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Psikolojik danigman adaylari. sunulmustur: (1) duygusal istismarin 6znel yansimalari, (2) duygusal istismarin bireyin
aile ve arkadas iliskilerine yansimasi, (3) duygusal istismarin bireyin egitim-6gretim
yasamina yansimasl, (4) duygusal istismarin bireye katkilari ve bireyin yasaminda
yarattigi engelleyici unsurlar, (5) duygusal istismara maruz kalinmasaydi olusabilecek
benlik tasarimlari. Arastirma sonuglari egitim kurumlarinda 6gretmen ve okul
yoneticileri tarafindan duygusal istismara maruz kalan bireylerin bu yasantinin
yansimalarini uzun slre tasidigina ve tagimaya devam ettigine isaret etmektedir. Birey,
ailesi ve yasadigl cevre tarafindan desteklense de maruz kaldigi duygusal istismarin
duygu, disiince ve davraniglari Gzerinde goklu yansimalar yarattigi gézlemlenmistir.

Introduction

Emotional abuse, one of the most frequently encountered types of abuse in daily life, is
defined as the abuse composed of behaviors making individuals feel that they are worthless, unwanted,
unloved, or only of value in meeting another’s needs (Brassard et al., 1993). Emotional abuse is a type of
abuse that could be perpetrated by not only parents-relatives in the home environment or primary
environments but also other individuals in other environments. In addition to the family environment,
the place that has the biggest impact on children includes the environment in school or educational
institutions (Tomison & Tucci, 1997).

Teachers, who are the representatives of educational institutions for individuals, are role
models for helping children to gain academic skills and learning skills as well as social and emotional
skills (Benbenishty et al., 2002). Approval of teachers is highly important for students, and teachers'
behaviors affect students' attitudes towards school (McEachernet al., 2008). Tomison and Tucci (1997)
stated that the school environment had the potential for exposure to teacher-related emotional abuse,
and there is little attention paid to this. For instance, teachers who demonstrate inappropriate
behaviors towards students do not give confidence to students; they rather cause them to become
withdrawn and to experience low motivation (Bomeret al., 2008). When this significant importance in
the child’s development is considered, it is highly important for teachers to demonstrate humanistic
attitudes by evaluating the consequences of each statement and act (Basar, 2013).

The subjective and emotional well-being of individuals who were exposed to any kind of
neglect or abuse in childhood is significantly affected in adulthood due to the trauma they experienced
(Gilbertet al., 2009). Children and adolescents who are exposed to emotional abuse demonstrate
differences in the levels of depression (Gibbet al., 2004; Hegartyet al., 2004; Siyez, 2003), self-efficacy
(Kogmarlar, 2016; Sofferet al., 2008), self-respect (Siyez, 2003), academic performance (Azizoglu, 2009;
Doyle, 1997; Slade & Wissow, 2007), and behavior problems. Adults who were exposed to emotional
abuse in the past were found to have high levels of social anxiety (Nandaet al., 2016) and depression
(Martinset al., 2014). The most important starting point of this study is that although exposure to
emotional abuse in educational institutions is known to have harmful long-term effects on individuals,
this issue seems to be neglected in the literature (Slade & Wissow, 2007). Emotional abuse by teachers
and other school staff is considered to affect an individual's adult life experiences at least as much as the
abuse by parents in childhood (Basar, 2013; Tomison & Tucci, 1997). With this aspect, the education
institution could become a risk factor for child neglect and abuse (Shumba, 2011). The education
institution could be considered a place where students might be exposed to peer bullying by their peers
and physical, emotional, or sexual abuse by teachers (Kogtiirk, 2018). The findings of this study are
considered to contribute to the literature by revealing the adult life reflections of exposure to emotional
abuse in school environments and its consequences in the individual’s life.

Different from other studies that investigated the effects of emotional abuse on the
individual’s life, this study aimed to investigate the phenomenon of emotional abuse in terms of the
individual’s potential awareness about exposure to emotional abuse in the school environment from
pre-school to today, evaluation of the experience from their current understanding, psycho-social
effects of the experience, and the consequences for the individual.

This study was conducted with prospective psychological counselors, and the majority of this
group work in educational institutions and deal with abuse experiences of students in these institutions;
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therefore, higher awareness of the participants about this issue is considered to be of importance so
that they can have specific interventions by having foresight about individuals who have these
experiences. In addition, this topic was investigated in terms of the emotional abuse experiences of
prospective psychological counselors, who are expected to perform the counseling profession
effectively in the future. This study is of importance in terms of pioneering the planning of intervention
activities for this group. In this regard, the purpose of this study is to make an in-depth analysis of the
emotional abuse experienced by prospective psychological counselors in their previous education life,
the effect of the emotional abuse on their current psycho-social condition, and the consequences of this
experience based on a holistic approach.

Method
Research Model

This study utilized the qualitative design, which has the characteristic of field research in terms of the
setting it was conducted (Seyidoglu, 2016); the study was based on the phenomenological approach,
which is one of the qualitative research approaches. Some researchers use the phenomenological
approach to have an in-depth understanding of how people experience a phenomenon (Saldana, 2011).
In line with this purpose, the study used the phenomenological approach, a qualitative research design,
so that the participants could reflect their personal experiences about emotional abuse in school
environments with all aspects.Study Group

The participants of this study were volunteer prospective psychological counselors who reportedly
had increased awareness about the emotional abuse phenomenon and the emotional abuse they were
exposed to with the proficiency they gained in the professional education process. In this regard,
participating prospective teachers in this study are expected to develop an understanding of the effects
of previous emotional abuse they experienced in educational institutions on their current life and
psychological status.

Data were collected from senior undergraduate students who agreed to participate in the study and
who were enrolled the department of Psychological Counseling and Guidance at a university located in
the Mediterranean region in the 2016-2017 education year.

Senior students were met in their classes and given information about the study to determine the
participants; those who agreed to participate in the study were administered interviews conducted face
to face. The study group was composed of 17 participants, 11 females and 7 males. The participants’ age
ranged from 21 to 37, and the average age was 23,39 years.

Data Collection Tools

Data were collected through the “Personal Information Form” and the “Semi-structured Interview
Form” developed by the researcher to collect qualitative data through interviews. The interview
questions in the form were formed in light of the related literature as well as the education and
experience of field researchers (specialists). The interview form included questions regarding the
“emotional abuse experiences in previous schools and the short and long-term multidimensional effects
of the emotional abuse experienced”. When the interview questions were prepared, special attention
was paid to make sure that the questions were easy to understand and that they were not
multidimensional or leading(Bogdan & Biklen, 2007). The interview form was sent to two experts who
conducted qualitative research in the field of Psychological Guidance and Counseling (PGC) and one
expert who conducted research about child neglect and abuse. The interview form was given its final
form in light of the feedback received from the experts. The semi-structured interview form was
composed of 10 questions five of which included exploratory probing questions.

Data Collection
Before the interviews were conducted, necessary ethical approvals were obtained from the Social

Sciences Scientific Research and Publication Ethics Committee. All the interviews were conducted in the
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spring semester of the 2016-2017 academic year. The participants to be interviewed were contacted
personally and the date and hours were determined for the interviews. The interviews were conducted
in the Psychological Counseling Unit of the institution where the researcher was affiliated. Before the
interviews started, the participants were informed that the things spoken during the interview would be
known only by the researcher, that the participants’ identity would be kept confidential when the study
is published, that any descriptive characteristics would be kept confidential, and that the responses
would be analyzed in groups to obtain a general profile. Besides, since the study collected data by
contacting the participants directly, the participants were asked to sign a consent form informing them
about the study and indicating their volunteer participation.

With the participant's consent, the interviews were voice-recorded to prevent any data loss. The
interview duration ranged between 18 and 55 minutes. The researcher asked the questions in the semi-
structured interview form respectively and utilized effective listening skills to encourage the participants
to speak.

Researcher’s Role

In qualitative studies, the researcher is considered to affect the research process in various ways.
Researchers were in intensive and continuous interaction with the participants in this study process,
which contained skills in relation to effective listening, asking open-ended questions, arrangement of an
appropriate atmosphere to help participants express themselves, and establishment a trust relationship.
Such a process is considered to enable to obtain more in-depth data. Besides, while the first researcher
held a master’s degree in the field of psychological counseling and guidance and continued her Ph.D.
education in the same field, the second researcher was an instructor who held a master’s and doctorate
degree in the same field. Researchers’ competence might have contributed to obtaining more in-depth
data through therapeutic skills.

Data Analysis

A total of 154-page document was obtained as a result of the transcription of the in-depth interviews
conducted with 18 participants; the interviews were administered using a semi-structured form and the
transcriptions were performed by the researchers. The analysis of the data obtained was performed
using “content analysis” method, one of the qualitative analysis methods.

Written texts obtained from the interviews conducted in the first phase of the analysis were coded
according to the content analysis process. In the process of coding and forming themes, another expert
receiving Ph.D. courses on qualitative research performed content analysis of some of the related texts
by coding and forming themes independently of the researchers. This process showed that the codes
and themes determined by the related expert and those of the researcher were consistent with each
other. In this way, another person apart from the researcher coded some part of the data, which
enabled to minimize the researcher bias caused by a single researcher and to enhance the reliability and
validity of the data. For the reliability of the study, expert views were also obtained in the coding and
reporting processes.

Direct quotes were used for reporting the participants' views in their plain form, and analysis was
performed to find out whether the data were consistent and meaningful as a whole. Direct codes were
presented by giving the participants codes as “P1-P18” and the codes were indicated in parenthesis at
the end of the related quote. The quotes from the participants’ direct utterances were utilized to
enhance the validity of the study.

Findings

1. Findings about the subjective effects of the emotional abuse experienced by the participants in
educational institutions

Effects of the emotional abuse experienced by the participants in educational institutions on their
subjective life were analyzed in three groups, which included problems that emerged in the individual’s
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life with the experience; emotions that emerged with the experience, and the effect of the experience
on the individual’s subjective world, behaviors, and characteristics.

Problems that emerged in the individual’s life with the experience of emotional abuse were divided
into two groups as short-term problems and long-term problems. While the short-term problems
caused by the experience were described as physical problems indicated as adaptation problems, asocial
behaviors (f=4), crying outburst (f=2), dizziness (f=1), and fever (f=1) as well as fearing the teacher (f=3),
demonstrating crime/violence behaviors (f=2), and using slang (f=1) respectively. Long-term effects of
the emotional abuse experienced in educational institutions and felt even today were described as
difficulty in expressing themselves (f=5), difficulty in participating in the lessons (f=4), belief in the lack of
ability to do (f=2), upmanship/ambition (f=2), test anxiety (f=2), difficulty in asserting their rights (f=2),
hiding self (f=2), and anxiety/discomfort while participating in the lessons described as tachycardia,
trembling, and sweating (f=2), respectively.

The participants described the short- and long-term problems that happened in their lives after
the emotional abuse they experienced as follows:

“I can make myself heard when | face very big injustice, but | cannot make any explanations in
small ones. | think that they do not understand even if | do. Even today | feel the same, | do not say
anything when | am accused of my doings. | say “they will not understand anyhow”.” (P3)

“It had so much impact within 1-2 months when | first experienced it. | quit that school and started
another school in our current neighborhood. | was familiar with that school, | attended there previously, |
knew my friends there, but despite this, | could not speak with my classmates for the first 1-2 months. |
could not communicate with them. | was worried and thinking whether the teacher would tell me
something. | was going to school with a lot of fear, anxiety, and tension due to the probability of having
something missing in my homework. | got over it, but especially the first 1-2 months had so much impact
on me.” (P13)

“In the beginning, | experienced the effects a lot. For instance, because | was a good student at
school, | could not recollect myself for days. | had never encountered such a thing before. | was not
prepared for this; | remember crying for days. Why did he behave like this? | am not sure why | cried, is it
because | thought | was ashamed or is it because my image of a hardworking student was ruined?” (P17)

Emotions in relation to the emotional abuse experienced in educational institutions were classified
according to Carkhuff (2014), which included the categories of weak, sad, angry, surprised/confused.
The participants described their emotions after the exposure to emotional abuse in educational
institutions as follows:

“When | think about the emotions it caused, | remember | felt hurt, broken, and ashamed because it
happened in front of all the class. | felt ashamed. | felt incompetent, like | knew nothing, or had the idea
that | could never achieve that course, or | cannot understand it, etc.” (P1)

“Before the lessons of the teachers | mentioned, | used to go to school with a combination of feelings
of fear and anxiety: “What will happen? Will the teacher tell me something?” These emotions cause
tension and might force one to step back.” (P6)

“Mainly anger, and the feeling of being accused. But it turned into anger because it was injustice. You
are subjected to injustice and cannot prove it. | guess when it continued, success also decreased. | do not
know; I did not think much about it.” (P8)

When the effect of the abuse experience was analyzed in terms of the individual's subjective world,
behaviors, and characteristics, these effects could be collected under two main categories as relational
and intrinsic. The relational category was divided into two categories as negative effects on
assertiveness and beliefs about social acceptance. The negative effect on the assertiveness category was
indicated as failing to be sociable, failing to defend/seek rights, withdrawing self, being strict/reactional,
being obedient, and avoiding having eye contact with individuals who are stuck in a difficult situation,
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respectively. As for the beliefs about social acceptance sub-category of the relational category, it
included responses such as fear of exclusion/rejection, social anxiety, prejudices about teachers, and
need for making self be loved by students, respectively.

