (Mehel, 2019). Parallel to the finding of the current study, Kartal (2013)
and Mehel (2019) found that the adolescents whose mother and father are divorced have a low mean
subjective well-being score than the adolescents whose mother and father live together. However,
when the literature is reviewed, it is seen that there are some studies conflicting with the current
study. Alim (2018) and Bagav (2018) found that the family structure and the state of mother and father

do not have any significant effect on the adolescents’ subjective well-being.

In the current study, it was also found that the adolescents’ subjective well-being varies
significantly depending on their place of residence. The mean subjective well-being score of the
adolescents living with their families is higher than the mean subjective well-being score of the
adolescents living in a dormitory. It is thought that students who stay with their families during
adolescence, which is one of the most important periods in which personality is formed, will be more
advantageous than students staying in a dormitory or with another family in matters such as eating,
housing and social support. During adolescence, which is defined as a stormy period in the
development of personality, students staying with their families can easily reach the care, love and
sense of security they need, which may contribute positively to the subjective well-being of
adolescents. Parallel to the finding of the current study, Yasar-Yilmaz and Cetinkaya (2019) found that
the university students living with their families have a higher mean subjective well-being score than
the university students staying in a dormitory. However, contrary to this finding of the current study,
Gilindogan (2016) found that the adolescents’ subjective well-being does not vary significantly

depending on place of residence.

Finally, the adolescents’ subjective well-being was found to be not varying significantly
depending on gender and grade level. This might be because adolescents’ subjective well-being has a
structure too complex to be explained by a single structure as it is affected by many factors. In this

context, it can be said that the above-mentioned demographic variables alone do not have the power
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to make a significant difference in the subjective well-being of adolescents. When the literature is
reviewed, it is seen that that there are some other studies reporting that adolescents’ subjective well-
being does not vary significantly depending on gender (Eryilmaz and Ercan, 2011; Gonzalez-Carrasco
et. al., 2017; Derdikman-Eiron et. al., 2011; Giingor, 2018; Ma et. al., 2015; Sezer, 2011; Ucan and Kiran-
Esen, 2015) and grade level (Adiyaman, 2019; Alim, 2018; Avc, 2019; Giiler, 2019; Giindogan, 2016;
Ozdemir, 2019; Solak-Simsek, 2019). However, contrary to these findings of the current study, there
are some studies reporting that the gender (Bektas, 2018; Gok, 2019; Giiler, 2019; Ozdemir, 2019) and
grade level variables (Bayram, 2018) lead to significant differences in the subjective well-being of
adolescents. This contradiction in the literature is thought to be resulted from that fact that these

studies have been conducted in different cultural environments and with different samples.
Suggestions
In light of the findings of the current study, following suggestions can be made;

In the current study, the subjective well-being of the adolescents whose perceived
socioeconomic level is high was found to be higher than that of the adolescents whose perceived
socioeconomic level is low; the subjective well-being of the adolescents whose mother and father live
together was found to be higher than that of the adolescents whose mother and father are split and the
subjective well-being of the adolescents who live with their families was found to be higher than that
of the adolescents who stay in a dormitory. Therefore, psycho-education programs can be developed
to foster the subjective well-being of adolescents with low socioeconomic level, divorced parents and
living in dormitories. While preparing the content of these programs, activities through which

adolescents can develop their skills necessary to cope with peer bullying can be especially included.

Similar studies can be designed by using the qualitative research approach and in this way in-
depth interviews or focus-group interviews can be conducted with adolescents to enhance the

understanding of the relationship between subjective well-being and peer bullying.

The current study focused on the variables of performing peer bullying and being a victim of
peer bullying as the predictors of subjective well-being in adolescents. Future studies can look at
different variables (psychological mindedness, rumination, etc.) for better understanding of subjective

well-being in adolescents.
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