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Abstract

One of the most problematic issues in the ELT textbooks used in public secondary schools in
Turkey is their inability to reflect in active practice the principles of the action-oriented approach, which
the Turkish ELT curriculum for the primary and secondary schools claims to have adopted. The textbooks,
thus, are inefficient, not to mention inadequate, to train social actors, which is a goal set by the Common
European Framework of Reference for Languages (CEFR). This paper critically analyses the so-called
project at the end of unit 10 in the English textbook Upswing English used in the eighth grades of public
secondary schools in Turkey in terms of the action-oriented approach and concludes that the so-called
project does not reflect the characteristics of pedagogical projects. The only function of the so-called project
is to allow the students to reuse the language content of the unit. Thus, the textbook displays the
characteristics of the communicative approach rather than the action-oriented approach. Ultimately, an
alternative mini-project design is suggested for unit 10 of the English textbook Upswing English to make
the textbook more compatible and consistent with the principles of the action-oriented approach.

Key words: Action-Oriented Approach, English Textbooks, Mini-Projects

395



Acar, A. Updating the English textbook Upswing English in line with the action-oriented
approach.

Oz

Tiirkiye'deki devlet ortaokullarinda kullamlan ingilizce ders kitaplarindaki en sorunlu hususlardan
biri, ilkokul ve ortaokullar Ingilizce dersi 6gretim programinin benimsedigini iddia ettigi eylem-odakli
yaklagimin ilkelerini aktif uygulamaya yansitmadaki yetersizlikleridir. Bu nedenle ders kitaplari, Avrupa
Dilleri Ortak Cerceve Programi (ADOCP) tarafindan belirlenen bir hedef olan sosyal aktorleri egitmek i¢in
yetersiz, hatta etkisizdir. Bu makale, Tiirkiye'deki devlet ortaokullarinin sekizinci siniflarinda kullanilan
Ingilizce ders kitab1 Upswing English'in 10. iinitenin sonunda yer alan sézde projeyi eylem-odakli yaklagim
acisindan elestirel bir sekilde analiz etmekte ve sézde projenin, pedagojik projelerin o6zelliklerini
yansitmadig1 sonucuna varmaktadir. S6zde projenin tek islevi, 6grencilerin iinitenin dil icerigini yeniden
kullanmalarina olanak tanmimaktir. Dolayisiyla ders kitabi, eylem-odakli yaklasimdan ¢ok iletisimsel
yaklagimin ozelliklerini yansitmaktadir. Nihayetinde, ders kitabini eylem-odakli yaklagimin ilkeleriyle
daha uyumlu ve tutarli hale getirmek i¢in Upswing English'in 10. iinitesi i¢in alternatif bir mini proje
tasarimi onerilmektedir.

Anahtar Kelimeler: Eylem-Odakli Yaklasim, Ingilizce Ders Kitaplar1, Mini Projeler

INTRODUCTION

In the communicative approach (CA), communication is both the means and the
goal, which is to suggest that learners learn to communicate (goal) by communicating
(means). The Common European Framework of Reference for Languages (CEFR, 2001),
however, claims that speech actions are meaningful only in relation to social action, which
is characterized by acting with the others by Puren (2004). Thus, the reference action in
the action-oriented approach (AoA) is not the speech action but the social action. For this
reason, the AoA is used in this article to refer to social action-based learning (SABL) as
used in Acar (2020c, 2020d) and Puren (2020). In sum, communication, in the AoA, is
not both the means and the goal but just a means at the service of social action.

CA makes generous use of simulated communicative activities, most of which are
artificial, in an attempt to enable the learners to imitate the real-world language use in the
classroom. In a similar way, communicative textbooks yield space for such simulated
communicative activities (e.g. role-plays, dialogues, tasks) at the end of the textbook units
to enable the learners to make free production via their use of language. Training learners
as social actors (CEFR, 2001; Common European Framework of Reference for
Languages Companion Volume [CEFRCV, 2018]), however, requires a reconsideration
of learners as social actors and the classroom as a real mini-society, where learners are
viewed as real citizens living and working together in the target language in this
multilingual and multicultural society (there are at least two languages and cultures in the
classroom: L1 and source culture & target language and target culture). This new goal
aimed at training social actors, and its reference action, which is social action,
characterize the fundamental basis of the AoA, which is a different perspective from both
CA and task-based language teaching (TBLT). According to Puren (2009, 2014a, 2019),
realizing the goal of training social actors in language textbooks is by means of mini-
projects, which are the best model of social action and which allow the social actors
(students) to live and work together by using the target language in and/or outside their
mini-societies (the classroom). Thus, “these mini-projects should be the main action units
in textbooks prepared in accordance with social-action-based learning (SABL)” (Acar,
2020c, p. 29).
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Mini-Project Design in the Action-Oriented Textbooks

