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ABSTRACT

The aim of the study is to determine the speaking skill levels of
children between the ages of 60-72 months. The research group of the
study consists of 60 children between 60-72 months in the city center
of Antalya. Data were collected using the "Speaking Skills Assessment
Scale”. For this, the children were watched a short cartoon movie, and
then they were asked to describe what they had watched in their own
words. The data of the research were obtained by analyzing the
conversations acquired from these interviews. Speeches were evaluated
in terms of pronunciation, fluency and language competency.
According to the findings, it was determined that the speaking skills of
the participant children were at a medium level in terms of
pronunciation and fluency, and a lower level in terms of language
competency. According to the other results obtained from the research
pronunciation skill level fluency and fluency level also predict
language competency. While girls are more successful than boys in
terms of their pronunciation, there is no difference between them in
terms of fluency and language proficiency. In addition, the six-month
age difference is not a variable that makes a difference in terms of
pronunciation, fluency and language consistency. Based on these
results, it is recommended to conduct studies in other age groups and
with different tools.
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Introduction

One of the important indicators of the level of development in children is speaking
skill. Growing up in a social environment, children interact with other people through
speech. Speaking skill is a type of skill that allows children to reflect their individual
quality defined by cognitive and linguistic development while being the primary means of
participating in social contexts. Children use language to organize such experiences
(Alexander, 2006; Mercer & Littleton, 2007; Wells, 1999). Through language, the basic
features of various contexts are understood and also through speaking, which is a different
skill dimension of language participation occurs to these contexts.

Speaking also underlines literacy and other learning. Points such as sound
awareness, effective vocabulary, and storytelling success are important signs of future
reading comprehension and decoding skills (Dickinson & Porche, 2010; Resnick & Snow,
2009). Word choices made by children in verbal interactions with others, their
pronunciation styles, and the linguistic connections they create while performing are
important signs of language acquisition level and social learning. For this reason,
determining the speech characteristics at a certain point in the development process of
children is the starting point of many teaching fields, studies and research.

Spoken language also supports future reading and writing learning. Success in
reading and writing skills emerges as an extension of speaking and listening learned in
preschool period. Therefore, children who are inadequate in terms of speaking skills in the
preschool period may not be able to keep up with other children in the following years
(Biemiller, 2006; Dougherty, 2014; Scarborough, 2001). In order to avoid this situation, it
is necessary to determine the speech characteristics of children and to eliminate some
deficiencies in the preschool period.

Literature Review

It is known that children who develop speaking skills in early childhood are also
successful in skills such as initiating and maintaining social relationships, interpreting new
information they have acquired, and conveying their feelings and thoughts. Speaking
increases the self-confidence of children by providing socialization (Bas, 2002)
Considering that the key to successful communication is effective use of sound and
beautiful and understandable speech (Kurudayioglu, 2003), it is possible to say that
speaking is the basis for children to communicate with the individuals around them.
Children's speaking skills enable them to be successful both in social life and school life
(Demir, 2010). Considering that the general purpose of speaking lessons in educational
institutions is to provide students with the ability to express their emotions and thoughts in
a correct and effective manner in accordance with the language rules (Ozbay, 2005), the
speaking skills of children in early childhood should be supported systematically.

Language is a system made up of many components (Fromkin & Rodman, 1983).
Communicating using a multicomponent system requires a certain level of competence in
each relevant component. The primary components of the language are gathered in sound,
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form, syntax, meaning and usage points. Extra-Linguistic information that affects the use
of language can also be added to these items. With each use of language skills, including
speaking, the components of language begin to operate on their own plane. The speaking
individual operates the elements specified in each plane of the language in harmony with
each other.

One of the important components of linguistic knowledge is to have knowledge of
the sounds used. Individuals who use the language should know the sounds of that
language and be able to apply the rules of combining sounds during speech. The evaluation
of children's speaking skills in terms of sound can be made according to the vocal
awareness they have. Speech awareness requires to know how the sounds in language are
combined and what kind of distribution they show. Speech awareness also significantly
influences later reading skills (Bradley & Bryant, 1978; Goswami & Bryant, 1990;
Lundberg et al., 1988). Awareness syllables for sounds that form the basis of language
skills are handled in three points covering the sounds in syllables and phonemic elements.
(Treiman & Zukowski, 1991; Stanovich, 1992; Hoien vd., 1995). Each of these points
indicates the sounds children should produce in a way that the listener perceives while
speaking.

The sounds of the language are performed to create words and sentence structures
that correspond to certain meanings. Linguistic meaning dimension is another important
component of speaking skill. The basic semantic units in language are words (Fromkin et
al., 2011). Adequate reflection of children's speaking skills requires having certain words
of the language. Children learn which word is associated with which meaning from the
environment in which they live. Learned words are classified in the mind and their usage
takes place over word classes. For example, the word vehicle is a class, and it means
automobile, bus, train, etc. contains sub-meanings (Resnick & Snow, 2009). Children
choose these words according to their meanings and use them in grammatical structures.
Most of the studies on children's vocabulary focus mostly on words based on naming
various pictures in relation to the receptive language (Rowe et al., 2012; Vagh et al.,
2009). Perfetti (2009) draws attention to the difference in vocabulary knowledge in
children. When children start school, there is a rapid development in their vocabulary.
Speaking of children with large vocabulary happens more effectively.

Words are one of the morphological units of language. Morphological unit includes
words as well as the suffixes. Knowledge of words and their meanings also necessitates
morphological knowledge to understand and acquire their inflected forms in use. Plural,
time, negativity, etc. suffixes cause words to appear to children in different ways. It can be
thought that children who have knowledge of morphemes that meet the smallest units that
convey meaning in a language, have knowledge of the semantic and functional qualities
that suffixes bring to words as well as knowledge of the roots and bodies of the words. The
development of speaking skill, which is a dimension of language acquisition, requires
using different forms of words. Language users should have knowledge of the number of
words as well as their depth (Kieffer & Lesaux, 2012). Depth is the equivalent of
knowledge of different forms of words.
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The fact that children have encountered words many times in their development is
extremely important in terms of both learning and keeping them in their memories
(Biemiller & Boote, 2006; Coyne et al., 2007; Silverman, 2007). Children who show
sufficient development in words reflect these in their speech. Children's vocabulary varies
significantly starting from pre-school period. Preschool period is critical in determining
these differences (Biemiller & Boote, 2006; Hirsch, 2006). Studies have shown that
preschool teachers do not use adequate strategies to improve children's vocabulary
(Dickinson et al., 2008; Van Kleeck, 2008). Whereas children who gain a good vocabulary
with the right methods can also improve their speaking skills and have a more successful
learning life in the following periods.

Another essential element of language and speech is syntax. Syntactic information
is an implicit type of information about how to combine words. Differential units are
combined with certain rules through syntax (Fromkin et al., 2011). Implicit syntactic rule
knowledge guides individuals on how to combine words. In other saying, words that are
not combined according to these rules cannot meet a certain meaning. Therefore, syntactic
structures require using words in association with each other. Children with knowledge of
these rules can make well-structured sentences. Thus, their speech becomes more
understandable.

In addition to the components that make up the inner workings of the language,
there is also a dimension related to its usage. Language is always used for a purpose, based
on the conditions of the context. Individuals by using language fulfill purposes such as
explaining, giving information, asking questions, greetings, etc. Knowledge of the use of
language in different contexts corresponds to its pragmatic dimension. Pragmatics is the
name of the discipline that considers language as a means of communication to achieve
certain social goals (Owens, 2012). When individuals with a pragmatic knowledge of
language use it in communication with others, they can find and use appropriate words and
structures based on the relevant social context. Structures suitable for the speaker's purpose
like whether the listener is identified or not, his/her age or status during the conversation;
whether the context in which the communication takes place is formal or informal, are
obtained and used through pragmatic knowledge. Children's pragmatic knowledge directly
affects their speech.

When the literature is examined, there are not many studies that examine the
speech characteristics of preschool children in a broad perspective. However, there are
some studies that examine children's general language skills or a specific point in the
language. For example, Tural (1977) conducted a study examining whether the vocabulary
of children between the ages of 4 and 6 differs according to various variables. While Anlar
(1983) evaluated the language development of children up to the age of 6 in terms of
gender and parental education level using the Denver Developmental Screening Test,
Erkan (1990) examined the linguistic structures used by 4-5-year-old children and
conducted a study focusing on the number and type of words. Oztiirk (1995) examined
children's receptive and expressive language development using the Peabody Drawing-
Word Test, and Dictionary and Language Test and Taner (2003) also investigated
children's language development according to gender with the Peabody Drawing-Word
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Test. Besides, Kogak and Dereli (2005) investigated the expressive language levels of
children between the ages of 4-6 and Ipek (2006) also examined the vocabulary of children
with the same test. Since many of these studies use the Peabody Drawing-Word Test,
which focuses the word, it is seen that the studies are one-dimensional in terms of speaking
skill. Tt is thought that there is a need for studies that examine the speaking skills of
children in Turkish in a wider perspective. With this understanding, the following
questions were searched in this study:

1. How do children's speaking skills display in sub-dimensions of pronunciation,
fluency, content and language use?

2. To what extent does the level of pronunciation skills exhibited by children
during speaking predicts their fluency?

3. To what extent does the fluency level exhibited by children during speaking
predict the language competence and content dimension?

