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ABSTRACT

This study examined teacher’s views on the potential use of online in-service education
and training (INSET) activities. The study used a qualitative approach. A total of 13 in-
service teachers from primary school, vocational school, science and art center, high
school in Trabzon (on the Black Sea coast of Turkey) participated in the study. To
determine opinions of participants about the potential use of online INSET activities, a
online conference was held to determine teachers’ views. The participants who had
experienced traditional and face to face INSET courses discussed their INSET
experiences and thoughts about online INSET activities. These views were transcribed
and then analyzed using content analysis. The main conclusions are: with online INSET
activities, especially time and place dependency can be overcome, and accommodation
and transportation issues can be resolved. Teachers feel that online INSET activities
can promote effective use of resources.

Keywords: Distance learning, Online professional development, In-Service education
and training, Professional development of teachers.

INTRODUCTION

Technological, economic and social changes and globalization lead to changes and
innovations in a wide selection of fields. These changes may have a range of positive or
negative effects on societies, institutions and organizations. Educational systems and
components are also affected by the changes of globalization and reform initiatives
(Morewood, Ankrum & Bean, 2010; Rizvi & Lingard, 2000). Education systems and
components should redesign itselves and plan reform initiatives to be more effective
and stronger against the ongoing changes which are required by developments. In this
context, one important area for innovation is the revising of the professional
development activities carried out for educators and teachers within the education
system.

Professional development of teachers is one of the primary elements in the process of
educational change (Villegas-Reimars, 2003) and educational improvement (Hawley
&Valli, 1999; Vo & Nyugen, 2010). Professional development of teachers is a major
focus of systemic reform initiatives (Corcoran, 1995; Corcoran, Shields, & Zucker, 1998;
Garet, Porter, Desimone, Birman& Yoon, 2001). Successful teacher professional
development is necessary for the best student outcomes (Vo-Nyugen, 2010), improving
existing teacher quality (Goldschmidt & Phelps, 2010) and successful school
development (Day, 1999).
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Teachers have a primary role (Morewood, Morewood, Ankrum & Bean, 2010) and a
significant effect on student achievement (Rockoff, 2004; Morewood& Bean, 2009) and
student learning and performance (Darling-Hammond, 2000; Carpenter, Fennema,
Peterson & Carey, 1988; Villegas-Reimars, 2003; Hill, Rowan, & Ball, 2005; Goldhaber &
Anthony, 2007; Kukla-Acevedo, 2009).In addition, teacher professional development is
important to building a culture within schools (Cochran-Smith & Lytle, 2001) and
educational reform (Futrell, Holmes, Christie & Cushman, 1995).

Some researchers categorize the implementation and activities of teacher professional
development in terms of different models and types (Sparks & Loucks-Horsley, 1989;
Villegas-Reimers, 2003). One of these different models, “in-service education and
training (INSET)”, is defined as 'organized to meet objectives such as introducing new
curricula, altering teachers’ beliefs and instructional and assessment practices,
changing school organization and culture, and enhancing relationships between school
and community' (Breit, Dede, Ketelhult, McCloskey & Whitehouse, 2005, p. 4). INSET
courses are carried out in many different ways in different countries. In recent years,
some innovative techniques have been used as distance education tools and online
environments to provide more effective teacher professional development. Traditional
face-to-face professional development (Ginsburg, Gray & Levin, 2004) has some
limitations, including being expensive and impractical to deliver in a face-to-face
environment (Russell, Carey, Kleiman & Venable, 2009), lacking capacity to change
teachers' instructional practices in meaningful ways (Clarke & Hollingsworth, 2002;
Guskey, 1986, as citied Frey, 2009), not providing opportunity for practice, follow-up
and reflection (World Bank, 2005), being irrelevant, ineffective and fractured and not
giving teachers what they actually need to teach students (Corcoran, 1995; Wilson &
Berne, 1999, as cited Marrero, Woodruff, Schuster & Riccio, 2010). In comparison with
traditional face-to-face professional development, online professional development has
many advantages. These include providing time and place flexibility for teachers, easier
communication and interaction between teachers in different schools (Russell, Carey,
Kleiman & Venable, 2009), enabling teachers to access PD courses at their convenience
from where they live (Dede, Ketelhut, Whitehouse, Breit & McCloskey, 2009; Owston,
Wideman, Murphy & Lupshenyuk, 2008), providing self-paced programs (Olsen, 2010)
and eliminating barriers faced by teachers who want to develop themselves. Online
professional development techniques have therefore become more common for in-
service education and training of teachers. There are several studies within the
literature about the various models of online teacher professional development
activities, including those that use online forums (Prestridge, 2010), critical friend
group technique (Vo & Nyugen, 2010), project-based approach (Frey, 2009), online
synchronous discussion (Chen, Chen & Tsai, 2009) and blended learning approach
(Owston, Wideman, Murphy & Lupshenyuk, 2008).