The participants’ statements about the effect of the emotional abuse regarding the relational
aspect on their subjective world, behaviors, and characteristics were as follows:

“I will not be accepted. Sometimes | think | am not accepted. Some of my teachers love me a lot here,
some others are negative, | mean | am not accepted. “You are not one of us...” Sometimes | feel like | am
isolated, but | am getting over it... and failure occasionally comes and goes” (P2)

“It makes me more submissive. | do not always like being submissive. How can | say...? It sometimes
makes me restless. It also affected my personality. | can make myself heard in case of big injustice, but |
cannot in small ones. In the past, | even could not say anything even in big injustice.” (P3)

“For instance, | may say | can’t be bothered to tell something there in group experiences, but | guess |
am scared. | feel shy to tell something. | keep myself in the background. I think | should let others speak,
and | can speak if there is any time left. | guess | would not be able to speak there even if | have a
problem. There are these kinds of effects. | cannot disclose.” (P11)

The effect of emotional abuse experienced in educational institutions on the individual's subjective
world, behaviors, and characteristics theme was divided into two categories and positive and negative
effects. The negative effect sub-category includes introversion, low self-confidence/sense of self, fear of
making mistakes/being misunderstood, feeling weak/unsuccessful, and indecision respectively while the
positive  effects category included feeling adequate/strong, feeling having learned
something/strengthened, being a fighter, being initiative, and claiming rights/intolerance to unfairness,
respectively.

The participants’ statements about the internal aspect of the effect of emotional abuse they
experience in educational institutions on their subjective world, behaviors and characteristics are as
follows:

“I call myself a fighter. | believe that | can endure many things in life for my education life. | also
believe that | could overcome them positively. If | had had only positive experiences, | do not think |
would be so strong today; | mean instead of being spoiled, it is better to have a bad start but have a
good process later. | believe | am in a good condition now. Until high school was over, | was telling
myself: what am | doing here? | guess my perfectionist side makes me think so. | could have done better;
I had the idea that | would have been loved more if | had succeeded to be in a better school. But our
teachers in high school were relatively less discriminatory. Of course, there were exceptions, but | was in
a democratic environment. My university life was a turning point, | have found myself and | have
received very nice responses from my teachers.” (P9)

“As | said, | have an excessive lack of confidence in my life. For instance, everyone writes their names
for doing a presentation in the classroom, | am always the last one. If there is a probability of not doing
the presentation, | hold onto that probability with all my strength. | have difficulty speaking in front of
people.” (P11)

“Let me explain the effect this way... For instance, | express my thoughts when | am sad about an
issue or when | encounter a problem; my friends are surprised, they say “how did you tell such a thing to
a teacher?” Yes, s/he is a teacher, but | try to watch the respect lines. | am not letting people do injustice
to me. Or when someone tells something to my friends, | do not hesitate,and tell them what | need to
say. | have no dilemma.” (P16)

2. Findings about the effects of emotional abuse experienced in educational institutions on
individuals’ family and friend relationships

The family dimension category was divided into two categories as family and children. The effects of
the emotional abuse experienced in educational institutions on the family were divided into two
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categories that included supportive and constructive parent attitudes (f=7) and negative approaches and
behaviors towards the child (f=14). Negative attitudes and behaviors towards the child included
protective parent attitudes (f=3), believing that the child would fail (f=3), low expectations from the
child (f=3), distrust in the child (f=2), accusive attitudes towards the child (f=2), and neglecting behaviors
towards the child (f=1).

Some of the participants described the effects of emotional abuse on family relationships as follows:

“Well, my family was always hearing complaints from my teachers. They were saying “he is very
active, he never stops”, etc. My mother was angry with me, saying why | made her hear such things. My
father was also angry with me, saying “Why don’t you obey?”, etc. | think all these caused them to
develop prejudices against me.”(P5)

“No changes happened, they actually supported me. When | talked about this problem, my family
knew that | was not such a person. Back then, since my mother was working, my father was at home and
thus | communicated with him more. My father told me that | was not such a person. They supported
me; they told me that it happened just once, and it did not have to happen all the time.” (P13)

When the effects of the emotional abuse experienced in education were analyzed in terms of the
family aspects and the effects on the child, the themes mentioned by the participants included
insecurity in parents (f=4), reactional attitudes towards parents (f=3), protecting sibling(s) (f=2); and
strengthening family ties (f=1). In addition, some of the participants (f=4) stated that the emotional
abuse experienced in educational institutions had no effects on family contexts.

The participants’ views about the effects of emotional exposure experienced in educational
institutions on their family relationships and in terms of the effects on the child are as follows:

“Especially with my mother... | started thinking that my mother was messing with everything. For
instance, when we were going out together, she told me to wear something and | was just doing the
opposite. | told her to leave me alone and do things by myself. If she had not come then, | would have
found a way to talk with the teacher. | might have handled it, but she immediately came and talked with
the teacher... Typical parents’ reaction in our environment. | started treating her very harsh. | began
paying more attention to my siblings. My little brother was enrolled in Grade 1 when | was enrolled in
Grade 5. His teacher was also a little bit strict. | was grumbling a lot when | was at home, and one month
later my brother even quit school.” (P4)

“I began to quarrel when | was in high school. Particularly during the adolescence period, | began to
quarrel with my family. | think all these were caused by that experience. | mean of course, an adolescent
discusses appropriately, but it began to be so mechanical that quarrels became my daily routine. (P12)

“I honestly do not think it affected my family relationships because my relationship with my family is
quite good now, particularly with my mother.” (P15)

When the emotional abuse experienced in education environments was analyzed in terms of friend
relationships, the participants were found to mention short-term and long-term effects.

The short-term effects included isolation/exclusion (f=7), breakdown in friend relationships (f=4),
and accusation (f=2), respectively. Long-term effects of the emotional abuse experienced in educational
institutions on friends were divided into two categories that included positive and negative effects.
Long-term negative effects in terms of friends included difficulty in establishing friendships/low self-
confidence (f=7), limited friend relationships (f=6), lack of confidence in friend relationships (f=3), and a
slowdown in social development (f=1). Long-term positive effects of the emotional abuse experienced in
educational institutions were indicated as commitment in friend relationships (f=2).

The participants’ views about the effects of the emotional abuse experienced in educational
institutions on friend relationships were as follows:
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“For instance, it was the first time that | heard that swear there. | also started using it. While some of
my friends were disturbed, some others also swore like me. This caused something bad, it ruined my
friend relationships. | had a very close friend from primary school, we were among the best in school
together. He pulled away from me and proceeded on his way. | guess he is enrolled in the Dentistry
Department at Ege University now. As to me, | ignored everything. | had no trust in or communication
with teachers, | always feared all my teachers. That’s why my life was affected very badly.” (P10)

“My relationship with friends...It negatively affected my sociability. Back then, particularly when |
was enrolled in first-year high school, | had great difficulties in socializing. | was very shy. | never forget...
I had a friend called Cagri at high school. We were in a circle of girlfriends and | felt so shy that | told him
to leave there. | could not become very sociable.” (P14)

“Well, | have my primary school friends; for instance, my boyfriend is there, and my best friend is still
in my life. This thing experienced with our teacher made us even more connected to each other.
Therefore, my primary school friends have a different place in my life and we still communicate with each
other. This is the effect | can mention.” (P16)

3. Findings about the effect of emotional abuse experienced in educational institutions on the
participants' education life

The effect of emotional abuse experienced in educational institutions on the participants' education
life was divided into two categories as attitudes towards teachers/school managers and effects on
academic life.

Attitudes of the participants towards teachers and administrators that came into their life after the
emotional abuse experienced in educational institutions were further divided into two categories as
positive and negative. The participants’ positive attitudes towards teachers and school administrators
who came into their lives after the teacher and school administrators who perpetrated emotional abuse
included positive/no effects (f=5), nongeneralizable/neutral (f=4), and respectful (f=2) respectively. The
participants’ negative attitudes towards teachers and school administrators who came into their lives
after the teachers and school administrators who perpetrated emotional abuse included shy (f=6),
prejudiced (f=5), insecure/suspicious(f=4), distant (f=3), difficult to get on with (f=3), unloving (f=2), and
demonstrating reactional behaviors (f=2), respectively.

The participants’ views about the effect of emotional abuse experienced in educational institutions
on their attitudes towards teachers/school administrators are as follows:

“I had very good communication with a good teacher who taught well. | mean, | did not have
prejudices against him/her. But there was something. When that teacher told even a word, | was ready
to misunderstand. For instance, if s/he says "that's enough, shut up and sit back to your place", | am
thinking of high school, that teacher was a bad teacher for me. | would never look at him/her again. |
would never speak again. | guess it is related to my perception of the value of that teacher. When this
happened like this, | mean when | held back from the teacher and started to hate him/her, s/he also
hated me. So, it used to start from the very first lesson, one could understand from the first lesson.” (P12)

“I did not think much about other teachers in this case because it was specific to the director of that
school. Well, | still think that the reason for my inability to get on well with directors and director
assistants could be related to this. You know there is this inhibition case; | guess | am a bit prejudiced
against them.” (P17)

“Insecure, interrogator. When he explained a topic | know, | read the book a lot. | wanted to test
whether he knew something specific from that book. | was suspicious about his knowledge. Why
shouldn’t he know? | have so much suspicion because he started a failure war against me, and | was
doing the same to teachers.” (P2)
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The effects of emotional abuse experienced by the participants in the educational institutions was
divided into two sub-categories as positive and negative. The positive effects were indicated as
motivation for high achievement (f=3) and a tendency for self-development (f=3).

As for the negative effects, the participants indicated low academic success (f=10), low
participation/performance in the lesson (f=8), difficulty in making career decisions (f=4), reluctance for
school/education (f=3), and loss of a year (f=2), respectively.

Some quotes regarding the effects of emotional abuse experienced by the participants on their
academic life were as follows:

“Although | was really good at maths courses, | did not choose maths courses, | chose Maths and
Verbal (equally-weighted) courses. | could be in medicine or a different department right now if | had
studied harder. But | am also happy with the position | am in today.” (P8)

“I can say that it forces me to be successful all the time, to improve myself.” (P6)

“I did not want to attend the courses of the teachers with whom | had problems, but attendance was
trouble. | always felt bad when | attended his classes. | felt worthless each time | looked at him. | felt like
| should not be here, | felt like | disturbed him. Then there was this thing that happened suddenly... |
started studying and solving questions until 3 a.m. Then after | managed to make them notice me
somehow, | realized | studied to be able to feel good. When | realized my better performance, | was
forcing my mother to attend parents’ meetings. They never said anything negative about me, | was
saying that | am good enough and should go on like that.” (P9)

4. Findings about the effects of emotional abuse experienced in educational institutions on coping
skills and obstructive factors in individuals’ life

An analysis of the findings about the contribution of emotional abuse experienced in educational
institutions on the participants' life indicated two main categories. These included coping skills
developed as a consequence of the experience (f=18), and obstructive factors (f=8). In addition to these
categories, some of the participants (f=2) stated that the emotional abuse experienced in educational
institutions caused neither coping skills nor obstructive factors.

The participants’ views about the effects of emotional abuse experienced in educational institutions
on coping skills and obstructive factors are as follows:

“Its positive contribution might be my being more careful and meticulous, unconsciously. The
negative effect is that for instance, my emotions are still in my mind and no matter what happens, | say |
wonder... “What happens if | cannot finish my homework on time?” | know that now here will be no big
reactions from my teachers, but since | experienced that before, | am worried about having the same
thing again.” (P13)

“There were no positive effects, and experiencing all these during puberty was the negative effect; it
had socially very negative effects on me.” (P14)

“When we are exposed to these, we do our best not to cause someone else to be exposed to such
things. Maybe if we had not experienced such a thing, we might have unconsciously caused someone
else to experience the same thing. What | mean is that | do not see all these totally negative. Thankfully,
we experienced them in the past, and we can think like this now.” (P7)

5. Findings about self-representations that could have been generated if the participants had not
been exposed to emotional abuse in educational institutions

The participants were asked a hypothetical question about what would have happened if they had
not been exposed to emotional abuse in educational institutions. Their perceptions about this were
found to be collected in three different categories, which included individual self-representations (f=12),
social identity representation (f=16), and academic identity representation (f=14).
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Individual self-representation is divided into two sub-categories as positive and negative. The
participants reported being self-confident (f=4) in the positive sub-category. The negative sub-category
included demonstrating unwanted behaviors (f=4), having low awareness (f=3), and being spoiled (f=1),
respectively.

