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Giris

Maddi refaha Ust dlizeyde deger veren bir ulusu, egitim organizasyonunda maddiyata
blylk 6nem verdigi icin suglamak belki haksizlik olur. Para genellikle okul binalari igin hazirdir,
siklikla beslenmeye (iaseye) savrulur, 6gretmene ise sadece bu bakim masraflarindan arta
kalan ayrilir. Bunun dogal bir sonucu olarak 6gretmenlerin hem maaslari hem de sosyal
konumlari diger mesleklerden daha diisiik olma egilimi gostermistir; daha ileri bir sonug
olarak, 6gretim siklikla kétu bir sekilde yiritilmis ve kaginilmaz bigimde egitim konusunda
ingiliz zihnini biyiik bir stiphecilik ve hosnutsuzlukla doldurmustur. Bu siipheci yaklasim ¢cogu
zaman hakl ¢ikmustir. is hayatindaki bir ingiliz ebeveyn, cocugunun égretmeninin, disiik maas
aldigini, imkanlarinin kisith oldugunu ve c¢ahlstigl pozisyonun saglam olmadigini (isini
kaybedebilecegini) bilir, siirekli genisleyen ve sayisiz cazip is imkani sunan bir imparatorlukta,
yetenekli bir ruha sahip girisimci/cesur birinin gecimini saglamak igin onca firsati varken bu
kadar az getirisi olan bir meslekte uzun sire kalmasinin bir sebebi olmasi gerektigini 6ne sirer.
Gergi egitimle ilgilendikleri ve kendilerini bu yolla kamuya vakfetmis olan bazi kisilerin
dgretmenlige hazir olmalarina ragmen, bir ingiliz ebeveyn, devletin bu ise (6gretmenlik isine)
kisi tayin ederken sadece hevesli gonillilere bel baglamayacagini iddia etmektedir. Gergekten
de 6zel ihtiyag ve inanclara hitap eden kilisede bile Hristiyanlarin kiliseye vermek i¢in ayirdigi
gelirde (tithe) disis oldugunda, calisanin niteliklerinin bozulma egiliminde olduguna dikkat
cekmektedir. Sonuc olarak ebeveyn; bir 6gretmenin sahip olmasi gereken uygun niteliklere

1 M. W. Keatinge (1910) Studies in the Teaching of History, London: Adam and Charles Black, s.222-230.

2 Maurice Walter Keatinge (1868-1935), Oxford Universitesi Egitim Okutmani. 1896’da Comenius’un Biiyiik
Didaktika kitabini Latince’den Iingilizce’ye cevirdi. ilkokuldan liseye tarih derslerinde dokiimanla 6gretim
anlayisinin énciilerinden biri oldu. 1912’de N. L. Frazer ile birlikte ingiliz Tarihinin Dokiimanlar’ni (1399-1603)
yayinladi. 1931’de Comenius hakkinda bir kitabi gikti. Calismalarinin bir 6zeti igin Ken Osborne (2004) Canadian
Social Studies dergisindeki (38. Cilt, 2 numaral) yaziya ve Arthur Chapman’in (2019) Bolu’da VI. Uluslararasi Tarih
Egitimi Sempozyumu’ndaki konferans metnine bakilabilir.
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dair kesin dlstinceleri olmamasina ragmen siipheci olmaya ve organize dolandiricilik olarak
nitelendirdigi bu duruma parasal katkida bulunmak zorunda birakilmaktan hosnut degildir. Bu
nedenle egitimde asikar olan verimsizligi agik¢a ortaya koyan egitim teskilatindaki mufettisler
ordusunu, bir plan dahilinde yazilan raporlari ve yapilan kontrolleri egitim teskilatinin maddi
unsurlari olarak memnuniyetle karsilar ve yine de 6gretimin organize edilebilmesi, sekle
sokulabilmesi igin ve dizenlemek igin orada 6gretmenin olmasi gerekir. Kéti diizenlenmis
ogretim gliciinin bir dis kurum tarafindan bicimlendiriimeden Once denetlenmesi icin
O0gretmenin orada olmasi gerekir. Bir uzmanin (tarihginin) coskusunun dizginlenebilmesi,
pratik gerekliliklerle ayni hizaya getirilmeden 6nce (tarih) 6gretmeninin, uzmani (tarihgiyi)
frenlemek icin orada olmasi gerektigi acik olmaldir. Uzerinde calisacak malzeme olmadigi
slirece higbir organizasyon, hicbir teftis, hicbir baski glicti faydali olamaz. Gergekten de bu tarz
cabalarin 6niinde hayati bir glic durmaktadir. Biz bu glicli 6gretme yetisi olarak adlandirabiliriz.
Bu yeti, onu bastirmak icin gosterilen cabalara karsi tepki verecek ve bu reaksiyonla glic
kazanacaktir. Ayrica bu 6gretme yetisi, farkl fikir ortamlarina yénlendirilebilir ve avantaj elde
etmek icin daha anlasilir bir hale getirilebilir. Bu durum asla disaridan bir kurum tarafindan
gerceklestirilemez.