In Turkey, professional development activities for teachers (included INSET courses)
organized by the Ministry of National Education (MoNE) have been established and
conducted in each province by National Education Directorates working with the
Department of INSET (Bayrakci, 2009). INSET activities are carried out through the
seven INSET institutions, which provide accommodation for participants in different
regions in Turkey. The number of teachers participating in these INSET activities is
limited by transportation and accommodation problems. According to Bayrakc (2009),
there is no use of interactive multimedia tools in the current training activities and no
feedback available to participants. The activities depend upon listening rather than
doing. Therefore, in recent years, the Ministry of National Education has tended to
conduct distance education and online professional development activities programs
for teacher education. In 2004, a project called “Microsoft Collaboration in Education”
was agreed between Microsoft and the Ministry of National Education. 69



The project, which was implemented in 2005, uses distance learning to develop
teachers' computer knowledge and aims to improve gain basic computer skills and
computer and Internet literacy among teachers. Another project, called ‘Web-Based In-
Service Training Programs On Electrical-Electronics And Information - Communication
Technologies For Technical Teachers (WITPET) was organized by a partnership included
the MoNE, Sakarya University, Siileyman Demirel University, Sakarya Young
Businessmen Association, Varna Technical University, Budapest Polytechnic and the
University of Sussex, to provide efficient in-service training to vocational / technical
school teachers. The project, which has now been completed, designed and
implemented internet-based training and activities for teachers. In 2008, a protocol
was agreed between the MoNE and the Open Education Faculty of Anadolu University,
to develop a distance education project called ‘the certification-based distance INSET
program. The project aimed to develop participants’ (teacher, inspector or manager)
knowledge and skills through a series of e-certificate programs. The project continues
to provide an online learning environment. Despite all of these projects conducted by
the MoNE, many teachers in Turkey never meet colleagues from other regions or
participate in online professional development activities. Therefore, online professional
development is still a new term for most teachers in Turkey.

This study includes a online conference experience, conducted among teachers. While
the teachers were explaining their views on the use of online professional development
and INSET via distance education, they experienced an online learning environment as
a online conference. This study may therefore contribute to the relevant literature. The
purposes of the study are:

> to show teachers’ views on online professional development, INSET via
distance education and distance learning;

> to determine whether or not online professional development and INSET
activities contribute to teachers;

> to determine problems of traditional INSET activities.

A online conference was held firstly in order to introduce the online environment to
teachers and let them experience this environment. In this conference, conventional PD
and then applicability of online PD were generally discussed. Therefore, the
investigation tried to determine teachers’ inclination towards online PD courses.

The Importance of the Study

For the purpose of initiating, applying and developing online PD studies in Turkey, it is
considerably important to know the attitudes and ideas of potential candidates
(teachers) about online education. The success of a reform or an innovation movement
primarily depends on its being adopted, accepted and willingly applied by the people
who are meant to benefit (Cimer, 2004). For this reason, it will be a very suitable step
to determine the primary thoughts, attitudes and experiences of teachers about “online
INSET” or “online PD”, which is quite new in Turkey. Determination of this view-
attitude via not conventional face-to-face questionnaire or interview method but
distance education in the "“online environment” will be an innovation for the
participants and give them information about the online INSET application. Therefore,
even if it is a short experience, the participants will give their answers by feeling,
experiencing and applying more than ever rather than based on an imaginary,
estimated idea about “online INSET.” The importance and value of the study are
because of the more realistic data it contains.

Introducing a brand new technological development that will be applied via a pilot
application in which the participants are present will make important contributions for
the success of the innovation. 20



If face-to-face, conventional interviews were carried out with the participants rather
than “online interviewing,” they would answer the questions without having any idea
or experience about online INSET. On that condition, the reliability of the answers is
open to discussion because the participant teachers would be forced to talk about a
case, event or experience about which they have no idea or experience. Therefore, it is
considered that the data collection strategy used in this study will make important
contributions to the related literature, development of “online PD”, “online INSET" or
“distance education” in Turkey.