In CAas well as TBLT (Ellis, 2003; Estaire & Zanon, 1994; Nunan, 1989; Prabhu,
1987; Willis, 1996), which is considered to be a strong version of CA (Ellis, 2003), the
ultimate goal is to enable the learners to communicate in the target language. “The
reference exercise of the communicative approach was the simulation, where the learner
was asked to act as if he were a user, to communicate in class as if he were communicating
in society” (Puren, 2006, p. 6). When the CEFR (2001) and CEFRCV (2018) set the goal
of training learners as social actors, the reference action necessarily became social action
rather than language interaction realized through speech acts. Thus, the transition from
CA, aswell as TBLT, to the AoA can be summarised as a transition from talking with the
others, as displayed in the Threshold Level document (Van Ek, 1975), to acting with the
others (Puren, 2006). On the other side, the methodological issue has been how to create
social action situations in which the social actors (learners) will act with each other in the
target language in both their mini-society (the classroom) and/or the outside society. As
regards the language textbooks, the issue is how to replace the communication situations
of the CA with social action situations of the AoA. Puren (2009, 2014a, 2014b, 2016,
2017, 2018, 2019) argues that the goal of training social actors can be realized by
pedagogical projects and mini-projects. Pedagogical projects require maximum
autonomy from the learners (social actors), and this autonomy is given to the social actors
in the design, implementation and evaluation of pedagogical projects. Thus, pedagogical
projects cannot be imposed by a textbook or a curriculum in a preprogrammed way, but
the social actors choose and design them autonomously (with the help of the teacher).
Mini-projects, however, are used by the action-oriented textbooks by placing them at the
end of the units. The only function of the mini-projects at the end of the units is not to
allow the learners to reuse the language content of the unit since mini-projects have an
educational dimension (empowerment, responsibility, sense of community, etc.), which
will contribute to educating citizens who can live and work together in both their mini-
society (the classroom) and the outside society. In other words, mini-projects have not
only the language objective but also the educational objective. Thus, an action-oriented
textbook model should be guided by mini-projects as indicated by Acar (2020c) in table
1 below:

Table 1.

Social-action-based Textbook Design
1.Social action
e.g. Be able to say it (social action of protest)
2. Two mini-projects which are variants of the same social action (at the end of the unit)
(e.g. We will make an online petition to make our views known and/or we will write an open letter to
express our outrage.)
3. Linguistic and cultural resources (linguistic & cultural content):
a) linguistic resources to be provided in the unit (functions, notions, grammatical items, lexis, and
phonology.)
b) cultural resources
4. Methodological resources (methodological content): various tasks (language and/or non-language),
grammatical exercises, cognitive operations, and various language activities in different modes of
communication: reception, production, interaction, and mediation.
5. Evaluation: The evaluation of the mini-projects is carried out through collective self-evaluation by
the students and/or an evaluation by the teacher and/or even public evaluation.
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Table 1 indicates that an action-oriented textbook design places at least two mini-
projects, which are variants of the same social action, at the end of the units. It should
also be noted that the students themselves, in groups, can differentiate their mini-projects
(with the help of the teacher) to make them simulated but realistic mini-projects or
creative, imaginative, comic, playful mini-projects (as in Version Originale 4) or mini-
projects in one of the fields of action of the CEFR: personal, public, educational,
professional. The function of the unit content (linguistic and cultural resources as well as
methodological resources) is to prepare the learners (social actors) to be able to carry out
these mini-projects. This means that these mini-projects reflect the action objectives of
an action-oriented textbook unit rather than functional and/or notional objectives as
depicted in the communicative textbooks. Since mini-projects resemble pedagogical
projects to a considerable extent, a mini-project design should reflect the characteristics
of pedagogical projects. According to Puren (2009), giving priority to real social actions
is of paramount importance since training social actors is best realized through real social
actions rather than simulated actions, though this does not prohibit simulated projects,
(whether these simulated projects are realistic, or creative, imaginative, etc.). Thus,
contrary to CA, which makes generous use of simulation activities to prepare the learners
to use the target language later on in real communication situations, in the AoA, the first
preference is for the real actions, which the social actors carry out in their micro-society
(classroom) and/or macro-society (outside society), and the second preference is for
simulated projects, which could be realistic, creative, playful, imaginative (to motivate
the students). Likewise, in the implementation of the AoA in language textbooks, the first
preference is for the real mini-projects rather than simulated mini-projects. Just as
informational competence (Puren, 2008a) or information literacy (Horton, 2007) is an
indispensable characteristic of pedagogical projects, mini-projects also require the social
actors to search for, select, organize, analyze, interpret and evaluate information. A mini-
project must necessarily be complex since social action is necessarily a complex action.
A number of elements make a mini-project more complex such as the presence of the
design stage, action scenario, autonomy, collectivity, final production and collective (self)
evaluation. One of the distinctive characteristics of the AoA is that communication is not
both the means and the goal as is in CA but just a means at the service of social action.
The steps of a mini-project, then, do not end up with a communicative outcome but lead
to a collective final product, performance or decision, which must also be evaluated at
least in part in collective autonomy, since a social actor must be both autonomous and
supportive, think of his/her action from a collective point of view. Autonomy, on the other
hand, is reflected in the design of the mini-projects by giving the social actors choices in
these steps so that the social actors can freely choose the one according to their
preferences. Introducing at least two mini-projects at the end of the action-oriented
textbook units can also contribute to the autonomy of the social actors.

