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Due to the COVID-19 disease, which has affected the whole world negatively in all
areas of life, Distance education (DE) studies have become a mandatory practice for
students since March 2020. DE studies have also been used in music education, where
applied and theoretical studies are carried out. In this study, it was aimed to
determine the views of music education undergraduate students in higher education
institutions of different types around Turkey about the DE they have received during
the COVID-19 restrictions. A total of 284 undergraduate students participated in the
study. The data were obtained through the questionnaire prepared by the researchers
and tested with the SPSS programme. With some of the questions in the questionnaire
which were formed on the relationship between music education and DE, it was aimed
to find out whether there is a significant difference between the students in terms of
gender, class level and instrument field. The findings obtained from some of the
questions are presented with percentage frequency values. Some of the findings
obtained are that 57.4% of the participants preferred face-to-face training in the
restriction processes, 64.1% did not agree with the idea of DE as beneficial, and the
student teacher relationship in the classroom environment was not adequately
provided in DE.
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Egitim uygulamalar1 teknoloji yardimi ile giincellenerek yenilenebilmektedir. Bu
yeniliklerden birisi uzaktan egitim (UE) faaliyetlerinin baslatilmasi olmustur. UE imkanlar:
sayesinde zaman, maddiyat ve ulasim sorunlari nedeniyle fiziki egitim ortamlarmna
katilamayan Ogrenciler, amagladiklar1 egitimi imkanlar1 dahilinde alabilmektedirler. UE
baslangicta ihtiyaclarla ve yeniliklere yonelim ile sekillenerek kabul edilmis bir uygulama
olmasma ragmen 2020 yilindan itibaren mecburi olarak tercih edilmek durumunda
kalmistir. Tiim diinyayi tiim yasam alanlarinda olumsuz etkilemis olan Covid-19 hastalig1
nedeniyle UE calismalar1 2020 yili mart ayindan itibaren dgrencilerin zorunlu olarak
katildiklar1 bir uygulama haline gelmistir. Uygulamali ve teorik calismalarin stirdiiriildiigii
miizik egitiminde de UE calismalar1 yapilmistir. Bu ¢calismada Tiirkiye” de farkli tiplerdeki
yiiksekdgretim kurumlarinda miizik egitimi alan lisans 6grencilerinin Covid-19 kisitlama
siireclerinde aldiklar1 UE’ ye iligkin goriislerinin tespit edilmesi amaclanmigtir. Calismaya
284 lisans 6grencisi katilmistir. Veriler aragtirmacilarin hazirmis oldugu anket aracilig: ile
toplanmus, SPSS programu ile test edilmistir. Miizik egitimi ve UE iligkisinde olusturulmus
olan anketteki bazi sorular ile cinsiyet, sif seviyesi ve ¢algi alan1 degiskenleri arasinda
anlamli farklilik olup olmadig: incelenerek bulgulara ulagilmis, bazi sorulardan edinilen
bulgular ise ylizde-frekans degerleri ile sunulmustur. Kisitlama siireglerinde katithmcilarm
% 57 4tniin yiiz ylize egitimi tercih ettikleri, % 64,1inin UE" nin faydal oldugu
diisiincesine katilmadiklari, UE’ de sinif ortamindaki grenci-6gretmen iligkisinin yeterince
saglanamamis olmasi elde edilmis olan bulgulardan bazilaridur.
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Giris

Bireylerin fiziksel, sosyal, duygusal, akademik, kiiltiirel, sanatsal, zihinsel ve daha
cogaltilabilecek bir¢cok gelisim alaninda ¢agin gereksinimlerine, mesleki hedeflere, bireylerin
ihtiyaglarina, ilgilerine, yas Ozelliklerine ve iilkelerin egitim politikalarina gore sekillenen, planh-
programli ve belirli takvimlere gore yiiriitiilen uygulamalar egitim faaliyetleri olarak tanimlanabilir.
Belirtilmis olan gelisim alanlarinda saglikli ve yeterli olarak ilerleyebilen bireyler kazandiklar1 her
bilgi ile kendi amaglar1 dogrultusunda deneyimlerini giincelleyerek planladiklar1 mesleki kariyer
basamaklarim1 tirmanmaya devam etmekte, kisisel gelisim istekleri dogrultusunda se¢im yaptiklar1
alanda ilerlemeye devam etmektedirler. Bireylerin mesleki gelisim veya kisisel gelisim amaciyla tercih

edebilecekleri ¢ok sayida bilim ve egitim alanlarindan birisi de sanat egitimidir.

Sanat egitimi, akil ve duygularin dengeli gelisimini saglayan 6zel bir disiplin alamdir
(Bilirdonmez ve Karabulut, 2016, s.344). Sanat egitimi alan: biinyesindeki bir¢ok alt alandan birisi olan
miizik egitimi biliminde ilerlemek, sanat¢i veya egitimci olmak isteyen bireyler aldiklar1 miizik
dersleri ile sanatsal, kisisel gelisim ve mesleki acillardan Ozel yeteneklerini ilerletmeye
calismaktadirlar. Ucan’ a (2005, s.8) gore miizik egitimi: bireye kendi yasantis1 yoluyla amacli olarak
belirli miiziksel davranislar kazandirma, miiziksel davranislarinda belirli degisiklikler olusturma ve

gelistirme siirecidir.

Diinyada farkli yapilar ve isleyisler ile egitim 6gretim yapan birgok sanat okulu ve egitim-
Ogretim anlayist vardir. Her {ilke kendi sanat-miizik egitimi politikalari, modern ve/veya geleneksel
anlayiglari ile sekillenmis olan okul tiir ve cesitliliginde faaliyetlerini siirdiirmektedir. Ulkemizdeki
miizik egitimi kurumlari olan konservatuvar, egitim fakiiltesi, giizel sanatlar fakiiltesi, sahne sanatlari
fakiiltesi gibi farkli misyon ve vizyonlari olan okullarda miizik egitimi almakta olan bireyler aldiklar:
derslerin nitelik ve niceliklerine gore farkli kazanimlar elde etmektedirler. Uygulamali ve teorik
Ozellikli olarak farkli boyutlarda degerlendirilebilmekte olan miizik alan dersleri, bireylerin farkli
gelisim alanlarini egitmeye yoneliktir. Miizik egitiminde de diger birgok egitim alaninda oldugu gibi
dersler egitim ortamlarinda yiiz yiize olarak bire bir ve toplu bi¢cimde islenmektedir. Fakat gelisen
teknoloji, internet ag1 ve giicliniin giiclenerek yayginlasmas: ve hayati kolaylastirmasi; mevcut olan
derslik ve egitimcilerin daha islevsel kullanimina ihtiya¢ duyulmasi nedenleriyle egitim-6gretim

calismalar1 UE uygulamasi ile siirdiiriilmeye baslanmistir.

Teknolojinin gelismesiyle egitim kavrami farkli bir ozellik daha kazanmis ve teknoloji
egitimin vazgecilmez bir ogesi haline gelmistir. Internet teknolojisinin egitimde kullanilmasiyla
birlikte “UE” kavrami ortaya c¢ikmustir (Ozbay, 2015, s.376). Yeryiiziiniin en biiyiik iletisim agu:
diinyanin bir¢ok iilkesinde ¢ok sayida 6zel ve resmi is yeri ve kuruluglarin, milyonlarca bilgisayarin,
kablo, telefon hatti, uydu gibi araclarla birbirine baglanmasiyla olusan internettir. Internet’in egitim-

ogretim amach kullanimiyla bilgiye kolay erisim, ¢oklu veri saglama ve zengin iletisim olanaklar:
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edinilmistir. Bu sayede “Internet’le Ogretim” kavrami olugmus, 6grencilerin 6grenme aligkanliklar ve
deneyimleri yeni bir model sayesinde zenginlestirilmistir (Can, 2004, s.3). Uzaktan 6grenme ayrm
zamanda UE, e-dgrenme ve gevrimigi 6grenme olarak da bilinmektedir. Ogretmenlerin ve dgrencilerin
fiziksel olarak ayrilmasini, 6grenci-6gretmen ve 6grenci-0grenci iletisimini kolaylastirmak igin gesitli
teknolojilerin kullanimini biinyesinde barindirmaktadir (britannica.com). UE" de amag; zaman ve
cografi engeller gibi egitimin aksamasina sebep olan etkenleri kaldirmak, gelisen teknoloji ile uyumlu
olarak insan egitimine katki saglayabilen sistemlerle insanlara egitim-dgretim imkan: sunmaktir
(Ozbay, 2015, s.378). UE’ in iilkeler tarafindan kabul edilip gelecege yonelik yatirim olarak
goriilmesinin nedeninin fiziki ve maddi kosullarin yetersizligi oldugu belirtilmis, UE aracilig: ile

ogrenciler ve 6gretmenler farkl yerlerde olsalar dahi bir araya gelebilmislerdir (Kirik, 2014, 5.75-85).

Egitimin her asamasinda egitim kurumlarindan ve egiticilerden beklenen: planl ve programli
olarak egitim faaliyetlerini siirdiirmeleridir. Fakat bazi istisnai durumlarda egitim 6gretim faaliyetleri
planlandig1 gibi devam etmeyebilir ve ani degisikliklerle durdurulup bekletilebilir. Bazen de siiresi
belli olmayan sekilde dondurulabilir. Egitimin yapildig: sehir, bolge, iilke veya tiim diinyada salgin
hastaliklarin yasanmasi bu tiir beklenmeyen durumlara 6rnek olarak gosterilebilir. Bu tiir durumlarda
teknoloji ve internetin de yardimi ile sosyal medya araclar1 veya grup-birebir sanal goriismeler
saglayan cep telefonu uygulamalari, bilgisayar programlar1 vb teknolojik araglarla egitimin
siirdiiriilebilmesi secenegine sahip olunmaktadir. Giincel hayatimiz agisindan bakildiginda, Diinya
Saghik Orgiitii tarafindan 11-12 Mart 2020 tarihinde verilmis olan karar ile Covid-19 olarak
isimlendirilmis olan salgin nedeniyle diinya ¢apinda pandemi (salgin) ilan edilmis, egitimde UE
faaliyetleri ve teknoloji-internet baglantist en ¢ok konusulan konular ve gereksinimler olarak
kendilerini gostermistir. Kurnaz ve Sercemeli’ ye gore (2020, s.264) Covid-19 nedeniyle diinyanin
bir¢ok noktasinda hayat durma noktasina kadar gelmis olsa da bu yeni diinya diizenine ayak
uydurmak i¢in farkli yontem ve uygulamalarin kullanilmasi yoniinde gelismeler ¢ok hizli bir sekilde

yasanmigtir.

2019-2020 egitim Ogretim yili bahar donemi mart aymin ikinci haftasina kadar tilkemizdeki
yliksekogretim kurumlarinda yiiz yiize ve UE dersleri olagan sekliyle siirdiiriilmeye devam etmistir.
Fakat tilkemizde Covid-19 tanilar1 konulmaya baslaymca 16 Mart 2020 tarihinde olagan disi ani bir
bulagia salgin hastalik olan Covid-19 nedeniyle tiim yiiksekogretim kurumlarinda egitime {i¢ hafta
boyunca ara vermek zorunda kalinmistir. Bu siireglerde {ilkemizde her kademede egitim 6gretime ara
verilmesinin amaci ve nedeninin bulas Ozellikleri heniiz ¢ok net olarak bilinmeyen hastaligin

yayilmasinin 6niinii kesmek oldugu séylenebilir.

Pandemi donemlerinde salginin yayilma artisinda insan faktorii en biiyiik etkendir. Ulkeler
cesitli bigimlerde dnlemler almaya ¢alismiglardir (Geng ve Akyiirek, 2020, s.50). Covid-19 viriisiiniin

baskin sekilde iilkeden iilkeye yayilarak diinyay: tehdit eder hale gelmesiyle birlikte evde karantina,
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ulusal ve uluslararasi seyahat yasaklari ve sokaga ¢ikis yasaklari devletler veya yerel yonetimler
tarafindan ilan edilmistir. Covid-19 salgimi sonrasinda diinyada tiim {ilkelerdeki okullarimin fiziksel
(yliz ylize) egitimi askiya almasi ile mecburi olarak ¢evrimici egitime (uzaktan) devam edilmistir. Tiim
diinyada egitimin devam etmesi tek care haline gelmis olan g¢evrimigi-uzaktan (online) egitim
devletlerin de onay1 ve bu sistemi gelistirme ¢abalari ile siirdiiriilmiistiir (Telli Yamamoto ve Altun,
2020, 5.25-26). Ulkemizdeki iiniversiteler tarafindan uygulanan UE, c¢evrimigi senkron yontemler ile,
cevrimdigi asenkron yontemlerle ve bazilari da karma yontemlerle siirdiirtilmiistiir (Kurnaz ve

Sercemeli, 2020, s.265-266).

Bu calismada 6grencisi olduklar yiiksekokul ve fakiiltelerde miizik egitimlerini siirdiirmiis
olan miizik boliimii lisans 6grencilerinin miizik alaninda aldiklar1 UE derslerine iliskin goriislerinin
tespit edilmesi arastirmanin temel problemidir. Bu problemden yola ¢ikilarak UE faaliyetleri ve
ozellikleri baglaminda UE derslerinin takibine, ne kadarmin takip edildigine ve faydali olup
olmadigina; katilimcilarin ekonomik yeterliklerinin UE derslerine olan konsantrasyonlarmi etkileme
durumuna, kisitlama siireglerinde profesyonel psikolojik destek alma durumlarina iligskin goriislerinin
katilimalarin cinsiyet, calgi alami ve smif seviyesi degiskenlerine gore anlamli farklilik gostermekte

olup olmadigina yonelik alt problemler incelenmistir.

Miizik egitiminde yasanmakta olan gelismeleri kendi sinirliliklar1 ¢ercevesinde sunmakta olan
bu arastirmanin gilincel sonuglar1 ortaya ¢ikarmasi nedeniyle Onem arz etmekte oldugu
diisiiniilmektedir. Ulkemizdeki farkli tip yiiksekdgretim kurumlarmin miizik bdliimlerinde egitim
alan lisans 6grencilerinin Covid-19 kisitlama siireglerinde hazirliksiz olarak baslayip siirdiirdiikleri
UE calismalar1 ve bu siireglerde aldiklar1 miizik egitimi bilgileri sayesinde edindikleri kazanimlarla
iligkili olarak goriislerinin saptanmasi, elde edilen bulgulara iliskin onerilerin sunulmas: ve literatiire

giincel bir kaynagin sunulmasi amaclanmaistir.
Yontem

Betimsel tarama modeli kullanilarak yapilmis olan arastirmada demografik ozellikler ve

probleme yonelik veriler elde edilmeye ¢alisiimistir.
Katilimcilar

Arastirma evreni Tiirkiye’de lisans seviyesinde ve gesitli okul tiplerinde miizik egitimi alan
iiniversite 6grencileridir. Calisma grubu ise goniilliik esasina dayali olarak arastirmaya katilmis, farkh

sinif seviyelerinden ve okul tiplerinden olan 284 lisans 6grencisidir.
Veri Toplama Araci, Olusturulmasi ve Uygulanmasi

Calismanin verileri arastirmacilar tarafindan hazirlanmis olan “Miizik egitimi alan lisans
ogrencilerinin UE ve karantina siireclerine iliskin goriisleri” anketi ile elde edilmistir. Veri toplama

aract olan anketin hazirlanma asamasinda oncelikle konu ile ilgili literatiir taranmistir. Anket
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sorularinin olusturulmasinda etkisi olabilecegi diistiniilen farkli okul tiplerine ait miizik ogretim
lisans programlari, kazanimlari, konularin UE ile siirdiiriilme imkan ve kapsamlar1 dikkate alinmustir.
Bu oOgelerden yola ¢ikarak sorular olusturulmustur. Olusturulmus olan sorular miizik alaninda
caligmakta olan ii¢ Ogretim elemani tarafindan incelenmistir. Incelemeler sonrasinda alan
uzmanlarinin goriis ve Onerileri dogrultusunda gerekli olan degisiklikler yapilarak formun kapsam
gecerligi asamas1 tamamlanmistir. Anketteki bazi bilgiler demografik nitelikli verileri toplamay1 amag
edinmistir. Kalan sorularin bir kismi tek secenegin isaretlenebilecegi ve diger kismi ise birden fazla
secenegin isaretlenebilecegi sekilde ¢ok yamth olarak hazirlanmistir. Google form olarak hazirlanmis
olan form katilimcilara internet araciligi ile gonderilmis ve cevaplanan formlar kayit edilerek veriler

toplanmustir.
Verilerin Analizi

Elde edilen veriler SPSS programi ile degerlendirilmistir. Calismada yer alan nitel
degiskenlere ait tamimlayici istatistikler frekans ve yiizde ile gosterilmistir. Ilgili degiskenlerin gruplar
arasi karsilastirmalarinda Pearson, Yates veya Fisher-Freeman-Halton ki-kare testleri kullanilmistir.
Calismadaki tiim istatistiksel analizlerde p degeri 0,05'in altindaki sonuglar istatistiksel olarak anlaml

kabul edilmistir.

Calismada test edilmis degiskenler agisindan katilimcr sayilari farklilik gostermektedir.
Cinsiyet ve brans degiskenleri igin yapilmis testler sirasinda 284 katilimcinin tamamindan elde
edilmis veriler kullamilmigtir. Fakat simif degiskenine iliskin yapilmis olan test sirasinda hazirlik
sinifinda egitim almakta olan 12 katilima teste dahil edilmemis, 272 katilimcr verisi kullanilmistir.
Bunun nedeni hazirlik siifinin sadece konservatuvarlarda bulunmasi ve miizik alaninda egitim veren

diger yiiksekogretim kurumlarinda olmamasidir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg:r altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = T. C. Zonguldak Biilent Ecevit Universitesi Insan

Aragtirmalar1 Etik Kurulu
Etik degerlendirme kararinin tarihi= 27/07/2020

Etik degerlendirme belgesi say1 numarasi= 838
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Bulgular

Bu boliimde arastirmada elde edilmis olan demografik bilgiler ve incelenmis olan

degiskenlerin test edilmesi sonucu ulagilan bulgulara yer verilmistir.