METHODOLOGY

Research Design

The decision on the methodological choice of a research study is made based on the
question of ‘what do I need to know and why?’ (Bell, 1999, p.101). The study used a
qualitative approach, based on a survey research model. The main reasons underlying
this decision was that it is modelled on the social sciences with an emphasis on the
elicitation of subjects’ perspectives, processes and contextual detail (Bryman, 2001)
and qualitative data are rich with words (Maykut & Morehouse, 1994; Cohen & Manion,
2000). The researchers decided to use survey as the research methodology to collect
data on the question topic from a small sample of the population in a short period of
time (Robson, 1997). Cohen and Manion (2000) state that data collection in a survey
study involves one or more of the following data gathering techniques: “structured or
semi-structured interviews, self-completion or postal questionnaires, standardized test
of attainment or performance and attitude test.”(p.83). Therefore, this study adopted
survey design with an online group interview to obtain data. The study aimed to
determine teachers’ views of online INSET activities. In light of these views, the study
attempted to form a general outline to assess whether or not these activities can be
carried out with online environments in Turkey. In order to achieve this objective, a
online conference was implemented in the study.

Context

This study was conducted entirely within an online environment. After the participants
were determined, they were asked to log into a specific online conference environment
at a certain time and date. According to Anderson (1996), virtual (online) conferences
use media and support participant interaction from different geographic locations. They
are usually conducted during a defined period of time. Virtual (online) conferences can
be conducted synchronously, with all participants interacting at the same time, or
asynchronously, with interaction supported 24 hours a day. There is a further format
that combines asynchronous and synchronous activities. The present study was carried
out synchronously. According to Abramson (2007), virtual (online) conferences allow
participants to meet through their computers.

Adobe Connect online conference software was used to conduct the conference. This
online environment allows text, audio and visual participation, and has a range of
additional features such as file-sharing, whiteboard, poll and quiz functions, which
increase interactivity. In the online conference, a session manager was determined,
who directed the participants, gave them right to speak thus managed the flow of the
conference. The participants attended to the conference mostly from their own houses.
Essential information about connecting to the environment was given to the
participants before the conference by e-mail.

Data Collection Tools
The conference was conducted as a group interview. “Group interviews are often
quicker than individual interviews and hence are timesaving. 71



The group interview can also bring together people with varied opinions, or as
representatives of different collectivities.” (Cohen, Manion & Morrison, 2007, p. 373)
According to Watts & Ebbutt (1987), group interviews have advantages because they
allow discussions, permitting a wide range of responses to be collected. Group
interviews are useful when used with a group of people who have been working
together for some time or for a common purpose. In this study, the participants have
common characteristics of working within the same organization (the Ministry of
National Education) and having a common purpose.

The group interview in this study was distinguished from standard group interviews
because it was carried out completely within an online environment. According to the
definition by Griffiths (2010), it can therefore be described as an online interview.
Griffiths (2010) mentioned that online interviews can be carried out synchronously (via
an instant messenger system) or asynchronously (via email). In this study, as
mentioned above, the researchers carried out a synchronous online conference so that
the online interviewing process during the conference was also synchronous. Beside to
the online group interview, individual semi-structured interviews were conducted with
participants.

Performing of the Online Conference

In the beginning of the online conference session manager introduced the online
conference environment and software and gave some information about online INSET
activities in the world and the purpose of current conference. After the introduction the
manager let the participants speak and asked them some questions thus an active
engagement environment was created. The participants talked about the current INSET
activities in Turkey and gave some examples based on their own experiences.

The participants were asked questions about traditional and online INSET courses
during the conference. They were asked about “what they think about current
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traditional courses and what they think about online INSET courses”, “their experiences
about INSET courses”, “the possibility of online training, considering circumstances in
Turkey”, “positive and negative sides of online training; advantages and disadvantages
of online INSET courses”, “possible barriers to online INSET courses in Turkey”,
“current situation of INSET courses in Turkey” and “INSET conditions in other

countries”.

After the conference ended, the individual semi-structured interviews were conducted
with the participants. In this manner the researchers tried to obtain more detailed data
about the current conference, applicability of online INSET activities and the problems
related to current INSET activities in Turkey. These interviews were conducted as
verbal and written way.

