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ABSTRACT

This study investigated the validity and reliability of the Turkish version of the Self-
efficacy for Learning Form (SELF). In order to examine the validity and reliability
properties of the scale, exploratory factor analysis, confirmatory factor analysis,
cronbach’s alpha correlation coefficients, corrected item-total correlations and t-tests
between items’ means of upper 27%-lover 27% points were used. The sample of the study
consisted of 409 prospective teachers. The results of exploratory and confirmatory factor
analyses demonstrated that this scale yielded a unitary factor structure as original form
and the model was well fit. The internal consistency of the entire inventory was .85. The
item-total correlations ranged from .30 to .63. According to t-test results, differences
between each item’s means of upper 27 % and lower 27 % points were significant.
Findings provided some evidence for the validity and reliability of the SELF scores.
Keywords: Self-efficacy, self-regulatory efficacy, self-regulated learning.

Ogretmen Adaylar1 Ogrenme Oz-yeterligi Olcegi:
Gecerlik ve Giivenirlik Calismasi

0oz

Bu arastirmada Ogrenme Oz-yeterligi Olgegi’nin Tiirkce gecerlik ve giivenirlik
calismalar1 yapilmustir. Olgegin gegerlik ve giivenirligini incelemek icin agimlayici faktér
analizi, dogrulayic1 faktor analizi, cronbach alfa katsayisi, madde-toplam korelasyonu ve
%27’lik alt ve iist gruplarin madde puanlarindaki farklara iligkin t-testi kullamlmustir.
Calismanmin 6rneklemini 409 6gretmen aday: olusturmaktadir. Agimlayici ve dogrulayici
faktor analizi sonuglarina gore, dlcegin tek faktorlii bir yapiya sahip oldugu ve modelin iyi
uyum gosterdigi ortaya konmustur. Olgegin tek faktorlii yapisi igin i¢ tutarlik katsayisi .85
olarak bulunmug ve madde-toplam korelasyonu .30 ile .63 arasinda degismektedir. T-testi
sonuglarina gore ise, alt-list %27’lik gruplar arasindaki madde ortalamalarina iliskin t
degerleri anlamlidir. Biitiin bu bulgular, Ogrenme Oz-yeterligi Olgegi’nin  (SELF)
gecerlik ve giivenirligine iligkin bir takim kanitlar ortaya koymaktadir.

Anahtar kelimeler: Oz-yeterlik, 6z-diizenleyici yeterlik, 6z-diizenleyici 6grenme.

INTRODUCTION

Individuals face with the knowledge and skills that they have to learn and call for
in many cases. Individuals have to regulate on their own their learning in the
absence of an external factor that guides individuals to learn. In this sense,
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individuals have to carry out the activities such as goal setting, determining steps
for learning process, choosing the learning strategies, monitoring the process and
checking the learning outputs. In a society that need the lifelong learning, the
importance of self-regulated learning ability on the achievement have been
continuing to increase not only for academic settings but also for nonacademic
settings (Zimmerman, 2008). For this reason, there has been a growing interest
about self-regulated learning and self-efficacy in educational science for three
decades (Bandura, 1993; Bembenutty, 2005; Eccles & Wigfield, 2002; Nikolaki,
& Koutsouba, 2012; Ogawa, 2011; Pajares, 2002; Schunk, 1990; Tavakolizadeh
& Oavam, 2011; Wolters, 1999; Zimmerman & Martinez-Pons, 1986). Many
models and definitions have been suggested regarding self-regulated learning
based on Bandura’s social-cognitive theory (Boekaerts & Niemivirta, 2000;
Pintrich, 2004; Zimmerman, 2000; Winne & Nesbit, 2009).

According to Pintrich (2000), self-regulated learning is an active and
constructive process that learners set goals for their own learning and attempt to
control, regulate and observe their cognition, behavior and motivations.
Zimmerman (2000) asserts that self-regulated learning is not a mental ability or
an academic skill. Rather, it is a self-managed process that learners transfer their
mental abilities into their academic skills. According to Schunk & Ertmer
(2000), it is production of emotions and thoughts that individuals need for their
learning and maotivation, and application the actions systematically in line with
these emotions and thoughts. From this aspect, self-regulation emphasizes
thoughts, emotions and behaviors that learners intending to attain the targets
generate on their own. Self-regulated learning underline that learners to set goals
in line with own skills and ability, determine the learning setting and learning
strategies in order to attain that goals, regulate their behavior, cognition and
environment by monitoring the learning process.