METHOD

This section gives detailed information about the research design, study group, data
collection tools, data analysis, and research ethics.
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Research Design

This study utilizes document analysis as a qualitative research method to analyze
the characteristics of the so-called project proposed in unit 10 of the English textbook
Upswing English used in the eighth grades of public secondary schools in Turkey in terms
of the AoA.

Study Group

The so-called project proposed in unit 10, selected randomly among all the
projects proposed at the end of all the units, is chosen for the analysis since the analysis
of all the projects in all the units will exceed the page limitation.

Data Collection Tools

Document analysis as a qualitative research method is “a systematic procedure for
reviewing or evaluating documents—»both printed and electronic (computer-based and
Internet-transmitted) material” (Bowen, 2009, p. 27).

Data Analysis

The characteristics of the so-called project proposed in unit 10 of the English
textbook Upswing English are put to a detailed analysis. The research question of this
study is: Does the proposed project in unit 10 of the textbook Upswing English reflect the
characteristics of mini-projects?

Research Ethics

This study does not need ethics committee approval since it utilizes document
analysis as a research method.

RESULTS

An Analysis of the Eighth Grade ELT Textbook Upswing English in terms of the
Action-Oriented Approach

The English textbook Upswing English is used in the eighth grades of public
secondary schools (by the students at the average age of 13) in Turkey. The titles of the
textbook units are Friendship (Unit 1), Teen Life (Unit 2), In The Kitchen (Unit 3), On
The Phone (Unit 4), The Internet (Unit 5), Adventures (Unit 6), Tourism (Unit 7), Chores
(Unit 8), Science (Unit 9) and Natural Forces (Unit 10). Unit objectives are stated in
terms of can-do descriptors under the subtitle Language Skills and Learning Outcomes.
This is problematic in terms of the AoA since the unit objectives are stated in terms of
actions in the action-oriented textbooks as also indicated by Puren (2008b, 2009, 2010)
and Acar (2020a, 2020b, 2020c). At the end of each unit of the textbook, there is a section
titled Project, where the textbook offers an activity which it calls project. This is also
problematic in terms of the AoA considering the views of Puren (2009, 2014a, 2014b,
2016, 2017, 2018, 2019), according to which for the final action of a textbook unit to be
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considered as a mini-project it must respect the minimal characteristics that are expected
from a project, which is not the case for the so-called projects of this textbook. Since
pedagogical projects require maximum autonomy from the social actors (learners), they
cannot be directed by a constraint like a textbook or a curriculum. Thus, the so-called
projects of the textbook Upswing English serve the communicative objectives of the units,
which are stated in terms of can-do descriptors at the beginning of the textbook.

The Analysis of the Proposed Project in Unit 10

The proposed project at the end of unit 10 Natural Forces is:

1.Prepare a poster about possible natural forces and disasters in the future. Decide on three to nine
possible ones. Use photos, drawings, illustrations, etc. to make your poster interesting and eye-
catching.

