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Abstract 

Employing a survey design, this study aims to examine learners’ metacognitive listening 
strategies, their listening anxiety and whether there is a relationship between these two research matters 
in English as a foreign language (EFL) classrooms. The participants included 112 freshman students at 
a university context and they were taking a listening and comprehension course during the study. Two 
scales were used to collect the data for this study; Foreign Language Listening Anxiety Scale (FLLAS) 
was used to measure the participants’ listening anxiety and Metacognitive Awareness Listening 
Questionnaire (MALQ) was used to identify their strategy use. The collected data were analysed by 
using a statistical program and with the help of descriptive statistics. The findings revealed that the 
participants experienced a moderate level of foreign language listening anxiety. In terms of their 
metacognitive listening strategy use, problem solving strategies were found to be used the most while 
mental translation strategies were used the least. It was also found that there was a low positive 
relationship between the participants’ listening anxiety and their listening strategy use. Furthermore, no 
significant change was found among low, moderate and high anxious learners in terms of the types of 
their metacognitive listening strategy use. Parallel with those findings, the study offers several 
suggestions for practitioners to apply in language classrooms and for researchers to further investigate 
the nature of these two phenomena. 
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Introduction 

Among all skills, listening has an important place in daily life and instructional processes 
since almost half of the communication between individuals is allocated to listening skill 
(Mendelsohn, 1994; Vandergrift, 2002). On the other hand, the importance of listening in 
language classrooms lies behind the fact that it is crucial to comprehend the input so that 
learning can take place (Yang, 2009). However, most students and teachers regard listening 
as a Cinderella skill in language classrooms (Flowerdew, 1994; Nunan & Miller, 1995) because 
not many learners and teachers give enough importance to this skill. Most of the time, learners 
who want to improve their listening skills are on their own and they do not receive sufficient 
support in their learning process (Vandergrift & Goh, 2012). Though many scholars put 
listening skill at the heart of the language learning process, it did not receive the same attention 
in terms of investigating its unique nature (Vandergrift, 2007). Not receiving enough attention 
in both research and practice led to the situation that listening is the weakest skill for learners 
(Vandergrift & Goh, 2012). Apart from being the weakest skill of all, listening is also the most 
difficult one to learn due to being the least explicit among all skills (Vandergrift, 2004).  

Needless to say, as a skill, listening is not a simple issue; rather, it is a complicated 
process (Oxford, 1993) in which the combination of various elements such as vocabulary, 
sounds, stress, grammar, intonation plays a crucial role (Vandergrift, 1999). In this active 
process, listeners try to combine all the auditory inputs coming from outside sources in order 
to comprehend the message (Thompson & Rubin, 1996). In this process, learners obtain and 
construct meaning from aural messages, try to form a link between what they already know 
and the incoming message, and give a response to verbal or nonverbal messages (Nunan, 
1999). The listening skills of the learners do not function separately; rather, they are all together 
performing simultaneously (Anderson & Lynch, 1988). By means of listening, learners obtain 
and interact with language input and, as a consequence, this leads to the emergence of other 
skills (Vandergrift & Goh, 2012).  

Along with the sequence learners follow while listening, Young (1997) suggested that 
learners also have the tendency to follow a pattern concerning strategy use, starting from 
making inferences to interact with the text. Oxford (1990) drew attention to the importance of 
strategies by uttering that learners’ communicative competence is highly interrelated with the 
strategies they use, and stated that language learning strategies are vital tools for self-directed 
learning. The types of strategies language learners employ were put forward by various 
scholars in the literature. To start with, Wenden and Rubin (1987) divided those strategies into 
three; social strategies, communication strategies, and learning strategies. On the other hand, 
Oxford (1990) classified strategies in two major groups as direct strategies, which included 
cognitive, memory and compensation ones, and indirect strategies that covered social, 
affective and metacognitive ones. Focusing on metacognitive strategies solely, Vandergrift et 
al. (2006), whose categorization was followed throughout the current study, came up with five 
subparts of metacognitive strategies and designed Metacognitive Awareness Listening 
Questionnaire (MALQ) to identify what strategies are used by EFL listeners.  