Participants

In this study, the technique of purposeful sampling (Coyne, 1997) was used to select
the participants. According to Morse (1991, p.129), “when obtaining a purposeful (or
theoretical) sample, the researcher selects a participant according to the needs of the
study”. In addition, “purposeful sampling focuses on selecting information-rich cases
whose study will illuminate the questions under study” (Patton, 2002, p.230).
Therefore, the technique of purposeful sampling was chosen by the researchers. The 13
participants in the online conference are consisted of teachers and all participants had
previously received training via traditional INSET courses. All participants were
volunteers. E-mail was used to contact and communicate with the participants before
the online conference. All of the participants have basic computer skills.
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Two of the 13 participants are academics who were formerly teachers. The remaining
11 participants are teachers with previous experience of attending traditional (face to
face) INSET courses. These participants have common characteristics of working within
the same organization (the Ministry of National Education). Demographic
characteristics of these 13 participants are shown in Table: 1.

Table: 1
Demographic Characteristics of Participants
Current Workplace Participants LR Pf Location
Practice
P1 4 Istanbul, Turkey
P2 2 Erzincan, Turkey
. P3 8 Diyarbakir, Turkey
Vocational School P4 4 Erzincan, Turkey
P5 4 Erzincan, Turkey
P6 4 Antalya, Turkey
P7 2 Samsun, Turkey
P8 7 Izmir, Turkey
Primary School P9 5 Gaziantep, Turkey
P10 7 Giresun, Turkey
P11 1 Tokat, Turkey
Science-Art Center P12 7 Trabzon, Turkey
High School P13 14 Adiyaman, Turkey

Data Analysis

Data obtained from the study was analyzed using the content analysis approach.
Content analysis can be defined as "an overall approach, a method, and an analytic
strategy” that "entails the systematic examination of forms of communication to
objectively document patterns" (Marshall & Rossman, 1995, p.85). Trace (2001, p.1)
stated “In using content analysis as a method, the objective is to get at aspects of
meaning by examining the data qualitatively. In effect, the method is used to examine
how authors or respondents view and understand certain issues”.

The data were analyzed to determine teacher views on online INSET activities. The
researchers conducted the post-interview data analysis part together. First, the online
conference records were transcribed to text. After transcribing, the data of the study
were read several times. The data were eliminated using “data reduction”, which
“generally consists of coding data in preparation for analysis”(Cohen, Manion &
Morrison, 2007, p.347).

First-level coding was to determine the most frequently used keywords and
statements. “First-level coding is a device for summarizing segments of data” (Miles &
Huberman, 1994, p.69). Next, the themes of the study were determined. The
researchers used pattern coding as a way of grouping the summarized segments into
themes (Miles &Huberman, 1994). According to Miles & Huberman (1994), pattern
coding reduces large amounts of data into a smaller number of analytic units. After
determining the themes, the researchers started to analyze them, forming categories
and matrices. Finally, the study data were interpreted based on those matrices and
categories, further supported by reference to findings within the literature.

Validity and Reliability of the Research Data
In qualitative research, validity means objective researcher observation (Yildirim &
Simsek, 2008). 73



In order to ensure validity, the researchers used direct quotations of participants’ views
within the summary text. Ideas were supported by these quotations. The researchers
also showed the study data to the participants before data analysis and obtained their
approval for member-check (Janesick, 2003). Member checking is “procedure that
involves asking participants in a qualitative study to check the accuracy of the research
report” (Fraenkel & Wallen, 2008, p.663).

The researchers used several methods to ensure the reliability (Fraenkel & Wallen,
2008), credibility and dependability of the study. At of the first all steps of the study
were expressed in a detailed way. Process, situation and research method were
explained clearly. Also, the raw data was read by the researchers four times to reduce
any potential misunderstandings. The researchers asked most of participants in the
study to review the accuracy of the research report (Fraenkel & Wallen, 2008).

Ethics

The researchers paid attention to principles of ethical research (Fraenkel & Wallen,
2008) during the study process. In this context, researchers paid importance to
participant’s willingness and volunteering to participate, and all participants were
volunteers. Participants’ approval was obtained before data analysis and they were
shown the raw data after transcription. Recordings of the online conference were
watched by the participants prior to transcription. The researchers paid particular
attention to confidentiality (Miles &Huberman, 1994). Participants were assured that
their identity and personal data would remain anonymous. During the planning stage of
the study, the researchers paid attention to the choice of appropriate methods of
analysis. The relevant literature was reviewed and checked. The researchers tried to
work in a systematic way.

