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One of the most important goals of education is to ensure that students are
academically successful. The purpose of this study is to investigate the factors ensuring
success and causing failure of students in educational environments. In the research,
single survey model, one of the survey models, was used. Extreme or deviant (outlier)
sampling method, which is one of the purposeful sampling methods determined
within the scope of the research, was used. The study group of the study consists of 21
students who are in the 11th grades of a secondary education institution and who are
either successful or unsuccessful in academia. For this purpose, interview method, one
of the qualitative research methods, was used. The data of the research were collected
using semi-structured interview questions and analyzed by induction method. The
answers obtained from the students were written and analyzed first by content
analysis and then by descriptive analysis. It was detected that individual factors,
teacher attitude factor, family influence factor and out-of-school support factors were
effective in achieving of successful students. It was also detected that unsuccessful
students' academic failure was caused by difficulty of lessons, teacher attitude, friend
effect and other factors. As a result of the research; suggestions were made on how the
success and failure factors identified can be reflected positively and effectively on the
education and training environment.
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Egitimin en Onemli amagclarindan biri &grencilerin akademik olarak basarili olmasini
saglamaktir. Bu calismamn amac egitim dgretim ortamlarindaki 6grencilerin basarilarimni
saglayan ve basarisizliklarina sebep olan faktorleri arastirmaktir. Arastirmada tarama
modellerinden tekil tarama modeli kullanilmistir. Arastirma kapsaminda belirlenen amagl
ornekleme yontemlerinden asiri/aykiri durum Ornekleme yontemi kullamilmistir.
Aragtirmanin ¢alisma grubu bir ortadgretim kurumunun 11. siflarinda yer alan ve
akademik olarak basarili ya da basarisiz olan 21 Ogrenciden meydana gelmektedir.
Aragtirmanin verileri yar1 yapilandirilmis goériisme sorular1 kullanilarak toplanmistir ve
tiimevarim yontemiyle analiz edilmistir. Goriisme kapsaminda uzman goriisleri
dogrultusunda arastirmaci tarafindan gelistirilen yar1 yapilandirilmis goriisme sorulari
Ogrencilere sorulmustur. @grencilerden elde edilen cevaplar yazilmis ve Once igerik
analiziyle daha sonra ise betimsel analizle incelenmistir. Basarili &grencilerin basari
saglamalarinda “bireysel faktor, 6gretmen tutumu faktorii, aile etkisi faktorii ve okul digi
destek faktorlerinin etkili oldugu tespit edilmistir. Basarisiz Ogrencilerin akademik
basarisizligina “derslerin zorlugu, dgretmen tutumu, arkadag etkisi ve diger” faktorlerin
sebep oldugu saptanmustir. Arastirmanin sonucunda; tespit edilen basar1 ve basarisizlik
faktorlerinin egitim 6gretim ortamina olumlu ve etkin bir bicimde nasil yansitilabilecegine
dair 6nerilerde bulunulmustur.
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Giris

Canlilarin yasamlarini siirdiirmeleri onlarin ¢evresindeki degisimlere basarili olarak uyum
saglamalarina baglidir. Etkili bir bicimde uyum saglamak d6grenmeyle miimkiin olabilir. Diger biitiin
canhlar gibi insanoglunun davraniglarinin biiyiik cogunlugu &grenilmis davramslardir. Ogrenme,
biiylime ve viicutta farkli etkilerle olusan gecici degismelere atfedilemeyen, yasanti iiriinii olarak
meydana gelen nispeten kalici izli davranis degisikligi olarak tanimlanabilir (Senemoglu, 2018).
Davranistaki degisimin 6grenme olarak tanimlanabilmesi i¢in bu davranmisin i¢giidiisel veya refleksif
olmamasi gerekir (Epstein, 1982; Heimlich ve Ardoin, 2008; Merleau-Ponty ve Fisher, 1963). C)grenme
sadece okulda yapilan etkinliklerle degil okul disinda da gerceklesmektedir. Ciinkii 6grenme anne
karninda baslay1p hayat boyu devam eden bir siirectir. Bu uzun siireg icerisindeki 6grenmeleri formal
ve informal dgrenme olarak iki gruba ayirmak miimkiindiir. Informal 6grenme okul disinda
gerceklesen 6grenmeleri tanimlamaktadir. Bu 6grenme ¢ok yonlii, 6z-yonelimli, goniilliilitk esasina
dayali ve ¢ogunlukla sosyal bir baglamda gerceklesmektedir (Becker ve Bish, 2017; Malcolm,
Hodkinson ve Colley, 2003). Giinitimiizde bu duruma en iyi 6rnek olarak sosyal medya araciligiyla
O0grenme verilebilir. Formal 6grenme ise amaghdir; dnceden hazirlanmis bir program cergevesinde
planl olarak yapilir. Ogretim siireci 6gretmen tarafindan planlanir, uygulanir ve izlenir. Baglangigtan
bitise kadar 6zel bir ¢evre iginde kontrollii olarak yiiriitiiliir. Okullardaki egitim formaldir (Bull, ve
digerleri, 2008; Cook, Pachler ve Bradley, 2008; Findan, 2012). Insanin davranuslarma bicim vermede,
onda istenilen degisimler meydana getirmede egitim 6gretim kurumu olarak okulun diger toplumsal
kurumlardan ¢ok iistiin bir yonii vardir (Dam, 2008). Okuldaki egitim 6gretim faaliyetlerinin amaci
ise ogrencileri planlanan hedeflere ulagtirmaktir. Ogrencilerin basarili ya da basarisiz olmasi
planlanan hedeflere ulasma durumlarina gore degerlendirilmektedir. Egitimin amaci tarihsel kesitlere
ve ihtiyaca gore farklilik gostermektedir. Ciinkii diinyanin pek ¢ok iilkesinde toplumsal, kiiltiirel,
siyasal, teknolojik v.b. alanlarda hizli ve 6nemli degisimler olmaktadir. Bu durum tarihi ¢ok eski
zamanlara dayanan Tiirkiye icin de gegerlidir. Ornegin 1slamiyet oncesi Tiirk devletlerinde egitimin

amaglar1 yasama bi¢imlerine gore belirlenmisti.

Glintimiizde ortadgretim Ogrencileri tiniversiteye giris i¢in gerekli olan ve yalnizca akademik
basarty1 0l¢meyi amaclayan bir sinavi ge¢mek igin yetistirilmektedir. Boylece Tiirk egitim sistemi
akademik bagar1 odakl bir hale gelmistir. Ogrencinin {iniversiteye girmesi en énemli hedef olmustur.
Universiteye hazirlik siireci ilkégretimin ilk yillarindan baslayarak lise yillarinda devam etmekte;
ogrencilerin okul disinda kurslara gitmekte ve bir kism1 da 6zel dersler almaktadirlar (Yildirim, 2006).
Giiniimiizdeki egitim 6gretim igerigiyle ge¢misteki karsilagtirildifinda toplumun ve bireylerin ihtiyac

dogrultusunda degisiklikler meydana geldigi goriilmektedir.

Eski egitim igeriklerinin toplumun ve dogal yasamin bir parcast olarak tasarlandigy,

gliniimiize gelindiginde ise tasarlanan egitim igeriklerinin iiniversiteye girmek igin bir ara¢ olarak
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tasarlandig1 ifade edilebilir. Bu amag¢ dogrultusunda akademik basari diger basarilarin (sosyal,
sanatsal, yasamsal vb.) oniine gecmis ve temel odak noktas: olmustur. Akademik basarinin yetenek
(Glirsesa, Merhametlia, Gunel ve Yildiz, 2011) 6zliik, kisilik ve ailesel nitelikleri, mezun olduklar: veya
okumakta olduklar1 okulun o6zellikleri (Cemaloglu ve Filiz, 2010; Ozgﬁven, 1974; Yildirim, 2006),
Ozsayg1 (Arseven, 2016), sinav kaygis1 (Ergene, 2011; Erzen ve Odaci, 2014), giidiilenme ve 6grenme
stratejileri (Incirci, 2020) gibi bir¢ok faktorden etkilenmektedir. Akademik basariy1 etkileyen
faktorlerin ve bu faktorlerin hangisinin ne kadar etkili oldugunu bilinmesi akademik basariya dayal
egitim Ogretim ortami olusturmada son derece 6nemlidir. Bu arastirmanin ¢ikis noktasi da budur.
Aragtirmanin amaci basarili ve basarisiz 6grencileri etkileyen faktorleri tespit etmektir. Bu tespitlerin
Ogrencilere, 0gretmenlere ve karar vericilere 6gretme 6grenme siirecini planlamada katki saglayacagi

diistintilmektedir.

Akademik Basar1 ve Basarisizlik

Basarinin tanimini Tiirk Dil Kurumu Giincel Sozliigii; “Kisinin yetenek ve yetismeye bagh
olarak gosterdigi ansal ya da eylemsel etkinliklerinin olumlu {iriinii, bir isi istenilen bicimde bitirmek,
elde etmek, istedigini bulmak.” olarak yapmaktadir (URL-1). Cambridge Sozliigii ise basarty1 umulan,
istenen hedeflere ulasma olarak tanimlamaktadir (URL-2). En ¢ok aragtirilan basar gesitlerinden biri
akademik basaridir. Finn ve Rock (1987) akademik basariy1 (a) lise boyunca gecer not almak, (b)
standartlastirilmis basar: testlerinde “makul” puanlar almak ve (c) liseden zamaninda mezun olmak
olarak tanimlamuslardir. Bransford, ve digerleri. (2006) ve Kuh, Kinzie, Buckley, Bridges ve Hayek
(2006) Ogrenci basarisini, akademik basari, egitim amacgh faaliyetlere katilim, memnuniyet, istenen
bilgi, beceri ve yeterliliklerin kazanilmasi, kalicilik, egitim sonuglarina ulagsma ve Ogretim sonrasi
performans olarak tamimlamislardir. Literatiirde yapilan tamimlardan iki sonuca ulasmak
miimkiindiir. Birincisi, akademik basarinin tanimi karmasik ve ¢ok genistir, bununla birlikte genel
olarak kabul edilen tarum istenen sonuclara ulasmaktir. Ikincisi ise akademik basarmmn OSlciimii

niceliksel olarak yapilabilen bir basar1 olarak kabul edilmesidir (York, Gibson ve Rankin, 2015).

Bu arastirmada kapsaminda degerlendirmeye alinan akademik basari ise Tiirkiye'de egitim
goren Ogrencilerin akademik basarisidir. Tiirkiye’de akademik basar1 demek Milli Egitim Bakanliginin
amaclarina ulasmada elde edilen basar1 demektir. Bu amaclar kanun ve yo&netmeliklerle
tanimlanmistir. Glintimiizde de gegerli olan 1973 tarih ve 1739 sayili Milli Egitim Temel Kanununda
(URL-3) ise Tiirk Milli Egitiminin genel amacy; Tiirk Milletinin biitiin fertlerini,

(1) Atatiirk inkilap ve ilkelerine ve Anayasada ifadesini bulan Atatiirk milliyetciligine
bagly;, Tiirk Milletinin milli, ahlaki, insani, manevi ve kiiltiirel degerlerini benimseyen,
koruyan ve gelistiren; ailesini, vatanini, milletini seven ve daima yticeltmeye ¢alisan, insan
haklarina ve Anayasanin baslangicindaki temel ilkelere dayanan demokratik, laik ve sosyal

bir hukuk Devleti olan Tiirkiye Cumhuriyetine karsi gorev ve sorumluluklarini bilen ve
bunlar1 davrarus haline getirmis yurttaslar olarak yetistirmek;
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(2) Beden, zihin, ahlak, ruh ve duygu bakimlarindan dengeli ve saglikli sekilde
gelismis bir kisilige ve karaktere, hiir ve bilimsel diisiinme giiciine, genis bir diinya goriisiine
sahip, insan haklarma saygili, kisilik ve tesebbiise deger veren, topluma karsi sorumluluk
duyan; yapic, yaratici ve verimli kisiler olarak yetistirmek;

3) Ugi, istidat ve kabiliyetlerini gelistirerek gerekli bilgi, beceri, davranislar ve birlikte
is gorme aliskanlig1 kazandirmak suretiyle hayata hazirlamak ve onlarin, kendilerini mutlu
kilacak ve toplumun mutluluguna katkida bulunacak bir meslek sahibi olmalarini saglamak;

olarak ifade edilmektedir. Bu amaclar dogrultusunda ulasilmak istenen hedef ise; “bir yandan Tiirk
vatandaglarinin ve Tiirk toplumunun refah ve mutlulugunu artirmak; 6te yandan milli birlik ve
biitiinliik i¢inde iktisadi, sosyal ve kiiltiirel kalkinmay1 desteklemek ve hizlandirmak ve nihayet Tiirk
Milletini ¢agdas uygarhigin yapici, yaratici, seckin bir ortagi yapmak” olarak tanimlanmaktadir.
Oyleyse Tiirk Milli Egitim Sisteminde basari ve basarisizik bu hedefe ulagmaya bagh olarak
tanimlanabilir. Belirtilen tamimlarda ¢ok yo6nlii basaridan bahsedilmektedir. Ogrenci velilerinin basar1
beklentisi ise akademik basaridir. Akademik basar1 ise 6grencileri akademik derslerden elde ettikleri
basar1 olarak tanimlanabilir. Basarisizlik ise bu derslerden bagarisiz olma durumu olarak
tanimlanabilir. Kisaca; akademik basar: sinif gegme notunu ve/veya daha fazlasini, basarisizlik ise bu
notun altinda not almaktir. (Carter ve Good, 1973; Charters ve Good, 1945; Finn ve Rock, 1997; York,
Gibson ve Rankin, 2015). Tiirkiye’de ortadgretimde bir 6grencinin, ders yili sonunda herhangi bir
dersten bagarilh sayilabilmesi igin; a) ki donem puaninin aritmetik ortalamasinin en az 50 veya birinci
dénem puani ne olursa olsun ikinci dénem puaminin en az 70, b) Isletmelerde beceri egitimi goren
Ogrencilerin, beceri sinavi puani en az 50 olmak kaydiyla birinci ve ikinci donem puanlari ile beceri
smav puaninin aritmetik ortalamasmin en az 50 veya beceri smav puaninin 70 olmasi gerekir. Bu
kriterleri saglayamayan 6grenci akademik olarak basarisiz, saglayabilen 6grenci ise akademik olarak

basarili sayilmaktadir.

