KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 22, Say1 3, Aralik, 2021

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

Investigation of the Relationship between Preschool Teachers’ Job
Satisfaction and Parents” Approach

Ahmet Sami Konca
Yurdal Dikmenli

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.893677

Received:  09.03.2021
Revised: 01.12.2021
Accepted:  08.12.2021

Keywords:
Preschool Teacher,
Job Satisfaction,

Parent Approach

This study aimed to investigate the association between preschool teachers’ job
satisfaction and parents’ approach to the teachers. First, teachers’ job satisfaction and
parents’ approach were described. Then the association between the job satisfaction and
parents’” approach was investigated. The sample of the study consisted of 288 preschool
teachers who worked in an early childhood service in the city center of Kayseri.
Minnesota Job Satisfaction Scale and Parent Approach Scale were used to collect data in
the study. In addition, an information form was used to collect demographic information
of the preschool teachers. Percentage, frequency, mean, standard deviation, minimum
and maximum statistics were used to describe the data. Mann Whitney U, Kruskal
Wallis H, t statistics, and Pearson correlation analysis were also used in the study.
Results of the study revealed that preschool teachers had high level of job satisfaction
and parent approach. While gender of the teachers statistically influenced teachers’
parent approach, type of early childhood service influenced teachers’ job satisfaction.
Besides, positive significant correlations between teachers’ age and parent approach,
and between parents’ approach and job satisfaction of teachers were revealed in the
study.
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Bu calismada okul &ncesi 6gretmenlerinin is doyum diizeyleri ile veli yaklasimlari arasindaki
iliski belirlenmeye calisilmistir. Okul 6ncesi 6gretmenlerinin is doyumlar: ile veli yaklasim
diizeyleri betimlenmis, daha sonra da dgretmenlerin is doyumu ile veli yaklasim diizeyleri
arasindaki iligki incelenmistir. Arastirmanin 6rneklemi Kayseri il merkezinde faaliyet
gosteren okul Oncesi egitim kurumlarinda calisan 288 okul Oncesi Ogretmeninden
olusmaktadir. Arastirma siiresince veri toplamak amaciyla 6gretmenlere Minnesota Is
Doyum Olgegi (MIDO) ile Veli Yaklagimlari Olgegi kullamlmugtir. Ayrica, dgretmenlerin
demografik bilgilerini elde etmek amaciyla, yas, mesleki kidem, cinsiyet ve ¢alistiklar: okul
tiirtinii belirlemeye yonelik 4 maddeden olusan Kisisel Bilgi Formu uygulanmistir. Bu
cercevede toplanan verileri betimlemek amaciyla yiizde, frekans, ortalama, standart sapma,
minimum ve maksimum degerleri kullamilmustir. Ayrica degiskenler arasindaki iligkileri
belirlemek amaciyla Mann Whitney U testi, Kruskal Wallis H testi, bagimsiz érneklemler i¢in
t testi ve Pearson korelasyon analizleri kullanilarak incelenmistir. Elde edilen sonuglara gore
okul oncesi 0gretmenlerinin yiiksek diizeyde is doyumu ve veli yaklasimlarina sahip
olduklar1 goriilmiistiir. Ogretmenlerin cinsiyetlerinin veli yaklagimu ile calistiklar1 kurum
tiirliniin i doyumu {izerinde etkisinin oldugu yapilan analizler sonucunda belirlenmistir.
Ayrica, okul Oncesi dgretmenlerinin yaslar: ile veli yaklagimlar1 arasinda pozitif yonlii
anlamli bir korelasyon oldugu tespit edilmistir. Bunun yani sira, okul 6ncesi 6gretmenlerinin
veli yaklagimi artarken is doyumlarinin arttig1, veli yaklagimlarinin azalmas: durumunda is
doyumlarmin da azaldig: belirlenmistir.
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Giris
Hizmet sektoriinde egitimin 6nemli bir yeri olup bu sektoriin lokomotifi olarak goriilebilir.
Cilinkii kaliteli hizmet tiretimi i¢in ¢alisanlarin iyi egitim almasi ve siirec i¢inde hizmet i¢i egitimler ile
degisen ve gelisen diinyaya uyarlamalar: i¢in kendilerini gelistirmeleri gerekmektedir. Bu nedenle
hizmet sektoriiniin temelini egitim sektorii olusturmaktadir. Calisanlarin daha verimli ve kaliteli is

¢ikara bilmeleri icin islerine yonelik tutumlarinin olumlu ve is doyum diizeylerinin yiiksek olmasi

beklenmektedir.

Is doyumu; calisanin igine karst hissettigi olumlu ya da olumsuz duygusal bir tepki olarak
tanimlanmaktadir (Tiirk, 2007; Weiss 2002). Bu duygusal tepkiler disa vurum ile anlasilabilir (Smadov,
2006). Disa vurum olumlu oldugu zaman is doyum diizeyi yiiksek, olumsuz oldugu zaman ise is doyum
diizeyi diisiik olmaktadir. Ciinkii ¢alisanlarin motivasyonu ve verimliligi, onlarin yapmis olduklar
isten tatmin oluslar1 ve mutluluklar ile alakali bir durumdur (Hackman ve Oldham, 1975). Bu nedenle
saglik insanin fiziksel durumu i¢in ne kadar 6nemli ise ¢alisanin genel durumu i¢in is doyumu da o

kadar 6nemlidir (Sevimli ve Iscan, 2005).

Ogretmenlerin hitap ettikleri kesimin 6grenciler oldugu diisiiniildiigiinde onlarin is doyumlari
daha da nemli hale gelmektedir. Ogretmenlerin is doyum diizeylerini ekonomik durumlari, calistiklar
yerler ve sosyal iliskileri, calistig1 kurumun kamu ya da 6zel sektor olmasi, okul idaresinin tutumu ve
yarattiklar1 firsatlar, cinsiyeti, hizmet yili ve yasi, medeni durumu, is yerine ulasim imkanlari ve
giivenlik ile veliler ile olan iliskileri etkileyebilmektedir (Eginli, 2009; Sevimli ve Iscan, 2005). Bu nedenle
Ogretmenlerin is doyumuna ulasabilmeleri ve verimli olabilmeleri icin gilidiilenmeleri, ¢alistiklar:
ortamlarda sosyal adaletin olmasi, firsat esitligini olmasi, ekonomik sikintilarina yonelik ¢6ziim

iretilmesi gerekmektedir.

Ogretmenlerin beklentileri ve duygusal durumlari, maddi yonden elde ettiklerinden daha
onemli oldugundan calismalarin hedefi daha ¢ok is doyumsuzlugu, buna neden olan faktorler ve
bunlarin 6nlenmesine yoneliktir (Kazang, 1998). Ciinkii 6gretmenlerin is doyumunu calistig1 yer, is
yiikii, 6grenci sayisy, is yerine aidiyet duygusu, mesleki bilgi ve beceri, mesleki basar1 diizeyi, okulun
fiziki ve sosyal imkanlari, okulun kurumsal iklimi, cinsiyet 6zelikleri, medeni durumu, yasi, hizmet
yili, taltif ve terfi, ekonomik doygunluk, egitim-O6gretim materyalleri, teknolojik altyapi, ulasim
imkanlari, saglik, giiven ve giivenlik, stres, tiikenmiglik, motivasyon ve tutumlar etkileyebilmektedir
(Aydin, 2004; Bostanci ve Kayaalp, 2011; Ersoy, 2006; Gafa ve Dikmenli, 2019; Hatipoglu ve Kavas, 2016;;
Hoy ve Miskel, 1987; Karabektas, 2004; Yiizgeg, 2008). Bunlara ek olarak 6gretmenlerin veli yaklasimlar
da onlarin is doyum diizeylerini etkileyebilmektedir. Okulun iglevsel 6zelligini yerine getirebilmesi igin
yOnetici, 6gretmen, 6grenci ve veli siirekli bir etkilesim ve iletisim i¢inde olmak zorundadir. Okulun

amagclarina ulasmast formal iletisim agmin saghkl kurulmasma baghdir. Velilerin okul ve
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Ogretmenlerle iyi iligskiler kurmast hem ¢ocugun okulu sevmesine ve iyi egitim almasma hem de

Ogretmenlerin basarisina ve is doyum diizeylerine olumlu etki etmektedir.

Okul 6ncesi 6gretmenleri ¢cocuklarin formal egitim kurumlarinda ilk karsilastiklar: 6gretmenler
olup onlarin bigimlendirilmesinde, kisisel ve sosyal gelisimlerinin saglanmasinda énemli bir yere
sahiptirler. Bu nedenle onlara bu 6zellik ve nitelikleri verebilecek olan 6gretmenlerin mesleki agidan
donanimli olan, her seyden Once isini seven ve is doyumuna ulasmis Ogretmenler olmasi
gerekmektedir. Ciinkii mesleki acidan doyuma ulasamamais olan 6gretmenlerin 6grencilerine de pek
fazla katki sunamayacag1 ongoriilebilir. Hollingsworth ve Hoover (1999), anne ve babay1 evdeki ilk
egitimci olarak gormektedir. Veliler cocuklarin gesitli metotlarla egitmeye ¢alistiklari igin 6gretmenin
okulda Ogrencisine kazandirdigi olumlu bir davranisi isteyerek veya istemeyerek kolayca
bozabilmektedirler. Bundan dolay1 6gretmenler ve egitimciler anne ve babanin evdeki énemini daha
iyi anlamis durumdadirlar (Celenk, 2013). Bu 6zelligi ile 6gretmenlerin performanslari ve is doyumlar:

tizerinde 6gretmen-veli iliskisi ve yaklasimlar1 da 6nem kazanmaktadur.