4. Do children's speaking skill levels differ by gender?
5. Do children's speaking skill levels differ by age?

Method

This study, which aims to determine the features seen in children's speech with the
main lines, is a study in correlational scanning model. In the researches in the scanning
model, is described as a situation that exists in the past or present (Karasar, 2000).

Participants

Participants of the study were 60 preschool children between 60-72 months in the
city center of Antalya. Participants were created using the convenience sampling method,
which is one of the non-probable sampling methods. In the convenience sampling method,
a sample is created starting from the most accessible respondents until a group of the
required size is reached, or the most accessible and a situation that will provide maximum
saving is studied. (Biiyiikoztiirk et al., 2008).

Of the participants, 46.7% (n = 28) were boys and 53.3% (n = 32) were girls,
65.0% (n = 39) were 60-66 months old, while 35.0% (n = 21) of them were between 67
and 72 months old. The reason why the participants are chosen from the age range of 60-
72 months (5 years) is that they are thought to have reached a certain level of speaking
skills. In the literature, it is stated that children learn the language system around the age of
three (Lust, 2006; O‘Grady 2008). Children who reach the age of 4-5 begin to
communicate in certain contexts with the language system they have acquired. Their
vocabulary grows and they try to use more complex syntactic structures. The reason why
the participants between 60-72 months are treated in two separate groups as 60-66 and 67-
72 is that the language development of children in preschool period is faster than ever in
human life (Hoff, 2009; Kirjavainen et al., 2009).

Information about the demographic characteristics of the participants is presented
in Table 1 below.
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Table 1. Demographic Information of the Participants

Number of people %
Gender Boy 28 46.7
Girl 32 53.3
Total 60 100.0
Age (month) 60-66 39 65.0
67-72 21 35.0
Total 60 100.0

Data collection tool

The Personal Information Form created by the researcher was used to collect the
demographic information of the participant children in the collection of the research data.
The second tool used in the study is the Speaking Skills Assessment Scale (SSAS)
developed by Bozkurt and Arica-Akkok (2019). This scale is designed in a way that it
allows to identify the weaknesses and strengths of a particular speaker. Each dimension
can be used separately in the scale consisting of pronunciation, fluency, language
competence and interaction / presentation dimensions. While the first three of the
dimensions in the scale were designed as rubric scoring, the interaction / presentation
dimension was created as a rubric observation form due to statistical processes. Items in
the scale were graded with the terms weak, improvable, adequate and competent. CVI
calculation of the items was made by consulting expert opinions; CVI calculation for all of
the items in the dimensions of pronunciation, fluency and language competence was
determined as 1.0. When looking at the items in the interaction / presentation dimension, it
is seen that only two items have a CVI value of 0.8 and the other items have a value of 1.0.
Therefore, this scale is a highly reliable scale in evaluating speaking skills. In this study,
only the pronunciation, fluency, and language competence-content dimensions of the scale
were used.

Data collection and analysis

Before the data was collected, permission number 75 was obtained from the Ethics
Committee by the Social and Human Sciences Scientific Research and Publication Ethics
Committee on 01.03.2021. In order to evaluate the speaking skills of the children
participating in the study, a short cartoon movie was watched and asked to explain what
they saw in this film. Audio and video recordings of children's expressions were taken
based on the permissions received. The recordings were evaluated by two experts using the
Speaking Skills Assessment Scale. As a result of the evaluations, the percentage of
agreement between the experts was examined and as a result of the calculation, it was
determined that the agreement was .91.
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The data collected from the participants were obtained in a single session. The
speeches were evaluated and scored in terms of the items in the scale and the scores were
transferred to the statistics program. The techniques to be used in the statistics program
were determined according to the nature of the research questions. Before analyzing, the
distribution of the data was examined. For this, the total score that the participants got
from the sub-dimensions of the scale was calculated, then Skewness and Kurtosis values
related to the distribution of these scores, central tendency measures and the result of the
Shapiro Wilk test were examined. Skewness and Kurtosis values were found to be between
+1.5 and -1.5 and the distribution was accepted as normal (Tabachnick & Fidell, 2013). In
the Shapiro Wilk test, p> .05 inequality was provided. This result showed that the
distribution was normal.

Consequently, it was determined that the scores obtained from the SSAS have a
normal distribution. For this reason, T Test was applied for Independent Groups in the
analyses for the difference of the scores from the SSAS according to gender and age.
Simple linear regression analysis was used to determine the level of predicting the Fluency
sub-dimension of the Pronunciation sub-dimension of the SSAS and the language
competence and content sub-dimension of the SSAS Fluency sub-dimension.

Findings
In the first question of the study, it was aimed to determine the level of children's
speaking skill levels in sub-dimensions of pronunciation, fluency, language competence
and content. The results of the analysis made for this are shown in Table 2.

Table 2. Speaking Skills Assessment Scale Average Scores Obtained from The Sub-Dimensions of
Pronunciation, Fluency and Language Competence-Content

Dimensions Items X SS
Breathing / 1.Ability to control breathing while speaking 1.58 .530
c Posture 2. Ability to speak in the correct posture 1.68 .537
o
% Acrticulation 3. To be able to make speech sounds accurately and 2.37 .843
S
5 completely
— Voice Intensity 4. The ability to continue the conversation with an audible 2.92 .696
(%]
5 voice
.§ Prosodic 5. To be able to use effectively all the features that affect 2.00 611
c
2 features meaning such as emphasis, tone, melody.
o
x Standardization 6. Ability to speak within wide code possibilities by using 3.02 291

standard language.

Pronunciation Sub-dimension General 2.26 333
Pausing 7. Pauses in speech that are rarely seen below the acceptable  2.38 .691
;; S (Filled sounds duration: The speech can be perceived as a whole and
? % or words) progresses fluently.
% g Recurrence 8. Avoiding word and sentence repetitions in his/her speech:  2.37 .663

The progress of the speech fluently
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Speech 9. Continue his/her speech at the usual speed (neither fast 2.27 578
Rate/Intelligibilit nor slow): Being able to maintain the integrity of his speech
y and focus the audience's attention.
Naturalnessand  10. Ability to keep the conversation natural and lively (away  1.77 .621
Liveliness from monotony); so that the speaking becomes fluent

Fluency Sub-dimension General 2.19 414
Lexical Choices  11. To be able to use words and phrases effectively in 2.47 .566

accordance with the purpose of speaking.

Cohesion 12. To be able to establish logical-semantic links between 1.92 591
(sentential/textua consecutive sentences in his/her speech at a competent
1) level. Reference, substitution, ellipsis are open. The use of

conjunctions is diverse. To be able to use repetitions and

associative word relationships effectively.

Consistency(text  13. Competence of logical-semantic consistency between 1.43 .533
ual) the major semantic units of his/her speech: To be able to
continue the conversation in accordance with the purpose,

avoiding deviations

Language Competence and Content Sub-dimension

Extra-Textual 14. The speech should have an extra-textual and discursive 1.25 437
and structure required by the purpose of speaking: Using the
discursive expected discourse patterns and extra-textual prompts
arrangement effectively
Language Competence and Content Sub-dimension 1.76 .387
General

As seen in Table 2, participating children reached an average of 2.26 in the
pronunciation sub-dimension, 2.19 in the fluency sub-dimension, and 1.76 in the language
competence-content sub-dimension. Considering that the items in the Speaking Skills
Assessment Scale received at least 1 and a maximum of 4 points, it can be said that
children are slightly above the middle in terms of pronunciation and fluency, but slightly
below the middle in language competence-content dimensions. In addition, the levels of
children on the basis of items are reflected in the table above.

In the second question of the study, it was aimed to determine to what extent
children's pronunciation skill levels predicted their fluency. The results of the regression
analysis applied for this point are shown in Table 3.

Table 3. The Result of Simple Linear Regression Analysis for the Predictive Level of the Fluency
Sub-Dimension of the Speaking Sub-Dimension of the Speaking Skills Rating Scale

Fluency B Sh B t p
Stable .815 .324 2.513 .015
Pronunciation 611 142 492 4.302 .000

n=60, R=.49, R?=.24, F=18.50, p<0.01

© 2021 Journal of Language Education and Research, 7(1), 161-192
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According to the results of the simple linear regression analysis, it was seen that the
skill level of the pronunciation sub-dimension, one of the sub-dimensions of the speaking
skill rating scale, significantly and positively predicted the skill level of the fluency sub-
dimension (R=.49, R?=.24, F=18.50, p<0.01). As stated in the table, the skill level related
to the pronunciation sub-dimension explains 24% of the total variance in the skill level
regarding the fluency sub-dimension.

In the third question of the study, it was aimed to determine to what extent
children's fluency levels predicted their language competence and content levels. The
results of the regression analysis applied for this question are presented in Table 4.

