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Executive Summary

Research suggests an increase in challenging behaviors among young children in early care and education
settings (Granja et al,, 2018). Challenging behaviors in early years are among the strongest predictors of
more serious problem behaviors later in life (Brennan et al.,, 2015). High-quality, safe, responsive, and
nurturing early care and education environments are critical to support development, engagement, and
learning of young children with and without disabilities. Well-organized and engaging classroom
environments help to prevent or decrease rates of challenging behaviors of young children by promoting
appropriate behaviors and social interactions (Powell et al,, 2006). Unfortunately, many practitioners
working in early care and education settings are unsure how to create environments that support children’s
engagement and prevent challenging behaviors they exhibit (Steed and Roach, 2017). This practice brief
offers recommendations and strategies for practitioner to design more engaging and developmentally
appropriate classroom environments to support appropriate behaviors and prevent challenging behaviors
of young children.
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Ozet

Arastirmalar, erken ¢ocukluk bakim ve egitim ortamlarinda kii¢iik ¢cocuklar arasinda zorlayici ve problem
davranislarda bir artis oldugunu gostermektedir (Granja vd., 2018). Erken ¢ocukluk déneminde ortaya
¢ikan ve oOnlenmeyen zorlayici davraniglar, ilerleyen yaslarda ortaya c¢ikan daha ciddi problem
davranislarinin en giiclii yordayicilari arasindadir (Brennan vd., 2015). Yiksek kaliteli, giivenli, duyarh ve
besleyici erken bakim ve egitim ortamlari, 6zel gereksinimi olan ya da normal gelisim gosteren kiiciik
cocuklarin gelisimlerini, katihm davranislarim1 ve 6grenmelerini desteklemek icin ¢ok énemlidir. Iyi
organize edilmis ve ilgi ¢ekici sinif ortamlari, uygun davranislari ve sosyal etkilesimleri tesvik ederek kiigtik
cocuklarin zorlayici davraniglarini 6nlemeye veya azaltmaya yardimci olur (Powell vd., 2006). Ne yazik ki,
erken bakim ve egitim ortamlarinda ¢alisan bir¢ok uygulamaci, ¢ocuklarin aktif katilimlarini destekleyen
ve sergiledikleri problem davranislar1 énleyen ortamlari nasil yaratacaklarindan emin degiller (Steed ve
Roach, 2017). Bu uygulama 06zeti, uygulamacilara, uygun davranislari1 desteklemek ve kiiciik cocuklarin
zorlayic1 davraniglarini 6nlemek i¢in daha ilgi cekici ve gelisimsel olarak uygun sinif ortamlari tasarlamalari
icin Oneriler ve stratejiler sunmaktadir.

Anahtar Sézciikler: Sosyal gelisim, uygun davranislar, cevresel stratejiler, kiictik cocuklar.

Onerilen Atif Sekli (Suggested Citation): Balikc, S. (2021). Environmental strategies to promote appropriate behaviors and social
interaction in young children. Turkish Journal of Special Education Research and Practice, 3 (1), 113-120.
https://doi.org/10.37233/TRSPED.2020.0115

1 University of North Carolina Greensboro, Department of Specialized Education Services, School of Education, Greensboro, North
Carolina, USA, e-posta: s_rakap2@uncg.edu, ORCID: https://orcid.org/0000-0003-3740-8037

2 Carsamba ilge Milli Egitim Miidiirliigii, Samsun, Tiirkiye, e-posta: s rakap2@uncg.edu, ORCID: https://orcid.org/0000-0003-3740-
8037

Sorumlu Yazar: Serife Balikc


mailto:s_rakap2@uncg.edu
https://orcid.org/0000-0003-3740-8037
mailto:s_rakap2@uncg.edu
https://orcid.org/0000-0003-3740-8037
https://orcid.org/0000-0003-3740-8037
https://orcid.org/0000-0003-3740-8037

114 Turkish Journal of Special Education Research and Practice 3(1)

Aim & Background

Improving positive outcomes for children with disabilities and their families is a central
goal of early intervention services (Mitchell and Hauser-Cram, 2009). Described as “any
repeated pattern of behavior that interferes with or is at risk of interfering with the child’s
optimal learning or engagement in pro-social interactions with peers and adults” (Smith
and Fox, 2003), problem or challenging behaviors may undermine these positive child
and family outcomes. Research has shown that the occurrence of challenging or problem
behaviors in young children has been increasing (Granja et al.,, 2018) and young children
with disabilities are more likely to exhibit these problems than children without
disabilities (Mitchell and Hauser-Cram, 2009). Research has shown that unprevented
challenging behaviors exhibited during early years have significant negative impact on
children’s readiness and adjustment to school (Kaiser, 2007) and other outcomes later in
life (Miller et al, 2017; Powell et al, 2006). Moreover, studies reported that challenging
behavior exhibited by young children with disabilities is addressed insufficiently by early
care providers (Hemmeter et al., 2016). Practitioners working with young children should
use effective practices to prevent challenging behaviors and promote social interactions
of young children with disabilities. Environmental strategies have been found effective in
preventing and reducing challenging behaviors and supporting social interactions of
young children disabilities.