Literatiir incelendiginde, is doyumu iizerine pek c¢ok arastirma yapildig1 ve yapilan bu
arastirmalarin ilk olarak egitim kurumlar1 disindaki calisanlar {izerinde yogunluk kazandig:
gozlenmektedir (Akarsu, 2016; Ay ve Avsaroglu, 2010; Cevik ve Korkmaz, 2014; Eginli, 2009; Keser,
2006; Kiigiik, 2014; Piyal, Celen, Sahin ve Piyal, 2000; Tiirkoglu ve Yurdakul, 2017; Yelboga, 2007;
Yildirim, 2007). Ancak son donemlerde ise dgretmenlerin is doyumlarina yonelik ¢alismalarin agirlik
kazandig1 goriilmektedir (Cifci ve Dikmenli, 2015; Demirtas ve Nacar, 2018; Firat ve Cula, 2016; Filiz,
2014; Gafa ve Dikmenli, 2019; Sahin, 2013; Sahin ve Dursun, 2009; Terzi, 2017; Torun, 2020; Tiirkcapar,
2012; Yilmaz, 2012; Yilmaz ve Ceylan, 2011). Yapilan bu arastirmalarda cesitli kademelerde gorev
Ogretmenlerin is doyumlarinin yiiksek oldugu goriiliirken mesleki kidem, yas gibi demografik
ozellikleri ile is yasaminda yalmzlik gibi okul atmosferiyle ilgili bazi faktorlerin is doyumlarin
etkiledigi belirlenmistir (Gafa ve Dikmenli, 2019; Torun, 2020). Bunlara ek olarak, velilerin 6gretmenlere
yonelik yaklasimlarinin 6gretmenlerin performanslar {izerinde etkili oldugu ve 6gretmenlerin cinsiyet,
kidem gibi baz1 demografik 6zelliklerinin velilerin yaklasimlarini etkileyebildigi vurgulanmaktadir
(Han ve Aydin, 2019). Bu baglamda, 6gretmenlerin meslekleriyle ilgili doyum ya da doyumsuzluklar:
velilerin yaklagimlariyla bir araya geldiginde 6gretmenlerin sinif i¢i performanslarini etkileyen énemli
bir bilesen haline gelebilmektedir. Okul &ncesi 6gretmenlerinin is doyum diizeylerinin yiiksek
olmasinin ve veli yaklasiminin yapict olmasinin 6grenci egitimine olumlu yansimalarinin olacag: ve
doniitlerinin ¢ocuklarin egitimine faydali olacagina inanildigi diisiiniilmektedir.Bu nedenle bu
calismada okul 6ncesi 6gretmenlerinin is doyum diizeyleri ve veli yaklasimlar: incelenmis, asagida yer

alan arastirma sorularina cevap aranmistir.

e Okul 6ncesi 6gretmenlerinin is doyumlari ve veli yaklasimlari ne diizeydedir?
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e Okul oOncesi Ogretmenlerinin hangi demografik Ozellikleri is doyumlart ve veli
yaklasimlarini etkilemektedir?

e Okul 6ncesi 6gretmenlerinin is doyumlari ve veli yaklasimlar1 arasinda iliski var midir?
Yontem

Bu nicel arastirma iliskisel tarama modeli olarak yiiriitiilmiistiir. Iliskisel tarama modelinde, iki
veya daha fazla degisken arasindaki degisin varlig1 ve derecesi belirlenmeye ¢alisilmaktadir (Karasar,
2005). Bu baglamda, okul oncesi Ogretmenlerinin is doyumlar1 ile veli yaklasim diizeyleri
betimlenmistir. Daha sonra da 6gretmenlerin is doyumu ile veli yaklasim diizeyleri arasindaki iliski

incelenmistir.
Orneklem

Aragtirmanin Orneklemi Kayseri il merkezinde faaliyet gosteren okul Oncesi egitim
kurumlarinda 2019-2020 egitim 6gretim yilinda ¢alisan 288 okul 6ncesi 6gretmeninden olugsmaktadir.

Ogretmenlere ait demografik bilgiler asagida yer alan tabloda sunulmustur.

Tablo 1. Ogretmenlere ait demografik bilgiler (n=288)

Cinsiyet Yas (y1l) Mesleki Kidem

Kadin %87,8 Minimum 23 1-5yil %39,9

Erkek %12,2 Maximum 55 6-10 y1l %24,8
Ortalama 32,46 11-15 y1l %17,1
Std. Sapma 8,55 16 y1l ve tizeri %18,2

Calisilan Kurum

Devlet Kurumu %65,3

Ozel Kurum %34,7

Veri Toplama Araglarn

Aragtirma siiresince veri toplamak amaciyla Minnesota Is Doyum Olgegi (MIDO) (Baycan,
1985) ile Veli Beklenti Olgegi (Hatipoglu and Kavas, 2016) kullailmistir. Ayrica, dgretmenlerin
demografik bilgilerini elde etmek amaciyla, yas, mesleki kidem, cinsiyet ve ¢alistiklar1 okul tiiriinii

belirlemeye yonelik 4 maddeden olusan Kisisel Bilgi Formu uygulanmuistir.

MIDO Weiss ve ark tarafindan 1967 yilinda gelistirilmis, Baycan (1985) tarafindan ise Tiirkce'ye
uyarlama caligmasi yapilmistir. Olgek 51i likert tipinde 20 maddeden olugmaktadir. Olgek 12 maddelik
“Igsel Doyum” ve 8 maddelik “Digsal Doyum” alt boyutlarindan olusmaktadir. i¢sel doyum yapilan
isin ilgi ve yeteneklere uygunlugu, yaraticihga firsat vermesi; digsal doyum ise ¢alisma ortamu, is
arkadaslari, iicret, yonetim gibi faktorleri kapsamaktadir. Uyarlama ¢alismasinda 6lgegin Cronbach
Alpha degeri 0,77 olarak hesaplanmistir. MIDO'niin tamamindan alinabilecek puanlar 20 ile 100; igsel
doyum alt boyutu puanlar1 12 ile 60 ve dissal doyum alt boyutu puanlar ise 8 ile 40 puan arasinda
degismektedir. Olgekten alinan yiiksek puanlar artan is doyumunu gosterirken, 6lgekten alinan diisiik

puanlar ise is doyumunun diisiik diizeyde oldugunu gostermektedir.
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Veli Yaklasim C)Igegi (VYO) Hatipoglu ve Kavas (2016) tarafindan gelistirilmistir. Ogretmenlere
uygulanan 20 maddelik 6lgek 11 maddelik “Olumlu ve Bilgilendirici Yaklasim” ile 9 maddelik
“Olumsuz ve Tenkit Edici Yaklagim” alt boyutlarindan olusmaktadir. Gelistirme siirecinde yapilan
faktor analizi sonucunda 6lgegin toplam varyansin %55,75'ini agikladigi, Cronbach Alpha degerinin
0,708 oldugu tespit edilmistir. Olumlu ve Bilgilendirici Yaklasim alt boyutundan alinan yiiksek puan
artan diizeyde olumlu ve bilgilendirici yaklasima isaret ederken Olumsuz ve Tenkit Edici Yaklasim alt
boyutundan alian yiiksek puan azalan diizeyde olumsuz ve tenkit edici yaklasimi temsil etmektedir.
Olgegin tamamindan alman puanin yiiksekligi, velilerin yaklagimlarmin pozitif yoniine isaret

etmektedir.

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci béltimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Verilerin Analizi

Arastirma siirecinde toplanan verileri betimlemek amaciyla yiizde, frekans, ortalama, standart
sapma, minimum ve maksimum degerleri kullamilmistir. Ayrica degiskenler arasindaki iligkileri
belirlemek amaciyla Mann Whitney U testi, Kruskal Wallis H testi, bagimsiz 6rneklemler icin t testi ve

Pearson korelasyon analizleri yapilmis, anlamlilik derecesi 0,05 olarak belirlenmistir.

Arastirmada elde edilen verilerin giivenirligini tespit etmek icin olgeklerde yer alan alt
boyutlarn i¢ tutarlilik katsayilar hesaplanmigtir. MIDO'de yer alan Igsel Doyum ve Digsal Doyum alt
boyutlari ile Slgegin toplamina ait Cronbach Alpha degerleri sirasiyla 0,932, 0,899 ve 0,950 olarak tespit
edilmistir. VYO alt boyutlar1 olan Olumlu ve Bilgilendirici Yaklagim ile Olumsuz ve Tenkit Edici
Yaklagim’a ait olan Cronbach Alpha degerleri ise 0,903 ve 0,834 olarak belirlenmistir. VYO'ye ait genel
Cronbach Alpha degeri 0,833 olarak hesaplanmistir. Bu bulgulara gore arastirmada elde edilen verilerin

giivenilir oldugu sdylenebilir.
Aragtirmanin Etik izinleri

Bu arastirmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi“nde
Ongoriilen biitlin kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin

Etigine Aykiri Eylemler” bashginda yer alan eylemlerden higbiri gerceklestirilmemisgtir.
Bulgular

Bu boliimde arastirmadan elde edilen bulgular yer almaktadir. Oncelikle okul &ncesi
ogretmenlerinin is doyumu ve veli yaklagim diizeyleri sunulmustur. Daha sonra 6gretmenlerin cinsiyet,
mesleki kidem ve ¢alisilan kurumun is doyumu ve veli yaklasim diizeyleri {izerine etkisi incelenmistir.