Basarili dgrenciler de kendi iginde kademelere ayrilarak tanimlanmaktadir. Ogrenciler yil
sonu basar1 ortalamalarina gore basari belgesiyle ddiillendirilmektedir. Basarili 6grencilerden yil sonu
basar1 ortalamasi 70-84 arasi olan &grenciler Tesekkiir Belgesi, 85 ve {izeri olan &grenciler ise Takdir
Belgesi almaktadir. Bu arastirma kapsaminda basarisiz 6grenci ortadgretim egitiminin herhangi bir
kademesinde smif tekrar1 yapmis 6grenci, basarili 6grenci ise ortadgretim egitiminin herhangi bir

kademesinde Takdir Belgesi almis 6grencidir.

Ogrencilerin akademik basarisin1 cok sayida faktor (fiziksel, ruhsal, toplumsal, ekonomik,
cografi, cevre vb.) etkilemektedir. C)grencilerin basarili olabilmesi i¢in bu faktorlerden olumsuz yonde
etkilenmemesi gerekmektedir (Kweon, Ellis, Lee ve Jacobs, 2017; Rengber, 2012; Yelgiin ve Karaman,
2015; Yu ve Mocan, 2019). Bu faktorler okulun bulundugu fiziki ve sosyo-ekonomik cevreden
ogrencinin kendisi ve ailesine kadar genis bir yelpazede yer almaktadir. Bagariy1 etkileyen
faktorlerden olumlu etkileyenlerin muhafazasi ve desteklenmesi, olumsuz etkileyenlerin azaltilmasi

veya ortadan tamamen kaldirilmasi igin bu faktorlerin tanimlanmasi gerekmektedir (Menchaca ve
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Bekele, 2008). Bu kapsamda arastirmanin problemi “Akademik basari ve basarisizlifi meydana
getiren faktorler nelerdir?”dir. Bu arastirma sorusu baglaminda iki alt problem belirlenmistir.

Aragtirmanin alt problemleri su sekildedir:
1) Ortadgretim 0grencilerine gore akademik basariy1 saglayan faktorler nelerdir?
2) Ortadgretim 0grencilerine gore akademik basarisizliga sebep olan faktorler nelerdir?
Arastirmanin Modeli

Bu arastirmada tarama modellerinden tekil tarama modeli kullanilmigtir. Tekil tarama modeli
kullanilarak betimsel bir analiz yapilmistir. Betimsel analiz yapilan arastirmalar, verilen bir durumu
olabildigince tam ve dikkatli bir sekilde tanumlayan arastirmalar olup, bu ¢alismalarda arastirmacilar
bireylerin, gruplarin ya da fiziksel ortamlarin Ozelliklerini (yetenekler, tercihler, davranislar vb.)

Ozetler (Bliytlikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2018).

Arastirma sorularina cevap bulabilmek i¢in nitel arastirma yodntemlerinden goriisme ise
kosulmustur. Nitel arastirma bir olguyu ilgili bireylerin bakis agilarindan gorebilmeye ve bu bakis
acilarini olusturan sosyal yapiy: ve siiregleri ortaya koymaya olanak verdiginden (Yildirim ve Simsek,
2018) tercih edilmistir. Arastirma kapsaminda belirlenen amagh Ornekleme yontemlerinden
asiri/aykirt durum Ornekleme yontemi kullanilmistir. Bu yontem ilgili olguya iliskin alisiimadik
bulgular1 6grenmek veya olgunun sira disihgindan ders ¢ikarmak amacryla kullanilmaktadir (Baltaci,
2018). Bu 6rnekleme yonteminde arastirma amacina yonelik olarak belirlenen ve arastirma sorularinin
cevaplanmasina en anlamli katkiy1 yapan ornekler segilmektedir. Basarili veya basarisiz durumlar,
paradokslar, sira dis1 veya rastlanilmasi oldukga zor ornekler secilmektedir (Marshall ve Rossman,
2014). Amagh olarak secilen okulda yer alan 9, 10, 11 ve 12. sinuflar arasindan basit tesadiifi drnekleme
yoluyla belirlenen 11. smif 6grencileri igerisinde yer alan basarili (takdir alan) ve basarisiz (smif
tekrar1 yapmis) Ogrencilerden meydana gelen calisma grubundaki oOgrencilerle (N:21) yapilan

goriismeler ses kayit cihazi (cep telefonu) araciligiyla kayit altina alinmustir.
Calisma Grubu

Arastirmanin ¢alisma grubunu Karadeniz’'in batisinda yer alan bir ilgedeki bir Anadolu
Mesleki Teknik Lisesinde yer alan 11. smif 6grencileri (N:95) igerisinde yer alan basarili (N:11) ve
basarisiz (N:10) Ogrenciler meydana getirmektedir. Segilen lisede dort adet 11. smuf subesi

bulunmaktadir. Calisma grubuna ait betimsel istatistikler Tablo 1’de gosterilmektedir.

Tablo 1. 11. Swnif 6rencilerine ait betimsel bilgiler

Cinsiyet N Sinif tekrari Belgesiz smifi Tesekkiir Takdir belgesi
yapan gegen belgesi alan alan

Erkek 50 6 34 7 3

Kiz 45 4 23 10 8

Toplam 95 10 57 17 11
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Tablo 1’deki verilere gore 11. simifta bulunan &grenciler (N:95) daha ¢ok erkek (Erkek, N:50,
£:%53; Kiz, N:45, {:%47) ogrencilerden olusmaktadir. Tablodaki verilerin bashklarinin soldan saga
dogru siralanigi basarisizdan daha bagariliya dogrudur. En solda yer alan sif tekrari yapan
Ogrenciler basarisiz 6grencileri, en sagda yer alan takdir belgesi alan 6grenciler en basarili 6grencileri
ifade etmektedir. Sinif tekrar1 yapan ogrenciler (N:10) arasinda erkek ogrenciler (N:6, f:%60) kiz
ogrencilerden (N:4, f:%40) daha fazladir. Belgesiz smifi gecen Ogrenciler (N:57) arasinda erkek
ogrenciler (N:34, {:%60) kiz 6grencilerden (N:23, £:%40) daha fazladir. Tesekkiir belgesi alan 6grenciler
(N:17) arasinda kiz 6grenciler (N:10, f:%59) erkek 6grencilerden (N:7, f:%41) daha fazladir. Takdir
belgesi alan 6grenciler (N:11) arasinda kiz 6grenciler (N:8, f:%73) erkek 6grencilerden (N:3, {:%27)
daha fazladir. Sinif tekrar1 yapan 6grencilerin (N:10, f:%11) basarisiz smifi gecen 6grencilerin (N:75,
£:%89) bagarili oldugu dikkate alindiginda basarili grenciler daha fazladir. Ogrenciler kendi cinsiyet
gruplar icerisinde degerlendirildiginde kiz Ogrencilerin basar1 oranmi (f:%91) erkek Ogrencilerden

(f:%88) daha fazladir.

Basarili ve basarisiz 6grenciler okul idaresinin yardimiyla e-okul sistemi tizerindeki bilgiler
temele alarak belirlenmistir. Arastirma kapsaminda ortadgretimin herhangi bir kademesinde sinif
tekrar1 yapan ogrenciler “basarisiz 6grenciler (N:10)”, ortadgretimin herhangi bir kademesinde takdir
belgesi alan 6grenciler ise “basarili 6grenciler (N:11)” kapsaminda degerlendirilmistir. Bu 6grenciler

calisma grubu (N:21) olarak belirlenmistir.
Veri Toplama Arac1

Goriisme, en sik kullanilan veri toplama yontemidir (Taylor, 2005) ve yar1 yapilandirilmis
format nitel arastirmalarda en sik kullanilan goriisme teknigidir (DiCicco - Bloom ve Crabtree, 2006).
Arastirmanin verileri yar1 yapilandirilmis goriisme sorulart kullanilarak toplanmistir ve tiimevarim
yontemiyle analiz edilmistir. Tiimevarim yontemiyle, toplanan verileri aciklayabilecek kavramlara ve
iliskilere ulasilmistir. Bu kapsamda verilerin kodlanmasi, temalarin bulunmasi, verilerin kodlara ve
temalara gore diizenlenmesi, tanimlanmas: ve bulgularin yorumlanmasi asamalar1 izlenmistir
(Karatas, 2015). Goriisme icin hazirlanan sorularin gegerliligi i¢in uzman goriisii ¢ok Onemlidir
(Bliyiikoztiirk ve digerleri., 2018). Gorlisme sorulari, Milli Egitim Bakanligina bagli bir ortadgretim
kurumunda gorevli iki okul idarecisi (U1, U2), iki psikolojik danisma ve rehberlik 6gretmeni (U3, U4)
ile Talim ve Terbiye Kurulu Baskanliginda gorevli iki program uzmanindan (U5, U6) goriis alinarak
arastirmaci tarafindan hazirlanmigtir. Uzmanlarin uyum katsayis1 0.92 (U1:%100, U2:%100, U3:%100,
U4:%100, U5:%75, U6:%75) olarak hesaplanmuistir. 0,75 ve daha biiyiik ortalama, uzmanlar arasi goriis
birligini gostermektedir (Turner ve Carslon, 2003). Uzman goriisleri sonrasinda onerilen gerekli
degisikler yapilmis ve degisiklik talep eden uzmanlarin tekrar onay1r alinmistir. Goriismede
hazirlanan sorularin bir grup birey ile denenmesi ve bu denemeye gore gerekli ifade degisikliklerinin

yapilmasi ve gerekirse yeni sorular yazilmasi onemlidir (Yildirim ve Simgek, 2018). Goriisme sorulari
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iki ortadgretim ogrencisiyle (Kiz, N:1; Erkek, N:1) pilot uygulama denenmistir. Sorularin sorunsuz

calistig1 tespit edilmistir.