According to this categorization (Vandergrift et al. 2006), language learners potentially 
benefit from five types of metacognitive strategies while listening in the target language; 
planning and evaluation, problem solving, mental translation, personal knowledge and directed 
attention. Learners using planning and evaluation strategies try to refer to their prior knowledge 
and form a plan whereas learners with mental translation tend to translate into their first 
language while performing a listening task. On the other hand, students benefiting from direct 
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attention try to have a complete focus and attention on the listening task and perceive this as 
the key for successful comprehension (Kaplan & Berman, 2010). Learners with problem 
solving strategies tend to perceive the task like a problem solving process to handle 
comprehension difficulties. Finally, students trying to perform the tasks based on their own 
existing knowledge about the target language show tendency towards personal knowledge. 

 

Listening, Metacognition and Anxiety 

In line with aforementioned strategies, increasing learners’ awareness or metacognition 
in listening has been the concern of many teachers recently (Vandergrift & Tafaghodtari, 2010), 
and it has been supported by many scholars in the literature (Bozorgian, 2014; Vandergrift, 
2007; Vandergrift & Goh, 2012). Metacognition was defined as “thinking about thinking” (Yang, 
2009, p. 135) and “the ability of learners to control their thoughts and to regulate their own 
learning” (Vandergrift & Goh, 2012, p. 5). Learners should be engaged with metacognitive 
activities about listening in language classrooms because of the fact that these activities help 
learners understand themselves as learners better, make them more aware regarding their 
foreign language listening process, and enable them to control learning and comprehension at 
the same time (Vandergrift & Goh, 2012).Besides, these metacognitive activities encourage 
learners to be more self-regulated and self-directed as learners (Goh, 2008). Vandergrift et al. 
(2006) stated that metacognitively aware learners are better at processing and storing new 
information, and it is more likely that they find the best option to practice what they have 
learned. What is more, researchers have agreed upon the idea that metacognition activates 
how learners think and understand (Baker, 2002; Wenden, 1998).  

Though having similar patterns in strategy use, Young (1997) also drew attention to the 
importance of individual differences in listening, highlighting the fact that any factors deriving 
from individual characteristics of learners might have a crucial role in the development of their 
foreign language listening skills. Parallel to this, Goh (2000) stated that all language learners 
experience problems while they are listening to the target language. For Yang (2009), these 
problems could be classified as external and internal problems, and anxiety is regarded as one 
of the internal problems learners experience associated with their unique affective or individual 
characteristics. According to Horwitz et al. (1986), foreign language anxiety is directly related 
with the state of feeling tension and apprehension for learning a foreign language in a 
classroom atmosphere. The reason why learners feel anxious while listening was voiced by 
Vandergrift and Goh (2012): They have to demonstrate what they have understood from the 
listening texts in the classroom, which makes them feel anxious owing to negative connotations 
attached to the texts by the learners. Apart from showing what they have comprehended from 
the text, they have to respond in an appropriate way which is also demanding for the learners. 
These all increase the anxiety levels of EFL listeners.  

 

Related Studies 

Studies in the related literature examine foreign language listening anxiety and 
metacognitive strategies in several ways. For instance, investigating the relationship among 
listening anxiety, proficiency and metacognitive strategies, Han (2014) reported a negative 
correlation between anxiety and proficiency, and a significant difference in the use of 
metacognitive strategies among participants. In another study, Golzadeh and Moiinvaziri 
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(2017) aimed to identify the relationship between these two constructs with a special emphasis 
on the role of proficiency level and gender. They found that gender had no significant effect on 
anxiety and strategy use while listening and upper-intermediate students felt more anxious 
compared to their peers with advanced level of proficiency. On the other hand, in a large scale 
study with 560 participants, Xu (2017) demonstrated the mediating effect of metacognitive 
awareness on the relationship among listening anxiety, listening test score and interest. 