Tablo 1. Katilimcilarin cinsiyetlerine, ¢algt alanlarina ve kisitlama siirecindeki egitim tercihlerine gore
dagilimlar:

Kisitlama
Cinsiyet n % Alan n % Siirecindeki Egitim n %
Tercihi
Erkek 103 36,3 San/Ses 50 17,6 Uzaktan 121 42,6
Kadin 181 63,7 Calg 234 82,4 Yiizylize 163 57,4
Toplam 284 100,0 Toplam 284 100,0  Toplam 284 100,0

Katilmallarin ¢ogunlugunun kadin 06grencilerden olustugu, biiyiik ¢ogunlugunun calgi
alaninda uzmanlasmaya yonelik egitim aldiklar1 ve % 57,4’{inlin kisitlama siireclerinde yiiz yiize
egitimi tercih ettikleri Tablo 1’de goriilebilmektedir.

Tablo 2. Katilimcilarin UE derslerini takip etme durumlarina, UE" yi Zoom/Hangout/Teams uygulamas: ile
almalarina ve tiniversite uzem sistemi ile almalarina iliskin dagilimlar:

UE UE derslerinin UE derslerinin
Derslerinin Zoom/Hangout/Teams liniversite

. . n % ) n % . .. n %
Takip Edilme uygulamast ile uzem sistemi ile
Durumu alinmasi almasi
Evet 261 91,9 Hayir 217 76,4 Hayrr 42 14,8
Hayir 23 8,1 Evet 67 23,6 Evet 242 85,2
Toplam 284 100,0 Toplam 284 100,0 Toplam 284 100,0

Tablo 2’de katilimcilarin biiyiik ¢ogunlugunun UE derslerini takip ettikleri, bu derslerin
cogunlukla 6grencilere Zoom/Hangout/Teams gibi uygulamalarla verilmedigi ve yine ¢cogunlugunun

UE derslerini iiniversitelerin UE merkezlerine bagh sistemlerle aldiklar1 goriilebilmektedir.

Tablo 3. UE ders sunumlari (PowerPoint), ders notlar1 ve kamerada senkron olarak yapilmasina iliskin
katilimcilarin dagilim

UE derslerinin PowerPoint UE derslerinin kamerada

ve ders notlari ile yapilmasi n & senkron olarak yapilmasi " &
Hayir 83 29,2 Hayir 108 38,0
Evet 201 70,8 Evet 176 62,0
Toplam 284 100 Toplam 284 100

Katilimailarin aldigr UE derslerinin ¢cogunlukla PowerPoint ve ders notlar1 materyalleri ile
islendigi ve % 62'sinin derslerini kamera karsisinda senkron olarak aldiklar1 Tablo 3’de

goriilebilmektedir.
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Tablo 4. Katilimcilarin smif seviyelerine, Covid-19 kisitlama siireclerinde psikolojik olarak destek alma
durumlarina ve yaslarima gore dagilimlar:

Covid 19 Kisitlama Siirecinde Psikolojik

o, o o
Sinuf n Yo Olarak n % Yas Toplam %
Hazirlk 12 472 Profesyonel destek alma geregi duydum 4 1,4 18 18 6,3
aldim
1.Suuf 62 218 Profesyonel destek alma geregi duydum 27 9,5 19 31 10,9
almadim
2 Srmaf 74 261 Profesyonel destek alma geregi duydum 44 15,5 20 42 14,8
alamadim
3.Smuf 70 246 Profesyonel destek alma geregi 200 736 21 57 20,1
duymadim almadim
4.S1mf 66 232 Tool . 22 53 18,7
Oplam 284 100,0
Toplam 284 100 P 23 32 11,3
24 11 3,9
25 12 42

26 ve st 28 9,9

Toplam 284 100

Katilimailar, hazirlik sinift hari¢ (konservatuvarlarin bazi boliimlerinde mesleki hazirlik sinift
egitimi verilmektedir), ¢ogunlukla esit oranda arastirmaya katilmiglardir. Kisitlama siireclerinde
katilimailarin % 73,67s1, profesyonel psikolojik destege ihtiya¢ duymayip almadiklarini belirtmislerdir.
Ayrica Tablo 4'te katilimcilarin ¢ogunlukla 20-22 yas araliginda olduklar: goriilebilmektedir.

Tablo 5. Kisitlama siireclerinde katilimcilarin ¢algilarimin yanlarmda olma durumu ile Covid-19 haberlerinden
psikolojik ve ekonomik olarak etkilenme durumlarina gére dagilimlart

Covid-19 Kisitlama
Calgilarinin Haberlerinden Siirecinde
Yanlarinda Olma n % ? © e“ N n %  Kalinan Yerde n %

Psikolojik Olarak .
Durumu . Ekonomik Sikint1

Etkilenme Durumu

Durumu

Var 155 54,6 Olumlu 32 11,3 Var 153 53,9
Yok 129 45,4 Olumsuz 252 88,7 Yok 131 46,1
Toplam 284 100,0 Toplam 284 100,0 Toplam 284 100,0

Tablo 5’te katilimcilarin % 54,6’sinin kisitlama siireclerinde bulunduklar yerde calgilarinin
yanlarinda var oldugu, biiyiik ¢ogunlugunun Covid-19 haberlerinden psikolojik olarak etkilenmis
olduklar1 ve kisitlama siireglerinde % 53,9unun ekonomik sikintilarinin  var oldugu
goriilebilmektedir.

Tablo 6. Katilimcilarin UE ile aldiklar: derslerin oOzelliklerine gore dagilimlarima ve UE derslerini hangi
teknolojik aygitlar ile takip ettiklerine iliskin dagilimlar:

UE derslerinin katilimcilar tarafindan hangi

UE ile Alnan Dersler n K teknolojik aygitlar ile takip edildigi n o

Teorik 98 34,5 Telefon 118 41,5
Uygulama 5 1,8 Bilgisayar 161 56,7
Her ikisi 181 63,7 Tablet 5 1,8

Total 284 100,0 Toplam 284 100,0




Akincy, M. S. & Bolat, M.

Katilmcillarin UE ile aldiklar1 derslerin % 63’7’sinin hem teorik hem de uygulamali

ozelliklerde oldugunu belirttikleri ve UE derslerini ¢ogunlukla bilgisayar ve telefon ile takip ettiklerini

belirttikleri Tablo 6’da goriilebilmektedir.

Tablo 7. Katilimcilarin UE derslerini ne kadar takip ettiklerine, UE derslerinin faydali ve faydasiz olma
durumlarina iliskin goriislerine gore dagilimlar

UE Derslerinin Ne
Kadarmin Takip Edildigi

UE 'nin Faydali
Oldugunu
Diisiintiyorum Ciinkii:

UE' nin Faydasiz Oldugunu

Diistintiyorum Ciinkii:

Toplam % Toplam % Toplam %

Okula Sinif ortamindaki

Tiimii 99 349 Sitmemize 28 g9 Obrend Ogretmen 156 549
gerek etkilesimi
kalmiyor saglanamadi
Sinif
ortaminda

Cou 99 34,9 devam ) 2% 9.2 ng.r.etmen odakli 31 10,9
zorunlulugum egitim yapildi
uz ortadan
kalkiyor
Sisteme

Bir yliklenen Sunulan bilgilerle

Kism 85 29,9 dersler faydal 48 16,9 ilgili sorularimi 14 49
bilgiler soramiyorum
sunuyor

Hicbiri 1 04 Dudistinceye o, oy, Budisinceye 83 29,2
katilmiyorum katilmiyorum

Toplam 284 100,0 Toplam 284  100,0 Toplam 284 100,0

Tablo 7’de katihmcilarin UE derslerini tiimii ve ¢ogu olmak {izere esit oranda takip ettikleri; %

64,1'inin UE’ nin faydali oldugu diisiincesine katilmadiklar1 ve % 54,9’unun UE faaliyetlerinde

smiftaki 6grenci 6gretmen etkilesiminin saglanamadig diistincesinde birlestikleri goriilebilmektedir.

Tablo 8. Cinsiyet, ¢calg alani ve sinifa gore katilimcilarin UE ile siirdiiriilen derslerin takip edilme durumunun

karsilagtirilmasi
Erkek Kadin Toplam p
Evet 90 (% 87,4) 171 (%94,5) 261 (% 91,9) 0,060
Hayir 13 (% 12,6) 10 (% 5,5) 23 (% 8,1)
San/Ses Calg: Toplam )
Evet 46 (%92) 215(%91,9) 261 (% 91,9) 1,000
Hayir 4 (% 8) 19 (% 8,1) 23 (% 8,1) ’
1. Sinaf 2.S1uf 3.S1uf 4.Simnaf Toplam p
Evet 59 (%95,2) 60(%81,1) 67(%957) 64(%97) 250 (% 91,9) 0.001
Hayir 3(%48) 14(%18,9) 3(%4,3) 2 (% 3) 22 (% 8,1) ’

Cinsiyet ve ¢alg1 alanina gore UE derslerini takip etme durumu, istatistiksel olarak anlamli

farklilik gostermemektedir (p degerleri sirasiyla 0,060 ve 1,000). Ancak siniflar arasinda UE derslerini

takip etme bakimindan istatistiksel olarak anlamli farklilik vardir (p=0,001). 1, 3 ve 4. siniflarda % 95,

% 97 arasinda katilim oran1 varken bu oranin 2. sinuflarda % 81,1’de kaldig1 goriilmektedir.
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Tablo 9. Cinsiyet, ¢alg1 alami ve simif seviyesine gore katilimcilarmn UE ile verilen derslerin takip edilme
oranlarumn karsilastirilmasi

Erkek Kadin Toplam p
Tumiini 35(%34) 64 (% 354) 99 (34,9)
Cogunu 36 (% 35) 63 (% 34,8) 99 (34,9) 0791
Bir kismini 31 (% 30,1) 54 (% 29,8) 85 (29,9) ’
Hig birini 1(% 1) 0 1(%0,4)
San/Ses Calg: Toplam P
Timiini 15 (% 30) 84 (%35,9) 99 (% 34,9)
Cogunu 20 (% 40) 79 (% 33,8) 99 (% 34,9) 0,686
Bir kismim 15 (% 30) 70 (% 29,9) 85 (% 29,9)
Hig birini 0 1(% 0,4) 1 (% 0,4)
1. S 2.5muf 3.Smuf 4.Smf Toplam p
Timiini 15 (% 24,2) 20 (% 27) 23 (% 32,9) 35(%53) 93 (% 34,1)
Cogunu 21 (% 33,9) 25 (% 33,8) 27 (% 38,6) 23 (% 34,8) 96 (% 35,2) 0,003
Bir kismim 26 (%41,9) 29 (% 39,2) 19 (% 27,1) 8(%12,1) 82 (% 30,1) ’
Hig birini 0 0 1(%1,4) 0 1(%0,6)

Cinsiyet ve calg1 alanina gore UE derslerinin ne kadar takip edildigi durumu, istatistiksel
olarak anlamli farklilik gostermemektedir (p degerleri sirasiyla 0,721 ve 0,686). Ancak sinuflar arasinda
UE derslerinin ne kadarinin takip edildigi bakimindan istatistiksel olarak anlamh farklilik vardir (p=
0,003). Veriler incelendiginde 3 ve 4. smiflarin UE derslerinin ¢ogunu ve tiimiinii takip etme
oranlarinin 1. ve 2. smiflara nazaran daha fazla oldugu (3. sinif: % 32,9 ve % 38,6; 4. smif: % 53 ve %
34,8) goriilmektedir. 1. ve 2. smiflarin ise UE derslerinin bir kismini takip etme oranlarinin (% 41,9 ve
% 39,2) 3. ve 4. siniflara gore daha fazla oldugu goriilebilmektedir.

Tablo 10. Cinsiyet, ¢algt alani ve sinifa gore katilimcilarin kisitlama siirecinde ekonomik durumlarmin UE
derslerine olan konsantrasyonlarini etkileme durumlarinin karsilagtirilmast

Erkek Kadin Toplam p
Evet 48 (% 46,6) 66 (% 36,5) 114 (% 40,1) 0,094
Hayir 55 (% 53,4)  115(% 63,5) 170 (% 59,9) ’

San/Ses Calg: Toplam )
Evet 27 (% 54) 87 (%37,2) 114 (% 40,1) 0.041
Hayir 23 (% 46) 147 (% 62,8) 170 (% 59,9) ’

1. Sif 2.Simuf 3.S1muf 4.Simuf Toplam p
Evet 25(%40,3)  27(%36,5)  33(%47,1) 24(%36,4) 109 (% 40) 0,525
Hayir 37(%59,7) 47 (% 63,5 37 (%529) 42 (%63,6) 163 (% 60)

Cinsiyet ve sinif diizeyine gore katilimcilarin, kisitlama siirecindeki ekonomik durumlarinin
UE derslerine olan konsantrasyonlarini etkileme durumu istatistiksel olarak anlamli farklilik
gostermemektedir (p degerleri sirasiyla 0,094 ve 0,041). Ancak ¢algr alanlar1 arasinda katilimcilarin
kisitlama stirecindeki ekonomik durumlarinin UE derslerine olan konsantrasyonlarini etkileme
durumu bakimindan, istatistiksel olarak anlamli farklihik vardir (p= 0,525). Verilere bakildiginda
san/ses ve calgl alaninda katilimcilarin kisitlama siirecindeki ekonomik durumlarmin UE derslerine
olan konsantrasyonlarmni etkileme durumuna “evet” diyen san/ses grubunun % 54 oraminda, c¢alg:
alaninin ise % 37,2’ de kaldig1; ayn1 soruya “hayir” diyen san/ses grubunun % 46, galg1 grubunun ise

% 62,8 oraninda kaldig goriilmektedir.
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Tablo 11. Cinsiyet, ¢alg: alani ve sinifa gore katilimcilarin UE ile aldiklar: derslerin faydali olma durumuna
iliskin goriislerinin karsilastirilmasi

Erkek Kadin Toplam p

Okula gitmemize gerek 12 (%11,7) 16 (%88, 28 (%9,9)
kalmiyor.

Sinif ortaminda devam
zorunlulugumuz 6 (%5,8) 20 (%11) 26 (% 9,2)
ortadan kalkiyor. 0,468

Sisteme }fulflenen dersler 18 (%17.,5) 30 (%16,6) 48 (% 16,9)
faydali bilgiler sunuyor.

Bu diisiinceye

Katimiyorum. 67 (% 65) 115 (% 63,5) 182 (% 64,1)

San/Ses Calgt Toplam p
Okula gitmemize gerek 2% 4 26(%11,1)  28(%99)
kalmiyor.
Sinif ortaminda devam
zorunlulugumuz 5 (% 10) 21 (% 9) 26 (% 9,2)
ortadan kalkiyor. 0,054
Sisteme ytiklenen dersler
4 (% 44 (% 18, 48 (% 16,
faydali bilgiler sunuyor. (%8) (% 18,8) 48 (% 169)
Bu diisiinceye

% 78) 143 (% 61,1) 182 (% 64,1
katilmiyorum. 39 (% 78) 3 (%6L1) 182 (% 64,1)

1. Smaf 2.Smf 3.Smuf 4.Smaf Toplam P
Okula gitmemize gerek o o o o o
Kalmuyor. 2 (% 3,2) 5 (% 6,8) 8(%11,4) 13(%19,7) 28 (% 10,3)
Sinif ortaminda devam
zorunlulugumuz 4 (% 6,5) 7 (% 9,5) 7 (% 10) 6(%9,1) 24 (% 8,8)
ortadan kalkiyor. 0, 092
Sisteme ytiklenen dersler
% 14, 14 (% 18, 10 (% 14, 14 (% 21,2) 47 (% 17,2
faydali bilgiler sunuyor. 9 (% 14,5) (% 18,9) 0 (% 14,3) (% ) (% )
Bu diisiinceye

Katilmiyorom. 47 (%75,8) 48 (% 64,9) 45 (% 64,3) 33 (%50) 173 (% 63,7)

Cinsiyet, ¢algt alan1 ve smif seviyelerine gore UE derslerinin faydali oldugu goriislerinin
durumu istatistiksel olarak anlamli farklilik gostermemektedir (p degerleri sirasiyla 0,468; 0,054 ve 0,

092).
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Tablo 12. Cinsiyet, ¢alg1 alam ve sinifa gore katilimcilarin UE ile aldiklar: derslerin faydasiz olma durumuna
iliskin goriislerinin karsilastirilmasi

Erkek Kadin Toplam p

Sinif ortamindaki
Ogrenci-0gretmen 53 (% 51,5) 103 (% 56,9) 156 (% 54,9)
etkilesimi saglanamadi.

Ogretmen odakli egitim 15 (% 146) 16 (% 8,8) 31 (% 10,9)

yapildi. 0,436
lan bilgilerle ilgili

Sunulan bilgilerle ilgili 4(%3,9) 10 (% 5,5) 14 (% 4,9)
sorularimi soramiyorum.
Bu diistinceye 31(%30,1) 52(%287) 83 (%29,2)
katilmiyorum.

San/Ses Calg: Toplam )
Sinif ortamindaki
Ogrenci-ogretmen 37 (%74) 119 (% 50,9) 156 (% 54,9)
etkilesimi saglanamadi.
Ogretmen odakli egitim

4(%8 27 (% 11 31 (% 10,9
yapildi. (%8) (% 11,5) (% 10,9) 0,027
Sunulan bilgilerle ilgili 1(%2) 13 (%5,6) 14 (% 4,9)
sorularimi soramiyorum.
Bu diisiinceye o o o
Katilmiyorum. 8(%16)  75(%321) 83(%29.2)

1. Smaf 2.Smf 3.Smuf 4.Smaf Toplam P

Sinif ortamindaki
ogrenci-ogretmen 42 (% 67,7) 45(%60,8) 38 (%54,3) 23(%34,8) 148 (% 54,4)
etkilesimi saglanamadi.
Ogretmen odakli egitim

yapildi 10(%161)  4(%54)  7(%10)  9(%136) 30 (%11)

<0,001

lan bilgilerle ilgili
Sunulan bilgilerle ilgili oy o 5907 @71 46l 12(%05)
sorularlml soramlyorum.

Bu diisiinceye o o o o o
Katilmiyorum. 9(%14,5) 23(%31,1) 20(%28,6) 30(%455) 82(%30,1)

Katilimcilarin cinsiyetlerine goére UE derslerinin faydasiz oldugu goriislerinin durumu
istatistiksel olarak anlamli farklilik gostermemektedir (p degeri 0,436). Ancak ¢alg1 alanlar1 ve sif
seviyeleri arasinda UE derslerinin faydasizligina iliskin goriisler bakimindan istatistiksel olarak

anlamli farklilik vardir (p degerleri sirasiyla 0,027 ve <0,001).