Basarisiz 6grenciler icin iki ve basarili 6grenciler i¢in iki ana soru hazirlanmistir. Basarisiz
ogrenciler i¢in; (1) Hangi smifta smif tekrar1 yaptin?, (2) Sence sinif tekrari yapmana ne/neler sebep
oldu? Aciklar misin? sorular1 hazirlanmistir. Basarili 6grenciler igin ise; (1) Hangi sinifta takdir belgesi
aldin?, (2) Sence basarili olmani saglayan sebepler nelerdir? Agiklar misin? sorular1 hazirlanmistir.
Ogrencilerin cevaplarina gore “biraz daha agiklayabilir misin?, Bir érnek verebilir misin?” devam

sorular1 sorulmustur.
Veri Toplama Siireci

Goriigsmeler kayit altina alinmadan 6nce 6grencinin kendisi, velisi ve okul idaresinden gerekli
izinler alinmistir. Gorlismede veriyi toplayan arastirmaciy1 6grenciler tanimamaktadir. Tanumadiklar:
kisiye ayrintili bilgi vermek konusunda tereddjiit edebilirler. Bu da arastirmacinin verilerin giivenirligi
konusunda olumsuz etkisini meydana getirebilir (Patton, 1987). Goriismeci etkisini en aza indirmek
ve 0grencilerin kendilerini rahat ifade etmelerine ortam hazirlamak icin okulun Psikolojik Danisma ve
Rehberlik servisinde gorevli iki 6gretmen (Erkek, N:1; Kadin, N:1) goriisme esnasinda arastirmaciyla
birlikte goriismelerde yer almustir. Oncelikle goriisiilen bireye giiven kazandirmayr amaglamak
goriismeden toplanan verilerin giivenirligini saglamada onemli bir husustur (Yildirim ve Simsek,

2016). Goriismeler okulun psikolojik danisma ve rehberlik servisine ayrilan odada gerceklestirilmistir.

Goriisme icin {i¢ glin boyunca her giin 120 dakika ayrilmustir. Goriismeler toplamda 360
dakika siirmiistiir. Goriisme kayitlarinin toplam siiresi 65 dakika 24 saniyedir. Ogrenci basmna 3
dakika 40 saniye kayit siiresi bulunmaktadir. Basarii ve basarisiz 6grencilerle bir arada goriisme
yapilmamuistir. Ogrencilerle goriismek icin karisik bir diizen belirlenmistir. Calisma grubunda yer alan
her 6grenciye goriisme giin ve saati bir giin 6nceden rehberlik servisi tarafindan iletilmistir. Asagidaki

tabloda 6grencilerin goriisme giin, saati ve sirasi belirtilmistir.

Tablo 2. Gériisme siirecine iliskin bilgiler

Giin 1. sira 2. sira 3. sira 4. sira 5. sira 6.s1ra 7. sira
1. glin BE1 BSK1 BSE1 BSK3 BK2 BSE4 BK5
2. giin BE2 BSK2 BSE2 BSK4 BK3 BSE5 BK6
3. giin BK1 BE3 BSE3 BKS8 BK4 BSE6 BK7
Saat 9:00 9:20 9:40 10:00 10:20 10:40 11:00

Tablo 2’de hangi &grenciyle hangi giin ve saatte griisme yapildig1 gosterilmektedir. Ornegin

BK3 kodlu 6grenciyle ikinci giin saat 10:20’de goriisme yapilmig ve goriisme 20 dakika stirmiistiir.
Veri Analizi

Goriigmelerden elde edilen ses kayitlar1 yazili hale getirilmistir. Yazih haldeki kayitlar igerik

analizi ve betimsel analizle incelenmistir. Basarili erkek 6grenciler (BE), basarili kiz 6grenciler (BK),
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basarisiz erkek 6grenciler (BSE) basarisiz kiz 6grenciler (BSK) olarak kodlanmaistir. [k olarak veriler
icerik analiziyle incelenmistir. Igerik analizinde amac kavramlara ve iligkilere ulasmaktir. Bu amacla
toplanan veriler 6nce kavramsallastirilir. Daha sonra ortaya ¢ikan kavramlara gore mantikh bir
bi¢gimde kodlanir. Kodlama asamasinda arastirmaci verileri anlaml boliimlere ayirir ve her boliimiin
kavramsal olarak ne anlama geldigini bulmaya calisir (Yildirim ve Simsek, 2016). Kodlama islemi
gerceklestikten sonra belirlenen temalara gore elde edilen verilere iliskin betimsel degerler
tablolastirilmis ve yorumlanmistir. Arastirmada gergeklestirilen veri analizleri tablo 3'te

gosterilmektedir.

Tablo 3. Veri analizinde kullanilan yontemler

Icerik analizi Betimsel analiz
Basarili Ogrenciler + +
Basarisiz Ogrenciler + +

Tablo 3'te ifade edildigi gibi her iki gruptan toplanan veriler 6nce igerik analiziyle daha sonra
da betimsel analizle incelenmistir. Analiz yapilirken tema ve kodlar daha dnceden belirlenmemistir.
Tiimevarim yontemine uygun olarak goriismelerden elde edilen verilerden meydana getirilmistir
(Janesick, 1998). Goriismeler ilk olarak ham haliyle okunmustur. Ilk okuma yapilirken ortak olan
ifadeler listlenmis ve yazili dokiiman iizerinde renklendirme yapilarak isaretlenmistir. Birbirine yakin
ya da aymu olan kodlar bir araya getirilerek temalar belirlenmistir (Charmaz, 2014; Neuman, 2003).
Ornegin basgarili 6grencilerin “kendim galistyorum ya da yardim almiyorum” gibi ifadeleri “bireysel
calisma” tema ana basligl meydana getirilerek bu baslik altinda toplanmistir. Bu asamalarin ardindan
kodlayici (arastirmaci) calismaya {i¢ glin ara vermis ve yeniden kodlama yapmuistir. Yeniden yapilan
kodlamalarin %95 oraninda tutarli oldugu tespit edilmistir. Kodlamanin giivenilir olduguna karar
verilmistir (Vaughn ve Turner, 2016). Basarilhi &grencilerle yapilan goriismenin igerik analizinde
yapilan kodlamada “bireysel faktdr, 6gretmen tutumu faktori, aile etkisi faktorii ve disaridan destek

’

faktorii” olmak {izere dort tema belirlenmistir. Basarisiz 6grencilerle yapilan goriismenin igerik
analizinde yapilan kodlamada “derslerin zorlugu faktorii, 6gretmen tutumu faktorii, arkadas etkisi
faktorii, diger faktorler” olmak {izere dort tema belirlenmistir. Bu temalarin belirlenmesinden sonra
betimsel analiz gerceklestirilmistir. Basarili 6grencilerin hangi smifta ya da smiflarda takdir belgesi
aldigi, Ogretmen tutumu, aile etkisi, bireysel, okul dis1 faktorlerine iliskin ifadeler kullanip
kullanmadiklarina dair istatistiki bilgiler hesaplanarak tablolastirilmistir. Basarisiz 6grenciler igin ise
hangi sinifta sinif tekrari yaptiklari, derslerin zorlugu, 6gretmen tutumu, arkadag etkisi ve diger

faktorlere iliskin ifadeler kullanip kullanmadiklarma dair istatistiki bilgiler hesaplanarak

tablolagtirilmigtir.
Etik Izni

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi

Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii

1254



KEFAD Cilt 22, Say1 2, Agustos, 2021

olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

hicbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Arastirmada 2020 yili 6ncesi toplanan arastirma verileri kullaruldig: igin

arastirma Etik Kurul izni Gerektirmeyen arastirmalar kapsaminda yer almaktadir.

Bulgular ve Yorum

Birinci Alt Probleme Iliskin Bulgular ve Yorum

Birinci alt probleme cevap bulmak i¢in ¢alisma grubundaki 6grencilerle goriisme yapilmistir.

Goriisme dokiimlerine oncelikle igerik analizi uygulanmis ve temalar meydana getirilmistir. Daha

sonra bu temalara iliskin betimsel analiz yapilmistir. Basarili 6grencilerin ifadelerinin uygulanan

igerik analizi ve belirlenen temalara iliskin yapilan ¢alismalar tablo 4’'te gosterilmektedir:

Tablo 4. Basarili 6grencilere iliskin temalar ve 6rnek ifadeler

Tema Kod Ornek ifade
bireysel ¢alisma (BE1) ...kendim c¢alisarak daha iyi
anliyorum...

tekrar stratejisi

not alma ve tekrar stratejisi

Bireysel
yardim arama stratejisi
ogretmen tutumu
ogretmen tutumu

Ogretmen tutumu Ogretmen tutumu
Ogretmene kars: tutum
aile/baba

Aile etkisi

(BE2) ...derste dinledigim yeterli
oluyor ama evde tekrar etmeden
anlayamiyorum.

(BK1)...derste dinlediklerimden
aldigim notlar1 stnavdan 6nce tekrar
ediyorum. Bu sekilde daha basarili
oluyorum.

(BKS8)...baskalarindan yardim
almiyorum ama bagkalarina ders
anlatirken bilgiler aklimda daha ¢ok
yer ediyor...

(BE1)...0gretmenin bana olumlu
seyler soylemesi dersi daha dikkatli
dinlememi sagliyor...

(BE2)... 0Ogretmenin simfa genel
olarak konugmasi beni rahatsiz
ediyor ama bireysel olarak bana
bakarak ya da benim ismimi
sOyleyerek yaptig1 doniitler beni
daha ¢ok motive ediyor...
(BK5)...olumsuz elestiri yapildiginda
isi daha da inada bindiriyorum. Bana
olumsuz ifadeler kullanana kars:
daha hirsh oluyorum. Ogretmen
olumsuz elestiri yaparsa hirslanip
daha ¢ok ¢alisiyorum...

(BK®)... 6gretmeni seversem dersi de
seviyorum dogal olarak ama
Ogretmeni sevemezsem dersi de
sevemiyorum...

(BE3)....ailem  derslerimi  siirekli
takip ediyor. Her aksam odevlerimi
soruyor babam. Ben de babam isten



Incirci, A.

aile

anne

anne

agabey

ozel ders

Okul dis1 destek

ozel kurs

gelmeden derslerimi bitiriyorum.
(BK4)....ailem benden ¢ok sey
bekliyor ve bana giiveniyor. Onlar1
mahcup etmemek i¢in elimden gelen
gayreti gosteriyorum.

(BK®6)...annem siirekli okula geliyor
ve ders 0gretmenlerimle goriisiiyor.
Bazi derslerimle ilgili nasil ¢calismam
gerektigi konusunda bana yardima
oluyor.

(BK?)...ailem benim ders calisgmam
icin elinde geleni yapiyor. Annem
odami her giin temizliyor ve babam
da isten geldiginde bana yardimci
oluyor.

(BE3)... okul disinda derslerime
abim yardimci oluyor. Abim ¢ok
caliskan bir 6grenci.
(BK?2)...sinavlardan once 6zel ders
aliyorum...

(BK5)...okuldan ¢ikinca 6zel kursa
gidiyorum ve bir ¢ok konuyu orda
daha iyi anlayabiliyorum.

Tablo 4’te basarii Ogrencilerle yapilan goriismelerin dokiimiine yapilan igerik analizi

calismasindan sonra tespit edilen temalar; bireysel, 6gretmen tutumu, aile etkisi ve okul dis1 destek

oldugu gosterilmektedir. Yapilan goriisme sonrasinda yapilan analizlerden elde edilen betimsel

istatistikleri Tablo 5'te gosterilmektedir.

Tablo 5. Bagarili 6grencilere ait betimsel istatistikler

Orenci Belge ald1g1 sinuf Ogretmen  Aile etkisi Bireysel Okul dis1
Takdir Tesekkiir Tutumu destek

BE1 10. 9. 1 1
BE2 9. ve 10. 1 1
BE3 9. ve 10. 1 1 1
BK1 9. ve 10. 1
BK2 10. 9. 1
BK3 10. 9. 1
BK4 10. 9. 1 1
BK5 9. ve 10. 1 1
BK6 9. ve 10. 1 1 1
BK7 9.ve 10. 1 1
BK8 9.ve 10. 1 1

Toplam 11 18 4 7 5 9 3

Tablo 5’teki bilgilere gore basarili erkek 6grencilerden birinin (N:1, £:%33) 9. smufta tesekkiir

belgesi aldigy, ikisinin (N:2, f:%67) 9 ve 10. smifta takdir belgesi almistir. Basarili kiz 6grencilerden

tg¢liniin (N:3, £:%37,5) 9. sifta tesekkiir belgesi aldigi, besinin (N:5, £:%62,5) 9 ve 10. sinfta takdir

belgesi almistir. Bagarili 6grencilerin 9. sinifta tesekkiir belgesi almis olmalari 9. sinifin derslerinin zor

oldugu seklinde yorumlanabilir. Basarili erkek 6grencilerin en sik belirttikleri faktorlerin siralamasi;

bireysel cabalar1 (N:3, f:%43), 6gretmen tutumu (N:2, f:%28,5), aile etkisi (N:1, f:%14) ve okul dis1
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destek faktorii (N:1, £:%14) diir. Basarili erkek 6grencilerin bagarili olmalarindaki en etkili faktoriin
kendi ¢abalar1 oldugu yorumu yapilabilir. Basarili kiz &grencilerin en sik belirttikleri faktorlerin
siralamast; bireysel ¢abalar: (N:6, £:%35), 6gretmen tutumu (N:5, £:%29), aile etkisi (N:4, {:%23,5), okul
dis1 destek faktorii (N:2, £:%12,5)'diir. Basarili kiz 6grencilerin basarili olmalarindaki en etkili faktoriin
kendi cabalar1 oldugu yorumu yapilabilir. Basarili kiz 6grencilerin basar1 faktorleri siralamasinin
basarili erkek Ogrencilerle benzer oldugu ifade edilebilir. C)grencilerin ifadelerinin analizinin siklik
siralamasi fazladan aza dogru bireysel etkiler (N:9, {:%37,5), 6gretmen tutumu (N:7, £:%29), aile etkisi
(N5, £:%21), okul dist alman destegin etkisi (N:3, f:%12,5)'dir. Ogrencilerin basarili olmalarindaki en

etkili faktoriin kendi ¢abalar1 oldugunu ifade etmislerdir.
Ikinci Alt Probleme Iligkin Bulgular ve Yorum

Ikinci alt probleme cevap bulmak igin ¢alisma grubundaki 6grencilerle goriisme yapilmustir.
Gortisme dokiimlerine oncelikle icerik analizi uygulanmis ve temalar meydana getirilmistir. Daha
sonra bu temalara iliskin betimsel analiz yapilmistir. Basarisiz 6grencilerin ifadelerinin uygulanan

icerik analizi ve belirlenen temalara iliskin yapilan ¢alismalar tablo 6’da gosterilmektedir:

Tablo 6. Bagarisiz 6grencilere iliskin temalar ve 6rnek ifadeler

Tema Kod Ornek ifade

zor (BSE1)...zaten 8. siuf dersleri zordu. 9.
sinifa gelince derslerin hem sayisi artt1 hem
de sinavlar ¢ok zorlastr.