Ayrica, 0gretmenlerin yast ile is doyumu ve veli yaklasim diizeyleri arasindaki iliski ve 6gretmenlerin
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is doyumu ile veli yaklasim diizeyleri arasindaki iliskiyi inceleyen korelasyon analizi sonuglaria bu

boliimde yer verilmistir.
Okul Oncesi Ogretmenlerinin is Doyumu ve Veli Yaklasim Diizeyleri

Bu boliimde birinci arastirma sorusuyla iligkili olarak okul 6ncesi 6gretmenlerinin is doyumu
ve veli yaklagim diizeyleri sunulmustur. Okul 6ncesi 6gretmenlerinin is doyumu diizeylerine ait bilgiler
Tablo 2’de verilmistir. Tabloda goriildiigii gibi okul 6ncesi 6gretmenlerinin i¢sel doyum alt puanlar1 19
ile 60 arasinda degismektedir. Igsel doyum diizeyine ait veriler incelendiginde okul &ncesi
ogretmenlerinin %4,9'unun diisiik diizey igsel doyuma, %6,6’sinin orta diizey igsel doyuma ve
%88,5'inin ise yiiksek diizey i¢sel doyuma sahip olduklar1 goriilmektedir. Okul dncesi 6gretmenlerinin

i¢sel doyum ortalamalari ise X'= 49,21 ile yiiksek diizey doyuma sahip olduklar1 séylenebilir.

Tablo 2. Okul éncesi 63retmenlerinin is doyumu diizeyleri

Alt Diistik Orta Yiksek Min. Mak. X S
Boyutlar
i . Aralik 12-27 28-43 44-60
iy Igsel
= f 14 19 255 19 60 49,21 8,50
% Doyum
3 % 4,9 6,6 88,5
& Aralik 818 1929 30-40
= Digsal
< Dovum f 24 81 183 10 40 30,67 6,53
2 y % 8,3 28,1 63,6
5 Aralik 20-47 48-75 76-100
QO Toplam f 16 59 213 31 100 78,84 14,23
<y % 5,6 20,5 73,9

Okul 6ncesi 6gretmenlerinin digsal doyum alt boyutu puanlari 10 ile 40 arasinda degismektedir.
Digsal doyum diizeyine ait veriler incelendiginde okul 6ncesi 6gretmenlerinin %8,3"tiniin diisiik diizey
dissal doyuma, %28,1’'inin orta diizey dissal doyuma ve %63,6’sinin ise yiiksek diizey dissal doyuma
sahip olduklar: goriilmektedir. Okul 6ncesi 6gretmenlerinin digsal doyum ortalamalari ise X'=30,67 ile

yliksek diizey doyuma sahip olduklar1 séylenebilir.

Okul oncesi 0gretmenlerinin is doyum toplam puanlar1 31 ile 100 arasinda degismekte;
ortalamas ise 78,84'tiir. Is doyumu diizeyine ait veriler incelendiginde okul 6ncesi 6gretmenlerinin
%5,6'smun diisiik diizey is doyumuna, %20,5'inin orta diizey is doyumuna ve 73,9’unun ise ytiiksek
diizey is doyumuna sahip olduklar1 goriilmektedir. Okul Oncesi Ogretmenlerinin is doyum

ortalamalarina bakildiginda ise X'=78,84 ile yiiksek diizey doyuma sahip olduklar: sdylenebilir.
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Tablo 3. Okul éncesi 63retmenlerinin veli yaklagim diizeyleri

Alt Boyutlar Diisiitk  Orta  Yiitksek Min. Mak. X S
Olumlu ve Aralik 11-25 26-40 41-55
- Bilgilendirici f 9 53 226 21 55 44,65 7,33
< _ Yaklagim % 31 18,4 78,5
g ,EES Olumsuzve  Aralik 920  21-32  33-45
§ @ Tenkit Edici f 12 29 247 13 45 36,72 6,05
s é Yaklasim % 4,2 10,1 85,7
= Aralik 20-47 48-75 76-100
> Toplam f 0 66 222 52 99 81,37 9,56
% 0 22,9 77,1

Yukarida yer alan Tablo 3'te okul Oncesi Ogretmenlerinin veli yaklasim diizeyleri yer
almaktadir. Tabloda goriildiigii gibi okul 6ncesi 6gretmenlerinin Olumlu ve Bilgilendirici Yaklasim alt
puanlar1 21 ile 55 arasinda degismektedir. Olumlu ve Bilgilendirici Yaklasim diizeyine ait veriler
incelendiginde okul oncesi 6gretmenlerinin %3,1’inin diisiik diizey, %18,4’'liniin orta diizey ve
%78,5'inin ise yiiksek diizey Olumlu ve Bilgilendirici Veli Yaklasim puanlarina sahip olduklar
goriilmektedir. Okul 6ncesi 6gretmenlerinin bu alt boyutta puan ortalamalar: ise X = 44,65 ile yiiksek

diizeyde olumlu ve bilgilendirici veli yaklasimina sahip olduklar: sdylenebilir.

Okul 6ncesi 6gretmenlerinin Olumsuz ve Tenkit Edici Yaklagim alt boyutu puanlar 13 ile 45
arasinda degismektedir. Veriler incelendiginde okul 6ncesi 6gretmenlerinin %4,2’sinin diisiik diizey,
%10,1’inin orta diizey ve %85,7’sinin ise yiiksek diizey Olumsuz ve Tenkit Edici Yaklasim puanlarina
sahip olduklar: goriilmektedir. Okul oncesi 6gretmenlerinin bu alt boyuta ait puan ortalamalari ise X

'=36,72 ile yiiksek diizeyde olumsuz ve tenkit edici yaklasim puanlarina sahip olduklari sdylenebilir.

Okul 6ncesi 6gretmenlerinin veli yaklasim toplam puanlari 52 ile 99 arasinda degismektedir.
Toplam puana ait veriler incelendiginde okul oncesi 0gretmenlerinin %0'1in diisiik diizey veli
yaklasimina, %22,9’unun orta diizey veli yaklasimina ve 77,1’inin ise ytiiksek diizey veli yaklasimina
sahip olduklar1 goriilmektedir. Okul 6ncesi 6gretmenlerinin is doyum ortalamalarina bakildiginda ise

X'=81,37 ile yliksek diizey veli yaklagimina sahip olduklar: soylenebilir.
Okul Oncesi Ogretmenlerinin I Doyumu ve Veli Yaklasimlarini Etkileyen Faktorler

Ikinci aragtirma sorusunda okul 6ncesi dgretmenlerinin is doyumu ve veli yaklagimlarim
etkileyen demografik Ozellikleri yer almaktadir. Okul oncesi 6gretmenlerinin is doyumu ve veli
yaklagimlar1 {izerinde cinsiyetin etkisini inceleyen Mann Whitney U testi sonuglar1 Tablo 4'te
sunulmustur. Tablo incelendiginde okul &ncesi 6gretmenlerin cinsiyetlerinin is doyumlar: {izerine
etkisini incelemek amaciyla yapilan Mann Whitney U testi sonucuna gore (U=4290,00, p>,05) kadin
ogretmeneler ile erkek 6gretmenler arasinda istatistiksel olarak anlaml fark olmadig: goriilmiistiir. Bu

sonuglara gore cinsiyetin okul 6ncesi 6gretmenlerinin is doyumlar: iizerine etkisi olmadig: sdylenebilir.
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Tablo 4. Okul Cinsiyetin is doyumu ve veli yaklasimlarina etkisini inceleyen Mann Withney U testi sonuglar

Sira Sira

Cinsiyet n Ortalamasi Toplami1 u P
. K 2 145,04
is Doyumu adin 53 5,0 36696,00 4290,00 766
Erkek 35 140,57 4920,00
Veli Yaklagimi Kadmn 253 149,89 37923,00 3063,00 ,003
Erkek 35 105,51 3693,00

Tablo 4 incelendiginde okul Oncesi Ogretmenlerin cinsiyetlerinin veli yaklasimlar: {izerine
etkisini incelemek amaciyla yapilan Mann Whitney U testi sonucuna gore (U=3063,00, p<,05) kadin
O0gretmeneler ile erkek 6gretmenler arasinda istatistiksel olarak anlamli bir fark oldugu goriilmiistiir.
Bu sonuglara goére kadin okul 6ncesi dgretmenlerinin erkek okul 6ncesi 6gretmenlerine gore daha

yiiksek diizeyde veli yaklasimina sahip olduklar: s6ylenebilir.

Tablo 5'te okul oncesi 0gretmenlerinin mesleki kidemlerinin is doyumlar: {izerine etkisini
inceleyen Kruskal Wallis H testi sonuglar1 yer almaktadir. Tablo incelendiginde okul Oncesi
ogretmenlerinin mesleki is doyumu diizeylerinin mesleki kidemlerine gore anlamli olarak farklilasip
farklilasmadigini belirlemek icin yapilan Kruskal Wallis H testi sonucunda, mesleki kidemin is doyumu
tizerine anlamli bir etkisinin olmadig1 goriilmiistiir [x2 (3) =5,546; p>,05]. Bu sonuca gore mesleki
kidemin okul 6ncesi 6gretmenlerinin is doyumu tizerinde etkisinin olmadig1 sdylenebilir.