Before the data collection process, the participants were kindly invited to participate in
an online interviewing. They were explained the data collection procedure and
confidentiality issues as this were very important for them and the researchers. As
nowadays internet sometimes causes in problems for people because you do not know
to whom you are talking on the internet. Even, people can misuse what you told to
them on the internet. Private details of people can easily be stolen on the internet.
Besides, as teachers are civil servants in Turkey, they always show reluctance to talk
about their profession, school etc. in formal settings. They are afraid of being punished
by their administrators sometimes.

Therefore, confidentiality and trust are very important in conducting research
especially with teachers in Turkey. For this purpose, the teachers’ permission were
asked at the beginning of the research and strict confidentiality was guaranteed by the
researchers. Online records both visual and audio were not shared with anybody else,
except among the researchers. Before the data analysis procedure, the transcripts were
sent to the participants and asked whether they agreed with them.

RESULTS and DISCUSSION

Reported Problems Related To Current INSET Courses

This section examines participants’ views on the difficulties of attending INSET courses.
This category has three themes. The first theme represents time-place issues, the
second represents transportation-accommodation problems, and the last concerns
administrator attitudes. Five main problems emerged from these themes, which are
shown in Table: 2.

74



Table: 2
Reported problems related to current Inset courses

o,
CrEleliEE o] Parti/:i:afmts
Time Inappropriateness. 5 35
Place Inappropriateness. 2 14
Transportation Problems. 4 29
Administrators reject INSET course demands. 1 7
Resistance to adopting online training due 2 14

to financial implications for current trainers.

As shown in Table: 2, five participants indicated the importance of time
inappropriateness, two participants indicated importance of place, four emphasized
transportation problems and two participants raised the issue of reduced income for
training staff resulting from a shift to online training methods.

The results for the first and second themes are consistent with the relevant literature.
The participants raised issues based on their experiences. Most participants referred to
their own INSET experiences and gave examples. The literature includes statements
that are consistent with those experiences. For example, according to Ciire (2007),
traditional education depends on time and place. For this reason it requires a certain
time and place. This traditional group learning environment allows the training to be
carried out with a limited number of teachers. Offering teachers online INSET activities
can increase the effectiveness of teacher training. Consistent with the findings of Ciire,
a study by Ugar (2005) also indicated some current problems in implementing INSET in
Turkey, including that current INSET buildings are not suitable for needs, insufficient
facilities for INSET courses and insufficient accommodation and refectory facilities.

In terms of time problems there are many similar statements within the relevant
literature. According to Yildinm (2007), online training sessions / professional
development classes given to the teachers requires much less time of teachers and
interferes with other teaching and classroom duties. One of the participant views is
described next:

"I am working in a village. INSET courses were carried out during working
hours. Because of this, my lessons were impeded, and there were additional
transportation issues...[P7]”

In addition to the first and second themes, a humber of comments were made about
administrator attitudes. According to Muilenburg and Berge (2001, p.16), one of the
barriers to online DL activities is Administrative Structure:

“Managing distance-learning programs through the existing
administrative structure can be problematic. Partnerships among
different units within an organization or among different organizations
require agreements on fiscal issues such as costs, tuition and fees, and
distribution of revenue, as well as scheduling and issuance of credits.”

The results indicate that time, place, accommodation and transportation issues are the
most significant challenges in existing INSET courses. Most of the participants shared
these views and there are many results in the literature that are consistent with those
views.
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The teachers determined main problems in traditional professional development
programs as unattractive and less familiar topics, being forced to participate in PD
programs, courses given by academicians who do not have any school experience, and
the absence of practical knowledge. Baran and Cagiltay (2006, p.11) indicated that “the
teachers emphasized the most important advantage of the online learning module as
time and setting flexibility. That is, teachers focused on the universal advantages of e-
learning. They have some reservations about whether or not teachers in different
locations around the country can access and use computers. The teachers also
mentioned some positive contributions of online learning to Turkish teachers. Online
PD may help teachers who have location problem, make it easier to access the
materials, save time and be more comfortable and convenient for teachers.” A study by
Akkoyunlu and Orhan (1999) also mentioned transportation and accommodation
problems. According to their findings, factors such as excessive numbers of teachers,
geographic conditions of Turkey, lack of time, the difficulty of leaving the family in
order to attend a training program in another city and the financial costs make it
necessary to consider different approaches in INSET. According to Yilmaz and Diigenci
(2010), online DL is an educational model that can eliminate geographic, physical,
economic or social difficulties that prevent individuals from using their educational
rights. It makes education time-place independent and personalized, provides equal
opportunities as well making education accessible to more people and making it more
economic. Ucar (2005) reported that the problems associated with INSET include a lack
of support for INSET courses among senior managers and that staff can not spare time
to attend INSET courses.