Self-regulated learners control their cognitions by monitoring cognitive
processes (Pintrich, 2000), seek to find necessary knowledge and jump to next
step in learning (Zimmerman, 1990), are aware of when, why and who they can
receive help from (Ryan & Pintrich, 1997), have ability to control and sustain
their effort (Pintrich, 2000) and review whether or not the environment is
suitable for learning. In conclusion, self-regulated learners are autonomous,
active, responsible, self-managed, regulatory and master learners.

The reason why self-regulated learning has been studied so much is its relation
with academic achievement. Many researches have indicated that self-regulated
learning predicts academic achievement (Kitsantas, Steen & Huie, 2009; Pintrich
& De Groot, 1990; Sink, Barnett & Hixon, 1991; Zimmerman & Martinez-Pons,
1986; Wolters & Pintrich, 1998), and self-regulation skills could be developed
(Clearly & Zimmerman, 2004; De La Paz, 1999; Giindogdu, 2006; Nikolaki, &
Koutsouba, 2012; Santangelo, Harris & Graham, 2007; Schunk, 1996).
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It is suggested that self-efficacy along with self-regulation have an important role
in educational setting (Pajares & Schunk, 2001). Self-efficacy is defined as
student’s beliefs about their abilities to achieve particular tasks and goals within
a domain (Bandura, 1977; Bandura, 1986; Schunk, 1985). Perceived self-
efficacy for self-regulated learning involves student’s perceived capabilities to
use a variety of self-regulated learning strategies. These learning strategies might
be exemplified as planning and organizing students’ own academic activities,
transforming instructional information using cognitive strategies to understand
and remember the taught material, resisting distractions, motivating themselves
to complete school work, structuring relevant environments to study, and being
participatory in the classroom (Zimmerman & Martinez-Pons, 1986). Bandura
(1989), being one of the researchers studied this construct, developed the self-
efficacy for self-regulated learning. The scale assessed student’s perceived self-
efficacy about using various studying methods. Zimmerman, Bandura and
Martinez-Pons (1992) have found that self-efficacy for self-regulated learning
does not have directly a predictive causal. However, it affects academic
achievement implicitly owing to self-efficacy for academic achievement.

Self-efficacy for self-regulated learning is a key factor for its primacy in
contemporary societies. Information technologies have been globalizing
knowledge and making changes in educational systems. In the past, the
development of students depended on quality of schools. However, today,
students have greater control over their own learning using multimedia
instruction on internet. Individuals have to educate themselves throughout their
life (Bandura, 2002; Caprara et al., 2008). At this point, self-efficacy for self-
regulated learning has an important role in learning processes. Individual’s
beliefs about their capabilities to regulate their learning both provide resistance
and affect their motivation and achievement (Bandura, 1993; Zimmerman,
Bandura & Martinez-Pons, 1992). Recently, Zimmerman and Kitsantas (2005,
2007) have developed a new scale in order to measure self-efficacy for self-
regulated learning. However, educational literature of our country has an
immense need for a scale assessing self-regulatory efficacy. The purpose of
current study is to explore the reliability and validity of Turkish version of Self-
Efficacy for Learning Form (SELF).

METHOD

Participants

The study group consisted of 409 students studying at different departments of
Afyon Kocatepe University. For the first step, the scale was applied to 205
students to conduct the exploratory factor and reliability analyses. Then, the
confirmatory factor analysis was carried out in another study with 204 students.
The age range of the participants fluctuated between 18 and 34 with a mean age
of 20.7.
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Table 1.Demographic Variables of Participants

n %
Gender Male 106 25.9
Female 303 74.1
Total 409 100
Department  Pre-school education 114 27.9
Social-studies education 116 28.4
Primary school education 123 30
Computer and educational technologies education 24 5.9
Turkish language education 32 78
Total 409 100
Grade First grade 76 18.6
Second grade 161 39.3
Third grade 103 25.2
Fourth grade 69 16.9
Total 409 100