Tablo 5. Ogretmenlerin mesleki kidemlerinin is doyumu ve veli yaklagimlarina etkisini inceleyen Kruskal Wallis
H testi sonuglar

Mesleki Kidem n Sira Ortalamasi sd X2 p
1-5 y1l 114 136,04
- 6-10 y1l 71 136,43
Is Doyumu 1115 yil 49 167,08 3 5546  ,136
16 y1l ve tizeri 52 147,28
1-5 y1l 114 132,17
. 6-10 y1l 71 141,07
Veli Yaklasim 11-15 yil 49 167,65 3 6,615  ,085
16 y1l ve tizeri 52 148,90

Tablo 5’te yer alan, okul dncesi 6gretmenlerinin mesleki kidemlerinin veli yaklasimlari {izerine
etkisini inceleyen Kruskal Wallis H testi sonucunda, mesleki kidemin veli yaklasim puanlarn iizerinde
anlamli bir etkisinin olmadi goriilmdiistiir [x2 (3) =6,615; p>,05]. Bu sonuca gore, mesleki kidemin okul

oncesi 6gretmenlerinin veli yaklagimlar: tizerinde etkisinin olmadig: sdylenebilir.

Okul 6ncesi 6gretmenlerinin calistiklar1 kurum tiirlerinin is doyumu ve veli yaklasimlari
iizerine etkisini inceleyen bagimsiz drneklemler icin t testi sonuglar1 Tablo 6’da sunulmustur. Tablo
incelendiginde okul 6ncesi d6gretmenlerinin ¢alistiklar: kurum tiiriiniin i doyumlar: {izerine etkisini
inceleyen bagimsiz drneklemler igin t testi sonucuna gore, devlet kurumunda (X '=80,34) ¢alisan okul
Oncesi 0gretmenlerin puanlari ile 6zel kurumda (X =76,10) ¢alisan okul 6ncesi 6gretmenlerin is doyumu

puanlar: arasinda istatistiksel olarak anlamli bir farkin oldugu goriilmistiir (t (1, 286) =2,433; p<0,05).

2012
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Bu sonuca gore devlet kurumlarinda ¢alisan okul 6ncesi 6gretmenlerinin 6zel kurumlarda ¢alisan okul

oncesi 0gretmenlerine gore daha yiiksek diizeyde is doyumuna sahip olduklar: sdylenebilir.

Tablo 6. Okul dncesi 6gretmenlerinin ¢alistiklar: kurum tiiriiniin is doyumu ve veli yaklagimlarina etkisini
inceleyen bagimsiz drneklemler icin t testi sonuglar

n X SS Sd t p
. Devlet 190 80,34 12,37
Is Doyumu Azel 98 76,10 16,80 286 2,433 ,016
. Devlet 190 81,62 9,59
Veli Yaklagimi Azel 08 80,90 9,52 286 ,599 ,550

Tablo 6 incelendiginde okul 6ncesi 6gretmenlerinin ¢alistiklart kurum tiiriiniin veli yaklasimi
tizerine etkisini inceleyen bagimsiz 6rneklemler igin t testi sonucuna gore, devlet kurumunda (X =81,62)
calisan okul Oncesi Ogretmenlerin puanlari ile 6zel kurumda (X =80,90) calisan okul oncesi
Ogretmenlerin is doyumu puanlar1 arasinda istatistiksel olarak anlamli bir farkin olmadig: goriilmiistiir
(t (1, 286) =,599; p>0,05). Bu sonuca gore okul oncesi 6gretmenlerin ¢alistiklari kurum tiirlerinin veli

yaklasimlar tizerinde etkisinin olmadig1 sdylenebilir.

Son arastirma problemi ise okul &ncesi Ogretmenlerinin is doyumu ile veli yaklasimlar
arasindaki iliskinin olup olmadigidir. Tablo 7’ de okul 6ncesi 6gretmenlerinin yasi ile is doyumu ve veli
yaklasimlari, is doyumlari ile veli yaklasimlar: arasinda herhangi bir iliski olup olmadigini belirlemek
icin yapilan Pearson korelasyon analizi sonuglar1 sunulmustur. Tablo 7’de goriilecegi {izere, okul 6ncesi
ogretmenlerinin yaslar1 ile is doyumlar arasindaki iliskiyi belirlemek iizere yapilan Pearson korelasyon
analizi sonucunda istatistiksel olarak anlamh bir iliski olmadig1 goriilmiistiir (r=,079, p>,05). Ancak,
yapilan Pearson korelasyon analizi sonucunda okul 6ncesi 6gretmenlerinin yaslari ile veli yaklasimlari
arasinda, pozitif yonde zayif ve istatistiksel olarak anlamli bir iligski oldugu belirlenmistir (r=,155, p<,05).

Tablo 7. Okul dncesi 6gretmenlerinin yaslari, is doyumu ve veli yaklasim 6lceSinden aldiklar: puanlar arasindaki
iliskileri belirlemek tizere yapilan Pearson korelasyon analizi sonuclar

Degiskenler n r p

Yas X Is Doyumu 288 ,079 ,191
Yas X Veli Yaklasimi 288 ,155 ,009
15 Doyumu X Veli Yaklasimi 288 416 ,000

Tablo 7’de sunulan, okul 6ncesi 6gretmenlerinin is doyumlari ile veli yaklasimlar1 arasindaki
iligkiyi belirlemek amaciyla yapilan Pearson korelasyon analizi sonucunda puanlar arasinda, pozitif
yonde giiclii ve istatistiksel agidan anlamli diizeyde bir iliski oldugu belirlenmistir (r=,416, p>,05). Bu
sonuca gore, okul Oncesi Ogretmenlerinin veli yaklasimi artarken is doyumlarinin arttigi, veli

yaklasimlarmin azalmasi durumunda is doyumlarinin da azaldig1 sdylenebilir.
Tartisma ve Sonug

Bu calisma okul dncesi 6gretmenlerinin is doyum diizeylerini ve veli yaklasimlarini incelemeyi

amagclamistir. Bu dogrultuda 6gretmenler cinsiyet, yas, mesleki kidem ve calistigi kurumun kamu ya
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da 6zel sektor olmasi degiskenleri bakimindan degerlendirilmistir. Ayrica, 6gretmenlerin is doyumlar:

ile veli yaklasimlar1 arasindaki iliski de arastirma kapsaminda degerlendirilmistir.

Calismanin bulgularina gore, okul 6ncesi 6gretmenlerinin hem yiiksek diizey igsel ve digsal
doyuma hem yiiksek diizeyde is doyum diizeyine sahip olduklar1 sonucuna ulasilmistir. Bu durumun
olusmasinda okul Oncesi dgretmenleri arasinda iyi bir sosyal iletisim ve birlikteligin etkili oldugu
diisiiniilmektedir. Bu sonug literatiirdeki bir¢ok c¢alismanin sonugclar ile paralellik gostermektedir
(Azimi ve Akan, 2019; Bakir ve Aslan, 2017; Basaran, 2017; Gafa ve Dikmenli, 2019; idi, 2017; Ozar1 ve
Alizada, 2017; Saglam, 2016). Ayrica literatiirde 6gretmenlerin orta diizey is doyum diizeylerine sahip
olduklar1 ¢alismalar da bulunmaktadir (Canak, 2014; Dikmenli ve Cif¢i, 2015; Erdogan, 2017; Karakuzu,
2013; Unal, 2015). Diger meslek gruplarinda is doyum diizeyleri farklilik gdstermekle beraber
O0gretmenlerin is doyum diizeyleri genel olarak yiiksek diizey bazilarinda ise orta diizey is doyumuna
sahip olduklar1 goriilmektedir. Bunun sebebi ise Ogretmenlerin {irettikleri hizmetten yararlanan
kesimin kiiclik ¢ocuklar ve gengler oldugu diistiniildiigiinde onlarin vermis oldugu manevi doyumun

diger mesleklerden daha fazla oldugu diistintilmektedir.

Okul 6ncesi 6gretmenlerine yonelik veli yaklasimlar: incelendiginde olumlu ve bilgilendirici
yaklasim, olumsuz ve tenkit edici yaklasim ile bunlarin toplamindan olusan veli yaklasim diizeylerinin
yliksek oldugu sonucuna ulasilmistir. Bu sonuca gore, veliler okul 6ncesi ogretmenlerine olumlu
yaklasirken, onlar: tenkit edici ve olumsuz yaklagimlar sergilemedikleri, bunun sonucunda ise okul
oncesi 6gretmenlerine yonelik yaklasimin pozitif yonde oldugu sdylenebilir. Hatipoglu ve Kavas (2016)
tarafindan yapilan ¢alismada da bu bulgulara paralel sonuglara ulasilmistir. Okul 6ncesi 6gretmenleri
formal egitimin baslangi¢ noktasinda kiigiik yas grubu ¢ocuklar ile calistiklar i¢in 6gretmen-veli
iliskilerinin daha gliclii olmas1 gerekliligini zorunlu kilmaktadir. Veliler kii¢iik yas grubundaki
¢ocuklarinin iyi egitim almalarini ve gelisim evrelerinin dogru bir sekilde takibini yapabilmeleri i¢in
Ogretmenler ile giiclii bir iletisim ve is birligi icinde olmalarini gerektirmektedir. Olumlu ve
bilgilendirici veli yaklasimini, 6gretmen ile dogru iletisim kurma, toplantilara katilma, karsilastiklar:
sorunlara yonelik fikir alma, okul veya smnif etkinliklerine katilma, dostca yaklasma, deger verme ve
Ogretmene giivenme etkilemektedir (Hatipoglu ve Kavas, 2016). Bu nedenle velilerin okul oncesi
Ogretmenlerine yonelik yaklasimlarinin diisiik olmasi durumunda &gretmen ile iletisim ve etkilesim
eksikligi dogacag1 icin c¢ocuklariin egitimi ve gelisimi konusunda yeterli ilgi ve alaka iginde
olamayacaklar1 sdylenebilir. Ayrica, gretmenlere yonelik veli yaklasimlarinin sinif i¢i performanslari
ve dgrencilerin 6grenmeleri {izerine etkileri ortaya koyulmustur (Giiven ve Sezer, 2020). Gelisimin en
hizli oldugu ve c¢ocuklarin gelecekteki yasamini 6nemli Olglide etkileyen okul Oncesi egitimde
ogretmenlere yonelik velilerin yaklagimlarinin  gocuklarin  iizerine yansimasi goéz Oniinde