Tablodaki veriler incelendiginde, oncelikle calg1 alanlarinda “Smuf ortamindaki 6grenci-
Ogretmen etkilesimi saglanamadi” goriisiine katilma durumlarimin san/ses alaninda % 74 ve calgl
alaninda % 50,9 oraninda oldugu ve “UE’ nin faydasiz oldugu ifadesine katilmiyorum” goriisiine
katilma oranlari agisindan san/ses alaninin % 16 ve c¢algt alaninin % 32,1 oraninda kaldig:
goriilebilmektedir. Smif degiskeni incelendiginde ise 1. siuflar ve 4. siuflar arasinda “Siuf
ortamindaki 6grenci-6gretmen etkilesimi saglanamadi” goriisiine katiim oranlarinin 1. sifta % 67,7
ve 4. smifta % 34,8 ve “Bu diisiinceye katilmiyorum” goriisiine katiim oranlar1 agisindan 1. siifta %

14,5 ve 4. smufta % 45,5 oraninda kaldig1 goriilebilmektedir.
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Tablo 13. Cinsiyet, ¢calg1 alani ve simifa gore katilimcilarin Covid-19 kisitlama siirecinde psikolojik olarak
profesyonel destege ihtiyac duyma durumlarimin karsilagtirilmast

Erkek Kadin Toplam p
Duydum ve aldim. 0 4 (% 2,2) 4(%1,4)
Duydum ama o o o
almadim. 8(%7,8) 19 (% 10,5) 27 (% 9,5)
D 0,235

uydum ama 17 (% 16,5)  27(%149) 44 (% 15,5)

alamadim.
Duymadim ve o o o
almadim. 78 (% 75,79) 131 (% 72,49) 209 (% 73,6)

San/Ses Calgt Toplam p
Duydum ve aldim. 3 (% 6) 1 (% 0,49) 4 (% 1,4)
Duydum ama

4 (% 23 (%9, 27 (%9,
almadim. (% 8) 3 (% 9,8) (% 9,5)
Duydum ama o o o 0,314
alamadim. 7 (% 14) 37(%158) 44 (% 15,5)
Duymadim ve o o o
almadim. 36 (% 72) 173 (% 73,9) 209 (% 73,6)

1. Snuf 2.Smf 3.Smuf 4.Smaf Toplam p
Duydum ve aldim. 0 1(% 1,4) 0 3(%4,5) 4 (% 1,5)
Duyd

uydum ama 7(%11,3)  5(%6,8) 9(%129) 4(%61)  25(%92)

almadim.
Duydum ama
alamadim.
Duymadim ve
almadim.

12 (% 19,4)

43 (% 64,9)

11 (% 14,9)

57 (% 77)

7 (% 10)

54 (% 77,1)

0,700

13(%19,7) 43 (% 15,8)

46 (% 69,7) 200 (% 73,5)

Cinsiyet, calg1 alan1 ve smif seviyelerine gore katilimcilarin kisitlama siirecinde psikolojik

olarak profesyonel destege ihtiyag duyma durumlarinin istatistiksel olarak anlamli farklilik

gostermemektedir (p degerleri sirastyla 0,235; 0,314 ve 0, 0700).

Tablo 14. Cinsiyet, ¢algi alam ve simifa gore katilbimcilarin kisitlama siirecinde egitim tercihlerinin

karsilagtirilmasi
Erkek Kadin Toplam p
UE 46 (% 38)  75(%62) 121 (% 42,6)
bir tarihte yii 0,597
Uygun birtarihte ytiz 5 o, 350 106 (% 65) 163 (% 57,3)
yuze egitim
San/Ses Calg: Toplam p
UE 11(%22) 110 (% 47) 121 (% 42,6)
ir tarihte yi 0,001
Uygunbirtarihte ylz 55 o pay 124 (9 53) 163 (% 57,4)
yuze egitim
1. Sinaf 2.Smuf 3.Smmuf 4.S1nf Toplam p
UE 16 (%25,8) 31(%419) 34 (%48,6) 39 (%59,1) 120 (% 44,1)
ir tarihte yi 0,002
Uygunbirtarihte yiz ¢ o 74 o) 439 581) 36 (%514) 27 (%40,9) 152 (% 559)

ylize egitim

Cinsiyetlere gore katilimcilarin

kisitlama siirecinde egitim tercihleri durumu istatistiksel

olarak anlamh farklilik gostermemektedir (p= 0,597). Ancak calg1 alan1 ve sinif seviyeleri arasinda

kisitlama stirecinde egitim tercihleri durumunda istatistiksel olarak anlamli farklilik vardir (p

degerleri sirasiyla 0,001 ve 0,002). San/ses ve ¢alg1 alanindaki veriler incelendiginde UE’ yi tercih etmis

san/ses alanindaki katilimcilarin oraninin % 22, uygun tarihte yiiz ytiize egitimi tercih olan oranin % 47
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oldugu; sinif seviyesi incelendiginde ise UE’ yi tercih etmis olan 1. sinif oraninin % 74,2 ve yine UE’ yi

tercih etmis olan 4. siif oraninin ise % 59,1’de kaldig1 goriilmektedir.

Tablo 15. Katilimcilar tarafindan UE derslerinin takip edilememesinin nedenlerine iliskin dagilimlar: (Birden
fazla secenek isaretlenebilmistir)

Katilimcilarin UE' yi takip etmemelerinin veya edememelerinin nedeni Toplam %
Ders islemek i¢in motivasyonum yeterli degildi 107 37,7
Bu doénemden psikolojik olarak olumsuz etkilendigim i¢in derslere yonelemedim 84 29,6
Internet baglantim giiclii degildi 74 26,1
Internet paketim yeterli degildi 65 22,9
Bulundugum ortam dersleri takip edebilmem agisindan uygunlugunu yitirdi 54 19
Kardeglerim ve aile ile ilgili sorumluluklarimin olmasi 48 16,9
Faydali olmadigini diistindiigiim icin takip etmedim 47 16,5
Ev igleri ve temizlik ¢aligsmalar1 ¢ok vaktimi ald1 41 14,4
Diger: Takip ettim, ¢evrimici (online) egitimi gereksiz gordiigiim i¢in, gereksiz 39 15
odevler verildigi igin, hayatta ne olacagimiz belli olmadig icin

Bulundugum ortam uzaktan egitim almam i¢in uygun bir ortam degil 37 13
Bulundugum yerde internet baglantis1 yoktu 34 12
Takip etmek istemedim 28 9,9
Bilgisayarim/telefonum/tabletim/¢algim bozuldu 27 9,5
Telefonumum modeli yeterli degildi 24 8,5
Uzaktan egitim sistemi hakkinda yeterli bilgilendirilmedim 18 6,3
Bir iste ¢alismaya basladigim icin 2 0,7

Tablo 15’e gore, katilimailar tarafindan UE derslerini takip edilememesi durumlarima iliskin
verilmis cevaplar ¢oktan aza dogru siralandiginda; en ¢ok isaretlenen cevap 107 katilimei ile (% 37,7)
“ders islemek i¢in motivasyonum yeterli degildi” iken, en az isaretlenen cevabin sadece 2 katilimc ile

(% 0,7) “Bir iste calismaya basladigim i¢in” oldugu goriilmiistiir.
Sonuglar ve Tartisma

Katillmcilarin kisitlama siireglerinde kendilerine sorulmus olsaydi % 57,4’iiniin uygun
goriilecek bir tarih araliginda yiiz ylize egitimi ve % 42,6’smin ise UE’ yi tercih etmis olacaklarini
bildirmis olduklar1 tespit edilmistir. Katilimcilarin % 57,4 oraninda yiiz yiize egitimi tercih etmis
olanlara iligskin; kisitlama siireglerinde UE yontemi ile aldiklar1 derslerin 6grenme ve basari igin yeterli
imkanlar sunmamis olduguna inanmis olabilmelerinin; kisitlama siireclerinden ve bulunduklar:
ortamdan sikilarak ©nceden rahatlikla egitim aldiklar1 okullarimi 6zlemis olabilmelerinin; kolay
bulasicilik yonii ile yayginlasan ve hayat kayiplarina ugratabilme &zelligi olan viriisiin tehlikesinin
yeterince anlagilamamis veya bu durumu yeterince dikkate almiyor olabilmelerinin, teknolojik
aygitlar ve internet baglantisi yoniinden yetersizlikler yasiyor olabilmelerinin bu yodnde cevap
vermelerinde etkili olmus olabilecegi diisiiniilmektedir. % 42,6’lik oranin elde edilmesinde ise yiiz
ylize egitimi tercih etmis olanlarin aksi yoniinde diislincelerde olmalar1 ile birlikte kisitlama

siireclerinde kaldiklar1 ortamlarin kendilerine sunmakta oldugu rahathk, pratiklik ve benzeri
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memnuniyet durumlarini disariya tercih ediyor olmalarinin etkisinin olmus olabilecegi

diistintilmektedir.

Bu bulguyla iliskili olarak, Aktas, Biiyiiktas, Giille ve Yildiz'in (2020, s.8) c¢alismalarinda
katilima lisans 6grencilerin biiyiik cogunlugunun bu siirecte izolasyon olmasaydi UE derslerini tercih
etmeyi istememis olacaklar1 yoniinde goriis belirttikleri; Yalman'in (2013, s.1395) arastirmasinda
katilimcr lisans Ogrencilerinin % 76,5i UE yonetim sistemiyle aldiklari egitimden sonra egitim
gordiikleri boliime ait UE segenekleri bile olsa yine de yiiz yiize egitimi segecekleri yoniinde goriis
belirttikleri; Keskin ve Ozer Kaya'nin (2020, s.59) arastirmalarinda lisans 6grencilerinin %84.4'ii web
tabanli UE’ in yiiz ylize egitim kadar etkili olmadigim diisiindiikleri, % 45.7’si bunun yiiz yiize
egitime alternatif oldugu goriisiinde olduklari; Kirali ve Alci'nin (2016, s.69) farkli boliimlerde okuyan
lisans Ogrencileri ile yaptigi calismada UE ile ilgili goriisler arasinda “Egitimin en iyi sekilde
gerceklesmesi icin yiiz yiize etkilesim gereklidir” isimli ifadeye en ¢ok katilimi gosterdikleri benzer

sonuglar olarak sunulabilir.

Katilimailarin biiyiik ¢ogunlugunun (%91,9) UE derslerini takip ettikleri ve % 8,1’inin ise UE
derslerini takip etmedikleri bulgusuna ulasilmistir. UE’ yi takip ettiklerini belirtmis olan katilimcilara
iliskin: kisitlama siireglerinde kendilerinden beklenen sekilde 6grencilik gorevini yerine getirme
bilinci ile derslerini takip etmeleri; bulunduklar: ortamin UE derslerini takip etmeye uygunlugu; aile
iiyelerinin kontrolii ve uyarilar1 nedeniyle dersleri takip etmek durumunda kalmis olabilmeleri;
kendilerini derslere vererek vakitlerini en verimli sekilde kullanmaya ©6zen gosterme isteginde
olmalar1 veya tam tersi yonde ev icinde yapilabilecek sinirli sayida aktivite olmasi, teknolojik aygitlar
ve internet baglantisi yoniinden uygun donanima sahip olabilmeleri nedenlerinden derslerin takibine
onem vermis olduklari sdylenebilir. % 8,1'lik oranin olusmasinda ise UE derslerini takip edenlerin
aksi yoniinde durumlarda olabilmeleri ile birlikte kendisinden baska aile iiyelerinin de isleri ile ilgili
veya Ogrencilikleri geregi kisitlama siireclerinde evde bulunan internet ve teknolojik aygitlar
kullanmak durumunda kalmis olmalar1 nedeniyle teknolojik donamim ve gereclerin yetersiz
kalmasinin; katilimcilarin ailelerine maddi destek veya cesitlendirilebilecek nedenlerle bir iste

calismak zorunda kalmis olmalariin etkili olmus olabilecegi diisiiniilmektedir.

Bu bulgu ile yakindan iligkili olarak katilimcilarin UE derslerini takip etmeme nedenlerine
iligkin goriiglerinin tespit edildigi sorunun yer aldigi bulguda katihimcilar, “ders islemek igin
motivasyonum yeterli degildi, bu donemde psikolojik olarak olumsuz etkilendigim igin derslere
yonelemedim, internet baglantim giiclii degildi, internet paketim yeterli degildi, bulundugum ortam
dersleri takip edebilmem agisindan uygunlugunu yitirdi, kardeglerim ve aile sorumluluklarimin
olmasi, faydali olmadigimi diisiindiigiim icin takip etmedim” ifadelerini onaylamislardir. Bu
baglamda UE derslerinin takip edilememesi durumu ile ilgili olarak katilimcilarin kendi yasam

kosullarina bagl olarak hakli sebepleri oldugu sdylenebilir.
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Bulgunun bu sekilde olusmasimnin teknolojik kismini destekleyen Cetin, Cakiroglu, Bayilmis
ve Ekiz’ in (2004, s.144) goriisleri onemlidir. “Teknolojik agidan ilerlemis iilkelerde artik gercek giiciin
egitilmis insan beyninde oldugu kabul edilmektedir. Bu nedenle egitim faaliyetlerinde teknolojiden
yararlanmak i¢in yeni yapilanma siirecine girmislerdir. Bu gelismelerle ilerleyen iilkeler arasinda
olabilmek i¢in teknolojik yenilikleri yakindan takip etmek ve teknolojinin imkanlarini kullanabilmek
gereklidir. Teknolojik imkanlar bilgiye ulasmak isteyen bireylere sunulmalidir. Artik giincel hayatta
teknolojinin olmadig1 yerde egitimden ve egitimin olmadig1 yerde teknolojiden bahsetmek miimkiin
degildir.”

Katilmcilarin % 76,4’tintin UE derslerini Zoom/Hangout/Teams gibi programlar ile
almadiklar1 ve % 23,6’sinin ise bu uygulamalarla aldiklarini belirttikleri; katilmecilarin % 85,2’sinin UE
derslerini iiniversitelerinin kendi UE sistemi ile aldiklar1 ve % 14,8’inin ise bu yontemle almadiklarin
belirttikleri tespit edilmistir. Bu oranlarin olusmasinda pandemi ilani baglarinda yiiksekogretim
kurumlarinin 6ncelikle egitim-6gretimi durdurmasi ve yine hizli bicimde baslama karar1 aldiklarinda
ise ¢ogunlukla teorik derslerin egitimine baslanmasi ve uygulamali derslerin belirli bir ¢cogunlugunun
bekletilmesi kararmmin onemli etkisi oldugu diisiiniilmektedir. Ayrica bu hizli gecis siireglerinde
uiniversitelerin teknolojik-bilisim-internet aglarimi giiclendirme ve hali hazirda var olani kullanmak
zorunda kalmis olmalary;, 6gretim elemanlarmin derslerini PowerPoint sunumlar: ve ders notlar
kullanarak tiniversitelerinin UE merkezlerinin olanaklari ile yiiriitiilebilecegini diisiinmiis olmalari,
Zoom/Hangout/Teams gibi uygulamalarin resmi olarak lisansh kullanim gerekliliginin ve bu
uygulamalarin kullanim deneyimi agisindan 6gretim elemanlar: ve 6grencilerinin teknik yeterlilikleri,
internet baglant1 gliciiniin dezavantajlari, pandemi siirecinden 6nce senkron/asenkron UE sistemi
tizerinden dersleri yiiriitme deneyimi ve 6n hazirligi olmamis olan 6gretim elemanlarinin hazirliksiz

yakalanmis olmalarinin bu bulgu tizerinde etkili olmus olabilecegi diistintilmektedir.

Katilimcilarin % 70,8’inin UE derslerini PowerPoint ve ders notlar: ile yapmis olduklar1 ve %
29,2’sinin ise bu tiir arag gereclerle yapmadiklar1 yoniinde goriis sunduklar tespit edilmistir. Ogretim
elemanlarinin PowerPoint sunumu ile derse dair bilgileri gorsellestirme amaci tasidiklar
diistiniilmektedir. Ders notlarini kullanmay tercih etme sebepleri ise derse dair bilgilerin yazil1 olarak
kalicithigini siirdiirebilmesi ve ileriki siireclerde &grencilerin dersi tekrar edebilmelerine ve smav
hazirliklarinda kullanilmalaria imkan saglayabilmesi olabilecegi diistiniilmektedir. Katilimcilarin %
62’sinin UE derslerini kamerada senkron olarak yaptiklary; % 38’inin ise senkron olarak yapmadiklar:
tespit edilmistir. % 38 gibi dikkat ¢ekici bir oranin olusmasia iliskin olarak: yiiz yiize egitime ara
verilmesinden ve UE ile derslerini siirdiirmek zorunda kalmis olan 6gretim elemanlarinin ders
yapabilmesi icin hizmet verecek olan UE merkezlerinin bu ani gelisen duruma hazirliksiz ve yetersiz
olarak yakalanmis olmasindan kaynaklanabildigi; derslerini ¢evrimigi (online-senkron) yapmalari igin
ogrencilerinin teknolojik aygit ve internet ag1 erisim ve kullaniminda yetersiz kaldiklarindan dolay:

PowerPoint gibi sunumlar ve ders notlar1 ile derslerini siirdiirmeyi se¢mis olabildikleri
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diistintilmektedir. Ayrica bu bulgu ile ilgili olarak, 6gretim elemanlarinin sadece ¢ok az bir
boliimiiniin UE platformu iizerinde ders sunumu ve notu ile ders siirdiirme gibi 6grenme stil ve

tekniklerine aliskanlik durumunun etkisinin olmus olabilecegi diisiiniilmektedir.

Ruippo’ ya gore (2003, s.7) tek bir yontem ve araglarla siirdiirtilmeye ¢alisilan uzaktan miizik
egitimi calismalar1 kullanish degildir. Bu calismalarda kullanilabilecek olan farkli 6grenme stilleri ve
esneklik agisindan 6gretmenler desteklenmelidir. Sar1 ve Nayir'in (2020, 5.965) Pandemi doneminde
verilmis olan egitimle ilgili ulasilmis olan 6nemli verilerden bazilarmin: teknolojik yetersizlikler,
miifredat yetersizlikleri, teknolojiye ulasamama, ogretmenlerin teknolojik yetersizlikleri ve egitime
ulasmada esitsizlik olarak belirlendigini belirtmislerdir. Demirel’e gore ise (2009, s.696) okullardaki
tim egitim diizeylerinde gelecegin gereksinimlerine karsilik verebilen bireylerin yetistirilmesi igin

bilgi teknolojileri kullanimi egitiminin verilmesi 6nemli bir gerekliliktir.