When literature is examined, it can also be seen that many studies related to listening 
and strategy use focus on the relationship between listening performance of the EFL listeners 
and whether their strategy use makes a difference based on their listening competency (Goh, 
2000; Goh & Hu, 2014; Vandergrift, 2003; Yang, 2009). The investigation of the differences 
between less-skilled and more-skilled L2 listeners has shown that there exist certain 
differences between them in relation to how they regulate their own listening processes, which 
has led to the emergence of the studies focusing on metacognitive strategies used by EFL 
learners. Vandergrift (2003) demonstrated that skilled listeners made use of more 
metacognitive strategies while listening when compared to less-skilled listeners. Besides, 
Yang (2009) aimed to explore the metacognitive strategies used by EFL learners in listening 
in China, and revealed that learners mostly used direct attention and monitoring strategies 
were preferred the least. With respect to self-management, functional planning, and directed 
attention, a significant difference was found between less skilled listeners and their more 
skilled counterparts. What is more, Goh and Hu (2014) investigated the relationship between 
the use of metacognitive strategies of 113 Chinese EFL learners and their listening scores, 
and found a significant positive relationship revealing that the increase in strategy use resulted 
in an increase in their listening performance. In a similar but more recent study, Baniadam et 
al. (2019) examined the relationship between metacognitive awareness and listening 
performance among students within the scope of an English for general purposes course. The 
findings revealed a weak positive relationship between these two constructs, but in specific, 
problem solving and directed attention were found to have more correlation with the listening 
performance. 

In addition to those, some bulk of research aimed to investigate the impact of strategy 
training on metacognitive awareness and listening performance. Having an experimental 
research design, Coşkun (2010) divided the participants as experimental and control groups, 
and the experimental group was taught metacognitive strategies in listening. Listening tests 
were administered as pre and post tests for both groups. The results demonstrated that the 
ones exposed to metacognitive strategy training in listening outperformed the control group.  
Ceylan (2016) examined 240 Turkish university students’ metacognitive strategies and 
listening scores and revealed a positive correlation between them. Moreover, in the same 
study, a positive correlation was also identified among directed attention, planning and 
evaluation, and problem solving. In another study, Taheri and Zade (2018) identified whether 
metacognitive strategies contributed to students’ listening comprehension performance and 
their metacognitive awareness. The data derived from their experimental design put forward 
that the participants’ both metacognitive awareness and listening comprehension performance 
increased dramatically after the strategy training. Similarly, Kobayashi (2018) also examined 
the impact of metacognitive strategy instruction on listening for sophomore EFL learners and 
reported that the group with strategy instruction gained more listening proficiency and the 
regulation of cognition. Finally, in a quite recent study, Yetiş (2021) aimed to explore the effect 
of an 8-week metacognitive instruction on 37 EFL learners’ listening comprehension 
performance and metacognitive awareness using both quantitative and qualitative data 



 

AJESI, 2021; 11(2): 737-751   Ölmezer Öztürk 

741 

collection elements. The findings indicated that the group with the instruction showed a 
significantly higher metacognitive awareness and listening performance.  

The link between listening anxiety levels of the learners and their metacognitive 
strategy uses was also the starting point of few studies in the literature (Berber & Kuru Gönen, 
2017; Dalman, 2016; Golchi, 2012). For instance, Golchi (2012) investigated whether there is 
a link between anxiety, listening proficiency and listening strategy of the learners. The data 
obtained from 63 EFL listeners indicated a negative correlation between anxiety, listening 
proficiency and listening strategy of the learners, and low anxious learners were found to be 
using more strategies than their high anxious peers. To investigate the relationship between 
listening anxiety and listening comprehension strategies of the learners, Dalman (2016) 
studied with 110 Iranian EFL learners. The findings showed that the participants made use of 
metacognitive strategies most and there was a negative correlation between the listening 
anxiety and learners’ listening comprehension strategies. In other words, less anxious learners 
tended to utilize listening comprehension strategies more. Another study belongs to Berber 
and Kuru Gönen (2017) who focused on the use of listening comprehension strategies by high 
and low anxious learners. The participants were 15 high anxious and 13 low anxious FL 
learners, and the data were collected through reflections and semi-structured-interviews. The 
findings revealed that both groups resorted to various listening comprehension strategies 
under the headings of cognitive and metacognitive strategies. Low anxious learners utilized 
more cognitive and metacognitive strategies than high anxious learners.  

 

The Problem Situation and The Purpose of The Study 

Though listening as a skill has greater emphasis in language classrooms, listening in the 
classroom still focuses on textbooks and communication, and it is not learner-oriented 
(Vandergrift & Goh, 2012). In other words, how learners listen, and what they do to maximize 
the effectiveness of their listening skills are not given enough emphasis. Besides, though the 
importance of metacognition and anxiety is mostly focused in the literature (Baker, 2002; Sun, 
2013; Wenden, 1998; Zheng & Cheng, 2018), they were mostly covered separately. Thus, 
investigation of these two phenomena, their potential relationship or effect on each other are 
yet to be discovered. 

