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Giris: Bu arastirma 6zel gereksinimli ¢ocugu olan ailelere sunulan ihmal ve istismardan korunma aile egitim
programinin ailelerin ihmal ve istismar konusundaki bilgi diizeyleri iizerinde etkililiginin sinanmasi1 amaciyla
yapilmistir. Arastirmada, egitim siirecinde, ihmal ve istismardan korunma aile egitimi i¢in arastirmacilar

tarafindan hazirlanan aile egitim kitap¢igi kullanmilmistir. Aile egitim kitapgigmin igerigi sunular halinde
diizenlenerek bes oturumda sunulmustur.

Yontem: Bu arastirma nicel ve nitel bulgularin bir arada kullanildigir karma (mixed) yontem ile yapilmistir.
Arastirmada nicel verilerin toplanmasinda deney ve kontrol gruplu, 6ntest-sontest deneysel desen kullanilmistir.
Aynt testler egitim alan deney grubuna egitimden ii¢ hafta sonra tekrar uygulanarak izleme verisi alinmistir. Ayrica
deney grubuna egitimden hemen sonra arastirmaci tarafindan hazirlanan doért soruluk bir goériisme formu
uygulanmis ve ailelerin egitim ile ilgili goriisleri alinmistir. Arastirmanin nicel verileri bilgisayar ortaminda bir
istatistik programi kullanilarak analiz edilmistir. Arastirma deney grubunda 20 katilimci, kontrol grubunda 20
katilimc1 olmak iizere toplam 40 6zel gereksinimli ¢cocugu olan ebeveynle yapilmustir.

Bulgular: Ozel gereksinimli ¢ocugu olan ailelere sunulan ihmal ve istismardan korunma aile egitim programinimn
ailelerin ihmal ve istismar konusundaki bilgi diizeyleri lizerinde etkili oldugu goriilmiistiir. Ailelere {i¢ hafta sonra
uygulanan izleme testlerinde de sunulan aile egitiminin etkililiginin korundugu bu arastirma bulgulart ile
belirlenmistir.

Tartisma: Aileler egitim oncesinde ihmal ve istismar ile ilgili diisiik diizeyde bilgi sahibi iken egitimden sonra
bilgi diizeylerinde bir artis olmustur. Ailelerin bu konuda bilgilenmesi ile ¢ocuklarina karsi ihmal ve istismardan
korunma ile ilgili daha bilgili hareket edecekleri diisiiniilmektedir. Dolayisiyla bu ¢alisma ihmal ve istismar ile
ilgili bir 6nleme amacina hizmet edecektir.

Anahtar sézciikler: Cocuk, thmal, istismar, 6zel gereksinimli bireyler, aile egitimi.
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Giris

Cocuk kavrami insan yasaminin ilk 18 yilina denk gelen ve tam olgunlasmamaya bagl olarak cocugun
egitim ve bakim gereksinimlerinin devam ettigi siireci ifade eder (Hacioglu, 1998). Cocugun giiven, oyun yoluyla
uyarilma, dokunulma, birey olarak kendini degerli gorme, tutarli diizen ve yapi, sosyallesme gibi duygusal
ihtiyaclar1 ve bakim, beslenme, saglik gibi fiziki temel ihtiyaglar1 vardir (Hosoglu, 2009). Cocuklarin mutlulugu
ve refahi aileleri, ailelerin mutlulugu ve refah1 da toplumu etkiler. iliskisel bir bag olarak karsimiza ¢ikan bu yapida
en temelde yer alan cocuk mutlulugu ve refah1 ¢ocugun temel gereksinimlerinin karsilanmasi ve kotii muameleden
korunmasi ile ger¢eklesebilir. Modern ve gelismis toplumlar “saglikli bireyler yetistirme” ilkesi ile hareket ederler
(Ataman, 2005). Cocuk i¢in birtakim hak ve kurallarin olusturulmasi saglikli bireyler yetistirmek i¢in atilan 6nemli
adimlardir. Cocuklar i¢in yasama, gelisme, katilim ve korunma hakki en temel haklardir. Bu haklar uluslararasi

hukukta Cocuk Haklar1 Sozlesmesi ile yer almaktadir (Birlesmis Milletler Cocuklara Yardim Fonu [UNICEF],
2004).

Cocugun bir takim yasal haklarinin olmasi ne yazik ki ¢gocugun korunmasi i¢in yeterli degildir. Cocuk
farkli toplumlarda farkli sekillerde ya ihmal ya da istismar edilmektedir. Cocuk ihmali ve istismar1 farkli
toplumlarda ve farkl disiplinlerde farkli sekillerde tanimlanmaktadir. Genel olarak ¢ocugun gelisiminde olumsuz
etkileri olan toplumsal kurallar, ahlak kurallar1 ve profesyonel kisilerce uygunsuz ve hasar verici olarak
nitelendirilen eylem ve eylemsizlik olgular1 cocuk ihmal ve istismar1 olarak tanimlanir (Taner & Gokler, 2004).
Cocuga yonelik gergeklestirilmesi gereken eylemlerin gerceklestirilmemesi, gereksinimlerinin karsilanmamasi
ihmal olarak degerlendirilirken, ¢ocuga yonelik her tiirlii kotii davranis ise istismar olarak tanimlanir (Polat, 2017).
Thmal pasif bir olgu iken istismar aktiftir. Thmal ve istismar anlam agisindan farklilik gosterse bile genellikle bir
arada gorilir (Soyer, 2017). Cocuk ihmal ve istismar1 ¢ocuga yonelik olarak “duygusal, fiziksel, cinsel,
ekonomik™ ihmal ve istismar olmak tizere farkli sekillerde gerceklestirilebilir (Polat, 2017). Fiziksel istismar en
genel tanimiyla ¢ocugun kaza sonucu olmayan yaralanmasi olarak ifade edilir. Fiziksel istismar sonucu ¢ocugun
bedensel biitiinliigii zarar goriir. Istismar tiirleri arasinda en kolay tespit edilebilen tiirdiir. Cocugu dévme en sik
karsilagilan fiziksel istismar seklidir (Cifci & Duyan-Camurdan, 2019). Diger bir istismar sekli olan duygusal
istismarda ise fiziksel istismarda oldugu gibi fiziksel belirtiler yoktur (Pekdogan, 2017). Duygusal istismar ¢ocuga
yonelik bagirma, kiifretme, hakaret etme, kiiciik diistirme, alay etme gibi davranislart igerir. Genellikle diger
istismar tiirleri ile beraber goriilmektedir (Beyazova & Sahin, 2011). Istismar tiirleri arasinda en yikici etkileri olan
tiir ise cinsel istismardir. Cinsel istismar ¢ocugun yetiskin veya kendinden en az 3-4 yas biiyiik biri tarafindan
cinsel doyum elde etmek amaciyla kullanilmasidir. Cinsel istismar genellikle ¢ocugun yakin ¢evresindeki kisilerce
uygulanir (Aktepe, 2009).

Cocuga yonelik pasif istismar olarak ifade edilen ihmal; ¢ocugun beslenme, barinma gibi ihtiyaglarinin
karsilanmamasi ve kayitsiz kalinmasi fiziksel ihmal, tibbi ihtiyaglarmin giderilmemesi ve bakimlarinin
yapilmamasi tibbi ihmal; sevgi, giiven, deger gérme gibi ihtiyaglarinin karsilanmamasi ve gérmezden gelinmesi
duygusal ihmal ve egitim gereksinimlerinin ve desteklerinin karsilanmamasi ise egitim ihmali olarak tanimlanir
(Beyazova & Sahin, 2011). Cocuk ihmal ve istismar1 ¢ocuk tizerinde kisa ve uzun déonemli etkileri olan bir olgudur.
Maruz kalinan ihmal ve istismarin tiirii, siiresi, siddeti, istismarcinin yakinlik derecesi, cocugun ihmal ve istismari
algilama diizeyi gibi etkenler ¢cocuk tizerindeki etkileri farklilagtirmaktadir. Cocuk iizerinde fiziksel yaralanmalar,
bliylime ve gelisim gerilikleri, gilivensizlik, 6grenme giicliikleri, travma sonrasi stres bozuklugu, konusma
giicliikleri, alkol ve madde kullanma, olumsuz arkadaslik iligkileri gibi etkiler goriilebilmektedir (Y1lmaz-Irmak,
2008).

Cocuk ihmal ve istismari ile ilgili yapilan arastirmalar ve ¢aligmalar baz1 risk durumlarinda ihmal ve
istismar riskinin daha fazla oldugunu ortaya ¢ikarmistir. Bu risk faktorleri ebeveyne iliskin risk faktorleri, aileye
iligkin risk faktorleri, toplum ile ilgili risk faktorleri ve gocugun kendisi ile ilgili risk faktorleri olarak siralanabilir
(World Health Organization [WHO], 1999). Ebeveynlere iliskin risk faktorleri ebeveynin yasimin kiiglik olmasi,
duygusal sorunlar yasamasi, diger ebeveynle sorunlar yasamasi, suca meyilli olmasi, ekonomik sikintilar yagsamast,
¢ocuk ile ilgili farkli beklentilere sahip olmasi, koruyucu, ihmalci ya da otoriter tutuma sahip olmasi, ¢gocukken
ihmal ve istismari yagamis olmasi, ¢ocuga baglanma ile ilgili sorunlar yasamasi gibi faktorlerdir (Erol, 2007; Giil-
Bulut, 2014; Taner & Gokler, 2004; Tas, 2017). Cocugun ailesi ile ilgili risk faktorleri ise ailenin sosyoekonomik
diizeyi, ailedeki ¢ocuk sayisi, egitim diizeyi, tek ebeveynli aile yapisi, bosanmis ebeveynlerin oldugu aileler, sosyal
anlamda ailenin diglanmis olmasi, digaridan aile igine yabanci kisilerin erigiminin ve miidahalesinin kolay olmast
gibi faktorlerdir. Cocugun yasadigi toplum ile ilgili etmenler ise igsizligin fazla olmasi, ¢ocuk ile ilgili erken yasta
evlendirme, ¢aligtirma gibi yanhs yaklagimlarin benimsenmis olmasi, ¢ocuk ile ilgili yasa ve politikalarin yetersiz
olmasi1 veya uygulanmamasi, medya ve teknolojinin ¢ocuk iizerindeki etkilerinin kontrolsiiz olmasi, gerekli 6nlem
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ve miidahalelerin yapilmamasi, gocuga deger verilmemesi gibi faktorler sayilabilir (Giil-Bulut, 2014; Insan Haklari
Dernegi [IHD], 2008).

Tiirkiye Istatistik Kurumunun Giivenlik birimlerine gelen veya getirilen ¢ocuk istatistikleri raporuna gére
giivenlik birimlerine kotii muamele magduru olarak gelen 150 bin 615 ¢ocugun %55.3"i yaralama, %14.5'i aile
diizenine kars1 suglar, %12.2'si cinsel su¢ magdurudur (Tiirkiye Istatistik Kurumu [TUIK], 2021). K6tii muamele
sekli olarak cocuk ihmal ve istismarini da en sik yasayanlar 6zel gereksinimli bireylerdir. Sullivan ve Knutson
(2000), yaptiklar1 “Ko6tii Muamele ve Engellilikler: Niifus Temelli Epidemiyolojik Calisma” da 6zel gereksinimli
bireylerin {i¢-dort kat daha fazla ihmal ve istismara maruz kaldiklarini belirtmislerdir. Thmal ve istismar tiirleri
acisindan degerlendirildiginde ise 6zel gereksinimli bireylerin normal gelisim gosteren bireylere gore ii¢ kat fazla
cinsel istismara 2.1-3.8 kat daha fazla fiziksel istismara ve 1.4-8 kat daha fazla ihmale maruz kaldiklari ifade
edilmistir. Ozel gereksinimli cocuklarda normal gelisim gosteren cocuklar gibi 6-9 yas arahiginda en ¢ok ihmal ve
istismara maruz kalmaktadirlar. Yapilan ¢aligmada en ¢ok davranis bozuklugu olanlarin daha sonra ise zihin
yetersizligine, konusma giiclii§iine ve ortopedik yetersizlige sahip 6zel gereksinimli cocuklarin ihmal ve istismara
maruz kaldig1 belirtilmistir. Yetersizlik arttikca ihmal ve istismara ugrama riski de artmaktadir (Sullivan &
Knutson, 2000). Ozel gereksinimli ¢ocuklar kendini ifade edememe, iyi-kotii davranis ve dokunmay1 ayirt
edememe, banyo, tuvalet ve giyinme gibi 6zel ihtiyaclarini kargilayamama, bakim veren kisiye uzun siire bagiml
olma, hareket etmede kisitli olma, ihmal ve istismar1 anlamlandiramama, kars1 koyma becerisine sahip olmama
gibi dzelliklerinden dolayr ihmal ve istismarda daha fazla risk altinda olabilmektedir (Bulut & Karaman, 2018).
Thmal ve istismar nedenleri birbiri ile iliskilidir. Say1lan nedenlerin hicbiri cocugun ihmal ve istismarinda ¢ocugu
sorumlu kisi yapmaz (Hosoglu, 2009; Karaman-Kepenek¢i & Baydik, 2009).

Cocugun kendisi ile ilgili diger risk faktorleri ise yas, cinsiyet, ¢alisan ¢ocuk olmasi, gogmen ¢ocuk
olmasi, erken dogan bebek olmasi, problem davraniglara sahip olmasi, huysuz ve ¢ok aglayan ¢ocuk olmasi, dikkat
eksikligi, hiperaktivite, 6grenme giicliigii, ortopedik yetersizlik, zihinsel yetersizlik ve diger yetersizlikler
nedeniyle 6zel gereksinimli birey olmasi seklinde sayilabilir (Acehan vd., 2013; Erol, 2007; Tas, 2017). Sayilan
faktorler birbirinden tamamen bagimsiz faktorler degildir. Cocuk ile ilgili, ebeveyn ile ilgili, aile ile ilgili ve
toplumla ilgili faktdrler birbiri ile iliskisel bir bag i¢indedir. Cocugu korumaya yonelik olarak yapilacak olan
calismalarda bu iliskisel durumlarin iyi analiz edilerek programlarin olusturulmasi etkili olacaktir.

Cocuk ihmal ve istismarinda onleme c¢aligmalar1 ii¢ asamali sekilde yapilmaktadir. Birinci dnleme
caligmalari; ihmal ve istismar heniiz gergeklesmeden genel niifus {izerinde yapilan ¢alismalardir. Bu agsamada risk
altindaki gruplar da belirlenir. ikinci 6nleme ¢alismalarinda ise risk altindaki cocuklar ile calismalar yapilir ve
aileye farkli konularda destek saglanir. Ugiincii 6nleme ¢alismalarinda ihmal ve istismara maruz kalan ¢ocuklar
ile iyilestirme ve destekleme ¢alismalar1 yapilir (Balli, 2010). Risk altindaki gruplardan biri olan 6zel gereksinimli
bireyler ile ilgili yapilacak dnleme c¢aligmalarinda iliskisel boyut dikkate alinarak diger bir risk faktorii olan aile
ile calistimasimin ihmal ve istismar1 6nleme adina yararli olacag diisiiniilmektedir (Bulut & Karaman, 2018). Ozel
gereksinimli bireye sahip ailelere yonelik yapilacak thmal ve istismardan korunma egitim programlari ile hem
¢ocuk ile ilgili thmal ve istismar durumlari 6nlenebilir hem de ailelerin ihmal ve istismari iyi tanimasi saglanarak
¢ocuktaki belirtileri iyi analiz edebilmeleri saglanabilir.

Ozel gereksinimli gocuklar da en az normal gelisim gosteren ¢ocuklar kadar ihmal ve istismardan etkilenir
(Bulut & Karaman, 2018). Dolayisiyla 6zel gereksinimli ¢ocuklara yonelik ihmal ve istismar ile ilgili yapilacak
onleme c¢aligmalar1 da biiyiik bir 6neme sahiptir. Ozel gereksinimli ¢ocugun bakimindan, egitiminden ve
korunmasindan sorumlu aile {iyelerine yonelik bu konuda verilecek egitimlerle ailelerin ¢ocuklarini olast risklere
kars1 korumast ve ¢ocuklarina bu konuda dogru bir yaklagimla egitim vermesi de dnleme ¢alismalarinda 6nemli
bir adim olacaktir. Aileler, bu konuda verilecek egitimlerle, 6zel gereksinimli ¢ocuklarinda ihmal ve istismar ile
ilgili gostergeleri daha kolay fark edebilir, bdyle bir durumda ¢ocugu ile nasil iletisim kuracagi ve kimlerden destek
alabilecegi konusunda da bilgi sahibi olabilir. Ulkemizde aileler, 6zel gereksinimli bireyler ve 6zel gereksinimli
bireylerle ¢alisan uzmanlar {izerinde yapilan arastirmalarda ihmal ve istismar ile ilgili konularda eksiklik oldugu
ve egitim programlarina ihtiya¢ duyuldugu saptanmustir (Toydemir, 2019). Tiirkiye’de 1995-2020 yillar1 arasinda
¢ocuk istismarini dnlemeye yonelik ¢aligmalarin incelendigi bagka bir ¢aligmada en ¢ok birincil dnleme iizerinde
calismalar yapildig: belirtilmistir. Ayn1 ¢alismada risk grubunda yer alan 6zel gereksinimli ¢ocuklara yonelik
caligmalarin azligindan s6z edilmektedir (Derebagge & Halis, 2021). Keser ve digerleri (2010) ¢alismalarinda ana-
babalarin ¢ocuklarina yonelik bir istismar olay1 ile karsilastiklarinda ihmal ve istismara karsi uygun olmayan bas
etme yontemleri kullanacaklarini belirtmislerdir. Diizenli araliklarla uygulanan, kapsamli ve kisilerin egitim
diizeylerine uygun egitim programlar ile ana babalarin ¢ocuk istismarina ve ihmaline yonelik yanlis bilgilerinin
degistirilebilecegi diisiiniilmiis, ebeveynlere verilecek olan egitimlerde de bu noksanliklara uygun igerikler
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olusturulmas: onerilmistir. Kiiglik’iin (2012) zihinsel engelli ¢ocuklar ve ebeveynlerinde istismar ile ilgili
farkindalik yaratmak amaciyla yapmis oldugu ¢alismasinda ise cocuklara ve ebeveynlerine yonelik olarak iki farkl
boyutta egitim programi hazirlanmistir. Bu c¢aligmasinda zihinsel yetersizlikten etkilenmis bireylere yonelik
yapilacak olan miidahale ve onleme calismalarinda ebeveyn egitimlerinin de paralel yiiriitiillmesi gerekliligi
tizerinde durmustur. Cocuk ihmal ve istismarini 6nleme ile ilgili iilkemizde normal gelisim gosteren cocuklar ve
aileleri ile yapilan bir¢ok arastirma mevcuttur (Atesoglu, 2018). Alanyazin incelendiginde 6zel gereksinimli gocuk
ve ailelerine yonelik ihmal ve istismar ¢aligmalarinin ise olduk¢a sinirli oldugu diisiiniilmektedir (Toydemir,
2019). Ozel gereksinimli cocuga sahip ailelerin egitilmesi, cocugun ihmal ve istismar konusunda dogru egitimi
almasina ve aile ¢ocuk etkilesiminin daha fazla olmasina da hizmet edecektir. Ozel gereksinimli gocuga sahip
ailelerin bu konudaki bilgi diizeylerinin artmast ile beraber ¢ocuklart ile ilgili ¢alismalarinin da yonii degisecek ve
istismar ve ihmale karsi da bir 6nleme boyutu olusacaktir. Sonug olarak bu ¢aligma 6zel gereksinimli gocuklarda
ihmal ve istismarda ailelere yonelik yapilan ¢alismalarin sinirli olmasi, ilgili literatiire katki saglamasi ve ileride
yapilacak aragtirmalara 151k tutacak olmasi yoniiyle 6nemlidir.