Social identity representation was divided into two categories as positive and negative. The positive
sub-category of the social identity included being sociable (f=6), being extraverted (f=5), and
demonstrating trustworthy behaviors towards people (f=2). The negative sub-category of the social
identity showed that the participants could be shy/ and fail to claim their rights (f=3).

Academic identity representation was divided into two sub-categories as positive and negative. The
positive sub-category of the academic identity representation included having high academic success
(f=5), loving school/being active (f=4), having different occupation orientations, being able to
communicate with educators (f=1), and finishing school on time (f=1). The negative sub-category of the
academic identity representation included having low academic success (f=1).

The participants’ views about what would have happened if they had not been exposed to emotional
abuse are as follows:

“Thankfully | have had this experience. If | had not had such an experience, | don’t know, | would be
shy about expressing myself. | would not be so sensitive about claiming my own and others’ rights. | do
not know, maybe it helped me to empathize with others more because one understands others better if
they are exposed to injustice. Therefore, it helped me to empathize with people... | luckily had this
experience.” (P16)

“I would have been perceived as a cold person by my friends. They would not understand me. My
friends would say that | was not sharing many things with them. | would tell them that you would
understand me better once you know me better. | used to get angry as they forced me and | used to hold
back even more. Then they used to say okay and give up forcing me. But the things they said used to
make me feel that | had to share.” (P4)

“I would be more active for instance; | would be more sociable. | am in my fourth year, but | will
attend a congress for the first time. Why didn’t | attend before? Didn’t | see myself good enough to go
there, | do not know. | was passivized.” (P5)

Discussion & Conclusion

This study aimed to investigate the effects of exposure to emotional abuse in educational institutions
(based on the participants’ current viewpoints) on their perceptions about school experiences from pre-
school to today, potential awareness, evaluation of school experiences with today’s understanding,
effects of their experiences on their psycho-social status, and consequences in their lives. The emotional
abuse experienced was expressed differently by the participants, and each participant was found to
have different sources in coping with this abuse. Besides, despite all differences, all the participants
shared the common point that the emotional abuse experienced caused low self-respect.

The findings of this study showed that participating prospective psychological counselors who
experienced emotional abuse of teachers or administrators in educational institutions had physical
complaints such as adaptation problems, asocial behaviors, crying outbursts, dizziness, and having fever
as well as other behaviors such as fearing teachers, becoming shy, demonstrating crime and violence
behaviors, and using slang. McEachern et al. (2008) and Krugman and Krugman (1984) were found to
have similar results in the studies they conducted. In this regard, exposure to emotional abuse at school
hurt individuals’ social-emotional development areas. Based on the notion that the psychological
counselor is the most important therapeutic agent (Corey, 2005; Reupert, 2006; Voltan-Acar, 2015), it is
considered that recognizing these damaged socio-emotional development areas and doing necessary
protective, preventive, and rehabilitative activities could have positive effects on the quality of the
psychological counseling service to be provided by them.
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Test anxiety experienced by prospective psychological counselors and the disturbance and anxiety
they demonstrated while participating in the lessons could be explained as a consequence of the
inclination to generalized anxiety and somatization (Diaset al., 2015). This anxiety and somatization to
be demonstrated by prospective psychological counselors could be an obstructive factor in their
professional life. In addition to the difficulty expressing themselves and claiming rights caused by the
emotional abuse they experienced, in the literature the belief that “I cannot do” and hiding themselves
can be explained as a consequence of developing low self-esteem and complaining that they cannot
succeed anything in life (lwaniec, 2006; Iwaniecet al., 2004). Efforts for superiority and ambition as the
long-term consequence of emotional abuse experienced in educational institutions showed that
exposure to abuse could have functional outcomes in personality development as well (Dias et al.,
2015). When all these are taken into consideration, prospective psychological counselors, who will work
in a profession that provides help to people, are expected to have high awareness about their
personality and self-esteem, emotions, and psychological needs and evaluate themselves before they
start performing their profession (Gladding, 2013; Savi-Cakar & ikiz, 2018). In this way, prospective
psychological counselors who evaluate their emotional abuse experiences are considered to work
without putting a distance to this phenomenon in their professional life and becoming aware of their
own experiences.

Prospective psychological counselors’” emotions after the emotional abuse experiences caused by
teachers/administrators were classified according to Carkhuff (2014) and collected under the weak, sad,
angry, and surprised/confused categories. A review of the related literature showed that although
emotional abuse experiences affected the basic anxiety, fear, and attachment mechanisms in the
development process of the individual, they are also shown to potentially cause many accompanying
ambivalence emotions and emotional disorders (Banducci et al., 2016; Buser & Buser, 2013; Iwaniec,
2006). These emotions experienced by prospective psychological counselors after an emotional abuse
experience are considered quite natural. Awareness of emotions is considered to be based on the
therapeutic relationship between the counselee and the psychological counselor in the psychological
counseling process (Gengtanirim-Kurtet al., 2015). Prospective psychological counselors who are aware
of the emotions concerning emotional abuse may not have difficulties in regulating these emotions, and
they could overcome the potential difficulties they face in this psychological service process more easily.

Emotional abuse experienced by psychological counselors was found to have a relational and
intrinsically positive and negative effect on their subjective world, behaviors, and characteristics. Studies
have reported that social difficulties accompanied by emotional abuse caused deep psychological scars
in individuals (having fewer friends, being isolated, and avoiding interpersonal relationships) (Hildyard &
Wolfe, 2002), introversion, fear of rejection (Calvete, 2014), etc. Recognizing these deep scars of
prospective psychological counselors due to the emotional abuse experiences and making an effort for
coping with their effects could both strengthen their psychological health and have positive effects on
the quality of the therapeutic relationship to be provided during the service. On the other hand, it
cannot be said that all children exposed to emotional abuse experience developmental problems or
have to cope with other negative behavioral and emotional problems (Iwaniec, 2006); conversely, as
stated by Dias et al. (2015) there are victims of abuse who stated their perceptions about gaining
strength, which indicates increased psychological resilience of prospective psychological counselors
(Gizir, 2007) and could indicate that they can demonstrate post-traumatic growth.

Emotional abuse experienced in the childhood period affects adolescents’ relational self-respect
negatively (Durmusoglu &Dogru, 2006). When the effects of the emotional abuse experienced by
prospective psychological counselors on their family and friend relationships were analyzed, it was
found that there were effects on family relationships in terms of family and the child and short-term and
long-term effects on friend relationships. Families who have children who were exposed to emotional
abuse were found to demonstrate a low interest in their children's success and performance, and the
family also exposed the child to verbal bullying, which caused destructive scars in the development of
adaptation skills and missing opportunities for learning new things (lwaniec, 2006; Iwaniec et al., 2004).
The findings of this study showed that parents who demonstrated the opposite of the above-mentioned
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attitudes also demonstrated the opposite behaviors to their children who were exposed to emotional
abuse. In their study on adults exposed to abuse in the childhood period, Dias et al. (2015) found that
abuse caused expected and reverse of what is expected (reverse/R) in family relationships, some of
which include “my family is perfect (R)”, “there is always an important and special person in my family
who can help me (R)”, and “my family structure is strong and supportive (R)”. Individuals who were
exposed to emotional abuse were found to be exposed to exclusion in friend relationships just like
family relationships, and therefore they demonstrated withdrawal behaviors (U.S. Department of
Education, 1998). Besides, they were found to have difficulties in starting and maintaining friend
relationships at school, and in a parallel way, they were found to have low social skills levels (Maguireet
al., 2014). Difficulties experienced by psychological counselors in all these areas and the reactions
demonstrated could help them to conduct protective and preventive activities with the awareness of
the similar phenomenon that they might encounter in work life, and have functional interventions in
necessary cases.

Krugman and Krugman (1984) reported that individuals who were exposed to emotional abuse by
their teachers were shy, insecure, and kept their teachers at a distance. Hyman and Snook (1999)
reported that exposure to emotional abuse could cause low motivation for school participation,
uncompleted academic initiatives, and negative student-teacher interaction. Simsek and Cenkseven-
Onder (2011) found that children who were exposed to emotional abuse reported to receive low scores
from their teachers and their academic success demonstrated a standard status such as receiving low
scores, being suspended from school, and failing class. Kendall-Tackett and Eckenrode (1996) stated that
repeating class was common among students who were exposed to abuse. In addition, individuals who
were exposed to abuse were reported to have low educational and professional purposes (Malinosky-
Rummell & Hansen, 1993). While the results obtained from the study showed that exposure to
emotional abuse by teachers and school administrators had similar consequences, they also showed
that individuals’ relationships with teachers or school administrators were not affected after an abuse
case. This finding could be related to prospective psychological counselors’ strong coping strategies, and
not transferring and generalizing the negative attitudes towards teachers or administrators to other
teachers and administrators who came into their lives later.

The findings of this study showed that emotional abuse experienced in educational institutions led to
the development of coping skills in the daily lives of prospective psychological counselors while it was an
obstructive factor for some prospective psychological counselors. This finding is considered to be closely
associated with the participants’ psychological resilience, which is considered to be the process of
adaptation to difficult life experiences or a success process encountered in the childhood and
adolescence periods (Gizir, 2007; Hunter, 2001). Individuals with high psychological resilience are
reported to experience fewer problems in case of exposure to emotional abuse, which is closely
associated with individuals’ psychological health and well-being(Arslan & Balkis, 2016). Windle (2002)
mentioned protective and risk factors in the process of psychological resilience and indicated that
disadvantaged individuals in terms of risk factors had decreased demonstration of psychological
resilience. Hence, prospective psychological counselors with high-risk factors, low protective factors,
and limited coping skills could be considered to inevitably encounter obstructive factors.

Kuzgun (1992) stated that children’s self-representation developed and enriched with success and
failure experiences that they had after various initiations. Findings of this study showed that there were
three categories concerning the probabilities if the participants had not had been exposed to emotional
abuse by their teachers or administrators: self-representation, social identity representation, and
academic identity representation. The categories formed in line with the literature were found to be
consistent with the sub-categories indicated in the study conducted by Shavelson et al. in 1976 (in
Arseven, 1986). All types of self-representation were also found to be divided into two as positive and
negative. Prospective psychological counselors’ awareness about self-representation could help them to
cope with the emotional and behavioral difficulties more effectively. Besides, it can positively affect the
quality of the services they would provide in work life.
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This is the first study in Turkey that included prospective psychological counselors who were exposed
to emotional abuse by teachers and administrators in their previous education experiences and
investigated its effects. This difference of the study has both strengths and weaknesses in terms of the
study group that is composed of prospective psychological counselors. Comparative studies including
participants from other departments that could be sensitive about the issue of abuse (psychology, social
services, sociology) could contribute to the literature, which could control the limitation of this study in
this context. The study could also be supported with longitudinal studies to be conducted with
individuals who were exposed to emotional abuse in educational institutions. In this way, long-term
effects and consequences of emotional abuse in educational institutions on young adults could be
investigated. Prospective psychological counselors were found to be exposed to emotional abuse in the
primary school period. Future studies could investigate potential risk factors in the primary school
period, which is a critical transition period. Various social factors could affect the frequency of the
emotional abuse experienced in schools such as the decreased value of the child (being minority, being
disabled, gender), social inequalities, organized violence (wars, fights), views of society about violence,
and some cultural norms. Investigation of the connection of these factors with abuse experiences could
provide socio-culturally important information. This qualitative study could be investigated through
quantitative measures in a multidimensional way such as psychological resilience, childhood traumas,
hopelessness, and post-trauma growth and in different sample groups.

This study followed all the rules in the “Regulation of Higher Educational institutions Scientific
Research and Publication Ethics’ within the scope of TR Index 2020 rules and realized none of the “Acts
against Scientific Research and Publication”.
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Tiirkge Siirimui

Girig

Glnluk yagamda en ¢ok karsilasilan istismar turlerinden biri; bireye kendini degersiz, sevilmeyen,
istenmeyen veya sadece bagkalarinin ihtiyaglarini karsilamasi halinde degerli oldugunu hissettiren
davranislardan meydana gelen duygusal istismardir (Brassardvd.,1993). Duygusal istismar, bireylerin
sadece ev ortami ya da birincil cevresinde yer alan anne-babalar ve akrabalari tarafindan degil, baska
ortamlarda baska kisiler tarafindan da maruz kalabilecekleri bir istismar tartudir. Cocuklar igin bu
ortamlardan en yuksek etkiyi barindiran yer aile ortamininyani sira okul ya da egitim kurumu ortamidir
(Tomison ve Tucci, 1997).