Findings, Implications & Recommendations

Research has shown that carefully and effectively designed and maintained classroom
environments can significantly increase positive social interactions among young
children and prevent challenging behaviors they exhibit (Bovey and Strain, 2003;
McWilliam and Bailey, 1995). Environmental strategies include changes and adaptations
intentionally made to physical environment of a classroom setting (Division of Early
Childhood, 2014). Although environmental strategies require planning and organization
time outside of the instructional time in the classroom, they require little or no adult
attention or involvement during implementation (Bovey and Strain, 2003). There are
several environmental strategies that researchers suggest promoting positive social
interactions and prevent challenging behaviors in early childhood classrooms. In this
paper, four of these strategies are described: (a) using ability grouping, (b) using a
balanced schedule of activities, and (c) using interesting and engaging classroom
materials, and (d) arranging learning centers to support appropriate child behaviors.

Strategy 1: Use of Ability Grouping

When planning small group activities, have children who are socially more competent in
the same group with children who are socially less skilled. Being in the same group or
near to socially competent peers can help increase positive interactions and prevent
challenging behaviors of young children (McCabe et al., 1999). However, providing access
to a peer who is socially more skilled may not be sufficient to reach these goals. Teachers
should intentionally support children’s interaction by providing positive feedback to
those who engage in positive social interactions and appropriate behaviors during
activities (Hemmeter vd., 2020). Teachers should also observe children’s positions during
the activities so that children are faced towards each other and are able to see what the
other child is doing (Hamilton, 2005).
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Strategy 2: Use of a Balanced Schedule of Activities

When creating your daily schedule, plan to have small and large group, teacher-directed
and child-directed, active and quiet activities in balance. Large group, teacher-directed
activities should be shorter than 20 min and include opportunities for active participation
of young children (Devi et al., 2019). Teachers should only continue large group, teacher-
directed activities when the majority of children are interested and engaged in the activity
(Williams et al., 2019). Difficult activities should be placed at times children are more
attentive. Teachers should have a schedule showing daily activities posted in the
classroom. Posted schedule should be at children’s eye level and include visual
representation of each activity (Meadan etal., 2011). Teachers should review the schedule
with children and prepare them when there is a change on the schedule.

Strategy 3: Use Interesting and Engaging Classroom Materials

When selecting materials and toys for children to play and use, have a variety of novel and
familiar materials as well as toys that promote sharing and collaboration available. New
materials in the environment can create opportunities for social interactions (Hemmeter
et al., 2020). Teachers can rotate classroom toys, materials, or centers to give children a
sense of newness. Materials or toys that allow or require children to play or work together
also promote positive social interactions (Hamilton, 2005). Teacher should model
expected behaviors (sharing or collaboration) for children who may need additional
support. In addition, teachers should acknowledge and comment positively and
descriptively on children who are playing together and sharing materials (Hemmeter et
al.,, 2020).

Strategy 4: Arrange Learning Centers Support Appropriate Child Behaviors

When designing learning centers and activity areas, organize the spaces, furniture,
materials, and toys to maximize appropriate behaviors for all children. Teachers should
design areas with enough space for children to play by themselves or in small groups and
establish clear boundaries to indicate where each learning area begins and ends (Gould
and Sullivan, 1999). Teacher should also limit the number of learning centers available
and the number of children who have access to a learning center at a given time. By
limiting and rotating open learning centers and rotating limited number of children
across centers, increase the changes for peer interactions by keeping the centers novel
and interesting (Bovey and Strain, 2003).

Conclusion

Practitioners’ use of environmental strategies results in increased social interactions
among children and between children and adults in terms of its frequency and duration.
As children become more engaged and show more appropriate behaviors, challenging
behaviors is likely to decrease. High-quality early care and education environments serve
as along-term protecting factor for young children who are atrisk for developing for more
significant problem behaviors.
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Table 1. Environmental strategies resources for practitioners

Resource and URL Description

Division of Early Childhood Recommended Practices  Provides a list and description of DEC

https: //www.dec-sped.org/dec-recommended- Recommended  Practices  with  respect

practices Environment strands and gives practical
examples.