Toplulugun manevi unsuru aleyhine egitimin mekanik tarafina vurgu yapma egilimi,
belki de yakin zamanda mifredata konan derslere gore geleneksel 6gretim derslerini
mesrulastirmak i¢in daha kolaydir. Latince 6gretiminde tasarlandigi gibi 6gretimin ilk
asamalarinda, isin ¢ogu mekanik bir yapiya sahiptir. Paradigmalar 6grenilmeli ve kurallar
uygulanmalhdir. Duslik maasli agir bir iste ¢alisan kimse iyi is ¢cikarmayacak olsa da izleyecegi
sey icin makul bir mekanik temel olusturabilir. Benzer sekilde, matematik 6gretiminin ilk
asamalarinda, yetisi olmayan ve baska bir meslekte gecimini saglamasina bile izin vermeyen
sinirh yeteneklerden dolayi sadece ders isleyen bir 6gretmen, 6grencilerinin zamaninin gogunu
bosa harcayacaktir. Bununla beraber degersiz olmayan belirli stregleri ve formiilleri talim
ettirecektir.

Tarihi ve edebi konulara baktigimizda durum farklidir. Saf dilbilimin aksine, bunlarla
baglantili olarak 6gretmenler artik ilk kez gercek egitim sorunlariyla ylizlesmek zorunda
kaldilar. Sembolizm ve formiillerden ziyade fikirlerin ana unsur oldugu diger derslerde oldugu
gibi, tarihte de 6gretmenin nitelikleri ve donanimi birinci derecede dnemlidir. Ogretmen
O0gretme yetisine sahip olmadikca, egitimdeki ilerlemeyi okul ve miifettislerin sayisina gore
degerlendirmek, bir toplulugun dini duygusunu kilise oturagi parasi 6deyenlerin sayisi ile
olgmek kadar yaniltici olabilir. Tarih 6gretiminde 6gretmen, 6grencilerini dilbilimsel semboller
veya alisila gelmis/geleneksel bilgi ile degil gercekten 6nemli olan fikirlerle tanistirmaktadir.
Bu fikirleri sunmanin kesin yéntemi ve 6grencinin bunlar tzerinde gerceklestirmeye tesvik
edildigi kesin silire¢ gercek bir 6neme sahiptir. Bu sirecte ani ve kalici bir kayip olmaksizin
ukalaca verilebilecek hicbir unsur yoktur. Tarih 6gretmenliginin sosyal hayata hakimiyeti zayif
olan ve okul disinda meslekleri 6nemsiz olan kisilere emanet edilmesi durumunda, bu durumu
asagilayici olarak degerlendirmeyecek hicbir anlayis yoktur. Tarih 6gretmenligi gorevinde,
niteliksiz bir iscinin sikici performansina yer yoktur. Ogretimin konusu insan karakteri ve
toplumsal gelismedir. Bu ne kadar iyi ele alinirsa, yikselen kusakta toplumsal diislincenin
yogunlasmasina, ilhamdan yoksun oldugunda ise bu tir distincelerin de yok olmasina yol
acacaktir. Bu tirden bir konuda orta yol yoktur ve bu nedenle tarih 6gretimi, tim iyi