Self-Efficacy for Learning Form (SELF)

The SELF was developed to measure students’ use of various learning processes
such as note taking, reading, writing, test-taking, and studying (Zimmerman &
Kitsantas, 2005). The first scale consisted of 57 items. Then, the items in the
study were abridged to 19 items (Zimmerman & Kitsantas, 2007). Abridged
form was grouped into test taking, studying, and note taking. The students
responded to each item using a scale ranged from 0 to 100 points (O=definitely
cannot do it, 30=probably cannot do it, 50=maybe, 70=probably can do it, 100=
definitely can do it). The higher scores on this scale reflect more positive self-
efficacy for learning beliefs.

Translation and Turkish-English equivalence of the Scale

The SELF was translated into Turkish by three professional experts in English.
Then, three different translations were integrated. The Turkish translation of the
scale was again translated into English by three different experts. Lastly, the
translations were evaluated once more and the scale took its final form. To
examine the consistence between Turkish and English versions, Pearson’s
correlation coefficient was used. The scales were administered respectively on
70 students two weeks apart. According to the findings, correlation coefficients
between items ranged from .60 to .86. These results confirm that Turkish and
English versions of the scales might be regarded as equivalent.

Data Analysis

The construct validity of the scale was examined using confirmatory (CFA) and
exploratory factor analyses (EFA). Item-total correlation, cronbach’s alpha and t-
test for reliability were computed.
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RESULTS

Exploratory Factor Analysis and Reliability Analysis

Firstly, EFA was performed to explore the factor structure of the scale. The
Kaiser Meyer Olkin (KMO) value indicating the coherence of the sampling
group for factor analysis was .84. According to EFA, the scale had a unitary
factor structure with 18 items. As a criterion of a simple factor structure, the
factor loading of an item was accepted as minimum .30 value as a cut off.
Because factor loading was below .30, item one was removed from the scale.
Eigen value of the factor was 5.63 and the factor accounted for 31.3 % of the
variance. The cronbach’s reliability coefficient for scores on this scale was .85.

Table 2-a.Means, Standard Deviations, and Factor Loadings for the SELF
Questions M SD FL
1) When your teacher’s lecture is very complex, can ~ 59.9 27 .55

you write an effective summary of your original
notes before the next class?

2) When a lecture is especially boring, can you 55,5 28.1 49
motivate yourself to keep good notes?
3) When you had trouble understanding your 63.9 25.6 .58

instructor’s lecture, can you clarify the confusion
before the next class meeting by comparing notes
with a classmate?
4) When you have trouble studying your class notes 61.1 25.7 .57
because they are incomplete or confusing, can you
revise and rewrite them clearly after every lecture?
5) When you are taking a course covering huge 73 19.8 43
amount of material, can you condense your notes
down to just the essential facts?
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Table 2-b: Means, Standard Deviations, and Factor Loadings for the SELF

Questions

M

SD

FL

6) When you are trying to understand a new topic,
can you associate new concepts with old ones
sufficiently well to remember them?

75.7

17.5

.53

7) When another student asks you to study together
for a course in which you are experiencing
difficulty, can you be an effective study partner?

75.1

22.8

.35

8) When problems with friends and peers conflict
with schoolwork, can you keep up with your
assignments?

62.1

24.8

43

9) When you feel moody or restless during studying,
can you focus your attention well enough to finish
your assigned work?

59.6

25.3

43

10) When you find yourself getting increasingly
behind in a new course, can you increase your
study time sufficiently to catch up?

68.3

21

.62

11) When you discover that your homework
assignments for the semester are much longer than
expected, can you change your other priorities to
have enough time for studying?

73

20.6

.60

12) When you have trouble recalling an abstract
concept, can you think of a good example that will
help you remember it on the test?

79.4

17.8

.57

13) When you have to take a test in a school subject
you dislike, can you find a way to motivate
yourself to earn a good grade?

70.8

21.3

72

14) When you are feeling depressed about a
forthcoming test, can you find a way to motivate
yourself to do well?