Egitim kurumunun bireydeki temsilcisi olan 6gretmenler, yalnizca ¢ocuklarin akademik becerilerini ve
0grenme becerilerini kazanmalari igin bir rol model degil, ayni zamanda onlarin sosyal ve duygusal
beceriler kazanabilmeleri icin de bir rol modeldir (Benbenishty vd.,2002). Ogretmenlerin onayi &grenciler
icin cok 6nemlidir ve 6gretmenlerin davranislari, 6grencilerin okula karsi tutumlarini etkilemektedir
(McEachernvd.,2008). Tomison ve Tucci (1997) okul ortaminin gocuklarin 6gretmenlerinden kaynakli
duygusal istismara maruz kalabilecegi bir potansiyele sahip oldugunu ve buna oldukca az dikkat
cekildigini ifade etmislerdir. Ornegin dgrencilere karsi uygun olmayan bicimlerde davranan égretmenler,
ogrencilere giiven vermenin aksine 6grencilerin ice kapanmasina vemotivasyon disikligl yasamasina
neden olmaktadir (Bomervd.,2008). Cocugun gelisiminde bu denli 6nemli etkileri géz o6nilinde
bulunduruldugunda, 6gretmenlerin her bir s6z ve eylemlerinin sonuglarini degerlendirerek insan odakh
bir tutum sergilemesi oldukga 6nemlidir (Basar, 2013).

Cocukluk déneminde herhangi bir ihmal ya da istismara maruz kalan bireylerin yetiskinliklerinde,
gecmiste yasadiklari bu travmaya bagh olarak 6znel ve duygusal iyi oluslarinin énemli bir bicimde
etkilendigi gorilmektedir (Gilbertvd.,2009). Duygusal istismara maruz kalan cocuk ve ergenlerin
depresyon (Gibbvd.,2004; Hegartyvd., 2004; Siyez, 2003), 6zyeterlik (Kogmarlar, 2016; Soffervd., 2008),
benlik saygisi (Siyez, 2003), akademik performans (Azizoglu, 2009; Doyle, 1997; Slade ve Wissow, 2007)
ve davranis problemleri diizeylerinin farklhlastigi gértlmistiir. Gegmiste duygusal istismara maruz kalmis
yetiskinlerin ise sosyal kaygi (Nandavd.,2016) ve depresyon (Martinsvd., 2014) dizeylerinin yiksek
oldugu gozlemlenmistir. Bu calismanin ortaya cikis noktalarindan en 6nemlisi, egitim kurumlarinda
duygusal istismar iceren davranislara maruz kalmanin bireyler lizerinde meydana gelen uzun siireli
yansimalarinin zarar verici oldugu bilinmesine ragmen alanyazinda goz ardi edilmis olmasidir (Slade ve
Wissow, 2007). Cocuk ve ergenlerin ebeveynleri araciligiyla maruz kaldiklari duygusal istismar yetiskinlik
yasantilari Gzerinde ne kadar etkiliyse 6gretmenleri araciligiyla maruz kaldiklari duygusal istismarin da en
az o kadar etkili oldugu dustintilmektedir (Basar, 2013; Tomison ve Tucci, 1997). Bu yonuyle bakildiginda,
egitim kurumu cocuk ihmali ve istismari igin bir risk faktori haline gelebilmektedir (Shumba, 2011).
Egitim kurumu Ogrenciler icin hem akranlari tarafindan zorbaliga maruz kalabilecekleri hem de
o6gretmenleri tarafindan fiziksel, duygusal veya cinsel istismara maruz kalabilecekleri bir ortam olarak
degerlendirilebilir (Kogtlrk, 2018). Bu calisma araciliglyla ortaya konan duygusal istismar 6zelligi tasiyan
okul yasantilarina maruz kalmanin bireyin yetiskin yasamina yansimalari ve birey adina dogurdugu
sonuglarin duygusal istismara iliskin alanyazina zenginlik katacagina inanilmaktadir.

Alanyazinda duygusal istismarin bireyin yasami lzerindeki etkilerini inceleyen diger arastirmalardan
farkh olarak bu arastirmada duygusal istismar; duygusal istismar Ozellikleri tasiyan okul yasantilarina
maruz kalmanin bireyin yetiskin olarak mevcut bakis agisindan hareketle okul 6éncesinden giinimuze
kadar okul deneyimlerini nasil algiladigi, olasi farkindaliklari, giincel olarak sahip oldugu anlayislari ile
okulda yasadiklarini nasil degerlendirdigi, yasantilarinin psiko-sosyal durumuna etkisi ve birey igin
yarattigl sonuclar baglaminda ele alinmistir. Arastirmanin psikolojik danisman adaylari (zerinde
gerceklestirilmesi, bu grubun c¢alisma alanlarinin biiyik bir kisminin egitim kurumlari olmasi ve bu
kurumlarda 6grencilerin istismar yasantilariyla da cgalisacak olmalari sebebiyle hem kendi geg¢mis
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yasantilarini fark etmeleri hem de gelecekte bu yasantilara sahip bireylere iliskin 6ngori gelistirerek
buna 6zgi midahalelerde bulunabilmeleri icin olduk¢a 6nemlidir. Bunun yani sira, gelecekte psikolojik
danismanlik meslegini etkili olarak icra etmesi beklenen danisman adaylarinin, duygusal istismar
yasantilarinin incelenmesi ile bu konuya dikkat c¢ekilmistir. Bu arastirma bu gruba yoénelik
gerceklestirilebilecek miidahale galismalarinin planlanmasina 6n ayak olmasi agisindan da 6énem arz
etmektedir. Buradan hareketle arastirmanin amaci; psikolojik danisman adaylarinin gegmis egitim
yasamlarinda maruz kaldiklari duygusal istismari, bu duygusal istismarin bugiinki psiko-sosyal durumlari
lizerine etkisini ve birey icin ortaya cikardigl sonuglari bltincil bir anlayisa dayal olarak kapsamh bir
sekilde incelemektir.

Yontem
Arastirma Modeli

Bu calismada uygulandigl ortam y6niinden alan arastirmasi olma 0Ozelligi gosteren nitel arastirma
deseni kullaniimaktadir (Seyidoglu, 2016).Arastirma, nitel arastirma yaklasimlarindan fenomenolojik -
olgubilimsel yaklasima dayali olarak olusturulmustur. Kimi arastirmacilar olgubilim yaklasimini, insanlarin
bir olguyu nasil deneyimlediklerini ayrintili bir bicimde anlamak ve kavramak amaciyla kullanmaktadir
(Saldana, 2011). Bu amaca paralel olarak, arastirmada tiim yoénleriyle katiimcilarin okul yasantilarinda
maruz kaldiklari duygusal istismara iligskin kisisel deneyimlerini yansitabilmeleri amaciyla nitel arastirma
desenlerinden olgubilim yaklasimi tercih edilmistir.

Calisma Grubu

Bu arastirmanin c¢alisma grubunu, mesleki egitim siirecinde kazandiklari yeterliliklerle birlikte
duygusal istismar olgusuna ve maruz kaldiklari duygusal istismara iliskin farkindaliklarinin arttigini ifade
eden gonilla psikolojik danisman adaylari olusturmaktadir. Bu baglamda arastirma sonucunda psikolojik
danisman adaylarinin(anaokulundan—tniversiteye) ge¢miste egitim kurumlarinda yasadiklari duygusal
istismar ve bu duygusal istismarin buglinkli yasamlari ve psikososyal durumlari {izerine etkilerine iliskin
bir anlayis gelistiriimesi beklenmektedir.

Buradan hareketle arastirma verileri Akdeniz bélgesinde yer alan bir Gniversitenin Psikolojik Danisma
ve Rehberlik Anabilim Dali’'na kayitl 2016-2017 egitim 6gretim yili igerisinde lisans son sinifta 6grenim
gormekte olan 6grencilerden arastirmaya katilmaya gondlli olanlardan toplanmistir. Katilimcilar
belirlemek amaciyla son sinif 6grencileri ile siniflarinda gorisiilmis, arastirma hakkinda bilgi verilmis ve
gonillu olan psikolojik danisman adaylari belirlenip, daha sonra bu gondlliler ile yiiz ylize gériismeler
gerceklestirilmistir. Calisma grubu; 11’i kadin, 7’si erkek olmak Uzere 18 katiimcidan olusmaktadir.
Katihmcilarin yaslari 21 ile 37 arasinda degismekle beraber, calisma grubunun yas ortalamasi 23,39’dur.

Kullanilan Veri Toplama Araglari

Gorusme formu yaklasimina dayal olarak gergeklestirilen goriismelerde veri toplamak amaciyla
arastirmaci tarafindan gelistirilen “Kisisel Bilgi Formu” ve nitel verilerin toplanmasi i¢in “Yar
Yapilandiriimis Bireysel Gortisme Formu” kullanilmistir. Formda yer alan goérisme sorulari, ilgili
alanyazina ve alan (uzmanlarinin) arastirmacilarinin egitim ve deneyimi 1siginda olusturulmustur.
Gorisme formunda, “ge¢mis okul yasantilarinda duygusal istismar yasantilari ve maruz kalinan duygusal
istismarin kisa ve uzun donemli ¢ok boyutlu etkileri” konularini ele alan sorular yer almaktadir.
Arastirmacilar tarafindan gelistirilen goériisme sorularinin hazirlanmasi sirecinde sorularin kolay anlasilir
olmasi, ¢ok boyutlu olmamasi ve vyanitlayiclyi yonlendirici olmamasi ilkeleri gbéz o©nlnde
bulundurulmustur (Bogdan ve Biklen, 2007).Hazirlanan goriisme formu, Psikolojik Danisma ve Rehberlik
(PDR) alaninda nitel arastirmalar yiriten iki uzman ile ¢ocuk ihmal ve istismari konusunda ¢alisan bir
uzmanin gorisine sunulup alinan geri bildirimler 1s18inda goriisme formuna son hali verilmistir. Yari
yapilandiriimis gériisme formu, icerisinde agimlayici sondalar bulunan bes soru ile birlikte toplamda 10
sorudan olusmaktadir.
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Verilerin Toplanmasi

Nitel gorlismelere baslamadan once arastirmacilarin bagh oldugu kurumun Sosyal Bilimler Bilimsel
Arastirma ve Yayin Egiti Kurulu'ndan gerekli etik izinler alinmistir. Goérlismelerin tamami 2016-2017
egitim-6gretim yili bahar donemi icerisinde gergeklestirilmistir. Gérisme formu yaklagimina dayali olarak
gerceklestirilen gortismeler igin belirlenen katilimcilar ile kisisel iletisime gecilerek goriismeler igin gtin,
yer ve saat belirlenmistir. Gorlismeler arastirmacilarin bagl bulundugu kurumun Psikolojik Danisma
Birimi'nde gergeklestirilmistir. Gorisme baslamadan once katilimcilara; konusulanlarin  sadece
arastirmacilar tarafindan bilinecegi, sorulan sorulara verilen cevaplarin bir yayinda kullanilacagli zaman
katilimcinin isminin belirtilmeyecegi, katilimcilari tanimlayabilir her tirli bilginin gizliligi ve goérisme
sorularina verilen yanitlarin grup halinde degerlendirilerek genel bir profileulagsilamaya calisilacagi
belirtilmistir. Ayrica arastirma, katilimcilarla dogrudan iletisim halinde veri toplama vyoluyla
gerceklestirildigi icin katihmcilarin gondlli katihmlarini ifade eden ve onlari arastirma konusunda
bilgilendiren bir bilgilendirilmis onam formu katimcilara imzalatilmistir.

Veri kaybini 6nlemek amaciyla katilimcilarin izinleri alinarak goériismeler ses kayit cihazi ile kayit altina
alinmistir. Yapilan gorismelerin siiresi 18 ile 55 dakika arasinda degiskenlik gostermistir. Arastirmaci,
gorisme sirasinda hazirlanmis olan vyari yapilandirilmis goérisme formundaki sorulari sirasiyla
katilimcilara yoneltmis ve katilimcilarin konusmalarini tesvik etmek amaciyla etkin dinleme becerileri
kullanilmigtir.

Arastirmacinin Rolii

Nitel arastirmalarda arastirmacinin arastirma siirecini gesitli bicimlerde etkiledigi diistinilmektedir.
Arastirmacilar, bu arastirmada katilimcilarla goériisme sirasinda yogun ve siirekli etkilesim icerisinde
olmuslardir. Bu yogun ve sirekli etkilesim; etkin dinleme, acgik uglu sorular sorma, katiimcinin kendini
ifade etmesi i¢in uygun atmosfer olusturma ve gliven iliskisi kurmaya iliskin beceleri icermektedir. Bu
yogun ve surekli etkilesimin, elde edilen verilerin daha derin olmasini sagladigi dislinilmektedir. Ayrica
ilk arastirmaci PDR alaninda lisans ve yiksek lisans derecelerine sahip olup, ayni alanda doktora
egitimine devam etmektedir. ikinci arastirmaci ise yine PDR alaninda lisans, yiiksek lisans ve doktora
derecelerine sahip bir 6gretim (yesidir. Arastirmacilarin bu yeterlilikleriyle birlikte veri toplama
strecinde sahip olduklar temel terapotik beceriler araciligiyla yogun ve kapsamli veriler saglanmis
olabilir.