bulundurulmasi gereken bir husus olmaktadir.
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Yapilan analizler neticesinde okul Oncesi 6gretmenlerinin is doyumu iizerinde cinsiyetin
etkisinin olmadig1 sonucuna ulasilmistir. Bu sonug literatiirdeki bir¢ok c¢alismanin sonuglar ile
paralellik gostermektedir (Boga, 2010; Giindiiz, 2008; Karademir, 2016; Karaduman, 2013; Keser, 2005;
Ozdsl, 2008; Tiirkcapar, 2012; Yelboga, 2008; Yilmaz ve Aslan, 2013). Ancak, baz1 ¢alismalarinda kadin
Ogretmenlerin is doyumu diizeylerinin daha yiiksek oldugunu tespit edilmis olup, bu sonuglar
arastirma bulgulari ile celismektedir (Akhtar, Hashmi ve Naqvi, 2010; Ololube, 2006; Ozdevecioglu,
2003). Baz1 ¢alismalarda dgretmenlerin cinsiyetinin kadinlarin lehine anlamli farklilia sebep olmus
olmasi, 6gretmenlik mesleginde kadinlarin c¢alisma saatlerinin uygun olmasi ve tatil siiresinin uzun
olmas gibi nedenler dolay1 6gretmenlerin aileleri ile fazla zaman gegirebilme sanslarinin artmasi boyle

bir farkliliga neden olarak gosterilebilir.

Is doyumu {izerinde etkisi olmamasina ragmen, okul 6ncesi 6gretmenlerin cinsiyetlerinin veli
yaklagimlar: iizerine kadin okul 6ncesi 6gretmenlerinin erkek okul 6ncesi 6gretmenlerine gore daha
yliksek diizeyde olduklari sonucuna ulasilmistir. Literatiirdeki bazi arastirmalarin sonuglar1 da bu
sonucu desteklemektedir (Han, 2019; Hatipoglu ve Kavas, 2016; Minke ve arkadaslari, 2014). Ciinkii
velilerin bayan 6gretmenlere kars1 daha olumlu ve bilgilendirici yaklagim sergiledigi ifade edilmektedir
(Han, 2019). Ayrica okul 6ncesi erkek 6gretmenlere gore kadin 6gretmenlerin veli yaklasimlarinin daha
yliksek olmasinda okul oncesi 6gretmenliginin genel olarak toplum nezdinde kadin meslegi gibi

goriilmesinden ve 6gretmenlerinin biiyiik cogunlugunun kadinlardan olusmasindan kaynaklanabilir.

Arastirmadan elde edilen sonuglara gore okul 6ncesi 6gretmenlerinin mesleki kidemlerinin is
doyumlar1 ve veli yaklasimlar: iizerinde etkisinin olmadig1 sonucuna ulasilmistir. Literatiirdeki bazi
aragtirmalarin sonuglar1 da bu sonucu desteklemektedir (Azimi ve Akan, 2019; Boga, 2010; Ozdl, 2008;
Oztiirk, 2006; Tiirkcapar, 2012; Tiirkoglu, 2008; Wright, 2005). Ancak bazi ¢alismalarda ise mesleki
kidemin is doyumuna etkisin oldugu ve genel olarak mesleki kidem arttik¢a is doyum diizeyinin de
arttig1 sonugclari ile karsilasilmaktadir (Celik, 2008; Demirel, 2006; Duman, 2006; Gupta ve Gehlawat,
2013). Ayrica, literatiirde meslege yeni baslamis ve emekliligi yaklasmis olan dgretmenler ile veliler
arasindaki iliski diizeyinin diisiik olduguna dair sonuglar da bulunmaktadir (Graham-Clay, 2005; Kog,
2018). Ogretmenlik meslegi diger mesleklerden farkli olarak ¢ocuklarin gelecege hazirlanmasi,
sekillenmesi, kimlik kazanmasi ve bilgilerle donatilmasina yonelik hizmet verildigi icin hizmetin
basindan itibaren 6gretmenler {izerinde olumlu tutum ve algt olusturdugu i¢in is doyumu ile kidem
arasinda farklilik olusmamis olabilir. Ancak bazi ¢alismalardaki is doyumu ile hizmet siiresi arsindaki
farkin olusmasinda ise kidemi diisiik olan &gretmenlerin mesleki kaygilarinin olmasi, meslek iginde
yeni olmalar1 dolayist ile ¢alisma ortamlarina adaptasyon saglayamamalari ve hayat diizenlerini heniiz

tam olarak kuramamalar1 gibi bir¢ok sorunla karsilasmalarina baglanabilir.

Okul 6ncesi 0gretmenlerinin calistiklar1 kurum tiirlerinin is doyumu ve veli yaklasimlari

iizerine devlet kurumlarinda c¢alisan okul oncesi 6gretmenlerinin 6zel kurumlarda ¢alisan okul 6ncesi
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O0gretmenlerine gore daha yiiksek diizeyde is doyumuna sahip olduklari sonucuna ulasilmistir.
Literatiirdeki bazi arastirmalarin sonuglari da bu sonucu desteklemektedir (Han, 2019;). Devlet
okulunda calisan 6gretmenlerin 6zel okulda c¢alisan meslektaslarina gore okul iklimi agisindan daha
pozitif oldugu ifade edilmektedir (Han, 2019; Karakose ve Kocabas, 2006). Ciinkii 6zel kurumlarda
calisan Ogretmenler basta is garantisi olmadig: icin risk altinda bulunmalar1 ayrica is yiikiiniin fazla
olmasi, velilerin okullara iicret ddemesinden dolayr onlara ve yonetime karsi sorumluluklarim
artirmasi, {icret politikalarindaki tutarsizliklar ve 6gretmenlerin is yerindeki sorunlara karst sorumlu
tutulmalar ve stres gibi nedenlerden dolay1 6zel okullarda gorev yapan 6gretmenlerin is doyum diizeyi
kamuda calisan 6gretmenlere gore diisiik kalabilmektedir. Ancak literatiire bu sonucu desteklemeyen
bir¢ok arastirma bulunmaktadir (Kagan, 2010; Kaya, 2009; Sonmezer ve Eryaman, 2008). Sonuglardaki
bu tutarsizligin sebebi 6zel egitim kurumunun kurumsal yapisy, fiziki kosullar, velilerin profilleri,

Ogretmenlerin farkli brans ve sosyo-ekonomik ¢evreden olmalar1 gosterilebilir.

Okul 6ncesi 6gretmenlerinin ¢alistiklart kurum tiirtiniin veli yaklasimlar: iizerinde etkisinin
olmadig1 sonucuna ulagilmistir. Baz1 arastirmalarin sonuglar1 da bu sonucu desteklemektedir (Han,
2019). Okul oncesi 0gretmenlerinin kiigiik yastaki ¢ocuklarla calismalari, velilerin ¢ocuklarinin iyi
egitim almasini istemeleri 6gretmen-veli iletisim ve etkilesimini giiclendirmektedir. Ayrica velilerin
¢ocuklari ile ilgili sorunlarinda 6gretmenlerden fikir almalari, okul 6ncesi ¢cocuklarin veliler tarafindan
takibinin daha iyi yapilmasi, toplantilara etkin katilimlari, ogretmenlerin veliler tarafindan taktir
edilmeleri, 6gretmene deger verme ve ¢ocuklar1 konusunda onlara giivenme gibi nedenlerle ¢alisilan
kurum ister kamu ister 6zel olsun velilerin yaklasiminda fark yaratacak kadar énemli bir degisiklige

sebep olmadig: seklinde yorumlanabilir.

Okul oncesi 0gretmenlerinin yaslar1 ile veli yaklasimlar1 arasinda, pozitif yonde zayif ve
istatistiksel olarak anlamli bir iliski oldugu sonucuna ulasilmistir. Bu sonuca gore okul Oncesi
Ogretmenlerinin yaslar1 artik¢a veli yaklasim diizeyleri de ona paralel bir sekilde artmaktadir. Bu
durum Ogretmenlerin mesleki olarak kendilerini gelistirmelerine, mesleki olarak deneyimlerinin
artmasina, iletisim becerilerini gelistirmelerine ve kendi hayatlarinda belli doygunluga ulasmalarina
baglanabilir. Bunun yanu sira, okul dncesi 0gretmenlerinin veli yaklagimi artarken is doyumlarinin
arttig1, veli yaklasimlarinin azalmasi durumunda is doyumlarinin da azaldig1 sonucuna ulasilmisgtir.
Calisanlarin is doyum diizeyleri arttikca gevreleri ile iletisimleri giiclenmekte, mesleki olarak olumlu
tutuma sahip olmakta, yaptig1 isten haz almakta ve is ve sosyal arkadasliklar1 geliserek is yasaminda
yalnizlik diizeyleri azalmaktadir (Gafa ve Dikmenli, 2019; Han, 2019; Hatipoglu ve Kavas, 2016). Okul
oncesi 0gretmenlerinin is doyum diizeylerinin artmasindan dolay1 6grencilerine daha faydali isler
yaparak egitimlerine daha fazla katki yapmaktadirlar. Bunun sonucunda da velilerin takdirini

kazanarak kendilerine kars1 olumlu alg1 ve tutum gelistirdikleri soylenebilir.
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Bu arastirma sonucunda okul 6ncesi 6gretmenlerine yonelik velilerin olumlu yaklagimlarinin
oldugu ve okul 6ncesi 6gretmenin yiiksek diizeyde is doyumuna sahip olduklar1 goriilmiistiir. Diger
egitim kademelerinin aksine, okul 6ncesi egitimin 6gretmenlerin is doyumu ve velilerin yaklagimlar:
agisindan gii¢lii oldugu ortaya koyulmustur. Ancak, Ogretmenlerin is doyumu ve velilerin
yaklasimlarmin ¢alistiklar1 kurum tiirii, yaslar1 veya cinsiyetlerinden etkilenmesi {izerinde durulmas:
gereken bir konu olarak ortaya ¢tkmaktadir. Bu nedenle ileride yapilacak aragtirmalarda 6zel sektorde
calisan okul 6ncesi 6gretmenlerinin is doyumlari, veli yaklagimlari ve bu degiskenlerin performanslari
iizerine etkisine odaklanilmas: 6nerilmektedir. Ayrica, kamu ve 6zel sektdrde gorev yapan okul 6ncesi
Ogretmenlerinin yaklasik %7’si erkeklerden olusmaktadir (MEB, 2021). Bu dogrultuda, erkek okul
Oncesi Ogretmenlerinin is doyumlar1 ve velilerin yaklasimlarinin derinlemesine incelenmesi

arastirmacilar tarafindan onerilmektedir.
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Introduction