IRIS Center Includes a module with information practical

https://iris.peabody.vanderbilt.edu/module/env/#c recommendations about early childhood

ontent environments including designing physical
environment.

Early Childhood Technical Assistance Center Offers resources (e.g., practice improvement

https://ectacenter.org/decrp/topic-environment.asp tools, environment checklists, environment
practice guides for practitioners and families)
about the DEC Recommended Practices
Environment strand.

National Center for Pyramid Model Innovations Provides resources with respect to
https: //challengingbehavior.cbcs.usf.edu/ implementation of Pyramid Model practices
which includes environmental strategies.

Center for Social and Emotional Foundations for Early Includes separate modules on creating
Learning supportive environments for infants/toddlers,
http://csefel.vanderbilt.edu/resources/training pres preschool children, and resources for families.
chool.html
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Uygulama Ozeti

Kiiciik Cocuklarda Uygun Davranislari ve Sosyal Etkilesimi
Desteklemek icin Cevresel Stratejiler

Amacg ve Kapsam

Ozel gereksinimli cocuklar ve aileleri icin olumlu sonuglarin elde edilmesi erken
miidahale hizmetlerinin temel hedefidir (Mitchell ve Hauser-Cram, 2009). "Cocugun
0grenmesine veya akranlari ya da yetiskinlerle olan sosyal etkilesimlere aktif katilmasina
engel olan ya da olma riski bulunan davranis kalibi" (Smith ve Fox, 2003) olarak
tanimlanan problem veya zorlayici davranislar, erken miidahalenin ¢ocuk ve aile ¢iktilari
tizerindeki olas1 olumlu sonuglarini zayiflatabilir. Arastirmalar, kii¢iik cocuklarda goriilen
zorlayici veya problem davranislarin say1 ve yogunlugunun arttigini (Granja vd., 2018) ve
0zel gereksinimli kii¢iik ¢cocuklarin, normal gelisim gosteren akranlarina oranla bu
sorunlan sergileme olasiliklarinin daha ytliksek oldugunu gostermektedir (Mitchell ve
Hauser-Cram, 2009). Arastirmalar, erken yaslarda ortaya ¢ikan ve 6nlenmeyen zorlayici,
problem davranislarin, ¢ocuklarin okula hazir olma halini ve uyumunu (Kaiser, 2007) ve
ileriki yasantilarindaki basarilarim1 (Miller vd., 2017; Powell vd., 2006) olumsuz yonde
etkiledigini gostermektedir. Ayrica arastirmalar, 6zel gereksinimli kii¢iik ¢ocuklarin
sergiledigi zorlu davranislarin erken bakim ve egitim saglayan bakici, 6gretmen ve diger
uzmanlar tarafindan yetersiz bir sekilde ele alindigini1 géstermektedir (Hemmeter vd.,
2016). Kiiciik cocuklarla calisan uygulamacilar, zorlayici, problem davranislar:i 6nlemek
ve 0zel gereksinimli kiiciik cocuklarin sosyal etkilesimlerini tesvik etmek icin etkili
uygulamalar1 kullanmalidir. Cevresel stratejilerin zorlu davranislari 6nlemede ve
azaltmada ve 6zel gereksinimli kii¢iik ¢ocuklarin sosyal etkilesimlerini desteklemede
etkili oldugu bulunmustur.

Bulgular, Cikarimlar ve Oneriler

Arastirmalar, dikkatli ve etkili bir sekilde tasarlanmis ve siirdiiriilen sinif ortamlarinin
kiiciik cocuklar arasindaki olumlu sosyal etkilesimleri 6nemli dlclide artirabilecegini ve
bu cocuklarin sergiledikleri zorlu davranislarit dnleyebilecegini gostermistir (Bovey ve
Strain, 2003; McWilliam ve Bailey, 1995). Cevresel stratejiler, bir smifin fiziksel
ortaminda amach olarak yapilan degisiklikleri ve uyarlamalarn icerir (Erken Cocukluk
Birimi, 2014). Cevresel stratejiler, siniftaki Ogretim siiresi disinda planlama ve
organizasyon sliresi gerektirse de uygulama sirasinda ¢ok az veya hig yetiskin ilgisi veya
katilim1 gerektirmez (Bovey ve Strain, 2003). Arastirmacilarin, erken c¢ocukluk
siniflarinda olumlu sosyal etkilesimleri tesvik etmek ve zorlayic1 davranislar1 énlemek
icin onerdigi birkac ¢evresel strateji vardir. Bu uygulama 6zetinde bu stratejilerden dort
tanesine yer verilmistir: (a) yetenek gruplarinin kullanilmasi, (b) dengeli bir etkinlik
programi kullanilmasi ve (c) ilging ve ilgi ¢ekici sinif materyallerinin kullanilmasi ve (d)
uygun ¢ocuk davranislarini desteklemek i¢cin 6grenme merkezlerinin diizenlenmesi.