Derslerin sunumlar ve ders notlar1 ile siirdiiriilmesine iliskin olarak; bu yontemlerin
ogrenciler tarafindan yetersiz bulunmas1 goriisii literatiirdeki arastirmalarla da orneklendirilmistir.
Karatepe, Kiiclikgencay ve Peker (2020, 5.1267) tarafindan yapilmis olan arastirmada lisans 6grencileri
¢ok tercih edilenden daha az tercih edilen yonteme dogru siralandifinda UE derslerinin
ylritiilmesinde; sozlii anlatimli sunumlarin, taranmis ders notlari, dijital yazim ve ¢izim
programlarinin kullanilmasmni, videolar ve PowerPoint sunumlar ile yapilmasini tercih ettiklerini
belirtmisler. Karadag ve Yiicel'in (2020, s.186) arastirmasinda ise O&grencilerin % 49" u UE’ de
kullanilan igerik ve 6gretim materyallerinin derslerin amaciyla ortiismedigini ve %53’tintin UE’ de
kullanilan igerik ve 6gretim materyallerinin orijinalliginden memnun olmadiklar: yoniinde goriislerini
belirtmislerdir. Sercemeli ve Kurnaz'in (2020, s.46), farkli boliimlerde okuyan katilimci lisans
ogrencileri UE derslerinin, 6gretim elemaninin ders notlari, ¢evrim dist video kayitlari, gevrimici
(online) derslerle ve PDF-Word-PowerPoint sunular ile desteklenmesi gerektigi yoniinde goriislerini

sunmuslardir.

Katilimcilarin % 63,7” si UE’ de hem teorik hem uygulamali dersler aldiklarini, % 34,5 teorik
dersler aldiklarim ve sadece % 1,81 uygulamali dersler aldiklarini belirtmislerdir. Ulkemizde
pandemi Onlem ve kisitlamalari dahilinde yiiz yiize egitime ara verilmesi ve yiiksekdgretim
kurumlar tarafindan egitimin UE ile siirdiiriilmesi kararmin duyurulmasi; kurumlarin mevcut
kosullarda sahip olduklar1 UE alt yapr ve bilisim sistemlerinin var olan kapasiteleri ile egitime
baslamislardir. Universitelerin UE merkezleri mevcut her akademik birimin derslerine hizmet etmek
zorunlulugu ile karst karsiya kalmistir. Universitelerin UE merkezleri, uygulamali derslerin agirlikla
yapildigr miizik egitimi verilen programlarin derslerinin yiiriitiilmesi icin elde olan imkanlar
sunmus, Ogretim elemanlar1 UE ile yapilmasi uygun goriilmiis olan derslerini yapabilmislerdir.
Alinmis olan bu kararlar, kurumdan kuruma, boliimden béliime, 6gretim elemanindan diger 6gretim

elemaninin  goriisiine ve simuf seviyesinde verilen derslerin niteliklerine gore degisiklikler
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gosterdiginden; katilimcilarin UE ile aldiklar1 derslerin niteligini belirlemesinde dogrudan etkili
oldugu diisiiniilmektedir. UE siireclerinde % 63,7’lik dilim ile hem teorik hem de uygulamali ders
almis olan katilimcilar i¢in egitim 6gretimin aksatilmamis olmasi sevindiricidir. Sadece teorik dersler
almis olduklarinu belirten % 34,5 oranindaki katiime1 grubunun ise yukarinda anlatilmis olan kurum,
Ogretim elemani kararlari nedeniyle ve sinif seviyeleri agisindan ¢ogunlukla teorik agirlikli dersler

olan programa sahip olmalari nedeniyle bu cevab1 vermis olduklar: diisiiniilmektedir.

Katilimcilarin % 56,7’si UE derslerini bilgisayar araciligi ile, % 41,51 telefon ile, % 1,8'i ise
tablet ile takip ettiklerini belirtmislerdir. Bu bulgu, bilgisayar ile ders takip edebilen katilimcilar
agisindan senkron-asenkron derslerin kolay ve etkili takibini saglayabilmelerinde, UE ders akislarina
etkin katiimda bulunmalarinda, arastirma, inceleme, 6dev hazirlama gibi faaliyetlerinin de kolay
yapilabilmelerinde 6nemli avantajlar sahip olduklar1 diisiiniilmektedir. UE derslerini mobil-cep
telefonlar: ile takip etmis olan % 41,5’lik orandaki katilimc1 grubunun: 6ncelikle kisitlama siireglerinde
bulunduklar: yerde bilgisayar veya laptop gibi teknolojik aygitlarinin olmamasi, bulunduklar: yerde
bilgisayar veya laptop gibi teknolojik aygitlar: var olanlarin ise kendilerinden baska yakinlarmin bu
aygitlar1 kullanma zorunluluklarinin da olmasi, ders igin gereken teknolojik materyallerini kullanmak
igin yeterli firsat edinememis olmalari, ¢cogunlukla hep yanlarinda olan aygitin cep telefonu olmasi ve
sosyal hayatlarinda telefonlarini kullanma alisgkanliklarinin UE derslerini de cep telefonlarinda takip

etme istek-tercihleri nedenleriyle olusmus olabilecegi diisiiniilmektedir.

Tuncer ve Bahadir'in (2017, s.35) arastirmasinda gesitli UE programlarinda egitim alan lisans
ogrencilerin UE’ ye iligskin belirtmek istedikleri ek goriislere “UE kaldirilmali”, “baglanti sorunlar1
giderilmeli”, “6grencilere bilgisayar verilmeli” seklinde cevaplar verdikleri; Karatepe ve digerlerinin
(2020, s.1267) arastirmasinda lisans ogrencilerinin biiyiik ¢ogunlugunun senkron UE derslerini cep
telefonlar1 ile ve diziistii bilgisayarlar1 ile izlediklerini belirtmeleri; Uzoglu’ nun (2017, s.7)
arastirmasindaki 6grencilerin biiyiik bir cogunlugunun UE derslerini bilgisayar ile aldiklari; Sercemeli
ve Kurnaz (2020, s.45) arastirmalarinda farkli boliimlerde okuyan lisans Ogrencilerinin biiyiik

¢ogunlugunun UE derslerini kendi cep telefonlarinda ve kendi bilgisayarlarinda takip ettiklerini

belirttikleri 6rnek sonuglar bu bulguyu desteklemektedir.

UE’ nin faydaliligimin nedenlerini tespit etmeye yonelik sorulmus olan soruya iliskin
katilimailarin % 64,1'i UE’ nin faydali oldugu diisiincesine katilmadiklari, % 16,9'u sisteme yiiklenen
derslerin faydali bilgiler sundugu, % 9,9'u okula gitmelerine gerek kalmadig1 ve % 9,2’si ise sif
ortaminda devam zorunluluklarinin ortadan kalktig1 yoniinde goriisler sunduklar: tespit edilmistir.
UE’ nin faydasizliginin nedenlerini tespit etmeye yo6nelik sorulmus olan soruya ise katilimcilarin %
29,2’si UE’ nin faydasiz oldugu ifadesine katilmadiklari, % 54,9'u smif ortamindaki 6grenci-6gretmen
etkilesiminin saglanamadigi, % 10,9'u 6gretmen odakl egitimin yapildi ve % 4,9'u sunulan bilgilerle

ilgili sorularimi soramadiklar1 seklinde fikirlerini sunmus olduklari tespit edilmistir. Birbirleri ile
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yakin iligkili olan bu bulgular dizisi arasinda % 64,1’lik orandaki katilimci tarafindan UE’ nin faydali
olmadiginin belirtilmesi dikkat ¢ekicidir ve % 57,4 oraninda katilimcinin uygun bir tarih araliginda
yliz yiize egitimi tercih etmis olmalar1 ile baglantih olarak degerlendirilebilir. Bu baglamda,

katilimcilarin yarisindan fazlasmin UE ¢alismalaria sicak bakmadiklari anlasilabilmektedir.

Ayrica katilimcr 6grencilerin yiiz ylize egitimde 6grenci-ogretmen iletisimi ve etkilesimine
onem verdikleri, 6grenci merkezli ders islenmesine inandiklar1 ve yiiz ylize egitim c¢alismalar:
sirasinda yaptiklari gibi dersin anlasilabilmesi agisindan 6nem arz eden sorular: sormanin ve doniitler
almalarinim 6nemine inandiklari, bu dogrultuda egitim-6gretim faaliyetlerinde belirtilen unsurlarin
onemli maddeler olduklar1 diisiiniilmektedir. Bu bulgularla elde edilmis olan verilerin diger cok
secenekli isaretleme imkani ile sorulmus soru olan katihmcilarin “UE derslerini takip etmeme veya
edememe nedenleri” ne iliskin elde edilmis verilerle iligkilendirilerek literatiirden 6rnek sonuglar ve

goriislerin paylasiminin uygun olabilecegi diisiiniilmektedir.

Oznel olarak degerlendirildiginde pek ¢ok iilkede evden egitimin okul siirecinde yasanan
Ogrenme ortaminin yerini alamayacag: goriilmiistiir (Ak, Sahin, Cigekler ve Ertiirk, 2020, s.7). Cesitli
egitim otoriteleri tarafindan verilmis olan bu kararlarin yaninda UE’ nin asil hedef Kkitlesi olan
ogrencilerin goriislerinin daha onemli fikirler sunabilecegi diisiiniilebilir. Uzoglu” nun (2017, s.6)
arastirmasinda katilimci 6grencilerin belirli bir ¢ogunlugu UE derslerinin belirli bir ders saati
olmadig1 icin Ogrencileri strese sokmadig goriisiinde birleserek bu durumu avantaj olarak
degerlendirmisler; iletisim ve etkilesim agisindan bakildiginda ise katilimc1 6grencilerin belirli bir
cogunlugu UE derslerinin egitimdeki 6gretmen-6grenci 6grenci iligkisi agisindan dezavantaj olarak

gordiiklerini belirtmislerdir.

Elcil ve Sézen Sahiner” in (2014, s.31) ¢alismalarinda 6grencilerin yaridan biraz fazlasi dersin
Ogretim gorevlisiyle rahat iletisim kuramadigmni ve ders sirasinda teknik sorunlardan dolay1 sik sik
sorun yasadiklarini;, Buluk ve Esitti’ nin (2020, s.294) calismasinda UE’ de, 6gretim elemanlar: ile
iletisim etkinliklerinin iyi olmamasini en 6nemli engel olarak diisiindiiklerini; Giindiiz’ {in (2013, s.37)
icinde miizik egitimi Ogrencilerinin de oldugu katilmc lisans ogrencilerinin de oldugu
arastirmasinda “UE yiiz ylize egitime gore daha etkilidir” ifadesine katilmadiklarini; Biris¢i’ nin (2013,
s.31) aragtirmasinda lisans dgrencileri video konferans tabanli UE hakkinda: letisim eksikligi, teknik
sorunlar ve derse olan konsantrasyon eksikligi seklinde olumsuz goriisleri oldugunu; Keskin ve Ozer
Kaya'nin (2020, s.59) arastirmalarinda lisans 6grencilerinin %49.9'u 6gretim elemanlariyla rahatca
iletisim kuramadiklarmi, %60.7’si web tabanli egitimin kendi hizlarinda o6grenmelerine olanak
sagladigini, %74.6’s1 Ogrenilenin ¢abuk unutuldugunu ve %53.9'u ise egitimler sirasinda teknik
sorunlar yasadiklariny Oztas ve Kili¢'m (2017, 5.280) calismasinda katilimei iiniversite ogrencileri UE

konusunda karsilastiklar: sorunlara iliskin verdikleri cevaplar arasinda: internet ve izleme oranlari ile
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ve 0gretimin kalitesinin yetersizligine iliskin goriislerini yogunlukla belirtmislerdir.

Katilimcilarin % 88,7” si Covid-19 haberlerinden psikolojik olarak olumsuz etkilendiklerini
belirtmisler; kisitlama siireglerinde psikolojik olarak destek alma goriislerine gore ise % 73,6's1
profesyonel psikolojik destege ihtiya¢ duymayip almadiklarini, % 26, 4’11 ise profesyonel psikolojik

destege ihtiya¢ duyup aldiklari-almadiklari veya alamadiklarini belirttikleri tespit edilmistir.

Gorsel, isitsel, fiziki veya soyut-diisiinsel agilardan olumsuz-kotii olarak degerlendirilebilecek
durumlarla karsilasacak-karsilasmis olan bireylerin bu tiir olay, olgu veya kavramlara iliskin
psikolojik olarak can sikintisi, huzursuzluk, rahatsizlik ve daha da orneklendirilebilecek duygu ve
diisiinceler icinde olmasi normal bir durum olarak goriilebilir. Ogrencilerin goriislerine gore bu
bulgularin elde edilmesinde: Cevrimigi (online) veya yiiz yiize profesyonel destek almak igin yeterli
maddi imkanlariin olmama durumlarinin; yiiz yiize profesyonel destek alma i¢in yasadiklar1 evden
cikarak disarda viriis riskini almak istememis olmalarinin, destek alma istek veya diisiincelerinin
aileleri tarafindan onaylanmamis olmasinin veya bu konuda aile bireylerine acgiklama yapmaktan
¢ekinmis veya istememis olmalarinin; katilimcilarin olumsuzluklara karsi 6zdenetimsel ve yikima
karst duygusal kontrol asamasinda bilingli ve kontrol altinda olduklarini hissetmelerinin veya

hissediyor olduklarini diistinmelerinin etkisinin olmus olabilecegi diisiiniilmektedir.

Bu bulgu ile iligkili olan bir diger ¢alisma olan Eres ve Dogus’ un (2020, s.363) arastirmasinda
Covid-19 pandemi siirecinde yasadiklar1 egitim dis1 sorunlara iliskin katilimcr 6grenciler: Kendilerinin
ve yakmlarinin Covid-19 hastaligina yakalanacagi korkusunu yasama, engellenmis olma, aile igi
catismalar yasama, fiziksel sagliklarinin bozulma farkindaligi, ekonomik zorluklar i¢inde olma, sosyal

aktivite yapamamak ve depresyon yasama ifadelerine yogunlukla katilmislardir.

Katilmcilarin UE derslerini takip etme durumlar ile cinsiyet ve calgi alanlar1 arasinda
anlaml farklilik goriilmemisken sinif degiskeninde anlamli farklilik tespit edilmistir. Smiflar bazinda
genel olarak incelendiginde % 91,9 oraminda katiimcinin UE derslerini takip etmis olmasi egitim
faaliyetlerinin stirekliligi acisindan bakildiginda hem 6gretmenler hem de 6grenciler i¢in olumlu bir
durum olarak degerlendirilebilir. Simuflar aras1 yiizdelik takip etme oranlarmna bakildiginda takip
puanlarmin lisans 3 ve 4. siniflarin 1. ve 2. siniflara gore az farkla da olsa yiiksek oldugu bulgusundan
yola gikarak, dort yil siirmekte olan lisans egitimlerinin ikinci ve son-/bitirme yarisinda olan 3. ve 4.
sinif ogrencilerinin egitim aldiklar1 okullarin igleyis ve ¢alismalarina uyum gosterme egilimlerinin,
ogrencilik sorumluluklarini diizenli ve etkili siirdiirebilmeye olan isteklilikleri ile mezuniyet
planlarimi zamaninda gerceklestirme amaclarinin alt siniflara gore daha belirgin olabilmesi ile iliskili

olarak daha yiiksek oranda takip puanina sahip olmus olduklar1 sdylenebilir.

Katilimcilarin UE derslerinin ne kadarin: takip ettikleri ile cinsiyet ve calgi alanlar1 arasinda

anlaml farklilik gortilmemis, smiflar arasi anlamh farklilik tespit edilmistir. Genel oranlar agisindan
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bakildiginda katilimcilarin % 34,9'u UE derslerinin tiimiinii, % 34,9'u ¢ogunu, % 29,9’u bir kismini ve
% 0,4’11 ise hic birini takip etmediklerini belirtmislerdir. Toplam % 69,82lik orandaki UE derslerinin
timiinii ve ¢ogunu izleyen katihimci sayisinin UE derslerinin bir kismini ve hi¢ birini izlemeyen
katilimc1 oranina gore oldukga fazla olmasi memnuniyet verici bir durum olarak algilanabilir. Ayrica
bu oran, katilimc 6grencilerin kisitlama siireclerinde derslerine iliskin olumlu yénde olmus olan ilgi
ve devamlilik diisiincelerinin bir gostergesi olarak kabul edilebilir. Katilimcilarin kalan kismi1 olan %
30,3'likk orana iliskin ise takip igin yeterli internet kotasi, baglanti giiciine ve yeterli teknolojik
aygitlara sahip olamamalari;, UE’ nin uygulanmasmna iliskin ¢alismalara katilmak istemeyisleri,
faydaliligina inanmamalar: ve bir iste ¢alisiyor olabilmeleri nedenleriyle UE derslerinin bir kismin

veya hig birini takip edemedikleri sdylenebilir.

Katilimcilarin UE derslerinin ne kadarin takip ettikleri durumlarina gore elde edilmis olan
verilerde smiflar arasi anlamli farkhiliklar tespit edilmistir. Verilere ayrintili bakildiginda UE
derslerinin tlimiiniin takibi agisindan 1. siflar (% 24,2) ve 4. siniflar arasinda katilim orani (% 53)
agisindan farklilik oldugu, bu oran farkliliginin sinif seviyesi yiikseldikge arttig1 goriilebilmektedir.
Aymni sekilde UE derslerinin bir kisminin takibi agisindan 1. siuflar (% 41,9) ve 4. sinflar arasinda
katilim orani (% 12,1) agisindan farklilik oldugu, bu oran farklihgmin smif seviyesi yiikseldikge
diistiigii goriilebilmektedir. Bu farkliigin UE veya yliz yiize egitim durumlarina bakilmaksizin
Ogrencilerin egitim aldiklar1 okullarin egitim faaliyetlerinin siirdiiriilme diizenine ve o6grencilik
sorumluluklarina alismis olma deneyimlerine sahip olmalarindan; daha alt smiflardaki smuf
seviyelerinde olan Ogrenciler acisindan bakildiginda ise {ist sinif seviyelerindeki 6grencilerin tam

tersine Ozelliklerde olmus olmalarindan kaynaklanmais olabilecegi diistiniilmektedir.