Most of the participants motioned the difficulties in attending INSET courses located in
other places. They placed most emphasis on transportation and accommodation
problems. In addition, some of the participants also mentioned time inappropriateness
and place problems. For example:

"These courses cause a lot of problems for the participants who are attending from
villages or counties...[P4]”
"Through online PD, we can be trained without leaving home or work...[P5]”

The Efficiency of Inset Courses

This discusses participants’ views about the efficiency of INSET. This category has three
themes. The first theme represents maximizing the benefits gained from expert
knowledge and in an effective way; the second theme represents the number of course
participants; the last theme is about the way in which INSET courses are perceived.
Four main ideas emerged from these themes, as shown in Table: 3.

Table: 3
The Efficiency of INSET Courses

The views of participants related to the first theme are

consistent with those reported Ideas . “oofiarticipants
Fewer experts can train more people with online PD. 1 7
More people can be trained simultaneously with online PD. 1 7
Many_ people attend these courses; the courses are not 2 14
functional.
INSET courses are perceived as holidays; they are not effective. 4 28
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The views of participants related to the first theme are consistent with those reported in
the literature. For example, Delil (2005) mentioned benefiting from experts. In the present
study, participants particularly emphasized the idea that “"more teachers can be trained
with fewer experts”. That idea is also considered as “effective using of sources”.

According to the literature, the most common issues related to INSET in Turkey is that
there are a lot of teachers who required training and the facilities are inadequate. The
courses are very crowded, which makes them non-functional. Participants in the present
study complained about that issue. As mentioned previously, Ucar (2005) indicated that
some of the current INSET problems in Turkey include INSET buildings that are not
suitable for needs, a lack of facilities for INSET courses, and insufficient accommodation
and refectory facilities of INSET.

The results showed that some issues are related to the large number of participants. This
should be highlighted as an important issue, because the participants repeated this view
several times. Besides, this is a common issue, which can also be seen the in relevant
literature. Some studies mentioned expert knowledge. In order to benefit from expert
knowledge efficiently, online PD is more useful. In terms of benefiting effectively from
expert knowledge, it is clear that it is not possible to host the training programs in
everywhere location; the resulting centralization of training courses causes attendance
issues to these programs and this creates opportunity inequalities.

Theme three illustrates another issue about INSET — that teachers in Turkey perceive
INSET courses as a holiday. INSET institutes tried to educate teachers in INSET centers
at certain times, which are generally in two or three week courses during summer
(Saban, 2000). These courses are generally hosted in touristic places and facilities in
order to ensure attendance to these courses.

This perception issue causes efficiency problems. Ciire (2007, p.7) refers to this issue:
“the facilities founded for training activities became social facilities for holidays” and
Ucar (2005, p.130) mentioned it as “activities are located in touristic places and
participants want to attend the courses for holiday”. Ucar (2005, p.68) reported the
same issue: “"One of the INSET problems is that INSET courses are perceived as holiday
or social activities.” The participants shared same idea with the relevant literature:

“"INSET courses are perceived as holiday activities, so participants can’t benefit from
these courses...[P13]”

"It isn’t clear whether INSET courses are for holiday or training. In order to make
teachers attend these courses, amusing environments are arranged...[P3]”

Akkoyunlu and Orhan (1999) referred to the high number of course participants.
According to their findings, the high numbers of teachers make it necessary to consider
different approaches in INSET. Some of the participants in the current study referred to
the number of course attendees:

"INSET courses are very crowded so they are not functional. We can read the slides
which are shown to us in the courses...[P8]”

One of the study participants explained his idea about the number of potential trainees:

"A teacher can attend INSET courses one or two times in a year but with Distance
Learning these numbers increase...[P6]”
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The Roles of Online Activities in INSET
This section reports on participants’ views on the roles of online activities in INSET.
This category has two themes. The first theme represents positive views about online
activities and the second theme demonstrates negative views. Five main ideas emerged
from these themes, shown in Table: 4.