Strateji 1: Yetenek Gruplarinin Kullanilmasi

Kugik grup aktivitelerini planlarken, sosyal olarak daha az yetenekli cocuklarla sosyal
olarak daha yetkin olan ¢ocuklarin ayni grupta yer aldigindan emin olunmalidir. Aynm
grupta olmak veya sosyal a¢idan yetkin akranlara yakin olmak, kiiciik cocuklarin olumlu
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etkilesimlerini artirmaya ve zorlu davranislar1 6nlemeye yardimci olabilir (McCabe vd.,,
1999). Bununla birlikte, sosyal olarak daha yetenekli bir akrana erisim saglamak, bu
hedeflere ulasmak icin yeterli olmayabilir. Ogretmenler, etkinlikler sirasinda olumlu
sosyal etkilesim ve uygun davranislarda bulunanlara olumlu geri bildirim saglayarak
cocuklarin etkilesimini bilingli olarak desteklemelidir (Hemmeter vd., 2020).
Ogretmenler, ayrica, etkinlikler sirasinda c¢ocuklarin pozisyonlarimi gozlemleyerek
yuzlerinin birbirlerine doniik oldugundan emin olmalidir; bu bir ¢ocugun diger cocugun
ne yaptigini gormesine olanak tanir (Hamilton, 2005).

Strateji 2: Dengeli Bir Etkinlik Programi Kullanilmasi

Giinliik programinizi olustururken, kiiciik ve biiylik grup, 6gretmen ve ¢ocuk merkezli,
aktif ve sessiz aktiviteler dengede olacak sekilde planlama yapmaniz oldukg¢a 6nemlidir.
Ogretmen tarafindan yénlendirilen biiyiik grup etkinlikleri 20 dakikadan kisa olmal ve
kiiciik ¢ocuklarin aktif katilimi i¢in firsatlar icermelidir (Devi vd., 2019). Ogretmenler,
yalnizca ¢ocuklarin cogunlugu etkinlikle ilgilendiginde ve bu etkinlikle mesgul oldugunda
O6gretmen merkezli biiyiik grup etkinliklere devam etmelidir (Williams vd., 2019). Zor
aktiviteler, cocuklarin daha ilgili ve wuyanik oldugu zamanlarda yapilmalidir.
Ogretmenlerin sinifta sergiledikleri, giinliik aktiviteleri gésteren bir programi olmahdur.
Sinifta sergilenen program c¢ocuklarin goz hizasinda olmali ve her aktivitenin gorsel
sunumunu icermelidir (Meadan vd., 2011). Ogretmenler programi c¢ocuklarla birlikte
gozden gecirmeli ve programda bir degisiklik oldugunda onlar1 bu degisiklik icin 6nceden
hazirlamalidir.

Strateji 3: Ilging ve Ilgi Cekici Simif Materyallerinin Kullanilmasi

Cocuklarin oynamasi ve kullanmasi i¢in malzeme ve oyuncak secerken, cesitli yeni ve
tanidik malzemelerin yani sira paylasimi ve isbirligini tesvik eden oyuncaklarinda
secilmesi oldukg¢a 6nemlidir. Ortamdaki yeni malzemeler sosyal etkilesimler i¢in firsatlar
yaratabilir (Hemmeter vd., 2020). Ogretmenler, ¢ocuklara yenilik hissi vermek i¢in simif
oyuncaklarini, materyallerini veya merkezleri rotasyona sokabilirler. Cocuklarin birlikte
oynamasina veya birlikte ¢alismasina izin veren veya bunu gerektiren malzemeler veya
oyuncaklar da olumlu sosyal etkilesimleri tesvik eder (Hamilton, 2005). Ogretmenler, ek
destege ihtiyac duyabilecek ¢ocuklar icin onlardan beklenen davranislari (paylasim veya
isbirligi) modellemelidir. Ayrica 68retmenler birlikte oynayan ve materyalleri paylasan
¢ocuklari olumlu ve betimleyici bir sekilde onaylamali ve sinifa duyurmahdir (Hemmeter
vd., 2020).