Veri Analizi

Yari yapilandirilmis gériisme formu kullanilarak 18 katilimci ile yapilan gérismelerden toplanan ve
arastirmaci tarafindan desifre edilerek yazili metin haline getirilen verilerden toplam 154 sayfalik veri
elde edilmistir. Elde edilen verilerin analizinde nitel veri analizi yéntemlerinden “igerik analizi” yontemi
kullantimugtir.

Analizin ilk asamasinda yapilan gorismelerden elde edilen yazili metinler icerik analizi silirecine
uygun olarak kodlanmistir. Kodlama ve tema olusturma siirecinde nitel arastirma konusunda doktora
dersi almakta olan baska bir uzman, arastirmacidan bagimsiz olarak farkli zamanlarda ilgili metinlerin bir
kismi {izerinde icerik analizi kapsaminda kodlamalar yapmis ve temalar olusturmustur. Bu sirecte
arastirmaci ve ilgili uzmanin ulastigi kod ve temalarin tutarhlik gosterdigi gorilmustir. Boylece verilerin
analizi slrecinde, arastirmaci disinda bir baska kisinin verinin, bir kismini kodlamasina basvurarak, tek
kodlayicinin neden olabilecegi arastirmaci yanhhg en aza indiriimeye ve arastirmadan elde edilen
verilerin gecerlik ve glivenirligi saglanmaya calisiimistir. Arastirmanin givenirligi icin ayrica kodlama ve
raporlama sireglerinde de uzman goriistine basvurulmustur.

Analiz sonucunda toplanan verilerden elde edilen bulgularin raporlanmasi silirecinde katilimci
ifadelerinden dogrudan alintilara yer verilmis ve elde edilen bulgularin kendi icerisinde bir biitlin olarak
tutarh ve anlamh olup olmadigi incelenmistir. Bulgularin raporlanmasi siirecinde var olan durumu en
yalin haliyle betimlemek amaciyla dogrudan alintilara yer verilirken katilimcilar igin “K1 — K18” seklinde
kodlamalar kullanilmis ve katimcilara verilen kodlar ilgili alintilarin sonuna parantez igerisinde
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belirtilmistir. Dogrudan katilimci ifadelerinden verilen alintilar arastirmaninin gegerligini arttirmak igin
kullantimustir.

Bulgular

1. Katihmcilarin Egitim Kurumunda Maruz Kaldiklari Duygusal istismarin Oznel Etkilerine iliskin
Bulgular

Egitim kurumunda maruz kalinan duygusal istismarin bireyin 6znel yasaminda olusturdugu etkiler;
yasantinin gerceklesmesiyle bireyin yasaminda ortaya c¢ikan sorunlar, yasantiyla iliskili ortaya cikan
duygular ve yasantinin bireyin 6znel dlinyasina, davranislarina ve 6zelliklerine etkisi olarak ¢ grupta ele
alinmistir.

Yasantinin gerceklesmesiyle bireyin yasaminda ortaya cikan sorunlar kisa sireli sorunlar ve uzun
sureli sorunlar olarak iki grupta toplanmistir. Katilimcilarin egitim kurumunda maruz kaldiklari duygusal
istismar ile birlikte yasamlarinda kisa siireli olarak meydana gelen sorunlar siklik sirasina gore; uyum
problemleri, asosyal davranislar (f=4), aglama nobeti (f=2), bas donmesi (f=1) ve ateslenme (f=1) olarak
ifade edilen- fiziksel etkiler (f=4), 6gretmenden korkma, ¢ekinme (f=3), sug/siddet davranisi sergileme
(f=2) ve argo kullanimidir (f=1). Katilimcilarin egitim kurumunda duygusal istismara maruz kaldiktan
sonra yasamlarinin bugiinkii asamasinda bile karsilarina gikan uzun siireli sorunlar ise siklik sirasina gore;
kendini ifade etmede guglik (f=5), derslere katihm gostermede gligliik (f=4), “yapamayacagim” inanci
(f=2), Gstunluk ¢abasi/hirs (f=2), sinav kaygisi (f=2), hak savunmada giiclik (f=2), kendini saklama (f=2) ve
—kalp carpintisi, titreme ve terleme olarak ifade edilen- derslere katilirken gerginlik/rahatsizlik (f=2)
gostermedir.

Katihmcilar egitim kurumunda maruz kaldiklari duygusal istismarin ardindan yasamlarinda meydana
gelen kisa ve uzun siireli sorunlari su sekilde ifade etmislerdir:

“Cok bliyiik bir haksizlikla karsilasinca ses ¢ikarabiliyorum ama kii¢iik bir haksizlikta agiklama
yapamiyorum. Agiklama yapsam da anlamazlar diye disiiniiyorum. HGlG iste sen béyle yaptin
denildiginde haksiz yere suglandigimda sesimi ¢ikaramadigim, nasil olsa anlamayacaklar dedigim
oluyor.” (K3)

“O olayi yasadigim ilk zamanlarda 1-2 ay igerisinde ¢ok etkili oldu. O okulu birakip yine bir okula
yerlesmistim suan oturdugumuz yerdeki bir okulda. Ki o okul benim ilk6gretimde okudugum okul ayniydi,
sinif arkadaslarimi da taniyorum zaten ama ona ragmen ben arkadaslarimla ilk bir iki ay
konusamamistim iletisime gecememistim. Acaba hoca bana yine bir sey diyecek mi? Acaba ddevleri eksik
mi yapacadim korkusuyla, kaygiyla, gerginlikle okula gidiyordum. Atlattim ama evet ¢ok etkiliydi benim
icin 1-2 ay ézellikle.” (K13)

“lik zamanlarda ¢cok oluyordu. Mesela ben giinlerce kendime gelemedim.Ciinkii ilkokulda akilli bir
6égrenciydim. Hi¢ bdyle bir seyle karsilasmamistim. O an ¢ok bos bulundum ve giinlerce agladigimi
hatirllyorum. Neden bana béyle yapti diye. Rezil oldugumu diisiindiigiim igin mi agladim yoksa benim
caliskan 6grenci imajim bozuldu diye mi agladim bilmiyorum.”(K17)

Egitim kurumunda maruz kalinan duygusal istismar yasantisiyla iliskili hissedilenduygular Carkhuff’a
(2014) gore siniflandinlmistir. Bu duygular; zayif, Gzgiin, kizgin ve sasirmis/karisik kategorilerine
ayrilmaktadir.

Katihmcilarin egitim kurumunda maruz kaldiklari duygusal istismarin ardindan katilimcilarda olusan
duygulari asagidaki gibi ifade etmislerdir:

“Ben de yarattigi duygular o zaman igin disiindiigiimde inciniyorsun kiriliyorsun ve utang
duyuyordum.Sinifin ortasinda ¢linkii béyle bir sey gergeklesiyor utang duyuyorum kendimi béyle yetersiz
higbir sey bilmiyormus gibi hissediyordum ya da hani béyle yaptiginda demek ki ben bu dersi
yapamiyorum bu konuyu anlayamiyorum gibi bir diisiinceye kapiliyorsun.” (K1)

554



irem Sahin Yoluk & Songiil Sonay Giigray — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 50(2), 2021, 538-565

“Okul yasantim déneminde séziinii ettigim égretmenlerimin dersinden énce; acaba buglin ne olacak,
bugiin bana dersinde bir sey diyecek mi? Gibi diisiincelerin etkisiyle korku ve kaygi karisimi olumsuz
duygularla derse gelmekteydim. Bu duygular insanda bir gerilmeye, kendini geri planda tutmaya gibi
davranislara itebilmektedir.” (K6)

“Kizginlik daha ¢ok ve suglanmislik duygusu ama haksiz yere oldugu icin éfkeye déniiste haksizliga
ugramissin ama zaten bunu kanitlayamayinca ve devam edince basari kendisi de geri gekildi herhdlde
bilmiyorum ¢ok sey yapmadim.” (K8)

istismar yasantisinin bireyin 6znel diinyasina, davranislarina ve 6zelliklerine etkisi incelendiginde bu
etkilerin iliskisel ve icsel olmak {izere iki ana kategoride toplandigi sdylenebilir. iliskisel kategorisi kendi
icerisinde, glivengenlige olumsuz etki ve sosyal kabule yonelik inanglar olmak lzere iki alt kategoriye
ayrilmaktadir. Glvengenlige olumsuz etki kategorisinde ifade edilme sikhgina gore sirasiyla; girisken
olamama, hakkini savunamama/hak aramama, kendini geri cekme, sert/tepkisel olma, uysal olma ve zor
durumda kalan insanlarla géz temasi kurmaktan kacinma yer almaktadir. iligkisel kategorisinin sosyal
kabule yonelik inanclar alt kategorisinde ise ifade edilme sikligina gore sirasiyla; dislanma/reddedilme
korkusu, sosyal kaygi, 6gretmenlere karsi on yargi ve Ogrencilere kendini sevdirme ihtiyaci yer
almaktadir.

Katihmcilarin = egitim kurumunda maruz kaldiklari duygusal istismarin 6znel diinyalarina,
davranislarina ve 6zelliklerine etkisinin iliskisel boyutuna iliskin ifadeleri su sekildedir:

“Kabul edilmeyecegim, bazen kabul edilmedigimi diisiiniiyorum. Kimi hocam beni ¢ok seviyor burada,
kimisi de bdyle bir negatif durdugunda kabul edilmiyorum yani, sen bizden degilsin, dislanmis gibi
hissettigim anlar olabiliyor ama bunu asiyorum. Ve basarisizlik gelip gelip gidiyor.”(K2)

“Beni biraz daha uysalliga itiyor. Uysal davranmam her zaman hosuma gitmiyor. Nasil desem tedirgin
ediyor beni zaman zaman. Kisilik 6zelligimi béyle etkiledi. Biiyiik haksizliklara ses ¢ikarabiliyorum ama
kiiciik haksizhiklara ¢ikaramiyorum. Eskiden olsa bliyiik haksizhiklara bile ses ¢ikaramazdim.”(K3)

“Mesela grup yasantisinda da orada ¢ikip bir seyler anlatmaya lseniyorum mu diyeyim lsenmiyorum
da tirsiyorum bir seyler anlatmaktan. Cekiniyorum. Kendimi hep geri planda tutuyorum énce baskalari
konussun da sonra iste vakit kalirsa ben konusurum tarzinda. Gergekten bir derdim sikintim olsa ben
orada konusamayacagim herhdlde. Bu tarz etkileri var. Kendimi agamiyorum.” (K11)

Egitim kurumunda maruz kalinan duygusal istismarin bireyin 6znel diinyasina, davranislarina ve
ozelliklerine etkisi temasinin ig¢sel kategorisi kendi icerisinde olumsuz ve olumlu olmak Uzere iki alt
kategoriye ayrilmaktadir. Olumsuz alt kategorisi, ifade edilis sikhigina gore sirasiyla; ice dontklik, disuk
ozglven/benlik algisi, hata yapma/yanhs anlasilma korkusu, giigsliz/basarisiz hissetme ve kararsizligi
barindirirken; olumlu alt kategorisi ifade edilme sikligina gore sirasiyla; yeterli/glicli hissetme, ders
ctkarmig/gliclenmis hissetme, miucadeleci olma, giriskenlik ve hak arama/haksizhiga tahammil
edememeyi barindirmaktadir.