¢ok zor (BSE2) ...lise dersleri ¢ok zormus. Hig
) . calismadan ge¢cmek imkansiz..

Derslerin zorlugu calistiklarimdan (BSK1).. .bef aslinda  c¢alistm  ama
cakmadi sinavlarda hi¢ calistiklarimdan ¢ikmada...
zorlanma (BSK2)...dersleri anlamada ¢ok

zorlantyordum.  Smavlarda aglayasim
geliyordu...
degisik (BSE4)...ortaokuldaki 06gretmenimiz daha

farkli anlatiyordu. Lise 6gretmenleri daha
degisik anlatiyor. Bir de kiziyorlar...
¢ekinme (BSE5)...Ogretmenlerden biraz
¢ekiniyorum. Soru soramiyorum...
. ilgi (BSK1)...ortaokuldaki Ogretmenimiz
Ogretmen tutumu . . .
yamima gelip tekrar anlatirdi. Bir sonraki
ders tekrar anlatirdi ama lisede boyle
yapmuiyorlar.
sevme (BSK2)...sevdigim oOgretmenlerin dersini
de daha ¢ok seviyorum mesela beden
egitimi dersi...

arkadas (BSE4) ....mahalleden arkadaslarla okuldan
cok kactim devamsizlik ¢ok oldu..
arkadas (BSE5)....sadece ben kalmadim ki eski

okulumdaki arkadasglar da kaldi. Beraber
hep ma¢ yapmaya giderdik. Onlar
¢agirinca dayanamiyorum...

arkadas (BK1)...smufta hi¢ arkadasim yoktu.
Kimseye 6devleri soramiyordum....

Arkadas etkisi
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kot arkadas (BK2)... biraz da kotii arkadas kurbani
oldum bence yoksa ¢alisirdim aslinda.

bilgisayar oyunu (BSE3)...bilgisayar oyunu geliyor hep
aklima derslerde. Gece oyun oynayinca
sabah da uyanamiyorum...

Ebeveyn kaybi (BSE5)...ben dedemlerde kaliyorum.
Diger Babam 6ldii annem de bagka yere gitti.
Onlara bakiyorum...
Ihtiyag eksikligi (BSK2)...bizim galerimiz var. Sadece

mezun olsam yeter ama ders ¢alismak da
istemiyorum.

Tablo 6’da basarisiz Ogrencilerle yapilan goriismelerin dokiimiine yapilan igerik analizi
calismasindan sonra tespit edilen temalar; derslerin zorlugu, 6gretmen tutumu, arkadas etkisi ve diger
olarak gosterilmektedir. Yapilan goriisme sonrasinda yapilan analizlerden elde edilen betimsel

istatistikleri tablo 7’de gosterilmektedir.

Tablo 7. Basarisiz 63rencilere ait betimsel istatistikler

s, . Tekrar Ogretmen Tutumu Arkadas Derslerin Diger
Ogrenci . . <
edilen smif etkisi zorlugu
BSE1 9. 1 1
BSE2 9. 1 1 1
BSE3 9. 1 1 1
BSE4 9. 1 1
BSE5 10. 1 1 1 1
BSE6 10.
BSK1 9. 1 1 1
BSK2 9. 1 1 1 1
BSK3 9. 1 1
BSK4 10. 1
Toplam 10 10 6 7 8 3

Tablo 7’deki verilere gore basarisiz erkek dgrencilerin en fazla 9. siifi (N:4, {:%67) daha sonra
ise 10. smufi (N:2, {:%33) tekrar ettigi tespit edilmistir. Basarisiz kiz 6grencilerin en fazla 9. sinif1 (N:3,
£:%75) daha sonra ise 10. snfi (N:1, :%25) tekrar ettigi tespit edilmistir. Basarisiz erkek 6grencilerin
basarisizlik faktorleri siralamasi; derslerin zorlugu (N:5, £:%35,7), arkadas etkisi (N:4, f:%28,57),
Ogretmen tutumu (N:3, £:%21,42), diger (N:2, f%14,28)'dir. Basarisiz kiz 6grencilerin basarisizlik
faktorleri siralamasi; derslerin zorlugu (N:4, £:%40), 6gretmen tutumu (N:3, £:%30), arkadas etkisi (N:2,
£:%20), diger (N:1, £:%10)’dir. Basarisiz kiz ve erkek Ogrencilerin sonuglarinin benzer oldugu ve en
fazla tekrar ettikleri simnifin 9. sif (N:7, £:%70) olmasi, bundaki en fazla ifade dilen basarisizlik

faktoriiniin derslerinin zor olmasi 9. sinif derslerinin zor oldugu seklinde yorumlanabilir.
Sonug, Tartisma ve Oneriler

Bu boliimde arastirmanin problemlerine iliskin elde edilen sonug, bu sonuglara iliskin

tartisma ve Oneriler yer almaktadir.
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Sonug
Bu kisimda arastirmanin problemlerine iliskin sonuglar yer almaktadir.

Birinci arastirma problemine iliskin sonug¢: Arastirmanin birinci alt problemine iliskin olarak basarili
Ogrencilerin basarili olmalarini saglayan faktorlerin basinda bireysel ¢alismalarmin geldigi, daha
sonra Ogretmen tutumunun etkili oldugu, daha sonra aile etkisi faktoriiniin etkili oldugu ve son

olarak da okul dis1 alinan kurs, 6zel ders gibi faktorlerin etkili oldugu sonucuna ulasilmistir.

ikinci Arastirma problemine iliskin sonug: Arastirmanin ikinci alt problemine iligkin olarak basarisiz
Ogrencilerin basarisiz olmalarma sebep olan faktorlerin basinda derslerin zor olmasinin, daha sonra
arkadaslarinin, daha sonra 6gretmen tutumunun ve son olarak da ebeveyn kaybi, ihtiya¢ olmamasi,

bilgisayar oyun bagimlilig: gibi diger faktorlerin etkili oldugu sonucuna ulagilmstir.
Tartigma
Bu kisimda arastirmanin sonuglarina iliskin tartisma yer almaktadir.

Birinci arastirma problemine iliskin tartisma: Bu baslik altinda basarili 6grencilerin basarilarinda
etkili oldugu tespit edilen bireysel ¢alisma, 6gretmen tutumu, aile etkisi ve okul dis1 destek faktorleri

tartisilmistir.

Bireysel Calisma: Ogrencilerin bireysel farkliliklari onlarin akademik galismalarmi dolayisiyla da
akademik basarilar1 iizerinde etkili olmaktadir. Ogrencilerin sahip oldugu duygusal zeka, biligsel ve
sosyal beceriler, 6z yeterlilik seviyeleri (Qualter, Gardner, Pope, Hutchinson ve Whiteley, 2012), kisilik
Ozellikleri (Chamorro-Premuzic ve Furnham, 2003), cinsiyet (Deary, Strand, Smith ve Fernandes,
2007), 6grenme stratejileri (Vanthournout, Gijbels, Coertjens, Donche ve Van Petegem, 2012) gibi
Ozellikleri akademik basarilar1 {izerinde etkili olan faktorlerdir. Burada bahsedilen faktorlerden
cinsiyet ve kisilik 6zellikleri disindaki faktorleri yiiksek olan 6grenciler akademik olarak daha basarili
olmaktadir. Bu galismada elde edilen sonuglar da ayni dogrultudadir. Ogrencilerin basariya ulagsmak
i¢in belirli bir 6grenme stratejisi degil, kendilerine uygun olan 6grenme stratejisini tercih ettigi tespit
edilmistir. Ornegin basarili 6grencilerden BE1 kendi basina ders calisirken BK8 bagkalarina anlatarak
ders calismaktadir. Her iki Ogrenci de basarihidir fakat segtikleri Ogrenme stratejileri farklilik
gostermektedir. Ayni sekilde onlarin se¢mis olduklar: stratejiler kisilik 6zelliklerini de yansitmaktadir.
Bireysel calisan BE1’in daha igine kapanik ve daha az sosyal bir 6grenci oldugu, daha az konustugu
gozlenirken; BK8'in daha disa, doniik daha sosyal ve daha fazla konusan bir 6grenci oldugu ifade
edilebilir. Ogrencilerin bu farkliliklarimin farkinda olarak kendi galisma stratejilerini belirlemesi ve

uygulamasi onlarin basarili olmasini saglayan sebepler arasinda yer almaktadir.

Ogretmen Tutumu: Ogretmen tutumu ofrencinin akademik basarisi {izerinde etkilidir ve
ogretmenlerin tutumlar1 onlarin yas, tecriibe, cinsiyet, aldiklar egitim, yasadiklar1 sosyal gevre vb.

etkenlere gore farklilik gosterebilmektedir. Calismalar bayan, daha yasli, daha tecriibeli, daha fazla
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egitim almis, daha iyi bir sosyal ¢evrede yasayan 6gretmenlerin 6grencilere kars: tutumlarinin daha
iiml1 oldugunu ve daha fazla basariya tesvik ettiklerini gostermektedir (Johnson ve Birkeland, 2003;
Larrivee ve Cook, 1979). Marzano (2007) ise Ogretmen davramslarinin Ogrenci basarisindan
etkilendigini ifade etmistir. Yani 6gretmen tutumunun Ogrenci basarisinda bir sebep degil sonug
oldugu tespitini yapmustir. Dolayisiyla 6gretmen tutumunun 6grenci basarisini etkiledigi ve aymi
zamanda Ogrenci bagarisinin da 6gretmen tutumu etkiledigi yorumu yapilabilir (Brophy, 1988). Bu
calismada BK6, Ogretmeni seversem dersi seviyorum diyerek bu durumu destekler bir ifade
kullanmigtir. Fakat bu durumun da yine 6grencilerin bireysel farkhiliklariyla iligkili oldugu bu
calismada ortaya c¢ikmaktadir. BE1 Ogretmenin kendisine olumlu doniitler verdiginde, BK5 ise
O0gretmenin kendisini olumsuz elestirdiginde daha fazla motive oldugunu ifade etmektedir. Farkh
Ozelliklere sahip Ogrencilerin bir arada bulundugu smiflarda 6gretmenlerin genele hitap ederken
bireyse degil daha genel ifadeler kullanmasi ve bireysel olarak Ogrencilere doniitler vermesinin

ogrencilerin akademik basarilarina katk: saglamada etkili olacag: ifade edilebilir.