Buluk ve Esitti” nin (2020, 5.293-294) arastirmasinda lisans 0grencilerinin biiyiik ¢ogunlugu
tarafindan (yaklasik %86’sinin) UE derslerinin takip edebildigi belirlenmistir. Bu oranin olusmasinda
lisans seviyesindeki genclerin internet ve mobil teknolojik cihazlar etkin kullanmalari ve hayatlarinda
siklikla yer veriyor olmalarmin etkisi oldugu diistiniilmektedir. Ayrica katilimci 6grenciler UE
derslerinde kullanilan bilgisayar ve diger teknolojik donanim eksikliklerini, yogunluk nedeniyle
yasanan stk sik internet kesintilerini, gesitli ailevi sorunlarin yasanmasini ve benzeri diger durumlari
UE derslerinin takibini etkileyen engeller olarak ifade etmislerdir. Ser¢emeli ve Kurnaz'in (2020, s.45)
aragtirmalarinda farkli boliimlerde egitim goren katilimar lisans 6grencilerinin biiyiik ¢ogunlugu UE

derslerini her giin takip ettikleri ve yine ¢ogunlugu da iki giin de bir takip ettiklerini belirtmislerdir.

UE derslerinin katilimcilar tarafindan faydali oldugu ifadesine katilma durumlari ile cinsiyet,
calg1 alanlar1 ve smif seviyeleri arasinda anlamli bir farklilik olmadig: tespit edilmistir. UE tiim
yliksekogretim kurumlarinda egitim alan lisans 6grencileri icin mecburi ve hizli verilmis bir kararla
egitim yontemi olarak uygulanmaya baglamistir. Bu hizli gegis siirecinde 6grenciler UE’ nin kapsamz,

nasil uygulanacagi, hedef ve beklentilerinin ne olacagi, derslerin niteliklerine gore farkliliklar gosterip
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gostermeyecegi gibi konularda sadece bulunduklari iiniversitelerin web sitelerindeki agiklamalar
yoluyla bilgiler alabilmislerdir. Universitelerde neredeyse son on yildir bazi dersler béliim ve alan
fark etmeksizin UE yoluyla verilmektedir. Yiiksekogretim kurumlarinin {ist siniflarinda bulunan ve
bu arastirmada da katiimci olmus olan lisans 2, 3 ve 4. siniflarda egitim alan 6grencilerin hazirlik ve
1. siif gibi alt smiflara nazaran UE yoluyla daha fazla sayida dersler almis olmalarina ragmen alt
smiflarla aralarinda UE derslerinin olumlu veya olumsuz yonde farklilik olusmamis olmas: dikkat
¢ekici bir sonug olarak goriilebilir. Bulgunun bu sekilde olusmasinda, UE’" nin acil olarak uygulamali
ders yada teorik ders olmasi fark etmeksizin tiim derslerde kullanilmaya baslanmis olmasinn,
Ogrencilere gerekli acgiklamalarin yeterli sekilde yapilamamis-yapilmamis olmasinin, mevcut
agiklamalarin ise UE hakkinda alt smiflara gore daha deneyimli olan {iist smiflarda bile etkili
olamamasmin, UE’ in tim smiflar tarafindan faydali goriilmemesine neden olmus olabilecegi

distntilmektedir.

Bu bulgu ile ayn1 dogrultuda Karadag ve Yiicel'in (2020, s.188-189); Kirali ve Alci'min (2016,
s.70); Buluk ve Esitti’ nin (2020, s.291); Yalman'mn (2013, s.1395) ve Giindiiz'iin (2013, s.48)
arastirmalarinda katilimcilarin UE memnuniyetleri ve ilgileri ile cinsiyet ve sinif degiskenleri arasinda
anlamh bir farklilik bulunamamistir. Biris¢i’ nin (2013, s.31) arastirmasinda katilimc lisans
ogrencilerinin cinsiyetleri ile UE’ e iliskin tutumlarinin anlami farklilik gostermedigi tespit edilmistir.
Ates ve Altun’ un (2008, s.136) calismasinda katihimei {iniversite dgrencilerinin cinsiyetleri ve smif
seviyeleri ile UE dersine iligkin tutumlar1 arasinda anlaml farklilik bulunmamistir. Giindiiz’tin (2013,
s.50-51) Sinif seviyeleri ile UE algilar1 arasinda ise anlamh farklilik bulunmustur. Bu arastirmada 1.
smiftaki katillmcilarin 2. ve 4. smuftaki katilimalardan; 3. smiftaki katillmcilarin 4. smiftaki
katilimailardan; 3. smiftaki katilimcilarin 2. siniftaki katilimcilardan daha diisiik UE algilarinin oldugu
tespit edilmistir. Oztag ve Kiligin (2017, s.283) calismasinda katilimci {iniversite &grencilerinin
cinsiyetleri ile UE dersine iliskin tutumlar1 arasinda anlamli farkliik bulunmustur. Erkek katilimcilar

daha ytiiksek olumlu tutum igerisinde olmuslardir.

Katilimcilarin kisitlama siireglerindeki ekonomik durumlaria bagh olarak UE derslerine olan
konsantrasyonlari ile cinsiyet degiskeni ve smif seviyeleri arasinda anlamh farkliik olmadigi, calg:
alanlari ile anlamli farklilik oldugu tespit edilmistir. Arastirmada katilimcilara ekonomik sorunlarinin

var olup olmadig1 sorulmus ve katilimcilarin % 53,9'u var oldugunu belirtmistir.

Tablo 10’da goriilebilecegi {izere san/ses alanindaki katilimcilarin yaklasik olarak yari yariya
evet-hayir oranlar1 ¢ikmigken ¢alg: alanindaki katilimcilarin orani (Evet: % 62,8; hayir: % 37,2) dikkat
¢ekicidir. Bu bulgudan da yola ¢ikarak calg1 alanindaki katilimcilarin san/ses alanindaki katilimcilara
oranla ekonomik sikintilar1 ile egitim faaliyetlerinin farkinda olarak veya olmayarak daha fazla

iliskilendirdikleri, derslerine konsantrasyonlarin bilingli veya bilingsiz etkiledikleri sdylenebilir.
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Katiimcilarin UE derslerinin faydasiz oldugu goriisiine katilma durumlar ile cinsiyetleri
arasinda anlamli farklilik bulunmamais fakat ¢alg alanlar1 ve sinif seviyeleri arasinda anlaml farklilik
tespit edilmistir. Yiizdelik degerler incelendiginde verilmis olan ifadelerin arasinda “UE’ in faydasiz
oldugu diisiincesine katilmiyorum” diisiincesinin San/Ses ve Calg: alanlar1 arasinda katilim agisindan
farklihk gosterdigi tablo 12'de goriilebilmektedir. San/ses alanindaki katilimeilar % 74 oranla “Simnif
ortaminda Ogrenci- Ogretmen etkilesimi saglanamadi” diisiincesinde yogunlasmisken, calg:
alanindaki katilmailar ¢ogunlukla “Simuf ortaminda Ogrenci Ogretmen etkilesimi saglanamadi”
diisiincesine katilmis ve san/ses 6grencilerine gore daha yiiksek oranda “faydasiz oldugu diisiincesine
katilmiyorum” ifadesine katilmislardir. Bu farkliligin San/Ses ve Calg:t alanlarina UE 6ncesi ve UE
sirasinda kullanilmakta olan birbirlerinden farkli egitim-6gretim yontem-tekniklerinin, UE sirasinda
calistiklar1 farkli 6gretim elemanlarinin ders isleyis cesitliginin, san-calgi alaninin kendilerine has

ogretim farkliliklarinin etkisi ile olusmus olabilecegi diistiniilmektedir.

Siniflar agisindan bakildiginda ise Lisans 1, 2 ve 3. siuflarin verilmis olan diger ifadelere
oranla daha yiiksek oranda “smif ortaminda 6grenci-6gretmen etkilesimi saglanamadi” goriisiine
katildiklar1 fakat lisans 4. siufin ise bu ifadeye daha az oranla katildigy;; UE derslerinin faydasiz
oldugu distincesine ise diger smiflardan fark edilir derecede fazla olarak % 30" luk oranda
katilmadiklari tespit edilmistir. Lisans 4. siniflar agisindan bu farklihgin olusmasinda: katihimcilarin
kisitlamalar sirasinda kendilerine sunulan UE ¢alismalarina olumlu tutum ve yaklasimlar iginde

olarak egitim faaliyetlerine katilmis ve degerlendirmis olmalarinin etkisi olabilecegi diistintilmektedir.

Giindiiz’ {in (2013: 48) yaptig1 arastirmada katilimcr 6gretmen adaylarinin cinsiyetlerine gore
UE algilar1 arasinda anlamli farklilik bulunamamistir. Yine ayni arastirmada katilimci 6gretmen
adaylarinin sinif degiskeni agisindan UE algilarinin anlamli farklilik gosterdigi tespit edilmistir. Alg:
ortalama puanlar1 birbirlerine yakin olmakla birlikte ¢oktan aza dogru: Lisans 2-4-3-1 olarak

siralandig1 tespit edilmistir.

Katilimcilarin kisitlama siireglerinde profesyonel psikolojik destek alma durumlari ile cinsiyet,
calg1 alan1 ve simif seviyeleri arasinda anlamli farklilik olmadig1 sonucuna ulasilmistir. Katihmeilarin
c¢ogunlugu profesyonel psikolojik destek almaya gerek duymamis ve almamis olduklarim
belirtmislerdir. Bu ¢alismada profesyonel psikolojik destek alma degiskeni, cinsiyet-sinif seviyesi ve
calgi alanindan bagimsiz bir degisken olarak yerini almistir. Konu ile ilgili daha fazla sayida
katilimaryla yapilacak olan arastirmalarda psikolojik destek alma durumunun egitim faaliyetleri ve
farkli bireysel degiskenlerle baglantisina iliskin ayrintilandirilabilecek ve iliskilendirilebilecek

bulgulara ulasilmasi miimkiin olabilir.

Katilimailarin kisitlama siireglerindeki egitim tercihleri ile calg: alanlar ve sif seviyeleri
arasinda anlaml farklilik oldugu ve cinsiyet degiskenine iliskin anlamli farkliik olmadig: tespit

edilmistir. Tablo 14" e bakildiginda UE’ yi se¢me ortalamalarinin sinf seviyesi yiikseldik¢e dogru
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orantili olarak yiikseldigi, lisans 1. smnif ile 2., 3. ve 4. smiflar arasinda artan degerlerde farkliligin

oldugu goriilebilmektedir. Tabloya gore ayni farklilik bu durumun tersi icin de gegerlidir.

égrenciler, egitim almaya basladiklar: andan itibaren aldiklari her farkli ders ve farkli 6gretim
elemanlar1 ile c¢alismalar1 neticesinde birikim edinmekte ve bu birikimleri tecriibeye
doniistiirmektedirler. Tlerledikleri siniflarin seviyeleri sayesinde egitim faaliyetlerinde her agidan
secimlerini yonlendirmekte, egitim-6gretim c¢alismalarinin  kendi diisiinceleri cergevesinde
karsilagtirmalar yaparak degerlendirebilmekte, UE ile veya yiiz yiize olmasma bakilmaksizin
kendilerine sunulan derslerden elde etmeleri gereken kazanimlar1 nasil saglayabileceklerine iliskin
deneyimlerini beklenen seviyede kullanabilmektedirler. Bu tiir bireysel kararlarin mevcut olmasi ile
birlikte katilimcilarin galg: alanlari-simif seviyeleri gibi degiskenlerine bagh ortaya ¢ikabilecek anlaml

farkliliklarin beklenebilecek bir durum oldugu sdylenebilir.

Yine tablo 14’te San/Ses alaninda egitim alan 6grencilerin ¢alg1 alanindaki 6grencilere nazaran
bliytik ¢ogunlugunun (%78) yliz yiize egitimi tercih ettikleri gortilmektedir. Bu farkliligin nedeni
olarak ise egitim tiirleri agisindan incelendiginde san/ses egitiminde insan sesinin sundugu
imkanlarin 6zelliginden dolay1 derslerin neredeyse tamaminin soyutlama ve imajinasyona yonelik bir
yetenek gelistirme egitimine dayanmasi, calgi egitiminde ise somut bir materyalin sundugu
olanaklarin avantaj saglamasi géz oniinde bulundurulursa; UE’ nin sanal egitim ortaminda san/ses
egitiminin silirdiiriilmesinin giiclitkler yaratmas: oldugu gosterilebilir. Calgl egitiminin san/ses
egitimine nazaran UE ile siirdiiriilmesinin biraz daha olanakli oldugu varsayimindan yola ¢ikarak;
calg1 alanindaki 6grencilerin UE’ yi tercih ettikleri diisliniilmektedir. Aktas ve digerleri (2020, s.6)
tarafindan yapilmis olan arastirmada ise katihimcilarin cinsiyetleri ile egitim tercihleri arasinda

anlamli farklilik oldugu tespit edilmistir.
Oneriler

Kurumsal egitim-6gretim devlet politikalar ile belirlenen bir siirectir. Olaganiistii bir durum
olarak diinya genelinde ansizin yasanan Covid-19 pandemi siirecinde de egitim-6gretim, devlete bagh
milli egitim otoriteleri tarafindan saglikli ve yeterli sekilde UE uygulamalariyla yiiriitiilebilmelidir.
Ozellikle UE’ nin amaglarina ulagabilmesinde ilk adim ve zorunluluk olan gerekli internet altyapisi ve
gerekli teknolojik araglarin tiim Ogrencilerde var olup olmadiginin kontrolii de devlete bagh milli
egitim otoritelerinin 6nemli gorevlerinden birisi olarak kabul edilebilir. Bu baglamda 6grencilerin
maddi yetersizlikleri nedeniyle olusmus olan eksikliklerin ve yetersizliklerin ilgili yiiksekdgretim
kurullar tarafindan goriisiiliip, gesitli biitgelerle iliskilendirilerek temin edilmesinin ve bu sayede UE’
nin tim Ogrenciler acgisindan esit sartlarla siirdiiriilmesi imkaninin yaratilarak, destek calismalarinin
saglanmasinda olumlu sonuglarin elde edilebilecegi diistiniilmektedir. Eksikliklerin tespit edilmesi ve
tamamlanmasi zaman alacagindan, gerekli calismalarin ivedilikle baslatilmas: uygun olabilecektir.

Iyimser bir yaklagimla bakildiginda Covid-19 siirecinin bitmesinden sonra muhtemel bu tiir ani,
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olumsuz ve zorlu etkenlerle karsilasilmas: halinde 6nceden hazir bulunmanin egitim kurumlarina,
idari birimlere, egitimcilere, egitim alanlarina ve iilkenin mesleki yasam ve refah seviyesine olumlu

katkilar saglanabilecegi diistiniilmektedir.

Gilincel egitim-0gretim hayatin temel gereksinimi olma 6zelliginden dolayr UE’ nin
arastirilmasina ve gelistirme calismalarina devam edilecektir. Bu baglamda yiiksekogretim kurumlar:
boliimlerinde verilen derslerin gerektiginde UE ile verilebilmesi igin materyallerinin, ders
sunumlarinin hazirlanmasi; UE” nin verilebilecegi yeterli teknolojik aygitlarla donatilmis ve internet
baglantis1 olan profesyonel laboratuvar, derslik ve ofis gibi ortamlarin kurulup kullanima hazir halde
bekletilmesi; hatta bazi boliimlerin ve fakiiltelerin UE boliimii ve fakiiltesi isimleri ile yenilenerek
veya yeniden agilarak UE" in maksadina ve hedeflerine ¢ok daha uygun sekilde yapilanabilmesi igin
calismalar yapilabilir. Bu tiir uygulama ve ortamlarin Ogrenci-6gretmen etkilesimini yeterince

saglayabilecek 6zelliklerde olmasina 6zen gosterilmelidir.

UE’ nin saghkli uygulamalarla yapilmas: icin yiiksekdgretim kurumlarimin Hangout, Zoom,
Teams ve benzeri mobil ve yerlesik uygulamalar: lisansh {iyeliklerle edinmesi, kurumundaki tiim
Ogrenci ve 0gretim elemanlarma kullanici hesaplarini saglamasi gerekmektedir. Bu uygulamalarin
ayrintilartyla kullanilabilmesi igin 6gretim elemanlar1 ve 6grenciler i¢in uygun ortam ve zamanlarda
yliz yiize hizmet ici egitimler ve seminerlere ihtiyag vardir. Ayrica egitici videolarin, gorsellerin
hazirlanmas1 gerekmektedir. Bu tiir uygulama programlarimin ve faaliyetlerinin islevselliginin ve
uygunlugunun tespit edilmesi igin egitim donemleri sonunda 6gretim elemanlar1 ve 6grencilerin
cesitli Olgme araglar1 ile goriislerinin alinmasi ve gerekli tespitlerin goriisiilerek eksikliklerin
tamamlanmasi ve hatalarin dfiizeltilmesi ic¢in c¢alismalarin yapilmasinda Onemli faydalar

saglanabilecektir.

Ulkemizdeki tiim yiiksekdgretim kurumlarindaki &grencilerin ve Ogretim elemanlariin
teknolojik aygit ve baglant1 yetersizliklerini ¢ozdiikten sonra bu alanda kendi kurumsal faaliyetleri
dogrultusunda UE faaliyetlerinin kapsam olarak ¢ercevesinin ¢izilmesi, UE hedef, kural ve
calismalarmin ayrintili olarak sunuldugu yonetmelik ve yo6nergelerin var olanlarinin siklikla
gilincellenmesi, heniiz yapilmamis olanlarin bir an evvel hazirlanmasi ve gerekli platformlarda

duyurulmas: gerekmektedir.

Covid-19 salgimi bireylerin beden saghgim etkiledigi kadar sosyal hayatinda da olumsuz
etkiler olusturdugundan psikolojik agidan derin izler birakabilmektedir. Bu nedenle Covid-19’a kars:
psikolojinin korunmasi ve desteklenmesine ihtiya¢ duyulmaktadir (Aslan, 2020, s.52). Viriisiin sebep
oldugu can kayiplar1 ve saghga verdigi zarar nedeniyle bireylerin psikolojik olarak olumsuz
etkilenebilme ihtimalleri de yiikselebilmektedir. Kisitlama-sokaga ¢ikma yasaklar: ve viriis nedeniyle
kisitlama zamanlar: disinda bile profesyonel destek alabilmek icin bireyler bulunduklar: ortamlardan

disariya ¢ikamayabilmektedirler. Cikma sanslari olsa dahi bireylerin hepsinin profesyonel psikolojik
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destek alma sanslar1 olmayabilir. Gegici olan pandemi siireglerinin olasi olumsuz psikolojik etkilerinin
yasanmasinin azaltilmasi ve var olanlarin saglikli yardimla ¢oziilebilmesi i¢in sadece 6grenci ve
Ogretim elemanlarina degil her yastaki ve meslek grubundaki bireylere devlet tarafindan kontrollii
profesyonel psikolojik destek programlar: radyo, televizyon ve gesitli sosyal medya uygulamalarinda
sunulmalidir. Bu tiir destek programlarinda sanat, kiiltiir ve miizik alanlarinin gesitli 6gelerinden
yararlanarak insanlarin olumsuz siiregleri nasil olumlu kazanimlara gevirebilecekleri anlatilmis

olabilecektir.