Table: 4.
The Roles of online activities in INSET
% of
Views N Participa
nts

More efficient use of resources. 7 50
Practical training can be carried out

. . L 21
with online activities.
Communication is much easier than in a 14
classroom environment.
People with disabilities can be included in the system. 2 14
The available online systems can not be used for practice 7 50

As shown in Table: 4, two participants stated that communication is much easier within
a online learning environment. Seven participants indicated that online activities can
not be used to learn practical skills. In contrast, 3 other participants stated that
practical context can be carried out in an online way. Two participants pointed out
benefits of online activities for people with disabilities. The first view in this category is
one of the most commonly repeated views, and 7 of the participants shared same idea.
It can be said that effective use of resources is one of the most important benefits of
online techniques. The participants particularly emphasized potential financial savings,
and the same issue is emphasized in the literature:

In Turkey, a lot of time, energy and financial resources are required to train all of the
teachers. In addition, the continuity of education required continuity of the sources.
Therefore, the government has to think about the ways of using those sources
effectively (Akpinar, Bal & Simsek, 2005).

Some of the participants emphasized that the practical context of a subject can not be
taught using online activities but most participants indicated the opposite, stating that,
with different devices, the necessary practical knowledge can be taught. Half of the
participants justified that practical knowledge can not be taught. This view is one of
the most commonly repeated views in the current study, and is an issue that is not
found in the literature. It can be said that some, but not all, types of practical
knowledge can be taught by using online techniques. It is possible to teach a range of
practical skills using various devices such as graphics tablets.

It is interesting that some of the participants stated that it is easier to communicate
with others in an online environment. Some participants reported that there are
communication issues in traditional classrooms. They emphasized that nobody listens
to each other, people all talk at once and it is crowded. It can be said that, in some
cases, communication is easier in online environments; because one person talks at one
time, everyone can hear him/her.

In these systems, the session manager guides the discussion, and so it is essential to
get permission to talk from the session manager. If the session manager does not let
anyone talk, a trainee is not able to talk.
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In the relevant literature, views about online and traditional classroom communication
are inconsistent with our results. According to Muilenburg and Berge (2001, p.17) one
of the barriers to online DL is social interaction and program quality: “ Participants in
distance learning courses can feel isolated due to lack of person-to-person contact. But
some people are uncomfortable with the use of student centered and collaborative
learning activities, because they change the traditional social structure of the
classroom. There are concerns about the quality of distance learning courses,
programs, and student learning.”

According to Yilmaz and Diigenci (2010) making education independent from time and
place, results in a more economical system. They indicated some of the fundamental
factors that differentiate online and traditional training as reduced financial costs,
providing equal opportunities, independence from time and place and personalization.
According to Yidirnm (2007), online activities eliminate transportation and
accommodation costs, resulting in significant financial advantages and therefore
making educational opportunities accessible to everyone who wants to learn. In
addition to improved opportunity, inequality issues can be partially solved.

Similarly to reports in the literature, most of the participants in the present study
emphasized the effective use of resources. They particularly pointed out costs
reduction:

"Online PD activities are more rational in terms of transportation and time saving...[P7]

"Online PD activities are useful in terms of costs reduction...[P4]”
"With online PD activities, time and effort are saved...[P11]”

Some of the participants also mentioned the potential benefits for people with
disabilities. For example:

“For example I injured my leg yesterday and if this conference has not been hosted in a
online environment, I would not be able to attend this. For this reason, online activities
are very important and, again, it is important because handicapped people can be
included within the system...[P11]”

Online techniques increase accessibility to educational facilities and may allow students
with disabilities to be more easily incorporated into training sessions alongside their
able-bodies peers. Consistent with that theme, some studies in the literature
emphasized the same issue. According to Cetiner, Gencel and Erten (1999), online
training activities or DL is the only option for meeting the needs of debilitated,
handicapped and imprisoned people.