Aile Etkisi: Ailenin akademik basar1 {izerinde Onemli etkileri bulunmaktadir. Bu etkiler ailenin
durumuna gore olumlu ya da olumsuz olabilir. Ornegin anne babasi ayri olan, anne ya da babasi
olmayan, tivey anne ya da babasi olan 6grencilerin akademik performanslari olumsuz etkilenmektedir
(Jeynes, 2012). Yeniden evlenen ebeveynler eger ayni esleriyle evlenirse farkli bir etki, farkli eslerle
evlenirse farkli bir etki meydana gelmektedir. Farkli kisilerle evlenen Kkisilerin &grenci basarisi
tizerinde olumsuz etkisi olurken ayni ebeveynlerin yeniden evlenmesinin 6grenci basaris: iizerinde
olumlu etkileri bulunmaktadir (Couch ve Lillard, 1997). Ogrencilerin ebeveynlerinin bir arada olmas,
ekonomik durumlarmin iyi olmasi, aile ortaminin huzurlu olmasi, 6grencinin okul durumuyla
ilgilenmeleri, kitap okumalari, egitim seviyelerinin 6grencinin akademik basar1 iizerinde olumlu
etkileri bulunmaktadir (Arends-Kuenning ve Duryea, 2006). Bu arastirmada goriisiilen basarili
ogrenciler (BE3, BK4, BK6, BK7) de bu durumlari destekleyen ifadeler kullanmislardir. Ogrencilerin
ailelerinin onlarin dersleriyle ilgilenmesi ve calismalarimi takip etmesinin akademik basarilar

tizerinde olumlu etkisi oldugu ifade edilebilir.

Okul Dis1 Destek: Ogrencilerin okuldaki egitim 6gretimin diginda almis olduklar egitim okul dist
destek olarak tamimlanabilir. Okullarda normal egitimin disginda verilen destekleme yetistirme
kurslar1 da bu kapsamdadir. Ogrencilerin okul disindaki zamanlarin1 akademik basarilartyla iliskili
etkinlikler yaparak gecirmeleri onlarin akademik basarili iizerinde olumlu etkilere sahiptir (Yohalem,
Tolman ve Wilson, 2003). Bu etkinliklerin etkili olabilmesi i¢in 6grencinin ihtiyacina gore tasarlanmasi
gerekmektedir aksi halde bu sadece basarili olan 6grenciler icin bir vakit kaybidir (Schank, Fano, Bell
ve Jona, 1994). Okuldaki &6gretim nasil 6grenme hedeflerine gore tasarlamiyorsa okul disinda
Ogrencinin gerceklestirmis oldugu egitim Ogretim faaliyetleri de bu hedefler dogrultusunda
belirlenmelidir. Egitim faaliyetlerinin tamaminin bir biitiinliik arz etmesi, hedefe yonelik tasarimla

saglanabilir ve etkili sonuglar meydana getirebilir (Forsetlund ve digerleri., 2009). Bununla birlikte
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Ogrencilerin hayata hazirlanmak icin egitim aldiklar1 ve zamanlarmin biiyiik kismmin ayni akademik
derslerin 6gretimine ayrilmasinin 6grencilerin biitiinciil bir gelisim saglamalari konusunda bir engel
teskil etmektedir. Tiirkiye'deki egitim sisteminin sinav odakli olmasindan dolay1 6grencilerin 14-18
yas araligii kapsayan ortadgretim zamanlarinin sadece akademik ders odakli olmasi onlarin tek
boyutlu yetismesine sebep olmaktadir. Bu durum akademik acidan da degerlendirildiginde olumsuz
bir durumdur. Ciinkii beynin farkli alanlarmin aktif edilmesi siirekli kullanulan alanlarin daha verimli
calismasina yardimci olmaktadir (Smith ve digerleri., 2009; Vuilleumier, Richardson, Armony, Driver

ve Dolan, 2004).

ikinci arastirma problemine iliskin sonug: Bu baslik altinda basarisiz 6grencilerin basarisizliklarina
sebep oldugu tespit edilen derslerin zorlugu, arkadas etkisi, 6gretmen tutumu ve son olarak da

ebeveyn kaybi, ihtiya¢ olmamas, bilgisayar oyun bagimlilig: gibi diger faktorler tartisilmistir.

Derslerin Zorlugu: Ogrencilerin zor diye tamimladiklari dersler farklihik gosterse de zor derslerin
Ogrencilerin basarisizlik sebeplerinden biridir (Al-Jamal ve Al-Jamal, 2014). Baz1 durumlarda derslerin
zorluk derecesinin yiiksek olmamasina ragmen 6grencinin diger derslerinin yogunlugu, motivasyonu,
saghk durumu gibi faktorler bu durumda etkili olabilmektedir (Sartono, Puspitaningrum ve
Irnidayanti, 2015). Bu arastirmanin bulgular1 i¢in de aym1 durum gecerlidir. Ciinkii bu arastirma
kapsaminda goriisme yapilan on basarisiz 6grenciden yedisinin dokuzuncu smufta smif tekrari
yapmis olmasi ve on bir basarili 6grenciden dordiiniin daha 6nce tesekkiir aldiklar: sinifin dokuzuncu
smif olmasi ortadgretimin ilk basamagi olan dokuzuncu smif egitim programinin zor oldugunu
gostermektedir. BSE2 ve BSE3'iin ifadeleri bu durumu desteklemektedir. llkdgretimde genis alan
tasarimi temele alinarak hazirlanan fen bilimleri ve sosyal bilgiler dersleri gibi derslerin ortadgretimde
konu alanmi tasarimiyla daha detayli olan fizik, kimya, biyoloji, cografya, tarih gibi derslere
doniistiiriilmesi 6grencilerin bu derslere ve dolayisiyla ortadgretime alismalarini zorlastirmaktadir.
Bu durum meslek liselerinde meslek derslerinin de eklenmesiyle daha zor hale gelmektedir
(Cavusoglu ve Savas, 2016). Tiirkiye’de akademik basarist diisiik olan 6grencilerin meslek liselerini
tercih etmeleri 6grencilerin dokuzuncu smiftaki basarilarini1 olumsuz olarak etkilemektedir (Akkaya,
Ozgatalba§ ve Arabaci, 2013; Mumcu, Mumcu ve Aktas, 2012). Ulkemizdeki egitim sistemi igerisindeki
gecis siniflarindan (1. smnif, 5. sinuf, 9. smif) dokuzuncu smifin igerik olarak yeniden tasarlanmas: ve
Ogrencilerin yasadiklar1 sikintilarin  dikkate alinarak diizenlenmesi oOgrencilerin akademik

performanslarini olumlu olarak etkileyebilir.

Arkadas Etkisi: Ogrenciler ve bireyler arkadaslarini yasadiklari sosyal gevrelerden segmektedirler. Bu
sosyal cevredeki ailelerin egitim seviyesi ve egitime bakis acilar1 onlarmn g¢ocuklarmin akademik
motivasyonlarinda ve dolayisiyla akademik basarilarinda etkili olmaktadir. Akademik motivasyonu
diisiik 6grencilerle arkadashik yapan 6grencilerin akademik performanslar: da diisme egilimindedir

(Alivernini ve Lucidi, 2011). Ogrencilerin arkadas tercihleri onlarin akademik performanslarinin 6n
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goriisii i¢in de kullanilan giivenli bir faktordiir (Lomi, Snijders, Steglich ve Torlo, 2011; Wentzel ve
Caldwell, 1997; Wentzel, Barry ve Caldwell, 2004). Ogrencilerin arkadas se¢imi sosyal bir tercihtir ve
onlara okul disindaki yasamlari i¢in danistiklar1 gibi okuldaki tercihleri icinde damismaktadirlar. Bu
durum arkadas tercihinin sadece okul performansi i¢in degil ayni zamanda biitiin yasami i¢in 6nemli
oldugunu gostermektedir (Korir ve Kipkemboi, 2014). Bu arastirma kapsaminda goriisiilen basarisiz
ogrencilerden (N:10) yedisi bu durumu destekleyen agiklamalarda bulunmus ve arkadaslarinin okul

performanslari tizerindeki olumsuz etkilerini ifade etmislerdir.

Ogretmen Tutumu: Ogretmen tutumu bu aragtirma kapsaminda incelenen akademik basar1 ve
basarisizlikta etkili oldugu tespit edilen orta degiskendir ve birinci alt problem bashg altinda

tartisilmistur.

Diger Faktorler: Ogrencilerin akademik performanslarini olumsuz olarak etkileyen faktorlerden ekran
(bilgisayar, dijital oyun vb) bagimliligi (BSE3), sosyal yasamdaki yetersizlikler (BSES5, bagka bir bireye
bakim zorunlulugu), akademik motivasyon eksikligi (BSK2) diger faktorler sayica az ifade edildigi
igin diger faktorler kapsaminda degerlendirilmistir ve bu faktorler 6grenci performansi iizerinde
etkilidir. Ekran basinda gegirilen siirenin uzunlugu zihinsel saglig1 etkiledigi gibi okula baghlik ve
okul performansini da etkilemektedir. Bu siirenin fazla olmas1 akademik basarry1 diistirmektedir
(Trinh, Wong ve Faulkner, 2015). Bu durum o6grencilerin uyku, yemek ve calisma diizenlerini
etkilemektedir. Kontrol edilmediginde ve diizenlenmediginde 6grencilerin smifta kalmalarina bile
sebep olmaktadir (Hawi, Samaha, ve Griffiths, 2018). Bununla birlikte yemek, barinma ve maddi
durum gibi sosyal yasami etkileyen faktorlerin akademik c¢alisma zaman ve mekanin etkilemesi
ogrencilerin akademik performanslar: tizerinde olumsuz etkilere sahiptir (Jensen, 2009). Tiirkiye'de
maddi durumu yetersiz olan ya da tasimali egitim kapsaminda olan 6grencilere 6gle yemegi destegi
iicretsiz olarak saglanmaktadir. Fakat bu arastirma kapsaminda BSE3'iin yasamis oldugu sosyal
yetersizlik sorunu hakkinda yetersizlikler oldugu ve 6grencinin akademik basarisinin bu durumdan
olumsuz etkilendigi ifade edilebilir. BSK2'nin durumda ise akademik motivasyon eksikligi oldugu
tespit edilmistir. Ogrencinin egitimi sadece maddi bir kaynak saglama araci oldugu olarak gérdiigii
ve ailesinin maddi durumunun iyi olmasi sebebiyle egitime ihtiyac1 olmadigini diisiinmesi onun
akademik motivasyonunun diisiik olmasina sebep olmustur. Ogrencinin motivasyonunun okula
yonelik degil ticaret hayatina yonelik olmasi akademik olarak basarisiz olmasma neden olmustur.
Genel olarak maddi durumu diisiik olan 6grencilerin basarisiz oldugu bilinmekle beraber bazen de
maddi durumu iyi olan 6grencilerin akademik basarilar1 diisiik olmaktadir (Orr, 2003). Bu durum ¢ok
ug sartlar disinda kalan ve maddi yetersizligi olan ya da maddi olarak ¢ok zengin olan dgrencilerin
akademik basarilarinda bu durumun etkili oldugunu fakat 6grencinin akademik motivasyonunun bu
etkiyi en aza indirebilecegini gostermektedir. Ogrencinin akademik basarisini etkileyen faktorlerin

bireysel ¢alisma, arkadas etkisi, 6gretmen tutumu, aile etkisi, okul dis1 destek, derslerin zorunlulugu
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ve diger faktorler (ekran bagimliligi, sosyal vyetersizlik, akademik motivasyon) oldugu

gosterilmektedir.

Bu arastirma kapsaminda hem basarili Ogrencilerin hem de basarisiz ogrencilerin
ifadelerinden ulagilan ortak tema dgretmen tutumudur. Ogretmen tutumunun grencilerden beklenen
akademik basarida etkili olmas1 6gretmenlerin hizmet 6ncesi ve hizmet i¢i egitimlerinde daha fazla
onem verilmesi gereken bir durum olarak degerlendirilebilir. Bu kapsamda karar vericilerin
Ogrencilerin bireysel ¢abalari, arkadaslarinin etkisi, ailelerinin etkisi, okul dis1 destek planlamasi, ders
iceriklerinin diizenlenmesinin yaninda Ozellikle 6gretmen tutumu hakkinda gerekli calismalar:

planlamasi 6grencilerden beklenen akademik basar1 hedeflerine ulasmada onlara katk: saglayacaktir.
Oneriler
Bu kisimda arastirmanin sonuglarina dayali olarak tasarlanan oneriler yer almaktadir.

Milli Egitim Bakanligina dneri: 1- Dokuzuncu sinif 6gretim programlari ve egitim igerikleri yeniden

tasarlanmalidir.

Ogretmenlere o6neriler: 1- Calisma ortamlari, grencilere verilen akademik gorev ve odevler;
Ogrencilerin 6grenme stratejileri, cinsiyet, bilissel becerileri gibi bireysel farkliliklar: dikkate alinarak

tasarlanmalidir.