Table 4. The Result of Simple Linear Regression Analysis on the Predictive Level of the Fluency
Sub-Dimension of the Speaking Skills Rating Scale's Language Competence and Content Sub-
Dimension

Language B Sh t p
competence and B

content

Stable 631 228 2.763 .008
Fluency 517 102 .553 5.057 .000

n=60, R=.55, R?=.30, F=25.57, p<0.01

According to the results of the simple linear regression analysis, it was seen that the
skill level of the fluency sub-dimension, one of the sub-dimensions of the speaking skill
rating scale, significantly and positively predicted the skill level of the language
competence and content sub-dimension (R=.55, R?=.30, F=25.57, p<0.01). The table
shows that skill level related to fluency sub-dimension explains 30% of the total variance
in skill level related to language competence and content sub-dimension.

In the fourth question of the study, it was aimed to determine whether the children's
speech levels differ according to gender. The result of the t test applied for this point is
given in Table 5.

Table 5. T Test Result for the Difference of the Scores Obtained from the Speaking Skills Rating
Scale According to Gender

Gender N Ort. SS t p
Pronunciation Sub- Boy 28 2.1548 .37386 -2.399 .020
dimension Girl 32 2.3542 .26690
Fluency Sub-dimension Boy 28 2.0893 43148 -1.903 .062
Girl 32 2.2891 .38158
Language Competence- Boy 28 1.6964 .33580 -1.322 191
Content Sub-dimension  Girl 32 1.8281 42330

Based on the result of the t test for the difference of the scores obtained from the
Speaking Skills Rating Scale according to gender, the level of expression varies
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significantly according to gender. In the pronunciation sub-dimension, the skill levels of
girls (x = 2.35) are significantly higher than that of boys (X = 2.15) (t = -2.399; p <0.05).

In the last question of the study, it was aimed to determine whether the speech
levels of children differ by age. The result of the t test performed regarding this is given in
Table 6.

Table 6. T test result for the difference according to age of the scores obtained from the Speaking
Skills Rating Scale

Age (Month) N Ort. SS t p
Pronunciation Sub- 60-66 months 39 2.2692 .33028 .255 .800
dimension 67-72 months 21 2.2460 .34809
Fluency Sub-dimension 60-66 months 39 2.1667 .39874 -.740 462
67-72 months 21 2.2500 44721
Language Competence- 60-66 months 39 1.7372 .38022 -.801 426
Content Sub-dimension  §7-72 months 21 1.8214 40422

As stated in the results of the t test for the difference of scores obtained from the
Speaking Skills Rating Scale according to age, pronunciation (t =.255, p> 0.05), fluency (t
= -, 740, p> 0.05) and language competence and content (t = - .801, p> 0.05) levels do not
differ significantly according to age.

Conclusion and discussion

Speaking is an extremely important aspect of language acquisition. On the one
hand, it reflects the state of the language system acquired through listening, on the other, it
reflects the use of cognitive and physical components interactively and in accordance with
the context. There are different models showing that individuals carry out many physical
and cognitive processes simultaneously during conversation (Bock & Levelt, 1994; Dell,
1986; Levelt, 1989). Children gain the ability to fulfill this requirement in the process of
language acquisition and development. While speaking, they perform many actions such as
breathing, pronunciation, sentence and text production at the same time. At this point, the
development observed in the preschool period has an important effect. Because it is a rapid
process for children to become a natural speaker, but it takes much longer to become a
competent speaker (Berman, 2004). The foundations of this development are laid in the
preschool period covering the 0-6 age period.

Findings obtained from the study revealed that 60-72 months old children are not
yet competent in terms of speaking skills. For example, it has been found that they are
approximately medium in terms of pronunciation, display a rather inadequate appearance
in breathing requirements, and are much better at the point of standardization. The result
regarding the standardization is thought to be specific to the participating group. Findings
related to breathing are consistent with the information in the literature. An important
component of the sound system, which is the basis of speech, is the respiratory system
(Topbas, 2010). The correct use of breathing in speaking is a special physical skill. It was
found that participants of this study could not perform the correct breathing control during
speech; because of that, it was observed that they faced some problems in terms of sound

© 2021 Journal of Language Education and Research, 7(1), 161-192
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production, emphasis and fluency. Considering that the participants are around the age of
5, it can be said that this result is normal. Erdem (2013) states that children can produce
sounds that adults make around the age of 6-7. Problems in the nature of articulation
disorders, which are also related to breathing in sounds, decrease at the age of 4-5 and
disappear over time. (Diken, 2010). While the participants of this research can reproduce
many sounds correctly, they only have problems with certain sounds.

The fluency seen in the speeches of the participants is similarly at a medium level.
Fluency problems, which appear in the form of word repetitions, extensions or blocks, are
problems seen in the natural flow or rhythm of the speech (Kuru, 2013). Considering that
the speaking skill consists of comprehensibility, vocabulary, grammar and fluency
components (Ertirk, 2006), it is easily understood that the competence of this factor is
important for the listener. While the most negative dimension of the fluency levels of the
participants is related to naturalness and liveliness, the dimension in which they are at their
best is related to pauses. Although there was a lot of pauses in children, it did not affect
understanding. On the other hand, the naturalness and liveliness of the speech was found to
be significantly inadequate due to the level of fluency. Fluency is defined as the language
that a speaker naturally produces and maintains during communication (Richards, 2006).
The discontinuity of the language produced affects the fluency. There are also studies
showing that fluency problems in children can arise from many different reasons (Guitar,
2013). Some sources underline that fluency problem is an age-related condition and
younger ones have more difficulty in achieving fluency (Gordon & Luper, 1989). It
partially explains the fluency problems observed in the age group of participating children
in this study. The age group of the participating children in this study partially explains the
observed fluency problems Children's problems with fluency may be related to both
physical elements such as breathing and cognitive elements such as thought production.

Children showed the least success in terms of language competence and content.
Participating children who did not have too many problems with word choice were
insufficient in establishing coherence and cohesion relationships. The coherence, which is
related to textual qualities, reflects the relationship between sequential phrases and
sentences, while the concept of consistency corresponds to semantic-logical relations
between larger parts of the text (Keg¢ik & Uzun-Subasi, 2003). It is difficult for children to
fully establish these relationships around the age of 5 (Ozcan, 1993; Van Dam, 2010).
However, as the age progresses, children begin to better establish these relationships that
form the textual structure (Lee et al., 2013; Saphiro, 1990). Therefore, confronting children
with verbal text models that provide these relationships can speed up the process.

Another important finding obtained from the study is that the pronunciation level
significantly predicts the level of fluency. Considering the gradual structure of the speech,
it is expected that the performance of the pronunciation sufficiently will provide a natural
fluency. Because spoken language processing has a hierarchical structure (Davis &
Johnsrude, 2003) and its pronunciation features are one of its lower-level qualities.
Therefore, as the pronunciation characteristics of children become more competent, their
fluency levels also increase. There are many different variables, including social, linguistic
and psychological, that determine fluency (Segalowitz, 2010), however, according to the
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findings, the determinacy level of the pronunciation variable on fluency is quite high for
the 5-year-old group (24%). The reason may be that the pronunciation is of a physical
nature and has priority over other variables for children. Children at the age of 5 may not
yet be sufficiently aware of the social and psychological dimensions.

The effect of fluency on language competence and content dimension is likewise
high. Findings reveal that 5-year-old children who provide fluency in their speech
competently can create better structured oral texts. A fluent conversation is an indicator of
adequate linguistic processing. For this reason, fluency is defined as the ability to use
language quickly and confidently without unnecessary or unnatural pauses in
communication that cause some obstacles (Bailey, 2003; Byrne, 1986). Children who have
reached this level can establish more competent textual relationships. However, fluency
requires using narrative structures that do not have any mistakes that affect the phonetic,
syntactic, semantic and discursive features of the language (Byrne, 1986). Therefore,
fluency is expected to significantly predict children's language competence.

Considering the speaking skill levels of the children participating in the study, it
was found that the girls were better at the pronunciation dimension than the boys, but there
was no difference between girls and boys in terms of fluency and language competence.
There are many studies showing that girls progress faster than boys in language
development (Berk, 1997; Bornstein & Haynes, 1998; Eriksson et al., 2012; Fenson et al.,
1994). The findings obtained from this study coincide with the findings of the mentioned
studies. The reason why girls and boys differ in pronunciation dimension, but not to differ
in other dimensions may be because pronunciation is acquired earlier than fluency and
language competence. The fact that both genders are insufficient especially in terms of
language competence suggests that the development at this point has not reached a level
that will allow a certain difference to be understood.

Finally, it was determined that the speaking skill levels of the participant children
did not differ according to their ages. In this study two groups with a six-month difference
between them were formed to examine whether their age had an effect on the speaking
skills of the participants. The fact that there is no difference between the 60-72-month-old
children in terms of pronunciation, fluency and language competence-content can be
attributed to the small difference between the groups. Under normal conditions, the
preschool period is considered as a period in which language development progresses
rapidly (Hoft, 2009; Kirjavainen et al., 2009). However, it is thought that the age range
and certain qualities of the spoken language discussed in this study are not sufficient to see
the difference in question.