69.5

20.5

71

15) When your last test results were poor, can you
figure out potential questions before the next test
that will improve your score greatly?

68.6

19.7

.56

16) When you are struggling to remember technical
details of a concept for a test, can you find a way
to associate them together that will ensure recall?

73.3

17.7

.63

17) When you think you did poorly on a test you just
finished, can you go back to your notes and locate
all the information you had forgotten?

72.2

23.7

.57

18) When you find that you had to “cram” at the last
minute for a test, can you begin your test
preparation much earlier so you won’t need to
cram the next time?

68.5

26.3

A7

M: Mean
SD: Standard deviation
FL: Factor loading
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In order to find out the item discrimination of the items, corrected item-total
correlation was calculated. Item-total correlations varied between .30 and .63 for
18 items. All the differences between the item mean-scores and the factor scores
of the upper 27% and lover 27% groups were found to be significant.

Confirmatory Factor Analysis

To test unitary factor structure of the SELF, a confirmatory factor analysis was
also conducted on the second sampling group (204). One factor solution was
tested and each item on the scale was assigned to the unitary factor. To assess the
model data fit x?/df (Chi-square/Degree of free), RMSEA (Root Mean Square
Error of Approximation), SRMR (Standardized Root Mean Square Residuals),
and CFI (Comparative fit index) were used. According to Schermelleh-Engel,
Moosbruger & Miiller (2003), x?/df<2 is indicative of a good fit and 2< x%/df<3
is indicative of an acceptable fit. For RMSEA, values less than .07 indicate a
good model fit (Stieger, 2007). SRMR have values than less .08 (Hu & Bentler,
1999). For CFI, values greater than .95 are indicative of good fit (Hooper,
Coughlan & Mullen, 2008). Because initial fit index was not at the satisfactory
level, the error variance between item 4 and 5, and 14 and 15 were set free. After
this revision, the model attained adequate fit as shown by the Chi-square/Degree
of Free (x¥/df=2.1), Standardized Root Mean Square Residuals (SRMR=.075),
Root Mean Square Error of Approximation (RMSEA=.076), and Comparative
Fit index (CFI=.90).
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Figure 1.Structural Model for the 18 Items

DISCUSSION and CONCLUSION

Self-efficacy for learning refers to beliefs about using self-regulatory processes,
such as goal setting, self-monitoring, strategy use, self-evaluation, and self-
reactions to learn (Zimmerman & Kitsantas, 2005 pp.398). The goal of current
study is to adapt the SELF developed by Zimmerman and Kitsantas into Turkish
and to investigate the reliability and validity of it. The SELF measures self-
efficacy for self-regulation. The SELF was initially developed to measure
students’ perceived self-efficacy performing various forms of academic learning,
such as reading, note taking, test taking, writing and studying by Zimmerman
and Kitsantas (2005). Then, the scale was transformed into the form of abridged
SELF involving 19 items. The SELF with 19 items involved a single self-
regulatory factor and was highly reliable (Zimmerman & Kitsantas, 2007). The
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results of current study are consistent with the findings of Zimmerman and
Kitsantas.

First, the English form of the SELF was translated into Turkish and back
translated to English by language experts. The coherence was examined between
Turkish and English forms and some corrections were applied. Then, Turkish
and English forms were administered to 70 students two weeks apart. The
correlation coefficients between items ranged from .60 to .86. CFA and EFA
were performed for the construct validity of the SELF. The application was
carried out with 409 (204 students for EFA and 205 students for CFA)
prospective teachers totally. Single factor solution was obtained through EFA.
The Eigen value of the factor was 5.63 and it explained 31.3% of the total
variance. As the factor load was below .30, item one was removed from the
scale. The confirmatory factor analysis tested the presence of a unifactorial
model directly, and a significant fit was obtained (x*/df=2.1, RMSEA=.076,
SRMR=.075 CFI=.90). The internal consistency of the SELF was found .85 for
the unitary factor structure. The corrected item-total correlations ranged from .30
to .65. For each item, the differences between mean scores of upper 27% and
lower 27% groups were significant.