"People who can not attend INSET courses can be trained online. The ease of involving
handicapped people in online training systems make it very important...[P10]”

Many participants emphasized that online techniques are not useful for practical
context. They indicated that online techniques can be used much more easily to convey
theoretical knowledge.

"Contexts which requires practice and handicraft can not be carried out online...[P4]”
"Theoretical knowledge which does not require practice can be carried out in online
environments. The types of education in Vocational Schools have a more hands-on
focus than the other schools, so online activities are not useful for these schools...[P1]”
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Some of the participants shared opposing ideas about using practical knowledge with
online techniques:

"Online techniques can be challenging within a practical context, but it doesn’t consist
only of speaking, there are many activities like screen sharing and file sharing. Practical
activities can be carried out in these ways...[P11]”

The participants also emphasized that communication within a online environment is

much easier than in a traditional classroom. Their ideas are described next:
"This environment is better than forums. Because, for example, right now I have the
permission to talk and the rest of the participants are listening to me, after that I will
listen to them...[P3]”

"This is better than a classroom environment. People don‘t talk all together...[P7] ”

CONCLUSIONS and RECOMMENDATIONS

In reporting on the study, we mainly tried to present teachers’ views about internet-
based INSET courses. The general issues that emerged are:

> The teachers determined that the main problems in traditional INSET
programs as time-place inappropriateness, transportation-
accommodation problems, large number of participants, perceiving
INSET courses as holidays, administrator rejection of INSET, resistance
to implementing INSET due to resulting effect on incomes among course-
providers.

> The teachers indicated some positive online PD properties as: efficient
technological background, the opportunity to train more people, using
resources effectively, easier communication, including people with
disabilities in the system, time and place flexibility. The only negative
property was difficulty of using online techniques when learning practical
skills. Exactly the opposite, there was a positive property: which is
opportunity of using online techniques with practical knowledge.

The participants mostly mentioned their own experiences. They especially emphasized
the existing problems that they encountered in traditional INSET courses. Most of them
complained about the high number of INSET participants. In these courses, there is
often an excessive number of participants, which it makes difficult to understand, to
communicate and benefit from these courses. The participants indicated that online
INSET courses can solve these problems.

One of the other issues emphasized is time and place flexibility. AlImost all participants
had experiences about time and place of INSET courses. They indicated that the timing
is not suitable for teachers. In addition, it is difficult for participants who live in other
places to attend these courses. There are also some transportation and accommodation
issues. Participants stated that online INSET courses can provide solutions to these
issues. One of the views is that INSET courses are perceived as holidays. If these
courses are hosted online, participants may have a more professional perception of
these courses. Of the respondents’ positive views of online learning, the most
commonly perceived benefit was more efficient use of resources. Participants thought
that with online INSET activities, financial and time costs are reduced, fewer experts
are able to train more people in less time. Participants stated that online INSET courses
are the way to use the available resources effectively.
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On the other hand, half of the participants said that online techniques can not be used
effectively to disseminate practical knowledge. They said that online activities are
suitable for a theoretical context, not practical. However, some participants indicated
that, with some specialist equipment, this problem can be overcome.

This study includes a online conference experience among teachers and reports on
teachers’ views of online and traditional professional development; in-service training
activities and distance learning; and problems in traditional in-service training.
Teachers related their experiences and shared their ideas while they were experiencing
an online communication environment. This gave teachers a better understanding of
such environments, as they could see for themselves the advantages and
disadvantages of an online environment. Participants evaluated these systems in the
light of this living. A review of the literature found no previous studies in this field that
used a similar methodology, where a collaborative online environment was actually
used as the interface for the data-collection methodology. This novel use of an online
system to examine perceptions of both online and traditional learning environments
contributes to the relevant literature in this field.

It can be suggested that this study should be repeated with a larger sample group. In
terms of making the findings generalizable to a wider range of learning-related issues,
the study format could be repeated with teachers from other countries.

Based on the results of the study, it can be said that it is necessary to conduct INSET
courses online in Turkey. In order to ensure effectiveness, the number of course
participants must be reduced and the physical facilities must be improved.

In addition, it is also necessary to address the perception issues among teachers, and
online INSET courses should be used to solve this problem.

If the current form of classroom-based training continues, there is a need to provide
appropriate accommodation and transport opportunities for course attendees based in
other locations.

Courses should also be hosted at times that are convenient for teachers. This
arrangement should be cooperative and should involve consultation with teachers.
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