2. Display your poster and express your opinions about the reasons and possible results of the
natural forces and disasters in your poster (Tiras, 2020, p.112).

This so-called project does not even give any clear instruction about the presence
of interaction between the students (or student) who prepare(s) the poster and the other
students who listen to the students (or student) who express(es) their opinion, which can
be a subject of criticism even in terms of CA. There is a final product, which is a poster,
but it is not stated what the objective of the poster is (which social action in and/or outside
the class) as well as where the poster will be displayed. From the instruction, it may be
deduced that the poster will be displayed in the classroom. It is not a real communication
objective that is targeted, but a learning objective: the reuse of the language forms
presented and worked on in the unit. In other words, the sole objective of displaying such
a poster in the classroom is merely directed at the students’ reuse of the language content
of the unit, which is a subject of criticism in terms of the AoA since mini-projects always
have an educational objective. Further to this, communication, in the AoA, is not the goal
but just a means at the service of social action. Thus, the sole objective and function of
any poster that the students prepare, in the AoA, cannot become just a pretext for
communication.

The lack of collectivity is another problem in the design of the so-called project.
Collectivity, which is an important characteristic of mini-projects, is not even emphasized
in the design of the so-called project since there is no instruction as to whether the students
will form the poster in pairs, groups, or as a whole class. Collective self-evaluation of the
poster as well as the organization of the poster is also absent in the design. Just below the
so-called project, a self-assessment is presented in the form of can-do descriptors, but its
sole function is to allow the individual students to self-assess their language performance.

Regarding autonomy, the students are given choices in the instruction Decide
on three to nine possible ones. However, other than this instruction, the students are not
given any choices in the steps of the design. Besides, just below step 1, the students are
presented with a sample poster, which may be directive for them since the students might
tend to prepare their poster to make it resemble the sample poster. Thus, autonomy is also
restricted in the design stage of the so-called project.

The instruction Use photos, drawings, illustrations, etc. to make your poster
interesting and eye-catching might lead the students to seek the necessary materials to
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make the poster interesting and eye-catching, but the students are not required to seek and
manage information about the reasons and possible results of the natural forces and
disasters. In this respect, informational competence (Puren, 2008) is absent in the design.
The students are required to embark on preparing a poster about possible natural forces
and disasters in the future and expressing their opinions about the reasons and possible
results of the natural forces and disasters in the poster.

In view of the issues and insights discussed in the preceding sections of this paper,
the so-called project is neither a project nor a mini-project since it lacks the important
characteristics of both pedagogical projects and mini-projects and, in its current form,
cannot make the textbook action-oriented. In light of this, I propose the following sample
mini-project design for unit 10 of the English textbook Upswing English:

A: As a whole class, prepare a report including a list of solutions to the problem the
earthquake victims could face after an earthquake and send it to a relief organization like
the Turkish Red Crescent Society and/or to the municipality and/or to the office of the
governor or district governor.

B: Make an individual search on the internet and/or consult a relief organization like the
Turkish Red Crescent Society and/or your parents and grandparents who might have
experienced an earthquake about the problems the earthquake victims could face after an
earthquake. If you collected the information about the major problems that earthquake
victims could face or faced from these sources (e.g. your parents and grandparents) in
your native language (Turkish), as a whole class, translate these problems into the target
language (English). As a whole class, select, organize, analyze, interpret and evaluate the
major problems to which you will find solutions.

C: As a whole class, decide on the format of your report (e.g. text size, font size, the
subsections of the report), and develop an evaluation grid to evaluate each group’s report.
D: Form groups and each group will write a report including a list of solutions to the
problems you specified and organized beforehand (e.g. Specifying a list of volunteer
hotels and/or landlords who could offer free accommodation to the earthquake victims.)
by following the format you decided collectively. Each group will also choose a title for
their report that also reflects your class identity (e.g. Innovative solutions to the problems
of earthquake victims: A report from 8C society of secondary school X).

E: Each group will present their report to the whole class. The other groups who listen to
the presentation take notes, ask the presenters questions about their report, the presenters
will answer the questions and finally, the other groups will evaluate the presenters’ report
by using the evaluation grid you formed and developed collectively.

F. As a whole class, select the best report.

G. Select the most innovative solutions from all the reports and integrate them into a
new collective report that you will send to a relief organization like the Turkish Red
Crescent Society and/or to the municipality and/or to the office of the governor or
district governor.