Students’ scores on SELF have special value for educators who are interested in
assessing students’ perceptions of efficacy regarding their self-regulation of
academic functioning (Zimmerman & Kitsantas, 2007, pp.162). Overall findings
demonstrated that this scale has high validity and reliability scores. The SELF
can be used to evaluate pre-service teachers’ perceived self-efficacy for learning.
The proporties of this scale need to be confirm different sample. In additionally,
further studies using the SELF are important for its measurement force.
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GENISLETILMIS OZET

Kuramsal olarak Bandura’nin sosyo-biligsel 6grenme teorisine dayanan oz-
diizenleyici 6grenme ile ilgili birgok model ve tanim ortaya atilmistir (Boekaerts
ve Niemivirta, 2000; Pintrich, 2004; Zimmerman, 2000; Winne ve Nesbit, 2009).
Oz-diizenleyici 6grenme, 6grencilerin kendi beceri ve yetenekleri dogrultusunda
hedef belirlemeleri, bu hedeflere ulagmak icin 6grenme ¢evrelerini ve 6grenme
stratejilerini saptamalari, daha sonra 6grenme siirecini izlemeleri ve buna bagl
olarak bilissel, davranigsal ve c¢evresel diizenlemeler yapmalarma vurgu
yapmaktadir.

Oz-diizenleme ile baglantil1 olarak arastirilan motivasyonel inanglar arasida, 6z-
yeterlik inancinim 6zellikle 6nemli bir rol oynadigi ileri siiriilmektedir (Pajares ve
Schunk, 2001). Oz-yeterlik, 6grencilerin belirli bir alanda belirli hedefleri ya da
gorevleri basarma yetenegi hakkindaki yargilart olarak tanimlanmaktadir
(Bandura, 1977; Bandura, 1986; Schunk, 1985).

Oz-diizenleyici 6grenme yeterligi ise akademik aktiviteleri diizenleme ve
planlama, dikkat dagitici seylere direnme, okul caligmalarini tamamlamak igin
kendilerini motive etme, ¢alismaya uygun olarak ¢evreyi yapilandirma, 6gretilen
konuyu hatirlamak ve anlamak i¢in biligsel stratejileri kullanarak bilgiyi transfer
etme gibi 6z-diizenleyici 6grenme stratejilerini kullanimi hakkinda grencilerin
algiladiklar1 yetenekleri ile ilgilidir (Zimmerman, Bandura ve Martinez-Pons,
1992). Oz-diizenleyici yeterlik, cagdas yasamdaki gitgide artan iistiinliigiinden
dolay1 anahtar bir faktordiir. Bilgi teknolojileri bilgiyi kiiresellestirmekte ve
egitim sistemlerini degistirmektedir. Gegmiste 6grencilerin gelisimi ¢ogunlukla
okullarin niteligine bagl iken, simdi &grenciler zamandan ve mekandan
bagimsiz olarak kendi 6grenmeleri ilizerinde daha fazla kontrole sahiptirler.
Insanlar, c¢agimizda kendilerini yasamlari boyunca egitmek zorundadir.
(Bandura, 2002; Caprara ve digerleri, 2008). Bireylerin 6z-diizenleyici yeterlik
inanct dayanma giicli saglayarak, kendi 6grenmelerini diizenlemede ve farkli
akademik konularda ustalasmada onlarin motivasyon ve basar1 seviyesini
etkilemektedir (Bandura, 1993; Zimmerman ve Bandura, 1994; Zimmerman,
Bandura ve Martinez-Pons, 1992).

Bu yapiyt 6lgmeye calisan ilk arastirmacilardan olan Bandura’nin (1989)
gelistirdigi ¢ok boyutlu yeterlik 6lgeklerinden birisi de Oz-diizenleyici Ogrenme
Yeterligi Olgegi’dir. Bu odlcek, dgrencilerin okul ¢alismalarini diizenleme ve
planlama gibi ¢esitli akademik c¢aligma metotlarm kullanimi hakkindaki 6z-
yeterlik algilarmi degerlendirmektedir. Son zamanlarda ise Zimmerman Ve
Kitsantas (2005, 2007) Ogrenme Oz-yeterligi Olcegi (SELF) gelistirmislerdir.
Bu caligmanin amaci, Ogrenme Oz-yeterligi Olcegi'ni (SELF) Tiirkceye
uyarlayarak gecerlik ve giivenirligini incelemektir.