In summary, according to the results obtained from this study, it can be said that
five-year-old children are at a medium level in terms of speaking skills in the process of
acquiring Turkish as a mother tongue. While children who are in a better position at the
points of pronunciation and fluency still have difficulties in making some sounds, they also
face certain problems in terms of fluency. In addition, they have bigger problems in
providing language competence and establishing textual relationships. In order to verify
and diversify the findings, it is recommended to conduct studies where different data types
are used, children with wider age ranges are determined as a sample, and studies using

© 2021 Journal of Language Education and Research, 7(1), 161-192



Examination of Speaking Skills of ... 173

measurement tools that take into account other dimensions of speaking skill are
recommended.
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Kuramsal cerceve

Cocuklarda gelisim diizeyinin onemli gostergelerinden biri konusma becerisidir.
Sosyal bir cevrede biiyiiyen ¢ocuk, diger insanlarla olan etkilesimini konusma yoluyla
gergeklestirir. Konugsma becerisi ¢ocuklarin bir yandan sosyal baglamlara katiliminin
oncelikli araciyken diger yandan bilissel ve dilsel gelisimle tanimlanan bireysel niteligini
yansitmasina olanak taniyan bir beceri tiirtidiir. Cocuklar bu tiir deneyimlerini diizenlemek
icin dili kullanir (Alexander, 2006; Mercer & Littleton, 2007; Wells, 1999). Dil yoluyla
cesitli baglamlarin temel 6zellikleri anlagilir ve yine dilin farkli bir beceri boyutu olan
konugmayla bu baglamlara katilim gosterilir.

Konusma ayn1 zamanda okuryazarhigin ve diger Ogrenmelerin de temelini
olusturur. Sessel farkindalik, etkin sézciik dagarcigi, 6ykii anlatma basarimi gibi noktalar
ileride gergeklesecek okudugunu anlama ve kod ¢6zme becerisinin dnemli isaretleridir
(Dickinson & Porche, 2010; Resnick & Snow, 2009). Bagkalariyla olan sozel
etkilesimlerde ¢ocuklarin yaptig1 sozcliik secimleri, sesletim bigimleri ve bunlar
gerceklestirirken olusturdugu dilsel baglantilar dil edinim diizeyinin ve sosyal
ogrenmelerin 6nemli isaretlerini igerir. Bu nedenle ¢ocuklarin gelisim siirecinde belli bir
noktadaki konusma oOzelliklerinin belirlenmesi birgok Ogretim alaninin, ¢aligmanin ve
arastirmanin ¢ikis noktasini olusturur.

Konusma dili ileride gerceklesecek okuma ve yazma o6grenimini de destekler.
Okuma ve yazma becerilerinde elde edilecek basari okuloncesi donemde &grenilen
konusma ve dinlemenin uzantisi olarak ortaya cikar. Dolayisiyla okul 6ncesi donemde
konugma becerisi agisindan yetersiz olan ¢ocuklar sonraki yillarda diger ¢ocuklara ayak
uyduramayabilir (Biemiller, 2006; Dougherty, 2014; Scarborough, 2001). Bu durumla
karsilasmamak ig¢in cocuklarin konusma O6zelliklerini belirlemek ve kimi eksiklikleri
okuldncesi donemde gidermek gerekir.

Erken ¢ocukluk doneminde konusma becerisi gelisen ¢ocuklarin sosyal iliskileri
baglatma ve siirdiirme, edindigi yeni bilgileri yorumlama, duygu ve diisiincelerini
aktarabilme gibi becerilerde de basarili olduklar: bilinmektedir. Konusma, sosyallesmeyi
saglayarak cocuklarin kendine olan giivenlerini artirmaktadir (Bas, 2002). Basarili
iletisimin anahtarinin sesi etkili kullanma ile birlikte giizel ve anlagilir konusma oldugu
(Kurudayioglu, 2003) diisiiniildiigiinde konusmanin c¢ocuklarin g¢evresindeki bireylerle
anlasabilmelerinde temel olusturdugunu sodylemek miimkiindiir. Cocuklarin konusma
becerileri hem toplum hayatinda hem de okul hayatinda basarili olmalarin1 saglamaktadir
(Demir, 2010). Egitim kurumlarindaki konugsma derslerinin genel amacinin, 6grencilere
duygu, diislincelerini dil kurallarina uygun, dogru ve etkili big¢imde anlatma becerisi
kazandirmak (Ozbay, 2005) oldugu dikkate alindiginda erken gocukluk ddénemindeki
cocuklarin konugma becerilerinin de sistemli bir sekilde desteklenmesi gerekmektedir.

Dil bir¢ok bilesenin bir araya gelmesinden olusan bir dizgedir (Fromkin &
Rodman, 1983). Cok bilesenli bir dizgeyi kullanarak iletisim kurmak ilgili her bilesende
belli bir yetkinlige erismis olmay1 gerektirir. Dilin Oncelikli bilesenleri ses, bicim,
s0zdizim, anlam ve kullanim noktalarinda toplanir. Bu 6gelere dilin kullanimin1 etkileyen
dil otesi bilgiler de eklenebilir. Konusmay1 da iceren dil becerilerinin her kullaniminda
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dilin bilesenleri kendi diizlemi iginde islemeye baslar. Konusan birey dilin her bir
dizleminde belirtilen 6geleri birbiriyle uyumlu bigimde isletir.

Dilsel bilginin onemli bilesenlerinden biri kullanilan seslerin bilgisine sahip
olmaktir. Dili kullanan bireyler o dilin seslerini bilmeli ve seslerin birlesme kurallarini
konusma sirasinda uygulayabilmelidir. Cocuklarin konusma becerisinin ses agidan
degerlendirilmesi sahip oldugu sessel farkindalifa gore yapilabilir. Sessel farkindalik
dildeki seslerin nasil birlestirildigini ve ne tiir bir dagilim gosterdigini bilmeyi gerektirir.
Sessel farkindalik daha sonra edinilecek olan okuma becerisini de énemli 6lglde etkiler
(Bradley & Bryant, 1978; Goswami & Bryant, 1990; Lundberg vd., 1988). Dil
becerilerinin temelini olusturan seslere yonelik farkindalik heceleri, hecelerin igindeki
sesleri ve ses birimsel 6geleri kapsayan ii¢ noktada ele alinir (Treiman & Zukowski, 1991;
Stanovich, 1992; Hoien vd., 1995). Bu noktalarin her biri ¢ocuklarin konusurken
dinleyenin algilayacagi bicimde iiretmesi gereken seslere isaret eder.

Dilin sesleri belli anlamlarin karsiligi olan sozciiklerin ve climle yapilarinin
olusturulmasi igin gerceklestirilir. Dilsel anlam boyutu konusma becerisinin bir diger
onemli bilesenidir. Dildeki temel anlamsal birimler sdzcuklerdir (Fromkin vd., 2011).
Cocuklarin konusma becerisini yeterli diizeyde yansitmasi dilin belli sézciiklerine sahip
olmalarim1 gerektirir. Hangi sézciiglin hangi anlamla iliskilendigini ¢ocuklar yasadiklari
cevreden dgrenir. Ogrenilen sdzciikler zihinde siniflandirilir ve kullanimi sozciik siniflar:
iistiinden gergeklesir. S6zgelimi ara¢ s6zcligli bir siniftir ve otomobil, otobiis, tren, vb. alt
anlamlar icerir (Resnick & Snow, 2009). Cocuklar bu sozciikleri konugma sirasinda
anlamlarina uygun bigcimde secer ve dilbilgisel yapilar i¢inde kullanir. Cocuklarin s6zciik
bilgilerine yonelik yapilan calismalarin bir¢ogu daha c¢ok alict dille ilgili olarak gesitli
resimleri adlandirmaya dayanan sozciiklere odaklanir (Rowe vd., 2012; Vagh vd., 2009).
Perfetti (2009), cocuklardaki sozciik bilgisi farkliligina dikkat ¢eker. Cocuklar okula
basladiginda sozciik dagarciklarinda hizli bir gelisim goriiliir. Sozclik dagarcigi genis
cocuklarin konusmasi daha etkili bicimde gerceklesir.

Sozcukler dilin bigcim birimlerinden biridir. Bigim birimsel boyut sozclkler
yaninda ekleri de igerir. Sozciiklere ve anlamlarma iliskin bilgi, onlarm kullanim
sirasindaki ¢ekimlenmis bigimlerini anlamak ve edinmek icin bi¢cim bilimsel bilgiyi de
zorunlu kilar. Cogul, zaman, olumsuzluk, vb. ekler sozciiklerin ¢ocuklara farkli bicimlerde
goriinmesine neden olur. Dilde anlam ileten en kiglk birimleri karsilayan bigimbirimlerin
bilgisine sahip ¢ocuklarin, sozciiklerin kok ve govdelerine yonelik bilgi yaninda eklerin
sozciiklere kazandirdigi anlamsal ve islevsel niteliklerin bilgisine de sahip oldugu
diisiiniilebilir. Dil ediniminin bir boyutu olan konugma becerisinin gelisimi sozciiklerin
farklilasan big¢imlerini kullanabilmeyi gerektirir. Dil kullanicilarinin sozciiklerin sayisi
yaninda onlarin derinligine iliskin bilgiye sahip olmas1 gerekir (Kieffer & Lesaux, 2012).
Derinlik sozciiklerin degisik bi¢cimlerine yonelik bilginin karsiligidir.