2-  Ogretmenlerin egitim &gretim yili baginda &grencilerinin  kisilik ~ 6zelliklerini
tanimlayabilmek igin ¢alisma yapmalari ve buradan elde ettikleri verileri dikkate alarak egitim

Ogretim ortamini diizenlemeli, doniitleri bu verilere gore vermeliler.

3- Ogrencilerin ebeveynleriyle okulda belirli araliklarla toplantilar yapilmali. Bu toplantilarin
glindem maddeleri arasina 6grencilerin basarilarini artirmada etkili ebeveyn modellerinin tanitimi da

eklenmelidir.

4- Ogrencilerin okul diginda almis olduklari egitimler arastirilmali ve okuldaki egitim

hedefleriyle paralel bir bicimde tasarlanmalidir.

5- Ogrencilerin arkadas tercihleri 6grenci velileri tarafindan denetlenmeli ve bu konu

hakkinda okul aile birligi ve 6grenci velileriyle birlikte etkili bir program hazirlanmali.

6- Ogrencilerin ekran baginda gecirdigi zaman okuldaki rehberlik servisiyle isbirligi icerisinde

diizenlenmelidir.

7- Akademik motivasyonu diisitk olan Ogrencilerin diisiik motivasyon sebepleri tespit

edilmeli ve bu konu hakkinda ilgili kurum ya da kisilerle birlikte calisma gerceklestirilmeli.
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Introduction

The survival of living things depends on the successful adaptation to the changes in their
environment. Effective adaptation is only possible with learning. Much of the behavior of human
beings, like other living things, is learned behavior. Learning can be defined as a relatively permanent
monitored behavior change that occurs as a product of life, which cannot be attributed to temporary
changes in growth and body due to different effects (Senemoglu, 2018). Human beings have to
develop effective behaviors in order to survive and keep up with the changes that occur around them;

learning serves this purpose.

The behavior expressed in this definition is not just physical behavior, but also cognitive
behavior. Learning to walk as physical behavior is an example. Cognitive behavior is deciding what to
do when encountering an obstacle while walking. When one encounters an obstacle while walking,
he/she can change his/her path, walk around it, jump over it, or put stairs on it and go up. It is
cognitive to decide on one of these options. Cognitive behavior can be defined as experiencing the
effectiveness of the given decision and making it relatively continuous in the same and similar
situations. However, it should not be forgotten that learning is the product of life and that every
behavior is not learned. Some behaviors are reflexive and not learned. In order for the change in
behavior to be defined as learning, the behavior should not be instinctive or reflexive (Epstein, 1982;

Heimlich & Ardoin, 2008; Merleau-Ponty & Fisher, 1963).

Learning does not only occur through school activities. Because learning is a process that
begins in the womb and continues for life, it also takes place outside the school. It is possible to
categorize learning into two: formal and informal. Informal learning takes place outside of school; it
takes place in a multifaceted, self-directed, voluntary, and mostly social context (Becker & Bish, 2017;
Malcolm, Hodkinson & Colley, 2003;). Today, the best example of this situation is learning through
social media. On the other hand, formal learning is intended; it is planned within the framework of a
pre-prepared program. The teaching process in formal learning is planned, implemented, and

monitored by the teacher. It takes place in a special controlled environment from beginning to end.
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Education in schools is formal (Bull, Thompson, Searson, Garofalo, Park, Young, & Lee, 2008;
Cook, Pachler, & Bradley, 2008; Findan, 2012). As an education and training institution, school has a
superior aspect than other social institutions in shaping human behavior and creating desired changes
in it (Dam, 2008). The aim of the educational activities in school is to help the students reach the
planned goals. Success or failure of students is evaluated based on the level of achieving the planned

goals.

The aim of education varies according to the historical sections and needs because in many
countries of the world, there are rapid and important changes in social, cultural, political, and
technological areas. This situation is also valid for Turkey which dates back to ancient times. For
example, in pre-Islamic Turkish states, the aims of education were determined according to the way
they lived. Raising Alpine people, whose main characteristic was possessing the same level of wisdom
and bravery, was the general goal. Therefore, training, that can be regarded as professional training,
was implemented. All children were taught both martial arts and current knowledge in the best way
possible (Akyuz, 2018). Today, however, secondary school students are trained to pass university
entrance exams, which only aim to measure academic success. Thus, the Turkish education system has
become focused on academic success. The most important goal became entering a university. The
preparatory process for university starts from the first years of primary education and continues in
high school years; students go to courses outside of school and some of them take private lessons
(Yildirim, 2006). When compared with today's educational content, it is seen that changes occur in line

with the needs of society and individuals.

It can be stated that the old educational contents were designed as a part of the society and
natural life, and that today’s educational contents are designed as a tool to enter the university. In line
with this purpose, academic success has overtaken other achievements (social, artistic, vital, etc.) and
has become the main focus. Academic success is affected by talent (Giirsesa, Merhametlia, Gunel and
Yildiz, 2011), personality, personal life and familial qualities, scholastic background (Cemaloglu &
Filiz, 2010; Ozgiiven, 1974; Yildirim, 2006), self-respect (Arseven, 2016 ), exam anxiety (Ergene, 2011;
Erzen & Odaci, 2014), motivation, and learning strategies (Incirci, 2020). Knowing the factors that
affect academic success and which of these factors are effective is extremely important in creating an
educational environment for academic success. This is the starting point of this research. The aim of
this research is to identify the factors that affect successful and unsuccessful students. These findings
are thought to contribute to the planning of teaching and learning process for students, teachers, and

decision-makers.
Academic Success and Failure

Turkish Language Institution Current Dictionary defines success as; “The positive product of

the personal or operational activities shown by the person depending on talent and upbringing, is to
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complete a job in the desired way, to achieve it, to find what it wants” (URL-1). The Cambridge
Dictionary defines success as achieving the hoped and desired goals (URL-2). One of the most
researched types of success is academic success. Finn & Rock (1987) defined academic achievement as
(a) passing a grade during high school, (b) getting “reasonable” scores in standardized achievement
tests, and (c) graduating from high school on time. Bransford, Stevens, Schwartz, Meltzoff, Pea,
Roschelle, Vye, Kuhl, Bell, Barron, Reeves & Sabelli (2006) and Kuh, Kinzie, Buckley, Bridges, &
Hayek (2006) defined academic success as participation in educational activities, satisfaction, gaining
desired knowledge, skills and competencies, permanence, achieving educational results, and post-
teaching performance. It is possible to reach two results from the definitions made in the literature.
First, the definition of academic success is complex and very broad; however, the generally accepted
definition is to achieve the desired results. The second is that the measurement of academic success is

considered as a quantitative achievement (York, Gibson & Rankin, 2015).

The scope of academic success that was taken into consideration in this study is the academic
success of students studying in Turkey. In Turkey, academic success means the success obtained in
achieving the objectives of the Ministry of Education. These goals are defined by laws and regulations.
The general purpose of Turkish National Education in the Basic Law of National Education, dated

1973 and numbered 1739, is as follows (URL-4).

(1) Depending on the reforms and principles of Atatiirk and the nationalism of Ataturk found
in the Constitution; adopting, protecting and developing the national, moral, human, spiritual and
cultural values of the Turkish Nation; family, the country, the people who love and try to glorify,
human rights and the Constitution, democratic, based on the basic principles at the beginning, secular
and social state of law, which know their duties and responsibilities towards the Republic of Turkey

and raise citizens have made them;

(2) A well-balanced and healthy personality in terms of body, mind, morality, spirit, and
emotion, has a personality and character, free and scientific thinking power, a broad world view,
respect for human rights, values personality and enterprise, and is responsible for the society; to train

as constructive, creative and productive people;

(3) To prepare them for life by improving their interests, and abilities, by providing them with
the necessary knowledge, skills, behavior, and habit of working together and to ensure that they have

a profession that will make them happy and contribute to the happiness of the society;

If the target desired to be achieved for these purposes is “On the one hand, to increase the
welfare and happiness of Turkish citizens and Turkish society; on the other hand, it is defined as
supporting and accelerating economic, social and cultural development in national unity and integrity
and finally making the Turkish Nation a constructive, creative and distinguished partner of modern

civilization” (URL-3), then success and failure in the Turkish National Education System are defined
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depending on achieving this goal. Multifaceted success is mentioned in the specified definitions. To
explain briefly, the success expectation of students' parents is academic success. Furthermore,
academic success can be defined as the success that the students take from academic courses;
meanwhile, failure can be defined as the failure of these courses. In a nutshell, academic achievement
is the getting a passing grade or above, and failure is getting a grade below the passing grade (Carter
& Good, 1973; Charters & Good, 1945; Finn & Rock, 1997; York, Gibson & Rankin, 2015). In order to be
successful in any course at the end of the school year, a student in secondary education in Turkey
should have; a) at least 50 of the arithmetic average of the two semesters score or at least 70 of the
second-semester score regardless of the first-semester score, b) skills training in the enterprises, the
arithmetic of the first and second semester scores and the skill exam score the average must be at least
50 or a skill exam score of 70 (URL-3). Students who fail to meet these criteria are considered to be
academically unsuccessful, while students who are able to do so are considered academically

successful.

Many factors (physical, spiritual, social, economic, geographical, environment, etc.) affect the
academic success of students. In order for students to be successful, they should not be negatively
affected by these factors (Kweon, Ellis, Lee, & Jacobs, 2017; Rengber, 2012; Yelgiin & Karaman, 2015;
Yu & Mocan, 2019). These factors range from the physical and socio-economic environment of the
school to the student himself/herself and his/her family. These factors need to be defined in order to
protect and support those who affect the factors affecting success, to reduce or eliminate those that
negatively affect them (Menchaca & Bekele, 2008). In this context, the problem of the research is "What
are the factors that cause academic success and failure?” Two sub-problems were identified in the

context of this research question. The sub-problems of the research are as follows:
1) What are the factors that provide academic success?
2) What are the factors that cause academic failure?
Method

There are two types of research models: survey and experimental. In the experimental models,
the data desired to be observed are produced under the control of the researcher, who will attempt to
determine the cause-effect relationships; whereas survey models aim to describe a situation that
existed in the past or that exists today. The research subject tries to define it in its own conditions and
as it is (Karasar, 2007). In this study, the singular survey model, one of the general survey models, was
used. Descriptive research was carried out using the singular survey model. Descriptive researches are
studies that define a given situation as precisely and carefully as possible; in these studies, researchers
summarize the characteristics of individuals, groups, or physical environments (talents, preferences,

behaviors, etc.) (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz & Demirel, 2018).
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In order to answer the research questions, interview, one of the qualitative research methods,
was employed in accordance with the research model. Qualitative research was preferred because it
allows to see a case from the perspectives of the individuals concerned and to reveal the social
structure and processes that constitute these perspectives (Yildirim & Simsek, 2018). Excessive
(outlier) sampling method, one of the purposeful sampling methods, was used to learn unusual
findings related to the case or to learn from the extraordinary case (Baltaci, 2018). In this sampling
method, samples that are determined for the purpose of the research and that make the most
significant contribution in answering the research questions are selected. Successful or unsuccessful
situations, paradoxes, and extraordinary or rather difficult examples are chosen (Marshall & Rossman,
2014). The study group consists of successful (passing with a certificate of excellence) and
unsuccessful (failed) 11t*-grade students who are determined by simple random sampling among the
9th, 10th, 11th, and 12th grades in the school chosen for the purpose of the study (N: 21). The

interviews were recorded via voice recorder (mobile phone).
Study Group

The study group consists of successful (N: 11) and failed (N: 10) 11th-grade students (N: 95) in
Anatolian Vocational Technical High School, located in a district in the west of the Black Sea. There
are four 11%-grade classes in the selected high school. The descriptive statistics of the study group are

presented in Table 1.

Table 1. Descriptive information of 11th grade students

Gender N Failed Passing without = Passing with Passing with
certificate certificate of certificate of
appreciation excellence
Male 50 6 34 7 3
Female 45 4 23 10 8
Total 95 10 57 17 11

According to the data in Table 1, students in the 11th grade (N: 95) are mostly male (Male, N:
50, f: 53%; Female, N: 45, f: 47%). The order of the titles of the data in the table from left to right is from
unsuccessful to successful students. Students who repeat the class on the far left represent the
unsuccessful students, whereas those who received the certificate of excellence on the far right
represent the most successful students. Among the failed students (N: 10), male students (N: 6, f: 60%)
are more than female students (N: 4, f: 40%). Among the students who passed the class without a
certificate (N: 57), male students (N: 34, f: 60%) are more than female students (N: 23, f: 40%). Among
the students who received a certificate of appreciation (N: 17), female students (N: 10, f: 59%) are more
than male students (N: 7, f: 41%). Considering that the students who repeat the class (N: 10, f: 11%) are
unsuccessful and the students who pass the class (N: 75, f: 89%) are successful, the successful students

are more than unsuccessful students in number. When students are evaluated within their own
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gender groups, the success rate of female students (f: 91%) is higher than male students (f: 88%). It can

be interpreted that female students are more successful than male students.