In addition to that, though a number of studies focus on foreign language listening anxiety 
and metacognitive strategies, there is still a paucity of research investigating the relationship 
between these two constructs. Moreover, literature in recent years, especially in Turkish EFL 
context, lacks the investigation of this relationship, and the most recent findings on this topic 
belong to Berber and Kuru Gönen (2017) who also maintained that “exploration of identifying 
which FL listening comprehension strategies have correlation with FL listening anxiety would 
shed light on the relationship between anxiety and strategy use” (p.101). Considering this call 
for more investigation on this research matter and addressing to the lack of research in recent 
literature, this study aims to examine the link between metacognitive strategy use and anxiety 
levels of the learners. Within this purpose, the following research questions were addressed 
throughout the study: 

1. What is the level of foreign language listening anxiety experienced by Turkish EFL 
learners? 
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2. Which metacognitive strategies do Turkish EFL learners use in foreign language 
listening? 

3. What is the relationship between Turkish EFL learners’ metacognitive strategy use 
and their foreign language listening anxiety? 

3.a. Does the use of metacognitive strategies change according to the foreign 
language listening anxiety level of the participants? 

 

Methodology 

Research Design 

The current study employs a survey design in which researchers administer a survey 
to a sample of participants to learn about their characteristics and attitudes on the research 
matter (Creswell, 2012). In survey designs, the data are collected through questionnaires, 
analysed statistically, and findings derived from the statistical analysis are interpreted in line 
with the ones in the literature. Since the study aims to examine the anxiety level of EFL learners 
and their metacognitive strategy use via questionnaires and the main purpose is to obtain their 
characteristics on these two research matters, the phases throughout the study are in line with 
the one in a survey design. 

 

Participants 

The participants of the study included 112 freshman students in the department of 
English language teaching at a state university in Turkey. They were determined through 
convenience sampling in which the participants are selected since they are available and 
willing to be studied and they can provide useful information for research questions (Creswell, 
2012). Having a background of ten years language learning, the participants start their 
university program after getting required scores in a national university entrance exam in which 
they answer questions on their English language proficiency. After they register for the 
program, they also have to pass an English proficiency exam administered by their university 
to demonstrate their proficiency to study in the English language teaching department. Since 
all the participants successfully passed all those stages, their proficiency level is upper-
intermediate or higher. Their ages ranged from 18 to 20, and 67 of them were female and the 
other 45 were male students. 

 

Data Collection Instruments 

The study employed two main data collection tools. The first one was Metacognitive 
Awareness Listening Questionnaire (MALQ) that was developed by Vandergrift et al. (2006). 
It has been commonly used in the literature, and in the current study, due to its clear 
categorization of strategies and its correlational validation with listening comprehension. To 
specify, MALQ measures language learners’ metacognitive awareness on listening strategy 
use. The questionnaire is composed of 21 Likert-type items under five sub-constructs as 
planning and evaluation (items; 1, 10, 14, 20, 21), problem solving (items; 5, 7, 9, 13, 17, 19), 
mental translation (items; 4, 11, 18), personal knowledge (items; 3, 8, 15), and directed 
attention (items; 2, 6, 12, 16). The reliability and validity of the questionnaire were reported as 
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high parallel with the correlation between students’ listening comprehension success and their 
responses on the instrument (Vandergrift et al., 2006). In the current study, the Cronbach alpha 
was found as .91, referring to a high level of inner consistency.  

The second data collection instrument was Foreign Language Listening Anxiety Scale 
(FLLAS) developed by Kim (2000). In the literature of anxiety research, FLLAS has kept an 
important place and has been commonly used in many studies since it was developed and 
validated based on a thorough process and it belonged a high level of reported reliability. 
Specifically validated to measure the level of listening anxiety among EFL learners, the scale 
was constructed as a 33-item Likert scale after a thorough process including reviewing the 
literature, interviewing learners, creating an item pool and reducing the number of items based 
on the relevance and similarities. The scale also included four items (6, 14, 25, 31) that should 
be reverse-coded during the analysis and the inner consistency of it was reported as .93, being 
highly reliable. 