Katilimcilarin  egitim kurumunda maruz kaldiklari duygusal istismarin 6znel diinyalarina,
davranislarina ve 6zelliklerine etkisinin icsel boyutuna iliskin ifadeleri su sekildedir:

“Ben kendimi miicadeleci olarak adlandiriyorum hayattaki bircok seye, egitim hayatim icin daha
dogrusu gégiis gerebildigime inaniyorum, bunlarin altindan olumlu kalkabildigime inaniyorum. Olumlu
da yasantilar yasasaydim bugiinkii kadar olmazdim diye diisiiniiyorum, yani simarik olmaktansa kétii
baslangi¢ yapip ¢ok glizel, kendini en azindan yetistirmek anlaminda iyi bir yere geldigime inaniyorum.
Lise bitene kadar, ne isim var benim burada, biraz miikemmeliyetg¢i diisiince oradan geliyor agikgasi,
daha iyisini yapabilirdim, daha iyisine gitseydim beni daha ¢ok severlerdi gibi bir diisiince vardi ama
lisede, lisedeki hocalarimiz nispeten daha az ayrimciydilar, yani ayrimci olmayan yoktu diyemeyecegim
maalesef, vardi ama béyle demokratik bir ortamda yetistim. Universite hayatim tamamen patlak verdi,
tamamen kendimi kesfettigim, buldugum, hocalarimdan da ¢ok giizel tepkiler aldigim bir yerdi.” (K9)
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“Hayatimda dedigim gibi hani kendime giivensizlik var asiri derecede mesela sunum yapilacak sinifta
herkes adini yazdirir ben en sona kalirim yani. Miimkiin oldugunca sunum yapmama ihtimali varsa ben o
ihtimale giglii bir sekilde sarilirrm. Topluluk karsisina ¢ikip da iste konusmalar yapmakta glgliik
cekiyorum.” (K11)

“Soyle etkiliyor, kendimi mesela bir konuda (ziildigim zaman ya da bir seyle karsilastigim zaman,
bunu dile getiriyorum, arkadaslarim da sasiriyorlar, nasil séyledin, sonucta hoca falan ama béyle saygi
sinirlarimi koruyarak séyliiyorum yani, kendimi su anda ezdirmiyorum kesinlikle ya da bir arkadasima da
biri bir sey séyleyince belirtiyorum, dyle bir seyde kalmiyorum, ikilemde kalmiyorum.”(K16)

2. Egitim Kurumlarinda Maruz Kalinan Duygusal istismarin Bireyin icinde Bulundugu Aile ve
Arkadas iliskilerine Etkisine iliskin Bulgular

Aile boyutu kategorisi, aile agisindan ve ¢ocuk agisindan olmak Uzere iki alt kategoriye ayrilmistir.
Egitim kurumunda maruz kalinan duygusal istismarin aile agisindan etkileri, destekleyici ve gelistirici
ebeveyn tutumu (f=7) ve ¢ocuga yoénelik olumsuz yaklasim ve davraniglar (f=14) olmak Uzere ikiye
ayrilmistir. Cocuga yonelik olumsuz yaklasim ve davranislar ifade edilis sikligina gore sirasiyla; koruyucu
ebeveyn tutumu (f=3), cocugun basarisiz olacagina inanma (f=3), cocuga iliskin beklenti dustklaga (f=3),
cocuga guvensizlik (f=2), cocugu suglayici tutum (f=2) ve cocugu ihmal edici tutumdur (f=1).

Bazi katilimcilar egitim kurumunda maruz kaldiklari duygusal istismarin aile iligkilerine aile agisindan
etkisi ile ilgili yasantilarini asagidaki gibi ifade etmislerdir:

“Yani stirekli olarak sikdyet ediliyordum 6gretmen tarafindan aileme; ¢cok hareketli, hi¢ susmuyor, hi¢
durmuyor falan filan diye. Annem de her seferinde niye bana bdyle seyler duyuruyorsun falan diye
kiziyordu. Babam da kiziyordu iste “sen neden s6z dinlemiyorsun” falan diye. Onlarin da bir ényargi
gelistirmesine sebep oldu diye diisiintiyorum.”(K5)

“Bir degisiklik olmadi, aksine bana destek ¢iktilar. Ben bu konuyu dile getirdigimde ailemde béyle biri
olmadigimi biliyordu. O zamanlar annem ¢alisip babam evde oldugu icin babamla daha ¢ok babamla
iletisim halindeydim.Babam benim béyle bir insan olmadigimi séylemisti. Bana destek oldular, bir seferlik
olmus bu her defasinda olmak zorunda degil demislerdi.”(K13)

Egitim kurumunda maruz kalinan duygusal istismarin aile boyutunda cocuk agisindan etkileri
incelendiginde, bunlar ifade edilme sikligina goére sirasiyla; ebeveyne karsi givensizlik duyma (f=4),
ebeveyne yonelik tepkisel tutum (f=3), kardesini/kardeslerini koruma eylemi (f=2) ve aile baglarini
kuvvetlendirmedir (f=1). Bunun yani sira katilimcilarin bir kisminin (f=4) egitim kurumunda maruz
kalinan duygusal istismarin aile baglamlari tizerine bir etkisi olmadigini belirttigi gorilmustdr.

Katihmcilarin egitim kurumunda maruz kalinan duygusal istismarin aile iliskileri boyutunda gocuk
acisindan etkileri Gzerine etkilerine iliskin gorisleri su sekildedir:

“En basta annemle. Annemin béyle sanki her seyime karistigini diisiinmeye basladim. Mesela bir yere
gidecegiz sunu giy diyor ben tam tersini yapiyorum. Birak diyorum onu ben halledeyim diyorum. O zaman
da belki o gelmemis olsayd! bir sekilde ben 6gretmenle konusmaya calisirdim. Belki ben hallederdim, ama
o geldi direkt konustu ki genel olan sey bu ¢evremizde anne-baba hemen gider konusur. Ona karsi
ozellikle anneme karsi ¢ok sert davranmaya basladim. Kardeslerimin lizerine daha ¢ok diismeye
basladim. Kiigiik kardesim ben 5.siniftayken o 1.siniftaydr. Onun dgretmeni de biraz sert bir insandi. Ben
evdeyken ¢ok séyleniyordum, hatta kardesim bir ay okula gittikten sonra birakti okulu.”(K4)

“Herkesle kavga eder oldum lisedeyken. Ozellikle o ergenlik déneminde aileyle de tartisir oldum.
Bunlarin oradan geldigini diisiiniiyorum. Yani tabiiki bir ergen uygun bir diizeyde tartisir ancak bu ¢ok
mekanik bir seye isledi béyle 6yle bir oturdu ki artik benim giinliik rutinim olmaya basladl.” (K12)

“Aile iliskilerini etkiledigini diisiinmiiyorum agik¢as! ¢linkii ailemle iliskim gayet iyi &zellikle
annemle.”(K15)
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Egitim kurumunda maruz kalinan duygusal istismarin arkadas boyutundaki etkileri analiz edildiginde,
kisa sireli ve uzun sireli etkilerin ifade edildigi goriilmistlr. Kisa stireli etkiler ifade edilme sikligina gore
sirastyla; yalniz birakilma/digslanma (f=7), arkadas iliskilerinde kopma (f=4) ve suglanmadir (f=2). Egitim
kurumunda maruz kalinan duygusal istismarin arkadas boyutunda uzun sireli etkileri incelendiginde bu
etkilerin olumsuz ve olumlu etkiler olmak (izere iki alt kategoride toplandigi gorilmugstir. Arkadas
boyutunda uzun sireli olumsuz etkiler, ifade edilme sikligina gore sirasiyla; arkadaslik kurmada
gucluk/dustuk 6zglven (f=7), sinirli arkadas iliskisi (f=6), arkadas iliskilerinde glvensizlik (f=3) ve sosyal
gelisimde yavaslamadir (f=1). Egitim kurumunda maruz kalinan duygusal istismarin uzun sireli olumlu
etkisi ise arkadas iliskilerinde baghlikta artistir (f=2).

Katilimcilarin egitim kurumunda maruz kalinan duygusal istismarin arkadas iliskilerine etkilerine
iliskin gorusleri su sekildedir:

“Mesela o kiifiirii ilk defa ben orada duymustum. Ben de kullanmaya baslamistim. Rahatsiz olani
vardi benim gibi kiifiirii kullanan arkadaslarim vardi. Kétii bir seye neden oldu, arkadashklarimin
bozulmasina neden oldu. Cok samimi oldugum ilkokuldan bir arkadasim vardi birlikte okulun en
iyilerindendik. O benden uzaklasti devam etti yoluna suanda egede galiba dis hekimligi okuyor, bense
iyice saldim, ne hocalara giivenim kaldi ne bir iletisimim kaldi ¢ok ¢ekindim biitiin hocalarimdan. O
vesileyle hayatimi baya kétii etkiledi.”(K10)

“Arkadaslarimla iliskimi... giriskenlik konusunda zarar verdi bana. O zamanlar Oézellikle liseye
gectigimde ilk birinci siniftayken, bayadi zorluk yasadim ben sosyallik konusunda. Cok ¢ekingendim.
Hatta hi¢c unutmuyorum, birisinde bir Cagri diye bir arkadasim vardi lise birde. Onunla beraber bir kiz
ortamina giriyoruz ve ben c¢ekindim, hadi gidelim falan dedim. Sosyallik agisindan pek girisken
olamadim.”(K14)

“Iste ilkokul arkadaslarim, mesela erkek arkadasim orada ve en yakin arkadasim hélé devam ediyor,
dostluk iliskim. Ogretmenimizden yasadigimiz bu durum bizi birbirimize daha ¢ok kenetledi. Ondan dolayi
mesela ilkokul arkadaslarimin yeri bende baskadir ve kopmuyoruz, éyle bir etki yaratti bizde.”(K16)

3. Egitim Kurumlarinda Maruz Kalinan Duygusal istismarin Bireyin Egitim-Ogretim Yasamina
Etkisine iligkin Bulgular

Katihmcilarin egitim kurumlarinda maruz kaldiklari duygusal istismarin egitim-6gretim yasamlarina
etkisi, 6gretmen/okul yéneticisine yonelik tutum ve akademik yasama etkisi olarak iki ana kategoriye
ayrilmigtir.

Katihmcilarin egitim kurumlarinda maruz kaldiklari duygusal istismarin, onlari duygusal istismara
maruz birakan Ogretmen ve okul yoneticilerinin ardindan yasamlarina giren 6gretmen ve okul
yoneticilerine yonelik tutumlari olumlu ve olumsuz olmak Uzere kendi igerisinde iki alt kategoriye
ayrilmistir. Katilimcilarin onlar duygusal istismara maruz birakan 6gretmen ve okul yoéneticilerinin
ardindan yasamlarina giren 6gretmen ve okul yoneticilerine yonelik olumlu tutumlari siklik sirasina gore;
olumlu/etkilenmemis (f=5), genellemeyen/yansiz (f=4) ve saygihdir (f=2). Katihlmcilarin onlari duygusal
istismara maruz birakan 6gretmen/okul yo6neticilerinin ardindan yasamlarina giren 6gretmen/okul
yoneticilerine yonelik olumsuz tutumlari ifade edilme sikhigina gore sirasiyla; cekingen (f=6), onyargih
(f=5), guvensiz/stpheci yaklasim(f=4), mesafeli (f=3), anlasamayan (f=3), sevmeyen (f=2)ve tepkisel
yaklasim sergileyendir (f=2).

Katilimcilarin egitim kurumunda maruz kaldiklari duygusal istismarin 6gretmen/okul yoneticilerine
yonelik tutumlari izerinde olusturdugu etkiye iliskin gorisleri su sekildedir:

“Dersini iyi bir sekilde anlatan iyi bir 6gretmenle iliskilerim ¢ok iyiydi benim. Yani bir én yargiyla
yaklasmadim ama séyle de bir sey vardi. Hoca tek bir kelime séylesin hani ben onu yanlis anlayayim. Yani
mesela sey desin "ya sus yeter artik otur yerine" o hoca, liseyi diisiiniiyorum, o hoca benim icin artik
kétiiydi. Bir daha bakmazdim. Bir daha konusmazdim. Demek ki hani o édretmenden degeri
algilamamla iliskili. Oyle olunca da hani bir lafiyla ben kendimi geri ¢ekip de hocadan nefret edince hoca
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”

da benden nefret ediyordu. Bu sefer hani direkt basliyordu, hani ilk dersten belli oluyor gibiydi hocam.
(K12)

“Yani diger 6gretmenleri ¢ok isin icine katmadim agikgasi hani ¢iinkii o okulun o miidiiriine has bir
seydi zaten. Ama ben yéneticilere mesela hdlé diistiniiyorum ben midiirlerle miidiir yardimcilariyla ¢ok
iyi anlasmam belki bu ondan kaynaklaniyordur. Hani béyle bir ket vurma durumlari var ya onlarin héalé
mesela onlara karsi biraz 6nyargiliyim sanirrm.” (K17)

“Glivensiz, sorgulayicl. Bir konu anlattiginda bildigim, kitabi okurum ben ¢ok, o kaynaktan onu
tartmak, biliyor mu acaba siiphesi var, hdlbuki niye bilmesin ki yani. Bende niye o siiphe var ¢iinkii o
bana karsi basarisizlik savasi acildidi icin, ben de d&gretmenlere karsi basarisiz misin diye savas
agiyorum.” (K2)

Katihmcilarin egitim kurumunda maruz kaldiklari duygusal istismarin akademik yasamlarina etkisi
olumlu ve olumsuz olmak Uzere iki alt kategoriye ayrilmistir. Katiimcilarin egitim kurumunda maruz
kaldiklari duygusal istismarin akademik yasamlarina olumlu etkisi ylksek basari motivasyonu (f=3) ve
kendini gelistirme egilimidir (f=3). Katihmcilarin egitim kurumunda maruz kaldiklari duygusal istismarin
akademik yasamlarina olumsuz etkileri ise ifade edilme sikligina gore sirasiyla; disik akademik basari
(f=10), derse dustk katihm/performans (f=8), kariyer karar verme gticligu (f=4), okula/okumaya karsi
isteksizlik (f=3) ve yil kaybidir (f=2).