Cocuklarin sozciikler agisindan gelisiminde onlarla bir¢ok kez karsilasmis olmalari
hem oOgrenmeleri hem de belleklerinde tutmalar1 bakimindan son derece Onemlidir
(Biemiller & Boote, 2006; Coyne vd., 2007; Silverman, 2007). Sozciiklere iligskin yeterli
gelisim gosteren ¢ocuklar bunlari konusmalarma da yansitir. Cocuklarin sdzciik dagarcigi
okul oOncesi donemden baslayarak ©onemli farkliliklar goOsterir. Okul Oncesi donem
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sozkonusu farkliliklar1 belirleme agicindan kritik bir 6neme sahiptir (Biemiller & Boote,
2006; Hirsch, 2006). Yapilan caligmalar okul oncesi 6gretmenlerinin ¢ocuklarin sdzciik
dagarcigimi gelistirmede yeterli stratejileri kullanmadigini ortaya koymustur (Dickinson
vd., 2008; van Kleeck, 2008). Oysa dogru yontemlerle iyi bir sozciik dagarcigir kazanan
cocuklar konugma becerilerini de gelistirebilir ve sonraki donemlerde daha basarili bir
Ogrenim yasami elde edebilir.

Dilin ve konusmanin zorunlu bir diger 68esi s6z dizimdir. S6z dizimsel bilgi
sozcliklerin nasil birlestirilecegine iliskin oOrtiikk bir bilgi tiiriidiir. S6z dizim yoluyla
ayrimsal birimler belli kurallarla birlestirilir (Fromkin vd., 2011). Ortiik sézdizimsel kural
bilgisi, sozciikleri nasil birlestirecekleri konusunda bireylere yol gosterir. Baska bir
deyisle, bu kurallara gore birlestirilmeyen sozciikler belli bir anlami karsilayamaz.
Dolayisiyla s6zdizimsel yapilar sézciikleri birbiriyle iliskilendirerek kullanmay1 gerektirir.
Bu kurallarin bilgisine sahip ¢ocuklar iyi yapilanmis tiimceler kurabilir. Boylece
konugmalar1 daha anlasilir bir duruma gelir.

Dilin kendi i¢ isleyisini olusturan bilesenlerin yaninda onun kullanim bigimine
iliskin boyutu da sézkonusudur. Ilgili baglami kosullari temelinde dil her zaman bir amag
icin kullanilir. Bireyler dili kullanarak aciklama, bilgi verme, soru sorma, selamlama, vb.
amaglar1 yerine getirir. Dilin degisik baglamlardaki kullanimina yonelik bilgi onun edimsel
boyutuna karsilik gelir. Edim bilim belli sosyal amaclar1 gergeklestirmek i¢in dili bir
iletisim araci olarak ele alan disiplinin adidir (Owens, 2012). Dilin edimsel bilgisine sahip
bireyler onu baskalariyla iletisim sirasinda kullandiginda ilgili sosyal baglama dayanarak
uygun sOzcukleri ve yapilari bulup kullanabilir. Konusma sirasinda dinleyenin taninip
taninmamasina, yasina ya da statiisiine; iletisimin gegtigi baglamin formal ya da informal
olmasina; konugmacinin amacina gore uygun olan yapilar edimsel bilgi yoluyla elde edilir
ve kullanilir. Cocuklarin edimsel bilgisi konusmalarini dogrudan etkiler.

Alan yazin incelendiginde okul 6ncesi donem cocuklarinin konugma 6zelliklerini
genis agidan inceleyen calismalara pek rastlanmamistir. Ancak, ¢ocuklarin genel dil
becerilerini ya da dildeki belli bir noktayr inceleyen kimi ¢alismalar bulunmaktadir.
Sozgelimi Tural (1977) 4-6 yas araligindaki g¢ocuklarin sozciik dagarciginin gesitli
degiskenlere gore farklilik gosterip gdstermedigini inceleyen bir ¢alisma yapmustir. Anlar
(1983), Denver Gelisimsel Tarama Testini kullanarak 6 yasina kadar olan g¢ocuklarin dil
gelisimini cinsiyet ve ebeveyn egitim diizeyi agisindan ele alirken Erkan (1990) 4-5 yas
cocuklarinin kullandig1 dilsel yapilar1 incelemis, sozciik sayisi ve tiiriinii odaga alan bir
calisma yapmistir. Oztiirk (1995), Peabody Resim Kelime Testi ve Liigatce Dil Testini
kullanarak gocuklarin alic1 ve ifade edici dil gelisimlerini incelemis, Taner (2003) yine
Peabody Resim Kelime Testiyle ¢cocuklarin dil gelisimlerini cinsiyete gore arastirmustir.
Bunun yaninda Kocak ve Dereli (2005) 4-6 yas arasindaki ¢ocuklarin ifade edici dil
diizeylerini arastirmis ve Ipek (2006) yine aym testle ¢ocuklarm sozciik dagarcigini
incelemistir. Bu ¢aligmalarin bir¢ogunda sozciigii odaga alan Peabody Resim Kelime Testi
kullanildig1r i¢in ¢alismalarin konusma becerisi bakimindan tek boyutlu oldugu
gorulmektedir. Tiirkcede ¢ocuklarin konusma becerilerini daha genis agidan inceleyen
arastirmalara gereksinim oldugu diistiniilmektedir. Bu anlayisla bu aragtirmada asagidaki
sorulara yanit aranmistir:
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1. Cocuklarin konugma becerileri sdyleyis, akicilik, icerik ve dil kullanimi alt
boyutlarinda nasil bir goriiniim sergilemektedir?

2. Cocuklarin konugma sirasinda sergiledikleri sOyleyis becerisi diizeyi akiciliklarin
ne duzeyde yordamaktadir?

3. Cocuklarin konusma sirasinda sergiledikleri akicilik diizeyi dil yetkinligi ve igerik
boyutunu ne diizeyde yordamaktadir?

4. Cocuklarin konusma beceri diizeyi cinsiyete gore farklilagmakta midir?

5. Cocuklarin konusma beceri diizeyi yasa gore farklilasmakta midir?

Yontem

Veriler toplanmadan 6nce 01.03.2021 tarihinde Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yaym Etik Kurulu'ndan 75 numarali izin alimmistir. Cocuklarin
konusmalarinda goriilen o6zellikleri ana cizgileriyle belirlemeyi amacglayan bu aragtirma
iligkisel tarama modelinde bir calismadir. Tarama modelindeki arastirmalarda ge¢miste ya
da suan var olan bir durum oldugu bi¢imiyle betimlenir (Karasar, 2000).

Katilimcilar

Aragtirmanin katilimcilarint Antalya il merkezinde 60-72 ay araliginda toplam 60
okul 6ncesi ¢ocugu olusturmaktadir. Katilimcilar olasiliksiz 6rnekleme tiirlerinden biri
olan uygun ornekleme (convenience sampling) yontemi kullanilarak olusturulmustur.
Uygun ornekleme yonteminde ihtiya¢ duyulan biiytikliikteki bir gruba ulasilana kadar en
ulasilabilir olan yanitlayicilardan baslamak {izere 6rneklem olusturulur ya da en ulasilabilir

ve maksimum tasarruf saglayacak bir durum, ornek {izerinde ¢alisihir (Biyiikoztirk vd.
2008).

%46.7’s1 (n=28) erkek, %53.3’si (n=32) kiz ¢cocuktan olusan katilimcilarin %65.0’1
(n=39) 60-66 aylik iken %35.0’i (n=21) 67-72 aylik arasindadir. Katilimcilarin yas olarak
60-72 ay (5 yas) araligindan sec¢ilmesinin nedeni konugma becerilerine yonelik belli bir
diizeye erismis olduklarinin diigiiniilmesidir. Alanyazinda ¢ocuklarin ii¢ yas dolaylarinda
dil dizgesini 6grendikleri belirtilir (Lust, 2006; O‘Grady, 2008). 4-5 yasa ulasan gocuk
edindigi dil dizgesiyle belli baglamlarda iletisim kurmaya baglar. S6zciik dagarciklari
geligsir ve daha karmasik nitelikli s6zdizimsel yapilar1 kullanmaya caligirlar. 60-72 ay
araligindaki katilimcilarin 60-66 ve 67-72 olarak iki ayr1 grupta ele alinmasinin nedeni ise
okul 6ncesi donemde ¢ocuklarin dil gelisiminin insan yasaminda hi¢ olmadig1 kadar hizli
olmasidir (Hoff, 2009; Kirjavainen vd., 2009).