 

Ethical Issues, Data Collection and Analysis 

First of all, approval for the research process was taken from Research Ethics 
Committee of Anadolu University (issue number 2655). After that, the students who 
participated in the study were asked to sign consent forms confirming that they volunteered to 
take part in it.  After the researcher informed them about the research process, the 
questionnaires used in the study were answered by 120 students who were taking the listening 
and comprehension course. While they were answering the items in the questionnaires, the 
researcher was there in case the students might need her or have some questions. Among 
them, 112 participants completed all the items in the questionnaires, and eight had to be 
eliminated owing to incomplete answers. Thus, the final number of the participants was 112.  

A statistical software program was used to analyse the data. In order to reveal the 
foreign language listening anxiety level of the participants and their metacognitive listening 
strategies, descriptive statistics were utilized. Finally, Pearson correlation was used to identify 
the relationship between anxiety level and metacognitive listening strategies, and one-way 
ANOVA was employed to see whether the use of each strategy type differed according to the 
anxiety levels of learners. 

 

Findings 

Foreign Language Listening Anxiety (FLLA) of Learners 

The first focus of the study aimed to examine the FLLA level of the participants, and to 
find out this, the formula suggested by Aydın (1999) was followed. According to this formula, 
participants with the mean score that is lower than “Mean (M) – Standard Deviation (SD)” are 
low anxious learner. Participants whose mean scores are higher than “M + SD” are highly 
anxious learners. The ones with the mean scores between high and low are accepted as 
moderately anxious learners.  In line with this formula, the findings are presented in Table 1: 
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Table 1 

Foreign Language Listening Anxiety Level of the Participants 

 N Min. Max Mean SD

Anxiety-total 112 1.06 4.18 2.48 .66 

                                                            N Percentage Mean 

Low 16   14.3 
 

Lower than 1.82

Moderate 78  70.5 
 

1.82 – 3.14

High 18  15.2 
 

Higher than 3.14

 

As seen in the table, the results showed that the participants experienced a moderate 
level of FLLA (2.48) while listening in the target language. Besides, it was revealed that around 
70% of the participants were moderately anxious whereas 14.3% experienced low levels of 
anxiety and 15.2% of the participants were highly anxious. 

 

Metacognitive Listening Strategy (MLS) Use of Learners 

The second focus of the current study was to examine the types of MLS employed by 
the participants while listening in the target language. The findings regarding this focus are 
presented in Table 2. 

 

Table 2 

Metacognitive Listening Strategies of the Participants 

Strategy type N Min. Max Mean SD

Problem solving 112 1.00 5.00 
 

3.91 
 

.60

Directed attention 112 2.00 5.00 
 

3.33 
 

.48

Planning and evaluation 112 1.40 4.80 
 

3.21 
 

.67 

Personal knowledge 112 1.67 5.00 
 

3.19 
 

.62

Mental translation 112 1.00 5.00 
 

2.75 
 

.98

 

The findings revealed that the participants preferred problem solving strategies most 
(Mean= 3.91) while listening in the target language whereas mental translation (M= 2.71) was 
found to be the least preferred strategy among learners. Directed attention strategies was the 
second most preferred strategy type (M= 3.33), planning and evaluation as the third (M= 3.21) 
and personal knowledge strategies as the fourth (M= 3.19). 
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The Relationship between Metacognitive Listening Strategies and Foreign 
Language Listening Anxiety Level 

The last research question aimed to identify the relationship between FLLA and MLS 
among the participants and reveal whether the use of those strategies changed according to 
the FLLA level of the learners. First, the normality assumption was tested to decide on the 
correct analysis method within the scope of this research question. At this point, since small 
differences between observed and expected distributions tend to be significant as the sample 
size increases in the Kolmogorov-Smirnov test (Çokluk, et al., 2010; Sprent & Smeeton, 2007), 
Shapiro-Wilk test was preferred. Besides, Shapiro-Wilk was also demonstrated in numerous 
studies to be the most powerful test used to evaluate normality assumption (Demir, et al. 2016; 
Özer, 2007; Shapiro et al., 1968). Table 3 shows the results derived from the Shapiro-Wilk 
analysis. 