Education has an important place in the service sector, and can be considered as the locomotive
of this sector. Because employees must receive good training and develop themselves to adapt to the
changing and developing world with in-service trainings in the process for the production of quality
services. For this reason, the education sector makes up the basis of the service sector. It is expected that
employees have positive attitudes towards their jobs and high job satisfaction levels so that they can

produce more productive and quality work.

Job satisfaction is defined as a positive or negative emotional reaction that the employee feels
towards his/her job (Tiirk, 2007, Weiss, 2002). These emotional reactions can be understood with
expression (Smadov, 2006). When the expression is positive, the job satisfaction level is high, and when
it is negative, the job satisfaction level is low. Because the motivation and productivity of the employees
is associated with their satisfaction and happiness from the work they do (Hackman and Oldham, 1975).
For this reason, job satisfaction is as important for the general condition of employees as health is for

the physical condition of an individual (Sevimli and Iscan, 2005).

Considering that the audience that teachers address is students, their job satisfaction becomes
even more important. The job satisfaction levels of teachers may affect their economic status, places they
work, and their social relations, whether the institution they work in is public or private, the attitudes
of the school administration and the opportunities they create, their gender, years of service, age, marital
status, transportation opportunities to their workplaces, and their relations with safety and parents.
(Eginli, 2009; Cute and Iscan, 2005). For this reason, it is necessary for teachers to be motivated to achieve
job satisfaction and be productive, have social justice at working place, have equality of opportunity,

and find solutions for their economic problems.

Since the expectations and emotional conditions of teachers are more important than what they
earn in financial terms, the purpose of previous studies is mostly about job dissatisfaction, the
underlying factors and their prevention (Kazang, 1998). Because the job satisfaction of teachers can be
affected by their place of work, workload, number of students, sense of belonging to their workplaces,
professional knowledge and skills, level of professional success, physical and social facilities of their
schools, institutional climate of the school, gender characteristics, marital status, ages, years of service,

award and promotion, economic satisfaction, educational materials, technological infrastructure,
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transportation opportunities, health, trust and security, stress, burnout, motivation and attitudes
(Aydin, 2004; Bostanci and Kayaalp, 2011; Ersoy, 2006; Gafa and Dikmenli, 2019; Hatipoglu and Kavas,
2016; Hoy and Miskel, 1987; Karabektas, 2004; Yiizgeg, 2008). In addition to these, teachers” and parents’
approaches might also affect their job satisfaction levels. For the school to fulfill its functional feature,
the administrator, teacher, student, and parents must be in constant interaction and communication.
Achieving the goals of the school depends on the accurate establishment of the formal communication
network. The fact that parents establish good relations with the school and teachers affects positively
the love of school of the child and good education, as well as the success of teachers and their job

satisfaction levels.

Preschool teachers are the first individuals children meet in formal education institutions, and
they have an important place in “forming” them and ensuring their personal and social development.
For this reason, teachers who can give them these characteristics and qualifications must be equipped
professionally, firstly, love their job and have job satisfaction. Because it can be predicted that teachers
with no professional satisfaction will not be able to contribute much to their students. Hollingsworth
and Hoover (1999) considered parents as the first educators at home. Since parents try to educate their
children with various methods, they can easily disrupt a positive behavior that the teacher brings to
their students at school, willingly or not willingly. For this reason, teachers and educators have a better
understanding of the importance of parents at home (Celenk, 2013). With this characteristics, teacher-
parent relations and approaches gain even more importance on teachers’ performances and job

satisfaction.

When the literature was reviewed, it was seen that many studies were conducted on job
satisfaction, and these studies primarily focused on employees outside of educational institutions
(Akarsu, 2016; Ay and Avsaroglu, 2010; Cevik and Korkmaz, 2014; Eginli, 2009; Keser, 2006; Kiiciik,
2014; Piyal, Celen, Sahin and Piyal, 2000; Tiirkoglu and Yurdakul, 2017; Yelboga, 2007; Yildirim, 2007).
However, it is seen that recent studies have been conducted on teachers’ job satisfaction (Cif¢i and
Dikmenli, 2015; Demirtas and Nacar, 2018; Firat and Cula, 2016; Filiz, 2014; Gafa and Dikmenli, 2019;
Sahin, 2013; Sahin and Dursun, 2009; Terzi, 2017; Torun, 2020; Tiirk¢apar, 2012; Yilmaz, 2012; Yilmaz
and Ceylan, 2011). It was determined that job satisfaction of teachers was high at various levels, and
demographic characteristics such as professional seniority, age and some factors related to the school
atmosphere such as loneliness in business life affected job satisfaction in these studies (Gafa and
Dikmenli, 2019; Torun, 2020). Also, it was emphasized in these studies that parents’ approaches to
teachers were effective on teachers’ performances and some demographic characteristics of teachers,
such as gender and seniority, could affect parents’” approaches (Han and Aydin, 2019). In this context,
when teachers’ satisfaction or dissatisfaction with their profession is considered along with parents’
approaches, it can become an important component affecting teachers’ in-class performances. It is

believed that high job satisfaction levels of preschool teachers and a constructive parent approach will
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have positive reflections on student education and the feedbacks in this regard will be beneficial for
children’s education. For this reason, preschool teachers’ job satisfaction levels and parent approaches

were examined, and answers were sought to the following research questions in the present study.
® What is the level of the job satisfaction of preschool teachers and parental approaches?

¢ Which demographic characteristics of preschool teachers affect their job satisfaction and

parent approaches?
® [s there a relation between pre-school teachers’ job satisfaction and parent approaches?
Method

This relational screening study was conducted in a relational survey model. The existence and
degree of variation between two or more variables is determined in the relational screening model
(Karasar, 2005). In this context, pre-school teachers’ job satisfaction and parent approach levels are
described. Then, the relations between teachers’ job satisfaction and parent approach levels was

examined.
Sampling

The sampling of the study consisted of 288 preschool teachers working in the pre-school
education institutions in the city center of Kayseri in the 2019-2020 academic year. The demographic

data of the teachers are presented in the table below.

Table 1. The demographic data of the teachers (n=288)

Gender Age (year) Experience

Female %87,8 Minimum 23 1-5 years %39,9

Male %12,2 Maximum 55 6-10 years %24,8
Mean 32,46 11-15 years %17,1
Std. Dev. 8,55 16 years+ %18,2

School

Public %65,3

Private %34,7

Data Collection Tools

The Minnesota Job Satisfaction Scale (MIS) (Baycan, 1985) and Parent Expectation Scale
(Hatipoglu and Kavas, 2016) were used to collect data. Also, to obtain the demographic data of the
teachers, a Personal Information Form that consisted of 4 items was used to determine the age,

professional seniority, gender and the type of school they worked in.

MIDS was developed by Weiss et al. in 1967 and was adapted into Turkish by Baycan (1985).
The scale consisted of 20 items in 5-point Likert type in 12 items “Internal Satisfaction” and 8-item
“External Satisfaction” sub-dimensions. Internal satisfaction is the suitability of the job to the interests

and abilities and allows creativity, and external satisfaction includes factors such as work environment,
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co-workers, wages, and management. The Cronbach Alpha value of the scale was calculated to be 0.77
in the adaptation study. The scores that can be obtained from the entire MIDS are between 20 and 100.
The Internal satisfaction sub-dimension scores range between 12 and 60, and external satisfaction sub-
dimension scores range between 8 and 40 points. High scores received from the scale indicate increased

job satisfaction, and low scores indicate low job satisfaction.

The Parent Approach Scale (PAS) was developed by Hatipoglu and Kavas (2016). The 20-item
scale applied to the teachers consisted of “Positive and Informative Approach” with 11 items, and the
“Negative and Critical Approach” sub-dimensions with 9 items. As a result of the factor analysis
performed during the development process, it was determined that the scale explained 55.75% of the
total variance, and the Cronbach Alpha value was 0.708. A high score received from the Positive and
Informative Approach sub-dimension indicates an increasing level of positive and informative
approach, and a high score received from the Negative and Critical Approach sub-dimension represents
a decreased negative and critical approach. A high score obtained in the entire scale indicates the

positive aspect of the parents’” approaches.