Strateji 4: Uygun Cocuk Davramislarim Desteklemek i¢in Ogrenme Merkezlerinin
Diizenlenmesi

Ogrenme merkezleri ve aktivite alanlar tasarlarken, tiim ¢ocuklar i¢cin uygun davranislari
en list diizeye ¢cikarmak i¢in alanlari, mobilyalari, malzemeleri ve oyuncaklari diizenlemek
gerekmektedir. Ogretmenler, ¢ocuklarin kendi baslarina veya kiigiik gruplar halinde
oynayabilecegi yeterli alana sahip ortamlar, etkinlik merkezleri tasarlamali ve her bir
O6grenme alaninin nerede basladigini ve bittigini belirtmek icin net sinirlar olusturmalidir
(Gould ve Sullivan, 1999). Ogretmenler, ayrica mevcut 6grenme merkezlerinin sayisini ve
belirli bir zamanda bir 6grenme merkezine erisimi olan ¢ocuklarin sayisini sinirlamalidir.
Agik 6grenme merkezlerini siirlandirarak ve simirll sayida ¢ocugun merkezlerde
oynamasina ve merkezler arasi gecis yapmasina izin vererek, 6grenme merkezleri yeni ve
ilging kilinabilir ve akran etkilesimlerini destekleyebilir (Bovey ve Strain, 2003).
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Sonug

Yiksek kaliteli erken bakim ve egitim ortamlari, daha ciddi davranis problemleri
gelistirme riski tasiyan kig¢ilik cocuklar i¢in uzun vadeli bir koruyucu faktoér gérevi goriir.
Uygulamacilarin cevresel stratejileri kullanmasi, ¢ocuklar arasinda ve c¢ocuklar ile
yetiskinler arasindaki sosyal etkilesimlerin sikliginin ve siiresinin artmasina yardimci
olur. Cocuklar daha ilgili hale geldikce ve daha uygun davranislar gosterdikge,
sergiledikleri problem davranislar azalacaktir.

Tablo 1. Uygulamacilar icin cevresel strateji kaynaklari

Kaynak ve URL Tanmim

Erken Cocukluk Birimi Tavsiye Edilen Uygulamalar Cevre ile ilgili Erken Cocukluk Birimi (DEC)
https: //www.dec-sped.org/dec-recommended- Tavsiye Edilen Uygulamalarin bir listesini ve
practices aciklamasini saglar ve pratik 6rnekler verir.
IRIS Merkezi Fiziksel ¢evrenin tasarlanmasi da dahil olmak
https://iris.peabody.vanderbilt.edu/module/env/#c  {izere erken ¢ocukluk ortamlar1 hakkinda pratik
ontent bilgiler igeren bir modiil i¢gerir.

Erken Cocukluk Teknik Destek Merkezi DEC Tavsiye Edilen Uygulamalardan Ortam ile

https://ectacenter.org/decrp/topic-environment.asp ilgili kaynaklar (6rn., uygulama gelistirme
araclari, gevre kontrol listeleri, uygulamacilar ve
aileler i¢in ¢evre uygulama kilavuzlari) sunar.

Ulusal Piramit Modeli Yenilikleri Merkezi Cevresel stratejileri iceren Piramit Modeli
https://challengingbehavior.cbcs.usf.edu uygulamalarinin kullanilmasina iliskin kaynak
saglar.

Erken Ogrenme icin Sosyal ve Duygusal Temeller Bebekler, kiiciikk c¢ocuklar ve okul &ncesi

Merkezi cocuklari i¢in destekleyici ortamlar ve aileler
http://csefel.vanderbilt.edu/resources/training pres igin kaynaklar olusturmaya yodnelik ayri
chool.html modiiller icerir.

Yazar(lar)in Beyani

Arastirmacilarin katki orami beyani: Arastirmacilar ¢alismaya esit oranda katki
yapmislardir.

Etik Kurul Karari: Bu makalede sunulan ¢alismanin bir uygulama 6zeti ¢alismasi olmasi
nedeniyle etik kurul iznine gerek duyulmamaktadir.

Catisma beyani: Arastirmada yazarlar arasinda ya da diger kisi/kurum/kuruluslarla
herhangi bir ¢ikar catismas1 bulunmamaktadir.

Destek ve tesekkiir: Bu arastirma icin herhangi bir kurumdan finansal destek
alinmamuistir.
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