Katilimcilarin  demografik 6zelliklerine yonelik bilgiler asagida Tablo 1’de
sunulmustur.

Tablo 1. Katilimcilara Iliskin Demografik Bilgiler

Kisi say1si %
Cinsiyet Erkek 28 46.7
Kiz 32 53.3
Toplam 60 100.0

Yas (ay) 60-66 39 65.0
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67-72 21 35.0
Toplam 60 100.0

Veri toplama araci

Arastirmanin verilerinin toplanmasinda katilimci ¢ocuklarin demografik bilgilerini
edinmek iizere arastirmaci tarafindan olusturulan Kisisel Bilgi Formu kullanilmistir.
Arastirmada kullanilan ikinci arag Bozkurt ve Arica-Akkok (2019) tarafindan gelistirilen
Konusma Becerisi Degerlendirme Olgegi (KBDO)’dir. Bu &lgek belli bir konusucunun
zayif ve giiclii oldugu alanlarin belirlenmesine olanak saglayacak bigimde tasarlanmuistir.
Soyleyis, akicilik, dil yetkinligi ve etkilesim/sunum boyutlarindan olusan 6l¢ekte her bir
boyut ayr1 ayr1 kullanilabilecek niteliktedir. Olgekte yer alan boyutlarin ilk iicii dereceli
puanlama anahtari yapisinda tasarlanmisken etkilesim/sunum boyutu istatistiksel stregler
nedeniyle dereceli gozlem formu olarak olusturulmustur. Olgekteki maddeler zayif,
gelistirilebilir, yeterli ve yetkin terimleriyle derecelendirilmistir. Maddelerin KGi
hesaplamasi uzman goriislerine bagvurularak yapilmis; sdyleyis, akicilik ve dil yetkinligi
boyutunda yer alan maddelerin tiimiiniin KGI hesaplamasi 1.0 olarak belirlenmistir.
Etkilesim/sunum boyutundaki maddelere bakildiginda ise yalnizca iki maddenin KGi
hesaplamasinin 0.8 degerinde, diger maddelerin ise 1.0 degerinde oldugu goriilmektedir.
Dolayisiyla bu 6l¢ek konusma becerisini degerlendirmede giivenilirligi yiiksek bir 6lgektir.
Bu arastirmada Olgegin yalnizca sdyleyis, akicilik ve dil yetkinligi-igerik boyutlar
kullanilmistir.

Verilerin toplanmasi ve ¢6ziimlenmesi

Veriler toplanmadan 6nce 01.03.2021 tarihinde Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etigi Kurulu tarafindan 75 sayili Etik Kurul izni alinmastir.
Arastirmaya katilan ¢ocuk katilimcilarinin konusma becerisini degerlendirmek i¢in onlara
kisa bir cizgi film izletilmis ve bu filmde gordiiklerini anlatmalar1 istenmistir. Alinan
izinlere dayanarak ¢ocuklarin anlatimlarinin ses ve goriintii kayd: alinmistir. Kayitlar iki
uzman tarafindan  Konusma  Becerisi  Degerlendirme  Olgegi  kullanilarak
degerlendirilmistir. Degerlendirmeler sonucunda uzmanlar arasindaki uyusum yiizdesine
bakilmis ve yapilan hesaplama sonucunda uyusumun .91 degerinde oldugu belirlenmistir.

Katilimcilarindan toplanan veriler tek oturumda elde edilmistir. Konusmalar
Olgekteki maddeler acisindan degerlendirilerek puanlanmig ve puanlar istatistik
programina aktarilmistir. Istatistik programinda kullanilacak teknikler arastirma
sorularinin niteligine gore belirlenmistir. Analizler yapilmadan 6nce verilerin dagilimina
bakilmistir. Bunun icin katilimcilarin 6lgegin alt boyutlarindan aldiklar1 toplam puan
hesaplanmis, daha sonra bu puanlarin dagilimina iliskin Skewness ve Kurtosis degerleri ile
merkezi egilim Olciilerine ve Shapiro Wilk testinin sonucuna bakilmistir. Skewness ve
Kurtosis degerlerinin +1.5 ile -1.5 arasinda oldugu goriilmis ve dagilim normal kabul
edilmigtir (Tabachnick & Fidell, 2013). Shapiro Wilk testinde ise p>.05 esitsizligi
saglanmistir. Bu sonu¢ da dagilimin normal oldugunu gostermistir. Sonug¢ olarak
KBDO’den elde edilen puanlarin normal bir dagilima sahip oldugu tespit edilmistir. Bu
sebeple KBDO’den alinan puanlarin cinsiyete ve yasa gore farkliligia yonelik analizlerde
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Bagimsiz Gruplar I¢in T Testi uygulanmistir. KBDO Séyleyis alt boyutunun Akicilik alt
boyutunu yordama diizeyi ile KBDO Akicilik alt boyutunun dil yetkinligi ve igerik alt
boyutunu yordama diizeyinin belirlenmesinde ise basit dogrusal regresyon analizinden
faydalanilmistir.

Bulgular

Arastirmanin ilk sorusunda c¢ocuklarin konusma beceri diizeylerinin soyleyis,

akicilik, dil yetkinligi ve igerik alt boyutlarinda ne diizeyde oldugunu belirlemek
amaglanmistir. Bunun i¢in yapilan analizin sonuglart Tablo 2’de gosterilmistir.

Tablo 2. Konusma Becerisi Derecelendirme Olgegi Soyleyis, Akicilik ve Dil Yetkinligi-icerik Alt
Boyutlarindan Alinan Puanlarin Ortalamalari

Dil Yetkinligi-icerik Alt

Boyutu

(tmcesel/metin

sel)

anlamsal baglari, yetkin diizeyde kurabilme: Gonderim,
degistirim ve eksiltmelerin a¢ik olmasi. Baglag kullaniminin
¢esitli olmasi. Yinelemeleri ve cagrisimsal sozciik iligkilerini

etkili bir bicimde kullanabilme

Boyutlar Maddeler X SS
Solunum/Durug  1.Konusma sirasinda solunum denetimini saglayabilme 1.58 .530
2.Konusmay1 dogru durus (postiir) i¢inde siirdiirebilme 1.68 537
E Bogumlama 3.Konusma seslerini dogru bir bi¢imde ve tam olarak 2.37 .843
E ¢ikarabilme
ﬁ Ses Siddeti 4. Konusmayi isitilebilir bir sesle siirdiirebilme 2.92 .696
'g Burtinsel 5.Vurgu, ton, ezgi gibi anlam1 etkileyen biiriin 6zelliklerini 2.00 611
:é‘ Ozellikler etkili bir bicimde kullanabilme
Olcunlalik 6.Konusmasini, 6l¢iinlii dili kullanarak, genis diizgt 3.02 291
olanaklari iginde siirdiirebilme
Soyleyis Alt Boyut Geneli 2.26 333
Duraksama 7.Konusmasinda nadiren goriilen duraksamalarin kabul 2.38 .691
(Dolgu sesler edilebilir siirenin altinda olmasi: Konusmanin bir biitlin
- veya sOzclikler)  olarak algilanabilmesi ve akici bir bigimde ilerlemesi
E Yineleme 8.Konugmasinda sozciik ve tiimce yinelemelerinden 2.37 .663
‘:E kaginmasi: Konugmanin akici bir bigimde ilerlemesi
E Konusma 9.Konusmasini olagan hizda (ne hizli ne yavas) 2.27 578
EE» Hizi/Anlagilirlik  surdurebilme: Konugmasinin biitiinliigiinii koruyabilme ve
< seyircinin dikkatini toplayabilme
Dogallik ve 10.Konusmay1 dogal ve canli (tekdiizelikten uzak) 1.77 .621
Canlilik stirdiirebilme; bdylece konugmanin akicilik kazanmasi
Akicibik Alt Boyut Geneli 2.19 414
Sozcuksel 11.Konusma amacina uygun bir bigimde sozciikleri ve 2.47 .566
Secimler s@zciik 6beklerini etkili bir bicimde kullanabilme
Baglasiklik 12.Konugmasinda ardisik tiimceler arasindaki mantiksal- 1.92 591
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Tutarlilik 13.Konusmasinin bilyiik anlamsal birimleri arasindaki 1.43 533
(metinsel) mantiksal-anlamsal tutarliligin yetkin diizeyde olmast:
Konusmay1, sapmalardan kaginarak, amaca uygun bir

bicimde siirdlrebilme

Ust metinsel ve  14.Konusmasinin konusma amacinin gerektirdigi {ist 1.25 437
sOylemsel metinsel ve sdylemsel yapiya sahip olmasi: Beklenen sdylem
diizenleme kaliplarini ve tist metinsel yonlendiricileri etkili bir bicimde

kullanabilme

Dil Yetkinligi-icerik Alt Boyut Geneli 1.76 .387

Tablo 2’de goriildiigli gibi katilimci cocuklar sdyleyis alt boyutunda 2.26
ortalamaya, akicilik alt boyutunda 2.19 ortalamaya ve dil yetkinligi-i¢erik alt boyutunda
1.76 ortalamaya erismislerdir. Konusma Becerisi Degerlendirme Olgegi’nde yer alan
maddelerden en az 1 ve en fazla 4 puan alindig1 disiiniildiigiinde soyleyis ve akicilik
boyutlarinda ¢ocuklarin ortanin ¢ok az istiinde, ancak dil yetkinligi-igerik boyutunda
ortanin biraz altinda bir diizeyde olduklar1 sdylenebilir. Bunun yaninda madde bazinda
cocuklarin diizeyleri yukaridaki tabloya yansitilmistir.