In the present study, all the rules to be followed in the scope of “Higher Education Institutions
Scientific Research and Publication Ethics Directive” were followed. None of the actions under the title
of “Actions Contrary to Scientific Research and Publication Ethics”, which is the second part of the

directive, were not performed.
Analysis of the Data

Percentages, frequencies, mean, standard deviation, minimum and maximum values were used
to describe the data that were collected during the study process. Also, Mann Whitney U test, Kruskal
Wallis H test, t test for independent samples, and Pearson Correlation Analyzes were used to determine

the relations between the variables, and the significance level was taken as 0.05.

The internal consistency coefficients of the sub-dimensions in the scales were calculated to
determine the reliability of the data obtained in the study. Internal Satisfaction and External Satisfaction
sub-dimensions and Cronbach’s Alpha values for the entire scale were determined to be 0.932, 0.899,
and 0.950, respectively. The Cronbach Alpha values of the PAS sub-dimensions, Positive and
Informative Approach, and Negative and Critical Approach were determined to be 0.903 and 0.834. The
overall Cronbach Alpha value of VAS was calculated to be 0.833. According to these findings, it can be

argued that the data obtained in the study are reliable.
Ethical Permission of Research

In this study, all rules stated within the scope of "Higher Education Institutions Scientific

Research and Publication Ethics Directive" were followed. None of the actions stated under the title of
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"Actions Against Scientific Research and Publication Ethics", which is the second part of the directive,

were neglected.
Results

The findings obtained from the study are presented in this section. Firstly, the job satisfaction
and parent approach levels of pre-school teachers are presented. Then, the effects of teachers’ gender,
professional seniority, and the institution they work for on job satisfaction and parent approach levels
were examined. The results of the correlation analysis that examined the relations between teachers’
age and job satisfaction and parent approach levels and the relations between teachers’ job satisfaction

and parent approach levels are also included in this section.
Job Satisfaction and Parent Approach Levels of Preschool Teachers

The job satisfaction and parent approach levels of the preschool teachers are presented in this
section in relation to the first study question. The data on job satisfaction levels of preschool teachers
are given in Table 2. As can be seen in the table, preschool teachers’ internal satisfaction sub-scores
ranged from 19 to 60. When the data on the level of internal satisfaction were examined, it was seen that
4.9% of the preschool teachers had low-level internal satisfaction, 6.6% of them had medium-level
internal satisfaction, and 88.5% of them had high-level internal satisfaction. It can be argued that

preschool teachers have a high level of satisfaction with their internal satisfaction average of X =49.21.

Table 2. Job satisfaction levels of the preschool teachers

Sub. Low Medium High  Min. Max. X S
Dimension
Internal Range 12-27 28-43 44-60
_ Satisfaction 14 19 255 19 60 49,21 8,50
5 % 4,9 6,6 88,5
2 Range  8-18 19-29 30-40
2 Sii‘stfe:;in 24 81 183 10 40 3067 653
& % 8,3 28,1 63,6
S Range  20-47 4875  76-100
Total f 16 59 213 31 100 78,84 14,23
% 5,6 20,5 73,9

The external satisfaction sub-dimension scores of the preschool teachers varied between 10 and
40. When the data on the level of external satisfaction were examined, it was seen that 8.3% of the
preschool teachers had low-level external satisfaction, 28.1% had medium-level external satisfaction,
and 63.6% had high-level external satisfaction. It can be argued that preschool teachers have a high level

of satisfaction with a mean external satisfaction score of X' =30.67.

The total job satisfaction scores of the preschool teachers ranged from 31 to 100, and the average
was 78.84. When the data on the level of job satisfaction were examined, it was seen that 5.6% of the

preschool teachers had low job satisfaction, 20.5% had moderate job satisfaction, and 73.9 had high job
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satisfaction. When the job satisfaction averages of pre-school teachers are examined, it can be argued

that they have a high level of satisfaction with X =78.84.

Table 3. Parent approach levels of the preschool teachers

Sub
Dimensions

Low Medium High  Min. Max. X S

R 11-2 26-4 41-
Positive and ange > 6-40 25

e peeean f 9 53 26 21 55 4465 7,33

2 % 31 18,4 78,5

3 . Range 920  21-32  33-45

Z Ne‘Céat.lYe ?nd f 12 29 247 13 45 3672 605

£ ritica % 4,2 10,1 85,7

= Range 20-47 48-75 76-100

a Toplam f 0 66 22 52 99 8137 956
% 0 22,9 77,1

The parent approach levels of preschool teachers are given in Table 3 given above. As can be
seen in the table, the Positive and Informative Approach sub-scores of the preschool teachers varied
between 21 and 55. When the data on the Positive and Informative Approach level were examined, it
was seen that 3.1% of the preschool teachers had low-level, 18.4% moderate-level, and 78.5% had high-
level Positive and Informative Parent Approach scores. It can be argued that pre-school teachers have a
high positive and informative parent approach level with the mean score of X = 44.65 in this sub-

dimension.

The Negative and Critical Approach sub-dimension scores of the preschool teachers ranged
between 13 and 45. When the data were examined, it was seen that 4.2% of the preschool teachers had
low level, 10.1% moderate level, and 85.7% high level Negative and Critical Approach scores. It can be
argued that preschool teachers have a high negative and criticizing approach score levels with the mean

score of this sub-dimension as X'=36.72.

The parental approach total scores of preschool teachers varied between 52 and 99. When the
data of the total score were examined, it was seen that 0% of the preschool teachers had a low parent
approach level, 22.9% had a moderate parent approach level, and 77.1% had high-level parent approach.
When the job satisfaction averages of preschool teachers are examined, it can be argued that they have

a high level parent approach with X =81.37.
Factors that Affect Preschool Teachers’ Job Satisfaction and Parent Approaches

The second study question included the demographic characteristics of the preschool teachers
that affected their job satisfactions and parent approaches. The results of the Mann Whitney U test,
which examined the effects of gender on preschool teachers’ job satisfaction and parental attitudes, are
given in Table 4. When the table is examined, it is seen according to the results of the Mann Whitney U
test, , which was conducted to examine the effect of pre-school teachers’ gender on job satisfaction that

there were no statistically significant differences between female teachers and male teachers (U=4290,00,
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p>.05). According to these results, it can be argued that gender has no effects on the job satisfaction of

preschool teachers.

Table 4. The Results of Mann Whitney U test that examined the effect of gender on job satisfaction and parent
approaches

Total
Gender n Mean Rank Rank 8} p
Femal 2 145,04
Job Satisfaction emate 53 20 3669600 119000 766
Male 35 140,57 4920,00
Parent Approach Female 253 149,89 37923,00 3063,00 003
Male 35 105,51 3693,00

When Table 4 is examined, it is seen that there were statistically significant differences between
female teachers and male teachers according to the results of the Mann Whitney U test (U=3063.00,
p<.05) that was made to examine the effects of preschool teachers’ genders on parent approaches.
According to these results, it can be argued that female preschool teachers had higher parent approach

levels than male preschool teachers.

Table 5 shows the results of the Kruskal Wallis H test, which examined the effects of pre-school
teachers’ professional seniority on their job satisfactions. When the table is examined, it is seen that the
Kruskal Wallis H test that was used to determine whether the professional job satisfaction levels of
preschool teachers differed at significant levels according to their professional seniority, it was seen that
professional seniority did not have significant effects on job satisfaction [x2 (3) =5.546; p>.05]. According
to this result, it can be argued that professional seniority has no effects on job satisfaction of preschool
teachers.

Table 5. The results of the Kruskal Wallis H test that examined the effects of teachers’ professional seniority on
job satisfaction and parent approaches

Experience n Mean Rank sd x2 p
1-5 years 114 136,04
. . 6-10 years 71 136,43
4 1

Job Satisfaction 11-15 years 49 167,08 3 5,546 ,136
16 years+ 52 147,28
1-5 years 114 132,17
6-10 years 71 141,07

P A h 1

arent Approac 11-15 years 49 167,65 3 6,615  ,085

16 years+ 52 148,90

As a result of the Kruskal Wallis H test, which examined the effects of the professional seniority
of the pre-school teachers on parents’ attitudes in Table 5, it was seen that professional seniority did not
have significant effects on parents” approach scores [x2 (3) =6.615; p>.05]. According to this result, it can

be argued that professional seniority has no effects on the parental approaches of preschool teachers.

The t-test results for the independent samples that examined the effects of the types of
institutions in which preschool teachers worked on job satisfaction and parents’ approaches are given

in Table 6. When the table is examined, according to the t-test results for the independent samples that
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examined the effects of the type of institution they worked in on their job satisfaction, statistically
significant differences were detected between the job satisfaction scores of the preschool teachers
working in a public institution (X =80.34) and preschool teachers working in a private institution (X
'=76.10) (t (1.286) =2.433; p<0.05). According to this result, it can be argued that preschool teachers
working in public institutions have higher job satisfaction levels than preschool teachers working in
private institutions.

Table 6. The T-test results for the independent samples that examined the effect of preschool teachers’ type of
institution on job satisfaction and parents’ approaches

n X SS Sd t p
. ) Public 190 80,34 12,37
Job Satisfaction Private 98 76,10 16,80 286 2,433 ,016
Parent Public 190 81,62 9,59
! / 286 ,599 ,550
Approach Private 98 80,90 9,52

When Table 6 is examined, according to the results of the #-test used for the independent
samples examining the effects of the institution type they worked in on the parents’ approaches, the
scores of the preschool teachers working in the public institutions (X =81.62) and private institutions (X
'=80.90) did not show significant differences in terms of job satisfaction scores of pre-service teachers (t
(1.286) =.599; p>0.05). According to this result, it can be argued that the institutions preschool teachers

work in have no effects on parental approaches.