Cahgmanm katilimcilarmi Afyon Kocatepe Universitesi egitim fakiiltesinin
gesitli boliimlerinde 6grenim goren 409 Ggrenci olusturmaktadir. Elde edilen
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verilerin 205’1 agimlayici faktor analizi ve giivenirlik analizleri i¢in kullanilirken,
204’1 ise dogrulayici faktor analizi i¢in kullanilmistir. Ogrencilerin yaslar: 18 ile
34 arasinda degismekte olup, yas ortalamasi 20,7’dir.

Ilk olarak Ogrenme Oz-yeterligi Olcegi (SELF) not tutma, okuma, yazma, simava
hazirlanma ve ¢aligma gibi 6grenme siireglerine iligkin 6grenci 6z-yeterliklerini
belirlemek amaciyla Zimmerman ve Kitsantas (2005) tarafindan gelistirilmistir.
Daha sonra Zimmerman ve Kitsantas (2007) tarafindan 19 maddeli kisaltilmig
formuna doniistirilmiistir. Kisaltilmis form not tutma, calisma ve sinava
hazirlanma ile ilgili maddelerden olusmaktadir. Ogrenciler her bir maddeye
0’dan 100’e dogru siralanan bir dereceleme ile cevap vermektedir (0=Kesinlikle
yapamam, 30=Muhtemelen yapamam, 50=Belki yapabilirim, 70 =Muhtemelen
yapabilirim, 100= Kesinlikle yapabilirim). Olgekteki yiiksek puanlar yiiksek
o0grenme 0z-yeterligine isaret etmektedir.

Olgegin Tiirkgeye g¢evrilmesinde Ingilizce egitiminde gérevli toplam 6 dil
uzmani gorev almistir. 3 tanesi Ingilizceden Tiirkgeye 3 tanesi de Tiirkgeden
Ingilizceye geviri yapmustir. Tiim bu geviriler birlestirilerek ve son Tiirkge form
elde edilmis ve dil tutarh@mni saglamak amaciyla ingilizce hazirhk programinda
6grenim goren toplam 70 dgrenciye Tiirkce ve Ingilizce formlar 2 hafta ara ile
uygulanmistir. Elde edilen bulgulara gére maddeler arasindaki korelasyonlar .60
ile .86 arasinda degismektedir. Veri analizinde dlgegin gecerligi icin agimlayici
faktor analizi kullanmilmistir. Ayrica madde gecerligi i¢in madde toplam
korelasyonu, giivenirlik calismalari igin ise cronbach alfa katsayisi ve alt-iist
%27’lik gruplar arasindaki farkliliklar igin t-testi kullanilmistir.

Olgegin faktor yapismi kesfetmek amactyla agimlayici faktor analizi yapilmis ve
olgegin 18 maddeli tek faktorlii yapisina ulasiimistir. Birinci maddenin faktor
yiikil .30’un altinda bulundugu i¢in analiz dig1 birakilmistir. Tek faktorli yapmin
eigen degeri 5,63 olup varyansmn %31,1’ini agiklamaktadir. Ayrica 6lgegin ig
tutarhik katsayisi (Cronbach alfa katsayisi) .85 olarak bulunmustur. Madde
toplam korelasyonu .30 ile .63 arasinda degismekte olup, alt iist %27°lik gruplar
icin hesaplanan t degeri tiim maddeler i¢in anlamlidir. Tek faktorlii yapiyr test
etmek igin yapilan dogrulayici faktor analizine gore ise modeli uyum indeksleri
memnun edici diizeydedir (x*/df=2.1, RMSEA=.076, SRMR=.075 CF1=.90).