ogretmenlerde bulunan nitelikleri 6nemli o6lcliide gerektirir. Sadece 06gretilen konular
geleneksel/ahsila gelmis oldugunda ve gergegi yansitmadiginda yani insan hayatiyla yakin bir
iliskisi olmadiginda, 6gretmende olmasi gereken niteliklerden taviz verilebilir.
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Hangi 6zel bilgi birikimi ve hangi tarih egitimi de gereklidir? Ornegin, ortaokulda biitiin
tarih 6gretiminin, tarihte az ya da higbir sey 6gretmeyen ve bundan dolayi formlarla degil
setlerle 6gretebilen tarih uzmanlari tarafindan verilmesi gerekli midir? Bu soru sadece tarihi
ilgilendirmez. Konularin dogru bir sekilde 6gretilmesi talebi, uzmanlar igin cevap bekleyen bir
taleptir. Cografyanin bilimsel cizgide 6gretilmesi istenir. Okul yetkilileri “Bir cografya uzmani
bulmaliyiz.” derler. Benzer baski, bir tarih uzmani igin talep meydana getirir ve ¢ok gegmeden
bir ingiliz edebiyati uzmani istenecektir. Sonug olarak, okul her biri kendi 6zel konusunu
Ogreten, sadece o isten sorumlu uzmanlarin var oldugu bir sisteme donlisme egilimindedir ve
her bir uzmanin ayni ¢cocuklara pek ¢cok konuyu 6grettigi ve pek cogunu gosterdigi eski “tarz”
ortadan kalkma egilimindedir. Asirtya kagmasina izin verilirse bu egilimin bir felaket olup
olmayacagi sorulabilir. Sadece bir dersi 6gretmek ve tek bir dersle sinirh kalmak muhtemelen
O0gretmeni yetersizlestirmektedir. Bu durum ayni zamanda ¢ocugu, ¢ogu kez iyi bir Gretkenlik
saglayabilecekken ve icerigi tarih kadar 6zel bir konu s6z konusu oldugunda 6zellikle degerli
olan tek bir usta ile stirekli iliskiden mahrum eder. Ek olarak derslerin 6nceden planlanmamasi
ve dersler arasi bagintinin kurulmamasi yalnizca eski tarz 6gretmen sisteminde mimkiinddr.
Zorlugun ¢6zimd, belli sayida dersin bir 6gretmenlik altinda gruplandirilimasina az ya da ¢ok
vurgu yapan bir uzlasmadir ve bu uzlasmanin eski tarz uzman sinif 6gretmeni sistemiyle
olabildigince yaklasmasi umulabilir. Dogal olarak, istisnai kosullar olmadik¢a ayni 6gretmenin
edebiyat ve matematik konularini 6gretmesi Onerilmeyecektir. Ancak ortaokullarda ayni
dgretmenin tarih, cografya ve ingiliz edebiyati 6gretmemesi icin bir neden yoktur ya da bazi
klasik diller (Latince ve Yunanca) derslerinde oldugu gibi klasik diller dersleri, tarih ve ingiliz
edebiyatinin 6gretildigi dersler neden olmasin?