Katihmcilarin egitim kurumunda maruz kaldiklari duygusal istismarin akademik yasamlarina etkisine
iliskin goruslerine 6rnek olabilecek alintilar agagida yer almaktadir:

“Ben sayisal secmedim esit agirhdga gittim o kadar sayisali iyi olan bir 6grenci olmama ragmen suan
bir tipta ya da farkli bir yerde olabilirdim zorlasaydim ama su an icinde bulundugum durumdan da
memnunum.” (K8)

“Stirekli basarili olmaya calismak, kendini gelistirmek gibi amaclara yénelttigini s6yleyebilirim.” (K6)

“Sorun yasadigim hocalarimin dersine girmek istemedim ama devamsizlik sikinti. Dersine giriyorum,
kendimi siirekli kéti hissediyorum, ona her baktigimda kendimi daha degersiz hissediyorum, daha
burada bulunmamam gerekiyormus, ben ona rahatsizlik veriyorum gibi hissediyordum. Sonra bir anda
béyle bir sey oldu, patlama oldu, gecelerin 3’lerine kadar soru ¢6zmeye basladim, 3’e kadar ders
calismaya basladim. Sonrasinda kendimi bir sekilde gézlerine soktuktan sonra ha tamam dedim, kendimi
iyi hissedebilmek icin derslerine ¢alisiyordum. O yiizden derslerinde baktim iyiyim ve veliler toplantisi
oluyordu, zorla annemin kolundan tutup gétiiriiyordum, bir tane bile kétii bir sey s6yleyemediklerini, hah
diyordum tamam olmusum, béyle devam edeyim diyordum.”(K9)

4. Egitim Kurumunda Maruz Kalinan Duygusal istismarin Birey i¢in Bas Etme Dogurgulari ve Bireyin
Yagsaminda Yarattigi Engelleyici Unsurlara iliskin Bulgular

Katilimcilarin egitim kurumunda maruz kaldiklari duygusal istismarin yasamlarina herhangi bir katkisi
olup olmadigina iliskin verilerin analizi sonucunda iki ana kategori ortaya c¢ikmistir. Bunlar; egitim
kurumunda maruz kalinan duygusal istismarin yasamlarinda olusturdugu bas etme dogurgulari (f=18) ve
engelleyici unsurlardir (f=8). Bu iki ana kategoriye ek olarak katilimcilarin bir kismi (f=2) egitim
kurumunda maruz kaldiklari duygusal istismarin yasamlarina ne bas etme dogurgulari oldugunu ne de
herhangi bir engel olusturmadigini dile getirmislerdir.

Katihmcilarin egitim kurumunda maruz kaldiklari duygusal istismarin yasamlarinda bas etme
dogurgulari ve engelleyici unsurlara iliskin gérisleri su sekildedir:

“Olumlu yénde katkisi su olmustur, belki de daha dikkatli ve titiz olmaya baslamisimdir farkinda
olmadan. Olumsuz yénde katkisi ise mesela halg yasadigim duygular benim aklimdadir yine de ne olursa
olsun acaba mi demeye basliyorum diyelim ki édevimi yetistiremeyecegim gergi suan ki hocalarim buna
bliyiik tepkiler vermeyecek ama ben karsilastigim durumdan dolay! acaba yine béyle bir seyle karsilasir
miyim diistincesi doguyor bende.” (K13)
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“Olumlu olarak olmadi. Olumsuz olarak, dedigim gibi iste tam ergenlik zamaninda bunlari yasamak,
beni sosyal olarak ¢ok olumsuz bir sekilde etkiledi.” (K14)

“Onlara biz maruz kalinca kimseyi maruz birakmamak icin elimizden geleni yapiyoruz. Hani biz
yasadik bizim yasadigimizi kimseye yasatmayalim. Ha belki yasamamis olsaydik farkinda olmadan
yasatirdik. Yani tamamen olumsuz olarak gérmiyorum iyi ki béyle seyler olmus ki su anda béyle
diisiinebiliyorum.” (K7)

5. Katihmcilarin Egitim Kurumunda Duygusal istismara Maruz Kalmasalardi Olusabilecek Olan
Benlik Tasarimlarina iliskin Bulgular

Arastirma kapsaminda katilimcilara egitim kurumunda duygusal istismara maruz kalmamis olsalardi
nasil bir benlik tasarimlari olabilecegine iliskin varsayimsal bir soru yoneltilmistir. Buna iliskin algilarinin
U¢ ayn kategoride toplandigi gorilmustlr. Bu g kategori sirasiyla bireysel benlik tasarimlarn (f=12),
sosyal benlik tasarimlari (f=16) ve akademik benlik tasarimlaridir (f=14).

Bireysel benlik tasarimlari kendi igerisinde olumlu ve olumsuz olmak Uzere iki alt kategoriye
ayrilmaktadir. Bireysel benlik tasarimin olumlu alt kategorisinde katimcilarin 6zgiivenli (f=4) olmayi
ifade ettikleri gorulmistir. Bireysel benlik tasariminin olumsuz alt kategorisinde ise ifade edilme
sikhgina gore sirasiyla; istenmeyen davranis sergileyen (f=4), farkindaligi disuk (f=3) ve simarik olma
(f=1) yer almaktadir.

Sosyal benlik tasarimlari kendi igerisinde olumlu ve olumsuz olarak iki alt kategoriye ayrilmaktadir.
Sosyal benlik tasariminin olumlu alt kategorisinde katilimcilarin siklik sirasina gore; girisken olma (f=6),
disa donik olma (f=5) ve insanlara glivenebilir bir tavir sergileme (f=2)yer almaktadir. Sosyal benlik
tasariminin olumsuz alt kategorisinde ise katihmcilar hak aramayan/cekingen (f=3) olabileceklerini ifade
etmislerdir.

Akademik benlik tasarimlari olumlu ve olumsuz olmak (izere iki alt kategoriye ayrilmistir. Akademik
benlik tasariminin olumlu alt kategorisinde siklik sirasina gore; akademik basarisi yuksek (f=5), okulu
seven/aktif 6grenci (f=4), farkh meslek yonelimi (f=2), egitimcilerle iletisim kurabilen (f=1) ve okulu
zamaninda bitiren (f=1) yer almaktadir. Akademik benlik tasariminin olumsuz alt kategorisinde ise
akademik basarisi duslk olma (f=1) yer almaktadir.

Katihmcilarin egitim kurumunda maruz kaldiklari duygusal istismara maruz kalmasalardi olusabilecek
olan benlik tasarimlarina iliskin gorisleri su sekildedir:

“Bu yasantim iyi ki olmus bence. Bu yasantim olmasaydi, bilmiyorum belki kendimi ifade etme
konusunda ¢ekinirdim. Kendimin ya da baskalarinin hakkini arama konusunda bu kadar hassas
olmazdim. Bilmiyorum, belki baskalari konusunda empati yapmami daha ¢ok sagladi ¢linkii insan ne
zaman bir zulme ugrasa baska birini daha iyi anlar diye diisiiniiyorum. Ondan dolayi insanlarla ilgili
empati yapma konusunda bana yarar sagladi, iyi ki olmus.” (K16)

“Arkadaslarim tarafindan daha soguk algilanmayan bir insan olurdum. Arkadaslarim ¢ok bizimle bir
sey paylasmiyorsun derdi, beni tanidik¢a anlarsiniz derdim. Onlar zorladik¢a sinir oluyordum, kendimi
daha da geri ¢cekiyordum. Tamam diyip bir siire sonra zorlamay: biraktilar. Ama o s6éylemleri beni sey
yapiyordu sanki paylasmak zorunda hissediyordum.”(K4)

“Daha aktif bir 6Grenci olurdum mesela daha sosyal olurdum. ilk defa kongreye katilacagim mesela
dérdiincii sinifta. Neden daha evvel katilmadim ki? Oraya layik mi gérmedim kendimi bilmiyorum. Béyle
bir pasifize oldum yani.” (K5)

Tartisma ve Sonug

Bu arastirmada duygusal istismar 6zellikleri tasiyan okul yasantilarina maruz kalmanin bireyin mevcut
bakis agisindan hareketle; okul 6ncesinden glinimize kadar okul deneyimlerini nasil algiladigi, olasi
farkindaliklari, bugiin sahip oldugu anlayislari ile okulda yasadiklarini nasil degerlendirdigi, yasantilarinin
psiko-sosyal durumuna etkisi ve bireyde yarattigi sonuglar ele alinmistir. Maruz kalinan istismar,
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katimcilar tarafindan farkh bicimlerde ifade edilmis olup bu istismar ile bas etme konusunda her bir
katiimcinin farkh kaynaklari oldugu goézlemlenmistir. Bunun yani sira tim farkliliklara ragmen maruz
kalinan duygusal istismarin disiik benlik saygisi ile sonuglandigl dusincesi, katiimcilarin lzerinde
anlagma sagladiklari konu olmusgtur.

Arastirmdan elde edilen bulgular gostermistir ki egitim kurumunda 6gretmen ve okul ydneticisi
kaynakli duygusal istismar magduru psikolojik danisman adaylarininistismari yasadiklari donemde uyum
sorunlari, asosyal davranislar, aglama nébetleri, bas donmesi ve ateslenme gibi fiziksel sikdyetleri dile
getirmenin yani sira 6gretmenden korkma, cekinme, sug¢ veya siddet davranisi sergileme ve argo
kullanimi seklinde davranislariolmustur.McEachern ve dig. (2008) ile Krugman ve Krugman (1984) da
gerceklestirdigi calismalarda benzer sonuglara ulastiklari goérilmustir. Buradan hareketle, okulda
duygusal istismara magruz kalmanin bireyin sosyal-duygusal gelisim alanlarini zedeledigi séylenebilir.
Psikolojik danisma sirecinde psikolojik danismanin en 6nemli terapotik arag olmasindan hareketle
(Corey, 2005; Reupert, 2006; Voltan-Acar, 2015), zedelenen bu sosyal-duygusal gelisim alanlarinin fark
edilmesi ve gerekli koruyucu, 6nleyici ve iyilestirici calismalarin yapilmasi ileride bu adaylarin saglayacagi
psiklojik danisma hizmetinin niteligini de olumlu yonde etkileyecektir.

Psikolojik danisman adaylarinin yasadigi sinav kaygisi ve derslere katilirken gosterdikleri rahatsizlik ve
gerginlik; genel kaygi egilimi ve somatizasyonun bir sonucu olarak agiklanabilir (Diasvd.,2015). Psikolojik
danisman adaylarinin sergileyecegi bu kaygi ve somatizasyon meslek yasamlarinda bir engelleyici olarak
karsilarina gikabilir. Ayrica maruz kalinan duygusal istismar sonucunda kendilerini ifade etmekte ve hak
savunmada vyasanan gilglige ek olarak psikolojik danisman adaylarinin  yasamakta oldugu
“yapamayacagim” inanci ve kendilerini saklama egilimlerinin, alanyazinda ifade edilen distk benlik algisi
gelistirme ve yasamda herhangi bir seyi basaramayacaklarindan yakinmanin birer sonucu olarak
aciklanabilir (lwaniec, 2006; lwaniecvd.,2004). Egitim kurumunda maruz kalinan duygusal istismarin
uzun sireli bir sonucu olarak dile getirilen Gstiinlik ¢abasi ve hirs durumu, istismara maruz kalmanin
psikolojik danisman adaylarinin benlik gelisimleri siirecindeislevsel olmayandogurgulari olabilecegi gibi
islevseldogurgulari da olabileceginin bir géstergesi olarak ifade edilebilir (Dias vd.,2015). Tum bunlar géz
onlinde bulunduruldugunda yardim meslegi elemani olacak olan psikolojik danisman adaylarinin kendi
benliklerine, kisiliklerine, duygularina ve ruhsal ihtiyaclarina yonelik 6z-farkindaliklarinin yiksek olmasi
ve meslege baslamadan 6nce kendilerini gozden gecgirmeleri beklenmektedir (Gladding, 2013; Savi-Cakar
ve Ikiz, 2018). Béylece duygusal istismar yasantilarini degerlendiren psikolojik danisman adaylarinin
meslek yasamlarinda bu olguyla aralarina mesafe koymadan ve kendi yasantilarinin farkinda olarak
¢alisabilecegi soylenebilir.

Arastirma sonucunda psikolojik danisman adaylarininegitim kurumunda 6gretmen/yonetici kaynakli
maruz kaldiklari duygusal istismarin ardindan yasadiklari duygular Carkhuff'a (2014) gore
siniflandirilarak; zayif, Gzgin, kizgin ve sasirmis/karisik kategorileri altinda toplanmustir. Yapilan alanyazin
taramasi duygusal istismar yasantilarinin, bireyin gelisim sirecinde temelde kaygi, korku ve baglanma
mekanizmalarini etkilemekle birlikte beraberinde pek ¢ok ambivalans duygu ve duygusal bozukluklar
yasamasina neden olabilecegini ortaya koymaktadir (Banducci et al., 2016; Buser ve Buser, 2013;
Iwaniec, 2006). Duygusal istismar yasantilarinin ardindan psikolojik danisman adaylari tarafindan
deneyimlenen bu duygularin olduk¢a dogal oldugu soylenebilir. Psikolojik danisma siirecinde danisan ve
psikolojik danisman arasindakiterapotik iliskinin temelinde duygularin farkinda olma yatmaktadir
(Gengtanirim-Kurtvd.,2015). Maruz kaldiklari duygusal istismara iliskin duygularinin farkinda olan
psikolojik danisman adaylari, bu duygularini diizenlemekte zorlanmayabilir ve yardim hizmeti siirecinde
yasayabilecekleri olasi zorlantilarin istesinden daha kolay gelebilir.