H: Do a collective self-evaluation of the organization and realization of your mini-project:
What worked well? What could have been done to make it better? Why?

This mini-project is a real social action since the students are encouraged to
prepare a real report and send it to a relief organization like the Turkish Red Crescent
Society and/or to the municipality and/or to the office of the governor or district governor.
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Since social action is a complex action, this mini-project reflects this complexity with its
elements as the presence of the design stage, action scenario, autonomy, collectivity, final
production and collective (self and peer) evaluation. Collectivity is an indispensable
characteristic of mini-projects and it is reflected in the design both in the objective of the
action (as a whole class, prepare a report) and the steps of the action scenario as well as
the evaluation stage. Autonomy is given to the social actors in the steps of the design by
providing them options to choose freely. Informational competence is also an
indispensable characteristic of mini-projects since social actors should seek and manage
information. As seen in the preceding action scenario, step B targets informational
competence. In this mini-project, the presentation of the report in the classroom is not the
ultimate goal of the mini-project but rather the social actors prepare the report and send
it to a relief organization, in which case communication is put at the service of social
action. Consequently, this mini-project not only aims to motivate the students to reuse the
language content of the unit but also helps train them as social actors, which is in stark
contrast to the proposed project in Unit 10 of the English textbook Upswing English.

DISCUSSION

Turkish ELT curriculum for primary and secondary schools (MoNE, 2018) claims that it
adopts the AoA as follows:

As no single language teaching methodology was seen as flexible enough to meet the needs
of learners at various stages and to address a wide range of learning styles, an eclectic mix
of instructional techniques has been adopted, drawing on an action oriented approach in order to
allow learners to experience English as a means of communication, rather than focusing on the
language as a topic of study (p. 3).

The goal of the AoA, however, is misleadingly stated as allowing learners to
experience English as a means of communication. In the AoA, however, communication
is not the goal but just a means at the service of social action. The same problem is also
observed in the so-called project proposed in unit 10 of the English textbook Upswing
English used in the eighth grades of public secondary schools in Turkey. The last
instruction of the proposed project Display your poster and express your opinions about
the reasons and possible results of the natural forces and disasters in your poster also
requires the students to present information on the poster. It should also be noted that the
objectives of unit 10 in the section titled Language Skills and Learning Outcomes given
at the beginning of the textbook Upswing English are stated in terms of can-do
descriptors. This indicates that the objectives of this unit are communicative objectives,
which should have been action objectives in terms of the AoA. The communicative
objectives of unit 10 also indicate the function assigned to the so-called project at the end
of this unit, which is the function of serving as a pretext for communication. The real
function of the so-called project in unit 10, however, is the reuse of the language forms
presented and worked on in the unit, The only function of a mini-project, in the AoA,
however, cannot become just a pretext for communication or reusing the language forms
of the unit since the educational dimension is an indispensable characteristic of a mini-
project. Further to this, the proposed project of the unit neither accommodates nor acts in
sync with the other characteristics of mini-projects as discussed in this article such as the
preference for real action, information management, putting communication at the service
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of social action, the presence of the design stage, autonomy, collectivity, final production
and collective (self-)evaluation. In this respect, the textbook does not reflect the
implementation of the AoA in language textbooks.

CONCLUSION AND SUGGESTIONS

The issues and insights | have covered in my paper so far appear to concur with
Puren’s views (2009, 2014a, 2016, 2019) which emphasize that training social actors
through language textbooks can only be facilitated and better realized via the mini-
projects placed at the end of the textbook units. Such a design of the action-oriented
textbooks differs from the communicative textbooks, which mostly employ
communication situations or tasks at the end of the textbook units. It should be
emphasized that mini-projects have an educational dimension as different from both
communication situations of CA and communicative tasks of TBLT. Thus, their only
function is not to put the learners in a reuse situation as is the case in the proposed project
of the textbook Upswing English. To update this textbook in line with the AoA, the
following suggestions should be taken into consideration: (1) The textbook units should
state the objectives of the units in terms of actions rather than functions and notions so as
to make the textbook action-oriented (2) Rather than presenting projects in a pre-
determined way at the end of the units, the textbook should offer well-designed mini
projects (3) The textbook units should present the students with at least two mini-projects,
which are variants of the same social action (4) Since the process dimension of mini-
projects contribute most to the goal of training social actors, the so-called projects should
not focus only on the product in the design stage (5) The only function of the so-called
projects at the end of the textbook should not be to allow learners to reuse the language
content of the unit but they should always have an educational dimension, which is
necessary to train social actors, a goal set by the CEFR. This paper, | am then inclined to
believe, has signposted a constructive proposal for a mini-project design for unit 10 of
the English textbook Upswing English with a view to making this textbook action-
oriented.
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Genisletilmis Ozet