Arastirmanin Amaci

Aragtirmanin amact, 6zel gereksinimli ¢ocugu olan ailelere sunulan ihmal ve istismardan korunma aile
egitim programinin etkililigini incelemektir. Bu amag¢ dogrultusunda asagidaki sorulara cevap aranmistir:

1. Arastirmaya katilan ailelere sunulan ihmal ve istismardan korunma aile egitim programinin; ailelerin
ihmal ve istismar konusunda bilgi diizeylerine etkisi nedir?

2. Arastirmaya katilan 6zel gereksinimli ¢cocugu olan ailelerin yapilan ihmal ve istismardan korunma aile
egitimine iligkin goriisleri nelerdir?

Yontem
Arastirma Modeli

Ozel gereksinimli gocuga sahip ailelere sunulacak ihmal ve istismardan korunma aile egitim programinin,
ozel gereksinimli ¢ocuga sahip ailelerin ihmal ve istismara yonelik bilgi diizeylerine etkisinin incelenmesi
amaciyla gerceklestirilen bu ¢alismada karma (mixed) yontem kullanilmigtir. Bu tiir bir aragtirmada arastirmaci
hem nitel hem de nicel veri kullanir (Balc1, 2018). Ornegin arastirmaci calismasinda once deneysel bir ¢aligma
yapar daha sonra aragtirma katilimcilarina arastirmayi nasil algiladiklari ile ilgili bir goriisme yapar ve elde edilen
sonuglar karsilagtirilir. Nitel ve nicel veri toplama birbiri ile ayn1 anda ya da birbirini takip edecek sekilde
yapilabilir (Balci, 2018). Bu arastirmada nicel veri toplanirken Ontest-sontest kontrol gruplu deneysel desen
kullanilmistir. Bu desende yansiz atama ile olusturulmus iki grup bulunur. Bu gruplardan biri deney biri kontrol
grubu olarak belirlenir. Belirlenen iki gruba da deney 6ncesi ve deney sonrasi 6lgme araglar1 uygulanir (Karasar,
2016). Karasar (2016) tarafindan bu desenin tanimlanmasina yonelik olusturulan tablo asagida yer almaktadir.

Tablo 1

Arastirmanin Deseni

Grup Atama Olgiim Islem Olgiim Olgiim
Gl R Ol.l X OI.Z 01‘3
GZ R 02.1 02.2

Bu aragtirmada bagimli degisken “6zel gereksinimli ¢ocuga sahip ailelerin ihmal ve istismara yonelik
bilgi diizeyleri” bagimsiz degisken ise “6zel gereksinimli cocuga sahip ailelere sunulacak ihmal ve istismardan
korunma aile egitim programi” dir. On test-Son test kontrol gruplu deneysel modelde bagimsiz degiskenin etkisi
olmadan 6n testin hem deney hem de kontrol grubuna uygulanmasi iki gruptaki benzerlik ve farkliliklari
bilinmesine ve devaminda “X” uygulandiktan sonra her iki gruba son testin uygulanmasi 0n test ve son testin
karsilagtirilabilmesine ve yorumlanabilmesine olanak tanir (Karasar, 2016). Bu arastirmada katilimcilara 6n test
ve son test olarak “Anababa Bilgi Anketi” ve “Ebeveyn Cocuk fhmal ve istismari Farkindahik Olgegi”
uygulanmistir. Hem kontrol grubu hem de deney grubu katilimcilarina ayni 6n test ve son testler uygulanmustir.
Ek olarak deney grubuna egitimden ii¢ hafta sonra tekrar her iki 6lgme aract da uygulanmistir. Arastirmada ayrica
egitim alan deney grubuna egitimden sonra dort sorudan olusan bir goriisme formu da uygulanmustir.

Cahisma Grubu
Bu arastirmanin evreni 0zel gereksinimli ¢cocugu olan ailelerdir. Aragtirmanin ¢alisma grubu, amagh

orneklem yontemlerinden uygun 6rnekleme yontemi kullanilarak belirlenmistir. Uygun 6rneklemenin zaman, para
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ve is gilicli agisindan var olan smirliliklar nedeniyle kolay ulasilabilir ve uygulama yapilabilir birimlerden se¢ilmesi
gerekir (Biiyiikoztiirk vd., 2016). Arastirmanin ¢alisma grubunu izmir ilinin Aliaga ilgesinde ikamet eden dzel
gereksinimli ¢cocuga sahip 40 ebeveyn olusturmaktadir. Calismaya katilacak ailelere ulagsmada Aliaga ilgesinde
egitim veren bir 6zel egitim ve rehabilitasyon merkezinden destek alinmigtir. Caligmaya 6zel gereksinimli ¢ocuga
sahip ailelerden anne, baba, aile {iyesi veya ¢ocugunun bakimindan sorumlu kisiler katilmistir. Caligmaya katilan
aileler seckisiz bir sekilde deney ve kontrol gruplarina atanmiglardir. Aragtirmada katilimcilar goniilliiliik esasina
gore belirlenmigtir. Aragtirmada isimleri listelenen deney grubu i¢in 20 katilimet, kontrol grubu igin 20 katilime1
olmak tizere toplamda 40 katilimci belirlendikten sonra kura ¢ekilerek deney ve kontrol grubuna atanmislardir.

Tablo 2
Calisma Grubu Demografik Bilgileri

S Deney grubu Kontrol grubu
Demografik bilgi Yanitlar Frekans (n) Yiizde (%) Frekans (n) Yiizde (%)
Anne 18 90.0 19 95.0
. Baba 1 5.0 1 5.0
Formu dolduran kisi Diger 1 50 0 0
Toplam 20 100.0 20 100.0
20-30 2 10.0 8 40.0
31-40 9 45.0 8 40.0
Yas 41-50 6 30.0 4 20.0
51 ve + 3 15.0 0 0
Toplam 20 100.0 20 100.0
Evli 20 100.0 19 95.0
Medeni durum Bekar 0 0 1 5.0
Toplam 20 100.0 20 100.0
ilkogretim 10 50.0 6 30.0
Egitim durumu Qrtaégretim 6 30.0 12 60.0
Universite 4 20.0 2 10.0
Toplam 20 100.0 20 100.0
Zihin yetersizligi 1 5.0 3 15.0
Isitme yetersizligi 1 5.0 0 0
Gorme yetersizligi 1 5.0 0 0
Otizm 8 40.0 13 65.0
Cocugunuzun engel Ozel 6grenme giicliigii 1 5.0 0 0
tiirt Down sendromu 2 10.0 0 0
DEHB 3 15.0 1 5.0
Dil konugma gii¢liigii 2 10.0 3 15.0
Diger 1 5.0 0 0
Toplam 20 100.0 20 100.0
Daha once ihmal ve Evet 1 5.0 1 5.0
istismar ile ilgili bir Hayir 19 95.0 19 95.0
egitim aldiniz mi1? Toplam 20 100.0 20 100.0

Not: DEHB = dikkat eksikligi ve hiperaktivite bozuklugu.

Tablo 2 incelendiginde deney ve kontrol grubundaki katilimcilarin biiyiik bir gogunlugunun anne oldugu
goriilmektedir. Katilimeilar yas degiskenine gore incelendiginde katilimeilarin 20-50 yas araliklarinda oldugu ve
¢ogunlugunun 40 yas altinda oldugu belirlenmistir. Medeni durum degiskenine bakildiginda katilimcilarin
neredeyse tamami evlidir. Katilimcilarin egitim durumuna bakildiginda ise deney grubundaki katilimcilarin
yarisinin ilkdgretim diizeyinde oldugu kontrol grubunda ise katilimcilarin ¢ogunlugunun ortadgretim diizeyinde
oldugu goriilmektedir. Ailelerin sahip oldugu 6zel gereksinimli ¢ocuklarin engel tiirli degiskenine bakildiginda
hem deney (n = 8) hem de kontrol grubunda (n = 13) en ¢ok otizm engel tiirii oldugu goriilmistiir. Katilimcilara
daha 6nce ihmal ve istismar ile ilgili bir egitim alip almadiklar1 soruldugunda her iki grupta da sadece bir
katilimeinin bu konu ile ilgili egitim aldig1 alinan egitimin ise sadece cinsel istismara yonelik oldugu bildirilmistir.

Veri Toplama Araclar

Yapilan aragtirmada veri toplamak i¢in ¢ocuk ihmal ve istismari ile ilgili var olan 6l¢me araglari
literatiirde taranmuis ve eitim programinin igerigine uygun olacagi, egitimin etkililigini iyi Olgebilecegi
diisiiniilerek arastirmanin amacina hizmet etmek lizere Anababa [hmal ve Istismar Bilgi Anketi (ABA), Ebeveyn
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Cocuk Thmal ve Istismari Farkindalik Olgegi (EFICO) veri toplama araci olarak kullanilmistir. Aragtirmada egitim
alan deney grubuna egitim sonunda egitim ile ilgili goriislerini dlgmek i¢in dort soruluk bir gériisme formu da
uygulanmistir.

Anababa Ihmal ve Istismar Bilgi Anketi (ABA)

Aragtirmada kullanilan veri toplama araglarindan olan Anababa Ihmal ve Istismar Bilgi Anketi, Atesoglu
(2018) tarafindan bir anababa egitim programinin degerlendirilmesi amaciyla gelistirilmigtir. Anket iki boliimden
olugmaktadir. Ankette yer alan ilk 31 soru “0 (Hi¢ Katilmiyorum) - 3 (Tamamen Katiliyorum) bi¢iminde 3’1i
derecelendirmeyle degerlendirilecek sekilde hazirlanmistir. Geriye kalan 32 soru ise “0 (Dogru), 1 (Yanlis), 2
(Bilmiyorum)” seklinde cevaplandirilmaktadir. Her madde kendi i¢inde puanlanarak madde analizi yapilmistir.
Sonuglarinin degerlendirilmesinde ise her bolim igin frekans ve ylizde hesaplamalar1 kullanilmistir. Anket
toplamda birinci bolim 32 madde, ikinci boliim 31 madde olmak {izere 63 maddeden olusmaktadir. Ankette
aragtirma amaglarina hizmet edecek gocuk ihmali, ihmal tiirleri, ¢ocuk istismari, ¢ocuk istismari tiirleri, ¢ocuk
ihmal ve istismar gostergeleri, cocuk ihmal ve istismarinda risk faktorleri, cocuk ihmal ve istismarinin ¢ocuk
iizerindeki etkileri, gocuk ihmal ve istismarinin 6nlenmesi konularinda maddeler yer almaktadir.

Ebeveyn Cocuk Ihmal ve Istismart Farkindalik Olcegi

Aragtirmada kullanilan ikinci veri toplama araci olan Ebeveyn Cocuk ihmal ve Istismar1 Farkindalik
Olgegi Unal (2017) tarafindan gelistirilmistir. Olcekte toplamda 45 madde yer almaktadir. Veri toplama araci
olarak kullanilan 6l¢ekte “0 (Kesinlikle Katilmiyorum), 1 (Katilmiyorum), 2 (Kararsizim), 3 (Katiliyorum), 4
(Kesinlikle Katiliyorum)” seklinde 5°1i likert tipi kullanilmistir. Caligmaya katilan katilimcilarin 6l¢egi doldurma
siireleri yaklasik 15-20 dakika siirmiistiir. Olgekte arastirma amacina hizmet edecek “cocuk ihmali ve istismari ile
ilgili genel bilgiler (istismarci 6zellikleri, ihmal ve istismarin yayginlhigi vb.), istismar tiirleri, fiziksel istismar,
cinsel istismar, duygusal istismar ve istismarci profili, ihmal farkindalig1” konularinda maddeler yer almaktadir.
Bu konular 6lgegin alt boyutlarini olusturmaktadir. Cronbach Alpha Katsayisi degeri yorumlarma gore 6
maddeden olusan Fiziksel istismar Farkindalig1 alt dlgeginin Cronbach’s Alpha giivenirlik katsayis1 .80 olarak
hesaplanmus ve oldukga giivenilir oldugu ortaya ¢ikmistir. 15 maddeden olusan Duygusal Istismar Farkindalig: alt
6lgeginin Cronbach’s Alpha giivenirlik katsay1s1 .85, 8 maddeden olusan Cinsel Istismar Farkindalig1 alt 6l¢eginin
Cronbach’s Alpha giivenirlik katsay1s1 .80, 4 maddeden olusan ihmal Farkindalig1 alt 6lceginin Cronbach’s Alpha
giivenirlik katsayis1 .80 olarak hesaplanmistir. Toplam 45 maddeden olusan Ebeveynlerin Cocuk fhmal ve
Istismar1 Farkindaligi Olgegi'nin (ECIFO) Cronbach’s Alpha giivenirlik katsayis1 .81 olarak hesaplanmis ve
yiiksek derecede giivenilir oldugu ortaya ¢ikmistir. Bu 6l¢egin maddeleri kendi iginde puanlanarak madde analizi
yapilmustir. Olgegi olusturan arastirmaci tarafindan madde analizi ve giivenirlik katsayis1 hesaplanmugtir. Olcekte
yer alan toplam 45 maddenin Cronbach Alpha giivenirlik katsayis1 ise .81 olarak belirlenmistir (Unal, 2017).

Egitim Sonunda Deney Grubuna Uygulanan Goriisme Formu

Ozel gereksinimli gocugu olan ailelerden arastirmaya katilan deney grubu katilimcilarina ihmal ve
istismardan korunma aile egitim programindan sonra ailelerin egitim ile ilgili goriislerini almak igin dort soruluk
bir goriisme formu uygulanmistir. Bu goriisme formu sorulari hazirlanirken alanyazin incelemesi yapilmis ve
ornekler sorular hazirlanmistir. Hazirlanan sorular ile ilgili 6zel egitim, psikolojik danismanlik ve rehberlik
alaninda doktora egitimini tamamlamis 4 uzmandan uzman goriisii alinmigtir. Uzman goriisii dogrultusunda
asagida belirtilen sorulara karar verilmistir. Yapilan egitimden sonra ailelere goriisme formlar1 dagitilmis ve yazili
olarak cevaplamalari istenmigtir. Egitim sonrast deney grubuna uygulanan aile goriigme formu sorular1 agsagidaki
sekildedir.

1. Bu egitimin faydali oldugunu diisiinityor musunuz? Agiklar misiniz?

2. Ozel gereksinimli cocuklarda ihmal ve istismara iliskin aldigimz aile egitiminin ¢ocugunuza
yaklagiminiz konusunda ne gibi etkileri olacagini diisiiniiyorsunuz? Agiklar misiniz?

3. Bu egitimde eksik birakilan veya agik ve anlasilir sunulmayan konular var miydi? Agiklar misiniz?

4. Bu egitimi siz yiiriitiiyor olsaydiniz ihmal ve istismar ile ilgili baska hangi alt basliklara yer verirdiniz?

Veri Toplama

Veri toplama siireci 2020 yili Haziran ve Ekim aylar1 arasinda bir Izmir ilinin Aliaga ilgesinde deney
grubundan 20 katilimci, kontrol grubundan 20 katilimci olmak {izere toplam 40 katilimer ile yiiz yiize
gerceklestirilmistir. Veri toplama siirecinin basinda Necmettin Erbakan Universitesi Etik kurulundan etik kurul
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izni alinmistir. Caligsmaya baglamadan 6nce katilimcilardan onam formu alinmistir. Veri toplama siireci Sekil 1°de
gosterildigi sira ile gergeklestirilmistir.
Sekil 1

Veri Toplama Siireci

On hazirlik
5

Literatiir taramasi
5

Oleme araclarinin belirlenmesi
7

Egitimde kullanilan sunumlarin hazirlanmasi

N2
Egitimde kullanilan kitap¢igin hazirlanmasi
A V.4

A V4
On testlerin deney ve kontrol grubuna uygulanmasi

5
Egitim oturumlarinin yapilmasi

232
Son testlerin deney ve kontrol grubuna uygulanmasi
7

[ |
[ |
[ |
[ |
I |
| Aragtirmaya katilankatilimcilarin belirlenmesi |
[ |
[ |
[ |
[ |

Egitimden 3 hafta sonra izleme testlerinin deney grubuna uygulanmast

Sekil 1°de belirtildigi iizere veri toplama siirecinin ilk asamasi 6n hazirhk asamasidir. On hazirlik
asamasinda ¢ocuk ihmal ve istismari konusunda 6zel gereksinimli ¢ocuga sahip aileler ile konunun hangi
boyutlarinda galisma yapilacag ile ilgili arastirma yapilmis ve ihmal ve istismar terimlerinin ikisine de yer
verilmesine karar verilmistir. Aragtirmada “ihmal, istismar, fiziksel istismar, duygusal istismar ve cinsel istismar”
basliklariin kullanilmasi ve oturumlarin buna gére diizenlenmesinin ailelerin konu ile ilgili bilgi ve farkindalik
diizeylerini arttiracagi disiiniilerek bu ana bagliklar belirlenmistir. Veri toplama siirecinde 6n hazirlik agamasi
tamamlandiktan ve konu ana basliklar1 belirlendikten sonra alanyazinda ihmal ve istismar ile ilgili yapilmis aile
egitim programlar1 taranmistir. Egitimde kullanilacak sunumlarin hazirlanmasi asamasinda karar verilen bes ana
baslik tizerinden PowerPoint sunulart hazirlanmigtir. Sunular; ihmal ve istismarin ne oldugu, ihmal ve istismar
kavramlar1 arasindaki ayrimin nasil yapildigi, ihmal, istismar ve istismar tiirlerinin gostergeleri, ¢ocuk tizerindeki
etkileri, ihmal ve istismar1 yasayan ¢ocukla nasil iletisim kurulacagi, ihmal ve istismarin nasil 6nlenebilecegi ile
ilgili kazanimlar dogrultusunda 15-30 slayttan olusmaktadir. Her sununun sonuna o oturumda ¢alisilan konu ile
ilgili bir etkinlik konulmustur. Bu etkinlikler; verilen ciimlelerden ihmal mi istismar m1 ayrimi yapma, verilen
climlelerden ve gorsellerden istismarin ve ihmalin hangi tiirii oldugunu anlama, farkli istismar senaryolar1 okuma
ve analiz etme, toplum i¢inde ihmal ve istismar ile ilgili dogru bilinen bazi yanlslar ile ilgili verilen ciimleler
tizerine dogru/yanls etkinligi seklindedir. Aile egitim programinda hedeflenen kazanimlarm kaliciligim
destekleyecegi diistiniilerek aile egitim oturumlarinda yapilan etkinliklerde materyal olarak kullanilabilecek bir
ihmal ve istismar aile egitim kitap¢i1g1 hazirlanmistir. On testler; deney grubuna 1. egitim oturumuna baslamadan
hemen 6nce egitimin yapildig: bir aile-cocuk merkezinde, kontrol grubuna ise deney grubu ile paralel zamanlarda
rehabilitasyon merkezinde uygulanmistir. Egitim sirasinda ailelerin ¢ocuklarini birakabilecekleri oyun alani
oldugundan egitim yeri olarak bir aile-cocuk merkezi tercih edilmistir.