Successful and unsuccessful students were determined with the help of the school
administration based on the information on the e-school system. Within the scope of the research,
students who repeat a grade at any level of secondary education were evaluated as “unsuccessful
students (N: 10)” and students who received a certificate of appreciation at any level of secondary
education were evaluated within the scope of “successful students (N: 11)”. These students were

determined as the study group (N: 21).
Data Collection Tool

Interviews are the most commonly used data collection method (Taylor, 2005) and the
semi-structured format is the most frequently used interview technique in qualitative research
(DiCicco-Bloom & Crabtree, 2006). The data of the research were collected using semi-structured
interview questions and analyzed by the induction method. Concepts and relationships that can
explain the collected data have been reached with the induction method. In this context, the stages of
coding data, finding themes, organizing data according to codes and themes, and defining and
interpreting the findings were followed (Karatas, 2015). The expert opinions of two school
administrators (E1, E2) and two psychological counseling and guidance teachers (E3, E4) was sought
in validating the questions prepared for the interview (Biiyiikoztiirk, et al., 2018); meanwhile, the
instruction was prepared by the researcher by taking the opinions of two program experts (E5, E6)
working in the Board of Education. The coefficient of compliance of the experts was calculated as 0.92
(E1: 100%, E2: 100%, E3: 100%, E4: 100%, E5: 75%, E6: 75%). The average of 0.75 and above shows
consensus among experts (Turner & Carslon, 2003). Following the expert opinions, the necessary
changes were made and the approval of the experts who requested changes was obtained. It was
important to try the questions prepared in the interview with a group of individuals, to make
necessary expression changes according to the said trial, and to write new questions if necessary
(Yildirim & Simsek, 2018). Interview questions were tried with two secondary school students

(Female, N: 1; Male, N: 1). It was determined that the questions worked smoothly.

Two main questions were prepared for unsuccessful students and another two were prepared
for successful students. For unsuccessful students: (1) Which class did you repeat? (2) What do you
think caused your repeat / Can you explain? For successful students: (1) In which class did you get the
certificate of excellence?, (2) What do you think are the reasons for your success? Can you explain?

Follow-up questions such as, "Can you explain more? Can you give an example?" were asked.
Data Collection Process

Before the interviews were recorded, necessary permissions were obtained from the students

themselves, their parents, and the school administration. The students do not know the researcher
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who collected the data in the interview, and they may hesitate to give detailed information to the
person they do not know. This may have a negative impact on the reliability of the researcher (Patton,
1987). Two teachers (Male, N: 1; Female, N: 1) who were working in the school's psychological and
guidance service were involved in the interviews in order to minimize the interviewer effect and
prepare the environment for the students to express themselves comfortably. Gaining trust of the
interviewed person is an important aspect in ensuring the reliability of the data collected from the
interview (Yildirnm & Simsek, 2016). The interviews took place in the room allocated to the school's

psychological counseling and guidance service.

One hundred twenty minutes were allocated each day for three days. The interviews lasted
360 minutes in total. The total duration of the interview recordings is 65 minutes and 24 seconds.
There is a recording time of three minutes and 40 seconds per student. There was no meeting with the
successful and unsuccessful students. A mixed order has been determined to meet the students. The
day and hour of the meeting were sent to each student in the study group by the guidance service a
day before. In the table below, the meeting day, meeting hour, and order of the students are indicated.

In the table 2 below, the meeting day, hour and order of the students are indicated.

Table 2. Information about the interview process

Day 1st 2nd 3rd 4th 5th 6th 7th

1 BE1 BSK1 BSE1 BSK3 BK2 BSE4 BK5
2 BE2 BSK2 BSE2 BSK4 BK3 BSE5 BK6
3 BK1 BE3 BSE3 BKS8 BK4 BSE6 BK7
Time 9:00 9:20 9:40 10:00 10:20 10:40 11:00

Table 2 shows which student is interviewed on a specific day and time. For example, on the

second day, the BK3 student was interviewed at 10:20 and the interview lasted 20 minutes.
Data analysis

Audio recordings obtained from the interviews were transcribed. The transcriptions were
examined by content analysis and scripture analysis. Successful male students, successful female
students, failed male students and failed female students are encoded as BE, BK, BSE, and BSK

respectively.

First, the data was analyzed through content analysis. The goal in content analysis is to reach
concepts and relationships. The data collected for this purpose was conceptualized first. They were
then encoded logically depending on the concepts that arise. In the coding phase, the researcher
divided the data into meaningful sections and tried to figure out what each section is conceptually
about (Lightning and Lightning, 2016). After the encoding process, the scriptary values for the data
that were manually based on the specified themes were tabled and interpreted. Data analyses carried

out in the study are shown in Table 3.
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Table 3. Methods used in data analysis

Content analysis Descriptive analysis
Successful Students + +
Unsuccessful Students + +

As stated in Table 3, the data collected from both groups were examined first by content
analysis and then by descriptive analysis. While analyzing, themes and codes were not determined
beforehand. In accordance with the induction method, it was formed from the data obtained from the
interviews (Janesick, 1998). Interviews were first read in their raw form. While the first reading was
done, common expressions were listed and marked on the written document. By combining codes that
are close or identical, themes were determined (Charmaz, 2014; Neuman, 2003). For example, the
expressions of successful students, such as “I work on my own” or “I do not get help from others”,
were collected under this heading by creating the main topic of “individual study”. After these steps,
the coder (researcher) took a three-day break from the study and re-coded. It has been determined

that the re-coding is 95% consistent. It was decided that coding is reliable (Vaughn & Turner, 2016).

Four themes were identified in the coding of the interview with successful students:
individual factor, teacher attitude factor, family impact factor, and external support factor. Four
themes were identified in the coding of the interview with failed students: difficulty factor of courses,
teacher attitude factor, friend effect factor, and other factors. After determining these themes, a
descriptive analysis was carried out. Statistical information about the class where successful students
received certificates of appreciation, teacher attitude, family impact, individual, and out-of-school
factors were calculated and tabled. For failed students, statistical information about which class they
repeated, difficulty of courses, teacher attitude, friend effect, and other factors were calculated and

tabled.
Ethical Permission

In this study, which is made with ethical permission, all the rules specified within the scope of
the Scientific Research and Publication Ethics Directive of Higher Education Institutions were
followed. None of the actions specified under the heading "Actions Contrary to Scientific Research

and Publication Ethics", the second part of the directive, have been carried out.
Findings and Comments
Findings and Comments Related to First Research Problem

In order to find answers to the first sub-problem, interviews were conducted with students in
the working group. Content analysis was applied to interview dumps first and themes were created.
Later, a scripture analysis of these themes was carried out. The content analysis of the statements of

successful students and the studies on the specified themes are shown in Table 4:
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Table 4. Themes and Sample Statements for successful students

Themes

Sample Statements

Individual

Teacher Attitude

Family Effect

Out of School Support

(BE1) ...Ilearn best when I study by myself...
(BE2) ...it is enough for me to listen to the teacher
in class time however, I cannot understand if I
don’t repeat them at home...

(BK1)...I repeat the notes and what I learned in
the class time before the exams. I am successful
in that way.

(BKS8)...I don’t get help from others but I learn
better when I teach others...

(BE1).. The teacher’s telling me positive things
makes me listen more carefully to the lesson ...
(BE2)... It bothers me that the teacher speaks to
the class in general, but the feedback he makes
individually by looking at me or saying my name
motivates me more....

(BK5)... I'm getting the job even more stubborn
when negative criticism is made. I'm more
ambitious with the one who used negative
expressions to me. I'm working harder if the
teacher makes negative feedback. ...

(BK®6)... Ilove the lesson, but If I don't love the
teacher, I can't love the class....

(BE3) .... My parents keep following my classes.
Every night, my dad asks me about my
homework. I finish my classes before my father
gets off work..

(BK4).... My family expects a lot from me and
trusts me. I'm trying my best not to embarrass
them.

(BK®6)... My mom comes to school all the time
and talks to my teachers. He helps me study
some of my lessons.

(BK?7).. My parents are doing everything they can
to study. My mom cleans my room every day,
and when my dad comes home from work, he
helps me.

(BE3)... My brother helps my classes outside of
school. My brother is a hard-working student.
(BK2)... I take private lessons before exams ...
(BKD5)... I go to private courses when I get out of
school, and I understand a lot of things better
there.

The themes that were identified after the content analysis on the breakdown of interviews

with successful students in Table 4 were individual, teacher attitude, family influence, and out-of-

school support. The script statistics obtained from the analyses made after the interviews are shown in

Table 5.
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Table 5. Descriptive Statistics of Successful Students

Students Class which the certificate Teacher Family Individual ~ Out of
was received Attitude Effect School
Excellence Appreciation Support

BE1 10. 9. + +

BE2 9. and 10. + +

BE3 9. and 10. + + +

BK1 9. and 10. +

BK2 10. 9. + +

BK3 10. 9. + +

BK4 10. 9. + +

BK5 9. and 10. + +

BK6 9. and 10. + + +

BK7 9. and 10. + + +

BK8 9. and 10. + +

Total 11 18 4 7 5 9 3

According to the information in Table 5, one of the successful male students (N: 1, f: 33%)
received a certificate of appreciation in the 9th grade, and two (N: 2, f: 67%) received a certificate of
appreciation in the 9th and 10th grades. Three of the successful female students (N: 3, f: 37.5%)
received a certificate of appreciation in the 9th grade, and five (N: 5, f: 62.5%) received a certificate of
appreciation in the 9th and 10th grades. The fact that successful students have received a certificate of
appreciation in 9th grade can be interpreted as 9th-grade lessons are difficult. The following shows the
ranking of the most frequently mentioned factors by successful male students: individual efforts (N: 3,
f: 43%), teacher attitude (N: 2, f: 28.5%), family influence (N: 1, f: 14%), and out-of-school support
factor (N: 1, f: 14%), respectively. It can be interpreted that the most effective factor in successful male
students' success is their own efforts. Meanwhile, the following shows the ranking of the most
frequently mentioned factors by successful female students: individual efforts (N: 6, f: 35%), teacher
attitude (N: 5, f: 29%), family influence (N: 4, f: 23.5%), and out-of-school support factor (N: 2, f:
12.5%), respectively. It can be said that the most effective factor for successful female students to be
successful is their own efforts. It can be stated that the success factors ranking of successful female
students is similar to the successful male students. Frequency rankings of the analysis of the
expressions of the students were extra personal effects (N: 9, f: 37.5%), teacher attitude (N: 7, f: 29%),
family influence (N: 5, f: 21%), and out-of-school support effect (N: 3, f: 12.5%), respectively. They

stated that the most effective factor in their success was their own efforts.
Findings and Comment Related to Second Research Problem

Interviews were made with the students in the study group to find an answer to the second
sub-problem. Content analysis was applied to the interview transcripts and themes were created.
Later, a descriptive analysis of these themes was made. The applied content analysis of the statements
of the unsuccessful students and the studies conducted on the determined themes are presented in

Table 6.
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Table 6. Themes and Sample Statements Regarding Unsuccessful Students

Themes

Sample Statements

Difficulty of lessons

Teacher Attitude

Friend Effect

Other

(BSEL) .. 8th grade lessons were already difficult.
As for the 9th grade, both the number of lessons
increased, and the exams became very difficult.
(BSE2)... high school lessons were very difficult.
It is impossible to pass without any work ...
(BSK1)... I actually studied, but it never came out
of what I did in the exams...

(BSK2)... I was having a hard time
understanding the lessons. I cried in the exam:s...

(BSE4) .. our teacher in secondary school was
telling differently. High school teachers tell
differently. They also get angry...

(BSED)... I feel a bit afraid of the teachers. I can't
ask a question...

(BSK1)... our teacher in secondary school would
come to me and tell me again. The next lesson
would be retelling, but they don't do it in high
school.

(BSK2)... I like the lessons of the teachers I love
more, for example physical education lesson...

(BSE4).... I escaped from school with friends
from the neighborhood. There was a lot of
absenteeism.

(BSE5)... not only did I stay, but my old school
friends also stayed. We always went to play
together. When they call, I can't stand...

(BK1)... I had no friends in class. I couldn't ask
anyone for homework....

(BK2)... I was a bit of a bad friend victim; I think
I'would actually work.