Klasik diller (Latince ve Yunanca) konusunda titiz bir egitim almis bir adamin, diploma
konularindan biri olmasa bile tarihi alip 6gretmemesi icin hicbir neden yoktur. Mesleki
gorevleri bittikten sonra yeni bir ¢igir agacak zamani ya da enerjisi olmadigi sdylenirse, bunun
nedeni asiri ¢alismasi olabilir ve bu tir ¢alisma kosullari ne kadar ¢abuk degisirse o kadar
iyidir.3 Yardimci ustalara genel kiiltir icin zaman birakmayan bir sistemin, uzun vadede vergi
mikelleflerinin parasini bosa harcama egiliminde oldugu kabul edilmelidir. Ogretmenlerin
biraz bos zamanlari ve bunu dogru sekilde kullanma istekleri olmadik¢a 6gretmenin verimli
kalmasi imkansizdir.* Bu nedenle, bir okulda tarih konusunda bazi uzmanlarin olmasi arzu
edilse de iyi bir 6gretim igin 6gretmenin <diger ilgi alanlarini dislayarak mutlaka tarihte
uzmanlasmasi gerekli/zorunlu sart degildir. Her haliikarda uzman, 6gretmeden 6nce okul
ihtiyaclari nokta-i nazarindan dersini yeniden okumalidir ve yetkin bir kisinin okul pratigiyle
mesgulken dersini ele almasi genellikle 6gretmeye yardimci olur. Bu kosullarda géze carpan
noktalar ve ilgi unsurlari ondan kagamaz.

O halde tarih 6gretmenimiz, konusuyla ilgili iyi bilgi sahibi olmanin yani sira, uygun bir
sahsiyet ve hayatinda baskalarini distinen/6nemseyen biri olmalidir. Ancak bu onun kisisel
donanimini tamamlamaz. Ayrica 6gretmenin bir yonteme de ihtiyaci vardir. Bu yontemin
uygulanmasi sayesinde akillica planlanmis olan mekanizma ile baglantili olarak en Ust seviyede
dogaclama yapabilir. Boyle bir yontem sahsiyete bir ektir ve bahsi gecen yontemle tam olarak
karsilastirilamaz, gerci bu zitlik vurgusu bazen 6gretmenin yontemden ve sahsiyetin 6gretim
biciminden daha degerli oldugunu iddia edenler tarafindan yapilir. Bu zithg kabul eden

3(C.N.) Benzer bir fikri kendi diisiince sistematigi icin Bertrand Russell’in da savundugu gériilmektedir.

4 Ayrica mesleki egitim kursunun bir islevinin de bir konuda literatiire bir uzman tanitmak ve okul amaglari icin
uygun bir grup olusturmak igin kendi dersiyle i¢ ice gecmis diger derslerin yontemlerini tanitmak olmasi
gerektigini de belirtmek yerinde olacaktir.
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sahsiyet, Uslup karakteristiginden veya gengligin tazeliginden ve esintisinden, mikemmel
niteliklerinden biraz daha fazlasi olabilir, ancak siiphesiz bu zitlig kabul eden yontem yasam
icin bir kazang olarak gorilmemelidir. Bu zithig1 kabul eden yonteme gore, bu durum cansiz bir
mekanizmadan, sikici bir dizenlemeden veya ders konusunun yeniden dizenlenmesinden
biraz daha fazlasi olabilir.

Gercek sahsiyet, 6zdenetim unsurlariniicerirken, gercek yontem, yeni bir bicim vererek
anlamini artiran ders konusunun denetimini icerir. Fikirlerin bu kontroll sahsiyet olmadan
olmaz ve boyle bir sahsiyet, yontemi olanakl kilan kontrol olmaksizin olmaz; aslinda fikirleri
hareke gecirme ve sunma cabasiyla artirilir, boylece ilettikleri anlam, inandirici ve
distndurici olur. Bu tlr bir yontemin katiliga yol acacagindan korkmaya gerek yoktur.
Yontem, kendi kendine empoze edilen bir eylem tarzindan daha fazlasidir; tarzin giinlik
revizyonunu, gerekcelendirmesini ve yeniden empoze edilmesini igerir. Bunda degismez olma
egiliminde olan veya yalnizca katiligi felakete yol agtiginda yeniden insa edilen mekanizma ile
karistiriilmamalidir. Yontem, mekanizmanin kigik unsurlari temelinde galisirken, bunlari anin
gerekliliklerine uyacak sekilde yeniden birlestirir. inisiyatifi yok etmekten ¢ok, aslinda onu
besler. Kendisi igin kisitlamalar diizenlediginde kendi enerijisini arttirma egiliminde olmasi
zihnin bir 6zelligidir. Sair, kendisi icin ayrintili bir 6l¢u bigimi dlizenlemeyi sever ve dogaglama,
kendi kendine empoze edilen sinirlamadan daha Ustilin hale gelir.