Sekil 2’de goriildiigii lizere egitim bes oturumdan olugsmaktadir. Her oturum yaklasik bir saat stirmiistiir.
Egitimler yiiz yilize gerceklestirilmistir. Egitim oturumlarinda agik anlatim, soru-cevap, tartisma ve senaryo
teknikleri kullanilmistir. Her egitim oturumu igin egitim oturumu igerigine iliskin iki senaryo olusturulmustur. Bu
senaryolar 6zel egitim alan1 uzmani ve kurum psikologu tarafindan gézden gegcirilerek aileler i¢in olumsuz 6geler
olusturacak boliimler ¢ikartilmis ve son sekli verilmistir. Senaryolar tim 6zel gereksinimli bireyleri kapsayacak
bicimde diizenlenmistir. Farkli gereksinim durumlarint igermemistir. Tiim 6zel gereksinimli bireylerin ortak
ihtiyaglar1 gozetilerek olusturulmustur. Katilimcilar egitim oturumlart boyunca egitim materyali olan “aile egitimi
kitapgigin1” yanlarinda bulundurmustur ve oturumlarda yapilan etkinlikleri kendi kitapgiklarindan takip ederek
katilim saglamiglardir. Aile egitim kitapgiginin igerigi yukarida egitim oturumlarinda bahsi gecen kazanimlardan
olusturulmustur. Aile egitim sunumlar1 ve aile egitim kitapgiginin icerigi paralel olarak hazirlanmistir. Aile egitimi
sunumlar1 ve aile egitim kitapgig1r hazirlanilirken 6zel egitim alanindan 2 akademisyenden uzman goriisi
alinmigtir. Egitim oturumlar1 tamamlandiktan sonra son testler deney grubuna egitimin yapildigi bir aile-cocuk
merkezinde uygulanmigtir. Kontrol grubuna son testler deney grubu ile paralel zamanlarda rehabilitasyon
merkezinde uygulanmistir. Arastirmaci tarafindan 6n test- son test olarak kullanilan 6lgme araglari, verilen egitimi
izlemek amaciyla egitimden ii¢ hafta sonra deney grubu katilimcilarina uygulanmistir. Olgme araglari gevrimigi
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forma doniistiiriilerck ailelere ¢evrimigi gonderilmistir. Her katilimer telefon ile aranarak formu doldurmasi
hatirlatilmigtir.

Sekil 2
Egitim Oturumlar: ve Kazanimlar

* Cocuk kimdir? \
* Cocuk ihmali nedir?

*Neden aile egitimi?

» Thmal tiirleri nelerdir?

* Cocuk ihmalinin gostergeleri nelerdir?

« Thmalin ¢ocuklar iizerindeki etkileri nelerdir?
+ Thmali énleme

AN

* Cocuk 1stismari nedir?

« Istismar tiirleri nelerdir?

* Cocuk istismarinda yayginlik

* Cocuk istismarinda risk faktorleri
+ Ozel gereksinimli cocuklarda istismar? _J

« Fiziksel istismar nedir? N\
* Fiziksel istismarin gostergeleri nelerdir?
* Fiziksel istismarin ¢ocuklar iizerindeki etkileri nelerdir?
Ar * Fiziksel istismar durumunda ¢ocukla nasil iletisim kurulmal1?
Fiziksel - L . .
istismar *» Ozel gereksinimli cocuklarda fiziksel istismar ? _J

* Duygusal Istismar nedir?

* Duygusal istismarin gostergeleri nelerdir?

* Duygusal istismarin ¢ocuklar tizerindeki etkileri nelerdir?
+ Ozel gereksinimli gocuklarda duygusal istismar ?

Duygusal
isﬁlfmar * Ebeveynlere Oneriler

* Cinsel istismar nedir?

* Cinsel istismarin belirtileri nelerdir?

* Cinsel istismarin ¢cocuklar iizerindeki etkileri nelerdir?
ety * Cocukla nasil iletisim kurulmal1?

+ Ozel gereksinimli gocuklarda cinsel istismar

* Cinsel istismar1 onleme

Cinsel istismar

Veri Analizi

Arastirma sonucunda veri toplama araglarindan elde edilen nicel veriler elektronik ortamda SPSS
istatistik programi kullanilarak ¢6ziimlenmistir. Arastirmada kullanilan veri toplama araglarinin Homojenlik testi
sonuglarina bakildiginda; Anababa ihmal ve Istismar Bilgi Anketinin (ABA) ilk boliimiinde .089, Anababa [hmal
ve Istismar Bilgi Anketinin (ABA) ikinci boliimiinde .625, Ebeveyn Cocuk Thmal ve Istismar1 Farkindalik Olgegi
(EFICO) .394 puanlari elde edildiginden p > .05 oldugu igin ii¢ testinde non-parametrik oldugu gériilmiis ve
arastirma bulgular1 non-parametrik testlerle analiz edilmistir. Yapilan homojenlik testinde parametrik olmayan
testler kullanilacagina karar verildikten sonra t-testinin parametrik olmayan sekli olan Mann-Whitney U testi ve
Wilcoxon testi veri analizinde kullanilmistir. Bu testler genelde t-testinin 6rneklem varyanslarinin homojenlik
sayiltist ihlal edildiginde kullanilir (Karasar, 2016). Iki bagimsiz 6rneklem olan deney grubu ve kontrol gruplarmin
on test puanlarini karsilastirmak amaciyla bagimsiz 6rneklem Mann-Whitney U testi kullanilmistir. Yine iki
grubun sontest puanlarini karsilastirmak amaciyla bagimsiz 6rneklem Mann-Whitney U testi kullanilmistir. Deney
grubunun Ontesti ve sontestini kargilastirmak i¢in ise parametrik olmayan tek orneklem Wilcoxon testi
kullanilmistir. Kontrol grubunda deney grubunda oldugu gibi Ontest ve sontest karsilagtirmak i¢in tek 6rneklem
Wilcoxon testi kullanilmistir. Deney grubunda sontest ve izleme testleri analizi igin Wilcoxon testi kullanilmistir.
Kontrol grubuna ise izleme testleri uygulanmamistir. Aragtirmada deney grubuna egitimden sonra uygulanan aile
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goriigme formu bulgulari ise betimsel analiz yontemi ile analiz edilmistir. Sunulan programin siirecine ve etkisine
yonelik dort soru ailelere yoneltilerek siire¢ ve etki temalar1 altinda ele alinarak cevaplar yiizde ve frekans olarak
bulgulanmistir. Betimsel analiz, ¢esitli veri toplama teknikleri ile elde edilmis verilerin daha 6nceden belirlenmis
temalara gore Ozetlenmesini ve yorumlanmasimi igeren bir nitel veri analiz tiiriidiir. Derinlemesine analiz
gerektirmeyen verilerin islenmesinde kullanilir. Bu analiz tiiriinde temel amag elde edilmis olan bulgularin
okuyucuya dzetlenmis ve yorumlanmig bir bigimde sunulmasidir. Betimsel analiz yonteminde toplanan veriler
iizerinde higbir islem yapilmadan okuyucuya oldugu gibi sunulmasi savunulur. Bu yontemle arastirmaci tarafindan
elde edilen bulgularin yorumlanip farkli bir bigimde gostermesi engellenir. Elde edilen verilerin agik ilk haliyle
sunulmasi, tarafsizligin saglanmasi agisindan dnemlidir (S6nmez & Alacapinar, 2011).

Bulgular

Bu boliimde 6zel gereksinimli gocugu olan ailelere sunulan ihmal ve istismardan korunma aile egitim
programinin etkililigine iliskin arastirma bulgularma yer verilmistir. Aile egitim programinda yer alan ihmal ve
istismara iligskin genel bilgiler, ihmal, istismar, fiziksel istismar, duygusal istismar, cinsel istismar alt basliklarma
iliskin aragtirma bulgular1 bu boliimde detaylandirilacaktir. Aragtirma sorularinin ilkinde bahsi gecen ihmal ve
istismar ile ilgili genel bilgiler boyutunda egitim alan deney grubu ve egitim almayan kontrol grubu Ontest
bulgulari, egitim alan deney grubu ve egitim almayan kontrol grubu sontest bulgular1 bagimsiz 6rneklem testi
Mann-Whitney U sonuglar1 Tablo 3’te verilmistir.

Tablo 3
Deney ve Kontrol Grubu Genel Bilgiler Ontest Sontest Mann-Whitney U Analizi Bulgular:

Genel bilgiler Ontest Sontest

Test Grup N SO ST U Z P SO ST U Z P
D 20 17.65 353 28 560

ABA1 K 20 2335 467 43 15512 g, 260 20 412 .00
T 40
D 20  23.40 468 29.75 595

ABA2 K 20 1760 352 142 158 A1 995 g5 15 508 .00
T 40
D 20 2138  427.50 30 600

EFICO K 20 19.63  392.50 182.50 -47 63 11 220 10 -5.14 00
T 40

Not: ABA = Anababa ihmal ve istismar bilgi anketi; EFICO = ebeveyn cocuk ihmal ve istismar1 farkindalik dlgegi; D = deney grubu; K =
kontrol grubu; SO = siralar ortalamasi; ST = siralar toplami; T = toplam.

Tablo 3’te Anababa Thmal ve Istismar Bilgi Anketinin (ABA) ilk béliimii, Anababa [hmal ve Istismar
Bilgi Anketinin (ABA) ikinci bdliimii, Ebeveyn Cocuk Ihmal ve Istismar1 Farkindalik Olcegi (EFICO) deney ve
kontrol grubu toplam puanlart ontest sontest bulgulart goriilmektedir. Tablo 3 incelendiginde uygulanan veri
toplama araclarinda deney ve kontrol grubunda genel bilgiler boyutunda 6ntestlerde anlamli bir fark goriilmezken,
egitimden sonra deney ve kontrol grubuna uygulanan sontestlerde iki grup arasinda anlamli bir fark oldugu
goriilmektedir (p < .05). Bu arastirmada; ihmal ve istismar ile ilgili genel bilgiler boyutu; ihmal ve istismari
uygulayan kisinin yani istismarcinin hangi o6zelliklere sahip oldugu, anne babanin hangi 6zelliklere sahip
oldugunda ihmal ve istismar riskinin artt1g1 (erken yagta cocuk sahibi olma, alkol ve uyusturucu madde kullanma,
¢ocuk yetistirme ve ¢cocugu istismardan koruma konularinda bilgi eksikliginin olmasi vb.), ihmal ve istismar ile
ilgili verilecek egitimler ve kimlerin bu konuda egitim aldig1 veya almasi gerektigi, anne babanin bu konuda egitim
almasi gerekliligi, ¢ocugun ihmal ve istismardan sorumlu tutulamayacagi konularindan olusmaktadir. Arastirma
bulgularina bakildiginda deney grubu ve kontrol grubu katilimcilarinin egitimden 6nce bu konularda benzer bilgi
diizeyine sahip olduklar1 dntestlerde goriilmiistiir. Egitimden sonra yapilan sontestlerde ise ailelerin genel bilgiler
boyutunda farklilagtig1 egitim alan deney grubunun bilgi diizeyinde artis oldugu fakat kontrol grubunda béyle bir
artisin s6z konusu olmadigi goriilmektedir. Buradan yola ¢ikarak yapilan egitimin genel bilgiler boyutunda
ailelerin bilgi diizeyleri iizerinde etkili oldugu sdylenebilir. Genel bilgiler boyutunda deney grubunun ontesti ve
sontesti arasinda karsilagtirma yapabilmek i¢in kullanilan tek 6rneklem Wilcoxon testi analiz bulgular1 Tablo 4°te
verilmistir. Kontrol grubunun dntesti ve sontesti i¢in yapilan Wilcoxon testide karsilastirma yapabilmek adina
Tablo 4’te sunulmustur.
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Tablo 4
Deney ve Kontrol Grubu Genel Bilgiler Ontest-Sontest Wilcoxon Analizi Bulgular:
Genel bilgiler Deney grubu Kontrol grubu
Test N Ort SS Min  Max Z P Ort SS Min  Max Z P
O 20 17.90 2.49 13 23 19.05 3.10 12 24
ABAL o 20 2265 206 17 24 3% 00 gss 595 12 a4 6 A4
O 20 2420 322 19 29 2230 281 15 26
ABAZ g 20 2080 242 24 33 3T 00 o590 311 14 26 T 3
.. O 20 3790 527 27 47 37.30 3.96 30 43
EFICO S 20 52.35 4.87 39 58 -3.92 00 38 4,78 29 45 -64 52

Not: ABA = anababa ihmal ve istismar bilgi anketi, EH_C(") = ebeveyn ¢ocuk ihmal ve istismari farkindalik 6lgegi, Max = maksimum test
puant, Min = minimum test puani, Ort = test ortalamasi, O = dntest, S = sontest, SS = standart sapma.

Tablo 4 incelendiginde genel bilgiler boyutunda veri toplama araglarinin tiimiinde egitim alan deney
grubunun minimum ve maksimum test puanlarinda artig ve ontest sontest arasinda anlamli farklilik goriilmiistiir
(p < .05). Egitim almayan kontrol grubunda ise anlaml bir farklilik olusmamistir (p > .05). Deney grubu igin
verilen test ortalamalar1 incelendiginde genel bilgiler boyutunda ailelerin bilgi diizeyinde artisin egitimden sonra
goriiliir bir sekilde artmis olmast manidardir. Buna gore 6zel gereksinimli ¢ocugu olan ailelerin ihmal ve istismar
ile ilgili genel bilgilerinde ihmal ve istismardan korunma aile egitim programinin etkili oldugu sdylenebilir.

Tablo 5
Deney Grubu Genel Bilgiler Sontest-/zleme Testi Wilcoxon Analizi Bulgular:

Genel bilgiler Deney grubu
Test N Ort SS Min Max Z P

Sontest 20 22.65 2.06 17 24

ABAL Izleme 20 22.95 1.19 20 24 80 42
Sontest 20 29.80 2.42 24 33

ABAZ i leme 20 30.40 2.09 25 25 -1.90 06
. s Sontest 20 52.35 4.87 39 58

EFICO 1eme 20 54.20 3.01 42 59 -3.34 00

Not: ABA = anababa ihmal ve istismar bilgi anketi; EFICO = ebeveyn gocuk ihmal ve istismari farkindalik 6lgegi; Max = maksimum test
puant; Min = minimum test puani; Ort = test ortalamasi; SS = standart sapma.

Tablo 5’e bakildiginda deney grubuna uygulanan sontestler ve izleme testlerinin genel bilgiler alt
boyutunda yapilmig Wilcoxon testi analiz bulgular1 yer almaktadir. Sontest ve izleme testleri genel bilgiler alt
boyutunda karsilastirildiginda deney grubu katilimeilarinin test ortalamalarinda artis oldugu goriilmektedir. ABA1
ve ABA2 testinde sontest ve izleme testi arasinda anlamli bir fark olusmamugtir (p > .05). EFICO testinde ise
anlamli bir fark olustugu goriilmektedir (p < .05). ABA1 ve ABA2 testi i¢in ailelerin bilgi diizeyinde degisim
olmadig1 egitimde edinilen bilgilerin kalic1 oldugu sdylenebilir. EFICO testinde ise egitimden sonra ailelerin bilgi
diizeyinde bir artis oldugu goriilmektedir. Buna gore yapilan aile egitiminin ihmal ve istismar ile ilgili genel bilgiler
boyutunda egitimden bir siire sonra yapilan izleme testinde de etkililigini korudugu sdylenebilir. Aragtirmact
tarafindan ailelere verilen aile egitimi igeriginden olusturulan aile egitim kitapgiginin egitimden sonra ailelerce
tekrar gbzden gecirilmesinin egitimin etkililigini destekledigi diigiiniilmektedir.

Aragtirmanin diger bir sorusu olan aile egitiminin “Ailelerin ihmal konusu ile ilgili bilgi diizeyleri
iizerinde etkisi var midir?” alt boyutu ile ilgili bulgular bu bdéliimde sunulacaktir. Cocuklarin temel gereksinimleri,
aile ortaminda veya okul ve sosyal ortamda c¢ocuklarin hangi durumlarda ihmali yasadiklar1, hangi gostergeler
oldugunda ihmalin akla gelmesi gerektigi, ihmal tiirleri testlerin ihmal alt boyutunda yer almistir. Arastirma
sorularinda bahsi gegen ihmal konusunda egitim alan deney grubu ve egitim almayan kontrol grubu Ontest
bulgulari, egitim alan deney grubu ve egitim almayan kontrol grubu sontest bulgular1 bagimsiz 6rneklem testi
Mann-Whitney U sonuglar1 Tablo 6’da verilmistir.
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Tablo 6
Deney ve Kontrol Grubu Ihmal Boyutu Ontest-Sontest Mann Whitney U Analizi Bulgular:
Thmal Ontest Sontest
Test Grup N SO ST ) Z P SO ST ) Z P
D 20 18.73 374.50 24.98 499.50
ABAL K 20 2228 44550 <0450 98 33 gh3 3pg5p 11050 255 01
T 40
D 20 18.28 365.50 26.73 534.50
ABA2 K 20 2273 45450 o0 122220 4,58 ogs5g /OO0 396 .00
T 40
D 20 16.65 333 29.45 589
EFiICO K 20 2435 4g7 ¥ 21108 gi5p oy 21 481 .00
T 40

Not: ABA = anababa ihmal ve istismar bilgi anketi; D = deney grubu; EFICO = ebeveyn ¢ocuk ihmal ve istismari farkindahk 6lgegi; K =
kontrol grubu; SO = siralar ortalamasi; ST = siralar toplami; T = toplam.

Tablo 6’ya bakildiginda Anababa ihmal ve Istismar Bilgi Anketinin (ABA) ilk boliimii, Anababa [hmal
ve Istismar Bilgi Anketinin (ABA) ikinci boliimii, Ebeveyn Cocuk ihmal ve Istismar1 Farkindalik Olgegi (EFICO)
deney ve kontrol grubu toplam puanlart ntest sontest bulgulart goriilmektedir. Tablo 6 incelendiginde ihmal
boyutunda deney grubu ve kontrol grubu ontestlerinde anlaml bir fark gériilmezken deney grubu ve kontrol grubu
sontestlerinde anlaml bir fark oldugu belirlenmistir (p < .05). Arastirma bulgularina bakildiginda deney grubu ve
kontrol grubu katilimcilarinin egitimden 6nce ihmal ile ilgili yukarida siralanan konularda benzer bilgi diizeyine
sahip olduklar Ontestlerde goriilmektedir. Egitimden sonra yapilan sontestlerde ise ailelerin ihmal boyutunda
farklilastig1 egitim alan deney grubunun bilgi diizeyinde artis oldugu fakat kontrol grubunda boyle bir artigin s6z
konusu olmadig1 goriilmektedir. Buradan yola ¢ikarak yapilan egitimin ihmal boyutunda ailelerin bilgi diizeyleri
iizerinde etkili oldugu sdylenebilir. [hmal boyutunda deney grubunun ontesti ve sontesti arasinda karsilastirma
yapabilmek icin kullanilan tek drneklem Wilcoxon testi analiz bulgular1 Tablo 7°de verilmistir. Kontrol grubunun
oOntesti ve sontesti i¢in yapilan Wilcoxon testide karsilagtirma yapabilmek adina Tablo 7’de sunulmustur

Tablo 7

Deney Grubu Ihmal Boyutu Ontest-Sontest Wilcoxon Analizi, Kontrol Grubu Ihmal Boyutu Ontest-Sontest
Wilcoxon Analizi Bulgulart

Ihmal Deney grubu Kontrol grubu

Test N Ort SS Min  Max Z P Ort SS Min  Max Z P
O 20 9.60 1.76 6 12 10.20 1.40 7 12

ABAL g 20 1135 87 9 12 3 00 4930 145 7 12 ¥ N7
O 20 1130 3.04 6 15 1245 2.48 7 15

ABA2 S 20 1495 22 14 15 3.41 00 12.85 2.80 5 15 -9 32
.. O 20 1270 213 8 16 14.05 2.48 8 17

EFICO S 20 1815 2.01 11 20 -3.93 00 13.20 194 9 17 -1.55 12

Not: ABA = anababa ihmal ve istismar bilgi anketi; EFICO = ebeveyn c¢ocuk ihmal ve istismari farkindalik 6lgegi; Max = maksimum test
puant; Min = minimum test puani; Ort = test ortalamasi; O = ontest; S = sontest; SS = standart sapma.