(BSE3)... computer games always come to my
mind in classes. When I play at night, I cannot
wake up in the morning ...

(BSE5)... I stay with my grandparents. My father
died and my mother went elsewhere. I'm looking
at them...

(BSK2)... we have a car gallery. Just graduate,
but I don't want to study.

The themes identified after the content analysis on the breakdown of interviews with

unsuccessful students in Table 6 were difficulty of lessons, teacher attitude, friend effect, and others.

Descriptive statistics obtained from the analyses made after the interview are shown in Table 7.
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Table 7. Descriptive Statistics of Unsuccessful Students

Student The Failed Teacher Attitude Friend effect  Difficulty = Other
Class of lessons

BSE1 9. + +

BSE2 9. + + +

BSE3 9. + + +

BSE4 9. + +

BSE5 10. + + + +

BSE6 10.

BSK1 9. + + +

BSK2 9. + + + +

BSK3 9. + +

BSK4 10. +

Total 10 10 6 7 8 3

According to the data in Table 7, unsuccessful male students repeat the 9th grade (N: 4, f: 67%)
and then the 10th grade (N: 2, f: 33%). It has been determined that unsuccessful female students repeat
the 9th grade (N: 3, f: 75%) and then the 10th grade (N: 1, f: 25%). Failure factors of male students are
as follows: difficulty of lessons (N: 5, f: 35.7%), friend effect (N: 4, f: 28.57%), teacher attitude (N: 3, f:
21.42%), and others (N: 2, f 14.28%). Failure factors of female students are as follows: difficulty of
lessons (N: 4, f: 40%), teacher attitude (N: 3, f: 30%), friend effect (N: 2, f: 20%), and others (N: 1, f:
10%). It can be interpreted that the results of the unsuccessful males and females are similar, that the
most frequently repeated class is 9th grade (N: 7, f: 70%), and that the difficult lessons is the most

expressed failure factor in the interview.
Results, Discussion and Suggestions

This section includes the results obtained regarding the research problems, discussions and

suggestions regarding these results.
Results
This section contains results related to the problems of the research.

Conclusion of the first research problem: In the first sub-problem of the research, it was concluded
that individual studies was the primary factor that enabled successful students to be successful and
factors such as teacher attitude, family influence, courses taken outside the school, and private lessons

were effective.

Conclusion of the second research problem: In the second sub-problem of the research, it was
concluded that the difficulties of the lessons caused the failure of the unsuccessful students and
friends, teacher attitude, loss of parents, lack of need, and computer game addiction were also

contributing factors.
Discussion

This section includes a discussion of the results of the research.
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Discussion on the first research problem: Under this title, individual study, teacher attitude, family
effect, and out-of-school support factors, which were found to be effective in the success of successful

students, were discussed.

Individual Study: Individual differences of students have an impact on students” academic work and
thus on their academic success. Emotional intelligence, cognitive and social skills, self-efficacy levels
(Qualter, Gardner, Pope, Hutchinson & Whiteley, 2012), personality traits (Chamorro-Premuzic &
Furnham, 2003), gender (Deary, Strand, Smith & Fernandes, 2007), and learning strategies
(Vanthournout, Gijbels, Coertjens, Donche, & Van Petegem, 2012) are factors that influence academic
success. Among the aforementioned factors, students with comparatively higher factors than gender
and personality characteristics are more successful academically. The results obtained in this study are
in the same direction. Firstly, considering the distribution of successful students by gender, it is
concluded that female students are more successful. Then, it was determined that students preferred
the learning strategy that suits them, rather than a specific learning strategy. For example, while
successful student BE1 study on his own, BK8 works by telling others. Both students are successful,
but they choose learning strategies differently. Similarly, the strategies they have chosen reflect their
personality traits. While individual student BE1 is observed to be more introverted, less social, and
less talkative, BK8 is a more outward-oriented, more social, and more talkative student. Being aware
of these differences, students' identification and implementation of their own study strategies are

among the reasons that make them successful.

Teacher Attitude: Teacher attitude is effective on student's academic success. Teachers’ attitudes differ
depending on their age, experience, gender, education, social environment, etc. Studies show that
teachers who are older, more experienced, more educated, and living in a better social environment
are more moderate and encouraging (Johnson & Birkeland, 2003; Larrivee & Cook, 1979). Marzano
(2007) stated that teacher behaviors are affected by student success. In other words, he determined
that teacher attitude is not a cause but a result of student success. Therefore, it can be interpreted that
teacher attitude affects student success and at the same time, student success affects teacher attitude
(Brophy, 1988). In this study, BK6 used a statement that supports this situation by saying, “If I love the
teacher, I love the lesson.” However, it is revealed in this study that this situation is also related to the
individual differences of the students. While BE1 gives positive feedback to the teacher, BK5 states
that the teacher is more motivated when he criticizes him negatively. It can be stated that in classes
where students with different characteristics come together, teachers who use general expressions
rather than individual expressions and give feedback to students individually are effective in

contributing to academic achievement

Family Effect: Family has important effects on academic success. These effects can be positive or

negative depending on the family situation, such as having separated parents, no parents, or foster
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parents (Jeynes, 2012). If the remarried parents marry the same spouses, a different effect occurs; if
separated parents marry different spouses, a different effect occurs. While separated parents who
marry different people have a negative effect on student success, remarrying the same spouses has
positive effects on student success (Couch & Lillard, 1997). When students’ parents are together, their
economic status is good, the family atmosphere is peaceful, parents are interested in the school
situation of the student, and parents read books, academic success of the student is positively affected
(Arends-Kuenning & Duryea, 2006). Successful students (BE3, BK4, BK6, BK?7) interviewed in this
study also used expressions supporting these situations. It can be stated that having a family who is

interested in the student’s lessons has a positive effect on the student’s academic success.

Out-of-School Support: Education that students receive outside of school can be regarded as out-of-
school support. Support training courses offered in schools outside of normal education are also
within this scope. The fact that students spend their time outside school by doing activities related to
their academic success has positive effects on their academic success (Yohalem, Tolman, & Wilson,
2003). In order for these activities to be effective, they must be designed according to the needs of the
student; otherwise, they are only a waste of time for successful students (Schank, Fano, Bell, & Jona,
1994). Just as the teaching in school is designed according to the learning goals, the education and
training activities carried out by the student outside of school should be determined in line with these
goals. The integrity of all educational activities can be achieved through targeted design and it
produce effective results (Forsetlund, Bjerndal, Rashidian, Jamtvedt, O'Brien, Wolf, & Oxman, 2009).
Nevertheless, it is an obstacle for students to achieve a holistic development, in which they are trained
to prepare for life, and for teachers to teach the same academic lessons most of their time. Since
teachers only provide academic education for secondary school students, it leads to an exam-oriented
unidimensional growth of the education system in Turkey. This situation is a negative situation when
evaluated academically because the activation of different areas of the brain helps the continuously
used areas to work more efficiently (Smith, Fox, Miller, Glahn, Fox, Mackay & Beckmann, 2009;

Vuilleumier, Richardson, Armony, Driver & Dolan, 2004).

Discussion on the second research problem: Under this title, other factors such as the difficulty of
lessons, friend effect, teacher attitude, and finally loss of parents, lack of need, computer game

addiction, which are determined to cause failures of unsuccessful students are discussed.

Difficulty of Lessons: Although the lessons that students define as difficult differ, hard lessons are one
of the reasons for students' failure (Al-Jamal & Al-Jamal, 2014). In some cases, although the difficulty
level of the courses is not high, factors such as the intensity, motivation, and health status of the other
courses can be effective in this case (Sartono, Puspitaningrum & Irnidayanti, 2015). The same is true
for the findings of this research. The fact that seven out of ten unsuccessful students interviewed were

in the ninth grade and four out of eleven successful students were ninth grade shows that the ninth-
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grade education program, which is the first step of secondary education, is difficult. Statements of
BSE2 and BSE3 support this situation. The conversion of courses such as science and social studies,
which are prepared on the basis of wide-area design in primary education to more detailed physics,
chemistry, biology, geography, and history in secondary education, makes it difficult for students to
get used to these courses and therefore to secondary education. This situation becomes more difficult
with the addition of vocational courses in vocational high schools (Cavusoglu & Savas, 2016).
Possessing low academic achievement and choosing vocational high schools in Turkey also adversely
affect the success of students in the ninth grade (Akkaya, Ozgatalba§ & Auriga, 2013; Mumcu, Mumcu
& Aktas, 2012). Redesigning the ninth grade from the transition classes (1st grade, 5th grade, and 9th
grade) in our country’s education system and organizing it by considering the problems experienced

by the students can positively affect the academic performance of the students.

Student Effect: Students and individuals choose their friends from the social circles they live in. The
educational level and viewpoints of the families in this social environment have an impact on
students’ academic motivation and, therefore, academic success. Academic performance of students
who are friends with students who have low academic motivation also tends to decrease (Alivernini &
Lucidi, 2011). The student preferences is a safety factor that is also used to predict academic
performance (Lomi, Snijders, Steglich & Torlo, 2011; Wentzel, Barry & Caldwell, 2004; Wentzel &
Caldwell, 1997). The students’ choice of friends is a social choice and they consult their friends for out-
of-school life as well as preferences at school. This situation shows that the preference of friends is
important not only for school performance but also for the entire life of the students (Korir &
Kipkemboi, 2014). Seven of the unsuccessful students (N: 10) interviewed within the scope of this
research made statements supporting this situation and expressed their friends’ negative effects on

their school performance.

Teacher Attitude: The teacher attitude is the medium variable determined to be effective in the
academic success and failure examined in this research. It is discussed under the first sub-problem

title.

Other Factors: The factors that negatively affect students' academic performance, screen (computer,
digital game, etc.) dependence (BSE3), social life deficiencies (BSE5, obligation to care for another
individual), and lack of academic motivation (BSK2) were evaluated within the scope of other factors
because other factors were under-expressed and these factors have an impact on student performance.
The length of time spent on the screen affects mental health as well as school loyalty and school
performance. The fact that this long period decreases academic success (Trinh, Wong & Faulkner,
2015), students' sleeping, eating, and working patterns are affected. It causes students to stay in class
even when it is not controlled and regulated (Hawi, Samaha, & Griffiths, 2018). However, the fact that

factors affecting social life, such as food, shelter, and financial situation, affect the academic study time
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and place has negative effects on students' academic performance (Jensen, 2009). Students who are
financially unable in Turkey are provided with free support for lunch for their financial situation. The
financial situation of the students to lunch with insufficient coverage or bussed education in Turkey
support is provided free of charge. However, in the scope of this research, it can be stated that there
are deficiencies in the social disability problem experienced by BSE3, and the academic success of the
student was negatively affected by this situation. In the case of BSK2, it has been determined that
there is a lack of academic motivation. Due to the fact that the student sees education only as a means
of providing financial resources and thinks that his family does not need education due to his low
financial situation, his academic motivation is low. The motivation of the student toward business life,
and not school, caused his academic failure. In general, students with low financial status are known
to fail, and sometimes students with low financial status have a low academic achievement (Orr,
2003). This shows that this situation is effective in the academic success of students who are out of
extreme conditions and who are financially sufficient or who are very wealthy, but the academic

motivation of the student can minimize this effect.

Within the scope of this research, the common theme of both successful students and
unsuccessful students is teacher attitude. The fact that teacher attitude is effective on the academic
success expected from students can be considered as a situation that requires more attention in pre-
service and in-service training of teachers. In this context, besides the individual efforts of the
students, friends, families, out-of-school support planning, and the arrangement of the course contents

affect students” achievement of goal.
Suggestions
This section contains suggestions based on the results of the research.

Suggestions to the Ministry of National Education: 1- Ninth grade curriculum and educational

contents should be redesigned.

Suggestions to Teachers: 1- Study environments, academic tasks and assignments given to students,
and students' learning strategies should be designed considering individual differences such as

gender and cognitive skills.

2- At the beginning of the educational year, teachers should define their students' personality
traits and organize the education and learning environment considering the data they have obtained

and provide feedback based on these data.

3- Meetings should be held at regular intervals with the parents of the students. Among the
agenda of these meetings, promotion of effective parent models should be added to increase the

success of students.
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4- The education that the students receive outside of school should be researched and

designed in parallel with the educational goals in the school.

5- Students' friend preferences should be supervised by the parents of the students and an

effective program should be prepared with the parents.

6- When students spend time on the screen, they should cooperate with the guidance service

of their school.

7- Motivation strategies of students with low academic motivation should be determined and

studies should be done with relevant institutions or individuals.
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