Gergekte, kendimizi mahkim ettigimiz hapishane, hapishane degil.

ve kendisine karsi miicadele edecek dogaclamayi besleyen bu tiirden kendi kendine empoze
edilen bicim, iyi 6gretmenin isareti ve enstrimanidir.

Yoéntem bir glinde elde edilmez ve tarih 6gretmeye yeni baslayanlardan nispeten ¢ok
az sey talep edilebilir. Basit agiklama ve sinav, genellikle yapabildigi tek seydir ve daha fazlasini
yapma girisimi, dikkatini siniftan uzaklastirabilir. Zihni; olasi ydontem c¢esitlerinin bilgisiyle dolu
olmalidir, fakat baslangicta ambarindan ¢ok az sey cekmesi iyi olacaktir. Ogretimin ilk yeniligi
eskimeye basladigl zaman, yéntemin gerekliligi kendini belli eder. Ogretim, sinirleri yipratan
bir sitirectir; cesaretin canliigl kisa sirede yok olmaz ve eger ruhun canlilhgl gelistirilmezse,
bunun sonucu donukluk ve verimsizliktir. Rutine iyice alismis 6gretmen, okul deneyimi
cesitlerinin kendini tiketmis gibi gorindigl asamaya ulastiginda, 6gretmenlik hayatiyla
gercekten ciddi bir micadeleye baslar. Hicbir caba gosterilmezse, sonug¢ kolayca, sinav
sonuclarinin Gretilmesinde etkili olan, ancak kacinilmaz olarak dersin egitici ve distndurtici
degerini yok eden hayal glicii olmayan bir sirec olabilir. Hayatin ve sosyal ilerlemenin énemli
faktorlerini ele alan tarih gibi dersin 6gretilmesi s6z konusu oldugunda, rutinin etkilerine
boyun egen ogretmenlere emanet edilmemesi 6nemlidir.> Her ne pahasina olursa olsun,
onemli konularin ele alinmasinin gerektirdigi kati bicim disiplinine girmeyi reddedenlerden
alinmali, ne pahasina olursa olsun, “Olgulari analiz etmesi ve bunlari genellemesi gereken
ogretmendir.” diye distinenlerin kontroliinden cikariimalidir.

icgidiisel veya mesleki egitimle yénlendirilen, derslerin sunumunu siirekli kontrol
altinda tutmayi ve konu c¢ok cekici veya fazla sdylemsel olma egiliminde oldugunda bicim
unsurunu tanitmayi 6grenmis, bunu siklikla fark eden 6gretmenler bulunmalidir. Onlar, sikhkla

5 Tarih dgretmenligine deginecek olursak hig siiphesiz gelecek birkac yil icinde miicadele edecek cok seyi olacagi
gorinmektedir. Ya kendisini, beklenmedik bir zamanda sinayip (6gretmenin) hakkinda o sinama sonucuna gére
fikir olusturan bir madarin altinda ¢alisirken bulabilir ya da daha ¢6ziim zor islerin tam tersi, cok kolay bir sekilde
Uretilebilecek “sahne dekoru” gibi goriinen bir ders hazirlamak zorunda kalarak daha Gtesini goremeyen bir
mifettisin teftisine hazirlanmak zorunda kalabilir.
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amaglarinin, 6grencileri icin isi kolaylastirmaktan ziyade daha zor hale getirmek, hizh ve
yuzeysel ¢ikarim yolunun zihinsel durgunluga ve dikkatsiz yargilamanin ahlaki zayifliga yol
actiginin farkindadirlar. Okul mifredatinda tarihin 6nde gelen bir konu oldugu iddialari ile
karsilastirildiginda, “dilbilim” lehine olan argiimanlar 6zel bir savunma gibi okunur, fakat bu
iddialarin  gegerliligi, dersini yontemin ilkelerine uygun sekilde islemeyi 06grenmis
ogretmenlerin cabalarina baglidir.