Ekonomik yetersizlikler bireylerin kisitlama siireclerinde yasayabilmis veya yasayabilecekleri
psikolojik olumsuz durumlarin koriikleyicisi olarak kotii durumlar meydana getirebilmis veya
getirebilecek yapida olabilir. Bu agidan pandemi siireci devam ettigi siirece maddi yetersizlikleri olan
ailelerin ilgili devlet kurumlar1 tarafindan tespit edilerek gerekli maddi yardimlarin yapilmasi
sayesinde meydana gelebilecek olumsuz psikolojik etki risklerinin azaltilabilecegi, ortadan
kaldirilabilecegi, yasanmis olan olumsuz psikolojik deneyimlerin etkisizlestirilmesine imkanlar

sunulabilecegi diisiiniilmektedir.
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Introduction

Educational activities can be defined as practices which are shaped according to the needs of
the time, professional goals, needs, interests, ages of individuals and education policies of countries in
the areas of physical, social, emotional, academic, cultural, artisticc mental and many other
development areas of individuals. Educational activities are planned-programmed and carried out
according to specific calendars. Individuals who can progress healthily and sufficiently in the
specified development areas, climb the professional career steps they have planned by updating their
experiences in line with their own goals with every knowledge they gain. Individuals progress in the
field they choose according to their personal development desires. Art education is one of the many
fields of science and education that individuals can choose for their professional development or

personal development.

Art education is a particular discipline that provides the balanced development of the mind
and emotions (Bilirdonmez and Karabulut, 2016, p.344). Art education is divided into many sub-
disciplines in itself. In order to advance in music education, which is one of these sub-disciplines,
individuals who want to become artists or educators try to improve their unique special talents in
artistic, personal development and professional aspects with the music lessons they take. According to
Ucan (2005, p.8), music education can be defined as follows: the process that includes the individual's
acquisition of certain musical behaviours that are deliberately included in his own life and creating

and developing certain changes in his musical behaviours.

Many art schools in the world have different structures and processes and provide education.
Different educational approaches are applied in these schools. Each country has schools shaped by its
art-music education policies, modern and/or traditional understandings. Music education in our
country is provided in schools with different missions and visions such as conservatories, faculties of
education, faculties of fine arts, and faculties of performing arts. Individuals receiving music
education in these institutions gain different gains according to the quality and quantity of the
courses. Music lessons, which can be evaluated in different dimensions in terms of applied and

theoretical features, are aimed at training different development areas of individuals. In music
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education, as in many other fields of science, lessons are taught face-to-face and collectively in a
classical manner. However, with the developing technology, the internet network and its power are
getting stronger and widespread making life easier, thus different applications have started to be
preferred. The application called distance education (DE), which can enable the existing classrooms to
be used more economically, educators to work more functionally and practically and students to

access education more easily, has been preferred especially for the last decade.

With the development of technology, the concept of education has gained a different
dimension and technology has become an indispensable element of education. With the use of internet
technology in education, the concept of “DE” emerged (Ozbay, 2015, p.376). The world's largest
communication network is the Internet, formed by the interconnection of many private and official
workplaces and organizations, millions of computers in many countries of the world, through cables,
telephone lines and satellites. Thanks to the use of the Internet for educational purposes, access to
information has become more accessible, providing multiple data and rich communication
opportunities. In this way, the concept of "teaching with the Internet" was formed, and students'
learning habits and experiences were enriched by a new model (Can, 2004, p.3). Distance learning is
also known as DE, e-learning and online learning. It incorporates various technologies to facilitate the
physical separation of teachers and students, and student-teacher and student-student communication
(britannica.com). The aim of DE is to remove the factors that cause the disruption of education such as
time and geographical barriers and provide education and training opportunities to people with
systems that can contribute to human education according to the developing technology (Ozbay, 2015,
p-378). The reason why DE was adopted by countries and seen as an investment for the future was the
inadequacy of physical and material conditions. Through DE, students and teachers can come

together even if they are in different places (Kirik, 2014, p.75-85).

It is expected that educational institutions and trainers at every stage of education continue
their educational activities in a planned and programmed manner. However, in some exceptional
cases, education and training activities may not continue as expected and may be stopped and
suspended with sudden changes. Sometimes it can also be stopped for an uncertain time.
Experiencing epidemics in the region, city and country or all over the world where the training is held
can be an example of such situations. With the help of technology and the Internet, social media tools
or mobile phone applications that provide group-to-one-to-one virtual conversations, computer
programs, etc., education can be sustained. With its decision on March 11-12, the World Health
Organization defined Covid-19 as an epidemic and declared a worldwide pandemic. After this
decision, DE activities and the necessity of technology-internet in education came to the fore as the
most popular topics. According to Kurnaz and Sergemeli (2020, p.264), life has come to a standstill in
many parts of the world due to Covid-19, but there has been rapid development in the use of different

methods and practices to keep up with this new world order.
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Until the second week of March in the spring semester of the 2019-2020 academic year, face-
to-face and DE education continued as usual in higher education institutions in our country.
However, after the first diagnosis of Covid-19 was given in our country, education in all higher
education institutions had to be suspended for three weeks as of March 16, 2020 due to Covid-19, an
unusual sudden infectious disease. These three-weeks was later extended. The purpose and reason for
the interruption of education at all levels in our country were to prevent the spread of the Covid-19

pandemic, the infectious characteristics of which are not yet clearly known.

The human factor is the most significant factor in increasing the spread of the virus during
pandemic periods. Countries have tried to take measures in various ways (Geng and Akytirek, 2020,
p.50). With the Covid-19 virus spreading from country to country and threatening the world, home
quarantine, national and international travel bans and curfews have been declared by states or local
governments. With the suspension of physical (face-to-face) education in all countries after the Covid-
19 epidemic, online education (distance) has gained importance and has been put into practice.
Online-distance education, which has become the only solution for the continuation of education
worldwide, has been continued with the states” approval and efforts to develop this system (Telli
Yamamoto and Altun, 2020, pp.25-26). DE, which has been implemented by universities in our
country, has been continued with online synchronous methods, offline asynchronous methods, and

some with mixed methods (Kurnaz and Sergemeli, 2020, p.265-266).

In this study, determining the opinions of the music department, undergraduate students who
continued their music education in their colleges and faculties with DE lessons were accepted as the
main research problem. The participants were tested based on their gender, instrument field and
grade level in connection with the following situations: whether they found DE efficient; whether they
followed DE lessons and how much of the lessons they attended; whether their economic status
affected their concentration in DE lessons; and whether they received professional psychological
support during restriction periods. Determining the opinions and gains of undergraduate students in
different music departments in universities across our country during the COVID-19 restriction period
about the efficiency of DE lessons and offering suggestions regarding the findings were determined as

the study’s aim.

This research, which presents the developments in music education within the framework of
the limitations of these developments, is important because it reveals the current situation. It is aimed
to determine the opinions of undergraduate students studying in music departments of different
types of higher education institutions in our country regarding the distance education studies in the
COVID-19 restriction processes, to present suggestions regarding the findings and to present an up-to-

date source to the literature.
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Methodology
Research Model

With the descriptive scanning model used in the research, various demographic

characteristics and data related to the problem were obtained.
Participants

The research population is university students studying music at the undergraduate level and
in various school types in Turkey. The group consisted of 284 undergraduate students who were from

different grade levels and school types and participated in the research on a voluntary basis.
Data Collection Tool

The study data were obtained with the survey entitled ‘Opinions of undergraduate students
who receive music education on DE and quarantine processes’ prepared by the researchers. The
Google form was sent to the participants and the data were collected with the saved responses.
Questionnaire method was used as data collection tool. In the preparation phase of the questionnaire,
the literature on the subject was first scanned. Music education undergraduate programs belonging to
different school types, which are thought to impact the preparation of the survey questions, the
achievements of these programs, and the possibilities of maintaining the curricula with UE were taken
into account. The questions were prepared with these considerations. The prepared questions were
examined by three lecturers working in the field of music. After the examinations, necessary changes
were made in line with the opinions and suggestions of the experts, and the content validity phase of
the form was completed. Some of the questions in the questionnaire were prepared to obtain
demographic data. The remaining questions were all multiple-choice questions with only one option

for some, and more than one option for others.
Analysis of Data

The obtained data were tested through the SPSS programme. The Pearson, Yates or Fisher-
Freeman-Halton Kay-Square Tests, which are non-parametric statisticc was applied to determine
whether the values show a significant difference after testing of variables chosen in the studies.
Furthermore, some of the findings were shown with percentage-frequency values. In all statistical

analyses in the study, results with a P value below 0.05 were considered statistically significant.

In terms of the tested variables in the study, the number of participants differs. During the
tests for gender and branch variables, data obtained from all 284 participants were used. However,
during the test on the grade variable, 12 participants who were studying in the primary grade were
not included in the test; that is, the data of 272 participants were used. This is because the preparatory

grade is only available in conservatories and not in other higher education institutions.
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Ethical Permission for the Research

This study abided by all rules stated in the ‘Higher Education Institutions Scientific Research and
Publication Ethics Directives’. None of the actions stated under the heading ‘Actions Contravening
Scientific Research and Publication Ethics’ in the second section of the directive occurred.

Ethics committee permission:

Name of the committee that made the ethical evaluation = T. C. Zonguldak Biilent Ecevit University

Human Research Ethics Committee

Date of ethical evaluation decision = 27/07/2020

Ethics committee evaluation document number = 838
Findings

In this section, the demographic information obtained in the study and the findings achieved

as a result of testing the variables examined are included.

Table 1. Distribution of participants according to their sex, instruments played, and educational preferences
within restrictions

The Choice of
Educati
Sex n % Field n % Wil:;;lon n %
Restrictions.
Male 103 36.3 Vocal 50 17.6 Distance 121 42.6
training/Voice education
Female 181 63.7 Instrument 234 82.4 Face-to-face 163 57.4
education
Total 284 100.0 Total 284 100.0  Total 284 100.0

It is obvious in Table 1 that the majority of the participants are female students, the vast
majority of them have got training to specialize in the instruments played. Also, 57.4% prefer face-to-
face education within restrictions.

Table 2. Distribution of participants regarding their attendance status in distance education courses through
Zoom/Hangout/Teams applications and taking it by universities” online education system

Attendance . . Taking online
. Taking online .
status in education courses education courses
Online n % n % by university's n %
. through . .
Education online education
Zoom/Hangout/Teams.
Courses system.
Yes 261 91,9 No 217 764 No 42 14.8
No 23 8.1 Yes 67 23.6  Yes 242  85.2
Total 284 100.0 Total 284 100.0 Total 284 100.0

In Table 2, it is clear that the vast majority of the participants attend online education courses.

However, these courses are mostly not taught to students by the applications such as Zoom/ Hangout/
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Teams, the majority of online education courses are taken by the systems connected to online

education centers of universities.

Table 3. Distribution of participants related to online education course presentations (PowerPoint), lecture
notes and synchronous on-camera

Teaching online education courses Teaching online education
thorough Powerpoint and lecture n % courses synchronous on- n %
lessons camera
No 83 29.2 No 108 38.0
Yes 201 708 Yes 176 62.0
Total 284 100 Total 284 100

It can be seen in Table 3 that online education courses taken by the participants were mostly
taught through PowerPoint and lecture notes materials and 62% of them took their courses
synchronously in front of the camera.

Table 4. The distribution of participants according to their class level, status of getting psychological support
within restrictions, and age

Class 0 o Psychonglcal Support During Covid 19 0 % Age Total %
Level Restrictions;
Prep I felt the need to get professional support 4 14 18 18 6.3
12 4.2 .
Class and I did.
1st I felt the need to get professional support 27 95 19 31 10.9
62 218 )
grade and I did not.
2nd I felt the need to get professional support 44 155 20 42 14.8
74 261
grade and I could not.
3rd I didn't need to get professional support 209 736 21 57 20.1
70 246 .
grade and I did not.
4th 66 232 284 100.0 22 53 18.7
grade Total
Total 284 100 23 52 113
24 11 3.9
25 12 42
26 28 9.9
years
and
older

Total 284 100

The participants, except for the prep class (vocational prep class education is provided in
some departments of conservatories), participated in the research mostly in equal proportion. Within
restrictions, 73.6% of the participants indicated that they did not need professional psychological
support and did not. In addition, it can be observed in Table 4 that the participants are mostly in the

age range of 20 to 22 years old.
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Table 5. Distribution of participants according to their status of being with their instruments within

restrictions and their psychological and economic effect of Covid-19 news

The Situation of
. Economic

jv}ilfhs";ic;i of Being o Psychological Effect Hardship at the o
Instruments of Covid-19 News Place of

Residence Within

Restrictions
Yes 155 54.6 Positive Yes 153 539
No 129 454 Negative No 131 46.1
Total 284 100.0 Total Total 284 100.0

In Table 5, it can be stated that 54.6% of the participants have their instruments with them

where they reside within restrictions, the vast majority are psychologically affected by the Covid-19

news, and 53.9% have economic difficulties during this process.

Table 6. Distribution of participants according to the features of the courses they took with online education and
the distribution regarding which technological devices they followed online education courses with.

Courses Taken with

With which technological devices the online

Online Education n & courses are followed by the participants n &
Theoretical course 98 34.5 Phone 118 41,5
Applied course 5 1.8 Computer 161 56.7
Both 181 63.7 Tablet 5 1.8
Total 284 100.0 Total 284 100.0

It can be seen in Table 6 that the participants stated that 63.7% of the courses they took with

online education had both theoretical and applied courses including that they mostly followed the

online courses by computer and phone.
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Table 7. Distribution of participants according to their views on how frequently they follow online education
courses and the usefulness and uselessness of these.

How Frequently of
Online Education
Courses are Followed

I Believe That Online
Education Is Useful
Because:

I Believe That Online
Education Is Useless Because:

Total % Total % Total %
Student-teacher
We don't have interaction in the
All 99 349 to go to school 28 9.9 classroom 156 54.9
anymore environment could
not be achieved
Our
Most of :?::I?;;rslzzyin Teacher-oriented
99 34.9 26 9.2 training was 31 10.9
Them the classroom
) conducted
environment
is removed
The courses
Some uploaded to I can't ask my
Part of 85 29.9 the system 48 16.9 questions about the 14 49
them offer useful information provided
information
None of 1 04 I c.lisagr.ee- 182 641 I disagree with this 83 92
them with this idea idea
Total 284 100.0 Total 284  100.0 Total 284 100.0

In Table 7, it can be stated that the participants followed online education courses equally, all
and most of them; 64.1% disagreed with the idea that online education was beneficial and 54.9 united
in the idea that student-teacher interaction in the classroom could not be achieved in online education
activities.

Table 8. Comparison of the follow-up status of the courses conducted with online education of the participants
according to sex, instrument played, and class

Male Female Total p
Yes 90 (87.4%) 171 (94.5%) 261 (91.9%) 0.060
No 13 (12.6%) 10 (5.5%) 23 (8.1%)
Vocal
training/  Instrument Total p
Voice
Yes 46 (92%)  215(91.9%) 261 (91.9%) 1.000
No 4 (8%) 19 (8.1%) 23 (8.1%) ’
Ist grade  2nd grade 3rd grade  4th grade Total p
Yes 59 (95.2%) 60 (81.1%) 67 (95.7%) 64 (97%) 250 (91.9%) 0.001
No 3 (4.8%) 14 (18.9%) 3 (4.3%) 2 (3%) 22 (8.1%) ]

The status of following online education courses according to sex and instrument played does
not show a statistically significant difference. (p values of 0.060 and 1.000, respectively). However,
there is a statistically significant difference between the classes following online education courses (p=
0.001). While the participation rate is between 95% and 97% in the 1st, 3rd, and 4th grades, it is seen

that it remains at 81.1% in the 2nd grade.
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Table 9. Comparison of the follow-up rates of the courses given by the participants with online education
according to sex, instrument played, and class level

Male Female Total p
All of them 35 (34%) 64 (35.4%) 99 (34.9)
Most of them 36 (35%) 63 (34.8%) 99 (34.9)
Some part of o o 0.721
them 31 (30.1%) 54 (29.8%) 85 (29.9)
None of them 1 (1%) 0 1 (0.4%)
. yocal . Instrument Total p
training/Voice
All of them 15 (30%) 84 (35.9%) 99 (34.9%)
Most of them 20 (40%) 79 (33.8%) 99 (34.9%)
Some part of 0686
them 15 (30%) 70 (29.9%) 85 (29.9%)
None of them 0 1(0.4%) 1(0.4%)
1st grade 2nd grade 3rd grade 4th grade Total P

All of them 15 (24.2%) 20 (27%) 23 (32.9%) 35(53%) 93 (34.1%)
Most of them 21 (33.9%) 25 (33.8%) 27 (38.6%) 23 (34.8%) 96 (35.2%)
Some part of o 0.003
them 26 (41.9%) 29 (39.2%) 19 (27.1%) 8 (12.1%) 82 (% 30.1)
None of them 0 0 1 (1.4%) 0 1 (0.6%)

The status of how frequently online education courses are followed according to sex and
instrument played does not show a statistically significant distinction (p values of 0.721 and 0.686,
respectively). However, there is a statistically significant difference between the classes how
frequently online education courses were followed (p=0.003). When the data are examined, it is seen
that the rate of follow-up in most and all of online education courses for the 3rd and 4th grades is
higher than in the 1st and 2nd grades. (3rd grade: 32.9% and 38.6%; 4th grade: 53% and 34.8%) are
observed. It is stated that the rate of follow-up in some online education courses in 1st and 2nd grades
is higher than in 4th grades.