Aragtirmanin  ikinci sorusunda ¢ocuklarin sdyleyis becerisi diizeylerinin
akiciliklarim1 ne oranda yordadigini belirlemek amaglanmistir. Bu noktaya yonelik
uygulanan regresyon analizinin sonuglari Tablo 3’te gosterilmistir.

Tablo 3. Konusma Becerisi Derecelendirme Olgegi Soyleyis Alt Boyutunun Akicilik Alt
Boyutunu Yordama Diizeyine Iliskin Basit Dogrusal Regresyon Analizi Sonucu

Akicilik B Sh B t p
Sabit .815 324 2.513 .015
Soyleyis 611 142 492 4.302 000

n=60, R=.49, R?=.24, F=18.50, p<0.01

Yapilan basit dogrusal regresyon analizinin sonucuna goére konusma becerisi
derecelendirme 6l¢eginin alt boyutlarindan séyleyis alt boyutuna iliskin beceri diizeyinin
akicilik alt boyutuna iliskin beceri dilizeyini anlamli ve pozitif bicimde yordadigi
goriilmiistiir (R=.49, R?=.24, F=18.50, p<0.01). Tabloya gére séyleyis alt boyutuna iliskin
beceri duzeyi akicilik alt boyutuna iliskin beceri diizeyindeki toplam varyansin %24’ tinii
aciklamaktadir.

Aragtirmanin {iglincii sorusunda c¢ocuklarin akicilik diizeylerinin dil yetkinligi ve
icerik diizeylerini ne oranda yordadigini belirlemek amacglanmistir. Bunun i¢in uygulanan
regresyon analizinin sonuglar1 Tablo 4’te sunulmustur.

Tablo 4. Konusma Becerisi Derecelendirme Olgegi Akicilik Alt Boyutunun Dil Yetkinligi ve
Igerik Alt Boyutunu Yordama Diizeyine Iliskin Basit Dogrusal Regresyon Analizi Sonucu

Dil Yetkinligi ve Icerik B Sh B t p
Sabit .631 .228 2.763 .008
Akicilik 517 102 553 5.057 .000

n=60, R=.55, R?=.30, F=25.57, p<0.01
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Yapilan basit dogrusal regresyon analizinin sonucuna gfre konusma becerisi
derecelendirme OGl¢eginin alt boyutlarindan akicilik alt boyutuna iliskin beceri diizeyinin
dil yetkinligi ve icerik alt boyutuna iliskin beceri diizeyini anlamli ve pozitif bigimde
yordadig1 goriilmiistiir (R=.55, R?=.30, F=25.57, p<0.01). Tabloya gére akicilik alt
boyutuna iliskin beceri diizeyi dil yetkinligi ve icerik alt boyutuna iligkin beceri
diizeyindeki toplam varyansin %30’unu agiklamaktadir.

Arastirmanin dordiincii sorusunda ¢ocuklarin konusma diizeylerinin cinsiyete gore
farklilagip farklilagsmadigini belirlemek amaglanmistir. Bu noktaya yonelik uygulanan t
testi sonucu Tablo 5°te verilmistir.

Tablo 5. Konusma Becerisi Derecelendirme Olgegi’nden Alinan Puanlarin Cinsiyete Gore
Farkliligina Yonelik T Testi Sonucu

Cinsiyet N Ort. SS t p
Soyleyis Alt Boyutu Erkek 28 2.1548 .37386 -2.399 .020
Kiz 32 2.3542 .26690
Akicilik Alt Boyutu Erkek 28 2.0893 43148 -1.903 .062
Kiz 32 2.2891 .38158
Dil Yetkinligi ve Icerik Erkek 28 1.6964 .33580 -1.322 191
Alt Boyutu Kiz 32 1.8281 42330

Konusma Becerisi Derecelendirme Olgegi'nden alman puanlarin cinsiyete gore
farkliligina yonelik yapilan t testinin sonucuna gore sOyleyis diizeyleri cinsiyete gore
anlamli bir farklilik géstermektedir. Soyleyis alt boyutunda kiz ¢ocuklarin beceri diizeyleri
(x=2.35) erkek ¢ocuklarin beceri diizeylerinden (X=2.15) anlamli bi¢imde yiiksektir (t=-
2.399; p<0.05).

Arastirmanin son sorusunda ¢ocuklarin konusma diizeylerinin yasa gore farklilasip
farklilasgmadigini saptamak amaglanmistir. Bununla ilgili gergeklestirilen t testi sonucu
Tablo 6’da verilmistir.

Tablo 6. Konusma Becerisi Derecelendirme Olgegi Alt Boyutlarindan Alinan Puanlarin Yasa Gore
Farkliligina Yonelik T Testi Sonucu

Yas (Ay) N Ort. SS t p
Soyleyis Alt Boyutu 60-66 aylik 39 2.2692 .33028 .255 .800
67-72 aylik 21 2.2460 .34809
Akicilik Alt Boyutu 60-66 aylik 39 2.1667 .39874 -.740 462
67-72 aylhik 21 2.2500 44721
Dil Yetkinligi ve Icerik Alt 60-66 aylik 39 1.7372 .38022 -.801 426
Boyutu 67-72 aylik 21 1.8214 40422

Konusma Becerisi Derecelendirme Olgegi’nden alman puanlarin yasa gore
farkliligina yonelik yapilan t testinin sonucuna gore soyleyis (t=.255, p>0.05), akicilik (t=-
.740, p>0.05) ve dil yetkinligi ve igerik (t=-.801, p>0.05) diizeyleri yasa gore anlaml1 bir
farklilik gostermemektedir.
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Sonuc¢ ve Tartisma

Konusma, dil ediniminin son derece dnemli bir boyutudur. Bir yandan dinleme
yoluyla edinilen dil dizgesinin durumunu yansitirken diger yaniyla bilissel ve fiziksel
bilesenlerin etkilesimsel olarak ve baglamla uyumlu bicimde kullanimini1 yansitir.
Konugma sirasinda bireylerin birgok fiziksel ve biligsel islemi ayni anda yiiriittiiglini
gosteren degisik modeller vardir (Bock & Levelt, 1994; Dell, 1986; Levelt, 1989).
Cocuklar dil edinimi ve gelisimi siirecinde bu gerekliligi yerine getirme becerisini kazanir.
Konugurken solunum, sesletim, tiimce ve metin iiretimi gibi bircok edimi ayni anda
gerceklestirirler. Bu noktada okuldncesi donemde goézlenen gelisimin onemli bir etkisi
vardir. Cilinkii ¢ocuklarin dogal bir konusucu durumuna gelmesi hizli gergeklesen bir
slirectir, ancak yetkin bir konusucu olmasi ¢ok daha uzun zaman alir (Berman, 2004). Bu
gelisimin temelleri 0-6 yas donemini kapsayan okul 6ncesi donemde atilir.

Aragtirmadan elde edilen bulgular, 60-72 aylik ¢ocuklarin konugsma becerisi
bakimindan heniiz yetkin bir durumda olmadigini ortaya koymustur. Ornegin sdyleyis
ozellikleri bakimindan yaklasik orta diizeyde olduklari, solunumla ilgili gerekliliklerde
oldukca yetersiz bir gérunim sergiledikleri ve 6l¢lnlilik noktasinda ise ¢ok daha iyi
durumda olduklar1 bulgulanmustir. Olgiinliiliikle ilgili sonucun katilimcr gruba 6zgii oldugu
diistintilmektedir. Solunuma iliskin bulgular ise alanyazinda yer alan bilgilerle tutarlilik
gostermektedir. Konugmanin dayanagi olan ses sisteminin 6nemli bir bileseni solunum
aygitidir (Topbas, 2010). Konusmada solunumu dogru kullanabilmek fiziksel nitelikli 6zel
bir beceridir. Bu aragtirmanin katilimcilari konusma sirasinda dogru solunum denetimi
yapamadigt; bu nedenle de ses iiretimi, vurgu ve akicilik agisindan birtakim sorunlarla
karsilastiklar1 goriilmiistiir. Katilimcilarin 5 yas dolaylarinda oldugu disiiniiliirse bu
sonucun normal oldugu sdylenebilir. Erdem (2013) yetigkinlerin c¢ikardigi sesleri
cocuklarin 6-7 yas dolaylarinda ¢ikarabildigini belirtir. Seslerde gorilen solunumla da
iliskili olan artikiilasyon bozukluklari niteligindeki sorunlar 4-5 yaglarinda azalir ve
zamanla kaybolur (Diken, 2010). Bu arastirmanin katilimcilari da bir¢ok sesi dogru
bigimde tiiretebilirken yalnizca belli seslerde sorun yasamaktadir.