Tesekkiir Notu: Bu ceviriyi okuyup, daha anlasilir bir hale getirmeme yardimci olan Betdl
Korkmaz’a tesekkdiira bir borg bilirim.

Orjinal Metin

CHAPTER XI
THE TEACHER OF HISTORY

PERHAPS it is not fair to blame a nation which values
material prosperity highly if in its organisation of educa-
tion it lays the greatest stress on the material side.
Money is generally forthcoming for school-buildings,
care is frequently lavished on dietary, while to the teacher
are devoted only the money and the care that happen
to remain over. As a natural consequence of this, both
the salaries and the social standing of teachers have
tended to be lower than in the case of other professions ;
as a further consequence teaching has frequently been
ill carried out, and, as inevitably, a great scepticism of
and dislike for education has filled the British mind.
This scepticism has often been justified. A British
parent in business knows that his son’s teacher is in
receipt of a low salary, that his prospects are poor,
and the security of his position small ; he argues, not
without reason, that in an expanding Empire the
opportunities of earning a livelihood are so numerous
that able men of spirit will not for long remain in a pur-
suit which offers so few material attractions. Although
prepared to grant that some men will teach because
they are interested in education and wish in this way to
222
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devote themselves to social service, he will argue that
the State cannot count on manning one of its services
solely by enthusiastic volunteers; indeed, he may point
out that even in the Church, which is supposed to
appeal to motives of a special kind, the quality of the
worker has tended to deteriorate as the value of tithe
has fallen. Consequently, although he has no very
definite ideas as to the right qualifications of a teacher,
he continues to be sceptical and to grudge the money
that he is forced to contribute towards what he is apt to
regard as an organised fraud. He therefore welcomes the
more material element in the organisation, the army
of inspectors, the array of scheduled reports, as apparent
checks upon inefficiency in teaching. And yet it should
be evident that before teaching can be organised and
pressed into shape it must be there to organise, that
before ill-regulated teaching-power can be disciplined
into form by an external agency it must be there to dis-
cipline, that before the enthusiasm of the specialist can
be curbed and brought into line with practical exigencies
it must be there to curb. No organisation, no inspection,
no repressive force can be productive of good unless it
has as material to work upon, and indeed finds opposed
to it, a vital force which we may call teaching-insight,
which will react against the efforts made to repress it
and will gain strength through this reaction, which can
be guided into sound channels and may be pruned and
clipped with advantage, but which never can be produced
by organisation from without.

This tendency of the community to lay stress upon
the mechanical side of education at the expense of the
spiritual element is perhaps easier to justify for the
traditional subjects of instruction than for those recently
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introduced. In the early stages of Latin teaching, as
Latin teaching used to be conceived, much of the work is
of a mechanical nature. Paradigms have to be learned
and rules applied, and while an underpaid drudge will
not do good work, he may lay a fair mechanical basis for
what is to follow. Similarly in the early stages of mathe-
matical teaching, although a teacher who has no insight,
and who teaches only because his abilities will not
permit him to earn a scanty living in any other pursuit,
will waste much of his pupils’ time, he will none the less
drill them in certain processes and formulae which are
not without value.