Deney grubu dntest ve sontest puanlari karsilagtirildiginda egitim 6ncesine gére minimum ve maksimum
test puaninin sontestlerde arttig1, test ortalamalarinda artig oldugu ve anlamli bir farklilik olustugu goriilmektedir
(p <.05). Kontrol grubunda ise minimum ve maksimum test puanlarinin ya ayni kaldigi ya da diistiigii goriilmiistiir.
Deney grubunun test puanlarinin artmasindan yola ¢ikarak 6zel gereksinimli gocugu olan ailelerin ihmal ve
istismar ile ilgili bilgilerinin ihmal boyutunda ihmal ve istismardan korunma aile egitim programinin etkili oldugu
soylenebilir. ihmal boyutunda ailelere verilen egitimin etkililigi ve kaliciligini dlgmek igin yapilan izleme testleri
ve sontestlerin karsilastirildigr Wilcoxon analizi bulgular1 Tablo 8’de yer almaktadir.
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Tablo 8
Deney Grubu Ihmal Sontest-Izleme Testi Wilcoxon Analizi Bulgular
Ihmal Deney grubu
Test N Ort SS Min Max Z p
Sontest 20 11.35 .87 9 12
ABAL i leme 20 11.35 74 10 12 00 1.00
Sontest 20 14.95 .22 14 15
ABAZ i leme 20 14.85 49 13 15 -1.00 32
. Sontest 20 18.15 2 11 20
EFICO Izleme 20 18 1.83 12 20 ~92 -36

Not: ABA = anababa ihmal ve istismar bilgi anketi; EFICO = ebeveyn cocuk ihmal ve istismar1 farkindalik dlgegi; Max = maksimum test
puant; Min = minimum test puani; Ort = test ortalamasi; SS = standart sapma.

Tablo 8’e bakildiginda deney grubuna egitimden hemen sonra uygulanan sontest ve egitimden ii¢ hafta
sonra uygulanan izleme testlerinde ihmal boyutunda minimum ve maksimum puanlarin birbirine yaklastig:
sOylenebilir. Deney grubu katilimcilarina uygulanan izleme ve sontestler karsilastirildiginda anlamli bir farklilik
olugmadigi goriilmektedir (p < .05). Egitim alan katilimcilarda ii¢ hafta sonra yapilan izleme testinde sonteste gore
test ortalamalarinda ¢ok fazla degisiklik olmadigindan egitimin etkisinin ihmal boyutunda izleme testlerinde de
korundugu sdylenebilir. Arastirmanin diger bir sorusu olan aile egitiminin “Ailelerin istismar konusu ile ilgili bilgi
diizeyleri iizerinde etkisi var midir?” alt boyutu ile ilgili bulgular bu bdliimde sunulacaktir. Istismar durumunda
¢ocukla iletisimin nasil kurulacagi ve istismarm adli birimlere nasil bildirilecegi, ailenin istismar durumunda
durumu gérmezden gelmesinin ¢ocuk lizerinde nasil etkiler olusturacagi ile ilgili test maddelerinden elde edilen
bulgular istismar boyutunda ele alimmmstir. EFICO testinde istismar boyutu ayrica ele alinmadigindan bu béliimde
ABA testi bulgular1 sunulacaktir.

Tablo 9
Deney ve Kontrol Grubu Istismar Boyutu Ontest-Sontest Mann Whitney U Analizi Bulgular:

Istismar Ontest Sontest
Test Grup N SO ST U Z P SO ST U Z P
D 20 20.88 41750 28.60 572
ABA1 K 20 2013 40250 19%°0 -20 B84 om0 248 38 441 00
T 40
D 20 1868  373.50 22 440
ABA2 K 20 2233 4450 10350  -1.08 28 19 380 170 -1.78 08
T 40

Not: ABA = anababa ihmal ve istismar bilgi anketi; D = deney grubu; K = kontrol grubu; SO = siralar ortalamasi; ST = siralar toplami; T =
toplam.

Tablo 9 incelendiginde istismar boyutunda deney ve kontrol grubunun ABA ilk boliimde ontestleri
arasinda anlamli bir fark yokken sontestleri arasinda anlamli bir fark olusmustur (p < .05). Buna gore bu boliimde
aile egitiminin etkili oldugu sdylenebilir. ABA ikinci bolimde ise deney ve kontrol grubu arasinda ontestler
arasinda anlamli bir fark yokken sontestler arasinda anlamli bir fark olusturmaya egilimli bir degisim s6z konusu
olsa da anlamli fark olugsmamustir (p > .05). Buna gére ABA testinde egitimden 6nce deney ve kontrol grubunun
istismar boyutunda bilgi diizeyinin benzer oldugu sdylenebilir. Egitimden sonra ise ABA 1 testinde anlaml1 bir
fark olusmus fakat ABA2 testinde anlamli bir fark olusmamustir. Istismar boyutunda deney grubunun kendi icinde
egitimden sonraki degisimini ve kontrol grubunun kendi i¢indeki degisimini gérebilecegimiz Wilcoxon analizi
bulgular1 Tablo 10°da sunulmustur.
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Tablo 10

Deney Grubu Istismar Boyutu Ontest-Sontest Wilcoxon Analizi, Kontrol Grubu Istismar Ontest-Sontest Wilcoxon
Analizi Bulgular

Istismar Deney grubu Kontrol grubu
Test N Ort SS Min Max Z p Ort SS Min Max Z p
O 20 1770 3.46 7 22 1810 297 13 24
ABAL g 90 2225 205 17 2q 38 00 .95 o6 I3 23 -52 60
O 20 760 193 3 9 8.35 87 7 9
ABA2 o o4 9 0 9 9 297 00 oo o 7 9 212 .03

Not: ABA = anababa ihmal ve istismar bilgi anketi; Max = maksimum test puani; Min = minimum test puan1; Ort = test ortalamas1; O = 6ntest;
S = sontest; SS = standart sapma.

Tablo 10’a bakildiginda istismar boyutunda deney grubunda, minimum ve maksimum puanlarda artis
oldugu ve test ortalamalarinin arttig1 gériilmektedir. Deney grubu bulgularina bakildiginda katilimeilarin dntestleri
ve sontestleri arasinda anlamli bir fark oldugu gériilmektedir (p < .05). Kontrol grubu bulgularina bakildiginda ise
minimum, maksimum puanlarda ve test ortalamalarinda degisim olmadigi veya puanlarda diisiis oldugu
goriilmiistiir. Bu bulgulardan yola ¢ikarak istismar boyutunda aile egitiminin ailelerin bilgi diizeyleri lizerinde
etkili oldugu sdylenebilir.

Tablo 11
Deney Grubu Istismar Boyutu Sontest-Izleme Wilcoxon Analizi Bulgular

Istismar Deney grubu
Test N Ort SS Min Max Z P
Sontest 20 22.25 2.05 17 24
ABAL izleme 20 23.10 1.21 20 24 -2.39 02
Sontest 20 9 0 9 9
ABAZ i leme 20 9 0 9 9 00 1.00

Not: ABA = anababa ihmal ve istismar bilgi anketi; Max = maksimum test puani; Min = minimum test puani; Ort = test ortalamasi; SS =
standart sapma.

Tablo 11 incelendiginde yapilan Wilcoxon analizi sonuglarina gére deney grubu istismar boyutu sontest
ve izleme testi analiz bulgulart gériilmektedir. Deney grubuna egitimden hemen sonra uygulanan sontestler ve ii¢
hafta sonra uygulanan izleme testlerinin karsilagtirildigr Tablo 11°de ABA ilk boliimde sontest ve izleme testi
arasinda anlamli bir farklilik olugsmustur (p < .05). ABA ilk boliimde sontestte test ortalamalarinda ve minimum
test puanlarinda bir artig s6z konusudur. ABA ikinci bdliimde ise sontest ve izleme testi arasinda bir farklilik
olugmamis test puanlar1 ayni kalmistir. Tablo 11°e gore istismar boyutunda ailelere verilen egitimin etkililigini
korudugu sdylenebilir.

Aragtirmanin diger bir sorusu olan aile egitiminin “Ailelerin istismar tiirleri konusu ile ilgili bilgi
diizeyleri tizerinde etkisi var midir?” alt boyutu ile ilgili bulgular bu boliimde sunulacaktir. Bu bélimde testlerde
istismar tiirlerinin; gostergeleri, ¢ocuk tizerindeki etkileri, ¢ocukla nasil iletisim kurulacagi ve nasil nlemler
alinmasi gerektigi ile ilgili test maddelerinin bulgular1 yer almaktadir. Tablo 12°de istismar tiirleri boyutunda;
deney grubunun 6ntest ve sontest bulgularinin karsilastirildigi Wilcoxon analizi ile kontrol grubunun 6ntest sontest
bulgularinin karsilastirildigi Wilcoxon analizi bulgulart sunulmustur.
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Tablo 12

Istismar Tiirleri; Deney Grubu Ontest-Sontest Wilcoxon Analizi, Kontrol Grubu Ontest-Sontest Wilcoxon Analizi
Bulgular:

Fiziksel istismar Deney grubu Kontrol grubu

Test N Ort SS Min  Max Z p Ort SS Min  Max Z P
O 20 675 133 3 8 710 112 5 8

ABAL g 20 765 59 6 8 30200 S5 1.10 4 8 -37 1
O 20 535 .87 4 6 5.60 .82 4 6

ABAZ ¢ 20 6 o 6 6 260 01 g g0 2 g V8 A

.0 20 1895 239 14 23 1930 264 12 23

EFICO 5 9 27 238 21 30 393 000 1500 300 10 23 12322

Duygusal istismar Deney grubu Kontrol grubu

Test N Ort SS Min  Max Z p Ort SS Min  Max Z P
O 20 775 155 5 11 865 211 5 12

ABAL s 20 1080 132 8 12 39 00 g5 1e7 5 12 16 87

.. 0O 20 5160 698 34 64 5430 5.36 45 68

EFICO g oy 6815 503 53 75 393 00 590 553 a1 65 185 .06

Cinsel istismar Deney grubu Kontrol grubu

Test N Ort SS Min  Max Z P Ort SS Min  Max Z P
O 20 3585 446 22 43 3780 426 31 45

ABAL o o0 4520 244 39 ag 392 00 o5 419 29 4 1O
O 20 2150 410 15 30 2235 280 18 28

ABAZ g 50 3340 262 26 36 o8 00 5535 503 2p  gq 383 00

. O 20 2805 468 17 36 2780 393 20 36

EFICO g 5 37 294 30 40 892 00 045 412 21 33 - 76 45

Not: ABA: anababa ihmal ve istismar bilgi anketi; EFICC) = ebeveyn ¢ocuk ihmal ve istismari farkindalik 6lgegi; Max = maksimum test puan,
Min = minimum test puani; Ort = test ortalamasi; O = ontest; S = sontest; SS = standart sapma.

Tablo 12 incelendiginde; fiziksel istismar, duygusal istismar ve cinsel istismar boyutunda deney grubunun
oOntest ve sontest puanlar1 Wilcoxon analizi bulgulari ve kontrol grubunu dntest sontest Wilcoxon analizi bulgulari
goriilmektedir. Fiziksel istismar boyutunda deney grubunun ontest ortalama puanlari ve sontest ortalama
puanlarina bakildiginda test ortalamalarinin sontestlerde arttigini gériilmektedir. Bununla birlikte deney grubunun
fiziksel istismar boyutunda minimum ve maksimum puanlarinda da artis oldugunu ve sonug olarak ontest sontest
arasinda anlamli bir fark olustugunu sdylenebilir (p < .05). Fiziksel istismar boyutunda kontrol grubu bulgularina
bakildiginda ise Ontest ve sontestlerde anlamli bir farklilik olusmadig goriilmektedir. Fiziksel istismar boyutunda
kontrol grubundan farkli olarak deney grubunda test puanlarinda olusan bu olumlu degisimden yola ¢ikarak aile
egitiminin etkili oldugunu sdylenebilir. stismar tiirlerinden biri olan duygusal istismar bulgularina bakildiginda
deney grubunda sontest puanlarmin (maksimum-minimum puan) dntest puanlarina goére arttig1 ve ontest- sontest
arasinda anlamli bir fark oldugu goriilmektedir (p < .05). Kontrol grubunda ise bdyle bir degisim séz konusu
degildir. Bu bulgular dogrultusunda duygusal istismar boyutunda egitimin ailelerin bilgi diizeyleri tizerinde etkili
oldugu soylenebilir. Diger bir istismar tiirii olan cinsel istismar boyutu bulgular1 incelendiginde ise deney grubu
minimum ve maksimum puanlarinda artig oldugu test ortalamalarinin onteste gore sontestlerde arttig1 ve dntest-
sontest arasinda anlaml bir fark oldugu gériilmektedir (p < .05). Kontrol grubunda ise ABA1 ve EFICO testinde
anlaml bir fark goriilmezken ABA?2 testinde anlamli bir fark oldugu goriilmektedir. ABAZ2 testi kontrol grubu
bulgularinda test ortalamasi ve minimum-maksimum puanlarinda olusan farklilgin ailelerin 6n testten sonra bazi
maddelerde farkindalik olusturarak bu konularda 6grenme gerceklestigi diisiiniilebilir. Sonug¢ olarak 6zel
gereksinimli gocugu olan ailelerin ihmal ve istismar ile ilgili bilgilerinde, istismar tiirlerinde ihmal ve istismardan
korunma aile egitim programmin etkili oldugu sdylenebilir.

Egitimin Etkisine Yonelik Nitel Bulgular

Ozel gereksinimli ¢ocugu olan ailelerden arastirmaya katilan deney grubu katilimcilarindan ihmal ve
istismardan korunma aile egitim programindan sonra ailelerin egitim ile ilgili goriisleri alinmigtir. Goriisme
formunda yer alan “Bu egitimin faydali oldugunu diisiinliyor musunuz? Agiklar mismiz?” sorusunda egitime
katilan deney grubu katilimcilarinin tamaminin (n = 20) “evet egitimi faydali buldum” cevabimi verdikleri
belirlenmistir. Katilimcilardan yedisinin (%35) bu soruya “Bilmedigim konular1 6grenme firsat1 buldum.” seklinde
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cevap verdigi goriilmiistiir. Katilimcilardan besi (%25) ise bu soruya “Thmal ve istismar ile ilgili farkindaligim
artt1” seklinde goriis bildirmistir. Katilimeilardan tigii (%15) “Cocugumu ihmal ve istismardan nasil koruyacagim
konusunda bilgilendim” yanitin1 vermistir. Katilimcilardan diger iicii (%15) ise “fhmal ve istismar konusunda
dogru bildigim yanlislar1 diizeltme firsati buldum” yanitini vermistir. Katilimcilardan ikisi (%10) ise “Aile
egitimlerine olan bakis agim degisti” yanmitin1 vermislerdir. Asagida katilimeilarin goriislerinden Kkesitlere yer
verilmistir;

“Egitimi faydali buldum. Bildigimiz dogru olan seyler netlesti, yanls bildiklerimizi diizeltme firsati oldu.
Ozellikle istismar ile ilgili artik sadece aklima cinsel istismar gelmiyor. Istismarin diger tiirleri ile ilgilide
bilgilendim.” (D19)

“Ben bu tarz egitimlere ¢ok katilmak istemezdim. Genelde tek tarafli egitimci anlatiyor, biz dinliyoruz.
Ama bu egitimde etkilesim iginde bir egitim oldu. Hem bdyle egitimlerle eksik olan bilgilerimiz
tamamlaniyor. Farkli sosyal ¢evrelerle kaynasiyoruz.” (D14)

Goriisme formunda yer alan “Ozel gereksinimli ¢ocuklarda ihmal ve istismara iliskin aldiginiz aile
egitiminin ¢ocugunuza yaklasiminiz konusunda ne gibi etkileri olacagimi diisiiniiyorsunuz? Agiklar misiniz?”
sorusunda egitime katilan deney grubu katilimcilarinin tamamimnin (n = 20) g¢ocuklarina yaklagimlarinda
degisiklikler olacag1 yoniinde goriis bildirdikleri belirlenmistir. Katilimeilarin bu soruya en ¢ok “Cocugumu
istismardan korumak i¢in ¢ocuguma karst davranislarimi degistirecegim” cevabini verdikleri goriilmiistiir (%40).
Katilimcilardan yedisi (%35) bu soruya ihmal konusunda cocuklarmma yaklasimlarinin degisecegi yanitini
vermistir. Katilimcilardan besi (%25) ise bu soruya “Cocugumun 6zel alani/kisisel alan1 konusunda daha dikkatli
davranacagim.” yanitin1 vermistir. Asagida katilimcilarin gériislerinden kesitlere yer verilmistir;

“Anlatim ¢ok akict ve ¢ok etkiliydi, kendi hatalarimi1 da amasiz fakatsiz kabul etme ve nasil olmast
gerektigini kabul etme firsatim oldu. Cocuguma karst bana ulasabilecegi, iletisim kurabilecegi bir yerde
olmam gerekiyor. Cocugumun ¢evresindeki insanlart daha iyi tanimam gerekiyor ve g¢ocugum
yasadiklarin1 anlatiginda daha dikkatli dinlemem gerekiyor. Ozellikle bu konularda g¢ocuguma
yaklagimim degisecek.” (D12)

“Cocugumun bir birey oldugunu ve onun da o6zel alaninin oldugunu fark ettim. Buna uygun
davranacagim.” (D2)

Siirece Yonelik Nitel Bulgular

Goriisme formunda yer alan “Bu egitimde eksik birakilan veya agik ve anlasilir sunulmayan konular var
miydi1? Ag¢iklar misiniz?” sorusunda egitime katilan deney grubu katilimcilarinin tamaminin (n = 20) bu soruya
“egitimde eksik birakilan veya agik ve anlagilir sunulmayan bir konu yoktu” cevabini verdikleri goriilmiistiir.
Asagida katilimcilarin goériislerinden kesitlere yer verilmistir;

“Eksik olan bir konu olmadigini diigiiniiyorum. Aksine ciddi anlamda emek verilmis, ince distiniilmiis
bir sunumdu.” (D1)

“Aslinda eksik birakilan bir yer olmadi ama egitimciye konu disinda da ¢ok fazla soru soran oldu.” (D12)

Goriisme formunda yer alan “Bu egitimi siz yiiriitiiyor olsaydiniz ihmal ve istismar ile ilgili baska hangi
alt basliklara yer verirdiniz?” sorusunda egitime katilan deney grubu katilimcilarindan 11°1 basliklarin yeterli
oldugunu belirterek bagka baglik ekleyemeyecegi ile ilgili goriis bildirmistir. Katilimcilardan ikisi (%10) ise bagka
baslik ekleyemeyecegini fakat bu egitimin ailenin diger {iyelerine (baba, biiyiikkanne, biiylikbaba, kardes vd.) ve
cocuk ile galisan dgretmenlere verilebilecegi ile ilgili goriis bildirmistir. Katilimcilardan biri bu soruya ¢ocuk
evlilikleri ile ilgili bir baslik ekleyebilecegi ile ilgili goriis bildirmistir. Katilimeilardan ikisi ise bu soruya bagka
baslik eklemeyecegini fakat bu egitimin Ozellikle kirsal kesimler olmak iizere toplumun tiim kesimlerine
verilebilecegi ile ilgili goriis bildirmistir. Katilimcilardan biri ise bu konuda Tiirkiye’deki gelismeler ile ilgili bir
baslik ekleyebilecegini belirtmistir. Bagka bir katilimce1 ise bu soruya gazetelerden bu konu ile ilgili 6rneklerin
eklenebilecegi yanitin1 vermistir. Asagida katilimcilarin goriislerinden kesitlere yer verilmistir;