Amacg

Tiirkiye'deki devlet ortaokullarinda kullanilan Ingilizce ders kitaplarindaki en
sorunlu hususlardan biri, ilkokul ve ortaokullar ingilizce dersi dgretim programinin
benimsedigini iddia ettigi eylem-odakli yaklagimin ilkelerini aktif uygulamaya
yansitmadaki yetersizlikleridir. Bu nedenle ders kitaplari, Avrupa Dilleri Ortak Cerceve
Programi (ADOCP) tarafindan belirlenen bir hedef olan sosyal aktorleri egitmek igin
yetersiz, hatta etkisizdir. Bu makale, Tirkiye'deki devlet ortaokullarinin sekizinci
siniflarinda kullanilan Ingilizce ders kitab1 Upswing English'in 10. iinitenin sonunda yer
alan s6zde projeyi eylem-odakli yaklagim agisindan elestirel bir sekilde analiz etmektir.

Yontem

Bu ¢alismada, Tiirkiye'deki devlet ortaokullarinin sekizinci siniflarinda kullanilan
Ingilizce ders kitabi Upswing English'in 10. iinitesinde ©nerilen sdzde projenin
ozelliklerini eylem odakli yaklasim agisindan analiz etmek i¢in nitel arastirma
yontemlerinden dokiiman analizini kullanilmistir. Tiim {initelerdeki her projenin analizi
sayfa smirlamasini asacagindan, analiz i¢in, tiim {initelerin sonunda Onerilen biitiin
projeler arasindan rastgele secilen 10. {initede Onerilen sézde proje sec¢ilmistir. Bu
calismanin arastirma sorusu sudur: Upswing English ders kitabinin 10. {initesinde
Onerilen proje, mini projelerin 6zelliklerini yansitmakta midir?

Bulgular

Ingilizce ders kitab1 Upswing English, Tiirkiye'de devlet ortaokullarinin sekizinci
smiflarinda (ortalama 13 yasindaki Ogrenciler tarafindan) kullanilmaktadir. Unite
hedefleri, Dil Becerileri ve Ogrenme Ciktilar: alt bagh@ altinda yapilabilir tanimlayicilar
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acisindan ifade edilmistir. Bu durum, eylem odakli yaklasim agisindan sorun teskil
etmektedir. Cilinkdi iinite hedefleri eylem odakli ders kitaplarinda eylemler agisindan ifade
edilmektedir. Ders kitabinin her {initesinin sonunda, ders kitabinin proje adi altinda bir
etkinlik sundugu Proje baslikli bir boliim bulunmaktadir. Bu ayni zamanda eylem odakli
yaklasim agisindan da sorunludur, ¢ilinkii bir ders kitab1 {initesinin son eyleminin bir mini
proje olarak degerlendirilmesi i¢in bir projeden beklenen asgari 6zelliklere uymasi
gerekir ki, bu sézde projeler i¢in gegerli degildir. Pedagojik projeler sosyal aktorlerden
(6grenicilerden) maksimum 6zerklik gerektirdiginden, ders kitab1 veya miifredat gibi bir
kisitlamayla yonetilemezler. 10. Unite sonunda &nerilen sozde proje, ogrenciler
arasindaki etkilesimin varlig1 hakkinda net bir yonerge bile vermemektedir. Bir nahi iiriin
vardir (poster) ancak posterin amacinin ne oldugu ve posterin nerede sergilenecegi
belirtilmemistir. Hedeflenen gergek bir iletisim hedefi bile degil, bir 6grenme hedefidir:
tinitede sunulan ve tizerinde ¢aligilan dil i¢eriginin yeniden kullanilmasi. Bu durum, mini
projelerin her zaman bir egitim hedefi oldugu icin, eylem odakli yaklagim agisindan bir
elestiri konusudur. Bunun da 6tesinde, eylem odakli yaklasimda iletisim amag degil,
sadece sosyal eylemin hizmetindeki bir aractir. Bu nedenle, d6grencilerin eylem odakli
yaklagimda hazirladiklar1 herhangi bir posterin tek amaci ve islevi sadece iletisim araci
olamaz. Kolektivite eksikligi, sozde projenin tasarimindaki bir baska sorundur. Mini
projelerin 6nemli bir 6zelligi olan kolektivite, dgrencilerin posteri ¢iftler halinde mi,
gruplar halinde mi yoksa biitiin sinif olarak mi1 olusturacaklarina dair bir talimat olmadigi
icin sdzde projenin tasariminda bile vurgulanmamaktadir. Posterin toplu olarak 6z
degerlendirmesi ve organizasyonu da tasarimda yoktur. Ozerklikle ilgili olarak,
Ogrencilere ii¢ ila dokuz olas1 se¢enege karar verin talimatinda se¢enekler sunulmaktadir.
Ancak, bu talimatin diginda Ogrencilere tasarimin adimlarinda herhangi bir segenek
sunulmamgtir. Ogrencilerden dogal giiclerin, afetlerin nedenleri ve olasi sonuglari
hakkinda bilgi aramalar1 ve yonetmeleri istenmemektedir. Bu bakimdan tasarimda bilgi
yetisi yoktur.