Psikolojik danisman adaylarinin maruz kaldigi duygusal istismarin 6znel diinyalarina, davraniglari ile
ozelliklerine iliskisel ve i¢sel baglamda olumlu ve olumsuz etkilerinin oldugu ortaya ¢ikmistir. Yapilan
arastirmalar duygusal istismarin beraberinde bireyin yasaminda sosyal gliclikler (az sayida arkadasa
sahip olma, izole edilmis olma ve kisiler arasi iliskilerden kaginma)(Hildyard ve Wolfe, 2002), ice
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doniklik ve reddedilme korkusu (Calvete, 2014) gibi derin izler biraktigini ortaya koymustur.Duygusal
istismar yasantilarinin psikolojik danisman adaylarinda biraktigi bu derin izleri fark etmek ve onlarin
etkileri ile bag etmek igin ¢aba gostermek psikolojik danigsman adaylarinin psikolojik saghgini
guclendirmekle birlikte hizmet sunma siirecinde kuracaklari terapoétik iliskinin niteligini de olumlu
etkileyebilir. Tum bunlarin yani sira duygusal istismara ugrayan tum c¢ocuklarin gelisimsel sorunlar
yasadigl ya da diger olumsuz davranigssal ve duygusal problemlerle bas etmek durumunda oldugu
soylenemez (lwaniec, 2006), aksine Dias ve dig.(2015) de belirttigi gibi ters olarak adlandirilan
giclenmeye iliskin algilarini da ifade eden istismar magdurlari s6z konusudur. Bu da psikolojik danisman
adaylarinin psikolojik saglamliklarinin (Gizir, 2007) yliksek oldugunun ve travma sonrasi blyime
gosterebileceklerinin bir gostergesi olarak ifade edilebilir.

Cocukluk déneminde maruz kalinan duygusal istismar, ergenlerin iliskisel benlik saygilarini olumsuz
olarak etkilemektedir (Durmusoglu ve Dogru, 2006). Psikolojik danisman adaylarinin maruz kaldiklari
duygusal istismarin aile ve arkadas iliskilerine etkisi incelendiginde aile ve gocuk agisindan olmak Uzere
aile iliskilerine etkisi ile kisa streli ve uzun sireli olmak Uzere arkadas iliskilerine yansimalari oldugu
goérilmiistir. istismara maruz kalan cocugu olan ailelerin, cocuklarinin basari ve performanslarina disiik
ilgi gosterdikleri, ailenin de ¢ocugu sozel zorbaliga maruz biraktigl; bu durumlarin ¢ocuk tzerinde uyum
becerisi gelistirme gliclUgl gibi yikici yaralar meydana getirdigi ve yeni seyler 6grenmeye iliskin firsatlari
kagirma gibi yansimalari oldugu gorilmektedir (Iwaniec, 2006; lwaniecvd.,2004). Arastirma bulgulari,
yukaridaki tutumlarin tam tersini gésteren ebeveynlerin duygusal istismara maruz kalmis ¢ocuklarinda
yine yukaridakinin tersi yansimalar gosterdiklerini gostermistir. Dias ve dig. (2015) ¢ocukluk doneminde
istismara maruz kalan yetiskinler Gzerinde gercgeklestirdikleri calismada, istismarin aile iliskilerinde
beklenen ve beklenenin tersi (reverse/R) sonuglar dogurdugunu ortaya koymustur; “ailem mikemmeldir
(R)”, “ailemde her zaman bana yardim edecek 6nemli ve 6zel biri vardir(R)”, “aile yapim gigcli ve
destekleyicidir(R)” bu sonuglardan bazilaridir. Duygusal istismara maruz kalan bireylerin, aile iliskilerinde
oldugu gibi arkadas iliskilerinde dislanmaya maruz kaldiklari bu nedenle kendilerini geri cekme davranisi
gosterdikleri gortilmustur (U.S. Department of Education, 1998). Ayrica okulda duygusal istismara maruz
kalan bireylerin arkadaslik iliskilerini baslatma ve siirdiirme konusunda giglik yasadiklari buna paralel
olarak sosyal beceri dizeylerinin de dislik oldugu tespit edilmistir (Maguirevd.,2014). Psikolojik
danisman adaylarinin tim bu alanlarda yasadiklari giiglikler ve bunlar karsisinda sunduklari tepkiler; is
ve meslek yasamlarinda karsilasabilecekleri benzer olgu ya da olaylar karsisinda bunlarin dogurabilecegi
sonuglarin bilincinde koruyucu ve oOnleyici c¢alismalar ylritmelerini, gerekli durumlarda islevsel
mudahalelerde bulunmalarini saglayabilir.

Krugman ve Krugman (1984), 6gretmenleri tarafindan duygusal istismara maruz kalan bireylerin,
Ogretmenlerine karsi gekingen, glivensiz ve mesafeli olduklarini dile getirmistir. Hyman ve Snook (1999),
duygusal istismara maruz kalmanin okul katilmina yoénelik disiik motivasyon, tamamlanmamis
akademik girisimler ve negatif 6grenci-6gretmen etkilesimine sebep olabilecegini belirtmistir. Simsek ve
Cenkseven-Onder (2011) de duygusal istismara maruz kalan ¢ocuklarin 6gretmenlerinden disiik notlar
aldiklarini ve akademik basarilarinda diisiik not alma, okuldan uzaklastirilma ve sinifta kalma gibi
standart bir durum gostermekte olduklarini dile getirmislerdir. Kendall-Tackett ve Eckenrode (1996),
istismar yasantilarina maruz kalan 6grencilerde sinif tekrarinin gorilebilecegini ifade etmislerdir. Ayrica
istismara maruz kalan bireylerin disiuk egitsel ve mesleki amaglara sahip olduklari gorilmistir
(Malinosky-Rummell ve Hansen, 1993). Arastirma bulgularindan elde edilen sonuglar da 6gretmen ve
okul yoneticisi tarafindan duygusal istismara maruz kalmanin benzer dogurgulari oldugunu géstermenin
yani sira istismar durumunun ardindan bireylerin 6gretmenleri ya da okul yoneticileri ile iliskilerinin
etkilenmedigini de gostermistir. Bu durum psikolojik danisman adaylarininbas etme mekanizmalarinin
gicli olabilecegi ve onlari duygusal istismara maruz birakan 6gretmen ya da yoneticiye yonelik
tutumlarini, yasamlarina daha sonra giren 6gretmen ve yoneticilere aktarmamis ve genellememis
olmalarindan kaynaklaniyor olabilir.
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Arastirma bulgulari egitim kurumunda maruz kalinan duygusal istismarin kimi psikolojik danisman
adaylanigin glinlik yasamlarinda bas etme dogurgulan olusturdugunu kimi psikolojik danisman
adaylariigin ise engelleyici unsurlar meydana getirdigini gostermistir. Bireylerin g¢ocukluk ve ergenlik
dénemlerinde karsilastigi zorlu yasam olaylarina karsi uyum saglama ya da bir basari sireci olarak
degerlendirilen psikolojik saglamliklarinin (Gizir, 2007; Hunter, 2001) bu bulgu {zerinde énemli etkileri
oldugu soylenebilir. Bireyin ruh saghgi ve iyi olusu ile yakindan iliskili olan duygusal istismara maruz
kalma karsisinda psikolojik saglamhgi yiksek kimselerin daha az problem yasadigi gozlemlenmistir
(Arslan ve Balkis, 2016). Windle (2002), psikolojik saglamlk siirecinde koruyucu ve risk faktorlerinin
varliginda s6z etmistir ve risk faktorleri agisindan dezavantajli bireylerin psikolojik saglamlk gosterme
dizeylerinin dustuguni dile getirmistir. Buna bagl olarak yasamlarinda risk faktorleri yiksek ve
koruyucu faktorleri dusiik olup bas etme becerileri de kisitli olan psikolojik danigsman adaylarininistismar
yasantisinin ardindan engelleyici unsurlarla karsilagsmasinin kaginilmaz oldugu séylenebilir.

Kuzgun (1992), cocuklarin benlik tasarimlarinin, gesitli girisimleri sonunda yasadigi basari veya
basarisizlik yasantilari ile gelisip zenginlestigini ifade etmistir. Arastirmadan elde edilen bulgulara gore
katimcilarin eger 6gretmen ya da okul yoneticileri tarafindan duygusal istismara maruz kalmamis
olsalardi olusabilecek olan benlik tasarimlarina iliskin U¢ kategori ortaya cikmistir: bireysel benlik
tasarimlari, sosyal benlik tasarimlari ve akademik benlik tasarimlari. Alanyazin incelendiginde
olusturulan kategorilerin, Shavelson ve arkadaglarinin 1976 yilinda olusturdugu benlik kategorisi alt
kategorileriyle tutarhihk gosterdigi fark edilmistir (akt. Arseven, 1986). Tim benlik tasarimi tdrlerinin
ayrica kendi iglerinde olumlu ve olumsuz olmak iizere ikiye ayrildigi da gorilmistiir. Psikolojik danigman
adaylarinin benlik tasarimlarina iliskin bu farkindaliklari yasadiklari duygusal ve davranissal glgliklerle
daha etkili basa ¢ikmalarini saglayabilir. Ayrica buna paralel olarak is ve meslek yasamlarinda sunacaklari
hizmetlerin niteligini de olumlu bicimde etkileyebilir.

Arastirma, egitim kurumunda 6gretmen ve yoneticiler tarafindan maruz kalinan duygusal istismari ve
etkilerini ortaya gikarmaya yonelik Universite 6grencileri 6zelinde psikolojik danisman adaylari {izerinde
Tirkiye'de gergeklestirilen ilk calismadir. Psikolojik danisman adaylarinin katilimcisi oldugu bu arastirma,
¢alisma grubu acisindan hem bir farklilk sunmakta hem de bir sinirliik olusturmaktadir. Benzer bir
calisma; hem istismar konusunda duyarliligi olabilecek diger bolim ve anabilim dallarindan (psikoloji,
sosyal hizmetler, sosyoloji gibi) hem de farkli béliimlerden 6grencilerin katihmiyla gergeklestirilerek
karsilastirmali calismalar ortaya konulabilir ve bu arastirmanin bu baglamdaki sinirhigi kontrol edilmis
olabilir. Ayricaarastirma egitim kurumlarinda duygusal istismara maruz kalan bireyler (zerinde
gerceklestirilebilecek boylamsal calismalarla desteklenebilir. Boylece egitim kurumlarindaki duygusal
istismarin geng vyetiskinler Uzerindeki uzun siireli etki ve sonuglari ortaya koyulabilir. Arastirma
sonucunda aday psikolojik danismanlarin, duygusal istismara ilkokul déneminde maruz kaldiklari
gorulmustir. Bireylerin egitim hayatina yeni adim attigi, daha sonraki kademeler igin kritik 6neme sahip
ve ¢ocuklar icin 6nemli bir yasam gecisi konumundaki ilkokul ¢caginda ¢ocuklar icin olasi risk faktérlerinin
neler olabilecegi incelenebilir. Toplumsal agidan okullarda yasanan duygusal istismarin sikligini etkileyen,
cocugun degerinin azalmasi (azinlik olma, engelli olma, cinsiyet gibi), sosyal esitsizlikler, organize siddet
(savaslar, kavgalar), toplumun siddete bakisi ve birtakim kiltiirel normlar gibi gesitli sosyal faktérler
olabilir. Bu faktorlerin duygusal istismar yasantilariyla baginin incelenmesi sosyo-kiltirel agidan énemli
bilgiler saglayabilir. Nitel arastirma yontemleri araciligiyla gerceklestirilen bu arastirma; psikolojik iyi
olus, psikolojik saglamlik, cocukluk ¢agi travmalari, umutsuluk ve travma sonrasi blylime gibi
degiskenler lzerinden nicel dlgciimler araciligiyla ¢ok boyutlu olarak ya da farkli 6rneklemler Uzerinde
incelenebilir.

Bu arastirmada TR Dizin 2020 kurallari kapsaminda “Yiksekdgretim Kurumlari Bilimsel Arastirma ve

Yayin Etigi Yonergesinde'yer alan tiim kurallara uyulmus ve “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler”den higbiri gergeklestirilmemistir.
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