Table 10. Comparison of the participants’ economic conditions within restrictions by sex, instrument played,
and class to affect their concentration in online education courses

Male Female Total p
Yes 48 (46.6%) 66 (36.5%) 114 (40.1%) 0.094
No 55 (53.4%) 115 (63.5%) 170 (59.9%) )
. Yocal . Instrument Total p
training/Voice
Yes 27 (54%) 87 (37.2%) 114 (40.1%) 0.041
No 23 (46%) 147 (62.8%) 170 (59.9%)
1st grade 2nd grade  3rd grade  4th grade Total p
Yes 25 (40.3%) 27 (36.5%) 33 (47.1%) 24 (36.4%) 109 (40%) 0.525
No 37 (59.7%) 47 (63.5%) 37 (52.9%) 42 (63.6%) 163 (60%)

According to sex and class level, the economic condition of the participants within restrictions
does not show a statistically significant variation in affecting their concentration in online education
courses (p values of 0.094 and 0.041, respectively). Yet, there is a statistically remarkable difference

among the instruments played in terms of the participants' economic condition within restrictions on
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their concentration on distance education courses (P= 0,525). Based on the data, it is seen that in vocal
training/voice and instrument played, the vocal training/voice group that said "yes" to the economic
conditions of the participants within restrictions affected their concentration in online education
courses was at the rate of 54%, while the instrument played was at 37.2%; 46% of the vocal
training/voice group and 62.8% of the instrument group said "no" to the same question.

Table 11. Comparison of participants’ opinions about the usefulness of the courses they take with online
education according to sex, instrument played, and class level

Male Female Total p

'th
We don't have to go to 12(11.7%)  16(88%) 28 (9.9%)
school anymore.
Our compulsory

attendance in the

. 6 (5.8%) 20 (11%) 26 (9.2%)
classroom environment
. 0.468
is removed.
Courses uploaded to the
system offer useful 18 (17.5%) 30 (16.6%) 48 (% 16.9)
information.
I disagree with this idea. 67 (65%) 115 (63.5%) 182 (64.1%)
1
Vf)c.a Instrument Total p
training
We don'thave to go to 2 (4%) 26 (11.1%) 28 (9.9%)
school anymore.
Our compulsory
in th
attendance in the 5 (10%) 21(9%)  26(9.2%)
classroom environment
. 0.054
is removed
Courses uploaded to the
system offer useful 4 (8%) 44 (18.8%) 48 (% 16.9)
information.
I disagree with this idea. 39 (78%) 143 (61.1%) 182 (64.1%)
1st grade 2nd grade  3rd grade 4th grade  Total p
We don't have to go to 28
2 (3.2% 8% 11.4%) 13 (19.7%
school anymore. (3:2%) 5 (6:8%) 8( %) 3 (19.7%) (10.3%)
Our compulsory
attendance in the
. 4 (6.5%) 7 (9.5%) 7 (10%) 6(9.1%) 24 (8.8%)
classroom environment
is removed. 0.092
Courses uploaded to the 47
system offer useful 9 (14.5%) 14 (18.9%) 10 (14.3%) 14 (21.2%) (17.2%)
information o
17
I disagree with this idea. 47 (75.8%) 48 (64.9%) 45 (64.3%) 33 (50%) 63 7?:) %)

The status of opinions that online education courses are helpful according to sex, instrument
played, and class levels do not show a statistically significant distinctness (p values 0.468; 0.054 and

0.092, respectively).
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Table 12. Comparison of participants’ opinions about the uselessness of the courses they take with online
education according to sex, instrument played, and class level

Male Female Total )
Student-teacher interaction
in the classroom o 103 156
environment could not be 53 (51.5%) (56.9%) (54.9%)
achieved.
Teacher-oriented training
15 (14.6%) 16 (% 8,8) 31 (10.9%) 0.436
was conducted.
I am unable to ask questions
about the information 4 (3.9%) 10 (5.5%) 14 (4.9%)
presented.
I disagree with this idea. 31 (30.1%)  52(28.7%) 83 (29.2%)
. Yocal . Instrument Total P
training/Voice
Student-teacher interaction
in the classroom o 119 156
environment could not be 37 (74%) (50.9%) (54.9%)
achieved.
Teacher-oriented training 48%)  27(115%) 31(10.9%)  0.027
was conducted.
I am unable to ask questions
about the information 1 (2%) 13 (5.6%) 14 (4.9%)
presented.
I disagree with this idea. 8 (16%) 75 (32.1%) 83 (29.2%)
1st grade 2nd grade 3rd grade 4th grade Total P

Student-teacher interaction
in the classroom o o o 23 o
environment could not be 42 (67.7%) 45 (60.8%) 38 (54.3%) (34.8%) 148 (54.4%)
achieved.
Teacher-oriented training o o o o o
was conducted. 10 (16.1%) 4 (5.4%) 7(10%) 9 (13.6%) 30 (11%) <0.001
I am unable to ask questions
about the information 1 (1.6%) 2 (2.7%) 571%) 4(6.1%) 12 (0.5%)
presented.

. . . 30 (%
I disagree with this idea. 9 (14.5%) 23 (31.1%) 20 (% 28.6) 45.5) 82 (% 30.1)

The status of the participants' opinions that online education courses are useless according to

their sex does not display a statistically significant difference (p value 0.436). Yet, there is a statistically

significant variation between instruments played and class levels in terms of opinions about the

uselessness of online education courses (p values dec 0.027 and <0.001, respectively).

Analyzing the data in the table, it can be observed that, firstly, in terms of participation rates

in the opinion of “Student-teacher interaction in the classroom environment could not be achieved” in

instrument played, the vocal training/voice was at 74% and in instrument played at 50.9%, and “I do

not agree with the statement that online education is useless” in terms of participation rates, the vocal

training/voice area was at 16%. The instrument played was at 32.1%. When the class variable is

examined, it is clear that while the opinion of "Student-teacher interaction in the classroom

environment could not be achieved" participant rate in the 1st grade was at 67.7%, the same rate in the
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4™ grade was at 34.8% and in terms of the opinion of "I disagree this idea" participant rate in the 1st

grade was at 14.5%, in the 4th grade was at 45.5%.

Table 13. Comparison of participants’ psychological need for professional support within restrictions of Covid-
19 according to sex, instrument played, and class

Male Female Total p
I'heard it and I got it. 0 4 (% 2.2) 4 (1.4%)
I heard it, but I didn't get it. 8 (% 7.8) 19 (% 10.5) 27 (9.5%)

I'heard it, but I couldn't get

it 17 (% 16.5) 27 (% 14.9) 44 (15.5%) 0.235
I didn't hear it and didn't 131 (%

78 (% 75.7 209 (73.6%
get it. 8C7ST) 1) 49) 09 (73.6%)

Vocal
. . Instrument Total P
training/Voice
I heard it and I got it. 3 (% 6) 1 (% 0.49) 4 (1.4%)
I heard it, but I didn't get it. 4 (8%) 23 (9.8%) 27 (9.5%)
;heard it, butlcouldn'tget 100 37(158%) 44(155%) 0314
I didn't hear it and didn't o 173 o
get it 36 (72%) (73.9%) 209 (73.6%)
1st grade 2nd grade 3rd grade  4thgrade  Total P

I heard it and I got it. 0 1(1.4%) 0 3(4.5%) 4(1.5%)
I heard it, but I didn't get it. 7 (11.3%) 5 (6.8%) 9 (12.9%) 4 (6.1%) 25 (9.2%)
I'heard it, but I couldn't get 13 43

12 (19.4% 11 (14.9% 7 (10% 0.700
it. ( *) ( *) (10%) (19.7%)  (15.8%)
I didn't hear it and didn't 46 200

43 (64.9% 7 (77% 4 (77.1%
get it. 3 (64.9%) 57.(77%) >4 ( *) (69.7%)  (73.5%)

There is no statistically significant difference in the participants’ psychological need for
professional support within restrictions according to sex, instrument played, and class levels (p values

of 0.235; 0.314 and 0.0700, respectively).

Table 14. Comparison of educational preferences of participants within restrictions according to sex, instrument
played, and class

Male Female Total p
Online Education 46 (38%) 75 (62%) 121 (42.6%)
Face-to-f ducati 0.597
acettorlace eqUCAton 57 3500) 106 (65%) 163 (57.3%)
at an appropriate date
. Yocal . Instrument Total p
training/Voice
Online Education 11(22%) 110 (47%) 121 (42.6%)
-to- i 0.001
Face-to-face education 55 o0 104 (530) 163 (57.4%)
at an appropriate date
1stgrade 2nd grade 3rd grade  4th grade Total p
Online Education 16 (25.8%)  31(41.9%) 34 (48.6%) 39 (59.1%) 120 (44.1%)
Face-to-f ducati 0.002
acettorlace equCation 0 74206) 43 (58.1%) 36 (51.4%) 27 (40.9%) 152 (55.9%)

at an appropriate date

According to the sex, the educational preferences of the participants within restrictions did

not show a statistically significant distinction (p= 0.597). However, there is a statistically significant

difference between the instrument played and the class levels in educational preferences within
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restrictions (p values dec 0.001 and 0.002, respectively). When the data in vocal training/voice and
instrument played were examined, the proportion of participants in the vocal training /voice who
preferred online education was 22%, the proportion who preferred face-to-face education on the
appropriate date was 47%; when the class level was examined, the 1st who preferred online education.
The class level was 74.2%, which is higher than the 4th grade, which again gave preference to online
education. The class level was at 59.1%.

Table 15. Distribution of the reasons why online education courses could not be followed by the participants
(More than one option could be selected)

The reason why the participants did not follow or could not follow online

education Total %
My motivation was not enough for the lesson 107 37.7
I was not able to attend classes because I was psychologically negatively

affected by this period 84 296
My internet connection was weak 74 26.1
My Internet package was not enough 65 22.9
The environment I am in has lost its relevance in order for me to be able to 54

follow the lessons 19
I have responsibilities related to my siblings and family 48 16.9
I didn't follow it because I taught it was useless. 47 16.5
Chores and cleaning took a lot of my time 41 144
Other: I followed it because I consider online education unnecessary, needless

assignments are given, and it is uncertain which profession we will choose in 39 15
the future

The environment I am in is not suitable for me to follow distance education 37 13
There was no internet connection in place I resided 34 12
I didn't want to follow it 28 9.9
My computer/phone/tablet/instrument was broken 27 9.5
My phone model was not enough 24 8.5
I have not been adequately informed about the distance education system 18 6.3
As I started working at a job 2 0.7

According to Table 15, when the answers given by the participants about not being able to
follow the distance education courses are listed from most to least; while the most marked answer was
“I was not motivated enough to study” with 107 participants (37.7%), the least marked answer was

“Because I started working at a job” with only 2 participants (0.7%).
Results and Discussion

It was determined that 57.4% of the participants would have preferred face-to-face training
and 42.6% would have preferred DE if they had been asked during the restriction processes. The
answers are given by 57.4% of the participants, who preferred face-to-face education might be because
they may have believed that the courses they took with the DE method during the restriction
processes did not offer sufficient opportunities for learning and success, or they may be bored with
the restriction processes and the environment they are in, and miss their school where they were

comfortably educated before, or the danger of the virus, which spreads with its easily contagious
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aspect and can cause loss of life, may not be sufficiently understood or they may not take this situation
into account enough, or they may be experiencing deficiencies in terms of technological devices and
internet connection. The answers are given by 42.6% of the participants, who preferred face-to-face
education might be because they prefer the comfort, practicality and similar satisfaction conditions
that the environments they stay in during the restriction process offer them over the outside.

However, those who have preferred face-to-face education may have the opposite opinion.

In the studies of Aktas, Biiytiktas, Giille, and Yildiz (2020, p.8), it is stated that the majority of
participating undergraduate students said that they would not have preferred DE courses if there was
no restriction during the pandemic. In Yalman's (2013, p.1395) study, it was stated that 76.5% of the
participating undergraduate students said that they would still choose face-to-face education, even if
they had DE options in the department they studied after the training they received with DE. In the
research of Keskin and Ozer Kaya (2020, p.59), it was stated that 84.4% of undergraduate students said
that web-based DE was not as effective as face-to-face education, and 45.7% said that it could be an
alternative to face-to-face education. In the study of Kirali and Alca (2016, p.69) with undergraduate
students studying in different departments, the most common answer regarding the DE was "Face-to-
face interaction is necessary for the best quality education". It can be argued that these results are

parallel to each other.

It was found that the vast majority of the participants (91.9%) followed DE courses and 8.1%
did not follow DE courses. Reasons to follow DE are since they followed their lessons with the
awareness of fulfilling their student duty as expected from them during the restriction period, or their
home environments are suitable to follow the DE courses, or they had to follow the lessons due to the
control and warnings of their family members, or there are a limited number of activities that can be
done at home. Thus, they wanted to use their time most efficiently by giving full attention to the
classes or having suitable equipment in terms of technological devices and internet connection. As the
reason why 8.1% do not follow DE courses, in addition to the reasons opposite to those stated above,
the reasons may include the fact that the technological equipment and equipment may be insufficient
because family members other than himself/herself had to use the Internet and technological devices
at home during the restriction period due to their work or studentship, or they may have had to work

in a job for financial support or diversified reasons for the families of the participants.

Closely related to this finding, the participants stated the following reasons in the finding
where the opinions of the participants about the reasons for not following DE courses were
determined: "My motivation was not enough to teach, I couldn't go to the lessons because I was
psychologically affected negatively during this period, my internet connection was not strong, my
internet package was not enough, the environment I was in was not suitable for me to follow the

lessons, I had siblings and family responsibilities, I did not follow because I thought it was not useful".
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In this context, it can be said that the participants have justified reasons for not being able to follow the

DE courses, depending on their living conditions.

Cetin, Cakiroglu, Baymis, and Ekiz (2004, p. 144) supported the technological part of the
finding in this way. Their views are as follows: In technologically advanced countries, it is now
accepted that the real power lies in the educated human brain. For this reason, they have entered a
new structuring process in order to benefit from technology in educational activities. To be among the
developing countries with these developments, it is necessary to follow technological innovations
closely and to use the possibilities of technology. Technological opportunities should be offered to
individuals who want to access information. It is no longer possible to talk about education without

technology, and technology without education.

76.4% of the participants stated that they did not take DE courses with programs such as
Zoom/Hangout/Teams, and 23.6% stated that they took them with these applications. 85.2% of the
participants stated that they took DE courses with their university's own DE system and 14.8% stated
that they did not take it with this method. The reason for these rates is that at the beginning of the
education announcement, higher education institutions first stopped the education and when they
decided to start again quickly, the training of the theoretical courses was started and a certain majority
of the applied courses were kept on hold. In these rapid transition processes, universities had to use
the existing ones without strengthening the technological-informatics-internet networks. The lecturers
thought that their lectures could be conducted with the facilities of their university's DE centres by
using PowerPoint presentations and lecture notes. Applications such as Zoom/Hangout/Teams
officially charge a license fee. These applications caught the instructors and students unprepared
regarding usage experience, technical qualifications, insufficient internet connection power, the
experience of conducting lessons over the synchronous / asynchronous DE system before the

pandemic process, and lack of preparation.

70.8% of the participants stated that they did their DE lessons with PowerPoint and lecture
notes, and 29.2% stated that they did not do it with such tools. It is thought that the instructors aim to
visualize the information about the course with PowerPoint presentation. It is thought that the reasons
for preferring to use the lecture notes are that the information about the course can be maintained in
written form and that it allows students to repeat the course in the future and to be used in exam
preparations. 62% of the participants stated that they did their DE lessons synchronously on the
camera. On the other hand, 38% of the participants stated that they did not do the lessons
synchronously. The reason for the remarkable rate of 38% is that the DE centres, which will provide
services for the interruption of face-to-face education and for the lecturers who had to continue their
courses with DE, are unprepared and inadequate for this sudden situation. They may have chosen to

continue their lessons with presentations such as PowerPoint and lecture notes because their students
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are insufficient to access and using technological devices and internet networks in order to make their
lessons online (online-synchronously). In addition, related to this finding is the effect of habituation of
only a tiny part of the instructors on learning styles and techniques such as course presentation and

grades and continuation of lectures on the DE platform.

According to Ruippo (2003, p.7), music education will not be beneficial for students if it is to
be pursued with a single method and tool. Teachers should be supported in terms of different learning
styles and flexibility that can be used in music education. Sar1 and Nayir (2020, p.965) stated some of
the essential data about the education given during the pandemic period as follows: technological
inadequacies, curriculum deficiencies, lack of access to technology, technological inadequacies of
teachers and inequality in access to education. According to Demirel (2009, p.696), it is an important
requirement to provide education on the use of information technologies to raise individuals who can

meet the needs of the future at all educational levels in schools.

The view that these methods are found to be insufficient by the students regarding the
continuation of the courses with presentations and lecture notes is also exemplified by the studies in
the literature. In the research conducted by Karatepe, Kiiciikgencay, and Peker (2020, p.1267),
undergraduate students stated that they prefer oral presentations, scanned lecture notes, digital
writing and drawing programs to be used, videos and PowerPoint presentations in the conduct of DE
courses (from the most preferred one to the least). In the study of Karadag and Yiicel (2020, p.186),
49% of the students found that the content and teaching materials used in DE did not match the
purpose of the courses, and 53% of them were not satisfied with the originality of the content and
teaching materials used in DE. Sercemeli and Kurnaz (2020, p.46) stated that, according to
undergraduate students studying in different departments, DE courses should be supported with
lecture notes from the instructor, offline video recordings, online courses and PDF, Word, PowerPoint

presentations.

63.7% of the participants stated that they took both theoretical and practical courses in DE,
34.5% of the participants stated that they took only theoretical courses in DE, and only 1.8% of the
participants took practical courses in DE. In our country, it has been decided to suspend face-to-face
education within the scope of pandemic measures and restrictions and to continue education with DE
by higher education institutions. Institutions have started training with the existing capacities of the
DE infrastructure and information systems they have under current conditions. DE centres of
universities were faced with the obligation to serve each department’s courses at once. DE centres of
universities have provided the facilities available for conducting the lessons of music education
programs, where applied lessons are mainly given. Instructors were able to do the courses that were

deemed appropriate to be done with DE. These decisions have changed from institution to institution,



Akincy, M. S. & Bolat, M.

from department to department, according to the views of the instructors and the qualifications of the

courses given at the grade level.

For this reason, it is thought that the participants are directly influential in determining the
quality of the courses they take with DE. It is pleasing that education has not been interrupted for the
participants who have taken both theoretical and applied courses with a rate of 63.7% in the DE
processes. The 34.5% of the participants, who stated that they had only taken theoretical courses, gave
these answers because of the above-mentioned institution, the instructor's decisions and studied in

programs that mostly consisted of theoretical courses in terms of grade levels.