Tartisma ve Sonug

Onerilen projenin son talimati olan Posterinizi sergileyin ve afisinizde dogal
giiclerin ve afetlerin nedenleri ve olasi sonuglart hakkinda gériislerinizi dile getirin
talimati, 6grencilerin posterde bilgi sunmalarint gerektirir. Tlim bunlarin 15181nda, sdzde
projenin tek islevi, 6grencilerin sosyal aktorler olarak egitilmesine yardimer olmaktan
ziyade, linitenin dil igerigini yeniden kullanmalarina olanak saglamaktir. Buna ek olarak,
initenin Onerilen projesi, iyi tasarlanmig eylem senaryosu, kolektiflik, 6zerklik, toplu
degerlendirme, bilgi yOnetimi gibi mini  projelerin  Ozelliklerine  uyum
saglayamamaktadir. Bu baglamda, ders kitabi eylem odakli yaklasimin dil ders
kitaplarindaki uygulamasini yansitmamaktadir. Eylem odakli ders kitaplariin tasarima,
cogunlukla ders kitab1 {initelerinin sonunda iletisim durumlari1 veya gorevleri kullanan
iletisimsel ders kitaplarindan farklidir. Mini projelerin egitici bir boyutu oldugu
vurgulanmalidir. Bu nedenle, onlarin tek islevi, Upswing English ders kitabinda onerilen
projede oldugu gibi 6grencileri yeniden kullanim durumuna dahil etmek degildir. Bu ders
kitabin1 eylem odakli yaklasim dogrultusunda giincellemek i¢in belirlenen o6neriler
dikkate alinmalidir: (1) Ders kitabin1 eylem odakli hale getirmek icin ders kitab1 {initeleri
islevler ve kavramlardan ziyade eylemler acisindan iinitelerin amaclarini belirtmelidir (2)
Ders kitabini, iinitelerin sonunda projeleri 6nceden belirlenmis bir sekilde sunmaktan
ziyade, iyi tasarlanmis mini projeler seklinde sunmak gerekmektedir (3) Ders kitabi
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tiniteleri, 68rencilere ayni sosyal eylemin varyantlar1 olan en az iki mini proje seklinde
sunmalidir (4) Mini projelerin silire¢ boyutu, sosyal aktorlerin yetistirilmesi amacina ¢ok
katkida bulundugundan, sozde projeler, tasarim asamasinda sadece iirline
odaklanmamalidir (5) Ders kitabinin sonundaki sézde projelerin tek islevi, 6grencilerin
tinitenin dil i¢erigini yeniden kullanmalarina olanak saglamak olmamali, ancak ADOCP
tarafindan belirlenen bir hedef olan sosyal aktorleri egitmek i¢in gerekli olan bir egitim
boyutuna sahip olmalidirlar. Bu amagla, bu makale, Upswing English ingilizce ders
kitabim1 eylem odakli yaklasima uygun hale getirmek ig¢in, bir mini proje tasarimi
sunmaktadir.

Etik Kurul Belgesi: Bu ¢alisma, arastirma yontemi olarak belge analizi kullandig1 igin
etik kurul onayina ihtiya¢c duymamaktadir.
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