Ogrenme oOz-yeterligi hedef belirleme, Oz-izleme, strateji kullamimi, &z-
degerlendirme ve Oz-tepki gibi Oz-diizenleyici siiregleri kullanma hakkindaki
ogrenci algilarina vurgu yapmaktadir. Bu calismanin amaci Zimmerman ve
Kitsantas tarafindan gelistirilen Ogrenme Oz-yeterligi Olgegi’nin  Tiirk
kiiltiirinde gegerlik ve giivenirlik calismalarini yapmaktir. SELF 6z-diizenleme
oz-yeterligini 6lgmektedir. SELF igin gergeklestirilen gecgerlik ve gilivenirlik
caligmalarma dayali olarak dlgegin yiiksek diizeyde gegerlik ve giivenirlige sahip
oldugu ve deneysel ve tarama caligmalarinda kullanilmak i¢in uygun oldugu
soylenebilir. Ayrica farkli 6rneklemlerde daha fazla ¢alisma yapilarak Glgegin
Oleme giicii artirilabilir.
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Ek: Ogrenme Oz-yeterligi Ol¢egi (Tiirkce Form)

1. Ogretmenin ders anlatimi ¢ok karmasik oldugunda, bir sonraki derse
girmeden 6nce tuttugun notlarin etkili bir 6zetini ¢ikarabilir misin?

2. Bir ders ozellikle sikict oldugunda iyi not tutmak i¢in kendini motive
edebilir misin?

3. Ogretmenin ders anlatimimi anlamakta zorluk c¢ektiginde, bir sonraki
dersten oOnce bir arkadasinla notlarmi karsilastirarak kafa karisikligini
acikliga kavusturabilir misin?

4. Derste tuttugun notlara ¢alisiyorken, notlar eksik ya da kafa karistirict
oldugu i¢in zorluk ¢ektiginde, onlar1 her dersten sonra gdzden gegirip agik
bir sekilde yeniden yazabilir misin?

5. Cok fazla konuyu kapsayan bir ders aliyorken, tuttugun notlar1 sadece
temel olgulara indirgeyebilir misin?

6. Yeni bir konuyu anlamaya calisiyorken, yeni kavramlar1 hatirlamak igin
eski kavramlarla yeterli bir sekilde iliskilendirebilir misin?

7. Zorluk gektigin bir derste bagka bir 6grenci seninle birlikte galisma teklif
ettiginde, etkili bir calisma ortag olabilir misin?

8. Arkadaglarin ve akranlarmla ilgili problemler 6devlerinle cakigtiginda,
odevlerini yapmayi siirdiirebilir misin?

9. Ders ¢aligiyorken kendini karamsar ve huzursuz hissettiginde, sana verilen
gorevi bitirebilmek i¢in yeterince odaklanabilir misin?

10. Yeni bir derste kendini giderek geri kaliyor buldugunda, agi1g1 kapatmak
i¢in galisma zamanini etkili bir sekilde artirabilir misin?

11. Dénem arasi igin verilen ddevlerin beklediginden daha uzun siire alacagin
fark ettiginde, daha fazla zaman yaratmak icin diger Onceliklerini
degistirebilir misin?

12. Soyut bir kavrami hatirlamakta zorlandiginda, smavda onu hatirlamana
yardim edecek iyi bir drnek diisiinebilir misin?

13. Okulda sevmedigin bir dersin sinavina girmek zorunda kaldiginda, iyi not
almak i¢in kendini motive etmenin bir yolunu bulabilir misin?

14. Yaklagan bir sinavla ilgili kendini karamsar hissettiginde, daha iyi olmak
icin kendini motive etmenin bir yolunu bulabilir misin?

15. Son smav sonuglarin koétii geldiginde, notunu fazlasiyla diizeltebilecek
gelecek sinavdan 6nce, ¢ikmasi muhtemel sorulari belirleyebilir misin?

16. Bir smav igin bir kavramin teknik detaylarini hatirlamaya galistyorken,
hatirlaman1 saglayacak olan kavramlarla onlari, iliskilendirmenin bir
yolunu bulabilir misin?

17. Yeni ¢iktigin bir smavin kétii gegtigini diisiindiigiinde, notlarina geri déniip
unutmus oldugun bilgileri tespit edebilir misin?

18. Bir smav i¢in son dakikaya kadar g¢aligmak zorunda kaldigmi fark
ettiginde, bir sonraki sefer son dakikaya kadar sikismamak icin sinava
hazirlanmaya daha erken baglayabilir misin?