“Bagka bir baglik eklemezdim, basliklar yeterliydi. Ama bu egitimi ailede diger kisilere de verirdim.
Engelli bireyle ayni1 evi paylasanlara ve engellilerle calisan egitimcilere de bu egitim verilmeli.” (D6)

“Cocuk evlilikleri ile ilgili bir baslik eklerdim.” (D5)
“Daha kapsamli toplumdaki biitiin bireylere hitap edecek bir egitim yapmak isterdim.” (D8)
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“Tiirkiye’de bu konuda yapilan yapisal ve hukuki reformlar basligini eklerdim.” (D12)
“Bu konuda yapilan gazete haberlerini 6rnek olarak eklerdim.” (D17)
Tartisma

Aragtirmada ailelere sunulan ihmal ve istismardan korunma aile egitiminin etkililiine genel olarak
bakildiginda aragtirmaya katilan deney grubu katilimcilart ile kontrol grubu katilimcilar1 dntestlerde benzer
puanlar alirken egitimden sonra yapilan sontestlerde deney grubunun 6ntestlere gore test puanlarinda artig oldugu
fakat kontrol grubunda boyle bir artisin s6z konusu olmadig1 goriilmiistiir. Deney grubuna egitimden bir siire
sonra yapilan izleme testleri ile deney grubu sontestleri karsilastirildiginda egitim alan deney grubunun izleme
testlerinde de egitimin etkililiginin korundugu goriilmiistiir. Buradan yola ¢ikarak egitim programinin &zel
gereksinimli cocugu olan ailelerin bilgi diizeyleri iizerinde etkili oldugu sdylenebilir. Alanyazin incelendiginde
Atesoglu (2018) yaptig1 calismada ihmal ve istismar ile ilgili bir aile egitim programi gelistirmistir. Bu ¢alismada
ilkokul ¢ocuklarinin ebeveynlerine yonelik olarak gelistirilmis bu egitimde ailelerin ihmal ve istismar egitimi ile
bilgi diizeyinin arttig1 bulgusu ile yapilan aragtirma bulgulari benzerlik gostermektedir. Baska bir program 6rnegi
ise Kiiciik’iin (2012) yaptig1 “Hafif Zihinsel Engelli Cocuklar ve Ebeveynlerinde Cinsel Istismardan Korunma
Konusunda Farkindalik Yaratma” adli egitim programidir. Kii¢lik, ¢aligmasini ¢ocuklara ve ebeveynlerine yonelik
olarak iki farkli boyutta yiiriitmiistiir. Bu ¢alismada aileler ve ¢ocuklara egitim verilmis olmasi1 mevcut arastirma
ile farklilagsmaktadir. Yapilan arastirmada hedef grup sadece ailedir. Bunun yaninda yapilan aragtirmada ihmal ve
istismar konusu genel olarak ele alinmis olup yine bahsi gecen arastirma ile bu yoniiyle farklilasmaktadir. Ozel
gereksinimli gocuklarin ebeveynlerine yonelik bir bagka ¢aligma ise Clatos ve Asare’nin (2016) yiiriitmiis oldugu
calismadir. Bu calisma 15 ebeveynden olusan bir ¢alisma grubu ile yiiriitilmistiir. Bu ¢alismada her konu bir
power point sunumunda ayr1 ayri1 sunulmus ve her konu sunumu bir diziistii bilgisayarda basili bir kopyada da
incelenmistir. Bu ¢aligmada cinsellik egitimi ile ilgili bir aile egitimi diizenlenerek 6zel gereksinimli ¢ocugun
gerekli cinsel egitimi aileden almasi ve dolayisiyla bu yolla cinsel istismar ile ilgili risk durumlarinin
engellenebilecegi diisiinilmiistiir. Bu ¢alismada kullanilan sunum sekli ile arastirmacinin egitimde kullandigi
sunum sekli benzerlik gostermektedir. Sonug olarak her iki ¢alismada da ailelerin yapilan egitimden sonra bilgi
diizeylerinde artis oldugu bulgusu benzerdir.

Bu aragtirmada egitime katilan deney grubuna egitimden bir siire sonra arastirmada ontest-sontest olarak
kullanilan veri toplama araglar1 tekrar uygulanmis ve egitimin etkililiginde degisim olup olmadigina bakilmistir.
Izleme testlerinde ailelerin sontestlere gore test puanlarinda artis goriilmiistiir. Aileler {izerinde egitimin etkililigini
korudugu hatta ailelerin egitimden sonra bu konu ile ilgili genel bilgiler boyutunda yeni bilgiler 6grendigi
sOylenebilir. Arastirmact egitimden sonra ailelerden aragtirmada kendilerine verilen aile egitim kitapgigini
okumalarini ve egitim igerigini tekrar etmelerini istemistir. Ailelerin bu kitapgig1 okumalarimin egitim ile ilgili
tekrar yapmalarimi saglamig olmasindan dolay1 izleme testlerinde sontestlere gore ailelerin bilgi diizeyinde bir
artisa neden olabilecegi diisiiniilmektedir. Diger yandan ailelerin egitim siirecinde ihmal ve istismar ile ilgili olusan
farkindaliktan dolay1 kendilerinin de bu konuda farkli kaynaklardan bilgi edinmeye ve arastirmaya devam etmis
olabilecegi de bagka bir ihtimal olarak diigiiniilmektedir. Literatiirde ihmal ve istismar ile ilgili yapilan
calismalarda bilgilendirmenin veya egitim programinin kalicili§ina ve izleme verisi toplanmasina dair ¢ok fazla
caligmaya rastlanmamuistir.

Gilinlimiize kadar yapilmis ¢alismalarin cogunun tanimlayici tiirde olmasi nedeniyle “kanit diizeyi yiiksek
olan randomize kontrollii” arasgtirmalara gereksinim vardir. Cocuk istismarini Onlemede ve miidahale
programlarinin  gelistirilmesinde multidisipliner egitim programlart gelistirilmeli ve etkililigi deneysel
aragtirmalarla degerlendirilmelidir (Bakir & Kapucu, 2017). Yukarida s6zii edilen ¢aligmalarda farkli yontemler
ve farkl aile 6zellikleri olsa da hepsinin ortak 6zelligi egitim sonunda ailelerin ihmal ve istismar ile ilgili daha
bilgili ve duyarli olduklari gergegidir. Yapilan aragtirma da literatiirii bu konuda desteklemis ve aile egitimlerinin
ihmal ve istismar ile ilgili etkili ve gerekli oldugu konusuna dikkat cekmistir.

Arastirmada genel bilgiler alt bashigindan sonra ihmal konusu ele almmistir. Thmal oturumunda ailelere
oncelikle cocuklarin temel gereksinimleri sunulmus daha sonra aile ortaminda veya okul ve sosyal ortamda
¢ocuklarin hangi durumlarda ihmali yasadiklari, hangi gdstergeler oldugunda ihmalin akla gelmesi gerektigi ile
ihmal oturumu siirdiiriilmiistiir. Thmal tiirleri de bu oturumda detayli sunulmustur. Yaptigimiz arastirmada ailelerin
egitim sonras1 goriigme sorularina “cocugumu bazi konularda ihmal ettigimi fark ettim.” yanitini vermis olmast,
aragtirma bulgularinin Tymchuk ve Andron (1990) 6grenme giigliigiine sahip gocugu olan 33 anne ile bir ¢alisma
yiirlitmiis ve katilimcilarin ¢ocuklarini istemeden ihmal ettikleri sonucunu elde ettigi calismayla ortiismektedir. Bu
sonuctan yola ¢ikarak annelere ¢cocuk bakimi ve egitimi konusunda bilgilendirici bir aile egitimi sunulmus ve
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sonrasinda egitim verilen annelerin ¢ocuklarina daha iyi baktiklar1 ve ihmal etmedikleri goriilmistiir (akt.,
Hosoglu, 2009). Ailenin, ebeveynin veya bakim veren kiginin ¢ocukla ilgili gelisim &zelliklerini bilmemesi,
¢ocugun gereksinimlerini anlamamasi, ¢gocugun fiziksel, duygusal, egitim ihtiyag¢larini karsilamak i¢in ¢ocuga
yonelmemesi gibi durumlar cocuk ihmalini tetikleyebilir. Bu konular ile ilgili ailelere verilecek egitimin 6nemi ve
gerekliligi yapilan birgok arastirma bulgulari ile de mevceuttur (Bilir vd., 1991; Can, 2016; Hosoglu, 2009; [HD,
2008).

Egitimde istismar boyutu oturumunda istismarin tiirleri kisaca tanitilmis ve ihmal ve istismar arasindaki
ayrimin nasil yapilacag iizerinde durulmustur. Ayrica istismar durumunda gocukla iletisimin nasil kurulacag ve
istismarin adli birimlere nasil bildirilecegi de bu oturumda sunulmustur. Ailenin istismar durumunda durumu
gormezden gelmesinin ¢ocuk iizerinde nasil etkiler olusturacagi da bu oturumda 6zenle iizerinde durulan
konulardan biridir. Yapilan bir ihmal ve istismar ¢alismasinda da ailelerin ¢ocuklarint istismardan koruyabilmek
icin “istismarin ne oldugunu, belirtilerini ve ¢ocuklari {izerindeki etkilerini” aile egitimlerinde yer verilmesi
gerektigi belirtilmistir (Adali, 2007). Cocuk ile en ¢ok vakit geciren kisiler olan anne babalar ¢gocugun aile iginde
veya disindaki istismar tehlikesini bilmeli ve buna yonelik ¢ocugu korumak icin birtakim 6nlemler almalidir.
Insancil yaklasim ile bakildiginda istismarin gerceklesmesine kadar beklemek cocugun zarar gérmesi ihtimali
yiiksek oldugundan dogru bir yaklagim degildir. Istismar ortaya ¢tkmadan nleyici ¢alismalarin yapilmasi biiyiik
bir 6neme sahiptir. Istismar1 6nleme yapilacak egitimler ile miimkiindiir (Kanak, 2015).

Fiziksel istismar konusu istismar oturumundan hemen sonra egitim programinin {igiincli oturumunda yer
almaktadir. Fiziksel istismarda; ¢ocuga yonelik hangi davranislarin fiziksel istismar sayilabilecegi, cocukta hangi
belirtiler oldugunda akla fiziksel istismar gelecegi, hangi 6zellige sahip ¢ocuklarin daha ¢ok fiziksel istismara
maruz kaldigr konular1 tizerinde durulmustur. Ayrica ailelerin ¢ocuk yetistirirken kullandiklart disiplin
yontemlerinin arasinda fiziksel istismar sayilabilecek davraniglarin olmamasi gerekliligi {izerinde Ozenle
durulmustur. Ailelere bu alt bagliklar ile sunulan fiziksel istismar egitiminin etkililigine bakildiginda egitim alan
deney grubunun sontest puanlarinda egitim 6ncesine gore gozle goriiliir diizeyde bir artis oldugu goriilmiistiir.
Anne-babalarin ¢ocuk istismari ve ihmali hakkindaki bilgi diizeyleri, deneyimleri ve kullandiklar1 disiplin
yontemleri ile ilgili yapilan bagka bir arastirmada gocuklarin bazi durumlarda fiziksel istismar1 hak ettiklerini
soyleyen anne-babalarin oran1 %17.4 olarak belirlenmistir (Dallar-Bilge vd., 2013). Fiziksel istismarin ¢ocuklar
iizerinde olumsuz etkilerinin olacag: ile ilgili gii¢lii kanitlar olmasina ragmen, ebeveynler tarafindan sikga bir
disiplin yontemi olarak kullanilmaktadir. Anne-babalarin fiziksel istismar ve etkileri hakkindaki bilgi diizeyi
yapilacak egitimler ile arttirilabilir. Yapilacak aile egitimlerinin igerigine ¢ocuk istismart ve ihmali konularmin
eklenmesi ile ebeveynlerin bilgi diizeyi artarak iilkemizde g¢ocuk istismari konusunda Onleme calismalar
desteklenmis olacaktir (Dallar-Bilge vd., 2013).

Aragtirmada bir istismar tiirii olan duygusal istismar konusu egitim oturumlarinda dordiincii sirada
verilmistir. Yapilan bir aragtirmada Tzeng ve Jacobsen (1988) diger istismar tiirleri ile karsilastirildiginda duygusal
istismarin toplumlarda daha yaygin ve belirlenmesi daha gii¢ bir istismar tiirli oldugunu belirtmistir. Buradan yola
¢ikarak duygusal istismarin onlenmesinin diger istismar tiirlerinin 6nlenmesinde énemli bir role sahip oldugu
sOylenebilir (akt., Hosoglu, 2009). Cocugun duygusal istismari konusunda yapilacak oncelikli ¢aligmalar 6nleme
caligmalaridir. Anne babalara ve bakim veren kisilere yapilacak bilgilendirme calismalari ise dnlemede ilk
adimdir. Arastirma bulgularina bakildiginda ailelerin egitim sonrasi duygusal istismar ile ilgili test puanlarinda
artts oldugu goriilmektedir. Onleme calismalarinin basarih olabilmesinde cocugun en yakininda olan ailelerin
duygusal istismar konusundaki bilgi ve farkindaliginin arttirilmasi ile miimkiindiir (Bedir, 2018).

Aragtirmada cinsel istismar konusunda ailelere verilen egitimde; ¢ocuklarin hangi ortamlarda ve kimler
tarafindan cinsel istismara maruz kaldigi, cinsel istismarin gdstergeleri, cinsel istismarin ¢ocuk iizerindeki etkileri,
cinsel istismara maruz kalan ¢ocukla nasil iletisim kurulacagi, cinsel istismar durumunda adli birimlere bildirme
stireci ve ¢ocugu cinsel istismardan korumak i¢in hangi egitimlerin verilmesi gerektigi (hayir deme becerisi, 6zel
bolgelerin egitimi, sir saklanmamasi, kigisel alan ve korumasti, yardim isteme 6gretimi, iyi dokunma-kéti dokunma
arasindaki farkin 6gretimi, giiven ¢emberi 6gretimi) konularina yer verilmistir. Bu egitimde aileler, cinsel istismar
oturumunda ve ihmal oturumunda g¢ocuklarmin sorularina ve sorunlarina gogunlukla yanit veremediklerini sik sik
dile getirmiglerdir. Bu konu ile ilgili yapilan ¢aligmalarda da genellikle ailelerin ¢ocuklarinin kendilerine
cinsellikle ilgili soru sormalarini istemedikleri belirtilmistir. Ailelerin ¢ocuklarmin sorularina yanit verebilmeleri
ve cocuklarinin saglikli bir cinsel yagami olmasina destek olmak igin bu konuda bilgi sahibi olmalidirlar.
Ailelerinden bu bilgiyi edinemeyen ¢ocuklar sorularmin yanitlarini baska kaynaklarda arayabilmekte ve bu da
¢ocuklari cinsel sapmalara ve istismara agik hale getirebilmektedir (Cakmak & Cakmak, 2019). Cocuklarin cinsel
istismarmi 6nlemek icin tasarlanan programlarmn etkililigi hakkinda yapilan bir baska ¢aligmada ebeveynlerin
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programlara dahil edildiginde ¢ocuklarin 6nleme egitiminden daha fazla yararlanacagi vurgulanmistir. Ayrica,
ebeveynlerin egitim siirecinde bu konu ile ilgili merak ettikleri sorularinin cevaplanacagi, dnleme becerilerinin
cocuklara dgretiminde yardimci olacaklar1 ve en 6nemlisi ebeveynlerin ¢ocuklarin cinsel magduriyetini bildirme
konusunda daha istekli olacaklar1 yoniinde aile egitiminin 6nemi vurgulanmigtir (Sanderson, 2004).

Sonug olarak 6zel gereksinimli cocugu olan ailelere sunulan ihmal ve istismardan korunma aile egitiminin
etkisini aragtirmak icin yapilan bu ¢aligmada egitime katilan grupta olan katilimeilarin program sonunda egitime
katilmayan gruptaki katilimeilara gore bilgi diizeylerinde bir artis oldugu gozlenmistir. Buna gore egitim alan
gruba uygulanan programin etkili oldugu ve yapilan izleme testlerinde de bu etkililigin korundugu sdylenebilir.
Calisma COVID-19 salgin siirecinde yiiriitiildiigii i¢in izleme verileri ii¢ hafta sonra toplanmistir. Bu arastirmanin
bir sinirliligi olarak goriilebilir. Ayni zamanda salgin doneminde tiim 6zel gereksinim gruplarina yonelik yapilmasi
gereksinim tiirlerinin ayrilmamasi da bir diger smirhiliktir. Aileler egitim dncesinde ihmal ve istismar ile ilgili
diisiik diizeyde bilgi sahibi iken egitimden sonra bilgi diizeylerinde bir artis olmustur. Ailelerin bu konuda
bilgilenmesi ile ¢ocuklarina karsi ihmal ve istismardan korunma ile ilgili daha bilgili hareket edecekleri
diisiiniilmektedir. Dolayistyla bu ¢alisma ihmal ve istismar ile ilgili bir 6nleme amacina hizmet edecektir.

Oneriler

Bu arastirma, 6zel gereksinimli gocugu olan ailelerin ihmal ve istismara yonelik bilgi diizeylerinin egitim
programu ile desteklenebilecegini ortaya koymustur. Bu dogrultuda, Ozel gereksinimli ¢ocugu olan aileler ile ilgili
daha kapsamli olacak sekilde diger aile {iyelerinin de (baba, biiyiikbaba, biiyiikanne, kardes ve digerleri) katildig1
bir aile egitim ¢alismasi yapilabilir. Ailelerin ihmal ve istismara yonelik bilgi ve farkindaliklarint desteklemek igin
egitimciler egitim kitapgiklari veya brosiirler gibi materyaller hazirlayip, bu materyalleri ailelerle paylasabilirler.
Egitimciler ihmal ve istismar ile ilgili bilgi birikimlerini arttirmak adina bu konu ile ilgili yetkili kisilerden hizmet
ici egitimler talep edebilirler. Ozel gereksinimli gocuklarda ihmal ve istismara yonelik ailelerin bilgi ve
farkindaliklarin1 desteklemede medya ve Kkitle iletisim araglarindan faydalanilarak, daha genis kitlelere
ulasilabilecek egitimler diizenlenebilir.
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Abstract

Introduction: This study was conducted to test the effectiveness of a family education program on the prevention
of neglect and abuse, which is offered to families with children with disabilities, on the knowledge levels of
families about neglect and abuse. In the study, a family education booklet prepared by the researchers regarding
the prevention of neglect and abuse in the training process was used. The content of the family education booklet
was organized into presentations and were presented in five sessions.

Method: This research was carried out using a mixed methods approach in which both quantitative and qualitative
findings were used. In the study, a pretest-post-test experimental design with experimental and control groups was
used to collect the quantitative data. The same tests were applied to the experimental group three weeks after the
training, and monitoring data were obtained. In addition, an interview form consisting of four questions prepared
by the researcher was applied to the experimental group immediately after the training, and the opinions of the
families about the education were captured. The quantitative data of the research were analyzed using a statistical
software program. The research was conducted with a total of 40 parents with children with disabilities, with 20
participants in the experimental group and 20 participants in the control group.

Results: It was observed that the family education program on protection from neglect and abuse offered to
families with children with disabilities was effective in increasing the level of knowledge of families on neglect
and abuse. From the findings of this study, it was concluded that the effectiveness of the family education program,
which was also presented in the follow-up tests applied to the families three weeks later, was preserved.