The final study problem was whether there was a relation between preschool teachers’ job
satisfaction and parent approaches. The results of the Pearson Correlation Analysis made to determine
whether there were any relations between the age of preschool teachers and their job satisfaction and
parent approaches, and between job satisfaction and parent approaches are given in Table 7. As can be
seen in Table 7, as a result of the Pearson Correlation Analysis, it was seen that there were no statistically
significant relations (r=.079, p>.05). However, as a result of the Pearson Correlation Analysis, it was also
found that there was a weak, positive, and statistically significant relation between the ages of preschool
teachers and their parents’ approaches (r=.155, p<.05).

Table 7. The Pearson Correlation Analysis was made to determine the relations between preschool teachers’ ages,
job satisfaction levels, and the scores they received from the parent approach scale

Variables n r p

Age X Job Satisfaction 288 ,079 ,191
Age X Parent Approach 288 ,155 ,009
Parent Approach X Job Satisfaction 288 ,416 ,000

As a result of the Pearson Correlation Analysis made to determine the relations between
preschool teachers’ job satisfaction and parents’ attitudes, given in Table 7, it was found that there were
strongly positive and statistically significant relations between the scores (r=.416, p>.05). According to
this result, it can be argued that the parent approach of preschool teachers increases as their job

satisfaction increases, and when their parent approach decreases, their job satisfaction also decreases.
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Discussion and Conclusion

The present study aimed to examine the job satisfaction levels and parent approaches of
preschool teachers. In this context, teachers were evaluated in terms of gender, age, professional
seniority, and whether the institutions they worked for were public or private. Also, the relations

between the job satisfaction of teachers and parents’ attitudes was evaluated in the scope of the study.

According to the findings of the present study, it was concluded that preschool teachers have
high internal-external satisfaction, and job satisfaction levels. It is considered that good social
communication and unity among preschool teachers are effective in the formation of this. This result
shows parallelism with the results of many previous studies in the literature (Azimi and Akan, 2019;
Bakir and Aslan, 2017; Basaran, 2017; Gafa and Dikmenli, 2019; idi, 2017; Ozan and Alizada, 2017;
Saglam, 2016). In addition, there are studies in the literature in which teachers have moderate job
satisfaction levels (Canak, 2014; Dikmenli and Cif¢i, 2015; Erdogan, 2017; Karakuzu, 2013; Unal, 2015).
Although job satisfaction levels differ among other occupational groups, it was seen that the job
satisfaction levels of teachers were generally high, and some had moderate job satisfaction scores. The
reason for this is that, when it is considered that small children and young people benefit from the
services produced by teachers, it is thought that their moral satisfaction would be higher than other

professions.

When the approaches of parents to preschool teachers were examined, it was concluded that
the parental approach levels consisted of positive and informative approach, negative and criticizing
approach, and the sum of these was high. In this respect, it can be argued that parents approach
preschool teachers positively, they do not show criticizing and negative approaches to them, and as a
result, the approach towards preschool teachers becomes positive. Similar results were obtained in the
study that was conducted by Hatipoglu and Kavas (2016). Since pre-school teachers work with young
children at the starting point of formal education, it makes it necessary to have stronger teacher-parent
relations. Parents need strong communication and cooperation with teachers for their young children
to receive a good education and follow their developmental stages accurately. The positive and
informative parent approach is affected by establishing correct communications with the teacher,
participating in meetings, getting ideas about the problems they face, participating in school or
classroom activities, friendly approach, valuing and trusting the teacher (Hatipoglu and Kavas, 2016).
For this reason, it can be argued that if the attitudes of parents towards preschool teachers are low, they
will not be able to have sufficient interest and relevance in the education and development of their
children, as there will be a lack of communication and interaction with the teacher. The effects of
parents’ approaches to teachers on classroom performance and students’ learning were also determined

(Guven and Sezer, 2020). The reflection of parents’ approaches towards teachers on children in pre-
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school education, where the development is the fastest and which affects the future life of children

significantly, is an issue that must be considered.

It was concluded as a result of the analyzes that there was no effect of the gender variable on
the job satisfaction of preschool teachers. This shows parallelism with the results of many previous
studies in the literature (Boga, 2010; Giindiiz, 2008; Karademir, 2016; Karaduman, 2013; Keser, 2005;
Ozdol, 2008; Tiirkcapar, 2012; Yelboga, 2008; Yilmaz and Aslan, 2013). However, some studies reported
that female teachers had higher job satisfaction levels, which contradicts the study findings (Akhtar,
Hashmi, and Naqvi, 2010; Ololube, 2006; Ozdevecioglu, 2003). In some other studies, the fact that the
gender of teachers caused significant differences in favor of females, the fact that women’s working
hours were suitable in the teaching profession and the long vacation time increased the chance of

teachers to spend more time with their families might be given as the cause of such a difference.

Although it did not have effects on job satisfaction, it was concluded that the gender of
preschool teachers had higher levels of female preschool teachers than male preschool teachers on
parental approaches. The results of some previous studies in the literature also support this result (Han,
2019; Hatipoglu and Kavas, 2016; Minke et al., 2014). Because it is reported that parents show more
positive and informative approaches towards female teachers (Han, 2019). Also, the fact that female
teachers have a higher parental approach than male preschool teachers may be because preschool
teaching is generally considered as a female profession within the society, and the majority of its

teachers are female.

According to the results obtained from the study, it was concluded that the professional
seniority of the preschool teachers did not have effects on their job satisfaction and parental approaches.
The results of some previous studies in the literature also support this result (Azimi and Akan, 2019;
Boga, 2010; 0zdal, 2008; Oztiirk, 2006; Tiirkcapar, 2012; Tiirkoglu, 2008; Wright, 2005). However, in
some studies, it was found that professional seniority has effects on job satisfaction, and generally, as
professional seniority increases, the level of job satisfaction also increases (Celik, 2008; Demirel, 2006;
Duman, 2006; Gupta and Gehlawat, 2013). Also, there are results in the literature that the relation level
between teachers and parents who have just started their careers and who are approaching retirement
is low (Graham-Clay, 2005; Kog, 2018). Unlike other professions, as the teaching profession provides
services for the preparation of children for the future, shaping, gaining an identity, and equipping them
with information, there may not be differences between job satisfaction and seniority levels because it
creates positive attitudes and perceptions on teachers from the beginning of the service. However, in
some studies, the difference between job satisfaction and length of service can be associated with the
fact that teachers who have low seniority have professional concerns, are new to the profession, and

therefore, cannot adapt to the working environment and cannot fully establish their life order yet.
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Regarding the job satisfaction and parent approaches of the types of institutions where
preschool teachers worked, it was concluded that preschool teachers working in public institutions had
higher job satisfaction levels than preschool teachers working in private institutions. The results of some
previous studies in the literature also support this result (Han, 2019;). It was reported that teachers who
work in public schools were more positive in terms of school climate than their colleagues working in
private schools (Han, 2019; Karakdse and Kocabas, 2006). As teachers working in private institutions
are at risk because there is no job guarantee, and the workload is high, parents increase their
responsibilities and the administration because of paying fees to schools, inconsistencies in wage
policies, and teachers being held responsible for the problems in the workplace, and working in private
schools with stress. The job satisfaction levels of the teachers who work in the public sector may be
lower than those of the teachers working in the public sector. However, there are many studies in the
literature that do not support this result (Kagan, 2010; Kaya, 2009; Sonmezer and Eryaman, 2008). The
reason for this inconsistency may be the institutional structure of the private education institution,
physical conditions, profiles of the parents, teachers from different branches, and socio-economic

environments.

It was concluded that the institution type preschool teachers worked had no effects on parental
approaches. The results of some previous studies also support this result (Han, 2019). The fact that
preschool teachers work with young children and parents want their children to receive good education
strengthens teacher-parent communication and interaction. Also, it can be interpreted that whether the
institution was public or private did not cause significant changes for reasons such as having ideas from
teachers on the problems with children, better follow-up of preschool children by parents, active
participation in meetings, teachers” appreciation by parents, valuing teachers and trusting them with

their children.

It was concluded that there were weak, positive, and statistically significant relations between
the ages of preschool teachers and the approaches of their parents. In this respect, as the ages of
preschool teachers increase, the level of parental approach increases parallel to it. This can be associated
with the professional development of teachers, increased professional experience, development of
communication skills, and the achievement of certain saturation in their own lives. It was also concluded
that although the parent approach of preschool teachers increased, their job satisfaction increased, and
if the parents’ approaches decreased, their job satisfaction also decreased. As the job satisfaction levels
of the employees increase, their communication with the environment strengthens, they develop
positive professional attitudes, have pleasure from their work, their work and social friendships
improve, their loneliness levels decrease in business life (Gafa and Dikmenli, 2019; Han, 2019; Hatipoglu
and Kavas, 2016). With the increased job satisfaction levels of preschool teachers, they contribute more

to their education by doing more useful work for their students. As a result, it can be argued that they
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gained the appreciation of their parents and developed a positive perception and attitude towards

themselves.

As a result of this study, it was found that the parents had positive attitudes towards preschool
teachers and the preschool teacher had high job satisfaction levels. Contrary to other educational levels,
it was shown that pre-school education is strong in terms of teachers’ job satisfaction and parents’
attitudes. However, the fact that the job satisfaction of teachers and parents” attitudes are affected by
the type of institution, age, or gender emerges as an issue requiring emphasis. For this reason, it is
suggested that future studies should focus on the job satisfaction of preschool teachers who work in the
private sector, parental approaches, and the effects of these variables on their performances. Also,
approximately 7% of the pre-school teachers who work in the public and private sectors are male
(MoNE, 2021). In this respect, it is suggested by the researchers to examine the job satisfaction of male

preschool teachers and parents’ approaches in detail.
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