 

Table 3 

Results of the Normality Assumption 

Scale Statistic df Sig. 

Metacognitive listening strategy .98 
 

112 
 

.20

Foreign language listening anxiety .97 
 

112 
 

.06
p>.05 

 

According to the results, it was seen that both foreign FLLA and MLS meet the normality 
assumption (p> .05). In the light of this result, it was concluded that the statistical analysis to 
be conducted using the mentioned measures should be carried out with parametric methods. 
In this regard, to identify their relationship, Pearson correlation was employed and the results 
are presented in Table 4. 

 

Table 4 

The Relationship Between Anxiety Level and Strategies 

  
Listening 
Anxiety 

Metacognitive strategy 
use 

Listening anxiety 
 
 

Pearson 
Correlation 
 
Sig. (2-tailed) 
 
N 

1 
 
 
 

112 

.22* 
 

.01 
 

112 

*p< .05 

 

As seen in the results, a significantly positive relationship (r: .22) was found between 
FLLA levels and MLS use of the participants, but this relationship was on a low level. That 
means, if the FLLA level of the participants increases, the use of MLS is likely to increase in a 
low level. After that, one-way ANOVA was utilized to see whether the use of MLS changed 
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according to the FLLA level of the learners – low, moderate and high – and this change is 
significant or not. The results derived from the analysis are shown in Table 5. 

 

Table 5 

Metacognitive Listening Strategy Types and Anxiety Levels 

Strategy type Means Sig. value (p<.05) 

 
Problem solving 

Low   3.90 
Moderate  3.93 

High  3.86 

 
.94 

 
Mental translation 

Low   2.04 
Moderate  2.89 

High  2.74 

 
.88 

 
Directed attention 

Low   3.41 
Moderate  3.31 

High  3.31 

 
.79 

 
Planning and evaluation 

Low   2.89 
Moderate  3.22 

High  3.42 

 
.59 

 
Personal knowledge 

Low   2.95 
Moderate  3.17 

High  3.47 

 
.25 

 

As seen in the table, the findings indicated no significant difference in terms of the types 
of MLS used by the participants with low, moderate and high anxious learners, which means 
that the type of the strategy use does not change according to the FLLA level of the students. 
On the other hand, when the mean scores are examined, it can be observed that no matter 
what their anxiety level is; low, moderate or high, they reported to use problem solving 
strategies more than the others and mental translation strategies the least. 

 

Conclusion, Discussion and Implications 

The current study had two main foci under investigation, foreign language listening 
anxiety and metacognitive listening strategy use. For the former one, the participants reported 
a moderate level of FLLA while listening in the target language. This finding is parallel with the 
results of the studies focusing on foreign language listening anxiety level of learners, Börekci 
and Yavuz (2017) and Hidayati et al. (2020), both of which demonstrated a moderate or 
relatively higher anxiety level in listening among EFL students. For the current study, why most 
learners had moderate anxiety levels could result from their proficiency levels because all of 
them had passed several steps in terms of their proficiency, including a listening test. In other 
words, since all participants had been successful in a listening exam and they perceived 
themselves as competent enough based on their scores, they may not be feeling highly 
anxious while listening in the target language. The second focus of the study was the types of 
MLS employed by the participants while listening in the target language. The results indicated 
that the most frequently used strategy was found to be problem solving, followed by directed 
attention and planning and evaluation whereas mental translation was the least frequently 
used one by the participants. The results of the current study are in line with Al-Alwan et al. 
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(2013) who stated that 386 EFL learners in Jordan used problem solving strategies the most 
whereas personal knowledge was resorted to the least by those learners. Also, the findings of 
the current study could be supported by Goh and Hu (2014) who expressed that the 
participants in their study made use of problem solving strategies and directed attention the 
most. The main reason behind the participants’ preference of problem solving and directed 
attention strategies might be due to the fact that these strategies help them overcome 
comprehension difficulties more when they listen to a text in the target language, as 
demonstrated by several studies focusing on the metacognitive strategy preferences of foreign 
language learners (Lee & Mukhlynina, 2017; Selamat & Sidhu, 2013; Yang, 2009).   