Discussion: While the families had a low level of knowledge about neglect and abuse before the training, there
was an increase in their knowledge level after the training. It is thought that if families are informed about this
issue, they will be wiser about their children’s protection from neglect and abuse. Therefore, this study will serve
the purpose of assisting to prevent neglect and abuse.
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Introduction

A child refers to the first 18 years of human life and the education and care needs of the child continue
depending on his/her level of immaturity (Hacioglu, 1998). The child has emotional needs such as trust, stimulation
through play, being touched, seeing himself as a valuable individual, having consistent order and structure,
socialization, and physical basic needs such as care, nutrition, and healthcare (Hosoglu, 2009). The happiness and
well-being of children affect their families, and the happiness and well-being of families affect society. Children's
happiness and well-being, which are at the core of this structure that appears as a relational bond, can be realized
by meeting the basic needs of the child and protecting him/her from maltreatment. Modern and developed societies
act with the principle of “raising healthy individuals” (Ataman, 2005). Establishing certain rights and rules for
children are important steps to raising healthy individuals. Children’s rights to life, development, participation, and
protection are the most fundamental rights. These rights are included in the Convention on the Rights of the Child
in international law (The United Nations International Children's Emergency Fund [UNICEF], 2004).

Unfortunately, a child's certain legal rights are not sufficient for the protection of the child. The child can
be either neglected or abused in different ways in different societies. Child neglect and abuse are defined differently
in different societies and in different disciplines. In general, social and moral rules, and actions and inaction that
are described as inappropriate and damaging by professionals, which have negative effects on the development of
the child, are defined as child neglect and abuse (Taner & Gokler, 2004). Not performing the actions that should
be taken against the child and not meeting his needs are considered as neglect, while any bad behavior towards the
child is defined as abuse (Polat, 2017). While neglect is a passive phenomenon, abuse is active. Although neglect
and abuse differ in meaning, they are often seen together (Soyer, 2017). Child neglect and abuse can be carried
out in different ways, including “emotional, physical, sexual, economic” neglect and abuse (Polat, 2017). In its
most general definition, physical abuse is expressed as the non-accidental injury of a child. As a result of physical
abuse, the physical integrity of the child is damaged. It is the most easily detectable type of abuse. Beating a child
is the most common form of physical abuse (Cifci & Duyan-Camurdan, 2019). Emotional abuse, which is another
form of abuse, does not have physical symptoms like physical abuse (Pekdogan, 2017). Emotional abuse includes
behaviors such as shouting, swearing, insulting, humiliating, and mocking the child. It is usually seen together
with other types of abuse (Beyazova & Sahin, 2011). Among the types of abuse, the type with the most devastating
effects is sexual abuse. Sexual abuse is the use of a child by an adult or someone who is at least 3-4 years older
than him/her for sexual satisfaction. Sexual abuse is usually perpetrated by people in the child's close circle
(Aktepe, 2009).

Neglect is expressed as passive abuse of a child. Not meeting the needs of the child such as nutrition or
shelter or being indifferent towards the needs of the child is referred to as physical neglect. Failure to meet a child’s
medical needs or to care for the child is referred to as medical neglect. Not meeting or ignoring a child’s needs
such as love, trust, or being valued is defined as emotional neglect and not meeting their educational needs or
support is defined as educational neglect (Beyazova & Sahin, 2011). Child neglect and abuse is a phenomenon
that has short- and long-term effects on a child. Factors such as the type, duration, and severity of neglect and
abuse, the degree of closeness of the abuser, and the child's perception of neglect and abuse differentiate the effects
on the child. Effects such as physical injuries, growth and developmental delays, insecurity, learning difficulties,
post-traumatic stress disorder, speech difficulties, alcohol and drug use, and negative friendships can be seen in
the child (Y1ilmaz-Irmak, 2008).

Studies and research on child neglect and abuse have revealed that the risk of neglect and abuse is higher
in some risky situations. These risk factors can be listed as parent-related risk factors, familial risk factors,
community-related risk factors, and child-related risk factors (World Health Organization [WHQ], 1999). Risk
factors for parents include the parents being young, the parents experiencing emotional problems, one parent
having problems with the other parent, being prone to crime, experiencing economic difficulties, having different
expectations about the child, and having a protective, negligent or authoritarian attitude. Parents that have
experienced neglect and abuse as a child and those having problems with attachment to the child are also risk
factors (Erol, 2007; Giil-Bulut, 2014; Taner & Gokler, 2004; Tas, 2017). The risk factors related to the family of
the child are factors such as the socioeconomic level of the family, and the number of children in the family.
Education level, a single-parent family structure, families with divorced parents, social exclusion from the family,
and easy access and intervention of foreigners into the family are also risk factors related to the family. Factors
related to the society in which the child lives are high unemployment, wrong approaches such as early marriage
and employment, inadequate or unimplemented laws and policies regarding children, uncontrolled effects of media
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and technology on the child, and the lack of necessary precautions and interventions. Not caring for the child is
also one of these factors (Giil-Bulut, 2014; Human Rights Association [HRA], 2008).

According to the child statistics report of the Turkish Statistical Institute, 55.3% of the 150 thousand 615
children who arrived at security units as victims of ill-treatment are victims of wounding, 14.5% of them are
victims of crimes against the family order, and 12.2% of them are victims of sexual crimes (Turkish Statistical
Institute [TUIK], 2021). As a form of maltreatment, those who most frequently experience child neglect and abuse
are individuals with disabilities. Sullivan and Knutson (2000), in their "llI-treatment and Disability: Population-
Based Epidemiological Study", stated that individuals with disabilities are exposed to neglect and abuse three to
four times more than others. When evaluated in terms of neglect and abuse types, it was stated that individuals
with disabilities were exposed three times more to sexual abuse. They were axposed to physical abuse 2.1-3.8
times more and they were neglected 1.4-8 times more than normally-developed individuals. Children with
disabilities are most exposed to neglect and abuse between the ages of 6 and 9 years, just like normally-developed
children. In the study, it was stated that children with behavioral disorders were the most exposed to neglect and
abuse, followed by children with disabilities such as mental retardation, speech difficulties and orthopedic
inadequacy. As disability increases, the risk of neglect and abuse also increases (Sullivan & Knutson, 2000).
Children with disabilities may be at greater risk of neglect and abuse, which is due to their characteristics such as
not being able to express themselves, not being able to distinguish between good and bad behavior or touching,
and not being able to meet their special needs such as the ability to use the bathroom, the toilet, and dressing
themselves. It is also due to being dependent on the caregiver for a long time, being limited in movement, not
being able to make sense of neglect and abuse, and not having the ability to resist (Bulut & Karaman, 2018). The
causes of neglect and abuse are interrelated. None of the listed reasons make the child responsible for the neglect
and abuse of him- or herself (Hosoglu, 2009; Karaman-Kepenekei & Baydik, 2009).

Other risk factors related to a child are age, gender, being a working child, being a migrant child, being a
premature baby, having problematic behaviors, being a grumpy or crying child, having an attention deficit disorder,
being hyperactive, having a learning disability, having an orthopedic disability, and having an intellectual
disability. and being an individual with disabilities due to other deficiencies (Acehan et al., 2013; Erol, 2007; Tas,
2017). These listed factors are not completely independent from each other. Child-, parent-, family-, and
community-related factors have a relational bond. In future studies to protect the child, it will be effective to
analyze these relational situations and create programs.

Prevention studies on child neglect and abuse are carried out in three stages. The first of these prevention
studies are studies on the general population before neglect and abuse have occurred. At this stage, groups at risk
are also identified. In the second prevention study, studies are carried out with children at risk, and support is
provided to the family on different issues. In the third prevention study, improvement and support activities are
carried out with children who are exposed to neglect and abuse (Balli, 2010). It is thought that working with the
family, which is another risk factor, will be beneficial in terms of preventing neglect and abuse, taking into account
the relational dimension in prevention studies to be carried out on individuals with disabilities. Individuals with
disabilities are one of the groups at risk (Bulut & Karaman, 2018). With education programs on protection from
neglect and abuse for families with individuals with disabilities, both neglect and abuse of children can be
prevented, and families can be able to recognize neglect and abuse so that they can analyze the symptoms in
children.

Children with disabilities are also affected by neglect and abuse as much as children with normal
development (Bulut & Karaman, 2018). Therefore, preventive studies on neglect and abuse of children with
disabilities are also of great importance. Families protecting their children against possible risks and providing
education to their children with the right approach are important steps in the prevention efforts with training to be
provided for family members responsible for the care, education, and protection of the children with disabilities.
With the training to be facilitated on this subject, families can more easily recognize the indicators of neglect and
abuse in their children with disabilities, and in such a case, they can have information about how to communicate
with their child and from whom to obtain support. In studies conducted on families, individuals with disabilities,
and specialists working with individuals with disabilities in our country, it has been determined that there is a lack
of issues related to neglect and abuse and training programs are needed (Toydemir, 2019). In another study
examining the studies on preventing child abuse between the years of 1995 and 2020 in Turkey, it was observed
that most studies were conducted on primary prevention. In the same study, the scarcity of studies on children with
disabilities in the risk group was mentioned (Derebaggce & Halis, 2021). In their study, Keser et al. (2010) stated
that when parents encounter abuse against their children, they use inappropriate coping methods against neglect
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and abuse. It is thought that the views of parents who are incorrectly informed about child abuse and neglect can
be changed with comprehensive education programs that are applied at regular intervals that are suitable for their
education levels. It is recommended to create training content suitable for these deficiencies. In the study of Kiigiik
(2012) that aimed to raise awareness about abuse among mentally-handicapped children and their parents, two
different education programs were prepared for the children and their parents. In this study, the necessity of
conducting parental education in parallel with the intervention and prevention studies to be carried out for
individuals affected by mental disabilities was emphasized. There are many studies on the prevention of child
neglect and abuse with children with normal development and their families in our country (Atesoglu, 2018). When
the literature was scrutinized, it was thought that the studies on neglect and abuse of children with disabilities and
their families were quite limited (Toydemir, 2019). Educating families with children with disabilities will also
serve to ensure that these children receive the right education on neglect and abuse, and to increase family-child
interaction. With the increase in the level of knowledge of families with children with disabilities, the direction of
their work on their children will also change and a prevention dimension will emerge against abuse and neglect.
As a result, this study is crucial because the studies on families regarding the neglect and abuse of children with
disabilities are limited, it contributes to the relevant literature and it sheds light for future research.

Objectives

The study aims to analyze the effectiveness of a family education program on the protection from neglect
and abuse offered to families with children with disabilities. For this purpose, answers to the following questions
were sought:

1. What is the effect of the family education program on the protection from neglect and abuse offered to
the families participating in the research on the families’ level of knowledge about neglect and abuse of
children?

2. What are the views of families with children with disabilities participating in the research on family
education for the protection from neglect and abuse of children?

Method
Research Model

A mixed methods approach was used in this study, which was carried out to examine the effect of a family
education program on the protection from neglect and abuse of children, which will be offered to families with
children with disabilities, on their level of knowledge. In this type of research, the researcher used both qualitative
and quantitative data (Balci, 2018). For example, the researcher first conducted an experimental study, then
interviewed the research participants about how they perceived the research, and the results were compared.
Qualitative and quantitative data collection can be done simultaneously or consecutively (Balci, 2018). In this
study, an experimental design with a pretest-post-test control group was used while collecting quantitative data. In
this pattern, there are two groups formed by unbiased assignment. One of these groups was determined as the
experimental group and the other as the control group. Measurement tools were applied to both groups before and
after the experiment (Karasar, 2016). The table created by Karasar (2016) to define this pattern is given below.

Table 1
Design of the Study

Group Appointment Measurement Operation Measurement Measurement
G R O X Oi.2 O3
G2 R O2.1 022

In this study, the dependent variable was “knowledge level of families with children with disabilities
about neglect and abuse” and the independent variable was “family education program for prevention of neglect
and abuse to be offered to families with children with disabilities”. In the experimental model with the pretest-
post-test control group, applying the pretest to both the experimental and control groups without the effect of the
independent variable allowed for identifying the similarities and differences between the two groups. Afterwards,
applying the post-test to both groups after applying “X” allowed the pre-test and post-test to be compared and
interpreted (Karasar, 2016). In this study, the “Parent Information Questionnaire” and “Parent-Child Neglect and
Abuse Awareness Scale” were provided to the participants as pre-test and post-test questionnaires, respectively.
The same pre-test and post-tests were applied to both the control group and the experimental group participants.
In addition, both measurement tools were applied to the experimental group three weeks after the training. In the
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study, an interview form consisting of four questions was also applied after the training to the experimental group
who received the training.

Study Group

The target population of this research was families with children with disabilities. The study group of the
research was determined by using the convenient sampling method, which is one of the purposeful sampling
methods. Appropriate sampling should be selected from units that are easily accessible and applicable due to the
limitations in terms of time, money, and labor (Biiyiikoztiirk et al., 2016). Forty parents with children with
disabilities living in the Aliaga district of Izmir province made up the study group of the research. In reaching the
families who will participate in the study, support was received a rehabilitation center, which provides education
in the district of Aliaga. Mothers, fathers, family members, or persons responsible for the care of the child from
families with children with disabilities participated in the study. The families participating in the study were
randomly assigned to the experimental and control groups. Participants in the study were obtained voluntarily.
After classifying 20 participants for the experimental group and 20 participants for the control group, a total of 40
participants were randomly assigned to the experimental and control groups.

Table 2
Demographical Information of the Study Group

Demographical AnSwers Experimental group Control group
information Frequency (n)  Percentage (%)  Frequency (n)  Percentage (%)
Mother 18 90.0 19 95.0
The person who filled up ~ Father 1 5.0 1 5.0
the form Other 1 5.0 0 0
Total 20 100.0 20 100.0
20-30 2 10.0 8 40.0
31-40 9 45.0 8 40.0
Age 41-50 6 30.0 4 20.0
51+ 3 15.0 0 0
Total 20 100.0 20 100.0
Married 20 100.0 19 95.0
Marital status Single 0 0 1 5.0
Total 20 100.0 20 100.0
Primary 10 50.0 6 30.0
. Secondary 6 30.0 12 60.0
Educational status University 4 20.0 2 10.0
Total 20 100.0 20 100.0
Mental 1 5.0 3 15.0
Hearing-impaired 1 5.0 0 0
Visually impaired 1 5.0 0 0
Autism 8 40.0 13 65.0
Your child’s kind of Learning disability 1 5.0 0 0
disability Down Syndrome 2 10.0 0 0
ADHD 3 15.0 1 5.0
Speech disorder 2 10.0 3 15.0
Other 1 5.0 0 0
Total 20 100.0 20 100.0
Have you ever received Yes 1 5.0 1 5.0
any training about No 19 95.0 19 95.0
neglect and abuse? Total 20 100.0 20 100.0

Note: ADHD = attention deficit hyperactivity disorder.

When Table 2 was analyzed, it was seen that most of the participants in the experimental and control
groups were mothers. When the participants were analyzed according to the age variable, it was determined that
the participants were between the ages of 20 and 50 years and most of them were under the age of 40 years old.
Considering the marital status variable, almost all of the participants were married. When the educational status of
the participants was analyzed, it was seen that half of the participants in the experimental group were at the primary
education level and most of the participants in the control group were at the secondary education level. When the
variable of disability type of children with disabilities that families have was analyzed, it was seen that autism was
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the most common disability type in both the experimental (n = 8) and control groups (n = 13). When the participants
were asked if they had ever received training on neglect and abuse before, it was reported that only one participant
in both groups received training on this subject, and the training received was only around sexual abuse.

Data Collection Tools

To collect the data in the research, existing measurement tools related to child neglect and abuse were
scanned in the literature, and, considering that they would be suitable for the content of the education program and
could measure the effectiveness of the education well, the Parent Neglect and Abuse Information Questionnaire
(PNAIQ) and the Parent-Child Neglect and Abuse Awareness Scale (PCNAAS) were used as data collection tools.
An interview form with four questions was also applied to the experimental group who received training in the
study to measure their views on the education at the end of the training.

Parent Neglect and Abuse Information Questionnaire (PNAIQ)

One of the data collection tools used in the research, the Parent Neglect and Abuse Information
Questionnaire, was developed by Atesoglu (2018) to evaluate a parent education program. The survey consisted
of two parts. The first 31 questions in the questionnaire were prepared to be evaluated with a 3-point rating in the
form of "0 (Strongly Disagree) to 3 (Strongly Agree)". The remaining 32 questions were answered as “0 (True), 1
(False), and 2 (I don’t know)”. Each item was scored and item analysis was performed. In the evaluation of the
results, frequency and percentage calculations were used for each section. The questionnaire consisted of 63 items,
with 32 items in the first section and 31 items in the second section. In the questionnaire, there were items on child
neglect, types of neglect, types of child abuse, child abuse, indicators of child neglect and abuse, risk factors in
child neglect and abuse, effects of child neglect and abuse on children, and prevention of child neglect and abuse.

Parent-Child Neglect and Abuse Awareness Scale (PCNAAS)

The Parent-Child Neglect and Abuse Awareness Scale, which is the second data collection tool used in
the research, was developed by Unal (2017). There were 45 items in the scale. A 5-point Likert type was used as
"0 (Strongly Disagree), 1 (Disagree), 2 (Undecided), 3 (Agree), and 4 (Strongly Agree)". It took approximately
15-20 minutes for the participants to fill in the scale. On the scale, there were items on "general information about
child neglect and abuse (abuse characteristics, the prevalence of neglect and abuse, etc.), types of abuse, physical
abuse, sexual abuse, emotional abuse and abuser profile, awareness of neglect”. These subjects constituted the sub-
dimensions of the scale. According to the interpretations of the Cronbach Alpha Coefficient, the Cronbach Alpha
reliability coefficient of the Physical Abuse Awareness subscale, consisting of 6 items, was calculated as .80 and
it was found to be quite reliable. The Cronbach Alpha reliability coefficient of the 15-item Emotional Abuse
Awareness subscale was .85. The Cronbach Alpha reliability coefficient of the 8-item Sexual Abuse Awareness
subscale was .80, and the Cronbach Alpha reliability coefficient of the 4-item Neglect Awareness subscale was
calculated as .80.

The Cronbach Alpha reliability coefficient of the Parent-Child Neglect and Abuse Awareness Scale
(PCNAAS), which consisted of a total of 45 items, was calculated as .81 and it was found to be highly reliable.
The items of this scale were scored individually and item analysis was performed. Item analysis and reliability
coefficients were calculated by the researcher who created the scale. The Cronbach Alpha reliability coefficient of
the 45 items on the scale was determined as .81 (Unal, 2017).

Interview Form Applied to the Experimental Group at the End of the Training

An interview form consisting of four questions was applied to the experimental group participants from
families with children with disabilities, after the family education program on prevention from neglect and abuse,
to capture the opinions of the families about the education. While preparing these interview form questions, a
literature review was done and sample questions were prepared. Expert opinions were obtained from four experts
who completed their doctoral education in the field of special education, psychological counseling, and guidance
regarding the questions prepared. In line with the expert opinions, the following questions were asked. After the
training, interview forms were distributed to the families and they were asked to respond in writing. The questions
of the family interview form applied to the experimental group after the training are as follows:

1. Do you think this training is useful? Can you explain?

2. What kind of effects do you think the family education you received on neglect and abuse in children
with disabilities will affect your approach to your child? Can you explain?
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3. Were there any topics that were missing or not clearly or intelligibly presented in this training? Can you
explain?

4. If you were conducting this training, what other sub-headings would you include about neglect and abuse?
Data Collection

The data collection process was carried out face-to-face with a total of 40 participants, with 20 participants
from the experimental group and 20 from the control group, in the district of Aliaga of a province, between June
and October 2020. At the beginning of the data collection process, ethics committee approval was obtained from
the Ethics Committee of the University of Necmettin Erbakan. The consent form was obtained from the
participants before starting the study. The data collection process was carried out in the order shown in Figure 1.