56.7% of the participants stated that they followed DE courses via computer, 41.5% stated that
they followed DE courses by phone, and 1.8% stated that they followed DE courses with a tablet. It is
thought that for the participants who can follow the lessons with the computer can provide easy and
edequate follow-up of the synchronous/asynchronous lessons, participate effectively in the DE
lessons, and easily carry out activities such as research, examination and homework. Regarding the
41.5% of the participants who follow DE courses with their mobile phones, this group does not have
technological devices such as computers or laptops in the place where they are in the restriction
process. have obligations. This group does not have enough opportunities to use the specialized
materials required for the course. It is primarily due to the fact that the device they always have with
them is a mobile phone and their habits of using their phones in their social life are due to their

desire/preference to follow the DE lessons on their mobile phones.

In the study of Tuncer and Bahadir (2017, p. 35), the additional opinions of undergraduate
students studying in various DE programs about DE were answered as "DE should be removed",
"connection problems should be fixed", "students should be given computers". In the study by
Karatepe et al. (2020, p.1267), they stated that the vast majority of undergraduate students watch
synchronous DE courses with their mobile phones and laptops. Most of the students in Uzoglu's
(2017, p.7) research said that they took DE courses with a computer. In their research by Ser¢emeli and
Kurnaz (2020, p. 45), the vast majority of undergraduate students studying in different departments
stated that they follow DE courses on their mobile phones and computers. These results also support

this finding.

Regarding the question asked to determine the reasons for the usefulness of DE, 64.1% of the
participants do not agree with the idea that DE is useful. 16.9% of the participants think that the
courses uploaded to the system provide helpful information. 9.9% of the participants think that they
do not need to go to school. On the other hand, 9.2% of the participants stated that the attendance
requirements in the classroom environment were eliminated. For the question asked to determine the
reasons for the uselessness of DE, 29.2% of the participants do not agree with the statement that DE is

useless. 54.9% of the participants think that student-teacher interaction in the classroom environment
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cannot be achieved. 10.9% of the participants think that teacher-oriented education is provided. 4.9%
of the participants state that they cannot ask their questions about the courses. Among these series of
closely related findings, it is noteworthy that 64.1% of the participants stated that DE was not
beneficial. This rate can be evaluated in connection with 57.4% of the participants preferred face-to-
face training in a suitable date range. In this context, it can be understood that more than half of the

participants do not favour DE studies.

Participating students attach importance to student-teacher communication and interaction in
face-to-face education, believe in student-centred teaching, and believe in asking important questions
and receiving feedback, as they do during face-to-face education studies. In this respect, it is thought
that the elements specified in educational activities are essential items. It is thought that it would be
appropriate to share sample results and opinions from the literature by associating the data obtained
with these findings with the data obtained on the "reasons for not following or not being able to
follow DE courses" of the participants, who were asked with the possibility of other multi-choice

marking.

If evaluated subjectively, it has been seen in many countries that home-schooling cannot
replace the learning environment experienced in the school process (Ak, Sahin, Cicek, and Ertiirk,
2020, p.7). It can be thought that the views of the students, who are the main target group of DE, may
present more important ideas, rather than these decisions made by various education authorities. In
the research of Uzoglu (2017, p.6), a confident majority of the participating students considered this
situation as an advantage by agreeing that DE courses do not stress the students because there is no
specific course hour. In addition, in terms of communication and interaction, a specific majority of the
participant students stated that they saw DE courses as a disadvantage in terms of teacher-student-

student relationship in education.

In the studies of Elcil and S6zen Sahiner (2014, p.31), a little more than half of the students
stated that they could not communicate comfortably with the lecturer and that they often had
problems during the course due to technical problems. In the study of Buluk and Esitti (2020, p.294),
they stated that they consider poor communication activities with the instructors as the most crucial
obstacle in DE. In Giindiiz's (2013, p.37) research that included undergraduate students, including
music education students, the participants stated that they agreed with the statement "DE is more
effective than face-to-face education". In Birisci's (2013, p.31) research, undergraduate students stated
that they had negative opinions about videoconferencing-based DE: Lack of communication, technical
problems and lack of concentration on the lesson. In Keskin and Ozer Kaya's (2020, p.59) research,
49.9% of undergraduate students found that they could not communicate comfortably with their
instructors, 60.7% said that web-based education allowed them to learn at their own pace, 74.6% said

they forgot what was learned quickly and 53.9% u stated that they experienced technical problems
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during the training. In Oztas and Kilig's (2017, p.280) study, participant university students mostly
stated their opinions about problems related to Internet and viewing rates, insufficient internet quota,
weak interaction, and insufficient quality of teaching among the answers they gave regarding the

problems they encountered in DE.

88.7% of the participants stated that they were psychologically negatively affected by the news
of Covid-19. According to the opinions of receiving psychological support in the restraint processes,
73.6% stated they did not need professional psychological support, and 26.4% stated they needed

professional psychological support.

It can be seen as normal for individuals who have encountered situations that can be
evaluated as unfavourable in terms of visual, auditory, physical or abstract-intellectual feelings and
thoughts, which can be exemplified psychologically, about such events, phenomena or concepts.
Factors that contributed to these findings can be listed as follows: they do not have sufficient financial
means to receive professional support online or face-to-face, they do not want to take the risk of
viruses outside by leaving the house they live in for face-to-face professional support, they were
reluctant or unwilling to explain to their family members that their desire or thoughts to get support
were not approved by their families, and they feel conscious and in control at the stage of self-control

against negativity and emotional control against destruction.

In the study of Eres and Dogus (2020, p.363), another study related to this finding, the
participants strongly agreed with the following statements regarding the non-educational problems
they experienced during the Covid-19 pandemic process: I am afraid that I and my relatives and I will
catch the Covid-19 disease, I feel blocked, I have family conflicts, my physical health may deteriorate, I

am in economic difficulties, I cannot do social activities and I am depressed.

There was no significant difference between the participants' status of following DE courses,
gender and instruments, but a significant difference was found in the grade variable. When examined
on a grade basis in general, 91.9% of the participants followed DE courses can be considered a positive
situation for both teachers and students when it comes to the continuity of educational activities.
When the percentile follow-up rates between grades are examined, it is seen that the follow-up scores
of the 3rd and 4th grades of the undergraduate degree are slightly higher than the 1st and 2nd grades.
Based on this, 3rd and 4th grade students, who are in the last semester of their undergraduate
education, which lasts for four years, tend to adapt to the operation and studies of the schools they
study. This is because their willingness to carry out their student responsibilities regularly and
effectively and their aim to realize their graduation plans on time are more evident than lower grades.

In relation to this, it can be said that they have a higher follow-up score.

There was no significant difference between how much of the DE lessons the participants

followed and their gender and instruments. However, a significant difference was found between the
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grades. Regarding general rates, 34.9% of the participants stated that they did not follow all DE
courses, 34.9% most, 29.9% some and 0.4% none of them. It can be perceived as a good situation that
the number of participants, 69.82% in total, who watched all and most of the DE courses, is
considerably higher than the rate of participants who did not watch some or none of the DE courses.
In addition, this rate can be accepted as an indicator of the participants students’” positive interest and
continuity thoughts of the participant students regarding their lessons during the restriction
processes. Regarding the remaining 30.3% of the participants, it can be said that they could not follow
some or none of the DE courses because they did not have sufficient internet quota, connection
strength and sufficient technological devices to follow, do not want to participate in studies on the

implementation of DE, do not believe in its usefulness, or are employed in a fulltime job.

Significant differences between grades were found in the data obtained according to how
much of the participants followed the DE courses. Looking at the data in detail, it can be seen that
there is a difference between the 1st grades (24.2%) and the 4th grades (53%) in terms of the follow-up
of all DE courses, and this difference increases as the grade level rises. In terms of following some of
the DE courses, it can be seen that there is a difference between the 1st grades (41.9%) and 4th graders
(12.1%) in terms of participation rate, and this difference decreases as the grade level rises. It is
thought that this difference may be because the students, regardless of their DE or face-to-face
education status, have the experience of being accustomed to the organization of educational activities
and student responsibilities in the schools where they are educated. From the point of view of the

students in the lower grades, the students in the upper grades have the opposite characteristics.

In the research of Buluk and Esitti (2020, pp.293-294), it was determined that most
undergraduate students (approximately 86%) could follow DE courses. It can be said that the reason
for this high rate is that young people at the undergraduate level use the Internet and mobile
technological devices competently. In addition, this group of participants also talked about the lack of
computers and other technological hardware used in DE classes, frequent internet interruptions due
to busyness, various family problems, and other similar situations. They said that these are obstacles
that affect the follow-up of DE classes. In the research of Sercemeli and Kurnaz (2020, p. 45), the
majority of participating undergraduate students from different departments stated that they follow

DE courses every day, and most of them follow it every other day.

It was determined that there was no significant difference between the participants' agreement
with the statement 'DE lessons are beneficial' and their gender, instruments and grades. DE started to
be implemented as an education method with a binding decision for undergraduate students studying
in all higher education institutions. In this rapid transition process, students were able to get
information only through the explanations on the websites of the universities they were attending,

such as the scope of DE, how it would be applied, what its goals and expectations would be, whether
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it would differ according to the qualifications of the courses. For almost the last ten years in
universities, some courses have been given through DE regardless of the department and field. 2nd,
3rd and 4th year undergraduate students, who are in the upper grades of higher education
institutions and participated in this research, think that there is no positive or negative difference in
DE courses compared to lower grades such as preparatory and the first year. Considering that these
students took more DE courses, this is a significant finding. The influential factors in this finding can
be listed as follows: DE has started to be used in all courses regardless of whether it is an urgent
applied course or a theoretical course, the necessary explanations to the students are not adequately
explained, and the existing explanations are effective even in the upper grades, who are more
experienced than the lower grades. It hasn't happened. This caused DE not be seen as beneficial by all

grades.

In line with this finding, in the studies of Karadag and Yiicel (2020, p.188-189), Kirali and Alci
(2016, p.70), Buluk and Esitti (2020, p.291), Yalman (2013, p.1395) and Giindiiz (2013, p.48), no
significant difference was found between participants' DE satisfaction and interest, and gender and
grade variables. In Birisci's (2013, p.31) study, it was determined that the gender of the participating
undergraduate students and their attitudes towards DE did not differ in meaning. In Ates and Altun's
(2008, p.136) study, no significant difference was found between the genders and grade levels of the
participating university students and their attitudes towards the DE course. In Giindiiz's (2013, p.50-
51) study, a significant difference was found between grade levels and DE perceptions. In this study, it
was determined that the 1st grade participants had lower DE perceptions than the 2nd and 4th grade
participants, the 3rd grade participants had lower DE perceptions than the 4th grade participants, and
the 3rd grade participants had lower DE perceptions than the 2nd grade participants. In the study of
Oztas and Kilic (2017, p.283), a significant difference was found between the genders of the
participating university students and their attitudes towards the DE course. Male participants had

higher positive attitudes.

It was seen that there was no significant difference between the concentrations of the
participants in DE courses, gender variable and grade levels depending on the economic status of the
participants during the restriction processes. However, it was determined that there was a significant
difference in the relationship between these variables and instrument areas. In the study, the
participants were asked whether they had economic problems and 53.9% of the participants stated

that they did.

As shown in Table 10, the yes-no ratios of the participants studying in the Vocal department
were approximately half. On the other hand, the rate of participants studying in the instrument
department (Yes: 62.8%; No: 37.2%) is remarkable. Based on this finding, it can be said that the

participants studying in the instrument department associate their economic problems with their
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educational activities more than the participants studying in the Vocal department, and their

concentration on their lessons is affected consciously or unconsciously.

There was no significant difference between the participants' agreeing that DE courses are
useless and their gender. However, a significant difference was found between instruments and grade
levels. When the percentage values are examined, it can be seen in table 12 that the statement "I
disagree with the statement that DE is useless" among the given expressions differs in terms of
participation among the students studying in the Vocal and Instrument departments. Participants
studying in the Vocal department agreed with the opinion that "Student-teacher interaction could not
be achieved in the classroom environment” with a rate of 74%. On the other hand, the participants
studying in the instrument department mostly agreed that "Student-teacher interaction could not be
achieved in the classroom environment" and agreed with the statement "I disagree with the statement
that it is useless" at a higher rate than the Vocal students. It is thought that this difference may have
been caused by the different educational methods and techniques used in the Vocal and Instrument
departments before and during the DE, the variety of teaching methods of the different instructors
they worked with during the DE, and the unique teaching differences of the vocal-instrument

departments.

In terms of grade levels, it was seen that undergraduate 1st, 2nd and 3rd grades agreed with
the opinion that "student-teacher interaction could not be achieved in the classroom environment" at a
higher rate than the other statements given. However, it was seen that the 4th year undergraduates
agreed with this statement less, and it was found that they did not agree that DE courses were useless,
noticeably more than the other grades, at a rate of 30%. It is considered that the participants
participated in and evaluated the educational activities with positive attitudes to the DE studies
offered to them during the restrictions, and this may have contributed to this difference in terms of

undergraduate 4th grades.

In Giindiiz's (2013: 48) research, no significant difference was found between the DE
perceptions of the participant teacher candidates according to their gender. The same research
determined that the participant teacher candidates' DE perceptions differed significantly in terms of
the grade variable. Although the perception average scores are close to each other, it has been

determined that they are ranked from more to less as follows: Undergraduate 2-4-3-1.

There was no significant difference between the participants' status of receiving professional
psychological support during the restraint processes and their gender, instrument and grade levels.
The majority of the participants did not need and did not receive professional psychological support.
In this study, the variable of receiving professional psychological support was given as an

independent variable from gender-grade level and instrument. In studies with more participants on
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the subject, it may be possible to reach detailed and correlated findings regarding receiving

psychological support with educational activities and different individual variables.

There is a significant difference between the education preferences of the participants in the
restriction processes, their instruments and grade levels, but there is no significant difference
regarding the gender. Looking at Table 14, it can be seen that the mean of choosing DE increases in
direct proportion as the grade level rises, and there is a difference in the increasing values between the
1st year undergraduate and the 2nd, 3rd and 4th grades. According to the table, the same difference is

also present for the opposite conditions.

As a result of each different course they take and working with different instructors from the
moment they start to receive education, students gain knowledge and turn this it into an experience.
As students skip a class, they direct their choices in every aspect of their educational activities, they
can evaluate educational studies by making comparisons within the framework of their own thoughts,
and they can use their experiences at the expected level on how they can achieve the gains they need
to gain from the courses offered to them, regardless of whether they are with DE or face-to-face. Due
to the existence of such individual decisions, it can be said that significant differences that may arise

depending on the variables such as the instruments-grade levels of the participants can be expected.

In Table 14, it is seen that the majority of the students studying in the Vocal department (78%)
prefer face-to-face education compared to the students in the instrument department. The reason for
this difference, when examined in terms of education types, is that almost all of the lessons are based
on a talent development training for abstraction and imagination, due to the characteristics of the
opportunities offered by the human voice in the Vocal department. Considering the advantages
offered by a concrete material in instrument department, it can be shown that the continuation of
vocal training in the virtual training environment of DE creates difficulties. Based on the assumption
that it is more possible to continue instrument education with DE than voice/voice education, it is
thought that students in the instrument department prefer DE. In the study of Aktas et al. (2020, p.6),
it was found that there was a significant difference between the genders of the participants and their

education preferences.
Recommendations

Corporate education and training are a process determined by state policies. Education and
training should be carried out by the national education authorities affiliated with the state with
distance education applications healthily and sufficiently in the Covid-19 pandemic that has suddenly
occurred worldwide as an extraordinary situation. As it will take time to identify and complete the
deficiencies, it may be appropriate to start the necessary studies immediately. From an optimistic
point of view, in case of encountering such possible sudden, negative, and challenging factors after the

end of Covid-19, it is considered that positive contributions can be made to educational institutions,
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administrative units, educators, fields of education, and the professional life and welfare level of the

country.

Research and development studies of distance education, the essential requirement of current
education life, will continue. To teach courses in higher education with DE when necessary, materials
and lecture presentations can be prepared. Professional laboratories, classrooms and offices with
sufficient technological devices and internet connection which enable DE can be provided. Some
departments and faculties can be renewed or reopened with the names of DE departments and
faculties, and efforts can be made to structure DE more appropriately. Care should be ensure that such

practices and environments are sufficient to provide student teacher interaction.

Higher education institutions need to acquire applications such as Google meet / Hangout,
Zoom and Teams and provide them with licensed memberships to all students and lecturers in the
institution in order to make the DE healthy, legal and more functional. Educational videos and
visuals for instructors and students should be prepared so that they can use these programmes
adequately. After each academic term, the opinions of instructors and students about DE should be
heard. If there is any deficiency, steps should be taken to make up for the deficiencies and correct the

mistakes.

After solving the technological device and connection deficiencies of students and instructors
in all higher education institutions in our country, the scope of distance education activities should be
formed in line with their own institutional activities in this field, the regulations, and directives, in
which the goals, rules, and studies of distance education are presented in detail, should be updated
frequently. The ones that have not yet been prepared should be prepared as soon as possible and

announced on the relevant platforms.

The first requirement for DE to achieve its goals is to check whether sufficient internet-
connection and sufficient technological devices are available to all students. This task is one of the
most essential duties of the national education authorities in higher education levels or prior to that.
In this context, the deficiencies of students and schools due to financial insufficiencies should be

determined and provided by linking them with various budgets.

As the COVID-19 epidemic affects individuals’ physical health and negatively affects their
social life, it can leave deep psychological scars. Therefore, there is a need to protect and support
psychology against COVID-19 (Aslan, 2020, p.52). Due to the loss of life and damage to health caused
by the virus, the possibility of individuals to be psychologically affected may increase. Individuals
may not be able to go out of their environments to receive professional support, even outside the time
of restrictions due to restrictions-curfews and virus. Even if they have a chance to get out, not all
individuals have a chance to receive professional psychological support. In order to reduce the

possible negative psychological effects of temporary pandemic processes and to solve the existing
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ones with nutritional assistance, controlled the state should professional psychological support
programmes through radio, television and various social media applications that are easily accessible
to everyone. In fact, such support programmes should be enriched with the fields of art, culture and
music, and how people can turn negative processes into positive gains should also be presented in

these programmes.

The economic insufficiency may create or cause bad situations that increase the negative
psychological situations that individuals have experienced or may experience within restrictions.
From this perspective, as long as the pandemic continues, it is thought that the risks of negative
psychological effects that may occur can be reduced, eliminated, and can offer opportunities to
neutralize the negative psychological experiences that occurred by identifying the families with

financial inadequacies, providing the necessary financial assistance by the relevant state institutions.
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