When we turn to historical and literary subjects the
case is different. It is in connexion with these as
opposed to pure linguistic that teachers are now for
the first time compelled to face real educational issues.
With history, as with any other subject in which ideas
rather than symbolism and formulae are the chief element,
the teacher’s qualities and equipment are of the first
importance. Unless he possesses insight it may be as
misleading to estimate the progress of education by the
number of schools and of inspectors as it would be to
gauge the religious feeling of a community by the
number of persons who pay pew rents. In history-
teaching the teacher is introducing his pupils not to
linguistic symbols or to conventional knowledge, but to
ideas which really matter; the exact method of present-
ing these ideas and the exact process that the pupil is
induced to perform upon them are of real importance;
there is no element that can be given stupidly without
immediate and permanent loss; there is no conception
which may not be degraded if the imparting of it is
entrusted to men whose grip of social factors is weak and
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whose occupations out of school are trivial; there is no
room for the dull performance of hodman’s work. The
subject-matter of the teaching is human character and
social progress; as surely as the handling of it is good it
will produce in the rising generation an intensification
of social thought, as surely as it lacks inspiration it will
tend to the deadening of such thought. With a subject-
matter of this kind there is no middle way, and thus
history - teaching requires in a marked degree the
qualities which are found in all good teachers, and
which can be dispensed with only when the matter of
the subjects taught is conventional and unreal, standing
in no close relationship to human life.

What particular body of knowledge and what his-
torical training is needed as well? Is it, for example,
essential that all history-teaching in middle forms should
be given by specialists in history who teach little or
nothing else, and who may therefore teach it to sets
and not to forms? This question does not concern
history alone. The demand that subjects shall be
taught properly produces an answering demand for
specialists.  Geography, taught on scientific lines, is
asked for. “We must get a specialist in geography,”
say the school authorities. Similar pressure produces a
demand for a history specialist, and soon a specialist in
English literature will be asked for. As result the school
tends to be converted into a system of set masters, each
teaching his special subject, and the old “form ” system,
under which each master taught a good many subjects
to the same boys and saw a good deal of them, tends
to disappear. It may be asked if this tendency would
not be a calamity if allowed to go to extremes. To
teach sets only and to be confined to one subject is

I5
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probably narrowing to the teacher, and it also deprives
the boy of that constant intercourse with one master
which has often been productive of good, and which is
especially valuable when a subject whose content may
be of so intimate a nature as that of history is in
question. In addition it is only with the form-master
system that the unpremeditated and internal correlation
of subjects can be carried out. The solution of the
difficulty is a compromise which lays more or less
stress on the grouping of a certain number of subjects
under one teacher, and it may be hoped that this com-
promise will approximate as far as possible to the form-
master system. Naturally it would not be suggested
that the same teacher should teach literary and mathe-
matical subjects unless the conditions were exceptional,
but there is no reason why with middle forms the same
teacher should not teach history, geography, and English
literature, or that a classic should not, in addition to
some classics, teach history and English literature.
Neither is there any reason why a man who has had
a rigorous training in the classics should not take up
history and teach it even though it is not one of his
degree subjects. If it is urged that after his professional
duties are over he has no time or energy to break fresh
ground, this can be only because he is overworked, and
the sooner such conditions of work are altered the better.
It must be recognised that a system, which leaves
assistant masters no time for self-culture, tends in the
long run to waste the money of the tax-payers. It
is impossible for teaching to remain efficient unless
teachers have some leisure and the will to usc it rightly.!

1 It is also in place to note that one function of a course
of professional training for teaching should be to introduce a
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Therefore, although it is desirable to have at a
school some specialists in history,! it is not essential for
good teaching that the teacher must necessarily have
specialised in history to the exclusion of other interests
In any case the specialist will have to re-read his subject
from the standpoint of school needs before he can teach
it, and it is frequently an assistance to teaching if a
competent man gets up a subject while engaged in
school practice, as in these conditions the salient points
and the elements of interest do not escape him.

Our history teacher, then, besides a good knowledge
of his subject, must have a suitable personality and a
thoughtful outlook upon life, but this does not com-
plete his equipment. He also needs a grip of method
so that his practice may exhibit the utmost spontaneity
working in connexion with a clearly planned mechanism.
Such method is an addition to personality, and cannot
fitly be contrasted with it, although this contrast is
sometimes made by those who maintain that the teacher
is of more value than the method, and the personality
than the manner of teaching. The personality that
admits of this contrast may be little more than char-
acteristics of manner or the freshness and breeziness of
youth, excellent qualities, no doubt, but not to be
counted on as a possession for life, while the method
that admits of this contrast can be little more than a
lifeless mechanism, a dull arrangement or rearrangement
of subject-matter.