Figure 1
Data Collection Process

Preliminary
NZ

Literature search
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Determination of the measurement tools
NZ
Preparation of the presentations used in the training
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Application of the monitoring tests to the experimental and control groups 3 weeks

As indicated in Figure 1, the first stage of the data collection process was the preliminary stage. In the
preliminary stage, research was conducted on the dimensions of the issue with families with children with
disabilities on child neglect and abuse, and it was decided to include both neglect and abuse terms. In the study,
these main headings were used considering that the use of the titles "neglect, abuse, physical abuse, emotional
abuse, and sexual abuse™ and organizing the sessions accordingly would increase the level of knowledge and
awareness of the families on the subject. After the preliminary preparation phase was completed in the data
collection process and the main topics were determined, family education programs about neglect and abuse were
scanned in the literature. Microsoft PowerPoint presentations were prepared based on five main topics that were
selected during the preparation of the presentations to be used for the training. The presentations consisted of 15-
30 slides in line with the achievements about what neglect and abuse are, how to distinguish between the concepts
of neglect and abuse and what the indicators of neglect are. There was also a section on abuse and its effects on
the child, how to communicate with the child experiencing neglect and abuse, and how to prevent neglect and
abuse. At the end of each presentation, an activity related to the subject studied in that session was included. These
activities were distinguishing between neglect and abuse from the given sentences, understanding the types of
abuse and neglect from the given sentences and images, and reading and analyzing different abuse scenarios. There
was also true/false activities in the given sentences about some well-known mistakes about neglect and abuse in
society. Considering that it would support the permanence of the achievements targeted in the family education
program, a neglect and abuse family education booklet was prepared that could be used as material in the activities
held in the family education sessions. The pre-tests were applied to the experimental group in a family-child center
where the training was held just before the first training session, and to the control group in a rehabilitation center
at the same time as the experimental group. Family-child center was chosen as the place of education as there is a
playground where families can leave their children during education.
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Figure 2
Training Sessions and Achievements
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As seen in Figure 2, the training consisted of five sessions. Each session lasted approximately one hour.
The sections of training were conducted in person. In the training sessions, open lectures, question-answer,
discussion, and scenario techniques were used. For each training session, two scenarios were created regarding the
training session content. These scenarios were reviewed by a special education specialist and an institutional
psychologist, and the sections that would create negative elements for families were removed and finalized. The
scenarios were arranged to include all individuals with disabilities. It did not include different requirement
situations. It was created by considering the common needs of all individuals with disabilities. The participants
kept the "family education booklet", which was the educational material, with them during the training sessions,
and they participated by following the activities in the sessions from their booklets. The content of the family
education booklet was formed from the achievements mentioned in the training sessions listed in Figure 2. The
family education presentations and the content of the family education booklet were prepared in parallel. While
preparing the family education presentations and the family education booklet, expert opinions were obtained from
two academics in the field of special education. After the training sessions were completed, the post-tests were
administered to the experimental group in the family-child center where the training was held. The post-tests were
administered to the control group in parallel with the experimental group at the rehabilitation center. The
measurement tools used by the researcher for pre- and post-test were applied to the experimental group participants
three weeks after the training to monitor the given training. The measurement tools were converted into an online
form and sent to the families electronically. Each participant was called by phone and reminded to fill in the form.
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Data Analysis

As a result of the research, the quantitative data obtained from the data collection tools were analyzed by
using the SPSS statistical program. When the homogeneity test results of the data collection tools used in the
research were analyzed, since the first part of the Parent Neglect and Abuse Information Questionnaire (PNAIQ)
scored .089, the second part of the Parent Neglect and Abuse Information Questionnaire (PNAIQ) scored .625,
and the Parent-Child Neglect and Abuse Awareness Scale (PCNAAS) scored .394, with p > .05, the three tests
were found to be parametric and the research findings were analyzed with non-parametric tests. After it was
decided that non-parametric tests would be used in the homogeneity test, the non-parametric form of the t-test, the
Mann-Whitney U test, and the Wilcoxon test were used in the data analysis. These tests are generally used when
the homogeneity assumption of sample variances of the t-test is violated (Karasar, 2016). The independent sample
Mann-Whitney U test was used to compare the pretest scores of the experimental group and the control groups,
which are two independent samples. Again, the independent sample Mann-Whitney U test was used to compare
the post-test scores of the two groups. The non-parametric single sample Wilcoxon test was used to compare the
pre- and post-tests of the experimental group. In the control group, as in the experimental group, the single sample
Wilcoxon test was used to compare the pretest and post-test results. The Wilcoxon test was used for the post-test
and follow-up test analysis in the experimental group. Follow-up tests were not applied to the control group. In
the study, the findings of the family interview form applied to the experimental group after the training were
analyzed with the descriptive analysis method. Four questions about the process and the effect of the presented
program were provided to the families and were discussed under the themes of process and impact, and the answers
were found as percentage and frequency. Descriptive analysis is a type of qualitative data analysis that includes
summarizing and interpreting the data obtained by various data collection techniques according to predetermined
themes. It is used for processing data that does not require in-depth analysis. The main purpose of this type of
analysis is to present the findings to the reader in a summarized and interpreted form. In the descriptive analysis
method, it is advocated that the collected data are presented to the reader as they are without any action. With this
method, the findings obtained by the researcher are prevented from being interpreted and indicated differently.
Presenting the obtained data in its clear initial form is important to ensure impartiality (Sonmez & Alacapinar,
2011).

Results

In this section, the research findings in the effectiveness of the family education program on the
prevention of neglect and abuse offered to families with children with disabilities are included. General
information on neglect and abuse in the family education program, and the research findings on neglect, abuse,
physical abuse, emotional abuse, and sexual abuse is detailed in this section. The Mann-Whitney U test results of
the independent sample test are given in Table 3, as mentioned in the first of the research questions, in the
dimension of general information about neglect and abuse.

Table 3
Experimental and Control Group General Information Pretest Post-test Mann-Whitney U Analysis Findings
General information Pre-test Post-test
Test Group N SR MR U Z P SR MR U Z P
E 20 17.65 353 28 560
PNAIQ1 C 20 23.35 467 143 155012y, 260 50 412 000
T 40
E 20 23.40 468 29.75 595
PNAIQ2 C 20 17.60 352 142 -1.58 011 11.25 225 15 -5.03 0.00
T 40
E 20 21.38 427.50 30 600
PCNAAS C 20 19.63 392.50 182.50 -0.47 0.63 11 220 10 -5.14 0.00
T 40

Note: C = control group; E = experimental group; MR = mean ranks; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ =
parent neglect and abuse information questionnaire; SR = sum of rows; T = total.

In Table 3, the first part of the Parent Neglect and Abuse Information Questionnaire (PNAIQ1), the
second part of the Parent Neglect and Abuse Information Questionnaire (PNAIQ2), the Parent-Child Neglect and
Abuse Awareness Scale (PCNAAS) experimental and control group total scores pre- and post-test findings are
outlined. When the data in Table 3 were analyzed, there was no significant difference between the two groups in
the post-tests applied to the experimental and control groups after the training, while there was no significant
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difference in the general information dimension in the experimental and control groups in the applied data
collection tools (p < 05). This study consisted of the general information dimension about neglect and abuse and
the characteristics of the person who commits the neglect and abuse, that is, the abuser. It also consisted of the
issues that increase the risk of neglect and abuse (having a child at an early age, using alcohol and drugs, lack of
knowledge about raising a child and protecting the child from abuse, etc.) and the characteristics the parents had.
These are the sections of training that were given about neglect and abuse. Who should receive training on this
subject, the necessity for parents to receive training on this subject, and that the child cannot be held responsible
for neglect and abuse were the topics of the training.

From the research findings, it was seen in the pre-tests that the experimental and control group participants
had similar knowledge levels on these subjects before the training. In the post-tests made after the training, it was
seen that the families differed in the dimension of general knowledge and that there was an increase in the
knowledge level of the experimental group who received the training, but there was no such increase in the control
group. From this point of view, it can be said that the training affected on the knowledge levels of the families in
terms of general knowledge. The analysis results of the single sample Wilcoxon test was used to make a
comparison between the pre- and post-tests of the experimental group in terms of general information. These
results are given in Table 4.

Table 4

Experimental and Control Group General Information Pretest-Post-test Wilcoxon Analysis Findings

General information Experimental group Control group

Test N Mean SD Min  Max Z p Mean SD Min  Max Z P

Pr 20 1790 249 13 23 19.05 3.10 12 24

PNAIQL o 50 2265 206 17 24 39 000 Jgus 595 12 g4 076 044
Pr 20 2420 322 19 29 2230 281 15 26

PNAIQZ b 20 2080 242 24 33 BAT 000 5570 311 14 26 098 033
Pr 20 3790 527 27 47 3730 396 30 43

PCNAAS o 90 5235 487 39 58 392 000 45 98 99 45 064 052

Note: Max = maximum test score; Min = minimum test score; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ = parent
neglect and abuse information questionnaire; Pr = pretest; Pt = post-test; SD = standard deviation.

When Table 4 was analyzed, it as observed that there was an increase in the minimum and maximum test
scores of the experimental group who received training in all data collection tools in the general information
dimension and a significant difference between the pre- and post-tests (p < 05). There was no significant difference
in the control group who did not receive the training (p > .05). When the test averages given for the experimental
group were analyzed, it is significant that the increase in the level of knowledge of the families in the dimension
of general knowledge increased significantly after the training. Accordingly, it can be said that the family education
program for the prevention of neglect and abuse is effective in increasing the general knowledge of families with
children with disabilities about neglect and abuse.

Table 5
Experimental Group General Information Post-test-Follow-up Test Wilcoxon Analysis Findings
General information Experimental group
Test N Mean SD Min Max Z P
Post-test 20 22.65 2.06 17 24
PNAIQL Monitoring 20 22.95 1.19 20 24 0.80 0.42
Post-test 20 29.80 2.42 24 33
PNAIQ2 Monitoring 20 30.40 2.09 25 25 -1.90 0.06
Post-test 20 52.35 4.87 39 58
PCNAAS Monitoring 20 54.20 3.91 42 59 -3:34 0.00

Note: Min = minimum test score; Max = maximum test score; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ = parent
neglect and abuse information questionnaire; SD = standard deviation.

From Table 5, there were Wilcoxon test analysis findings made in the general information sub-dimension
of the post-tests and follow-up tests applied to the experimental group. When the post-tests and follow-up tests
were compared in the general information sub-dimension, it was seen that there was an increase in the test averages
of the experimental group participants. In the PNAIQ1 and PNAIQ?2 tests, there was no significant difference
between post-test and follow-up test (p > .05). A significant difference was observed in the PCNAAS test (p <
.05). It can be said that there was no change in the knowledge level of the families for the PNAIQ1 and PNAIQ2
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tests, and the knowledge gained from the training was permanent. In the PCNAAS test, it was seen that there was
an increase in the knowledge level of the families after the training. Accordingly, it can be said that family
education in the dimension of general information about neglect and abuse maintained its effectiveness in the
follow-up test performed after a while. It is thought that the review of the family education booklet, which was
created from the content of family education given to the families by the researcher, by the families after the
education supports the effectiveness of the training.

Another question of the research was "Does family education have an effect on the level of knowledge of
families about neglect?" Findings related to the sub-dimension are presented in this section. The basic needs of
children, the situations in which children experience neglect in the family or school, and the social environment
when there are indications that neglect should be considered, the types of neglect were included in the neglect sub-
dimension of the tests. The Mann-Whitney U test results of the independent sample test are given in Table 6.

Table 6
Experimental and Control Group Omission Dimension Pretest-Post-test Mann Whitney U Analysis Findings

Neglect Pre-test Post-test

Test Group N MR SR U Z P MR SR ] Z P
E 20 1873 37450 2498 49950

PNAIQ1 C 20 2208 44550 16450 098 033 g n0 55, 11050 -255 001
T 40
E 20 1828 36550 26.73  534.50

PNAIQ2  C 20 2273 4sasp 199950 122 022 o8 g55y 7990 -396 0.00
T 40
E 20 1665 333 29.45 589

PCNAAS C 20 2435 487 123 211008 g5 231 21 487000
T 40

Note: C = control group; E = experimental group; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ = parent neglect and
abuse information questionnaire; MR = mean ranks; SR = sum of rows; T = total.

From Table 6, the first part of the Parent Neglect and Abuse Information Questionnaire (PNAIQ1), the
second part of the Parent Neglect and Abuse Information Questionnaire (PNAIQ?2), the Parent-Child Neglect and
Abuse Awareness Scale (PCNAAS), and the experimental and control group total scores are outlined. The pre-test
and post-test findings are shown. When Table 6 was analyzed, it was determined that while there was no significant
difference in the neglect dimension in the pre-tests of the experimental group and the control group, there was a
significant difference in the post-tests of the experimental and control groups (p <.05). From the research findings,
it was seen in the pre-tests that the participants in both the experimental and control groups had similar knowledge
levels on the above-mentioned issues related to neglect before the training. In the post-tests made after the training,
it was seen that the families differed in the dimension of neglect and there was an increase in the knowledge level
of the experimental group who received the training, but there was no such increase in the control group. From
this point of view, it can be said that the training given had an effect on the knowledge levels of the families in the
dimension of neglect. The analysis findings of the single sample Wilcoxon test that were used to compare the pre-
tests and post-tests of the experimental group in the neglect dimension are given in Table 7. The Wilcoxon test
results for the pre- and post-tests of the control group are presented in Table 7 for comparison.

Table 7

Experimental Group Neglect Dimension Pretest-Post-test Wilcoxon Analysis, Control Group Neglect Dimension
Pretest-Post-test Wilcoxon Analysis Findings

Neglect Experimental group Control group
Test N Mean SD Min Max YA P Mean SD Min Max Z P
Pr 20 960 1.76 6 12 1020 140 7 12
PNAIQL o 59 1135 87 9 12 343 000 4650 145 7 12 29 077
PNAIQ2 Pr 20 1130 3.04 6 15 3.41 000 1245 248 7 15 -99 0.32
Pt 20 1495 .22 14 15 1285 280 5 15
Pr 20 1270 2.13 8 16 1405 248 8 17
PCNAAS bt 20 1815 201 11 20 393 000 1390 1o4 9 17 155012

Note: Max = maximum test score; Min = minimum test score; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ = parent
neglect and abuse information questionnaire; Pr = pretest; Pt = post-test; SD = standard deviation.
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When the pre-test and post-test scores of the experimental group were compared, it was seen that the
minimum and maximum test scores increased in the post-tests compared to the pre-training group. There was an
increase in the test averages and there was a significant difference (p < .05). In the control group, it was observed
that the minimum and maximum test scores either remained the same or decreased. Based on the increase in the
test scores of the experimental group, it can be said that the family education program for the prevention of neglect
and abuse was effective in the knowledge of neglect and abuse of the families. The Wilcoxon analysis findings in
which the follow-up tests and post-tests were compared to measure the effectiveness and permanence of the
education given to the families in the neglect dimension are given in Table 8.

Table 8
Experimental Group Neglect Post-test-Follow-up Test Wilcoxon Analysis Findings
Neglect Experimental group
Test N Mean SD Min Max Z P
Post-test 20 11.35 0.87 9 12
PNAIQL Monitoring 20 11.35 0.74 10 12 0.00 1.00
Post-test 20 14.95 0.22 14 15
PNAIQ2 Monitoring 20 14.85 0.49 13 15 -1.00 0.32
Post-test 20 18.15 2 11 20
PCNAAS Monitoring 20 18 1.83 12 20 ~92 36

Note: Max = maximum test score; Min = minimum test score; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ = parent
neglect and abuse information questionnaire; SD = standard deviation.

From Table 8, it can be said that the minimum and maximum scores in the neglect dimension approached
each other in the post-test administered immediately after the training and the follow-up tests administered three
weeks after the training. When the follow-up and post-tests applied to the experimental group participants were
compared, it was seen that there was no significant difference (p <.05). In the follow-up test performed after three
weeks with the participants who received the training, it can be said that the effect of the training was preserved
in the follow-up tests in the neglect dimension, which was because there was not much change in the test averages
compared to the post-test. Another question of the research was "Does family education affect on the level of
knowledge of families about abuse?" Findings related to the sub-dimension are presented in this section. The
findings obtained from the test items about how to establish communication with the child in case of abuse and
how to report the abuse to the judicial units, and how the family ignoring the situation in case of abuse will affect
the child are discussed in the abuse dimension. Since the abuse dimension is not handled separately in the PCNAAS
test, the findings of the PNAIQ test are presented in this section.

Table 9
Experimental and Control Group Abuse Dimension Pretest-Post-test Mann Whitney U Analysis Findings
Abuse Pre-test Post-test
Test Group N MR SR U YA P MR SR U A P
E 20 20.88 417.50 28.60 572
PNAIQ1 C 20 20.13 402.50 192.50 020 0.84 12.40 248 38 441 0.00
T 40
E 20 18.68 373.50 22 440
PNAIQ1 C 20 2233 44e50 10350 108 028 g 380 7o -1.78 008
T 40

Note: C = control group; E = experimental group; MR = mean ranks; PNAIQ = parent neglect and abuse information questionnaire; SR = sum
of rows; T = total.

When Table 9 was analyzed, there was no significant difference between the experimental and control
groups' PNAIQ pre-tests in the first part of the abuse dimension, but there was a significant difference between
their post-tests (p < .05). Accordingly, it can be said that family education was effective in this section. In the
second part of the PNAIQ, there was no significant difference between the experimental and control groups in the
pre-tests, while there was a change that tended to create a significant difference between the post-tests, but there
was no significant difference (p > .05). Accordingly, it can be said that before the training in the PNAIQ test, the
knowledge level of the experimental and control groups in the abuse dimension was similar. After the training,
there was a significant difference in the PNAIQL1 test, but there was no significant difference in the PNAIQ2 test.
The findings of the Wilcoxon analysis findings, in which the change within the experimental group after the
education and the change within the control group can be seen in the abuse dimension, are presented in Table 10.
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Table 10

Experimental Group Abuse Dimension Pretest-Post-test Wilcoxon Analysis, Control Group Abuse Pretest-Post-
test Wilcoxon Analysis Findings

Abuse Experimental group Control group
Test N Mean SD Min  Max Z p Mean SD  Min Max Z p
Pr 20 17.70 3.46 7 22 18.10 2.97 13 24
PNAIQL o 59 2225 205 17 oq 383 000 3,95 563 13 23 052 060
Pr 20 7.60 1.93 3 9 8.35 .87 7 9
PNAIQ2 Pt 20 9 0 9 9 -2.97 0.00 8.80 50 7 9 -2.12  0.03

Note: Max = maximum test score; Min = minimum test score; PNAIQ = parent neglect and abuse information questionnaire; Pr = pretest; Pt
= post-test; SD = standard deviation.

From Table 10, it was seen that there was an increase in the minimum and maximum scores and the test
averages in the experimental group in the abuse dimension. Considering the experimental group findings, it was
seen that there was a significant difference between the pre- and post-tests of the participants (p < .05). When the
control group findings were analyzed, it was observed that there was no change or decrease in the minimum and
maximum scores and test averages. Based on these findings, it can be said that the family education in the abuse
dimension affected the knowledge levels of the families.

Table 11
Experimental Group Abuse Dimension Post-test-Follow-up Wilcoxon Analysis Findings
Abuse Experimental group
Test N Mean SD Min Max Z p
Post-test 20 22.25 2.05 17 24
PNAIQL Monitoring 20 23.10 1.21 20 24 -2.39 0.02
Post-test 20 9 0 9 9
PNAIQZ  p1onitoring 20 9 0 9 9 0.00 1.00

Note: Max = maximum test score; Min = minimum test score; PNAIQ = parent neglect and abuse information questionnaire; SD = standard
deviation.