Katilimeilarin konugmalarinda goriilen akicilik da benzer bigimde orta diizeydedir.
Sozcik yinelemeleri, uzatmalar ya da engellemeler bigiminde beliren akicilik sorunlari
konusmanin dogal akisi ya da ritminde goriilen sorunlardir (Kuru, 2013). Konusma
becerisinin anlasilabilirlik, sozciik bilgisi, dilbilgisi ve akicilik bilesenlerinden olustugu
dikkate alindiginda (Ertiirk, 2006) bu etmenin yeterliliginin dinleyen agisindan onemli
oldugu kolayca anlasilir. Katilimeilarin akicilik diizeylerinin en olumsuz oldugu boyut
dogallik ve canlilikla iliskiliyken en 1yi durumda oldugu boyut duraksamalarla ilgilidir.
Cocuklarda duraksama fazlaca olsa da anlamay1 etkilememistir. Buna karsin konusmanin
dogalligi ve canliligr akicilik diizeyinden dolay1 onemli olglide yetersiz bulunmustur.
Akicilik, bir konusmacinin iletisim sirasinda dogal bigimde iirettigi ve siirdiirdiigi dil
olarak tanimlanir (Richards, 2006). Uretilen dilin siirekliliginin bozulmas1 akicilig1 etkiler.
Cocuklardaki akicilik sorunlarinin birgok farkli nedenden kaynaklanabilecegini gosteren
caligmalar da vardir (Guitar, 2013). Ayrica kimi kaynaklarda akicilik sorununun yasa bagh
bir durum oldugu, yasi kiiclik olanlarin akicilig1 saglamada daha fazla gii¢liik yasadigini da
belirtir (Gordon & Luper, 1989). Bu arastirmadaki katilimeci ¢ocuklarin da yas grubu
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goriilen akicilik sorunlarmi kismen agiklamaktadir. Cocuklarin akicilikta sorun yasamasi
hem solunum gibi fiziksel 6gelerle hem de diisiince iiretimi gibi bilissel ogelerle iliskili
olabilir.

Cocuklar dil yetkinligi ve igerik boyutunda en diisiik basariy1 gostermistir. Sézciik
secimi konusunda c¢ok fazla sorun yasamayan katilimci ¢ocuklar tutarlilik ve baglasiklik
iliskilerini kurmada yetersiz kalmiglardir. Metinsel niteliklerle ilgili olan baglasiklik art
arda siralanan sdzclk dbekleri ve tiimceler arasindaki iliskiyi yansitirken tutarlilik kavrami
metnin daha biiylik boliimleri arasindaki anlamsal-mantiksal bagmtilara karsilik gelir
(Kecik & Uzun-Subasi, 2003). Cocuklarin bu iligkileri 5 yas civarinda tam olarak
kurabilmesi guctir (Ozcan, 1993; Van Dam, 2010). Ancak yas ilerledikge metinsel yapiy1
olusturan bu iligkileri ¢ocuklar daha iyi kurmaya baslar (Lee vd., 2013; Saphiro, 1990).
Dolayisiyla cocuklar1 bu iligkilerin saglandigi dogru sozlii metin modelleriyle
karsilastirmak bu siireci hizlandirabilir.

Calismadan elde edilen bir diger 6nemli bulgu sdyleyis diizeyinin akicilik diizeyini
anlamli ol¢lide yordadigina yonelik bulgudur. Konugsmanin asamali yapisi diisiiniildiigiinde
sOyleyis edimlerinin yeterli Olclide gergeklestirilmesinin dogal bir akiciligi saglamasi
beklenir. Ciinkii konusma dilindeki islemleme hiyerarsik bir yapiya sahiptir (Davis &
Johnsrude, 2003) ve sOyleyis ozellikleri onun alt diizeyde bulunan niteliklerinden biridir.
Dolayisiyla ¢ocuklarin sdyleyis ozellikleri yetkinlestikge akicilik diizeyleri de artmaktadir.
Akiciligt belirleyen sosyal, dilbilimsel ve psikolojik olmak iizere bir¢ok farkli degisken
vardir (Segalowitz, 2010), ancak elde edilen bulgulara gére 5 yas grubu icin soyleyis
degiskeninin akicilik Ustlindeki belirleyicilik duzeyi oldukca yuksektir (%24). Bunun
nedeninin soyleyisin fiziksel nitelikli olmas1 ve ¢ocuklar agisindan diger degiskenlere gore
daha oncelikli olmasi olabilir. 5 yas diizeyindeki ¢ocuklar sosyal ve psikolojik boyutlarin
henuiz yeterince farkinda olmayabilir.

Akiciligin dil yetkinligi ve igerik boyutu istiindeki etkisi de ayni big¢imde
yuksektir. Elde edilen bulgulara gére konusmasinda akiciligi yetkin bi¢imde saglayan 5
yasindaki ¢cocuklar daha 1yi yapilanmis s6zlii metinler kurabilmektedir. Akici bir konusma,
dilsel islemlemenin yeterli bi¢cimde yapildiginin gostergesidir. Bu nedenle akicilik,
iletisimde bazi engellerin olusmasina neden olan gereksiz ya da dogal olmayan
duraklamalar olmadan hizli ve emin olarak dilin kulanim becerisi olarak tanimlanir
(Bailey, 2003; Byrne, 1986). Bu diizeye gelmis ¢ocuklar daha yetkin metinsel iligkiler
kurabilir. Bununla birlikte akicilik dilin sessel, sozdizimsel, anlamsal ve sdylemsel
ozelliklerini etkileyen yanlislarin olmadigi anlatim yapilarini kullanmay1 gerektirir (Byrne,
1986). Dolayistyla akiciligin ¢ocuklarin dil yetkinligini 6nemli oranda yordamasi beklenen
bir durumdur.

Arastirmaya katilan ¢ocuklarin konusma becerisi diizeylerine bakildiginda kizlarin
erkeklerden sdyleyis boyutunda daha iyi durumda olduklari, ancak akicilik ve dil yetkinligi
boyutlarinda kizlarla erkekler arasinda bir fark olmadigir bulgulanmistir. Dil gelisiminde
kizlarin erkeklerden daha hizli yol aldigin1 gdsteren bir¢ok arastirma vardir (Berk, 1997;
Bornstein & Haynes, 1998; Eriksson vd., 2012; Fenson vd., 1994). Bu g¢alismadan elde
edilen bulgu sozii edilen arastirmalarin bulgulariyla ortiismektedir. Kizlarla erkeklerin
sOyleyis boyutunda farkli olmalari, ancak diger boyutlarda aralarinda fark olmamasinin
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nedeni soOyleyisin akicilik ve dil yetkinligine oranla daha erken kazanilmasi olabilir.
Ozellikle dil yetkinligi konusunda her iki cinsiyetin de yetersiz olmasi bu noktadaki
gelisimin belli bir farkin anlagilmasina saglayacak diizeye gelmemis oldugunu
diisindiirmektedir.

Son olarak katilimer ¢ocuklarin konusma beceri diizeylerinin yaslarina gore belli
bir farklilik gostermedigi belirlenmistir. Bu c¢alismadaki katilimcilarin - konusma
becerisinde yaslarinin bir etkisi olup olmadigina bakmak i¢in aralarinda alt1 aylik fark olan
iki grup olusturulmustur. Tamami 60-72 aylik cocuklarin soyleyis, akicilik ve dil
yetkinligi-igerik bakimindan aralarinda bir fark olmamasi gruplar arasindaki farkin az
olmasina baglanabilir. Normal sartlarda okul 6ncesi donem dil gelisiminin hizli bigimde
yol aldig1 bir donem olarak kabul edilir (Hoff, 2009; Kirjavainen vd,. 2009). Ancak bu
caligmada ele alinan yas araliginin ve konusma dilinin belli niteliklerinin s6zkonusu farki
gormede yeterli olmadigi diisliniilmektedir.

Ozetle bu ¢alismadan elde edilen sonuglara gére bes yasindaki ¢ocuklarin Tirkceyi
anadili olarak edinme siirecinde konusma becerisi acisindan orta diizeyde olduklar
sOylenebilir. Soyleyis ve akicilik noktalarinda daha iyi bir durumda olan ¢ocuklar bazi
sesleri ¢ikarmakta yine de giiclik yasarken akicilik noktasinda da belli sorunlarla
karsilasmaktadirlar. Bunun yaninda dil yetkinligini saglama ve metinsel iliskileri kurma
noktasinda daha biiylik sorunlara sahiptirler. Elde edilen bulgular1 dogrulamak ve
cesitlendirmek amaciyla farkli veri tlirlerinin kullanildigi, daha genis yas araliklarina sahip
cocuklarin 6rneklem olarak belirlendigi ve konugma becerisinin diger boyutlarini dikkate
alan 6lgme araglarinin kullanildigi ¢alismalar yapilmasi dnerilmektedir.
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