True personality involves elements of self-control,

specialist in one subject to the literature and the methods of the
other subjects which work in with his own to make a suitable
group for school purposes.

1 The great increase in the number of graduates in history
should make these easy to procure.
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while ‘true method involves that control of subject-
matter which increases its meaning by giving it a new
form. This control of ideas is not found without
personality, and such a personality is not found without
the control which renders method possible ; it is, indeed,
increased by the constant effort to manipulate and
present ideas so that the meaning which they convey
shall be convincing and suggestive, There need be no
fear that method of this kind will lead to rigidity.
Method is more than a self-imposed mode of action ; it
involves a daily revision, justification, and reimposition of
the mode. In this it must be contrasted with mechanism
which tends to be invariable, or is reconstructed only
when its rigidity has led to disaster. Method, while it
works on a basis of small elements of mechanism, com-
bines and recombines them to suit the exigencies of
the moment. Far from destroying initiative it actually
fosters it. It is characteristic of mind that when it
arranges restrictions for itself it tends to increase its own
energy. The poet loves to arrange for himself an
elaborate form of metre, and by his spontaneity
rises superior to the self-imposed limitation,

In truth the prison unto which we doom
Ourselves, no prison is.

and self-imposed form of this kind, which feeds the
spontaneity that is to struggle against it, is the mark
and the instrument of the good teacher.

Method is not acquired in a day, and from the beginner
in history-teaching comparatively little can be demanded.
Straightforward exposition and examination is frequently
all that he is capable of, and the attempt to do more may
distract his attention from the class. His mind should

Turkish History Education Journal, May 2021, 10(1), 162-174 172




KEATINGE

THE TEACHER OF HISTORY 229

be stored with a knowledge of the possible varieties of
method, but in the beginning he will do well to draw on
his storehouse but little. It is when the first novelty of
teaching has worn off that the necessity for method
makes itself apparent. Teaching is a nerve-consuming
process ; vitality of nerve soon fails, and if vitality of
spirit is not cultivated, dullness and inefficiency are the
result. For the teacher who has thoroughly settled
down to routine, who has reached the stage at which
the varieties of school experience seem to have exhausted
themselves, the really serious struggle with the teaching
life is beginning. If no effort is made the result easily
may be that unimaginative process which is effective
in producing examination results, but which inevitably
destroys the educative and suggestive value of the subject.
Where the teaching of such a subject as history, dealing
with important factors of life and social progress, is
concerned, it is of importance that it should not be
entrusted to teachers who succumb to the influences of
routine.! At all cost it must be taken away from those
who refuse to undergo the stern discipline of form that
the handling of important topics demands, at all cost it
must be removed from the control of those who think
that “it is the teacher who must generalise from and
analyse facts.” Teachers must be found who, guided
by instinct or professional training, have learned to
keep the presentation of their subject under continual

1 For some years to come the teacher of history will un-
doubtedly have much to struggle against. He may at any time
find himself working under a headmaster whose one idea is
results in examination, or may have to prepare for inspection by
an inspector who is unable to see farther than the ¢ set-piece”

lesson which can so easily be produced, but to the detriment of
more subtle work.
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control and to introduce the element of form when the
subject-matter tends to be too attractive or too discursive,
who realise that frequently their aim should be to make
the work harder rather than easier for their pupils, that
the road of rapid and superficial inference leads to mental
sluggishness, and the way of careless judgment to moral
weakness. As compared with the claims of history to
be a leading subject in the curriculum, the arguments in
favour of “linguistic ” read like special pleading, but the
validity of these claims depends on the efforts of teachers
who have learned to treat their subject in accordance
with the dictates of method.
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