When Table 11 was analyzed, according to the Wilcoxon analysis results, the experimental group abuse
dimension post-test and follow-up test analysis findings are shown. In Table 11, in which the post-tests applied to
the experimental group immediately after the training and the follow-up tests administered three weeks later were
compared, there was a significant difference. There was a significant difference between the post-test and follow-
up test in the first part of the PNAIQ (p < .05). In the first part of the PNAIQL, there was an increase in the test
averages and minimum test scores in the post-test. In the second part of the PNAIQ2, there was no difference
between the post-test and follow-up test, and the test scores remained the same. According to Table 11, it can be
said that the training given to the families in the abuse dimension maintained its effectiveness.

Another question of the research was "Does family education affect the level of knowledge of families
about types of abuse?" Findings related to the sub-dimension are presented in this section. In this section, there are
the findings on the test items about the types and indicators of abuse, the effects on the child, how to communicate
with the child and how to take precautions.

In Table 12, in terms of types of abuse, the Wilcoxon analysis, which compared the pre- and post-test
findings of the experimental group, and the Wilcoxon analysis, which compared the pre- and post-test findings of
the control group, are presented.
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Table 12

Types of Abuse; Experimental Group Pretest-Post-test Wilcoxon Analysis, Control Group Pretest-Post-test
Wilcoxon Analysis Findings

Physical abuse Experimental group Control group

Test N Mean SD Min  Max Z p Mean SD Min  Max Z p
Pr 20 6.75 1.33 3 8 7.10 1.12 5 8

PNAIQL p 20 765 50 6 g 202 000 o 139 4 g 037 07
Pt 20 5.35 .87 4 6 5.60 .82 4 6

PNAIQ2 Pr 20 6 0 6 6 -2.60 0.01 5 45 110 2 6 -0.85 0.40
Pr 20 1895 2.39 14 23 19.30 2.64 12 23

PCNAAS Pt 20 27 2.38 21 30 -3.93 0.0 18.20 3.09 10 23 123 0.2
Emotional abuse Experimental group Control group

Test N  Mean SD Min  Max Z P Mean SD Min  Max Z P
Pr 20 7.75 1.55 5 11 8.65 211 5 12

PNAIQL b 20 1080 132 8 12 39 000 g6 157 5 1o 016 08
Pr 20 5160 6.98 34 64 54.30 5.36 45 68

PCNAAS b 50 6815 508 53 75 9% 000 519y 553 41 g5 185 006
Sexual abuse Experimental group Control group

Test N  Mean SD Min  Max Z P Mean SD Min  Max Z P
Pr 20 3585 4.46 22 43 37.80 4.26 31 45

PNAIQL b 20 4520 244 39 48 392 000 55455 419 29 46 161 011
Pr 20 2150 4.10 15 30 22.35 2.80 18 28

PNAIQZ o 20 3340 262 26 36 %98 000 555 303 22 34 38 000
Pr 20 28.05 4.68 17 36 2780 3.93 20 36

PCNAAS ot 20 37 204 30 40 39 000 5095 410 o1 33 076 04

Note: Max = maximum test score; Min = minimum test score; PCNAAS = parent-child neglect and abuse awareness scale; PNAIQ = parent
neglect and abuse information questionnaire; Pr = pretest; Pt = post-test; SD = standard deviation.

When Table 12 was analyzed, the pretest and post-test scores of the experimental group were shown in
the dimensions of physical abuse, emotional abuse, and sexual abuse. The pre- and post-test Wilcoxon analysis
findings of the control group are shown. When the pre- and post-test mean scores of the experimental group in the
physical abuse dimension were analyzed, it was seen that the test averages increased in the post-tests. In addition,
it can be said that there was an increase in the minimum and maximum scores of the experimental group in the
physical abuse dimension, and as a result, there was a significant difference between the pre- and post-tests (p <
.05). When the findings of the control group in the physical abuse dimension were analyzed, it was seen that there
was no significant difference in the pre- and post-tests. In terms of physical abuse, it can be said that the family
education was effective based on this positive change in the test scores in the experimental group, unlike the control
group. Considering the findings of emotional abuse, which is one of the types of abuse, it was seen that the post-
test scores (maximum-minimum scores) in the experimental group increased compared to the pre-test scores and
there was a significant difference between the pre- and post-tests (p < .05). There was no such change in the control
group. In line with these findings, it can be said that the education in the dimension of emotional abuse was
effective on increasing the knowledge levels of the families. When the findings of sexual abuse, another type of
abuse, were analyzed, it was seen that the minimum and maximum scores of the experimental group increased.
The test averages increased in the post-tests compared to the pre-test, and there was a significant difference
between the pre- and post-tests (p <.05). There was no such change in the control group. In line with these findings,
it can be said that education in the dimension of emotional abuse was effective on the knowledge levels of families.
When the findings of sexual abuse, another type of abuse, were analyzed, it was seen that the minimum and
maximum scores of the experimental group increased, and the test averages increased in the post-tests compared
to the pre-test. There was a significant difference between the pre- and post-tests (p < .05). There was no such
change in the control group. In line with these findings, it can be said that the education in the dimension of
emotional abuse was effective on increasing the knowledge levels of the families. When the findings of the sexual
abuse dimension, which is another type of abuse, were analyzed, it was seen that the minimum and maximum
scores of the experimental group increased, and the test averages increased in the post-tests compared to the pre-
test. There was a significant difference between the pre- and post-tests (p < .05). In the control group, while there
was no significant difference in the PNAIQ1 and PCNAAS tests, there was a significant difference in the PNAIQ2
test. It can be thought that the reason for the difference in the test average and minimum-maximum scores in the
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PNAIQ?2 test control group findings is the families’ rising awareness and learning about these topics. In conclusion,
it can be said that the family education program for the prevention of neglect and abuse types was effective in
increasing the knowledge of families with children with disabilities about neglect and abuse.

After the family education program on the prevention of neglect and abuse in children, the opinions of
the families about the training were obtained from the experimental group participants who participated in the
study who were families with children with disabilities.

Qualitative Findings on the Impact of Education

In the interview form, “Do you think this training is useful? Can you explain?", it was determined that all
of the experimental group participants (n = 20) who participated in the training answered "yes, | found the training
useful”. Seven of the participants (35%) answered this question, “I had the opportunity to learn about the subjects
that I did not know”. Five of the participants (25%) gave an opinion on this question “My awareness of neglect
and abuse has increased”. Three of the participants (15%) answered "I am informed about how to protect my child
from neglect and abuse". The other three (15%) participants answered, "I had the opportunity to correct the
mistakes that I knew to be true about neglect and abuse™. Two of the participants (10%) answered "My perspective
on family education has changed". Below are sections from the opinions of the participants:

“I found the training helpful. The things we knew were true became clear, it was an opportunity to correct
what we knew wrong. Especially about abuse, | don't only think about sexual abuse anymore. | was also
informed about other types of abuse.” (D19)

“I would not want to participate in such pieces of training. Generally, they are one-sided; an educator
tells and we listen. But this training was interactive training. And with such pieces of training, our missing
information is completed. We mingle with different social circles.” (D14)

In the interview form, “What kind of effects do you think the family education you received on neglect
and abuse in children with disabilities will affect your approach to your child? Can you explain?”, it was
determined that all of the experimental group participants (n = 20) who participated in the training stated that there
would be changes in their approaches to their children. It was observed that the participants mostly answered "I
will change my behavior towards my child to protect my child from abuse™ (40%). Seven of the participants (35%)
answered the question that their approach to their children about neglect would change. Five of the participants
(25%) answered this question “I will be more careful about my child's private space/personal space”. Below are
sections from the opinions of the participants:

“The narration was very fluent and very effective, I had the opportunity to admit my own mistakes without
mercy and accept how it should be. I need to be in a place where my child can reach me and communicate
with me. | need to get to know the people around my child better and | need to listen more carefully when
my child tells me what they are going through. Especially in these matters, my approach to my child will
change.” (D12)

“I realized that my child is an individual and he has his private space. I will act accordingly.” (D2)
Qualitative Findings for the Process

In the interview form, the participants were asked, “Were there any topics that were left incomplete or
were not presented clearly and intelligibly in this training? Can you explain?" It was observed that all of the
experimental group participants (n = 20) who participated in the training answered "There was no topic left
incomplete or not presented clearly and intelligibly in the training".

“I don't think there is anything missing. it was essentially a thoughtful presentation that was seriously
worked on.” (D1)

“Actually, there was no place left incomplete, but there were people who asked the educator a lot of
questions outside the subject.” (D12)

“I don't think anything is missing. On the contrary, it was a thoughtful and thoughtful presentation.” (D1)

“There was not a place that was left incomplete, but there were many people who asked the educator a lot
of questions far afield.” (D12)
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In the interview form, the participants were asked, “If you were conducting this training, what other sub-
headings would you include about neglect and abuse?” Eleven of the experimental group participants who
participated in the training stated that the titles were sufficient and stated that they could not add another title to
the question. Two of the participants (10%) stated that they could not add another title, but that this training could
be given to other members of their family (father, grandparent, sibling, etc.) and teachers working with children.
One of the participants expressed his opinion that he could add a title about child marriages to this question. Two
of the participants stated that they would not add another title to this question, but that this training could be given
to all segments of society, especially in rural areas. One of the participants stated that he could add a title about
the developments in Turkey. Another participant replied to this question that examples from newspapers on this
subject could be added. Below are sections from the opinions of the participants:

“I wouldn't add another title, the titles were enough. | wouldn't add another title, the titles were enough.
But | would also give this training to other people in the family. This training should also be given to
those who share the same house with the disabled person and the educators who work with the disabled.”
(D6)

“I would add a topic about child marriages.” (D5)
“I would like to form a training that will appeal to all individuals in the wider society.” (DS8)
“I would add the title of structural and legal reforms made in this regard in Turkey.” (D12)
“I would add newspaper reports on this subject as an example.” (D17)

Discussion

When the effectiveness of the family education training on the protection from neglect and abuse in the
study was considered, it was observed that the experimental group participants and the control group participants
had similar scores in the pre-tests. There was an increase in the test scores of the experimental group in the post-
tests after the training compared to the pre-tests, but there was no such increase in the control group. When the
follow-up tests were given to the experimental group after a while and the post-tests of the experimental group
were compared, it was seen that the effectiveness of the training was preserved in the follow-up tests of the
experimental group who received the training. From this point of view, it can be said that the training program is
effective on increasing the knowledge levels of families with children with disabilities. When the literature was
analyzed, Atesoglu (2018) developed a family education program about neglect and abuse in his study. The
findings of this study, which was developed for parents of primary school children, were similar to the findings of
the study where the level of knowledge of the families increased with education about neglect and abuse. Another
example of a program is the training program called "Awareness Raising on Protection from Sexual Abuse in
Children with Mild Mental Disabilities and Their Parents" by Kiigiik (2012). Kiigiik conducted his work in two
different dimensions for children and their parents. The fact that families and children were educated in this study
differs from the current research. The target group in the research was only the family. In addition, the subject of
neglect and abuse was discussed in general in the research, and it differs from the aforementioned research in this
aspect. Another study for parents of children with disabilities is the study conducted by Clatos and Asare (2016).
This study was conducted with a study group of 15 parents. In this study, each topic was presented separately in a
PowerPoint presentation and each topic presentation was also analyzed using an electronic copy on a laptop
computer. In this study, it was thought that by organizing a family education program on sexuality education, the
child with disabilities could receive the necessary sexual education from the family, and thus risk situations related
to sexual abuse could be prevented. The presentation style used in this study is similar to the presentation style
used by the researcher in education. As a result, the finding of an increase in the level of knowledge of the families
after training was similar in both studies.

In this study, the data collection tools used as pretest-post-test in the research were applied again to the
experimental group participating in the training after a while, and it was checked whether there was a change in
the effectiveness of the training. In the follow-up tests, there was an increase in the test scores of the families
compared to the post-tests. It can be said that the education maintained its effectiveness on the families, and the
families even learned new information in the dimension of general information on this subject after the education.
After the training, the researcher asked the families to read the family training booklet given to them in the study
and to repeat the training content. It is thought that the families' reading of this booklet may lead to an increase in
the level of knowledge of the families in the follow-up tests compared to the post-tests, since it enabled them to
repeat the education. On the other hand, another possibility is considered that the families may have continued to
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obtain information and research from different sources due to the awareness of neglect and abuse in the education
process. In the literature, there are not many studies on the permanence of the information or training programs
and the collection of monitoring data in studies on neglect and abuse.

Since most of the studies conducted to date are of a descriptive type, there is a need for “randomized
controlled studies with a high level of evidence”. Multidisciplinary training programs should be developed in the
prevention of child abuse and for the development of intervention programs, and their effectiveness should be
evaluated with experimental research (Bakir & Kapucu, 2017). Although there were different methods and
different family characteristics in the studies mentioned above, the common feature of all of them is the fact that
the families were more knowledgeable and sensitive about neglect and abuse at the end of the training. The research
also supported the literature on this subject and drew attention to the fact that family education is effective and
necessary regarding neglect and abuse.

In the research, after the sub-title of general information, the subject of neglect was discussed. In the
neglect session, the families were first presented with the basic needs of the children. Thereafter, the neglect
session was continued with a discussion of when children experienced neglect in the family environment or in the
school or social environment, and when there were any indications, that neglect should be considered. Types of
neglect were also presented in detail in this session. In the research conducted, the families’ answer, "I realized
that I neglected my child in some matters’ to the interview questions was in line with the research findings of
Tymchuk and Andron (1990). They conducted a study with 33 mothers with children with learning disabilities and
found that the participants neglected their children unintentionally. Based on this result, mothers were provided
with informative family training on child care and education, and it was seen that the mothers who were educated
afterwards took better care of their children and did not neglect them (as cited in Hosoglu, 2009). Situations such
as the family, parent, or caregiver not knowing the developmental characteristics of the child, not understanding
the child's needs, or not turning to the child to meet the child's physical, emotional and educational needs may
trigger child neglect. The importance and necessity of the education to be given to families on these issues is also
evident in the findings of many studies (Bilir et al., 1991; Can, 2016; Hosoglu, 2009; HRA, 2008).

In the abuse dimension in the education session, the types of abuse were briefly introduced and it was
emphasized how to make a distinction between neglect and abuse. In addition, how to establish communication
with the child in case of abuse and how to report the abuse to the judicial units were also presented in this session.
How the family's ignorance of the situation in case of abuse will affect the child is one of the issues that was
carefully discussed in this session. In a neglect and abuse study, it was stated that "what abuse is, its symptoms
and its effects on children" should be included in family education to protect their children from abuse (Adali,
2007). Parents, who spend the most time with their children, should be aware of the danger of child abuse within
or outside the family and should take some precautions to protect their children. From a humane approach, waiting
until the abuse takes place is not the right approach, since the risk of harm to the child is high. It is of great
importance to carry out preventive actions before abuse occurs. Prevention of abuse is possible with sections of
training (Kanak, 2015).

The subject of physical abuse was included in the third session of the training program immediately after
the abuse session. For physical abuse, the focus was on which behaviors towards the child can be considered
physical abuse, what symptoms will come to mind when a child has physical abuse, and which characteristics
children have that are exposed to more physical abuse. In addition, the necessity of not having behaviors that can
be considered physical abuse among the discipline methods used by families while raising children was carefully
emphasized. Considering the effectiveness of the physical abuse education offered to the families with these sub-
headings, it was seen that there was a noticeable increase in the post-test scores of the experimental group who
received the education compared to the pre-training. In another study on the knowledge levels of parents about
child abuse and neglect, their experiences, and the discipline methods they use, the rate of parents who said that
children deserved physical abuse in some cases was determined as 17.4% (Dallar-Bilge et al., 2013). Although
there is strong evidence that physical abuse will have negative effects on children, it is frequently used by parents
as a discipline method. The level of knowledge of parents about physical abuse and its effects can be increased
with training. With the addition of child abuse and neglect issues to the content of family training, the level of
knowledge of parents will increase and prevention efforts on child abuse will be supported in our country (Dallar-
Bilge et al., 2013).

In the study, emotional abuse, which is a type of abuse, was given in the fourth training session. In another
study, Tzeng and Jacobsen (1988) stated that emotional abuse is a more common and more difficult type of abuse

Yildirim & Atbast 2023, 24(1)



EFFECTIVENESS OF THE FAMILY EDUCATION PROGRAM ON PROTECTION FROM NEGLECT AND ABUSE OFFERED 112
TO FAMILIES WITH CHILDREN WITH DISABILITIES

to determine in societies when compared to other types of abuse. From this point of view, it can be said that the
prevention of emotional abuse has an important role in the prevention of other types of abuse (cited in Hosoglu,
2009). The primary studies to be done on the emational abuse of the child are prevention studies. Informing parents
and caregivers is the first step in prevention. When the research findings were analyzed, it was seen that there was
an increase in the test scores of the families after the education about emotional abuse. The success of prevention
efforts is possible by increasing the knowledge and awareness of the families closest to the child about emotional
abuse (Bedir, 2018).

In the education given to the families about sexual abuse in the research, in which environments and by
whom children are exposed to sexual abuse, indicators of sexual abuse, the effects of sexual abuse on the child,
and how to communicate with the child exposed to sexual abuse were included. In addition, the process of reporting
to the judicial units in case of sexual abuse and what training should be given to protect the child from sexual
abuse (the skill of saying no, education of private areas, not keeping secrets, personal space, and protection) were
included. Moreover, teaching to ask for help, teaching the difference between good and bad touching, and teaching
the circle of trust were included. In this training, families frequently stated that they could not answer their
children's questions and problems in the sexual abuse and neglect sessions. In studies on this subject, it has been
stated that the families generally did not want their children to ask them questions about sexuality. Families should
have information about this topic to be able to answer their children’s questions and to support their children to
have a healthy sexual lifestyle. Children who cannot obtain this information from their families search for answers
to their questions from other sources, which may make children vulnerable to sexual deviations and abuse (Cakmak
& Cakmak, 2019). In another study on the effectiveness of programs designed to prevent sexual abuse of children,
it was emphasized that children would benefit more from prevention education when parents were included in the
programs. In addition, the importance of family education was emphasized in the way that parents' questions about
this issue will be answered during the education process, they will help teach children about prevention skills, and
most importantly, parents will be more willing to report their children's sexual victimization (Sanderson, 2004).

As a result, in this study, which was conducted to investigate the effect of family education on the
protection from neglect and abuse of children offered to families with children with disabilities, it was observed
that the level of knowledge of the participants in the group participating in the training increased. At the end of the
program. compared to the participants in the group not participating in the training, it was observed that it
increased. Accordingly, it can be said that the program applied to the training group was effective and this effect
was maintained in the follow-up tests. As the study was conducted during the COVID-19 outbreak, monitoring
data were collected three weeks later, which can be seen as a limitation of the research. At the same time, it is
another limitation that the need types were not separated for all disability groups during the pandemic period.
While the families had a low level of knowledge about neglect and abuse before the education, there was an
increase in their knowledge levels after the education. It is thought that by informing the families about this issue,
they will act more knowledgeable about the protection from neglect and abuse against their children. Therefore,
this study will serve the purpose of prevention related to neglect and abuse.

Suggestions

This research revealed that the knowledge level of families with children with disabilities about neglect
and abuse can be supported by a training program. In this direction, a family education study can be conducted
with the participation of other family members (father, grandfather, grandmother, sibling, and others) regarding
families with children with disabilities.

To support families' knowledge and awareness of neglect and abuse, educators can prepare materials such
as training booklets or brochures and share these materials with the families. Educators may request in-service
training from authorized persons on this subject to increase their knowledge about neglect and abuse. To support
the knowledge and awareness of families about neglect and abuse of children with disabilities, media and mass
media can be used to provide training to reach wider audiences.
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