Moreover, the findings of this study demonstrated that there was a significantly positive 
relationship between FLLA levels and MLS use of the participants though on a low level. This 
finding is not in line with most of the studies in the field. For instance, Gönen (2009) identified 
a negative relationship between these two constructs and revealed that when there was an 
increase in the anxiety levels of the learners, a decrease was found in the use of metacognitive 
strategies. The same negative correlation was expressed in Golchi (2012) and Berber and 
Kuru Gönen (2017)’s studies that low anxious learners utilized more metacognitive strategies, 
and also in Golzadeh and Moiinvaziri (2017) who voiced that though weak, there was a 
negative correlation between listening anxiety and metacognitive strategy use of the learners. 
Contrary to those, the current study reported a low positive relationship between FLLA and 
MLS use of learners. The reason of that could be rooted in the moderate anxiety levels of the 
learners in the present study. As high level of anxiety can hinder the employment of 
metacognitive strategy (Gönen, 2009), the participants’ metacognitive strategy use was not 
affected negatively from their anxiety level since they had not been feeling highly anxious 
during listening. In that sense, it can be said that the findings of the current study related to the 
relationship between FLLA and MLS use were not in line with the ones in the literature.  

Finally, the results also showed that there is no change among the high, moderate and 
low anxious learners in terms of the types of MLS used. In other words, FLLA level of the 
participants does not affect the type of the strategy used by learners during listening. However, 
Golchi (2012) revealed that low and high anxious learners differed in terms of the use of 
metacognitive strategies. In this study, the participants with low anxiety levels were found to 
use more strategies compared to their high anxious counterparts. In the same vein, Han (2014) 
also reported a significant difference in the use of metacognitive strategies among anxiety 
levels. The discrepancy between these two similar studies and the current study might be 
arising from the dominancy of moderate level of anxiety among the participants of the current 
study and might also lead us to the conclusion that though the level of anxiety has a role on 
the amount of strategies being used, it does not significantly influence the types of strategies 
during listening. 

Neglected by both teachers and learners, listening as a skill has been in the shadow of 
the other skills unfortunately. However, there is a growing number of research studies whose 
focus is listening, and many research areas have been flourished under the heading listening 
such as problems during listening, listening anxiety, and the strategies used while listening. 
Aiming to shed light on two phenomena related with foreign language listening skill, this study 
investigated EFL learners’ metacognitive listening strategy use and foreign language listening 
anxiety, and potential relationship between them. Carried out with 112 freshman Turkish EFL 
learners, the study employed questionnaires to obtain data from the participants. Relying on 
the data, the findings revealed that the participants of this study had mostly moderate level of 
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FLLA; in other words, the moderate level anxious learners outnumbered high and low anxious 
learners. The learners resorted to problem solving strategies most, whereas mental translation 
was preferred least. Besides, though on a low level, a positive relationship was found between 
FLLA and MLS and no significant change was identified in terms of the strategy use according 
to anxiety levels of learners. 

Although having several limitations such as being conducted in a specific context, 
having a limited number of participants and being descriptive in terms of the research 
perspective, this study presents an overall picture of learners with similar characteristics in 
contexts similar to the one the study was conducted. One cannot deny that studies in which 
listening anxiety and strategy use are examined hand in hand in a longitudinal way and within 
a deeper perspective will contribute to our understanding of the relationship of these two 
phenomena. In that sense, studies focusing on learner diaries during strategy training or think 
aloud protocol examining learners’ strategy use and anxiety while listening will make a 
significant contribution to the field.  

As for the practical implications, dictating that anxiety is a very natural feeling 
experienced in language learning process creating a more relaxed atmosphere in class that 
will help learners decrease their anxiety level will help students performs better. Besides, as 
demonstrated by empirical findings (Coşkun, 2010; Taheri & Zade, 2018), the appropriate use 
of listening strategies contribute to listening performance, and spending more time in language 
classrooms on teaching students how to benefit from the strategy use more will clearly help 
them increase their performance in foreign language listening. Taking this contribution of 
strategy use into consideration, training both in-service and pre-service teachers so that they 
can guide their learners in terms of strategy use is probably more important than all. For this 
reason, organization of more trainings or workshops on metacognitive strategies for in-service 
teachers and integrating this topic into the curriculum of pre-service EFL teachers will definitely 
contribute to teachers’ competency.  
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